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ABSTRACT

This study was carried out to examine the effectiveness of study skills training in minimizing
poor study habit among secondary school students in Sabon Gari local government area of
Kaduna state. The instrument named Study Habit Inventory (SHI) developed by Bakare
(1977) was administered to SS Il senior secondary school students from Army day secondary
school and Government commercial College, Zaria. Based on the pre-test scores, they were
randomly assigned into experimental and control group. 25 students were in the experimental
group, while 25 students were in the control group. The subjects in the experimental group
were exposed to 30 minutes treatment over a period of 6 weeks, covering 12 sessions. While
those in the control group were not exposed to any training. In the process of the study, four
(4) research questions and four (4) research hypotheses were formulated and put to test.
Percentage, mean, standard deviation and t-test were employed in data analysis. The results
showed that poor study habit relating to homework and assignment, time allocation, reading
and note taking, study period procedure, written work, examination and teachers consultation
can be reduced to the barest minimum with the use of study skills training. Based on the
findings, it was recommended that study skills training should be organized for secondary
school students often just as career days, because without acquiring the proper study skills to

make the require results, their future career will only end as fantasy and never become a
reality.
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OPERATIONAL DEFINITION OF TERMS

For the purpose of this study, the following term have been defined as:

A. SQ3R Approach: This is an organised approach to help students become active in

their reading and retain information easily.

B. Study skill training: Study skills training are an essential part of tutoring. and a
sizeable amount of time is spent on teaching these skills to students, Training sessions

help inidentifying the skills adopted by students.

C. Experimental Group: Group that received or were exposed to study skill training

D. Control Group: Group that did not receive study skill training
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CHAPTER ONE

INTRODUCTION

1.1 Background to the study

The quality of a nation depends upon the quality of its citizens, The quality of citizens
depends on the quality ol their education and quality of cducation besides other factors
depends upon study habits and study attitude of the learncrs. Quality of education is reflected
through academic achievement which is a function of study habits and study attitude of the
students. Thus to enhance the quality ol education. it is necessary to improve the study habits

and study attitudes of the students,

Students often perform poorly in school simply because they lack good study habits. In many
cases, students do not know where to begin, don't fully understand what they study, are not
motivated, or [eel that there was too much work given to them with too little time 1o complete
or study it. If study skills do not improve, students will continue to Lest poorly and not

perform to their fullest potential,

Some students have problems getting started. They begin to study early, with one or two
hours per day. Then, there is a slow decline in study time and quality as exams or test
approach. [n other instances it seems that there is just too mueh to study and not enough time

10 which to study cffectively and remember all they have read.

Poor study habit is a crucial issue which continues to generate a lot of concern among
cducationist, guidance counsellors, students, psychologists and parents alike. Day to day
experiences show a growing frustration on the part of the students due to poor study habit.

The problem it not carelully handled, could lead 1o academic failure which has a devasting
1



effect on those who have experienced it over and over. and could lead to damage to the total
well being of the victim. Because ol its devasting effect, it therefore becomes necessary 1o
revisit this problem of poor study habit amongst secondary school student in Sabon Gari local

government Area.

According to Kagu., poor study habit was indeed a problem among so many Nigerian
students. adult and non adults. Day to day expertences show a growing rate of frustrations on
the part of students due to poor study habit. A number of scholars: Kagu(1991) and Pindar
(2000) indicated that the current poor academic performance expressed by students at all

levels may not be unconnected with poor study habit and poor study environment.

Poor study habits are personalized by the students in social. political and cconomic trauma.
Alabi (2003) Broadly speaking. numerous problems are in existence. some are persistent
problems as the students perceived them. such as stationary equipment and library and
narrowed down with some that have been solved. The following items among others are vel
another series of the problems that cause poor study habit amongst students of secondary
schools in Sabon Gari local government area ol Kaduna state.
1. Overcrowded classrooms. dilapidated buildings. absence of furniture and other
infrastructures.
Il.  Undesirable attitudes of some students which results in social evils and political
unrest.
1. Obsolete teaching techniques, inadequate sporting facilities and lack of physical
facilities.
V.  Misguided decision on education couple with lack of support in the choice ol

curriculum.



In Nigeria's context. the purpose of secondary education i1s knowledge acquisition and
development of all students towards individual fulfilment. Carrying out this crucial and
significant responsibility obviously require school guidance and counseling programme that
will aim at providing social. personal and career counselling, which will promote emotional
health and adjustment in school.

Secondary education differ in type and curriculum context as stipulated in the National Policy
on FEducation Revised edition (2008). the differences in school is aimed at fostering
development and sustain the growth ol individual student. conducting research on norms and
values of an individual student as well as promoting carcer education.

All concerned and educational conscious citizen have to show concern and commitment for
the education of student in secondary schools. Parents and teachers must perpetually motivate
student to direet their intellect and vigor to productive ventures that will obviously promote
order discipline. sell” rehance and national unity. This will lead students 1o tackle the

problems of poor study habit.

1.2 Statement of the problem,
[he attitudes of a ot of student in Nigeria sccondary school seem to suggest that they
study without really knowing the guiding principles or possessing the right skills of doing
s0. The result and effect of wrong approach to study is often than not mass failure m
various examinations and series of frustration in the [ives of many students. Several
attempts have been made by the government. teachers. counselors and  school
administrators 1o address the issue of poor study habit and approaches which lead to mass
failure. but to no avail. Some of the attempts include the introduction ol continuous

assessment, the UBLE (Universal Basic Education). increase of manpower, improvement



in government policies ol education. award of state and federal scholarship. introduction
ol functioning guidance and counseling departments . Yet the secondary school students
of today have no time for books. They prefer o listen to music. watch football and
movies. Kolo (1996) found that most students at secondary school level adopt a passive
approach to studying. For students to perform excellently without cheating they must
have good study habit and study privately on their own afier the teachers™ classroom so as
to internalize. understand and be able o recall what have been taught. However. the
elfectiveness of individual private study depends largely on study habits or pattern
adopted by the leamer.

Pherefore. this study attempts to specifically investigate the effectiveness of study skills
training in minimizing poor study habit among secondary school students in Sabon Guari

local government area of Kaduna state.

1.3 Objectives of the study
I'he objectives of the study are:
. To determine the effectiveness of study skills training in minimizing poor study habit

of secondary school students in Sabon Gari Local Government Arca of Kaduna state.

2. o determine whether there is any difference in secondary school students exposed (o
study skills training in the experimental group and those not exposed in minimizing
poor study habit relating to written home work and assignment.

3. To find out the difference on the basis of

a.  Subject scores in reading and note taking. written work and time allocation.

b. Study period procedure. concentration, and examination and teachers consultation.



1.4 Research Questions

‘This study seeks answers to the following questions

o

tt

Is there any difference in the poor study habit of sccondary school students in
treatment group after exposed to study skills training and the control group?

Do the subjects differ on the basis of their study habit?

[n homework and assignments, time allocation, reading and note taking?

[n study period procedure, concentration and written work?

in examination and teachers” consultation.

1.5 Hypotheses

The following Hypotheses were tested:

1,

[

There is no significant difference in the study habit between secondary school
students exposed o study skill training in the experiment group and those not exposed
in the control group.

There is no significant dillerence in homework and assignment, time allocation
reading and note taking between secondary school students exposed to study skill
training in the experiment group and those not exposed in the control group,

There is no significant difference in the study period procedure, concentration and
written work between sccondary school students exposed to study skill training i the
experimental group and those not exposed in the control group.

There is no significant difference in examination and teachers™ consultation between
secondary school students exposed to study skill training in the experimental group

and those not exposed in the control group.



1.6 Basic Assumptions

The following basic assumptions have been made for the study:

1. That the study skill training will improve pout study habit among secondary students
school,

2. That the study skill training will improve poor study habit related o homework and
assignment, time allocation, reading and note taking among students.

3. That the study skill training will improve poor study habit refated to study period
procedure. concentration and written work among students.

4. That good study habits and skills can be encouraged by parents, teachers and

counselors.

L

Thal when students are taught how to study effectively, examination malpractices will

decline in the educational sector.

1.7 Significance of the study

The 1"3?4 archer believes that secondary students will benefit from the findings of this study
since the study provides basis for awareness and betler understanding of how the current
study habits affected the acadcmié performance of the students. Likewise, it gives them a
more focused and clear perspective on how the specilic behaviours related to their studies
influenced study habits.

From the findings of this study. school administrators and subject arca coordinators, may also
be guided in the formulation of future modification of curriculum and strategies toward a
more effective delivery of learning. Teachers will also understanding better the diversity of
learning of their students. As such. it is hoped that they could develop more effective

methodologies in teaching their subject matter.
6



Guidance and Counselling Centre will also be helped by this study through providing a more
focused and factual knowledge on the students study habits. This increascd the understanding
of the Guidance Counsellors on the interplay of this rescarch. Such knowledge is hoped to
help the Guidance and  Counselling practitioners towards the development and
implementation ol more effective programs in consideration ol counselling and enlighten

students to carly identify and appreciate better study habit.

Students will be given information on how study affects their academic performance, The
result of the study will make them aware ol the common study habits among them.

Future Researchers may be able to use the result of the study in farther similar rescarch.

1.8 Scope and Delimitation of the study

The study confined itself to co-education public sceondary students of” Sabon Gari local
government area. [hey are adolescent with different ages and from dillerent background.
Conceptually, the study is delimited © areas of Guidance and Counseling with regards to

study skill training for minimizing poor study habit among sceondary school students.



Chapter Two
REVIEW OF RELATED LITERATURE
2.1 Introduction
This chapter reviews the related literature on poor study habit which is the problem under
investigation. In doing this, a conceptual background to the coneept ol poor study habit and
the various theories of fearning were discussed. Tt also reviews related literature on study

habit.

2.2 Concept of Study Habit

Sometime when students "studies.” they are not really processing the material, They go
through the motions, but don't get oo much out of it This can be caused by a lot of things.
They just may not be interested in the subject. It could be also be that the reading level of the

material is too high.

Students who are distracted by {ears or worries often have real trouble getting meaning from
reading. Some are preoccupicd by some thought or life cvent, such as a break-up in a
relationship, or an illness in the family. If so. they might be experiencing anxicty or
depression. both of which are treatable conditions. [t could also be that they have a condition
called Attention Deficit Hyperactivity Disorder (tADHD) which affects the way a person can
f°°_.‘35 and gain meaning from reading or lectures. Students could also have a learning
disability that affects their ability to read for understanding or memory. In the view of
Akinboye (1987) gencrally adolescents experience cducational deficiencies which include
poor study habit lack of concentration. frequent records of failure. slow learning, reading

problems etc.



Most studics and literatures on study habits would point that the factors affecting study habits
are learning skills, personality, time-management, parental involvement. intelligence, study

skills and achievement.

Pogue (2000) did a research project to determine why students fail. What he founds to be true
in that study habits survey was that students tail because they do not know how to study . The

best adviee he gave was to develop sound study skills.

Ele said that a student should have a good study environment, a good desk. a study chair,
good light, comftortable room temperature and a quiet atmosphere. That means he/she should
climinate all external and internal distractions. Secondly, get a good overview of the
assignment before starting the work. Know what skills, tacts and ideas that are expected to
master and the ground that are expected to cover. Start with most difficult subject first, while

the mind is freshest and most receptive.

Study habits may be taken for granted, particularly in developing countrics (Ramirez,2005).
Teachers in the developing countries should attempt w “equip students with high fevel of
analytical skills. the capacity for critical reasoning, sclf-reflection and conceptual grasp and
ability to lcam autonomously and exereise flexibility of mind” Simmon(2003). Study habits
are actually improving becausc ol the advent and wide use of the Internel. hypericxl, and
multimedia resources Liu( 2003). Karim and [lassan {2006) also note the exponential growth
digital information. which changes the way studens perceive study are reading and in how
printed mal_eria]:s are used 1o facilitate study. Liu (2005) and Ramirez (2003) report that

students print materia] from the Internet in order (o study and read fater on. [gun (2005) also

found that Nigerians study from materials downloaded from the Internet.
9



Reading is an attempt to absorb the thought of the author and know what the author is
conveving (Leedy.1956). Studying is the interpretation of reading materials. Study habits and
skilis are particularly important for colfege students. whose needs inciude time management,
note taking. Internet skill. the elimination ol distractions, and assigning a high priority o

study,

Fielden (2004) states that good study habits help the student in critical reflection in skills
outcomes such as selecting, analvzing, critiquing, and synthesizing. Nneji (2002) states that

study habits are learning tendencies that enable students work private.

I'he study conducted by Graven (2008) on the relationship between an individual's amount off
calteine consumption during study session and the individual's study habits showed that the
main effect of drinking catfeine on exam preparation was not significant. It was hypothesized
that the more catleine a student consumes while studying. the more accurately his or her
study habits would be labelled as poor. as determined by the researchers. Graven defines
unhealthy study habits were operationally defined as low scores on amount of time per study
sesston. time (in days) when preparation began. and amount of information the participants
believed they had retained. High scores on anxiety level were included in 'unhealthy' study
habits. A Pearson correlation indicated no relationship between amount of calfeine consumed

while studying and the individual's effectiveness of studying and preparation.

According 1o Crilly (2000) Successtul students are able to balance social activities with good
study habits. A diversion from studies will alleviate stress and help prevent from becoming

fatigued. He said that a student should take a break for an hour alter studies to meet with

10



friends. to play some cards. work out at the gym. or to gab with a new acquaintance. For this
way. student will find concentration when they study. [e indicated that. “To develop a
healthy social life. develop routine study habits. After supper. lug vour books and homework
to the library. find a comfortable and quiet niche. and study for two or three hours. taking
intermittent 10 minute breaks every 45 minutes or s0.” Making friends with whom one share
similar study habits. and share a table or study space with them would be a best way in
developing study.

Quality of education is reflected through academic achievement which is a function of study
habits and study attitude of the students. Thus 1o enhance the quality of cducation. it is
necessary 1o improve the study habits and study attitudes of the students. To improve study
habits and study attitude. those factors are needed 1o be identified which affect these
characteristics adversely. ldentification of these factors may lead towards remedial measures.
To identify factors having negative effect on study habits and study attitudes. 1o propose
remedial measures and w employ strategies for the development ol good study habits and

study attitudes. well organized guidance services are needed in schools.

Guidance programmes for secondary school students are designed to address the physical.
emotional. social and academic difficulties of adolescence. By resolving physical. emotional.
social and academic difficulties of the students and by helping students understand their
learning strengths and weaknesses: their study habits can be improved. Better study habits
and study skills lead o better achievement scores. The guidance programmes promote
academic. educational. personal, social and career development. Guidance programmes loster

positive aftitude - towards school learning and work and  hence. improve  academic

11



Kaochhar (2000) considers guidance necessary to help the pupil with specific problems like
lack of relationship between ability and achievement, deficiency in one or several school
subjects, faulty study habits, and defective methods of learning and poor motivation.
Bhatnagar and Gupta (1999) are of the opinion that for better student achtevement, it is
necessary to aid pupils make progress in their education by removing their difliculties and
developing good study skills. Hence guidance programs must include this aspect of student
aid. Guidance plays a vital role in removing the cducational, personal. social. mental,
¢emotional and other similar problems ot the student. The main purpose of instruction is o
cnable the child to lcarn, whereas the teacher’s task is (o facilitate the learning process and
develop study habits and right attitude toward learning, A tcacher who has the guidanee point
of view in teaching will keep all this in mind (Bhatnagar & Gupta, 1999).

In modern times the complesity of life has intensilied the need ol organized guidance
services. Both developed and developing countries lay great emphasis on the guidance of
their youth to channclize their energies. Students need to be guided for developing good

study habits and adeguate preparation to sit in the examination (Kochhar, 2000).

2.3 Poor study habit

Primary school lcavers tind sceondary education much more difficult than they expected and
become confused on how Lo cope with the challenpe posed before them. There ure too many
complain of limited vocabularics and make internal statement, as “how T wish [ could express
mysell better” they ind writing long essay and research as a heavy burden, mainty because
they arc not used (o long passage writing or reading. they lack [luency and can not write well
at the beginning. Montgomery (1982) considers cfficient reading as a pre-requisite [or

cffective study.
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Concentration is another problem. many students conclude that they have not learned how to
study intensively. most ol the information given 1o them are so complex to their
understanding. that lead in some cases 1o poor concentration. because they feel pressure,
while in other istance they are distracted by new friends. Ojo(1977) made use of Bakare's
study habit inventory(SHI and found out that Nigerian studemts had problem with the

concentration aspect of the study habit exercise.

In senior secondary school. assignments were given regularly, the period are no longer that of
junior. this extension ol time makes some of them o grow panicky. School work itself is
becoming more dillicult. competition among students is increasing, beginners are often home
sick and afraid of Fatlure. nevertheless as they grow most ol these worries fade away. But
anxiety about the future still persist. young men and women are deeply concerned with what
they are going to do afier their years of senior secondary education, we all knew that only a
marginal number of girls were allowed 1o proceed to tertiary institution, most ol the parents
wish in Zaria is 1o give out their daughters for marriage. than to go for turther education . this
notion and perhaps student observation on the nature of most parent are among contributing
factor that left girls in the state far behind their boys counterpart. Although both female and
male are exposed to simifar - conditions of fack of effective study approach. This view
expressed here is consistent with the findings of Maccoby and Jacklin(1974) who spent three
vears reviewing books and articles on sex differences in motivation, social behaviour and

intellectual ability.

It has been discovered that only lew sccondary school students are subjected to cheek and
regular supervision of their activities in schools. perhaps may be due to inability of many

parents to attend formal schools or their engagements in fighting for daily bread factors that

13



will keep body and soul together. These factors become detrimental towards allowing the
parents 10 know the performance of their kin. A student that find himself in such situation has
poor study habit, even if they provide him with all the basic needs and put every pressure on

him to study.

Secondary school students in public schools ot Sabon Gari local government area conte from
econonmically poor and average income {amilies. These families face various problems
causing emotional disturbance among their children. They have poor study habits hence they
show poor academic performance. A great deal of evidence is present to show the positive
corrclation between study habits and academic achievement.

Ansari (1980) found that study habits and study attitudes are hoth significant variables which
determine the academic performance of the students. Russell and Petrie (1992) have cited a
rescarch study aimed o fnd out the relationship between study habits and student attitude
and academic performance (comulative GPAY of college students. Findings of this study
ndicate a positive correlation between study attitude, study habit and academice achievement,
Onwuegbuzie {2001) also conducted a series of studies 1o {find out relationship between study
habits and academic success and reported positive relationship between study babits and
academic success. The main objective of the study was to examine the ctfect of Study skills
training in minimizing poor on students study habits among sccondary school students of

Sabo gari local government area.

2.4 Study skills training
Study skills training are an essential part of tutoring. and a sizeable amount of (ime is spent

on teaching these skills to students. Training sessions help in identifying the skills adopted by
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students. These training scssions also help to improve those skills and they also help students

to learn new skills.

These training sessions help stadents develop dilferent techniques and skills that will help
them enhance their studying patterns. These tutorials teach students about time management
and how uscful it can prove to be. They encourage students (o be punctual, These sessions
also make students aware of the importance of attending classes regularly. Regular
attendance helps students not to lose link of lessons being taught and keep up with the pace of
work, They also each students to make a schedule for studying and doing homework and
adhere to it. Note taking is another important method that is taught, Students are also taught

skills that help them make notes (or different subjeets.

These methods also teach children how to scan through a topic and get the gist of'it, They are
trained to ask themselves questions relevant to the topie while studying. This helps them
sharpen their mind. and get a better idea of the topic they are studying. Another aspect that
students are trained in s reading. They are taught to comprehend the points while reading,
During this training, students also learn how 1o review their notes in a systematic manner.
Training also makes students aware of their goals. ‘These training sessions also help students
lo prepare for tests, and they are also given tips on how to answer their questions in the test.
Students are also taught how to summarize their notes and they are taught skills on how to

organize their study patterns.

Study skills training help the students to enhance their perforntance. This (raining scssion

inculeates various skills of studying into students.

People acquire knowledge among others by reading writing and organizing, People have their

own way of studying. and no two people study the same way. In spite of the dilferent
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micthods people use to study. all students may tollow certain basic guidelines to help them

study effectively.

Every student possesses thinking skills. but not all students utilize them effectively. These
skills cannot be learned: rather, they have to be developed. People who think well rarcly see
any difficulties, while others just see dead ends. It 1s wise for students to ask themselves
questions that are related to the subject while reading to develop these skills or habits. By
interacting with good thinkers, there are possibilitics for students to exchange creative ideas

that will help them while studying,

A proven method that helps enhance students 1o study etfectively is the Robinson (1961)
SQ3R method. This abbreviation stands for Survey, Question, Read, Recite and Review. By
surveying, students get a fair idea of the overall picture before studying in detail. Students get

to know the topics they will be dealing with i the near future.

It is advisable tor students lo ask themselves relevant questions while learning. By asking
themselves questions regarding important points of the lesson students are able to study more
gffectively. They arc able (o retain matter easily and this also helps to retain better while

studying.

Another important step towards effective studying is reading. Reading stmply does not mean
just glancing through the book. When students read they should alse be able to answer
questions. It is recommended that they should also go through the points that arc in bold or in
italics. While studying it is wise tor students to recite. While reciting students need to stop
reading periodically and this helps student 1o recall whatever they read carlier. Reviewing is
another important aspect for students as it proves to be a survey of what the students have

covered,
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[f students follow methods that help them study effectively it helps them enhance their

performance and makes them good think well.

2.5 Theoretical Framework

2.5.1 Theories of learning

A range of learning theories can be applicd in cducational conlexts. Teaching and learning
activities can be designed and implemented to take principles of learning into account and
improve study habit (Maxwell [1998). Also. it is interesting to think about individual
differences among learners and to work towards including activitics that have variety and

interest for all the learncers in educational programs,

There arc many different theories of how people learn. What follows is a variety of them. and
it is usetul to consider their application to how sludents improve their study habit and also
how they are taught in educational programs. It is interesting to think about ones own

particular way of learning and to recognise that everyone does not learn the way you do.

Burns (1993) 'conceives of learning as a relatively permanent change in behaviour with
behaviour including both observable activity and internal processes such as thinking, attitudes
and emotions.’ It iy clear that Burns includes motivation in this definition of fearning. Buens
considers that lcarning might not manifest itself in observable behaviour until some time after

the educational program has taken place.

2.5.2 Sensory Stimulation Theory

‘Traditional sensory stimulation theory has as its basic premise that effective learning occurs
when the senses are stimulated (Laird, 1985). Laird quotes research that found that the vast
majority of knowledge held by adulls (75%) is learned through secing. Hearing is the next
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most effective {about 1399 and the other senses - touch, smell and tastwe account for 12% of
what we know. By stimulating the scenses. cspecially the visual sense, learning can be
enhanced. However. this theory says that if multi-senses are stimulated, greater learning takes
place. Stimulation through the senses is achieved through a greater variety of colours, volume

levels, strong statements, facts presented visually, use of a variety of techniques and media.

2.5.3 Recinforcement theory

This theory was developed by the behaviourist school ol psychology, notably by B.1-. Skinner
carlier this century (Laird (1985, Burns ,1995). Skinner believed that behaviour is a function
of its consequences. The learner will repeat the desired behaviour if positive reinforcement (a

pleasant consequence) follows the behaviour.

Positive reinforcement. or "rewards' can include verbal reinforcement such as “That's great’ or
You're certainly on the right track’ through to more tangible rewards such as a certificate at
the end of the course or promotion to a higher level in an organisation.

Negative rein%‘orcemenf Iz\ill..éo strengthens behaviour and refers to a situation when a negative
condition is stopped or avoided as a consequence of the behaviour. Punishment, on the other
hand, weakens a behaviuﬁr because a negative condition is introduced or experienced as ¢
consequence of the bebhaviour and teaches the individual not to repeat the behaviour which
was negatively reinforced. A sct of conditions is created which are designed to eluminate
behaviour (Burns, 1995). Laird considers this aspect of behaviourism has little or no
relevance 10 education. However, Burns says that punishment is widely used in everyday life

although it enly works for a short time and often only when the punishing agency is present.

Burns notes that much Competency Based Training is based on this theory. and although it is

useful in fearmning repetitive tasks like multiplication tables and those work skills that require
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a great deal of practice. higher order learning is not involved. There is criticism of this

approach that it is rigid and mechanical,

2.5.4  Cognitive-Gestalt Approaches

I'he emphasis here is on the importance of experience, meaning, problem-solving and the
development ol insights (Burns 1995). Burns notes that this theory has developed the concept
that individuals have different needs and concerns at different times. and that they have

subjective interpretations in diflerent contexts.

2.5.5 Holistic learning Theory
I'he basic premise of this theory is that the "individual personality consists of many elements
specifically the intelleet. emotions. the body impulse (or desire). intuition and imagination

(Laird. 1985) that all require activation if learning is to be more effective.

2.5.6 Facilitation Theory (the humanist approach)

Carl Rogers and others have developed the theory of facilitative leaming. The basic premise
of this theory is that learning will occur by the educator acting as a flacilitator. that is by
establishing an atmosphere in which learners feel comfortable to consider new ideas and are

not threatened by external factors (Laird 1985))

Other characteristics of this theory include:

o a belief that human beings have a natural cagerness to learn,
e there is some resistance 1o, and unpleasant consequences ol giving up what 1s
currently held 1o be true,

e the most significant learning involves changing one's concept of onesell.
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2.5.7 Experiential Learning

Kolb proposed a four-stage leaming process with a model that is often referred to in
deseribing experiential tearning (MeGill & Beaty .1995). The process can begin at any of the
stages and is continuous, ic there is no limit 1o the number of ¢yeles you can make in a
learning situation. This theory asserts that without reflection we would simply continue to
repeat our mistakes., Kolb's research found that people learn in four ways with the likelihood

of developing one mode of learning more than another.

through concrete experience

through observation and reflection

through abstract conceptualisation

through active experimentation

2.6 Learning Styles

This approach to learning emphasizes the fact that individuals perecive and  process
information in very different ways. The learning styles theory implies that how much
individuals learn has more to do with whether the educational experience is geared toward
their particular style of leaming than whether or not they are “smart.” In tact, educators

should not ask. 15 this student smart?” but rather “How is this student smart'?™

The coneept of learning styles is rooted in the classification of psychological types. The
learning styles theory is based on rescarch demonstrating that, as the result of heredity,
upbringing. and current environmental demands, different individuals have a tendency to

both perceive and process information differently.
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Traditional schooling tends to favor abstract perceiving and reflective processing. Other kinds
of learning aren’t rewarded and reflected in curriculum. instruction, and assessment nearly as

much,

2.6.1 Constructivism

Constructivism is a philosophy of learning founded on the premise that, by reflecting on
individual experiences. one constructs his own understanding ol the world he lives in. Each
individual generates his own “rules™ and “mental models.”™ which he uses 10 make sense of
experiences. Learning, therefore. is simply the process of adjusting ones mental models o

accommodate new experiences.

Constructivism calls for the elimination of a standardized curriculum. Instead. 1t promotes
using curricitla customized o the students™ prior knowledge. Also. it emphasizes hands-on

problem solving.

Under the theory of constructivism. educators focus on making connections between facts
and fostering new understanding in students. Instructors tailor their weaching strategies o
student responses and encourage students to analyze. interpret, and predict information.
Teachers also rely heavily on open-ended questions and promote extensive dialogue among

students.

Constructivism calls for the elimination of grades and standardized testing.  Instead.
assessment becomes part of the learning process so that students play a larger role in judging

their own progress.
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2.6.2  Behaviorism

Behaviorism is a learning theory that only focuses on objectively observable behaviors and
discounts any independent activities of the mind. Behavior theonsts define learning as

nothing more than the acquisition of new behavior based on environmental conditions.

Experiments by behaviorists wdentify conditioning as a universal learning process. There are

two different types of conditioning, cach vielding a different behavioral pattern:

2.6.3 Observational Learning

Observational learning, also called social learning theory. occurs when an observer’s
behavior changes after viewing the behavior of a model ( Banduru attitude towards school
learning and work and hence, improve academic achievement.86). An observer’s behaviour
can be affected by the positive or negative consequences—called vicarious reinforcement or

vicarious punishment- ol a model’s behaviour.

2.6.4 Brain-based Learning

I'his learning theory is based on the structure and function of the brain. As long as the brain is
not prohibited from fulfilling its normal processes. learning will occur. People often say that
everyone can learn. Yet the reality s that everyone does learn. Every person is born with a
brain that functions as an immensely powerful processor. Traditional schooling, however,

often inhibits learning by discouraging. ignoring. or punishing the brain’s natural learning

Designers of educational  tools must  be  artistic in their creation ol brain-friendly
environments. Instructors need to realize that the best way to learn is not through lecture. but
by participation in realistic environments that let learners try new things safely
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2.7 Attitude and study habit

Attitudes are predispositions which have developed through a long and complex
process. Anastasi (1990) delined attitude as. " tendency to react favourably or untavourably
toward a designated class of stimuli.” It is evident that when so defined, attitudes cannot be
directly observed, but must be inferred from overt behaviour, both verbal and non-verbal.
Vaidya (1989} explained attitude as —a condition of rcadiness for a certain type of activity.”
Attitudes held by the individuals may be simple or complex, stable or unstable. temporary or
permanent and superlicial or fundamental. Judgments based upon insufficient facts are hikely
to yield wrong results and thereby develop biased attitudes.
Attiwdes offer great possibilities [or successtul achievement in studies. They are an
impartant motivator of behaviour and affect the achievement of the students. A great deal of
rescarch literature provides an evidence [or positive link between attitude and achievement.
According 0 Crow and Crow (1979) a child’s attitude towards his work cliects his
worthwhileness in his activity. A child should not be permitted to do completely as he
wishes. He should be stimulated toward desirable activity through the arousal of interest in
worthwhile projects. Constructive. objective attitudes encouraged during childhood serve
well during adolescence. The attitude of the teacher, group leader is important, in a child’s
study habits,
Good {1973 define the term study habits as: “The student’s way of study whether systematic,
cfficient or inetficient ete.” Good study habits are perecived 1o be the determinants ol the
academic performance. That is why efforts arc made o develop and improve study habits in
students.
Many students demonstrate some level of anxiety during a test. Nevertheless, it can be a
drawback and result in reduced fest scores when anxiety begins to influence exam

perlormance.
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There is an assortment of causes of test anxiety the most commaon being not having prepared
properly and/or cramming for the test the night before. This is typically because of bad time
management. not being organized and. of course. poor study habits.

A number of students also are bothered about how they did on past exams. how hey are
doing compared with their peers and other students in the class and the negative
consequences of tailing the test.

There are actually physical signs of test anxicty during an cxam just as in any other
demanding situation. Some of the more pronounced symptoms include sweaty palms,
perspiration. upset stomach, elevated heart raie, headaches and general tenseness in muscles.
When a pupil has test anxiety, they become nervous which makes the reading and
understanding of the questions on the exam more demanding. They have trouble keeping
their thoughts structured. remembering concepts and key words when answering essay
questions und end up doing peorly on the west even when they knew the material. Some
students have mental blocking and go blank on some of the questions but then recall the

correct answers when the test is over.,

There are a tew ways to reduce exam anxiety. One needs to study and know the matcrial well
enough so that he can remember it even il he/she is under stress. Student can not be lazy and
have to learn how to practice good time management. Putting off and wasting time day-
dreaming while trying to study are (wo main causes of test anxiety as the student is not
appropriately prepared.

Student can build conlidence by studying throughout the week/month/quarter and avoid
cramming the night before the exam. Thinking up questions from their textbooks and lecture
notes helps them to concentrate on the lessons they are studying. Focus on significant words,

key concepts and the examples i their textbook., When they can make a chart or outline it
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will help them organize the intformation in their book and notes. Relaxation techniques like
taking long deep breaths to relax the body and reduce stress will help reduce the level of
anxicty before an ¢xam.

How students study can be affected by the environment around where they pick to study.
Students should check for certain circumstances such as the level of noise, if there are alot of
interruptions, adequate lighting. too hot or (oo cold temperatures, organization and neatness
of actual study arca, comfort of seating arrangement and having the tools necessary, ..
books. notes, compuler for research, ete.

Studying in an area where there is little distracting noise certainly helps. Muny people need
some notse while others prefer silence. Student should find what is ideal for them and try to
study 15 that environment. Constantly checking your mails and chatting with family und
friends. answering calls on your cell phone are all distractions and cut into your study time.
Turn everything off and spend Uime later with your friends after your homework and/or
studying 1s finished.

Broper lighting is important because lighting that is too muted or too intense can he
distracting and make the studying process more difficult, The room should be on the cool side
rather than warm which tends 10 make people tired and sleepy. Tiave a big enough area Lo
study in and spread your materials out so that you are not feeling cramped. Studying will go
guicker if you take a couple of minutes al the beginning to get organized and straighten up
your papers and notes. Try to study at a desk and chair rathier than a tounging area. Studying
m bed makes us too comiortable and we want to sleep or watch TV instead of study. Have
the proper supplies readily available (books, paper, pens, computer, calculator, cte.) so that

vou don’t have to waste time to go retrieve them.

How docs one prepare or anticipate lext anxiety? First one has 1o focus on the task at hand.
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Take one step at a time and think about what you are able 1o do about it instead of geiting
anxious. Clear thoughts and no negative, panicky thoughts are best. Worrying won’l help

anything and so just decide not to do it!

How does a student best confront and handic exam anxicty? Instead of feeling scared. just
concentrate on what you have to do. Concentrate on relaxing and being in control. Take decp
slow breaths. Stay with the lessan in your mind. I you start to feel anxious or tense, that can
act as a reminder to not panic and relax with your breathing, Mentally remind yourself to just
stay with the situation at hand and over time you will be able to train your brain and body o

adapt this new style during test-taking,

Many students feel overwhelmed and don’™t know where to start sometimes. When you feel
this way. just pause. Focus on the present and what steps you have to tuke o get done what

vou have to do, Don’t try to ehminate lear totally: just iry 1o manage it.

Convince yourseif 1o do it. Reason your fcar away. This is not the waorst thing that can
happen. Do something that will prevent you trom thinking about fear. Describe your
surroundings to yourself. That way you won’t think about worrying.

Make self-statements that reinforce your progress. It worked! You did it! It wasn’t as bad as
you expected! You made more out of the fear than it was worth! You're progressing! You're
learning to cope! You can be pleased with your progress! You like how you handled it! You
can be proud of how you handled the situation! Pat vourself on the back when you have
accomplished reducing your test anxiety so that it reinforces that feeling! This will help

reinforce the positive thinking for the students
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2.8 Effective Study SKills

2.8.1 The Pracess of Study

No two people study the same way. and there is fittle doubt that what works for one person
may not work tor another. However. there are some general technigues that seem to produce
good results. No one would argue that every subject that you have to take is going to be so

interesting that studying it is not work but pleasure.{]Landy 1982)

Fvervone is different. and for some students, studying and being motivated (o learn comes
naturally. The success of students in secondary school is dependent on their ability to study
eflectively and efliciently. The results of poor study skills are wasted time, frustration. and
low or failing grades. It's the life. time. and future of every siudent. Time is precions and

should not to be squandered. no matter what any student believe right now.

his review is designed to help students develop effective study skills. Studying any material
requires work. However, by using the technigues described in this review. and by applying it.
secondary school students can gain a valuable edge in understanding matenal, preparing for

tests. and., ultimately, learning.

Eftective study skills must be practiced in order for students to improve. It is not enough to
simply "think about” studying: students have o actually do it. and in the process use
mtormation from what they do 1w get better. This is the central idea of this part of the
literature review, All that follows depends on this single concept. There is a saying that goes
like this: "Practice doesn’t make perfect: perfect practice makes perfect.” If students want 1o

be achievers. they should take this saying to heart.

2.8.2 The value of a schedule
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Betore students even begin 1o think about the process of studying. they must develop a
schedule. I they don’t have a schedule or plan tor studying. then they will not have any way
of allocating valuable time when the unexpected comes up. A good. well thought out

schedule can be a lifesaver.

All schedules should be made with the idea that they can be revised. A good schedule keeps
students from wandering ofl course. A good schedule, if properly managed, assigns time

where time is needed. but vou've got to want to do it!

A schedule should take into account every class, laboratory. lecture. social event. and other
work in which students are engaged. Students must focus on the other "free time” available
and how they will use 1. Make a weekly schedule and block off the 24 hour day in one hour
increments. Indicate times for classes. labs. lectures, social, and work time. Also block off a
period for sleeping each day. With what is left over, students should plan time for study. This
gives them a rough road map of the time available. OF course. they can revise the schedule as

clreumstances warrant.

Students shouldn't be atraid 1o revise their schedule. Schedules are really plans for how they
intend to use vour time. I the schedule doesn't work, revise it They must understand that the
schedule is 1o help them develop good study habits. Once they have developed them.

schedule building becomes easier.

Fime is the most valuable resource a student has. It is also one of the most wasted of
resources. The schedule they develop should guide them in how to allocate the available time
in the most productive manner. Sticking to schedule can be tough. Avoiding study is the
casiest thing in the world. A good deal of student’s success in high school or college depends

on this simple truth. (Robinson 1978)



2.8.3 When and where to study

The problem of when to study is critical. A good rule of thumb is that studying should be
carricd out only when you are rested. alert. and have planned {or it. Last minute studying just

before a class is usually a waste of time.

If the study perfod is before the lecture class., students should be sure to have read all the
assignments and made notes on what they don't understand. I the study period is alier the

fecture ¢lass. review the notes they took during class while the information is still fresh.

For classes that require recitation, such as foreign kinguage. they should be sure to schedule a
study period just before the class. Use the time to practice. Sometimes, practice with others

can help sharpen your skills in a before~class study period,

Students can study anywhere. Obviously. some places are betier thup others. Tibraries. siudy
founges or private rooms are best, Above all. the place you choosc to study shouid not be
distracting. Distractions can build up, and the firsi thing they know, they're out of time and
out of luck. Students should make choosing a good physical environment a part ol their study

habits,

2.8.4 Thinking skills

Fverybody has thinking skills, but fow use them effectively. Effective thinking skiils cannot
be studied. but must be buill up over a period of time. Good thinkers see possibilities where
others sec only dead-ends. Students that arc not a good thinker, start now by devcloping

habits that make you ask questions as they read. Talk 10 other students who they feel are good
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thinkers. Ask them what it is they do when they think critically or creatively. Often times.

they can pick up valuable insights to help them become a betier thinker.

2.8.5 Reading

A primary means by which information is acquire is through reading. In secondary. students
are expected to do much more reading than in primary school. Students must learn to read
with a purpose. In studying. students should read the same assignment three or four times.
cach time with a difterent purpose (Robinson 1961) Robinson indicated that both good and
poor students encounter study problems due o lack of effective study approach. Students
must know before they begin reading what their purpose is. and read accordingly. Getting the
main idea in reading is central 1o effective studying. Students must learn what the author's
central idea is. and understand 1t in their own way. Every paragraph contains a main dea.
Man deas are perfect for outlining textbooks. Students should make it a habit 1o lind the

main idea in cach paragraph they read.

Extracting important details means that you locate in your reading the basis for main ideas.
Fhere is usually one important detail associated with every main idea. The more important
details you can identify. the casier it will be to review for examinations because vou have
made a link between an idea and information that supports it. The more links students can
make between detatls and ideas. as well as ideas themselves, the more powerful will be the

efforts of their study.

Generally, reading aloud does not help to study more effectively. If you move your lips while
vou read. you're not reading efficiently. It you read aloud or move vour lips while you're

reading., you are reading slowly. so stop moving your lips. Try putting a {inger over your lips.
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Your finger will remind you not to move your lips. Make an effort o read faster and retain

niore - after a while, you'll be surprised how little eftort 1t will take.
2.8.6 Taking Notes

Like reading, note-taking is a skill which must be learned and refined. Almost invariably,
note taking, or the lack of it, is a constant deficiency in the study methods of many high
school and college students. lLearning the ingredients of good note taking is rather easy:
applying them to your own sitation depends on how serious you are in becoming a

successful student,

Students must learn to keep notes logically and legibly. Remember, if you can't read your
own writing a few days after taking notes. they are of little use. By all accounts, the best
place to keep notes 1s 10 a loose-leal notebook. Use dividers to separate the different classes
you lake. Make it a habit of using your notebook Lo record ALL your notes. Student should

be sure to buy a good notebook, as it will get a lot of wear and tear.
2.8.7 Qutlining Texthooks

First of all. don't underline. Use a highlighter. Experience has shown that text passages
highlighted are more casily remembered than the same passages underlined. In outiining a
text, don't just read along and highlight what scem to important words. That technique rarely

works. The act of outlining works much better.
2.8.8 Study Approaches

Study approaches are counselling intervention approaches used to help students acquire or

imprave their difficulties expericticed in learning in the school. Expecis have come up with
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approaches to guide students private study such as Robinson(1961). Paul (1983). Maddox

(1983). Fry (1984). Unoh (1989) and Landy (1982). This approaches include

Robinson’s formular - 3SQ3R. S-Survey Q-Question, R-read, R-recite, R-review

Unoh’s formular — 3S3R- S-Survey, S-Study. S-Speed. R-recite or record. R-review and

R=Rellect.

Azikwe approach — 2SNPECR . S-Survey. S-Study. N-note making. P-practice and reading

over and over again. [- evaluate. C-correction and R-revise.

hese approaches are very much similar with minor variations. There is the probability that
some students might find it difficult to make a choice on which approach to adopt for private
reading as expressed by Azikwe(1998). Another confusing area is the actual meaning of some
words as it apply 1o private study such as reflect, recite overview and so on. In view of the
anticipated problems. Azikwe (1998) presented a new approach that covers every important

aspect of effective study habit known as 2SNPECR.

The 2SNPECR METHOD: This approach was suggested by Azikiwe (1998). 2SNPECR
stands for survey. study. note-taking, practice, evaluate, correction and revise. A very brief

explanation of cach of the step of this approach is presented below:

Survey- Implies skimming through text. articles and related materials for some minute in

order 1o determine whether or not to read them in details later.

Study - involves in-depth reading of the books that the student has found will be useful 1o

greater understanding ol what was taught in the class.
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Note-taking- Entail marking and noting down vital point during the detailed ntensive

reading.

Practise- Implics reading aver again the notes made, poims jotted down as well as all that was

recorded during the actual lecture that day,

Evaluate: Involves asking questions and providing answers to them in order to determine to

what degree the student understand what he read base on what could be recall.

Correction: Implies updating the notes with new information and data arising from the self
evaluation.
Revise: Means poing through the entire notes made right from step one to internalize the

‘l <
points contained in order w better understand what has been read.

y

|2

The SQ3R method: The SQ3R method has been a proven way 1o sharpen study skills. This
approach was sugpested by Robinson {1961). SQ3R stands for Survey. Question. Read,
Recite, and Review, [t is a good slogan to commit to memory to carry out an elfective study

strategy.

Survey - get the best overall picture of what you're going 10 study BEFORE you study it in
any detail. It's like looking at a road map before going on a trip. I you don't know the

e

territory, studying a map is the best way to begin,

Question - ask questions [or learning. The important things to learn are usually answers to
questions. Questions should lead to emphasis on the what, why, how, when, who and where
of study content, Ask yourseif questions as you read or study. As you answer them, you will
help to make sense of the material and remember it motre casily because the process will

e
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make an impression on you. Those things that make impressions are more meaninglul. and
therefore more casily remembered. Don't be afraid to write your questions in the margins of

textbooks. on lecture notes. or wherever it makes sense.

Read - Reading is NOT running your eyes over a texthook. When you read. read actively.
Read to answer questions you have asked vourselt or questions the instructor or author has
asked. Always be alert to bold or italicized print. The authors intend that this material receive
special emphasis. Also. when you read. be sure to read everything. including tables. graphs
and lustrations. Olen tmes tables. graphs and tllustrations can convey an idea more

powertully than written text.

Recite - When you recite, you stop reading periodically to recall what you have read. Try to
recall main headings. important ideas of concepts presented in bold or italicized type. and
what graphs, charts or illustrations indicate. Try 1o develop an overall concept of what you
have read in vour own words and thoughts. Try to connect things vou have just read to things
vou already know. When vou do this periodically, the chances are yvou will remember much

more and be able to recall material for papers. essays and objective tests.

Review - A review is a survey of what you have covered. It is a review of what you are
supposed 1o accomplish, not what you are going 1o do. Rereading is an important part of the
review process. Reread with the idea that yvou are measuring what you have gained from the
process. During review. it's a good time 10 go over notes vou have taken to help clarily points
vou may have missed or don't understand. The best time to review is when you have just
finished studying something. Don't wait until just before an examination to begin the review
process. Before an examination, do a final review. If vou manage your time. the final review

can be thought of as a "fine-tuning” of your knowledge of the material. Thousands of high
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school and college students have followed the SQ3R steps to achieve higher grades with less

stress.
2.9 Empirical Studies

Kolo( Il‘)%) conducted a study designed to examine study approached among secondary
school girls in Zaria and Kaduna. {le found out that most students at secondary schools leve]
adopt a passive approach to studying. Students seem to have a misconception about whal
study is and what comprises it. Some students study texts in a casual way as il reading for

leisure.Ozigi(1882), Freeman(1996).

Balarabe (1991) criticized the method of study by majority of students. stressing that students
tend to depend on cramming or memorization as their approach to study. e stress that this

method does not allow for meaningful interaction with the content.

It is quite obvious that majority of sludents are experiencing study habit problem. This
assumption is based on the tact reveal by Oniel (1995) quoted by Kolo (2002) that students
are mainly concerned about being able to remember all the important facts and theories they
have been given in fectures. This approach of wanting to remember facts is by Kolo(2002) as

partly responsible lor poor study attitude,

Kagu (2004) investigated the effect of group counselling on the learning and remembering
strategics of diploma students in university of Maiduguri using experimental and control
group. The experimental proup was exposed to study skills training on learning and
remembering for four weeks and the control were given placcbo treatment for the same
period. The ﬁ.ndings revealed that the experimental group acquired significant learning and

remembering skills while the control group did not.
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Adisa (2007) studied *The Effectiveness of Group Guidanee and Bibliotherapy techniques in
Reducing study behaviour problem among under graduates of Ahmadu Bello University.
Zaria® he had six objectives, seven rescarch questions and four null hypotheses. The pre-
test=post test control design was used for the study. He bad a sample of three hundred and
sixty students; which were divided into experiment and control groups. The sell assessment
study inventory (SASI) by Kolo (2002) was used. The 1-lest and one-way analysis of variance
(ANOVA) were the two major statistical techniques uscd for data analysis. The major
findings revealed that both group guidance and bibliotherapy were able to reduce studem

study behaviour problems and enhanced their academic performance.

Alabi (2003) carned out a similar work on the relationship between study habits and attitudces
of secondary school students towards examination malpractices in Kwara. The study revealed
that there was no significanmt relationship between students study habits and their attitude
towards examination malpractice. It was recommended that counsellor utilize counselling
techniques in promoting eflective study habits and in reducing cases of examination

malpractice in secondary schools,

Duruh (2001) carricd out o study on the academic need achievernent and study behaviour
problems of remedial students of Ahmadu Belle University, Zaria, The instruments used for
this study were Bakare's (1976, 1977) Academic need achievement scale (ANAS) and the
study habit inventory (SHI). The major [inding revealed that there is no significant
relationship  between  academic need achievement and study behaviour problems.
Recommendation made include that students need to improve in tackling of homework and
assignments, reading and note taking, time allocation ete as it will hiclp improve their

academic performances.
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2.10 Summary of empirical studics
The literature review contained works of other authors on study habit, problems and
approach. [t becomes imperative to study on how to minimize poor study habit using study

skill training.

The review covered (he lollowing sub-headings: concepl of study habit, Poor study habit,
study skills training, theories of learning, lcarning styles, attitude and study habit, effective
study skills, study approaches and empirical studies and summary, from the works reviewed,
Adisa, (2007}, Bangongon and Edpalina (2009}, Duruh (2001). Kagu {1999), Shafig (1979),

Makarfi (2002). carried out experimental researches relating to poor study habit.

The findings from revealed that there are signilicant differences between the experimental
group and the control group. That is, the experimental group acquired a significant learning
and remembering skills while the control group did not. Similarly, other findings from
different reseracher discovered as @ major hinding o significant ditfference between the
experimental and the conirol group post mean scores ol all rescarch variables. [t was proved
that the subject study procedure counseiling was effective in improving students’

performance in the two subjects studied.

This rescarch 1s interested in hfinding out the effectivencss of study skills training in

minimizing poor study habit among secondary school students.
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Chapter Three
METIODOLOGY
3.1 Introduction
This chapter represents a detailed description of research design, population, sampling
technique and sample size, instrument of data collection. procedures of data collection

and the procedure for data analysis.

3.2 Research Duesign
The study is experimental in nature. It is a prc-'tcst post-test control group design. The
purpose ol using this design agrees with Kolo (2003) that experimental design is to
investigate possible cause and cffect as well as relationships between two or more
variables by the application of treatment which can not be resolved by mere
observation or description.
The reasons lor the choice of this design is to find how effective the program planned

for the treatment group is and it has control for most threats to internal validity.

e

i
3.3 Population

The population of this study comprises of Government senior secondary two (S8 1)
students of Sabon Gari Local Government Arca of Kaduna stale. Kaduna state
government has a total of about 250 senior secondary schools divided into twelve (12)
Inspectorate Divisions. They consist of a total number of two hundred and thirty
seven thousand and sixty seven (237.067) students. The total population of S8 11
students in this session 2010/2011 is given as 27,365, The tlotal male students

numbered 18.687 while the total number of (emale students is 8.678
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The senior secondary school in Zaria metropolis (Sabon Gari LGA) has a total

number of 19 senior secondary school with a population of about 3.653 S8 11 students.

3.4 Sampling Procedure and Sampling Technique

To get the acceessible population the researcher carries out a randomization process of
sclection on the nineteen schools and wsing the simple random sampling method two
senior secondary school emerged. These are Army day secondary school Chindit
barrack und CGovernment Commercial College (GCC) Zaria. The participants were
both male and female students, Out of the wtal figure of students off SS 1i, a relative

figure of 50 students was used as sample.

The cheice was made because these schools are among the well established senior
secondary schools of the metropolis and the choice for this category of students is
because they are the group that stand better chance 0 correct their poor study habit
betore the commencement of their [inal exams. The subjects are children with the

average age of 16 years,

To get the sample schools, all the target schools were given equal chances of being
selected by the draw-from the hat method. Two schools emerged, the first was
selected as the experimental school while the second as the control school.
Experimental school emerged as Army day secondary school ,Chindit barrack while
the controt school emerged as Governinent camimercial college, Zaria.

The sccond stage of the sampling procedure involved the administration of the pre test
to all the 88 II students of both schools. A total of 25 students were sefected in the

experimental school while 25 were selected in the control school based on the scores
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obtained after the pretest which indicated they had one or other poor study habit. The
instrument was administered to the students during the period before break time.

because it is assumed that by then, every student is already in school.
3.5 Instruments for Data Collection

The Study [abit Invenmory ¢ SHI) developed by Bakari (1977) was used for data
collection in this study. The inventory consist of 45 items in form of direct questions
to which the studemt is required to provide answers on a five-point scale.
Demographic information of the respondents which contains items such as name of
respondent nante of the school, class/year or course, age, sex and date are requested

before answering the questions.
The guestions on the SHI arc grouped into the following cight (8) sections:
{.  Homework and Assignments.
1. Time Allocation.
M. Reading and Note taking,
IV.  Study Period Procedures.
V. Concentration.
Vi, Written Work.
VI, Examinations

VII.  Teacher Consuliation.
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3.6

Description and scoring of the Study Habit Inventory

The scoring of the SHI is based on the promise that for each question there are
answers which portray desirable or e{fective siudy practices on the one hand and
undesirable or defective study practice on the other, The desirabie practices receive
high scores while the undesirable ones receive low scores. The SHI was scored in
Comprehensive form. The alternative answers are scored on a § point scale depending
on whether 1t is a positive or a negative question. The score of the completed
inventory was done using the key provided, the corresponding score to the mark made
by the student for cach item was recorded at the right hand of each guestion under

‘score”.

3.7 Validation of Data Colleetion instruments.

Congruent and construct validity have been established (or the Study Habit Inventory
(SHD). The congruent validity of the inveniory was established by showing that it
correlates with other well known instruments in expected directions. It correlates
SHn=S0P .01) with the Savonson test anxicty scale. It also correlates .43(N=49,
P01} with Bukare Student Probicm Inventory (SPI).

The construet validity of the SHI was also established by the fact that il is able 1o
distinguish between groups that are known to differ on the construct measured by the
inventory.

Reliability of the instrument

The test —retest reliability of the study habit inventory was established by
administering it twice to a proup of students (N-58. 3 boys, 28 girls: X- 14-5 years
S.1) = 1.73 years with time interval of 3 weeks, The test — retest reliability was

83P<.5. In another study habit was administered twice to a fresh group of students
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(N=36. 22 boys and 14 girls; age=X=14_17 years. SD>1.1 years} with a time intcrval
of 6 weeks.

The test — retest reliability was 64 P<.05. Bukare explained lurther that the inventory
was also administered twice to a randomly selected group of 28 form five girls
{age=X15.02 ycars, S.D>=1.1 years} with an interval of six weeks as well between the
two administrations. The test retest reliabihity of the inventory for this sample was
found to be .79. congruent and construct validity have been established flor the study

habit inventory

3.8 Procedure for Data Collection
The administration of the instrument is referred to as application of the research ool
(SHI) on the respondents in their respective schools. The procedure involved in
carrying out this experiment was done in four stages:
Stage one
Permission was sought from the authorities of the schools involved lor the use of their
students and their time. Secondly. permission was sought to use a lesson period twice
a week for a period of six weeks in the experimental school which is Army day
secondary school, Subon Gari. The program scheduled for the experimental school is
the study skill training program indicated in Appendix 1. In cach of the schools. the
researcher familiarized with the carcer masters/counsellors of the school and they
supported immensely.
Stage two
The two groups of the respondent that is the experimental and the control groups were
given the instruments to respond to as pre-test. The pre-test of the two groups

indicated no significant differences. This implies an cqual level of poor study habit
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among the students. Secondly, both schools happened to be government owned/public
schools that I.mvc the same characteristics. ‘That is the manner of operation, category
of students. teachers, and counsellors alike.

Stage three

The experimental group was subjected 1o 12 sessions of study skills training. The
sessions covered study period procedure, concentration, tme allocation, homework
and assignment. reading and note taking. writicn work, Examinations and teachers
consultation. The students were often given chances to ask questions at interval.

Stage four

The post test was re-administered o the experimental group and control groups. All

the results ar¢ analysed in chapter {our.

3.9 Data Analysis
Data collected during this study were computed using both descriptive and inferential
statistics. Percentages were used [or personal data, Mean scores and standard
deviations were used in answering the basic research questions while the inferential
statistics, t-test was used to test the hypothesis. The reason being that percentage
statistics is appropriate {or data bused on {requency count while statisticians accept
the use of student t-test to test significant difterences between two variables and two
group. To reject or retain the null hypothesis, an alpha (a) level of 0.05 was sel. This

is an acceplable level for most rescarches.



Chapter Four
RESULTS AND DISCUSSIONS
4.1 Introduction

In this chapter, the results and statistical analysis of this study are presented. The main
objective of the study was to determine the effectiveness of study skills training in
minimizing poor study habit among secondary school students using the Study Habit
Inventory (SHI).

In the course ol analysis. items relating to particular objectives were grouped together. Data
presentations of the main variables of investigation in relation to research questions and
objectives ol the study are made. Scores of variables and items on the Study Habit Inventory
are scored based on the promise that for cach question there are answers which portray
desirable or elfective study practices on the one hand and undesirable or defective study
practises on the other hand. The desirable practices receive high scores while the undesirable
ones receive low scores. The SHI is scored in a comprehensive form.

Rescarch questions raised in the study were answered. and the hypotheses were tested.

Discussions of the findings were also made at the close of the chapter.

4.2 Data Presentation

A total of tifty (503 students made up of 25 from experimental group and 25 from the control
were nvolved in the experiment. Frequency and percentage of students involved in this study
in both groups are indicated in the tables below:

Table 4.2.1 Distribution of  Respondents by Sex

Sex of Experimental Group -1 Frequency { Percentage
_respondents B | ) |

- Male . | 10 B 40

- Female (15 _ _ | 60

Total 25 C100.0

44



Sex of Control  Group | Frequency Percentage
respondents

Male 10 40

Female 15 60

Total 25 100.0

According to table 4.1.2 above experimental group had 10 male students and IS female
students each accounting for 40 % and 60% respectively. The Control group also had the
same representation of [0 male and 15 female each accounting for 40% and 60%

respectively.

4.3 Response to Research Questions:

The stanine scores used to complete the diagnostic profile of both Pre-test and Post-Test

was used to answer the research questions:

Fig 1: The Pre-Test diagnostic profile of the average scores of the experimental and control

Control group

group using the stanine scores.
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Fig 2. The Post-Test diagnostic profile of the average scores of the experimental and control
group using the stanine Scores.
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The Figure 1 and 2 above is the average stanine scores of students involve in the research.
Fig 2 above reveals the extent to which study skills training has minimize the poor study
habit of students. The higher the stanine the better the study habit of the students. The figure
also showed that the experiment group have been able to improve on study habit when
compared to the control group. This shows the extent to which study skiils training has

minimized the poor study habit of students in secondary schools.

Question one: Is there any difference in poor study habit of secondary school students in
treatment group after exposed to study skills training and the control?
This question was asked to find out the effectiveness of study skills training in secondary

school students. From Fig 2 above, there is significant effect of study skills training in
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students exposed to study skill training over their counterparts in the control group. From the
stanine scores presented in the diagnostic profile above. the average scores of the treatment
group was above five in all the sections of the study habit inventory. This is an indication that

the study habit of the students in the experimental group has improved after the treatment.

3. Question two: Do the subjects differ on the basis of their study habit:

a.  In homework and assignments. time allocation, reading and note aking?
b. In study period procedure. concentration and written work”?
¢, Inexamination and teachers” consultation.

i. From Fig 2 above, there ts signtlicant cliect in home work and assignments. time
allocation. reading and note taking of students exposed to study skill training over
their counterparts in the control group.

i From Fig 2 above. there is significant effect in study period procedure. concentration
and written work of student exposed 1o study skills training over their counterparts
in the control group.

i From Fig 2 above. there is significant effect in examination and no significant effect
on teachers consultation of students exposed o study skill training over their

counterparts in the control group

4.4 Hypotheses Testing

Hypothesis One: There is no significant difference between secondary school students
exposed to study skill training in the experimental group and those not exposed in the control

eroup.
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Table 4.4.1

experimental group exposed to study training and control group students not exposed.

Grouﬁs of | N
- study habits ‘

_ {
iVC‘ ontrol  group | 25
L(GCC)

Lxperimental 25
group  (Army
School)

"Mean  S.D
T1210200 (9.

L 90505
157.0800 | 955214

1.98101

1.9T043

S.E

(‘alculn_tmTT Critical | df

| [ 3.066

Independent  t-test statistics on the differences i study  habit between

Sig

(2-

tailed)

0.000

Results of the independent t-test statistics above revealed that significant difference exist

between experimental group and control group students in minimizing poor study habits. This

is because the caleulated t value ol 13.066 is greater than the 1.96 eritical t value at df 48:

while the calculated significant value of 0.000 is less than the 0.05 level of tolerance. This

means that the hypothesis which state that “there is no significant differences between

' secondary school students exposed to study skill training in experimental group and those not

exposed tn the control group. is hereby rejected.

Hypothesis two: There is no significant difference in homework and assignment. time

allocation. reading and note taking between secondary school students exposed to study skills

traiming i the experimental group and those not exposed in the control group.

lable 4.4.2

Independent  t-test statistics on  the diflerences in the homework and

assignment alter exposed to study skills traming in the experimental group and those not

exposed i the control group

Groups of N

study habits

Control — group | 25
(LG9 [— -
I:xperimental hﬁ
group  (Army |
School)

' Mean

202000 |

16.0800

S.D

1.60728

2.61279

| S.F.

| 32146

L

48

Caleulated
1

6.715

Critical | df
f

1.96 48

Sig
(2-

tailed)

(.000



Outcome of the independent t-test statistics above revealed that significant dilferences exist
in homework and assignment after exposed o study skills training and those in the control in
mimmizing their poor study habit. This is because the caleulated t value ol 6.715 is higher
than the 1.96 critical 1 value at df 48; while the calculated significant value of 0.000 is less
than the 0.05 level of tolerance. Hence the hypothests which states that there is no signilicant
difference in homework and assignment between secondary school students exposed to study
skills training in the experimental group and those not exposed in the control group is hereby
rejected.

Fable 4.4.3  Independent t-test statistics on the differences in the time allocation for studies

after exposed to study skills training in the experimental group and those not exposed in the

control group.

 Groups of N Meuan S.D | S.E | Caleulated | Critieal  df  Sig

- study habits \ t t | (2-

R F ( I L ‘ tailed)
Control group | 25 | 148400 219241 [ 43848 | [

LGCC) i N | f
Experimental 25 22.8800 | 2.29710 45942 i 12.660 L 1.96 48 0.000
group  (Army \ | |
School) , ] { ] - i} |

Outcome of the independent t-test sttistics above revealed that significamt differences exist
in time allocation for studies after exposed to study  skill training and those in the control in
minimizing their poor study habit. This 1s because the calculated t value of 12.660 is higher
than the 1.96 critical t value at df 48: while the calculated significant value of 0.000 is less
than the 0.05 level of tolerance. Hence the hypothesis which states that there is no significant
difference in time allocation for studies between secondary school students exposed to study

skills training in the experimental group and those not exposed in the control group is hereby

' rcj ected.
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Table 4.3.4

Independent I-test statistics on the differences in the reading and note taking
after exposed to study skills training in the experimental group and those not exposed in the
control group.

Groups of | N Mean S.D S.E Calculated | Critical | df Sig

study habits t t (2-
tailed)

Control  group | 25 22.3200 2.83901 56780

(GCO) 13.344

Experimental 25 33.4800 3.07029 61406 1.96 48 0.000

group  (Army

School)

| OQutcome of the independent t-test statistics above revealed that significant differences exist

in reading and note taking after exposed to study skill training and those in the control in

nunimizing theiv poor study habit. This s because the caleulated 1 value of 13.344 s higher

£ than the 1.96 eritical t value at df’ 48; while the caleulated significant value of 6.000 is less

than the 0.05 level of tolerance. Tenee the hypothesis which states that there is no significant

difference in reading and note taking between secondary school students exposed te study

skills training in the experimental group and those not exposed in the control group is hereby

rejected.

Hypothesis Three: There is no significant difference in study period procedure,

concentration and written work between secondary school students exposed to study skills

training in the experimental group and those not exposed in the control group.
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lable 4.4.5  Independent t-test statistics on the diflerences in the study period procedure
after exposed to study skill training in the experimental group and those not exposed in the
control group.

Groups of | N | Mean [ S.p | S.E " Caleulated i Critical | df Sig
study habits ' t t ' (2-

_ | | | | tailed)
Comrol group | 25 | 20.7600 | 3.12623 | .62525 | 7 '
(GO . .
xperimental | 25 | 280200 | 3.20052 r 64010 9019 | 1.96 48 | 0.000
group  (Army | | ' '

School) _ ; ! [ | l [ [

Outcome of the independent t-test statistics above revealed that significant differences exist
in study period procedure after exposed to study skill training and those in the control in
minimizing their poor study habit, This is because the caleulated ( value of 9.119 is higher
than the 1.96 critical 1 value at dI 48; while the calculated signiticant value of 0.000 is less
than the 0,05 level of tolerance. Hence hypothesis which states that there 1s no significant
difference between secondary school students exposed to study skills training in the
experimental group and those not exposed in the control group is hereby rejected.

lable 4.3.6  Independent t-test statistics on the differences in the Concentration alter
exposed to study skill training for the experimental group and those not expose in control.

Groups of N Mean 'S.D S.E | Caleulated | Critical | df | Sig
study habits ' Lt { (2-
| . | . | | _ | tailed)

Control  group | 25 7.5200 2.543509 | 50702 |

(GCO) il ] . . J '

Experimental 25 12.7600 | 1.78606 | .35721 8.449 1.96 48 0.000
group  (Army | 5 {

. School) g | . ; l ,
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Outcome of the independent t-test statistics above revealed that significant differences exist
in Concentration alter exposed to study skills training and those in the control in minimizing
their poor study habit.  This is because the calculated t value of 8.449 is higher than the 1.96
' critical 1 value at df 48: while the calculated significant value of 0.000 is less than the 0.05
level of tolerance. Hence the hypothesis which states that there is no significant difference in
concentration between secondary school students exposed 1o study skills traiming in the
experimental group and those on exposed in the control group is hereby rejected.

Table 4.3.7  Independent t-test statistics on the difterences in the written homework after
exposed to study skill training for the experimental group and those not expose in control.

CGroups of (N Mean | S.D ISE | Caleulated | Critical | df  Sig
study habits | | 1 [ ¢ (2-
| 1 ' tailed)

———— ; ] |

t
: Control group 25 1 11.4800 | 1.75879 | 35176 ‘
1.341

l

|

|
(GCC) | l 1 1 I
Experimental | 25 12.2400 222261 | .44452 [.96 48 186

group  (Army | .' |
School) | ' 1 1 [ | .

i

According to the results of lhc‘_indupcmlcnl -test statistics above. there is no ;ignil'lc;‘,lm_
differences in written homework after exposed to study skill training and those in the control
in minimizing their poor study habit. This is because the calculated t value ot 1.341 is less
than the 1.96 ertical v value at df 48: while the calculated significant value of (186 is greater
than the 0.05 level of tolerance. Hence the hypothesis which state that There is no signiticant
difference in written homework between secondary school students exposed to study skills
traning in the experimental group and those not exposed in the control group in is hereby

accepted and retained.

Hypothesis Four: There is no significant difference in examination and teachers
. consultation between secondary school students exposed o study skills training in the

experimental group and those not exposed in the control group.
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[able 4.4.8  Independent t-test statistics on the differences in the Examinations after
exposed to study skill training in the experimental group and those not exposed in the control.

'1 Groups — of N Mean | SD 'S.E Caleulated | Critieal  df | Sig

| study habits , ' |1 ! t (2-
| I I R . B | L tailed)
Control group | 25 18,0000 2.21736 44347 | ' |
(GCC) | ! | 112256
CExperimental |25 246006 | 1.52753 | 30551 196 |48 | 0.000

group  {Army ‘ ' | i i

' School) ' l ' l

Outcome of the independent t-test statisties above revealed that significant differences exist
in Examinations alter exposed to study  skill training and those in the control in minimizing
their poor study habit. This 1s because the calculated t value of 12.256 is higher than the 1.96
critical t value at dt 48: while the calculated significant value of 0.000 is less than the 0.05
' level of tolerance. Hence. there i1s no significant difference i examination between secondary
school students exposed to study skill training in the experimental group and those not
exposed i the contro! group s hereby rejected.
Table 4.4.9  Independent t-test statisties on the differences i the Teacher consultations

after exposed to study skill training for the experimental group and those not exposed in the
control group .

Groups of N | Mean ] S.D |SE " Caleulated I Critical  df | Sig
study habits | | Tt t | 'y
, — | S S 1 | tailed)
Control  group | 25 | . 0000 r 1.04083 20817 ! |
. (G | | | |

Experimental |25 16,1200 61200 [.08704 | .531 196 |48 | .598

group  (Army | | | ' - r'
[ School) | I | | I
According to the results of the independent t-test statistics above. there is no significant

differences in teacher consultations exposed 1o study  skill training and those in the control

' in minimizing their poor study habit. This is because the caleulated t value of .531 is less than
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the 1.96 eritical t value at dff 48: while the caleulated significant value of .598 is greater than

the 0.05 level of tolerance, Hence the hypothesis which state that Therc is no significant

difference in teachers’ consultation between secondary school students exposed o study

skills training in the experimental group and those not exposed in the control group is hereby

accepted aind retained.

4.4

Summary of the Findings.

From the analysis and test of the hypotheses in this chapter. some major observation have

emierged on the effectiveness of study skills training in minimizing poor study habit among

secondary school students in Sabo Garl LGA of Kaduna state. These findings arc as follows:

1,

-

That study skill training was effective in minimizing poor study habit among
secondary school students in the arca relating to concentration, home work and
assignment. examination, written work. and study period procedure of secondary
schools in Sabo Gari LLGA ol Kaduna state

Student poor study habit can be reduced to the barest minimum using the study skills
training

That the treatment package (Study skills training) has been found to improve students
ability to study well and engage tn active study approach.

That study skill training has been discovered to be an cffective technique in helping
students develop active study period approach thereby improve performance.

That the students who were exposed (o study skilis training generaily had their poor
study habit reduced signitficantly when compared to students who were not exposed to

study skills training,
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4.6 Discussion

Ihe major objective of this study is the determimation of the effectiveness of study skills
training in minimizing poor study habit among secondary school students in Sabo Gari LGA
of Kaduna state. From the data collected and analysed in this chapter, it was observed that
students who were exposed to study skill training generally had their poor study habit
reduced when compared with students who were not exposed to the study skill training. This
was the observation in the first of the hypothesis of this study. This finding implies that the
study skills training could be used for the effective reduction of poor study habit of the
secondary school students in Sabo Gan LGA of Kaduna state. This finding is consistent with
Idofi (1998) Bhatnagar and Gupta (1999).where it was reported that when proper counselling
and guidance are brought to the learners. they make progress in their education and develop
good study skills. Therefore, to effectively address students poor study habit relating to home
work and assignment. study period procedure. written work. concentration, examination and
tme allocation, the counsellor need to provide an effectively organised study skills training
as olten as possible to the students. This findings agreed with Makarfi (2002) Kagu (2004)
and Adisa (2007) where similar observations were reported on the use of guidance, subject
procedure counselling and group counselling techniques for effective improvement in the

study skills of learners and their performances.

In the second. hypothesis significant difference exist i the home work and assignment of’
students exposed to study skill training (experimental) and their counterparts not exposed 10
the study skill training (control) .

Also. significant difference exist in the Time allocation for studies of students exposed to
study skill training (experimental) and their counterparts not exposed to the study skill

raining (Cantrol) weee =TT

i ;
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Significant difference exist in reading and note taking of students exposed to study skill
training (experimental) and their counterparts not exposed to the study skill training (control).
Ihis finding is in agreement with that of Idofi (1998) and Adisa (2007) where it was
respectively reported that the aims or notion students have in mind when reading. The result
of the third hypothesis reveal that significant difference exist between the study period
procedure of students exposed to study skill training (experimental) and their counterparts
that are not exposed to the study skill training. This is another pointer to the effectiveness of
the study skills training in minimizing poor study habit of students. This finding agrees with
Adisa (2007) where it was reported that lack of counseling could be a limiting factor in the
study time management.

Also significant difference exist in Concentration of students exposed to study skill training
(experimental) and their counterparts that are not exposed. This is an indication of the
elfectiveness ol the study skills training.

In the Tourth Hypothesis. significant difference exist in the Examinations of students exposed
to study skill training (experimental) and their counterparts that not exposed to the study skill
traming. This finding is in agreement with Makarti (2002) where it was reported that the use
of counseling on secondary school students could significantly improve their academic
performance.

There 1s no significant difference between secondary school students in the experimental
eroup and those in the control group in minimizing poor study habit relating to examination

alter expose to study skill training.
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Chapter Five
SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.1 Introduction

This chapter presents the summary ol the investigation into the effectiveness of study
skills tratning in mimmizing poor study habit among secondary school students in Sabon
Gari Local Government Area of Kaduna state. Within the chapter. the conclusion of the
study and the recommendations are presented.

5.2 Summary of the study

['he main objective of this study is o determine the effectiveness of study skills training
m mmimizing the poor study habit among secondary school students in Sabon Gari Local
Government Area of Kaduna state. The topic was chosen because ol the gradually
declining zeal put forth by secondary school students towards studies. This has led to
mass fatlure in the Senior School Certificate Examination for which there is a general
outcry by the parents. teachers, and the society at large. The works of other authors
related 1o study habits. study behaviour problems and study skills training were reviewed.
['he research population consisted ol all the SS 11 students of Army day secondary school
Sabon Gart and Government Commercial College, Sabon Gari. The subjects used for the
study were selected with the use of pre-test based on their study habit problem. Samples
of 25 students were selected from both schools making a total of 50 students.

A six week study skills training program was organized in the experimental school but
non in the control. A post-test was administered at the end of the training period for both
groups. Percentages, mean scores. and standard deviation were employed to analyse
personal data and answer the research questions. while t-test statistic was used for testing

of the tour hypotheses stated in the study.



5.3 Conclusions of the study

The research is able to establish that study skills training can be effective in reducing the poor
study habit of secondary school students to the barest minimum. The acquisition of study
skills training may effect positive change in the students’ manner of studying. Effective study
approach is a good assct w secondary school students as it assist them in the mastery of their
school work. The acquisition ol time management skills by secondary school students will
asstst in reducing poor study habit among them. Also. students who were cxposed to study
skills training generally have their poor study habit reduced significantly when compared to
the students whe were not exposed to the study skills training.

Therefore, there are several implications that arise from the result of this study. The findings
will serve as a guide. The findings indicates that the academic performance of the students
can be marred by poor study skills. This has a lot of implication tor counselling, Hence the
counsellor has a responsibility of making surc that students’ have acquired cffective study
skills. Counsellor should make sure that study skills training is organised for the students .

5.4 Recommendations

In view of the resull of this study, the researcher wishes to make the following

recommendations:

[. Study skills training should be organised for students of secondary schools often by
the counsellor just like career days are constantly organised. Because without
acquiring the proper study skills to make the required results, their future carcer will

only end as fantasy and will never become a reality.

=]

Teachers. counsellors and administrators of public secondary schools should put in
selfless effort in assisting these students to acquire good study skills and improve on

their poor study habit.
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4.

I'hat the educational bodies in the country should encourage the students of secondary
schools by making available opportunities for young people 1o go for traming as
specialist in the field of counselling.

That any classroom teacher that has students who are performing poorly can adopt the

use of study skills training to help build in them correct study skills.

5.4.1  Suggestions for further studies

Fhis study is still open for other researches to take place. The following suggestions are

made for further studies:

Lad

I recommend that private schools be used in a future rescarch or schools within the
rural arcas.

['he senior secondary students were used in this research. A suggestion for the use of
junior students for a similar study i1s necessary for comparism in terms of general
performance and tolerance all through the procedures of selection. training and data
collection.

The study involved mixed sex grouping. The performance of males and females were
together considered as one for each of the groups. A study to consider difTerences in
pender as regarding homework an assignment, time allocation. reading and note
taking. study period procedure concentration and written work should be considered.
The training was scheduled for a total of six weeks in this research and there was a
significant difference in the reduction of poor study habit. A future research may be
consider reducing the number of weeks and observe if there will still be a reduction in

poor study habit.
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APPENDIX 1

Study Habits Inventory

by CHRISTOPHER G.M. BAKARE. Ph.D

FORM S (SECONDARY SCHOOL FORM)

CIaSS YOAT OF COUISER....c.ccreiiessismsnrisanmsssssssissssinsinmms issrssrsssn sssimsssissesssisssamsasssanitsnss VBB usssbarisiesiasess 38X W §
{In years) (Circle one)
School

DIRECTIONS

The following is a list of questions concerning students habits and methods of study. Read each statement
carefully and answer it as accurately and as truthfully as possible. Put an X in the circle within the column that

best describes your habit, For example, the first question is

When your assigned homewark 1s i"i T B e — T ——— .
,' Almost | Less than About | More Almost
Toe long or unusually hard, do Never Half of Halt of than Half Always
the Time the Time of the
]
You either stop or study only i =
Y b b b b

The easier parts of the lesson?

If in your case, this happens to be true, less than half of the time i.e, sometimes, place an X as shown in the

example

Psychoeducational Research Productions
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Almost Less About More Almost
Never than Half of than Always
Half of the Time Half of

Section A: Homework and Assignments
1. When your assigned homewaork is too long or

Unusually hard, do you either stop or study only {Q IO IO k) IO

The easier parts of the lesson?

2. If you have to be absent from class, do you make D
Up missed lessons and notes immediately?

3. Even though an assignment is dull and boring, do

© 0 10
You stick to it until it is completed? 'O

0O o IO
4. Do you put off doing written assignments until

[o
[O
The last minute? o o I 0
10
IO

5. Do you complete and submit your assignments
On time? LO IQ b ‘O

6. Do you begin your assignments as soon as the

Teacher gives them to you and not allow them to ]O ]O ]O - b
Pile up? Total Score
Section A

Section B: Time Allocation
7. Do you waste too much time talking or listening
To the radio for the good of your studies? IQ IO ]O IO I()
8. Do you find that having many other things to do IQ D |£ 2 K) D

Causes you to get behind in your school work?
9. Do problems outside of the classroom = with other

Students or at home - cause you to neglect your IQ —[Q TO D —b

School work?

10. Do you study for at feast three hours each day [O }O [O IO IO

After classes?

11. Is your time unevenly distributed; do you spend
Too much time on some subjects and not enough I-Q——IQ——LD——L—
On others?

12. Do you spend too much time reading fiction

(novelist), going out etc., for the good of your b IQ b b IO

School work? Total Score
- i
Section C: Reading and Note Taking | -
13. In taking notes, do you tend to write down things ]O IQ lo_ ]O 16

Which later turn out 10 be unimportam?
14. After reading several pages of an assignment, do

You find yourself unable to remember what you IO IO IO b k)

Have just read?
15. Do you find it hard to pick out the important

Points of a reading assignment? [O b IO b IO !
16. When reading a long assignment, do you stop now

And then to try to remember what you have read? [O b ]6 ]6 b :
17. Do you have to re-read material several times !

Because the words don’t have much meaning the [O b b b b

First time you go over them?
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18. Do you have trouble picking out the important IO ]O I@ 10 %

Points in the material read or studied?

19. Do you go back and recite to yourself the material lQ [O [O b b
You have studied, rechecking any points you find

Doubtful?

20. Do you miss important points in the lecture while ! : l : E I I
Copying down notes on something which has
Gone before?

21. Do you pronounce words to yourself as you read? IQ lo [O IO b

Total Score
Section D: Study Period Procedures Section C

22. Do you keep all your notes for each subject together D J I D D

And carefully arranged for studying? O O
23. Do you need a long time to get warmed up when

You want to start studying? JO ‘o IO b ]Q
24. Are you unable to study well because you get

Restless and unable to sit for long? !O lO IO b IO
25. When you sit down to study, Do you find yourself

Too tired, bored or sleepy to study well? IO IO lo IO lO
26. Do you prefer to study your lessons alone rather

Than with others? D JQ ]6 b —b
27. Do you seem to get very little done for the amount

of time you spend studying? D JO lO b D
28. At the beginning of a study period, do you plan

Your work so that you will make the best use of b IO YO Y) 7Q

Your time?
29. Do you find yourself beset by too many health

Problems to study efficiently? D b [O ]6 D

Total Score

Sertion N

Section E: Concentration
30. Do you find that, day dreaming distract your

Attention from your lessons while studying? [O D IO b [O
31. Do you find it hard to keep your mind on what @ ]C [S E E
You are studying for any length of time?

32. Do outside interruptions disturb you while studying? b ]O D k-) k)
Section F:  Written Work :::f:_;‘;"?
33. Do you correct errors on the papers which your —
Teachers have marked and returned to you? 16 b jo 6 I() |

34. Do you have trouble saying what you want to sa
g w2 O O
On tests, essays and other written work?

35. Do your teachers criticize your written work for 1

Being poorly planned or hurriedly written? [g 2 IS 2 K 2 k 2 k 2 !

36. Do you give special attention to neatness on essays, ]O lo IO b O
Reports and other written work?

Total Score
Section F
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Section G:  Examinatians

37. Do you do poorly an tests because you find it hard
To think clearly and plan your work within a b IO b b b

Short period of time?

38. Do you get nervous and confused when taking a

Test and therefore fail to answer questions as well ‘O IO |O IO IE-)

As you otherwise could?
39. wWhen getting ready for a test, do you arrange
Facts to be learned in some planned order? (O JO JQ H IQ
40. Are you careless about spelling, punctuation and
Grammar when answering test guestions? D IO |O IQ IO
41, Areyou unable to finish tests within the time
Allowed although you work until the very last [Q |O IO IO IO
Minute?
42. When tests are returned, do you find that your
Mark has been lowered by careless mistakes? IO IO IQ 'O b
43, Do you finish your examination papers and turn

Them in before time on the examinatian? IQ IQ IO IO O

Total Score
Section H.  Teacher Consultation Sertian 6

44. When you are having trouble with a particular

Subjact, do you try to talk it over with the teacher? lQ TQ TO JQ ]@

45. Do you hesitate to ask a teacher for further ex-
Piznation on a point that is not clear to you? - [O IQ IO ‘b IO _

Total Score
Do aot write helow this line Sectian H

SECTION | SCORE | STANINE

A
B
C
D
E

F

G
H
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APEPENDIX 2

STUDY SKILLS TRAINING PROGRAMME

SESSION ONE
I. After the selection and identification of subjects, the researcher will group them
and take them to a class or the venue that have been provided by the principal of
the school.
2 The researcher will introduce herself, his name, eccupation, and the purpose of
the programme. tle calls for cnopcréliun and active participation during the
programme.
3 The students introducc themselves one aller the other. each telling the group their
names, classes, age, parent occupation, likes and dislikes.
4 The rescarcher will then briefly discuss with the students that the reason why
they have been chosen 1s because their cases are similar, so they should feel free

to participate and be active in the discussion. He encourages them that a problem
identified is already half-way solved. He assured them that their identity will be
kept confidential.
S The researcher discusses study behavior problems of students as poor study
practices or approaches to acquiring information from books or study materials.
The researcher further states these as poor concentration at lectures, poor note-
taking, poor written assignments, unfavorable environment, difficulty in
making use ol time schedule and sticking t it, day-dreaming, lack of finances
among others as the major study behaviour problems.

6 The students are made 10 be aware of the importance of having good study habits
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as it lcads o having a well defined knowledge and a good academic performance.

7 'I'he students are madc to construct a proposed time-table schedule. and think ol a
conducive study place. They are o write it down and submit 1o the researcher,

8§ They are made 1o record the number of hours or minutes which they can read
effectively before they lack interest or concentration. They are to go home and

practice it and come back with answers.

SESSION TWO
The rescarcher greets and welcomes the students to another session, then ask
them few questions on the last topic thus:
I, Why must we maintain a good study habit?
2. Isit compulsory to have a reading time table?
After these are answered. the researcher introduces the different study approaches.
This includes Robinson’s Study Approach (SQ3R). Azikwe study approach —
ZSNPECR . Unoh’s study Approach— 3S3R, These approaches are very much
similar with minor variations so emphasis will be laid on Robinson approach.
They are five steps meaning survey. question, read, recite and review,
This method emphasizes active practice and encourages self involvement
in learning or studying. Today the first step is survey. Surveying as a study
techniques means going through the passage or topic intended to be studied. It
begins by getting over view of the passage or topic you want to read or sludy,
note the title. read the introduction, and skim through the passage. [t also involves
checking through the pages, and getting a glimpse of the main ideas with the help

of the subtitles and diagrams. Surveying could be to glance through the topics and
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sub topics, the introduction. the main headings or ideas, and summary of the
contents. This will enable one to have a gencral idea on what he/ she is intending
to study or read.
The objective is to help the students appreciate the nature of survey in a study.
This orientation will help the student o organize the ideas as they read later.
QUESTIONS FOR DISCUSSION
(1) In your own words what is survey?

{2) Why do you think it is good o skin through betore commencing
studying?

CLASS WORK
(1} Open your note books and glance over any topic of your choice and
write your experience now.
HOME WORK
Try the same at home on many of your favourite topics and write your
experience.
CLOSING REMARKS
Counsclor thanks the students for coming; e reminds them on the next

meeting and solicits for cooperation.,

SESSTION THREE
TOPIC: QUESTION
Objective: 1o throw more light on this particular technique and how it can be used

effectively as a good study habit.
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Opening remarks
Counselor welcomes the students an the third session of the training,
Counselor collects the last assignment given. ile commences discussion on questioning
as a study technique. At this stage, students arc 1o convert all headings and sub-heading
or topics and sub-topics into questions. They are to formulate guestions that will help
them discover the main topic and how to apply the facts.
Counselor then guides Lthe students on how to raise questions expected to be found
in the text or notes they are reading, and identify answers Lo the questions. The objectives
of these are that when a student is forming questions, such is in turn also preparing
answcrs to be provided in his/her mind. Questions can be used at the beginning or end of
a chapler. wopic of notes, or lecture notes.
(Qmestions

(2) At what state do you often turn the first hcading into question?

(b} Choose two topics [rom only two subjects and raise questions on

them.
HOME WORK
{a) Read and turn down three headings into a question

(b) Suggest two ways in which you think asking questions will help you in
your study?

Closing remarks
Counseling thanks the students for their patience all through and solicits for further

cooperation and punctuality.
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SESSION FOUR
Topic: Read
Objectives: To explain what reading is, 1o improve reading skills. and concentration on
what is being read.
Opening remarks
Counselor welcomes the subjects, and collect the assignment from them while
returning the last one, Counselor then reviews the last one and introduces the new topic
which is reading.
The researcher will give each student a reading comprehension from their English text
book 1o read. They are taught to read repeatedly and to thoroughly, note main ideas and
details in their reading. They arc cncouraged to answer questions they have raised so far
. during the readings. They are instructed to wnderline main ideas. in their readings to help
them easily pick out these ideas during revision.
Questions

(a) Explain how and what is donc in reading?

(b) What are the key elements of reading?
Closing remarks
Counsclor encourages students to practice what has been fearnt during studying periods.

Counselor thanks them and reminds them of next mecting,.

SESSION FIVE
Topic: Recite

Objective: To guide the subjects on the meaning and skills of recitation,
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Opening remarks
- Counselor welcomes the subjects.
- Collcets assignment.

Counselor then gives a talk on recitation; to recite is an attempt to recall the main ideas
read. 1t is aimed at assessing level of mastery ol the study topic/passage read. Jolling
down vital points of head. rcading or reciting to a fellow mate without referring 1o text or
notes. This will help them recall ideas read, and it means that one has studied with
undcrsla.nding. The use of recitation requires thal one vses personal expression to re-state,
list and summarize major ideus in the passage,
Questions

(a}) What do you understand by the terms recite?

{b) Explain how you will stimulate yoursell o recite?
Activities
Practical demonstration
Home work- Go home and practice it then come and share your experience at next
meeting.
Closing remarks
Students are cncouraged to practice this during their study periods. The counselor
thanks them [or usual cooperation and solicit for further cooperation during the next
meeting.

SESSION SIX

Topic: Review

l

Objectives: To intimate the students with the vital issue of review, and enumerate the
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element of proper review.

Opening remarks

Counselor welcomes the participants then introduces review as the day’s topic.
Review means going back to re-read. that is to look for the fact that one is unable to

recite or take note of in the topic. This step takes care of the problem of not mastering
most of the important facts in a study. Topics on various school subjects are used to

practice this techniques, also. the other four techniques are run through again that is
survey. questioning. reading and reciting. Review involves checking for the meaning of
words not understood. secking clarification on certain terms, concepts and trving to clear
doubts on points of material read. In review, one goes through material over and over and
makes summary. Immediate review is necessary to offset the rapid rate of forgetting and
make sure that the key words written down make meaning.

Question

Discuss what impressed yvou in the review exercise.

Home work

lake a topic of your choice and practice the SQ3R procedure and write down your
experience.

Closing remarvks

he counselor expresses gratitude for their cooperation and reminds them on next

meeting.

SESSION SEVEN
[he researcher welcomes the students to another day of training.

§:
2. He asks tor the assignments given. He comments on each as needs be and
students share their experiences.
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3. The rescarcher then gives a talk briefly on Good and Effective Study habits, The
following points will be stressed:
a. Why parents send children to school

b. What the children stand 10 gain after completion of the secondary school
education,

¢. W hat to do to achieve the best in academics such as:
- Scheduling time for every reading or take home
assignment.
- Break down assignment into manageable portion.
- Take one assignment per time o a study place.
- Start assignment just on arrival to a study place.
- Being attentive in class.
- Learning o review and read notes immediately after
Lectures (latest 24 hours later) when the lecture is still fresh
in the memory.
- Study books daily not until date of examination is fixed.

2. The researcher creates discussion forum where students are asked to share whal

they have learnt so far,

SESSION EIGHT
The researcher welcomes the students to another session of training. 1le then introduces
the topic of the study which is on The Purpose of Study and lay emphasis on
Examination. ¢ then lists some of the important ones and briefly explains them to the

|
students. |
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6.

To communicate thoughts and ideas clearly.

l'o acquire some skills and knowledge of study.

To understand basic facts about their notes and materials to study.

o recall information/details and support arguments.

To discuss technical issues intelligently and wisely.

o demonstrate understanding of their subjects.

To develop effective study skills and ethical character of study

I'o pass examinations and tests

The researcher then encourages them to be real to themselves during studies: that

is their attitude towards their studies must be true.

SESSION NINE

I'he researcher welcomes the students to another session for training. He asks a

guestion thus: who can tell us two purposes of study which would be at the back of our
1 P )

minds when we are studying? After the answers by one or two students, the researcher

introduces the day’s topic which is Concentration. The researcher lists some important

points here and explains them to the students.

I. Always sit up while reading or studying. Don’t place your head on the desk or

table, it may lead to sleep or reduce the fevel of concentration

e

O,

Avoid the use of arm chairs, settees or beds while studying.
Avoid chewing anything during study.
Disallow emotional problems or day dreaming during studies.

Develop positive attitudes and interest towards your subjects, teachers and your
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school environment.
7. Be humble. respectiul and diligent in your studies.
8. Listening 1o radio. watching television. and chatting are all hindrances to effective
study.
9. Auend all lessons regularly and punctually.
10. Revise vour notes as soon as a lesson is over.
I'1. Always consult the dictionary as often as there is need for it during study. That
means always carry a dictionary to vour reading place.
12, Be willing to assist others who seek knowledge from you because by that, you are
reinforcing vour own knowledge.
13, Begin with the most difficult task during study and leave the most easiest or
pleasant ones to the end.
4. Be conversant with past questions of exams, test. and assignments. Revise,
answer the scripts too.

I'he rescarcher then allows one or two questions on the just discussed points. He then

closes for the day.

SESSION TEN
['he rescarcher welcomes the students 1o another training session. He then asks
questions on the last training such as:

. Why should you not listen to radio or watch television while studying?

[ £¥]

Must one have a dictionary as a student”?
3. List two other areas one can approach his/her studies appropriately?

After these are answers by few students. the researcher goes on to introduce the day’s
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opic which is: STUDY PERIOD PROCEDURE AND TIME ALLOCATION.
Some important points are listed and explained to the students such as:
1. Look fora conducive place or area for example the library ot a quiet class or
room that will make study comfortable.
2. Have a designed time-table and apportion more time 1o the subjects that seem
difticult to you,
3. Start your study right on time and prepare well before coming so that preparation
1o settle down will not take part of the reading time.
4. Choose study partners. those who are serious and can be of help to you. Then
organize group discussions. This will be of great importance because knowledge
and ideas will be shared.
5. The reading place/stedy room should be well equipped with convenient study
chair, desk table, bright light, favourable weather condition and should be
psychologically suilable,
6. A rcading subject can be alternated with a practical subject in order to sustain a
high level of concentration example: English language can be substituted with
physics.
7. Rest/pause/short walks of 10 — 15 minutes are important if reading excreisce
exceeds | hour, this helps for refreshing.
¥. The students should also make out time for recreational activities.
Flomework

Try reading where there is noise and write down your experience.
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Summary

Counselor thanks the students for their cooperation and reminds them of the next

meeling.

SESSION ELEVEN
Counsclor welcomes students for another day of training. Today’s topic is: 10 Steps
for good study habits,
Studying is very important 10 having good grades. It Is actually possible to develop
study habits}-h:it will help your academic achievements. | fabits are acquired through
repeated acts so a student should have a study plan which he/she will repcatedly follow
and at the long run become his study habit. Students lind it really hard 10 take studying
seriously. Below are the ten steps to good study habits:
STEPS FOR GOOD STUDY HABITS
1. Swdy for a sct of number of hours a day
2. Choose the best time when you are well rested, eaten and not sleepy.
3. Choose the best place to study; a library, place with a table and a desk, well
ventilated, lighted and free from distractions. Be at your study place promptly
during your study time.,
4. Keep your study arca clean by arranging your books neatly. A clutiered desk may
discourage studying.
5. Budget the time. list down the assignments and work to do. then plan the time,
6. Concentrate on what you are studying, stay away from distractions, TV and Radio
7. Prioritize studying- take it seriously.

8. Think of ways in which you can learn cffectively and conveniently. Is it morning,
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evening or s it be using visual techniques to remember or by listening? Find out
vour most effective learning technique.

9. Create your goals one by one. In order to create better study habits, vou need to
MEASUTE YOUT Progress.

10. Take time o see your teacher for explanation.

SESSION TWELVE
Opening remarks
Counsclor welcomes and expresses appreciation for their participation and sacrifice
and prays that they have benefited from the sessions and that this is the last session.
Administration of the Post Test
Counselor administers the post test 1o the students.
Closing remarks
- bxpress gratitude for the work done.
- Pray that what has been learnt would be put 1o use.

- Then dismiss them.
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