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ABSTRACT

The study was conducted to examine the effects of study aims, study approaches
and time management on academic performance of students in College of Education,
Jaiingo. The population of the study comprised al students of the College from Pre-
NCE to NCH Ill. Thus the total population was 1547, made up of 1152 males and 395
females. A sample size of 464, that is 20 percent of the population was used for the
study. A descriptive survey design was used in the study. The instrument used in
collecting data for the study was the Self-Assessment study Inventory with a reliability
coefficient of 0.56. Seven null hypotheses were formulated and tested at 0.05 level of
significance. Statistical tools used in testing the hypotheses were one-way Analysis of
variance (ANOVA), Spearman Ranked order correlation coefficient and the t-test.
Hypotheses 1, 3 and 7 were rejected while hypotheses 2,4,5 and 6 were retained.

The findings of the study showed that:-

There was a significant but inverse relationship between the study aims of the
students and their academic performance. There was no significant difference in the
study approaches of Pre-NCE, NCE I, I, 11, students.

There was a significant but inverse relationship between the time management of
students and their academic performances.

No significant difference exists in the study approaches of male and femade
students.

Some of the recommendations include: A functional counselling centre should

be set up in the College where students in need of assistance in the aspect of goal setting
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in ther dudies to be given such assdance inorder to enhance thelr academic
performances. Counsdlling services should include teaching sessons on study skills
which should involve students at al levels Pre-NCE to NCE Ill..
The College authority should initiate a programme whereby students who excd
in thalr subject areas are rewarded as this will further encourage active studying and

competition amongst students.



ix

TABLE OF CONTENTS

TAOB DEEE o sovns somr s mman s s TR AN AN H S S ae A F U nhn i A e s SRTERSIRRN S S unnEns I’ag‘e
PeClatation vaswarvnivvaanvapiivees TR A T A TR B SR A S R BRI .
CaFBBsaiBR o e R A TR R T s i,
H T £ L (41 T (M.
ACKHOWICHEEIIBI oo iaiiimi v s oo B S T e s S e STV T VR SRS e Y:
AR e b Bt SRS e S e B TR N vii
LT L R T —— 1] .
LREOE YRR s i R A R R R A TR AR hR g Yil.
R T N D IS IBRNIN, o om0 D K S A RO N SN N yiii.
D (—f‘!‘n 1Mo of FCYPIS-- - L. e g ;v e ; A : X1V
PAhLYyeViARIONS .. | -, | | | ciridieseicisriesisasstisssanssveanasesasssainnia XV

CHAPTER | INTRODUCTION.

1.1 B BN oo s o R S R AR AR RS R N S DA ARG SRR RPN L,
L2 StereinehtolthePreblei -« usnnimsimmaiimsss e 2.
1.3 DoliniIBlION osveesssessas s ttenessnmmsssnntenrs tnenss ssss khnss S smssmens ssnanssonmelonsms 1
L4 Objectives 0f thBBIIAY .« o wovimmmumomniesssssssmmomion s sommsesvsemievssss ssuem i ,
O R L s T T T L m— 4.
[.6 Research questions ............ P 4,
27 DRYDOMBEOS i counvomsmne vy v ouis s M by wis 5 s voasss e s e e s e van s s . 5
.8 SIBRINCANCe PN « s s msins s A s h s SRR s SR SR asa s 5 AR AS AR 3.
(9 Summary ..ooooviiveviniininna., e 0.

CHAPTER 2 REVIEW OF RELATED LITERATURE.



x

2.1 BATOONCEION oo vsivvanw s i R S AR AR R SR R 3
2.2 Mecaning and Aims of EAUCALION ..coucrrsreensrssrsesnsrrsssrsssssssassannes S e 8
2.3 Definitionvand Abus of SHGYING«iuaminississirsmasorimms cvesens sonssens s 8.
24  Factorsinfluencing Study BEhaviouns ..o isvvmivssssinas sashisaiiige vosevnusaag 5 L8
2.4, 1 MOUVAtONand BCTCSE. v ieeee e e s eare s cas s enenasns = 12,
2.4 (a) Motivation accordisg 1o the cogmitive SChool ....oviviiiiiiiiiiiiiiiiiniivecsninei {2,

(b) Mouvation according to the behaviourist SChool .......oovvviiiiiviiiiinininn. 15,
2.4.2 '"THE EnIIOHMIBHL s wmiivasiiiisnsisisvivereies T 18.
2.4.3 Learner SARIEGAC, .. verervssrsrmsssnsessasmsassasmsrsssnsssmassssnssssrstssssaasansysses 19.
2.8 BHecUveBIRAYERIIS. .. oo nsvommniiais ce s s v A A A A SRR RS 20.
BE  BUAVADIIREEHER i i AR R R R A DR e A R AR 24,
2.7 Time MINABEINERE ocoovivomeniinaniiniiieasasisn A R R A AR S R 25,

2.8 Lffeets of Study Aims, Study Approaches, and Time Management on
Academic  Performance of SHIGCME . .o aivansniisinsaionstssiiisnssrsins 27.
2B SRR, < s EIRAE P D T T T 30.

CHAPTER 3 RESEARCH PROCEDURE

S QIR 71 o TS T S S T R R T 32
312  BhdE s ais R R R R R A AT 3?
A3 PpBIBHIT s sovens seimoess v as 55 RN R 32,
3.4  Samplesizeand Sampling TeChBigUE, «ocvvreesvnscssrsrsesisnssensssissrsssssssasenys 32,
38  Samplng Prottiit s ecicmevesimarivinisocsss ssamessmaa e GUx oA VAL SES ST E R EERS 34
201 IDSUUMSIANON 1 i S S S S e R R e 34,

v



3.8.2 Seoritg of tHelisirFUmBHt. e araavssiivsirss s s TN RN 5 35
3.6.3 Pilottesting oF the INSUMECHL ...t r et ereee e eserevsereeneneeasrernenencs 35.
3.7,  Proceduretor DalRColeCtion. v svs visaas i siraoisvvenmssssis s 36.
K - T T o T T Y Tl 36.
U AT BIMITEIR | wsoneswwacnrosonssmmmninsiomes e s e commes R R SRE MRS R P 36.
10  Limitations of thE WV« mumvnssitsimmms s s s e vt ra s des 37
0 B B 1131 ) 111 PP . §

CHAPTER 4: DATA ANALYSIS AND DISCUSSION.

4.1 INICDAUCHION . (sinansriris s A s e T R A s S AR Aok 40,
L LTy Fl I e P 40.
A3  DISBUSEION ccnnianvninsas i s e e R RS T R e SRR 44.
i DU s iio s RS BRGSO S BRTR Br A R ra N s 48.

CHAPTER 5 SUMMARY, CONCLUSION AND RECOMMENDATIONS

S3  INEOARIBUGE i e R AT AR RN 7 RS A SRR AR AR BOE 50.
82  BUINMIELY wosoucunisammonmms s amasiss i i s s s ons e s s s i isaet 50.
5.3 Maoriihdings and concliSions . .cisimmnssiiraisimmsissriramirs s al.
5S4 CONCIUSION ettt e a s e s s s e s e s aessnnnenenss 51.
$.53 RecoOMMEBROANONE. .uwimyuusyesiessssamnen st s ohss oy s i aaim i sas s 52.
5.6 Suggestions for further reSeAICH .c.cvvrrarisrivsosserrarsnsasaaponsrsassnsnsaneansns 52.
5.7  SUBEERY s s as sy asuis sy is iy s s es soiaeuss S sds tis i 33

REFERENRUES.. . ovsormarinnnmmansemstvonbonniy, Snantberisanbbostamesinsnhobontsnsinsits 54.



il

LIST OF TABLES,

3.1 Population of Students in College of Education Jalingo ..., 33,
3.2 Population and Sample $ize Per 1evel .o 34.
4.2.2 Summary of One-Way Analysis of Vainace for H, [l on Study

APDreaehos Of SWIBH. oo s v B v S s A AR T RR A RSP b 41.

4.2.4 Analysis of Male and Female respondents on their Study Approaches ....... 42.

Analysts of Arts and Science based respondents on their study Approaches.. 43

B
2
Lh

4.2.6 Summary of One-Way Analysis of variance for H, VI on Time

Management of SIAEIS ... 44,



xiii

APPENDICES

~ Appendix 1 Students Self-Asscssment Stady Inventry ..o.ooooovi 38.
Appendix 2: Distibution of respondenis on Study aims ... ... 63.
Appendix 3: Distibution of respondents on Study A'pproaches ........................... 04.

Appendix 4; Distribution of respondeiits o Time Mavagement ..., 65,



xiv

DEFINITION OF TERMS

The following terms in the study are hereby operationally ddefined.

Alims: It is used here to imply reasons for studying.

Approach:  Used here to indicate the method adopied by students in their study which
could be active or passive,

Time Management : Implics the way students make use of their study time as they sit
down to study.

Academic Pecformance ;. Refers to the achievement of students in the courses oftered
in school that is the grades earned as tevealed by exammation records in
the school.

Four levels; Used here to refer to Pre - NCE, NCE I, IT and 111,
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ABBREVIATIONS.

NCE. Nigeria Certificate of Education

Pre-NCE. Preparatory Courses to the NCE Programme

C.0.E. College Of Hducation,

NCCE, National Commission {or Colleges of Education,
SSCE. Senior Secondary School Certificale Examtination,
JAMB. Joint Admission And Matriculation Board.

SASL Self-Assessment Study laventory

PCE. Polytechnics and Colleges of Education Entrance Examination.



CHAPTER 1

INTRODUCTION

L1 Background

From birth to death, a person passes through several experiences in life,
some of the experiences are sweet while others are bitter.  Every experience a person
passes through can be regarded as a process of education. Castle (1978:3) simply detines
education as "What happens to us Irom the day we are born to the day we die”.

This defimtion imphies that we are being educated all the time even when
we refuse 1o be taught, even if we do not go to school, even if we think we have finished
our framning.  We educate ourselves, other people educate us.  We learn from the
circutnstances m which we live, from the things that surround us daily, from the smallest
metdent that happens to us and even words spoken to us. Education is thus concerned
with individuals, their social, physical and spiritual environment,

The concept of education is more than just the ability 1 read and write,
or the ability to read, write and perform some skills and become morally acceptable to
one’s society. It is a total lite long experiences acquired in the course of one’s fife time.
Adesina et al (1985:39) observe (hat:

For the mdividual, education means the provision of opportunity for lim o realise his
potential goals and abilines in e The realisation of such abibties and goals will, i turn
make the individual a useful and  happy citizen in e SOCIENY .o, It also cludes the
acquisiton ol tunctional skills, moral identity, ambition (o suceeed i hife and 1o improve
the society, At the national level, education can be detined as a tool for building a united
independent and wealthy egalitanian society which is capable of maintaining its traditionsand
values,

(n summary, the definition of education can be stated as the tool for the
integration of the individual effectively mto a socicty so that he can achieve self-
realisation, develop national consciansness, promote unity and strive tor social,

economic, political, scientific, cultural and technological progress.
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The establishment of college of education Jalingo in 1977 was necessitated by the
need for middle fevel manpower in the then Gongola State (now Taraba State) and in
Nigeria at large.  This need was most felt in the education sector, and since the
establishment of the College, many sets of teachers haye been trained. Coupled with the
decision of the natonal Commission for Colleges of education specilying the N.C.E. as
the mimmum requirement for primary school teaching, the college becomes highly
instrumental i the training of such N.C.E teachers.

The National Commission tor Colleges ot Education (N.C.C.E) in its
determination to improve the standard of primary education in the country decided to
phase out the grade 11 certificate as a requirement for teaching in primary schools. As
a result of this decision, the teacher training colleges were also phased out of the
education system and replaced with secondary schools,  This development implies that
the various states and Federal colleges of education now draw their candidates for
aduission largely from the secondary schools in the country.

It 1s against this background that this study has been undertaken to ascertain the
study aims, study approaches and time management of the students and whether these
variables affect their academic performances.

i.2 Statement of the problem

Over the years students’ attitude to studies scemed to have been passive mainly
gearcd towards passing examinations and at whatever grade.  This attitude was also
reflected in the inereasing incidence of examination malpractice among students in the

college. Students no longer study inorder (o know their subjects so as to be able to pass
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3. How do they normally use their study time?
4, Do their study atms, approaches and time management atfect their academic
performances?

1.3  Delimitation of the study;

This study has as;"-.its focus the effect of study aims, study approaches and time
management on academic performance of students i College ol Education Jalingo. 1t
is basically concerncd with the students’ objectives of studying.

How they go about their studics and the way (hey wiilise their study time as well as how
these variables atfect their academic performances, This implics that the study is more
or less a case study dealing with students ﬁt‘ College of Education Jalingo alone.

The study is also delimited to students undergoing the Nigerian certificate of
Education (NCE) as well as those undergoing preparatory courses 10 the Nigerian
Certificate of Education, that is pre-NCE Programme in various subject areas. This
programime was included in the study norder (o give a good rcpresentation of the entire |
students of the colicge. More so, the pre-NCE. Programeme has been approved by the
National Commission for colleges of Education (N.C.C.E) 1o be ran by ail Colleges of
Education in the country.

1.4 Objectives of the study:

The objectives of the study are:
L. To find out whether there as dny relationship between the study aims of the
students and thetr academic performance.

2. . To find out whether the various: levels of the stdents (Pre-NCE o NCE D)
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differ in their approaches (o study.
3. To use its findings as a too! for counselling students ou study skills procedures.
4. To ascertain if male and female students approach their studics differently.

1.5 Assumptions of the study.

The study is based on the following assumptions:

1. Students in College of Education Jalingo adopt similar approaches to study,

2. Students’ aims of studying often aftect their academic performances.,

3. The way students use their study time is often reflected an  their  academic
outpu't.

1.6 Research guestions,

The foliowing qucstions have been Jormulated for answering in the study:
1. Is there any relaitonship between the study aims of the students and their
academic performa_nccs?
2. Do the Pre-NCE, NCEIL, H and Il students differ in tieir approaches to study?
3. Is there any relationship between time management of the  students and their
academic performance?
4. Is there any significant difference between male and female students” approach

to study?

3. Is there any significant difference between Arts and Scicnce based students’ study
approaches?
6. Is there any diffcrence in the teme mumnagement ol pre- NCLE, NCE 1, 1T and JII

students?
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therefore develop more positive attitudes to their academic work.,

The ﬁndingS and recommendations {rom the study would draw the atiention of the
college administration to the nced Tor provision of an enabling environment which could
enhance cffective studies, The study would also be of significance to parents as it
hightights the need for them to motivate their children towards achieving their academic
goals in school. lurthermore, the rccommcn_datioﬁs of the study would provide the basis
for further research in the area of study skills and approaches to study.

1.9 Summary,

In this chapter the background and introduction to the study was discussed
inciuding the establishment of College of Education Jalingo,. the role of the National
Commission for Cotleges of Education which ts the body responsible for regulating the
activities of such colleges in the cbuntry. The problem statement observed the passive
altitude to study by the students whick might have contributed to the increasing cases of
examination malpractice in the college in recent years. 'Fh‘c chapter further examined the
delimitation of thie study, the objeclives and significance of the study. The hypotheses

-formulated for the study were also considered while the last purt of the chapter bricfly

swmnuarised (he major potnts discussed in the chapter.



CHAPTER 2

REVIEW OF RELATED LITERATURE

2.1 Introduction

The aim of this chapter 1s to attempt an examinination of the available and related
lteratures that have broached on the subjeet of this study. This will be done by means
of focussing on subordinated but refated themes such as the changing aims of education,
study aims, study approaches and skills, time management, the environment under which
students study and how these study behavaoir could affect the performances of the
students.  The chapter ends with a brief summary.

2.2

-

Teaning and Aims of Education

The meanimg and aims of education are issues that have concerned thinkers and
pltilosophers for many generations.  Man has asked guestions in this regard and striven
(o find answers fong before schools were first thought of. These issues are as old as the
schoals themselves.  lu the beginning of course, there were no schools. Elliot (1981.9)
states that:

b simiple societies, boys and pigly learaed from their parenis and elders the entire busmess

al lving. The boy learned trom hus father and e older wen of the teibe how W hunt tor his

tood, the way to fight his enemies, aad ol e part he should play m the rehigion and

povermment of the ethnie group. As yet the peed for schiools Bad not arisen,

The skalls necessary 1n living were taught by the best teacher of all-life itself. Al this time

learning bad one great advantage over so much learing woday - i had not separated from

doing. Too mueh of the wacling that goes on in schools oday appears to the child as some
titng renwte trom e practical alfars of lite.

However, this type of education could only continue so long as man’s needs were
limited and his way of lite was simple.  As time went on, man began o see the
advantages of specialization and of working at a job for the good of the community as

a whole.  One man would be a farmer, another would be a trader and yet another a
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tattor.  Man was no longer a jack of all trades, and with the introduction of division of
fabour, this early direct form of education became inadequate.

The author further observes that as society Developed and became more
complex, a better way had (o be found of passing on from one generation o another the
skills and wisdom of that society otherwise the society could not survive and preserve all
that 1t considered good.  Education therctore has been regarded by man in all generations
as a means of preserving and improving the way of Life in which he believes,  Its aims
and objectives often reflect the cultural heritage of which it is a part.  Education as a
whole aims to train individuals not only m intelligence but also in character and values,
skills and service. 1t is a means of enriching the life of the individual, helping him to
live a fuller and richer life. Education in our generation, therefore, has as its aims the
development of the whole person - body, mind and spirit,

2.3 Delinition and Aims of Studying.

The word study, has been defined by the New Shorter Oxford English
Dictionary (1993) as the act or process of applying the mind in order to acquire
knowledge, as by reading, investigating et cetera ¢t cetera@.  According to this
definition, the word study itsell is an active process in which the mind has (o be applied
unlike reading which may not take such etlort to achieve its aim.

Butterweek (1972:1) defines study in the following way:-

Study 18 the use of books tor the serious purpose of ganing knowledge; w0 looks W @ mastery
of a1 subject by means of what hias been writien about 10 is the vigorous application of the
mid o subicet for the saisfaction of o felt need.,

It reters to all the efforts (o be made m order to find and apply the necded pew response
which shall rehieve the dithiculty situation,
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It is the efforts involved in the study whicl can be approached diflerently and
such differential approach by cach studeni in the process of study can then produce
differences in academic performances.

[n the same vein, Akinboye (1980:1) defines study as a determingd, purposcful
behaviour paticrn geared towards previewing, questioning, reading, reciting and
reviewing in an attempt to master an assignment. This definition indicates that the effort
of studying involves the tolality of the behaviour patierus of the individual, 'The author
further observes that studying includes domg something about the academic assignment,
settling to the study assignment, concentrating, learning, absorbing the facts, coding and
recogiising the facts in the thought system so that one can recall the relevant facts as
answers to certain questions in exaniinations. The above observation mainly describes the
active torm of study as against the passive form both of which were identified by Kolo
(1996). This means that the passive study approach does not necessarity include all the
processes enuinerated above as s inaln aim is (© pass cxaminations.

ldeally, students have different aims lor studying in school and these aims are
often the driving force behind their efforts. Commcﬁtiug on this Ozigi (1981) notes that
every year thousands of candidaies in Nigeria as in many other countries, seek admission
into alf categories of educational institutions to further their education and improve their
career prospeels as a process wltich will ultimately result in tmproving their lot in lile
and in fulfilling the aspirations and expeclations of their parents.

To achieve this, according to him, u.siudcnt’s aim is usually 10 mastcr thoroughly

some of the essential detatls, facts, arguments and ideas in what 1s being studiced so as
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to understand the material or topic as a whole and be able w analyse, synthesize and deal
with the subject ina way that will demonstrate that he or she has grasped and mastered
the content of the subject. This study aims as observed by Ozigi, is in line with the
earlier definition of the word study by Akinboyce (1981) that secs it as a deternined,
purposeful behaviour pattern gearcd towards previewing, questioning, rcading, reciting
and reviewing in an attempt o masier an assignment,

Stressing, the hmportance of cxaminations as ote of the purposes of studylug,
Ozigi (1981) alsv comments that students study cither (o pass the terminal sessional or
final examination or tb qualify at the end of the course of {0 have u good cestificate, He
furtier states (hat in our society where a lot of ii}]porl'zlllce 18 attached to paper
qualification, students have to be examination conscious and work hard to pass in various
examinations. e however laments that this trend is not very good for education since
passing examination is not the primary objective of education, nor is a good certificate
an evidence of a good education,

Writing further oa this issue, Obi (1989) states that paper qualitication is one of
the hottest pursuits of most Nigerians today. This, according 10 him, is exemplified by
the ever increasing number of candidates who scramble for limied chances in the
country’s secondary schools, colleges of cducation, Polyiechnics and Universities every
year. The reason for this, he observed, is because the Nigerian society places more
emphasis on the certilicate one holds than whatever practical skills the individual might

have acquired in the course of his training.
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Although the emphasis placed on examinations and paper qualifications may not
be justified from an educational poini of view, examinations arc important because they
affect us 10 various ways. st cxamindtions can altect our sclf-csteem and prospects
in a course. For example, failure in an examination makes the student unhappy. More
importantly, such students may not be selected for a particular course which ts necessary
for their future progress. In addition, failure 1o an examination may be frustrating not
only to the individuals affected but also to parcots, guardians and governments all of
wliom have invested alot of money on the students and therefore cxpect good
performances from them in return,

In a similar study on students’ study aims, Monlgomery (1982) subinits (hat
although a student must acquire knowledge through studying, it is even mbre important
thal he should dcvc]dp his illntcllcctual facultics, adding that it is the student himself who
can develop his own mind while fecturers encourage and support him. This implics that
students oficn have as part of their study aims the desire for seli~development which can
only be achieved by the students themselves through the support of their teachers., This
is 1 noble objective which is capable of bringing (o Fulfillinent other study objectives such
as mastering the subject content, recalling details afterwards and passing examinations. |

Azonabor (1997), citing Ozi (1992), O’ucil (1995), and Brown (1972),
identified the tollowing as study aims:

(i) To remember facts and procedures
(i)  To recall details to support arguments

' (iif)  To discuss techuical issues mtelligently
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(iv)  To demonstrate an understanding of the subject
(v)  To pass examinations or (csts.
According to her, these aims of study should therefore be understood to mean the
objective an individual has i mind for going to sit down for a given time to concentrate
in reading and thinking on a particular subject.

2.4 Factors Inlluencing Study Behaviors

Several factors account for the study behaviors of students. Some of such factors
that significantly influence study behaviors include the tollowing:

2.4.1 Motivation and Interest

The etymology of the term motivation goes back to the Latin verb "Movere’
meaning to more. When a person is motivated to reach a goal, his activity consists of
movement towards that goal. The terin s often used in reference to some directed
activity, for instance, a person 1s motivated (o work, study or read. The use of the term
is normally considered in two main perspectives.

Beard and Isabel (1980) noted that whereas the cognitive school of thought tends
to speak of motivation in terms of drives, goals and needs of the learner which prompt
him (o action, the behaviorist school talks in terms of an increase in the level of response
of an organism following reinforcement tn a situation such as some incentive or intrinsic
satisfaction.  Both approaches are relevant 1o this study.

(a) Maotivation according to the coznitive school

Psychologists have given considerable attention o an aspect ol motivation which

is termed "Need for achievement’.  For instance, in a study of eight - year - old boys,
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McClelland (1958} reports that mothers of boys alrcady showing high neced for
achievement cxpected their sons from that early age to know their way around the city,.
and 1o be active, energetic, to wy hard things for themselves, to make their own friends
| and to do well in competitions.  Mothers having sons who arc low 1 nced for
achievement reported more restriclions, their sons were not allowed to play with children
their parents had not first approved or 1o make decisions lor themselves.

Therc is however, (he need for moderation in both instances, oo much exposure
of children at that carly age may tend (o be detrimental (o their well-being while at the
samc time chiidren need some degree of Ireedom to develop their potentials. A balance
must therefore be struck belween the Lwo views.

In another study of boys who scqred high or low i tests of need for achicvement,
Rosen and D’Andrade (1959) found that the parents ol boys who were highly motivated

.10 achieve sct higher standards tor their sons than did other parents and generally
anticipated better performance. This imiplies that the parents whose children were highly
motivated belicved that good motivation brings better academic output and therefore
expected nothing less from their children. -

Discussing the role of motivation in students’ study behaviour, Lewin (1952)
spcaks of molivation in terms of studenis’ expectations and goals. According to him, it
is (he various groups to which an individual belongs that determine his beliefs and
ideologies and conscquchtly his motivation. Under this circumstance, parcuts and
teachers play a kcy role wn motivating students. Where parents or tcachers olten act as

if they think the students are lazy or dull, they (the students) may come to accept (his
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negative cvaluation of thetr motives and abilities.

However, Bruner ([966), observes to (hc conLrarf that learning is an iatrinsic
motive which finds botl its source and its reward in its own cxercise.  Thus lack of
motivation is tikely to become a problem only when learning is imposed on the learuer,
for then it may fail (o arouse his natural curiosity, sceming irrclevant or in appropriate
to his needs.  Nevertheless, motivation sll plays a key role in academic achievements.

Two studies of students goals made by Keancy (1909) in Australia shows (hat
students who lad well-defined, or fairly well-defined goals for the future did about
equally well in their courses, but those who could not say what thew goals were did
significantly worse. This implies that goal definition also serves as motivation towards
better performance at_acadcmic tasks.

Similarly, Wankowski (1973). in a study of comparison between students who
‘were very clearly and very poorly motivated concerning the (uture, that failure rate for
the former was [ in 41 wlile for the later it rose to 1 v 6. [l maintains further that
aimong the extrenicly poorly motivated male students, lailure rate reached 1 in 2, and a
similar rate of fatlure, that is 1 in 2, occurred among students of both scxes whose
rcasons for entering the universily were classified as indewerminate.  This means that
motivation of students enhances their academic performances. This can be done early
in lite, and parents and teachers are ofien good motiv-alors of their children and students,

On ihe other hand, Pentony (1968} in his study of a group of students in
difficultics, noted a general lack of sense of purpose and dircetion, and that all the

students seemed to lack a happy relationship al home.  According to him, all these
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students” energies were absorbed in rebelling against their parents, struggling to free
themselves from tndulgent and possessive parents, a situation which eventually affected
their academic work and the resultant poor performances. The findings of this study
indicates that the atmosphere at home can adversely affect an individual’s performance
in school.

Contributing in the same direction, Campbell (1972) opined that student’s
behaviour is largely determmed by the situation in which he finds himself.

He notes further that prior family traming and pecsonal experiences are
contributing factors to a students study behaviour.  For instance, in a home where
everyone is studying, it is casier for any student to study. Conversely, it everyone is
playing or watching a television, it then requires a greater personal commitment to the
books to continue studying. This observation explains why children from literate family
backgrounds, in most cases, tend to do beter than those from illiterate family
backgrounds i terms of commitment to study.

In his contribution on factors that influence study behaviors, Blyth (1991)
observes that the two root causes of poor school performance among students are poverty
and the breakdown of positive family support. According to him, as long as there is no
definne etforts of children from low-income Tamilies, the problem will persist.

(b) Motivation according to Behaviorist school.

In contrast 10 the views of cognitive Psychologists, those of the behaviorist
school speak more of providing motivation through incentives and rewards with a view

to establishing behaviour which may i turn become their own reward.
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In this regard, Spence (1959) comments that a primary (unction of teachers is
| inculcating interest and goals in students through the use of "rewards’ of various kinds,
| Subsequently incentives may e provided by verbal cues which act as secondary
“reinforces. This will possibly assist students in inculcating good study behaviors and also

in ftostering inlcrcsrls which can be further developed in the right kind of cnvironment.

Interest plays a major role in students” study behaviour. No meaningful success
can be achicved tn a situation where & person finds himsclt doing what he is not truly
mteresied in. Here the factor of culture also plays a part as observed by Unoh (1968)
Benge (1970) and Ogunsola (1996), These writers atiribule the generally low intercst in
reading by African children to African culture. Benge in particular notes that Africa is
still largely illitcrate and therefore valuable traditions of an oral cultural are stitl with us
which limits our inicrest in reading and studying (Benge 1970:15).

Similarly. Alemna (1982) attributes the poor reading habits 1o ihe difficulty of an
individual socialised inio the oral medium of communication to transier 10 the rcading
medium. e therefore suggest that, children’s librarians, teachers, parents and all those
concerned with the emotional, educational and cultural development of chnldren should
help them to cultivate a healthy rcading habit which will enhance their success in school.

Another issue relating o studenis™ interest in studying is the teaching style. A
number c;f studics carried out by Rosenshine (1971:30) on classroom interactions and
molvation suggests that some five characteristics of teachers may be favorable in
promoting molivation and achievement amongst students, such characteristics are:-

« (i) Good structure in eaching which enables the students 1o lollow casily.
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(i) A diversity of cognitive styles allowing the teacher to express or illustrate
ideas in ways which appeal to different siudents, and to provide a richness and variety
of classroom experiences.

(tif) Usc of students’ countributions, possible becausc this tends to increase their
involvement,

(tv)  Enthusiasm, and

(v  Warmth shown in friendliness and appreciation of the students” efforis.

These styles when applied consciously or unconsciously in teaching will
ilclp to motivate and sustain students’ interests in studying.

However, if students are lo be adequately motivated, their teachers too must be
well cared for so that they can put io their best.  Stressing this point, Akanbi {1995)
contends that the Nigerian teacher, a part from his main and subsidiary subjects in the
class, is ulso a "classmasler, housc-master, putdance counsellor, games masler, organiser
of school festivals and very recently the computing centre for cumulative assessment
records”. He further observes that all these respounsibilitics are carried out by the teacher
with little or no motivation from his employer - a situation which does not encourage
adequaie productivity from the teacher.

Similarly, Owoseni (1995) is of the opinion that the problem of poor academic
performance of students should not be entireiy. blamed on teachers but rather the out right
negligence of the teaching profession by those concerned with the management of
education. This means that if teachers arc adequately motivaled, they will in twrn

motivale their students to aciicve their scademic goals.



Beard and Isabel (1980) consider motivation in institutions of higher learning as
largely a matter of suitability of courses to their varied needs, mitial experiences which
enable them to adjust to independent study methods appropriate to higher education, and
to stimulating teaching and informative assessment of their performances. They further
suggested that if students prove unmotivated, the first step is to find out more about their
different needs, capabilities and imerests. The second step is to consider the course itself
which can be done through closer tteraction with the students, and tinally, the teacher
should consider adjusting his teaching methods and the ways in which teachers interact
with their students. These steps will help students get the imaximum benefits from their
tcachers,

2.4.2 The Enviromuoent:

Environmenial factors such as the physical or geographical as well as the cultural
or social settings do also influence study behaviors,  Hassana (1991) and Abdullahi
(1996) have virtually agreed that physical factors like clunatic variations and eco-systems
are among the note-worthy factors affecting study behaviors.

Abdullahi (1996:68) states that: The difference between Urban and Rural areas,
the hot debilitating effects of tropical climates on students, the level of academic
activities in school such as clubs and other societies, the quality of literary and other co-
curricular activitics excrt considerable effects on the efficiency, enjoyment and comfort
in study habits.

Oladunjoye (1991) citing Tussing (1962) observes that some students study

betweea classes, some i bus or 1o car going to school, and some at home in the living



192

room wherc their parents walch (clevision. He concludes that the ideal environment for
study is one which is warm, restful, sunny in the day and well lightcd at night.

The Sogbetun Commission of laquiry sct up to look into the courses of the 1977
wide spread examination leakages in the West African school Certificate examinations
fourdl (hat most schools lacked pbysical tacilitics, equipment and materials.  The
cominission obscrves that the schools were not in the best position 1o prepare students
well for the examinations.

The absence of a well-stocked Tibrary in an institution of hi gher learnng is a great
set back to the academic pursuits of students. Affirming this position, Aina (1985) states
that libraries are extrewely imporlant © any cducational programme that intends to
achicve its objectives, for lack of them can vitiate the best education plans.'

2.4.3 Learner’s Aftitude

Lack of proper scholarly attitude on the part ofstudents have been identified as
one of the factors that influence study behaviors. Olofin (1985) contends that students
are becoming increasingly undisciplined and tead (o have lazy attitude to work. They
thrive in laxity while refusing o do assignmcnls given to them by their teachers which
often serve to prepare them for the tasks ahead.

Hills (1980) identifies three conditions that militate against success in studics such
as anxiety and indccision, day-dreaming, and mental faligue. According 10 him feeling
tense and anxious can prevent one from settling down o work. Day-dreanting which is
.a state of wundering thoughts is onc of the enemics of siudies as it prevents

concentration.  Furthermore, if oue is mentally and physically tired or hungry, it
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_becomes ditticult for that person Lo concentrate.  Rest and proper feeding is therefore,
required for good concentration to take place.

Onc of the most common problems of schooi life is avoidance of study and other
academic activitics. Bandt gt al (1974) uot@ that most pcople have a number of claborate
avoidance tcchniques. It is quite common for students to perform poorly not because
they are incapable of doing well but because they avoid doing the job, or wait for so long
to begin to the effect that they cannot finish by the deadline. Approaching a task and
becoming actively involved in it are very important conditions for success in academics,

In one of the studies carried out, Savage (1972) reports that 'poor’ students were
as intelligent as "good’ ones and had as good academic ability. They did less well due
to difficultics in reading and note-taking, poorer conccﬁtration, and less intclligent
balance betwécn the allocation of study and social time. This mcans that the major
problem with the ‘poor’ students is not their acadenc or social background but their
poor attitude to studly. Good concentration is the first approach to successful study.

Oczigi (1981), outlines the major tactors that mlluence study behaviour as: innate
abitity and inteiligence, motivation and discipline, curriculum and choice of course, the
language problem, equ.ipmcnt, the teacher, the home, the health of the studeat, work and
study ha_bit.

2.5 Effective Study Skills:

Acquisition of some basic study skills is an important prerequisite for success in
academics. This view was supported by I'reeman (1982:5) when he asserts that

successful students normally have well-designed plans and time tables. He defines a plan
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in this case as an overall vicw of the course of study covering a erm or a year. He
further suggests the {ollowing steps as study plan for the benefit of studenis: Plan the
week’s study ahecad plan a study sesston for each of S or 6 days a week sessions should
be from | - 3 hours have a definite break every hour avoid late hours plan recreation and
relaxation into your time-table.

{n line with Freeman’s suggestion, Bandt et al (1974) suggest building a weekly
time-table, preparing a daily worksheet and establishing a daily study schedule which
should be sirictly lollowed. This will eventually promote self discipline in managing
study time leading to good academi¢ perlormance.

Similarly, Wahua (1982) believes that a study plan should include all the hours
from 6.am to [l.am for all the days in the weck. According to him, periods for the
various subjects should be marked including those of meals, rest or recreation, and
various subjects for cach day should be fixed. [n this way any other hours left could
be useﬂ for studying. It should be noted that following a sct plan for study require
discipling on the part of the student since any Jost hour can scarcely be regained.

Shepherd (1982) observes that coliege is more likely to be a satisfying expericnce
for a student who is well organised than 1t is likcly to be for anyone who does not plan
his work. According to him, a student must be well-organised beltore he can achicve his
worthwhile goals and evﬁn spare some time for other extra-curricula activities. This
implies therclore, that if a studenis is not properly organised, he will not even have

enough time for his academic work, talkless of other activitics.
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Coutributing to the discussion on effective study skills, Mongomery (1982)
stresses that it is in the first four weeks of the first term in school that a student should
lay (he foundation for his academic success. He obscrves further that as the weeks go
by it is important for the student to continue to build on those foundations. It is a fact
that the nore you are prepared for things in life, the greater your coufidence in carrying
them out, |

Casey (1985:50), has rightly advanced (hat if a student does not manage his work-
load in a pre-plannced and structured way, a number of things including the following

statements often made by such students will be true of him:

'Fsit and gaze at books for hours, but

I get very tittle done’ et gel (he halunce right;

I 1ind any excuse W pul it off.

W difticult W cope with all e readiog

['m supposed to do, concentration is my probleny;

I can’t settle dor anything for long!

"There duesn't secin to be enough Lime;

M just can’t meet the deadlines; the work keeps pilling up;

This rescarcher however feels that if a student adopts and maintains a planned
approach 1o study, e will keep on top of his work, mcet his deadlines and still have
more time left for relaxation and otler activitics.

Biao (19853), has in a study reporied that majority of young and adult learners
possess poor study skills, and that lcogth of time on study programme 1s a moderating
factor in the acquisition of good study skills. This means that the longer the course of

~ study the more the students get to acquire better study skills and become more efficient

in their studies.
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Akinboye (1980) in his opinion states that a student who must study effectively
must set a goal for his study. According to him, thé student has 1o confront himself with
the gains he tatends to derive from studying. This will i turn serve as a motivation ahd
encouragement to hun.  This observation implics that goal- sctting in studics is an
important stratepy for cfficicnt study and success in academics.

Writing on reading as an aspecl .Of effective study skills, Freceman (1970:36)
provides an oulline of types of reading such as;-

1. Scanning

2. Skimming

3. Reading 1o study

4. Light reading, and

5. Reading word by word.

He states 1’ufthermorc that;

To study efficiently you must lcarn to vary your rcading speed to suit both the
material i front of you and your reason for reading that material. You must first aim
at mastering each type of reading in your studics and in leisure reading.

By developing the ability to [lick from one method of reading to another, you will
vastly increase your efficiency.  You will be able 1o search for specitic items by
scanning, to quickly asscss a passage by skimming, (o analyse and master a passage by
studious reading. Nor should your higher reading be neglected. Here too you can
increase your efficiency by learning to read light or {amiliar material at a mucﬁ faster

speed.than your present reading.
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The above opinion indicales that reading is an cssentialpart of studying, indeed,
the first step to an cffective study is reading which introduces the reader to the matcrial
or topic to be studied. |

Discussing the purpose of notc taking as good study method, Ozigi (1981:65)
rightly observes that uotes are a vital part of the learning process all1d helps one to be an
active learner by forcing him to pay atlcqliop lo what he reads and hcars It also
minimises wandering thoughts while rcading.  turther more, nollcs helps one’s memory
and understanding, as the reader takes notes, he is likely o understand and remember
better even when the material has been discarded. MNotes also help the learner to revise
and review his work in preparation [or ests and examinations.

This implies that an active method of note-taking will proimote lcarning and
concentration far better than just passive listening, reading and thinking.

2.6  Study Approaches

Students adopt ditferent approaches 1o their academic tasks, and these different
_approaches often manifest in their performances. This point was further stressed by Kolo
(1996) when he wlentifted two main approaches to study such as surface or passive
approach and deep or active approach. According to him, the deep or active approach
to study is an oricntation geared towards the development of a personal understanding
of the material being studicd while the surface .or passive approach is a lazy man's style
since s main focus s o reproduce the material as given.  He further observes that this
later abproach involves an intention to simply satisfy the perceived reguirements of the

teacher during an cxamination or the specific task,
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Referring to Csikszentinihalyi's (1990) study on study approaches, Kolo (1997),
maintams that a person who adopts an active approach to any task, unlike the person with
a passive approach has:

(1 all of their minds and bodies completely involved m what they are doing.

(11) a very deep concentration

(ti1) knowledge of what they want to do.

(tv)  knowledge of how well they ar doing,

(v) no worry about failure

{(vi)  no concern about time passing quickly

(vii)  No concern about the worries that characterize so much of daily life.

These characteristics indicate that an active approach to study involyes the whole
person-his mind, body and spirit, it is a total commitment o the course of study. When
a student is actively involved i studying therefore, his atiention is fully concentrated on
it and this brings better understanding and academic success.

2.7 Time Management

Time Management is an essential component of the study skills training. Time
is a scarce resource which has to be properly managed. Commenting on this subject,
Buckminster (1966:29.30), gives an account of his first 70 years ol lile as follows:-

In 70 years there are approxumately 600,000 hours, of these, 200,000 are slept away.
Another 100,000 are consumed by Nfe-sustaning processes such as cating and drinking,
Additionad 200,000 hours go o routine work preseribed, unposed, or wduced by other
people such as being educated, earnimg o living, paying taxes, obtaining licenses,answering
telephones and guestionmaires. OF the remaining 100,000 hours, 60,000 have been used m
getting from here o there, and that has left me a bonus of 40,000 hours of s1x and two-third
percent of my hie o invest at compound mterest in whatever way 1 lave wished.
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Even though people difter significantly in their ways of doing things, the above
analysis at least provides a fairly uscful picture of time management. It shows that we
can cifectively plan our time if we want.

Harris (1969) in a study reports a corrclation of 0.32 between the time spent in
study and the grades achicved. 1t can therefore be salcly concluded that the more (ime
spent i studying the greater the chances of s,uccgs§ in academics.

In their opinion Bandt ctal (1974) asscrt thal some peoplc spend most of their
lives remembering and relieving the events of the past, others become equally involved
in projecting what they hope or fear will happen in the future. according Lo them,
whereas there is a place for past memories and future anticipations, students who really
thrive in schools devote most of their time and energy o the opportunities that are
available in the present, this cventually prepares the way for the future.,

Students wlio adopt active study method overcome the temptation to day-dream
and wander in thought which leads to poor academic pcrllormanccs. also commenting
~on the necd for effcctive lime management among students, Band ¢t al (1974) hold the
view that for individuals in schools the major tine problem seems Lo be that they have
large amount of unsltructumd time and lack the skill for managinging it. Since they had
not done it belore, they are likely to be caughit off-guard by the discovery that they are
substantially behind in thetr work. Effective time management thercfore requires some
skills and counsellors in schools can assist in imparting these skills to their c!ients.'

Sharing the opinion of Bandt ct al (1974), Abdullahi (1992) observes that time

spent on study is a fairly useful index of motivation for study, and that the more
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motivated students do not only spend more timie on studies but study more effectively,
This observation is in line with Harris™ (1969) study on the time spent on study and the
grades achieved which according to the findings, were favourably correlated.

Planning of study time Is a pointer to academic success, for it gives the
impression that the student knows what he wants and how to get at it.  Stressing this
view, O'neil (1995) states that good management of time is an indication of the mastery
over study skills which further leads to success i schools, That is why students need
exposure to the techniques of time management (o enhance their performance.

2.8 Lffeets of Study Aims, Study Approaches and Time Management on
Academic Performance of Students.

Whatever objectives one might have for studying, the approaches adopted and the
way the study time is utilized, will often affect his academic performances either
negatively or positively, Many scholars have expressed their views on this issue.

For stance, Bandt et al (1974) stated thac if a student has learned to assess his
course demands accurately, work skillfully with written and classroom material and
planned his time well, he should have little or no difficulties at all performing well in
examinations. This means that proper planning of study schedules places the student at
an advantage position where he may not longer entertain any fear of examinations, as
situation that has dragged several students into examination malpractice in the past.
Preparing a head of an event puts one i a betier position (o handle that event
successfully when it comes.

Akinboye (1980) opines that majority of students who get poor grades in

examinations could do better if only they could setile to study. He further maintains that
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studying is hard work which many stedents tend 1o avoid and it is this avoidance that
leads o poor performance. Study can be interesting il it is purposctully done, and this
can also produce fruitful result. |

Also discussing the cffoct of a passive approach to study on sluﬁlcnts’ academic
‘achievement, Ozigi (1981) observes Lhat a lazy student who Iis naturally intelligent but
not ready (o exer! Iiirl]Sclf sufficiently may not be as successtul as the student who is less
gified but ready to work and excrt himself to the utmost in order to achieve his ambition.
This tmplies therefore, that the key to academic success is discipline, hardwork, and an
intelligent and systematic approach to the task before the individual, all of which are
attributes of an active study approach. |

Furthermore, Wahua (1982) states that any student whose aim in studying is (o
make top grades so as to take on a guod job later in life, such a student should be
preparcd 10 make sacrifices of certain pleasures and hours of lile to oblﬁin what he
.wallts. That 1s Lo say students who study with definite aims i mind show more
commitments to their studies which eventually leads to better academic performances.

In like manner, Casey (1985) contends Lhat unless a sludent is outstandingly
gifted, half-hcaried cffort tn study will ouly bring mediocre results because the final
grades depend largely on extensive scquence of decisions and chotces made by the
student during the study period. This boils down to the fact that an aimless and passive
attitude 1o study cannot produce a worlh while result since nothing good comes easy and

studying is known to be a difficult task which thercfore nceds a courageous approacl.
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Azonabor’s (1997) study reports that more importance is being attached to study
aims by fcmalt; folks, a situation which according to hier could increase the tendency of
their academic improvement and reduce the high rate of poor performances of females
over males in examinations. In essence, female students were becoming more conscious
ol their study aims which will eventually enhance their academic performances in

schools. %,
One of the problems students face in their swidics 1'; fack ol appropriate guidance.
This view is supported by Wankowskt (1979) when he obscrves that students often feel
that they have ’blockage’ in some aspects of their studies. According to him, it is
importapt for them to feel that they Ihavc someone with whom they can talk those
”problcms through other than their class teachers. The school counsellor is usually the
appropriate person with whom they can be more relaxed and opened (o discuss their

problems.
Simitarly, Akinboye (1980) comments that many students do not study efficiently
because they lack the capacity to persist in studying. He maintains that it is thercfore
-imporl'ant for the student to increase his awarcness about the steps o take to acquire
adequate coutage to (ace e study assignmelllt. This tmplies the need tor Counseliors
who can assist the students sumnion enough courage to face their studies so they can
achieve their academic goals.

In the same vein, Kolo (1990) Opines that Counsellors can assist students to study

more effectively if they (the Counsellors) can teach lessons on study skills. such lessons,

he maintains, should teach students to understand the aims and approaches which can be
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active or passive and how o manage their study time. The teaching of such lessons will
indeed enhance better academic performances of students.

Many other studtes have been carried out which provide important catalogue on
study skills. The aspect of study skills so far studied and which have proved useful to
learners include avoidance of noise during study periods (Zentall and Shaw 1980),
etfective learning time management (Karweit and Slavin 1982), appropriate review of
fesson notes and other exammation rehuted materials (Barmett, Diversta and Rogozinski
1981), the use of unfamiliar style of studying and preparing for examinations (Annis and
Davis, 1978). Others include a minimum of a daily 5 hours study period (Keith 1982,
Gettinger and White 1979), a fine art of note-taking (Peper and Meyer 1986, Einstein,
Moris and Smith 1985), Specific styles of approaching cxamination questions or papers
(Gettinger 1985).

These arcas already covered can be effectively used by counsellors to assist
studems at different levels of learning s their study efforts.

2.9, Summary

In this chapter, an attempt has been made to examine the aims of studying. The
chapter begins with an introduction which briefly discusses the meaning and aims of
education, 1t turther looks at materials on purposes of studying such as self-
improvement, fultillment of expectations and aspirations of pareuts, friends and other
members of the society.

The second part of the chapter reviewed literatures on factors that influence study

behaviors.  Such factors as motivation and interest, teaching styie of the teacher, the
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environment under which study takes place and learner attitudes.,

Finally, the chapter examined materials written on effective study skills, Here
various views were surveyed including the need to plan one’s daily, weekly and monthly
schedules.  Furthermore, it has been noted that to study efficiently, the learner has to
vary his reading speed according 10 the type of material being studied and the purpose.
The last part of the review deals with the aspect of time management.  Students need
some baste ortentations ou time management and other aspects of study skills o enhance
their academic performance and this cain be done through counselling interactions either

on person to person basis or i group and on regular basis.



CHAPTER 3

RESEARCH PROCEDURE

3.1 Introduction

In this chapter, attempts have been made to explain the procedures involved in
carrying out the study such as the population, the sample size and sampling technique,
the instrument used in data collection and the statistical methods employed to analyse the
data.

3.2 Rescarch Design

Research design has been described by Kerlinger (1973) as the plan, structure and
strategy of investigation conceived so as o obtain answers (o rescarch questions and
control variables. It includes how the rescarch objectives would be reached and how the
problems encountered would be tackled.

[n this study the design is descriptive survey.  According to Babbie (1973) this
design aims at describing, explaming and cxploring a phenomenon.  In the same vein this
study aims at describing and explaining the eflccts of study aims, study approaches and
time management on the academic performances of students in College ol Education
Jalingo.  Furthermore, Afolabt (1993) observed that a descriptive design involves
gathering of data about a target population from a sample whose findings could be
generalised to the entire population. o this case, the tindings of the study would be
generalized to the entire population of students in the College.

3.3 Population

The population for this study comprised all the students of College of Education

Jalingo, *trom Pre-N,C.E. to N.C.LE. Il The following table shows the students’
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population in College of Education, Jalingo.

Table 3.1 Population of Students in College of Education Jalingo.

LEVELS OF STUDENTS MALES FEMALES TOTAL
Pre-NCL 148 75 223
NCE | 349 161 510
NCE T 356 102 458
NCE I 299 57 356
TOTAL 1,152 395 1,547

The above table shows that ihe total population of students in the College was
1,547 including 1,152 males and 395 femalces.

3.4 Sample Size and Sampling Technigue

Thirty Percent (30%) of the population was chosen as the sample size (rom the
total population of the students. The rescarcher opted for this number because according
t0 Roscoe (1969), i a multivartable rescarch (Such as this one) the Sample size should
be several times as large as the number of variables in the study, and that in most
behavioral studies, the sample size of thirty percent (30%) or more usually ensures the
benefits of the central Timit theorem.  This sample therefore makes for a good
representation of the entire population. Furtherimore, Shuaibu (1997) observed that the
most ideal sample size is the entire population. However, since the rescarcher would not
consider using the total population due to obvious limitations such as time constrain,
finance and administrative difficulties involved in handling larger samples, the researcher

therefore chose thirty percent (30%) which is representative enough for the population,
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FFor this reason therefore, four hundred and sixty four students (464) were

randomly selected. This comprised hree hundred and forty-five males (345) and one

hundred and nincteen females (119),

presented on table 3.2

Table 3.2

Population and Sample size per level

Details of the sample from cach stratum is

LEVELS POPULATION MALE FEMALES SAMPLES PERCENTAGE
SIZE
PRE-NCE 223 44 23 67 14
NCE | 510 s 48 153 33
NCE I 458 106 3l 137 30
NCE 111 350 Ou 17 107 23
TOTAL 1547 345 119 464 100

APy

.5 Sampling Procedure

Two types of sampling procedures were used o draw the sample for the study.

These include proportional Sampling which involves selecting Units at random from each

stratum (level) in proportion to the actual size of the population, and the simple random

sampling technique m which each member of the population has an equal chance of being

selected to represent the population. This technique was used to select the respondents

in each of the levels of the students.

The method requires that the exact size of the

population is known. A table of random numbers was used o select the subjects for the

study. Two sampling procedures are used because of the different levels involved.

3.6.1 Instrumentation

One set of instrument the Selt Assessment Study Inventory (SASI), was used as
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“the data gathering device. The use of this instrument was necessitated by the type of
research design which is survey-refaled and so required the collection of data from a
targe sample 10 cnsure adequate representation of the entire popuiation.

The instrument comprised four sections - A, B, C and D. Section A covers
itcms on personal data of the respondents, Scction B made up of ten (10) items covers
the aspect on study aims, Section C also .cqntains ten (10) items dealing with study
approactics while Section D made up of fifieen (15) items covers the aspect of study time
Management. Furthermore, while scction.s B and C are organised according to Likert’s
rating scale, Section D contains items requiring Yes or No responses. The items would
determine the direction of research subjects’ opinion about the problem.

3.6.2 Scoring of the Instrument

Sections B and C of the instrument are in five-point Likert’s rating scale
while section D comprised Yes or No type of responses. The Yes respouses were scored
one (1) while the N.o responses were scored Zero (0) since a No answer may not attract
any numerical value as such.

3.6.3 Pilot Testiug of the Instrumnent

“The instrument for this study was developed and validated by experts in the
: Facultylof Education A.B.U. Zaria w addition, a pilot test was carried out using students
of Federal College of Education Zaria which is a similar institution (o the one used in
the actual study. Qne hundred students comprising Pre-NCE, NCE | and NCE 11
responded ta the itcms. NCE 1 students were however on teaching practicé during the

exercisc. At the cnd of the exercise, four copies of the instrument were rendered invalid
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due to improper completion while the results of ninety six (96) were computed. In the
course of computing the reliability coefficient of the instrument, some of the items were
rated very low and so had to be replaced while others were amended,  The result of
Kuder Richard-Son’s coefficient of reliability KR-21 shows that the instrument was
satisfactory. Thus, K-R 21=0.56 at Alpha=0.05 and df=95.

3.7  Procedure for Data Collection

During the process of administering the instrument, the researcher was personally
mvolved and was assisted by some colleagues who are lecturers in the college. The
students were made to understand the purpose of the exercise amd were also assured of
the confidentiality of the information they would provide. The respondents were then
given enough time (o complete the instrument after due clarifications had been made.
The completed instruments were collected back by the researcher.

3.8 Exammination Scores

Examiniation scores of students in the first semester 1996/97 session in various
courses in education were collected and computed. Thus at the Pre-NCE level, the
results of English comprehension and summary as well as those of Oral English were
computed for this exercise. At NCE I level, results of EDU 11 and 113 were collected
and computed. For NCE 1, the resulis of EDU 211 and 212 were used while the results
of EDU 311, 312 and 313 were collected and computed for NCE 1. These results
formed the basis for ascertaining the cademic performance of the students.

3.9 Data Analysis

. The data collected were analysed using three statistical methods,



)

(i)

(1ii)
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t-test: This was used where there were (wo variables 1o be compared such as in
hypotheses IV and V where the study approaches of male and female students
were compared and those of Arts and Scicnce students on the other hand.
ANOVA: One-way Anaiysis of variance was used where there were more
than two groups Lo be comparcd with a samﬁle size large enough to warrant its
use. This sttuations occurred i Hypotheses It and Vi where the study
approaches of Tour levels of the students-pre-NCE to NCE I were compared,
and time management of the Your levels of the students were also compared
Spearman Rank Order correlation: This was employed here tnorder to determine
the relationships that existed between the variables such as the study aims of the
students as it relate to their academlic performances in hypothesis [, the
relationship between time management and academic performances of the students
in hypothesis 1 as well as relationship between the study approaches of the
students and their academic perofrmances in hypothesis VI

In addition, descriptive statistics of means and standard deviations were enployed

in all of the other methods earlier pointed out. Al the hypotheses were tested at 0.05

level of significance. o

3.9

Limitations of the Study

This study has a number of limitations. The sample is detimited to students of

college of education Jalingo alone, This means therefore that its results might not be

generalised to students of other sumilar colleges. However, the findings would provide

useful ideas on study aims of students, their approaches to study and how they utilize
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their study time.

Sccondly, although the .researchcr distributed four hundred and sixty-four (464)
copies of the questionnaire, he was able to collect back four hundred and fifty-two (452)
copies. This shortfall could have also affected the findings i one way or the other,
However, the shortlall could have been too negligible to have significantly affected the
findings. |

Another limitation which could affect the results of (he siudy is the instrument
used for data collection. The instrument was centred on the study aims, study
approaches and time ﬁlanagement of students and so the aspect that deal with the eftects
of these variables on academic performance was not covered. Also factors that influence
study behaviors such as motivation and interest as well as the study environment were
not covered by the instrument, further moré, lack of sincerity on the part of the subjects
in responding to the instrument constituted another limitation. These limitations not
withstanding, the findings of the study arc valid for the subjects studicd.
3.10 Summary

This chapter has examined the procedures involved in the study and has lormally
prcsgnted the rescarch design which ié descriptive survey, and the population of the study
which comprised all students of College of Education Jalingo made up of one thousand
one hundred and fifty-two {1,152) males and three hundred and ninety-five (393) females
with a sample size of four hundred and sixty-four (464). The procedure for selecting the
sampled respondents has been described while the instrument for data collection was also

discussed. This was a set of questionaire made up of four Sections A o D, covering
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the three main aspects to the study. The instrument was developed, validated and Pilot-
tested. Data collecicd has been analysed using the t-icst, ANOVA and Spearman Rank

order correlation.



CHAPTER 4

DATA ANALYSIS AND DISCUSSIONS

4.1  Iutroduction

This chapter prcse.nts the description of the analysis of the data, the résulls of the
analysis and discussion of findings. The six well hypotheses were tested using the (-test,
Analysis of variance (ANOVA) and Spearman Ranked order correlation,  After testing
the hypotheses, the results and discussion of the findings were then presented. A

sighificance level of 0.05 was used as the basis for rejecting or retaining the well

hypotheses.  the Chapter ends with a brief summary.

4.2 Dypothesis Tcstin;i

Seven hypotheses vJ;arc formulated and tested in the study. The hypotheses werc
based on study aims ol the students, study approaches of the various levels of the
students (Pre-NCE to NCE, 1), time management of the students, study approaches of
male and female students and the study approaches of Arls and Scicnce based students,
The formulation of thé hypotheses also reflect the four sections of the instrument-self
Assessment study Inventory (SAS!H). The statistical method used in testing the hypotheses
mclude; The Spearman Brown Ranked order correlation, the t-test and Analysis of
Vﬁriance (ANOVA).
4.2, HYPOTHESIS [ This hypothesis states that there is no siguilicant relationship
belween the scores of students on study aims and their academic pelrformance.
To test Lhi.s hypothesis, the scores of the respondents on study aims were correlated with
their scores on academic performance using the speariman Brown Ranked order

corfelation. A computcd. Value (r= - 0.3013) was found o be significant at Alpha =
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0.05 with df=451. Thus the null hypothesis is hereby rejected.  Hence there is a
significant but converse relationship (negative correlation) between the scores of students
on study aims and their academic performance.

4.2 HYPOTHESIS H: This hypothesis states that there is no significant difference
i the study approaches scores of pre-NCE, NCE 1, 1l and 11l students.

To test the hypothesis, the scores of the respondents on study approaches for each level
were compared using the one-way Analysis of Varience (ANOVA). A computed F -
Value of 1.23 was found nof significant at Alpha = 0.05 with df1,=3,df2 = 449,

Table 4.2 Summary of One-Way Analysis of Variance for hypothesis 1 on
Study approaches of students,

Source of Vartance DE 58 MS F P-VALUE
Between Group 3 06.6Y 323 1.23 0.3004 **
Within group 449 11549.46 26.13
Total 452 1164615

** Not significant P>0.05

The above table shows that the F ratio s 1.23 P-Value = 0.05. "Thus, the null
hypothesis is hereby retained.  Hence there s no significant difference in the study
approaches scores of the students of Pre-NCE, NCE I, [T and 111,

4.2 HYPOTHESIS I, The hypothesis states that there is no significant relationship
between the time management scores of the students and their academic perlormance. To
test this hypothesis, the time management scores of the respondents were correlated with

their scores on academic performance using Spearman Brown Ranked order correlation,
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A computed Value (r= - 0.2063) was found to be significant at Alpha = 0.05 with
df=451. Thus, the null hypothesis is hereby rejected.  Hence, there is a significant but
converse relationship between the time management scores of the students and their
academic performance.

4.2 HYPOTHESIS IV: There is no significant difference between male and female
students approach to study.

To test this hypothesis the scores of respondents-male and female on study approaches
were compared using the t-test statistic. A computed T-value of-0.36 was found not
significant at Alpha=0.05 with df=45(.

Table 4.2 Analysis of responses of wale and female students on study approaches.

Yariable N x Sb t-value DE P-value
Male 336 33.98 6.176 .36 450 0.7169 **
Female Lo 34.40 5 395

5Nt significant P> 0.05

From table 4.2 above, the result indicates that no significant difference exists
between the male and female respondents in their study approaches. The mill hypothesis
is therefore retained. The male students had a mean score of 33,98 while the female had
a mean score of 34,40 with a t-value of <0.36. This means that male and female students
adopt similar approaches to study,

4.2  HYPOTHESIS V: There is no significant difference  between the study
approaches of Arts and Science based students.

To test the above hypothesis, the scores of respondents-Arts and Science based
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studenis on study approaches were compared using the 1-test statistic. A computed T-

value of .52 was found not significant at alpha=0.05 with df =450,

Variable N X Sb t-value DF P-value
Afls 260 33,44 5.092 0.52 450 (.60006 **
Scienge 192 32.86 5.997

** Not stgnificant, > 0.05

The above table 4.2.5 shows that no significant difference exists between Arts and
Science based respondents in their study approaches scores, Thus the null hypothesis is
hereby retained.  The table reveals that the Arts students had a mean score of 33.44
while Science students had a mean score of 32.86 with a t-value of 0.52. Here too the
result indicates that the study approaches adopted by both Arts and Science students do
not differ significantly.

4.2 . HYPOTHESIS VI: There s no significant difference between the  time
management scores of Pre-NCE, NCE LIl and NCE [ students.

This last hypothesis was tested using one-way Analysis of variance (ANOVA).
This is because there are three variables involved,thus the study time management of
cach level of the students - Pre-NCE, NCE {, 1, and I were compared. A computed

value of F=1.85 was found not significant at alpha=0.05 with dfl=3, d2=449,
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This finding is in line with Ozigi’s (1981) observation that students study cither
to pass their terminal, sessional or final examination or 10 be qualified at the cnd of the
course, He stated further that they aiso study to improve their career prospects which
also result in improving their lot in life and in fulfiliing the aspirations and cxpectations
~of their parents and the wider socicty. This therefore implies that a pssive study aim is
a motivating factor for studying, and such aim can make an individual pass but incapable
of understanding the inaterial studied,  The Tindmyg s also in lime with an carlicr
assumption by this researcher that studenis’ aims of studying ofien affect their academic
performances. Appendix 2 on the distribution of respondents according 1o active and
passive study aims shows higher mean score of 5.00 for respondents who adopt active
study aims as against the mean score of 4.98 for tyhose who adopt passive study aims,
This smplies therefore that majority of the respondents claimed 1o adopt active study aims
in their studics whereas in the practical sense their aims for studying may be passive.

The second hypothesis sought to determine whether there 18 a sigaificant
difference in the study approaches of e [our levels of the studenls, (Pre-NCE to NCE
(0. 1t was found that no significant difference existed in the study approaches of the
students. ‘That is (o sély students at al! the levels adopt similar study approach which is
active approach as indicated in appendix 3 on distribution ot respondents according to
active and passive study approaches. A higher mean score of 5.01 was recorded on
active study approach as against 4.98 on pasive study approach.

The possible explanation for this linding as shown In the retention of the nuil

hypothesis could be that the subjects have been exposed to some form of study skills
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approaches shows that the siudents use active study approach. This is because the times
on acti;ze study method has higher mecan score of 5.01 as against 4.98 for items on
passive siudy approach, ‘

The fifth null liypulhcsis sought to test for significant difference between the study
-approaches of Arts and Science based students. The result showed that no significant
difference existed in the study approachies of respondents in the two subject areas, Table
4.2.5 showed that Ar(s students had a mean scorc of 33.44 while science students had
a mean score of 32.86 with a t-value of 0.52, This means that studeats in the two
subject areas adopt similar approach to study, and going by the analysis on appendix 3,
they adopt the active mehod of studying in their academic tasks. The result showed that
the students have clearly defined goals for their studies and therefore adopt active study
method in order to achicve their goals. This could mean that the level of motivation
amongst students of the two subject areas are the same.

The sixth null _hybothcsis sought {o {est for the difference between the study time
management of the four levels of the students (Pre-NCE to NCE 11l).  the one-way
Analysis of variance was uscd as the statistical tool since four groups were involved.
The result showed that no significant difference existed. This mcans that the students’
attitude to time management was the same irrespective of their levels. The result was |

presented on table 4.2.6. the null hypothesis was rejected, This could account {or one

- of the reasons why cases of cxamination malpraciices in the College often cut across all

the levels of students. Appendix 4 on distribution of respondents according to

measureiment on time management however showed that the students have proper
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attitudes to time management.  For instance, most students indicated that they have
established study schedules, thus, 382 out of 452 representing 84.51% responded "Yes'
to the question that sought to find out if they have established study schedules. In
addition, 356 representing 78.76 % indicated that they do enough reading at any time they
g0 for studies, while 371 (82.08% responded that they have determined the best time 1o
study always.

This result also contradicts Biao’s (1995) study which observed that length of time
on study programme 1s a moderating factor in the acquisition of good study skills.

The last null hypothesis sought to test the significant relationship between the
study approaches of the students and their academic performances.  The Spearman
Ranked order correlation coetficient was used. the result showed that a significant but
mverse relationship existed between the study approaches of the students and their
academic performances.  This result could be attributed to the fact that students who
really want to understand spend more time in studies but may not do better as such. In
addition, sometimes despite adequate planning and preparations, anxicty could still set
in during examinations or tests which could resull in poor performance.

4.4 Sumnary

In this chapter, the analysis of data, results as well as discussion of the findings
were presented. some of the results showed that a significant but inverse relationship
existed between the study aims of the students and their academic performances, no
significant difference existed in the study approaches of the four levels of the students,

a signiicant but inverse relationship also existed between the time management mean
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score of the students and their academic performance. The slatistical lechniques employed
in the analysis of data nclude t-iest, Analysis of variance and Specarman Ranked order
correlation coctficient. Testing of the null hypotheses were pr.cscnted in tables 4.2.2,
4.2.4,4.2.5 and 4.2.6. Discussions arising from fhe analysed data werc madc on the basis
‘of the seven hypotheses formulated and tested in the study.

The next chapter deal with summary of major findings, conclusion and

recommendations.



CHAPTER 5

SUMMARY, CONCLUSION AND RECOMMENDATIONS,

3.1 B Introduction,

[nn this chapter of the summary of the major findings. Conclusion drawn from the
entire study is also presented in the chapter followed by some recommendations
emanating from the findings of the study.

5.2  Summary | | '_ .

The study focuses on the study Elil.llS, study approaches and tune management of
students in College of cducation Jalingo. It is based on the assumption that students’
aims of studying oftcn affeet their academic performance of students in the College of
Education academic.perfoﬁnanccs. One of the objectives of the study was to find out
whether there 1s any relationship between the study aims of the. students and their
academic performance.

A-review of literature rclated to the problem was carricd oui under the headings-
factors that influence study behaviors, such as motivation and interest, the environment
learner atlitude, time management, cftective study skills and study.approaches. seyen
null hypotheses were generated and tested at 0.05 significance level. Instrument uscd for
data colicction was self-Assessment siudy inventory developed by Kolo (1997). T-test,
one-way Analysis of variance and Spcanﬁan Ranked order correlation coctlicient were
used as statisticéi tools for data analyses. Hypothescs 1,3 and 7 were rejecied while
hypotheses 2,4,5 and 6 were retained. Some of the major findings indicated that students
at all levels adopt similar approaches to study (active apprbaches) male and femalc

~students do not differ in their approach o study, and that there was a sigrilicant but
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inversc relationship between the study aims of the students and their academic
performances. Inverse rclationships also exlisted between the time management scores
of the students and therr academic performance as well as between the study approaches
of students and their academic performances.

5.3 Major findings and conclusion:

The following arc the major findings and conclusions arising from the study.

(i)  There was a significant but inverse refationship between study aims of
students and their academic performance. |

(ii)  The Pre-NCE, N.C.E. I, I and III students adopt active study methods.

(i1iy There was a significani but inverse relationship between time management
- of the students and their academic performance. their time properly.

~{(tv)  No significant differcnce existed in the study approaches of male and

female students, they all adopt active study approach.

(v)  Nosignificant difference cxisted between Arts and Science based students’
approach to study.

{viy  No significant diffcrence existed in time mnagement scorcs of the four
levels of students (Pre-NCE to NCE [iI}.
(vii} There was a significant but inverse relationship between the study approaches of
the students and their acadcmic‘ performance.
5.4 Conclysion

Based on the findings it can be concluded that students in college of education

Tatingo; nrespective of their levels, subject background and sex differences, adopt the
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saime study approach {active approach).

5.5 Recommendations

IBased on the findings of this study, the following rccomméndations are made:-

(a) A tunctional counscllinglcentre need (0 be sct up in the College where
students in need of assistance in the aspect of goal setting in thcir studies to be given
such assistance in order o enhance their academic performance.

(b) Ewven though the results indicated that the students adopt active approach to
study, more still needs to be done 10 unprove their study skills. Counsclling services
should theretore include teaching sessions on study skills wlich should involve students
in all the four levels (Pre-NCE o NCE NI).

{c} The College authority should initiate a programme whercby students who
excel in their stubject areas are rewarded as this will lurther encourage active studying
and competition amongst students, |

(d) The annual orientation excreise for fresh students in the College should
feature among others, teaching sessions on study skills to be given by trained counscliors
as students have a lot 1o gan from such programmes.

(e) The Students” Handbook produced by the College should be up dated with
a chapter on how tw study cffectively.  these recomuuendations i implemented will
improve the study skills of the students and raise their academic standards,

5.6 Suggestions for further Research.

(@)  Since this study was conlined o College of Education Jalingo, the

researcher suggests that a comparative study of two similar institutions be conducted 1o -
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determine whether there are similaritics or differences in studenits’ study aims,
approaches‘-and time’ managemeiit,

(b) A study may also be conducted to find out whether students who received
instructions on study skills perform better academically than those who do not receive
such instructions,

5.7 Summary

Ii] this chapter, attempts have been made to summarise the major findings of the
study with its conclusions and recommendatimm based on the findings. the swmmary of
the entire Qork has ai#o been presented in the Chapter, As part of the findings it was
dicovered that students in the College adopt similar study approaches. It was
recommended among other things that a fun;tional counselling centre be sct up in the
College to assist students in the aspect of study skills development.  Suggestions for

further rescarch was also made.
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" APPENDIX I

s LLE-ASSESSMUENT STUDY INVENTORY (SAS!

TOPIC: TH!JI EFFECTS OF STUDY AIMS, APPROACHES AND TIME
MANAGEMENT ON ACADEMIC PERFORMANCE OF STUDENTS IN
COLLEGE OF EDUCATION, JALINGO.
Dear Respondents,

The researcher is a Postgraduate student in the Faculty of Education A.B.U.,
Zaria. He is conducting a research on the above topic with vicw to finding out reasons
wly students study, how they study and manage their study time, and the effects on their
acadeinic performances so as (o offer appropriale suggestions on more effective and
cilicient study skills.

The researcher is therefore soliciting for your cooperation and assisténce in

responding honestly and carefully to the items in the questionnaire.

Thanks for your cooperatioi.
Yours faithfully,

DANIEL B. IDOFL
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SECTION A. PERSONAL INFORMATION

e | Name and Reg. No..oooo i,
2. Schéol ....... et et e
3. Subj;-‘,ct Combination. ....oocevriiiinrivenencnanne.
4 Leveli e ceeaaran
] Sex .ovveenn. F e r ettt atataneraiainearirerenianeranenein
6. Age .........
7. Marital Satus:...covviiir i

SECTION B: STUDY AIMS
Below are some rcasons or purposcs for study., Reaid through cach and rate cach

reason of how important that aim, purpose or reasosn is o you.

i, = Not important (o ine.

2. = Just important Lo me.

3. =  Of some imporlaace o me.
4. = Important to me. |

5. = Very importanL

Rate the tollowing statements by circling one out of the five numbers in front of

each statement to indicate how important the following objectives of studying are to you.



1. Remember the points only....oooviiviiiiie s, 12343
2. Understand well enough the points only. ........... [2345

3. Understand the details (o help me present the

1719 1 T T 1'2345
4. Allow me to argue my points well ................... 12345
5. Let me discuss with enough facts ...l 12345
6. Let me show my undersianding of the subject. ..... 12345
7. Just to pass my examinations only..........oevenies 12345 r
8. Show my parcnts that I am workling hard .......... 12345
|9. Just to impress others that I am a serious
SEIRIE. .o 12345
10 Just to spend the time planned for studying......... 12345

SECTION C: STUDY APPROACH

Below are some statcmcﬁts that show. different wayS bo studying. Rcad them
cqreful]y and circle one number 10 show how true the statement is of you always. There
is no right or wrong answers. Your&; answer will only show the way you study so be

honest with yourself.

1. Not true of me at all.

2. True of me sometimes.
3. True of me occasionally.
4, True of me always.

5. Very truc of me.



10.

&2

[ always want to recall the facts from my

STUAIES .v.vveersreseeseness st e, o 12345
I always want to understand what 1 am studying....... 12345
[ am interested in knowing the facts or ideas

stated in the books; ettt 12345
in my study, | walsy want to know thic reason

behind cach point 1 come across:..........c..veiverveenns 12345
I always study when it 1s time for examination

OF LEBSES ONLY ..ot e eiveee vevveernarrenaes [2345
L always try to relate what { study now with

what had carlier been studies in the subject............. 12345
I do not think about the reasoln for my studying

ALANY LMIE ..ot iieiiieerrcerneraacnriasiernecnsracones 12345
I always relate ideas in my study to each other ....... 12345
I only memorize points when | am studying ... ...... 12345
[ always examine the argumcnts put forward lor

any point in my study. .....ooivniiiiiiin e 12345

SECTION D: STUDY TIME MANAGEMENT

1.

Have you established a regular study schedule?

2. If no, should you have regular study schedule?

3.

» Have you' determined the best place to study always?

YES NO
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4. Do you waste time when you got (o study most of the time?
i
5. w Is your study table or desk always crowded?
6. Are you doing enough reading at any given time you go for study?
7. [fave you determined the best time to study always?
8. Do you decide how much time to spend on a particular subject or topic most of

-the time you go for study?
0. bo you kecp to that time always?
10. Do you always have something to do with extra study time?
1. Do you spend morc of your study time in waiching T.V. or Video than actual
studying?
12. Do what others do worry you to terms of studics?
13. Do you check on how much you have learnl in your study always?
14,  Are you doing enough study daily?
15. Do you evaluate the time spent on studying and what you gam from study
trequently?
SUMMARY

B SECTION SCORLS
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APPENDIX 3: DISTRIBUTION CF RESPONDENTS ACCORDING TO ACTIVE AND PASSIVE STUDY APPROACHES

— — — T —— ——— =1
__ NT TS TO TA VT TOTAL
_ﬂ ACTIVE STUDY APPROACHES Freq [ X | Freq | X | Freq | X | Freq | X | Freq [ X | Freq X
w I always want to understand what | am 16 0.04 | 23 0.07 | 36 0.08 | 139 0.31 | 228 0.50 | 452 1.00
_ studying !
| In mysudy, Telweyswanttoknowthe |25 | 006 | 55 | 012 | 56 | 0402 | 128 | 028 | 188 | 0.4z | 452 1.00
m. rezson behind each point I come across { ! _
i - _
[ Tawaystryto relsewhatlstudy now | &2 | 009 | 80 ; 013 112 | 025 | 117 {026 | 121 | 027 | 482 1.00
| with what had earlier been studied in the i
_" subject ! _
| Ialwaysrelste ideasinmy sudytocach | 34 | 0.08 | 76 | 0.7 | 75 | 047 | 133 | 029 | 134 | 030 <82 100
m“ other 1 H — , §
i\ ]
*. I always examine the arguments put “ 25 0.10 | 55 0.12 | 80 _ 0.18 | 123 0.27 | 148 0.33 _ 452 1.00 _
|| forward for any point may srudy ! . i " , , \ i
| ] i
| PASSIVESTUDY APPROACHES | | | { [ | 260 | 501 |
| Ialways wantio recall the fact fommy | 23 | 005 | €7 , 0:5 & 009 | 148 | 033 | 174 | 0.38 | 482 1.00 |
! studics ! | _ | ! " i _ .
" Lamimeresied i knowing the ficror | 27 | 006 | 47 1010 (& o043 | 151 ) 033 | 166 | 0.07 | <52 0.99 !
|| idess sizied in the books ! | _ _ * _ . _
_. i I ] | ._ !
i Ialways study whes it is time for _ 247 _ 0.55 _ 51 “ 0.11 52 # 0.12 _ 45 | D10 | 56 * 0.12 452 .00 |l
; examisstions or test only i * _ | { i ! f
' l “ | ﬂ ) | J
- I do no: think about the rezson for my _ 258 | 0.2 ﬁ 51 H 0.1  S1 | 0.11 m 4L 1009 | N 0.07 1 52 1.00 M_
! studying at any time ¢ f { { H _ _
i only memorise point when ! am 27 ! 0.2]1 ﬂ L _ 015 70 |, 015 _. S0, 020 § 126 | 028 | af2 | 099
| sudying ! | _ ] “ i ] |

i KSY¥: NT=1 (Not trye of me at all)
|l TS=2 (True of me somerimes) TO=3

I (True of me oeccasiopally) TA=4 (True
w_ of me always VT =5 (Very True of me)
|

i

—T = T T e == - =
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DISTRIBUTION OF RESPONDENTS ACCCORDING TO

MEASUREMENT ON STUDY TIME MANAGEMENT

studying and what you gain from

YES NO TOTAL “

SIN [tems Freg % Freq % Freg %

1 Have you established a repular study 382 84,51 70 15.49 | 452 100
scheddule?

2 If not, should you have a regular 339 75.00 113 25.00 | 452 100
study schedule?

3 Have you determined the best place o | 330 73.01 §22 26.99 | 452 100
study always ?

4 Do you waste e when you go (o 153 33.85 299 60,15 | 452 100
study most of the time ?

5 Is your study table or desk always 161 35.62 291 04,38 | 452 100
crowded ?

6 Are you doing enough reading at any 356 78.76 06 21.24 | 452 100
given tme you go for study ?

7 Have you determined the best time to 371 82.08 81 17,92 | 452 100
study always 7

8 Do you decide how much time 10 327 72.35 125 27.65 | 452 100
spend on 4 particular subject or topic
most of the tme you go for study?

9 Do you keep to that tme alwiys? 276 61.06 176 38.93 | 452 100

1o Do you always have something w do | 200 65.49 156 34.51 | 452 100
with extra study time?

il Do you spend more of your study time | 84 [8.58 368 81.42 | 452 100
walching TV or Video than actual
studying?

12 Do what others do worry  you to ems | 241 53.32 211 46.68 | 452 100

| of studies ?

13 Do you check on how much you have | 367 8119 85 18.81 | 452 100
fearnt in your study always ?

14 Are you doing enough study daily? 318 70.35 134 20.65 | 452 100 ﬂ

15 Do you evaluate the time spent on 345 76.33 107 23.67 | 452 100 u

study frequently




_ .
The above table cveals that majority of the respondents, 382 representing 84.51% have
established regular study schedules while 356 (78.76 %) also responded positively to the item that
sought to find out whether they are doing enough rpading at any given time they go for study.
f367 {81.19%) responded that they often check on how ruch time they learn.  As regards the
item that sought to find out if .the respondents waste study time watching TV or Video than
actual studying, the responses were mostly No, thus 368 (81.42%).

The result as revealed 1 Appendix 2, 3 and 4 showed that all the respondents were

inclined towards active study approach.



