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ABSTRACT
This research tried to examine the relationships
which exist between students' performance scores in continous
assessment ana in examination in five elected Christian

Religious Studies course.

Two sets of questionnaire one for lecturers and one
for students were analysed, axid five null hypotheses for-
mulated to answer the basic questions or the investigation
were tested. product moment correlation and student's
t - test were used to test for the relationships between
the research variables.

The results obtained were the following:

1. The correlation co-eificients caiculated in between
the course va'iubies were net significant at 0.05
significance level. This implies that although
relationships might exist between the two variables, the
correlation co-efficients were generally low. However,
from the responses or the respondents it appeared th'it
relationships, even though weak existed between continuous
assessment and examination .result, for students of the
Christian Religious Studies Section,

2. Only two courses of all the courses selected for the

study showed reasonably high correlation co-efficients.

3. From the results of the test of the relationships,
continuous assessment performance scores used in this

study could not be regarded as good predictors of examination
performance scores in most of the courses, since most of

them were not significant at 0.05 significant level.

Vil



2. Only two courses of all the courses selected for
the study showed reasonably high correlation

coefficients.

3. From the results of the test of the rel ationshi ps,
continuous assessnent perfornmance scores used in
this study could not be regarded as good predictors
of examnation performance scores in nost of the
courses since nost of them were not significant

at 0.05 significant |evel.

Wth regard to difference in academ c perfornmance
between mal es and fenmales, the majority of the tests
conparing nal e and fenal e course performance scores in the
two variables pointed out that there were not any

difference in academ c perfornmance between nal es and fenal es

in the section.
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DEFINITION OF TERMS

Assessment: The term assessment is used in this study to

refer to the process by which one attempts to measure the
quality and quantity of learning and teaching using

various techniques such as assignments and projects.

Continuous Assessment: The term as used in this study

means the assessment of an individusal or group of
individusls throughout 8 course of instruction. By
continuous assessment one thinks of assessment by each
means, such as homeworks, evaluation, frequent quizes
and subJjective evalueztion of students' behaviours in the

classroon.

Evaluation: In this study evaluation is used to describe

value judgement on an observation, performance tests or
any data, Evaluation, is a scheme by which grades are
assigned to students or ordered with respect to their

performance.

Examination: The term examination is used in this study

to mean the assessment of ability, achievement or students'

performance in a subject or course.
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CHAPTER ONE

INTRODUCTION

Background to the Study

With the coming of the missionaries, western
education wag introduced in Nigeria. This system of
education has undergone various modifications to
make it what it is today. The practice of
continuous assessment was brought [nto education as
an innovation.

Before the implementation of the continuous
assessment system, the summative system of
agsessment was used for the selection of pupils into

primary and secondary schools in the country.

At the post-primary school levels, there were
the usual terminal tests and sessional examinations
of students used for promotion from one class to
another. The results have communicated to parents in
form of report sheets. Also there was the mock
examination which was meant to prepare students for the
final examination coming from external bodies, namely,
the West African Examination Council (WAEC) for
secondary schools and the National Teachers'

Institute (NTI) for Teachers" Colleges.

In addition to the award of certificate, the
résults of the final examinations were used for

screening students into institutions of higher learning.
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At the tertiary levels of education students would write

the usual tests and sessional exsminations for the award

of certificates for both diploma and degree. For pre-degree
courses, students had to sit for examinationg like the
General Certificate of Education at advanced level (G.C.E.
"A" Level); the Interim Joint Matriculation Board (I.J.M.B.)

for schools of Basic Studies.

There was also the Nigerian Ceritificate in Education.
(N.C.E.),awarded to teachers who passed successfully through
Advanced Colleges of Education. This summative system of
assessment led many pupils to become dropouts since they
were not able to pasg their end-of-course examinations.
Carew, (1985) stated that no matter how well a student had
performed during his/her years of schooling, if his/her
performance in the summative type of examination was not
good it was unfortunate; he/she was considered incapable of

the further educetion.

Dodo, (1985: p. 11) maintained that, "there was even
a few cases of suicide resulting from failure in examination".
For these reasons, some people saw the summative system of
assessment as one of the causes of the falling standard of
education in the country, since it did not make provisions
for recognising the student's differential background and
means of monitoring the child's adjustment to the classroom

social groups.



The summative system curriculum aslso did not provide
means by which changes in affective behaviour of the child
could: he measured and gave the impression that education
was concerned only with the intellectual development of the

student.

Some problems inherent in the summative system of
examinations were alsc identified, including:
% Decline in number of students passing the end

of course examinations.

Qe Ineffective handling of examination scripts,

e Unnecessery delays in releasing examination
results,

4, Admission snd examination malpractices.

The summative system of examination weeded out some students
who could have proceeded from one level to another. The
summative examination performance scores were said by critics
not to have been used properly by those who conducted them.
These weaknesses could not be over looked indefinitely, and
it became clear that there was need for an alternative’

better system of assessment,

It was little wonder then that schools and colleges

welcomed the continuous assegsment system immediately

it was introduced.




The Federal Government of Nigeria stressed the need and
importance of continuous assessment in relation to

examination. It stated that:

Educational assessment and evaluation
(examination) will be liberalised, basing
them on whole or in parts on the oontinuous
assessment of the progress of the individual,
that is to be used at all levels of education
from the primary school to the university.

The Federal Policy on Education (1981: P, 8).

Ipaye (1982) remarked that one of the innovations
one hoped continuous assegsment wcould introduce into
educational system was the combined use of assessment
measure in the cognitive, affective and psycho-motor domains

to supplement the end of course examination,

The new National Policy on Education, stated that
education would be based on headmaster's continuous
assessment results, and the final secondary school's
certificate would be based on national examination and the

student's continuocus assessment.

Many authors believe that among other things the students'
behaviours, attitudes, interest, mode of interaction, styles
of work and a variety of other non-cognitive factors should
contribute to decisions made by the university and school
authorities on students’academic performance. Continuous
assessment has been used in the Christian Religious Studies

Section, Department of Education, since 1976. In using this



system, a number of assessments, four to seven are scored
out of 40% and the examination is scored out of 60%. The
students' total score out of 100% is, therefore, made up
of his grades from the continuous assessment and the

examination,

Since the section started to implement continuous
assessment system, no attempt known to the researcher has
been made to carry out correlational resesrch. This study
is designed to find out whether or not significant
relationships exist between the students' performance in

both continuous assessment and examinsation.

1.2 Statement of the Problem

The summative system of asgessment in Nigeria
has been criticized for being concentrated mainly on
cognitive achievement of the individual child, neglecting
the affective and the psycho-motor domains. It has
also been seen as being too much oriented towards external
examinations, and its method of sending reports to

parents and guardians has been considered to be improper.

Aleyideino in his forward address to Turton
(1983%) stated that any one familiar with contemporary
igsues on Nigerian Education would hardly fail to

note the frequent criticism that the educational
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systzi was too nush orienteld towsnrl sxternal »zomin«itions,

7o nwxe the systow in schools, collezes ni wivorsities
rore leaningful, the Federal Government in its .: tioral
¥olicy on ducaticn (1977), proposed a new system of
asgessnent known zs "continuous acsescnent (Sa9". It wacs
introduced along with the new educational policy (6+3=3-4)
sysien adopted in 1981, The prorosal stuted ti. v tie con-
tinvous as.2Cu.ent would become henceforth an inte szl part

of school evalu- tion and certification of ssu.ents.

It was the wim of tae Federul sovernuent thet the
continuous wusessment system would take into wccount among
other things the child's pertormance throushout tiie entire
period of his schooling. The Government aimed at the im-
provement of the standard of education in the country by
introducingz this system, since the summative :ysteir of
assessmert was being critisized for being a c%?e of the
falling standard.

It is evident that though the continvous ascessment
has its demerits znd problems, it is embraced by cducationists.
jeveral schools, colleges and universities haove startad
implementing the syster and efforts are being wide to see
th.t the system is mude a coiunon practice in all .chools in
tigeria.

Though tost schools, colleges und universities have
started the iuplevcutat’.chu of the continuous ssiecsiient

system, not .auch work hus been lone to find out uhiether



there are significant relationships between the students'
performance in both continuous assegsment and examination,
and whether there are factors affecting the continuous
assessment which have not been fully investigated. 1In
addition, investigations into the advantages and .
disadvantages of the continuous assessment system have not

been properly carried out.

In view of the above questions,the following were

examined:

1. Lecturers' and students' opinions on relationships
and differences between continucus assessment and
examination performance. The merits and demerits of

continuous assessment system.

2 Male versus female students' opinions on whether or
not the merits of the continuous assessment system

outweigh its demerits.

B Relationships between the students' continuous

assegssment and examination performance scores.

4, Differences between the students' continuous assessment

and examination performance scores.

B Male versus female students' academic performance in

continucus agssessment and examination scores.

It was hoped that when thege topics are discussed fully,

people concerned with the Department will have learnt somethir



useful about students' performances in continuous assessment

in relation to their performance in examination.

1% The Objectives of the Study

i
The following were the objectives of the study:

1. To find out whether lecturers and students held
similar or different opinions on student-s’
performances in continuous assessment and
examination.

2. To determine whether male and female students in
the section hsve the same opinions on whether the
merits of the continuous assessment system oute

weighed its demerits, ;

%z, To reveal whether significant relationships
axisted between student8?’ continuous assessment

i
and cxaminztion performance scor.s,

4, To examine the differences between the students!
continuous ascessment and examination performance

scores.,

5. Te¢ discover and report the differences in perfors
mance scores botween male and female students in

continuous assessment and examination.

It was believed that such a study would help in making
necessary adjustmont or improvement for the future. Also
the rclevance 0f paying closer attention to continuous

assescmant would be ecstablished.




The Significance of the Study

From the studies and discussions mentioned earlier,
it wag apparent that there was enough background to
warrant '‘a study that %ould examine the relationships
between continuous assessment and examination
perfermance scores among students of C.R.S5. of ABU.
Since investigations have revealed no scientific
research in this area, the study is a pioneer search
for the possible relationships between the two
variables. It would be significant to lecturers in
the section in particular and the Department in general
who need to know the true relationship between continuous
asgessment and examination performances. In addition,
lecturers interested in predictive work would be able to
predict students' performances in examination from
their continuous assessment scores if the study revealed
that strong relationships exist between the two

variables.

Lastly, the knowledge gained about the merits
and demerits of the system would enable the lecturers
and students to adjust properly to the system and to
be able to monitor it since it was one of the re-
commendations made by the Federal Government of Nigeria
that educationists should be actively involved in
monitoring the progress of the continuous assessment

system at all levels of education.




1.5

1.6

10

Hypothecus

The pull bypotheses formulatad for testing in

this gtudy were:

Te There is no significoant differcnce betwuen male
and female students in their opinions on the
reiationships between continuous asscssmont

and examination perforrances.

2. There is no significant relationship between male
and female students in their opinions on whether
or not the merits of the continuous agssessment

system outweigh its demerits.,

3« There is no significant relstionship between the
students' continuous assessment sand examination
perforsence scores in each of the five selected
courses,

4. There is no significant difference between the
students' continuous essessment and their

exzamination performance scores,

Se There is no gignificsnt male «pd female difference
in stud-nta' academic perform.-nce scores in

centinuous angessnent end exemination.

Bagic Assumptious

The following assumptions were made for the study:

Ta That continuous assessment and examination systems

were used for the students' assessment in the
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Fe

4

Se

1.7

11

section of Christian Religious Studies of the Department

of Education, Ahmadu Bello University (A.B.U), Zaria,

That neither internal nor external forces affected
the achievement of the students involved in the

continuous assessment tests and examinations, i.e.
total absence of student's’crisis and examination

malpractices were assumed.

That complete records of students' performance were

kept by the section.

That all lecturers and students involved responded

and supplied true informations.

That no correlational studies of this nature has
ever been carried out in Christiasn Religious Studies”

gection,

Scope and Delimitations of the Study —

This study sought to find or determine the
relationships between continuous assessment and
examination performances of selected students in

Christian Religious Studies’ section

The researcher further seeks' to find out whether
significant differences in opinion existed between
male and female students over the relationships and
differences between the student®' performances in
continuous assessment and examination. In addition,

the researcher aimed at getting the true_pesifiion
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between the merits and demerits of continuous assessment
systemn.

The researcher seeks to determine whether significant
differences in performance scores exist between male and
female students' continuous assessment and examination by
comparing the twoc variables statistically. The study was
limited to Christian Religious Studies Section for three

specific periods and five courees of study.

1.8 Limitation

The study was limited in the sense that the tests
and examinations were made by different lecturers and there
could be but slight differences in reliability. A
limitation of the study was that it did not cover all the
C.R.S8. courses studied by the students selected in second

term and sgecond semesters,

As is often the case in social studies, there was
the danger that not all respondents would give true
information when responding to the questionnaire, The
researcher did not expect to collect all the two sets of
gquestionnaire distributed. Twenty-eight of the thirty
students' guestionnaire were completed and returned and
four of the five lecturers’' gquestionnaire were also
completed and returned. In other words not all

questionnaire sent out were collected for use.
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The Likert-type scale used in the collection of
information does not c¢iain to be more than an ordinal
ecale that is it makes ﬁonlblo the ranking of individuals
in terms of the favourableness of their attitude toward
a given object, but it does not provide a basis for saying
how much more favourable one is than another or for

measuring the amount of change often one experiences,
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CHAPTER TWO

REVIEW OF RELATED LITERATURE

Introduction

Unlike literature on the summative system of
assessment in Nigeria, the accumulated body of
literature on the relationships between continuous
assessment and examination performances in Christian
Religious Studies and other courses was almost scarce.
This method of assegsment was a relatively recent
innovation in the present system of education. 1In the
previous sections an attempt wgs made to establish the
problems of this study,the obJjectives and hypotheses
were stated, variasbles and key terms wgre defined.

The purpcse of this section is to review the literature

directly related to the topic of this investigation.

The literature was reviewed under the following

broad headings:

g The summative system of assessment or a single

end of term examination in Nigeria.
2 Meaning and nature of continuous assessment.

Y Basic philosophy, principles and practice of
continuous assessment in Nigeria,

4, Merits, demerits and problems of continuous
assessment, o

5. Summary.
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2.2 The Summative System of Agsessment, Or a Single End
of Term Examination in Nigeria

Writing on the nature of the summative system
of assessment in Nigeria, Ipaye (1982) saw this
assessment as an end-of-course procedure. To him,
examinations were bigger tests, more formal and
anxiety provoking. He maintained that many students
feared examinations, especially end of session
examinations. He believed that some students even
had the feeling that if they failed a particular
examination, it might mean to them an end to their
careers. He concluded that once a student had failed
an end-of-course examination, he was out of the system.
This author failed to suggest any remedy to this
system or its alternative. His work is related to the
present research in the sense that he has noted the

importance of students' performance in examinations.

Ipaye (1982) stated that because tests were less
threatening and therefore less likely to push students
to serious examination malpracticesland expressed his
disatisfaction that some teachers-made tests in colleges
and universities were not reflected in the end of
course summary of marks. He noted that such teachers-
made tests were not included in students' report sheets
or used to provide systematic feedback to the students.

He critisized the nature of the summetive system of
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examination as a threatening procedure that pushed students
to examination malpractices. He concluded also by
critisizing the college and university teachers for

improper record keeping. This author in his writing has not
been specific in his criticism. He criticised all college
and university lecturers for improper record keeping and
failure to make use of records properly. His work is
related to the present research in the sense that he has
emphasised that all assessments should be properly recorded

and reflected on the student's summative examination.

Also writing on the nature of the summative system of
examination, Dodo (1985) stated that in the objective
test the items included short-answer questions, sentence
completion, true - false items, multiple choice and matching
items. He added that in objective ' test all candidates
were expected to give the same correct answer and many items
could be completed within a short time. He concluded that
in the objective test different scorers would give the same
scores to the same question and a scorer would give the
same scores on marking the paper several times, and to him
such a test was very easy to mark, To him, questions for
objective tests were easy to mark but usually were difficult
to set, since they should cover the entire body of work
taught to students. Dodo (4985) only mentioned the advantages
and disadvantages of the objective test items on the side
of the teacher, but he failed to mention any on the side of

students, and so he did not give a solution to the problem.
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Cliff and Imrie (1981) writing on the summative system
of exsmination, stated that examinations were used to
control entry into institutions to predict success or
failure and to classify students. To them, examinations
could arouse anxiety and stress on how to approach a
particular test. They viewed summative system of agsessment
as examinations taken at the end of course to determine
those students who could proceed to institutions and those
who were to remain as dropouts. Their work has succeeded
in criticising the summstive system of assessment for
using only examinations in determining the fate of any
student but has failed to mention the right way to follow.
This work is related to the present research in the sense
that weakness in the summative system which has been
clearly -pointed out demands * @n alternative system
whereby continuous scores can be related to examination

scores.

2.3 Meaning And Nature of Continuous Assessment

Ipaye (1982) defined continuous assessment as
a procesgss that deliberately allows for a periodic
assessment throughout the course and takesinto account
progress towards the goal as well as a success in
teaching it. He further described continuous
assessment as the building up of acumulative
judgement about the performance of each individual.

This author defined continuous assessment only in the

terms of academic performsnce particularly in tests
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and examinstions. His work is related to Yhe present
research in the sense that it is interested in the academic
individual performance in teachers' classroom made tests and
examinations.

In his definition of continuous assessment, Yoloye
(1984) believed that continuous assessment was a method of
evaluating the progress and achievement of students in
educational institutions. He reasoned that it was intended
to get the truest possible picture. of each students
ability. Yoloye nas feiled in his &efinition_to
mention any duration of time or from what time, to what
time in institutions of education the continuous
assessment of students is to take place. This work is related
to the pregent topic in the sense that it is dealing with

students' achievements in educational institutions.

Danga (198%) defined continuous assessment as the besgt and

most systematic method of evaluating a student's performance
without the psychological strain and stress of the single end-
of-course examination which h&s led to examination leaksges,
malpractices and mistaken judgements of students"actual

ability by teachers snd school administrators. The author's
definition is only a one-sided definition. He has viewed
continuous assessment as only the assessment of academic

performance or examination performsance.

In a more comprehensive manner, Ezowu and Okoye (1981)

3 ; 1
defined continuous assessment as a systematic and objective
process in which a student's performsnce in all respeéts of

his development, the cognitive, affective and psycho-motor
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were determined right from the day the student embarked on

a course. According to them, the information obtained from
the record was used to guide the student in his learning
and in meking important decisions about him/her. This work
is related to the present research topic, in the sense that
it is concerned® to cognitive assessment of students over

a period of time that should be referred to at the time of

the final assessment of the students.

In his description of the present system of assessment,
Turton, (198%) maintained that it was the system that, though
it héas continued to place emphasis on the cognitive
development of pupils, since - one of the functions of
the system of education was to prepare pupils for the various
higher levels,the system has also given status to the
affective and psycho-motor domains of the pupils‘development,
Although this author in his description has failed to make
any distinction between the degree of emphasis placed on
the assessment of the cognitive aspects of pupils by the
two systems his work is concerned with cognitive aspect of

continuous assessment of pupils,

Yoloye et al (1980) regarded C.A. as a method of
ascertaining what a pupil gained from schooling in forms of
knowledge, industry and character development ,taking into
account all his performance in tests, assignmedts, projects
and other educational levels. His definition is in the
same vein with Carew, (17985), who defined C.A. as the
assessment of & student.during his entire schooling life,

including information about his intellectual ability,
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personality and psychomotor developments, The above two
definitions are similar to that of Adewumi (1982), who viewed
continuous assessment as a method of finding out what the
pupil has gained from learning activitles in terme ol
knowledge, thinking, reasoning and character development.

various tools wight be used in finding out the outcome
ol Lhe learniuyg activitiecs, The tools according to him
included tests, assi;nments, projects, observations,
interviews and gue ticnnair.s, ¥ven though the three above
mentioned authors have failed te mention how walid or
reliable those assessments or measuring toole are their
worke were intercected wainly in ccllectlng stuuents'
academic achievements, which the present recearcn was
interested both in collecting and in comparings them,

carew, (1985:3), gave a comprehensive list of the
characteristice Oof continuous assessment, The four major

characterietics accormding to him were:

i, comul tive
ii, comprehensive
iii, systematic

iv. pguidance oriented

Yoloye et al (1980), Ipaye (1982) and Turton (1983),
all shared Lle¢ same oOpiunion wiih Carew, (1985) as regarued
the characteristice of continous assesement, “hey
regarded that cortinous assessment aas characterized

ae sycstematic, cumulative, comprehensive and guldance oriented,
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To them, continuous assessment was systematic in that it
should be properly scheduled to take place at regular
internals. They maintained that the varieties and types
of assessment to be used were to be specified for students
to know well in advance. They added that the frequency

of the agsessments should be specified, and that the students
also need to know those who were to be involved in their
assessment, i.e. class/subject teachers, house-masters,
game-masters. To them, these conditions could make the
assessment systematic. They directed that the scoring and
reporting procedures were to be objective, and students
were to know the criteria of the assessment and how the
criteria have Yo be applied, why and who were to apply the
criteria., To them, all the above aspects made continuous

assessment systematic.

Comprehensive: To them, continuous assessment being

comprehensive implied that continuous asseésment was to
focus on finding to which extent the stated goals and
objectives of a given course of instruction were being met.
They emphasized that such goals were to be set either by
the teacher or by exterﬁal bodies, and in case of externai
examination, schools were to help children acquire useful
and usable knowledge, facts and principles. They were
mlso to cultivate socially desirable behaviour and develop
necessary vocational skills. To them, all the above
objectives were to be assessed to eﬁsure that continuous

assessment was comprehensive,
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Cumulative: The above authors maintained that continuous

agsessment was cumulative in the sense that the results
were recorded in a progressive menner, showing trends and
growth patterns over time. They believed that there was

a continuity in the collection and assessment of data and
the decisions mede about the student were therefore to take
into nccount of all the previous decisions made about that

student.

Guidance Oriented: The above authors meant that the aim

of all assessment procedures was to use the scores for
guiding the student's progress for further growth and
developm~nt. They believed that by continuous monitoring

of the student's progress, his areag of strength were
communicated to him. His areas of weakness were also fedback
to him, and he weas to be given opportunity to analyse

those with the teacher or counsellor. They concluded that
remedial programmes were mapped out for him if necessary,

by giving him relevent assignments and paying individual

sttention to him in future work.

It is reasonsble for one to sny that continuous
asgsessment must have the characteristics of comprehensiveness,
systematic, cumulativeness and guidance orientedness, since
most writers have agreed upon these criteria. The present
researcher congratulates the above mentioned authors for their
success in setting out the ideal characteristics of the
continuous assessment but on the other hand regrets to say

that many discripancies are in existence in the system,since the
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are still many schools, colleges and universities which are

not oriénted toward these ideals.

2.4 Basic Philosophy, Principles And Practice of Continuous

Assessment in Nigeria

In section one (1) of the National Policy on
Education, (1977) which dealt with the philosophy of
Nigerian Education, it was stated, "educational
assessment and evaluation will be liberalized by
basing them in whole or in part on continuous

assessment of the progress of the individual, (p. 8).

The above statement was amplified in subsequent
section dealing with primary school education,
secondary education, higher education and also in the
administration and planning of education. The policy
stated that the primary school leaving school
certificate was to be abolished as soon as
continuous agsessment was worked out and validated.
It was to be replaced by certificates based on
continuous assessment and common entrance examination
results. Selection into secondary schools was to be
based on continuocus agsessment #“nd common entrance
examination results. There was to be the junior
secondary school leaving certificate based on continuous

assessment and examination of the students.

The senior secondary school certificate was to
be based on national examination. In the Teachers'

Colleges continuous assessment based on a variety of
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techniques was to be used. The tertiary level and other
institutions of higher learning were to introduce continuous

assessment into their final assessment.

To ensure the maintenance of a common standard,
continuous assessment would be co-ordinated by schools,
the universities, the Ministry of Education and the West
African Examination Council. Those organisations were to
be expected to meet and work out a common scheme. The
National Policy should have worked out the validity and the
system of the maintenance of the common standard of the
continuous assessment before its appearance for adoption
in the educational system. This work is related to the
present research topic in the sense that it has brought
into existence the system of continuous assessment which has
related C.A. and examination scores as a determiner for

students success or failure.

Ipaye (1982) advised that in order to carry out
effectively that _scheme planned by the Pederal Government of
Nigeria in the National Policy on Education the daily
performance of students should be regularly graded and
summarized at the end of the week and recorded in the
weekly report card. In his opinion, the weekly record
was to be summarized and reflected in the termly summaries.
He further recommended that at the end of the term, the
end of term examinations scores were to be added to the
termly summaries to give a record of academic achievement
for the term., He continued to-recommend that the child's

behaviour and skills were also to be rated using similar
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criteria as for academic achievement. Hdis further
recommendation was that a summary of the rating for the term
be obtasined and steted in scores. To him, the scores were
to be added to the scores obtained from the academic work
using a given weighting. According to him, the combined
scores were to bé based on academic, behavioural and

performance (i.e. cognitive, affective and psychomotor)

domains. To him, those would form the: C.A, for the child
for the term, snd the process should continue for subsequent term:
He continued that the overall summary score for the year
was to be calculated from the termly scores. Thus, to him,
the work for each term contributed to the entire year's
work. The cumbersome nature of work = involved in
the process of continuous assessment demanded a combined
effort of teachers, principals, Heads of Department, Guidance
counsellors and the Ministries of Education. This author has
failed to state where the materials for the assessment
process as recommended by him could be readily obtained and
how teachers were to be trained to handle that work. This work i:
related to the present research topic in the sense that he
has laid down or given the steps by which the continuous

assessment summary is obtained to be compared with examination

scores. The present research is concerned with this process.

Yoloye et al (1980) in their recommendation stated that
the teachers were expected to shoulder the major
responsibilities for continuous assessment. To him,
teachers were closer to students, and as a result they stood

a better chance of assessing the overall development of the
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child in and outside the classroom. To him that implied

that the teachers' action, views, and opinions were important
determinants of the success of continuous assessments.

This work also failed to suggest the training of teachers

for the work but only recommended that teachers do the work.
His work is related to the present research in the sense

that his recommendation of teachers' work in the assessment
of students has led to the keeping of C.A. scores and
examination scores by teagheralﬂnd their relationship is to

be looked into.

Yoloye (1988) recommended that the principal as the
administrator of the school should attach importance to
the progress of the students. To him, he/she must be
interested in the development of his/her students and the
teachers' activities. He further recommended that the heads
of department were to be responsible for the assessment of
students' in their various departments. He continued that
they were to be in charge of the activities of the teschers
in their departments and should ensure that students were
assessed at the appropriate times. To him, school guidance
counsellors are expected to perform such duties as keeping
students' records and interpreting test results to students
and parents. He (the guidance counsellor) was to provide
guidance and counselling services to the students and
teachers, according to Yoloye. This work has failed to
suggest any means of training to those concerned with the
assessment. He suggested no incentive for the work and

did not say where materials for the work could be obtained.
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Ipaye (1982) was of the opinion that in operating
the system of continuous assessment there was need for
a standing committee with the principal as the head.
He recommended that other members of the committee should
include the school guidance counsellors, Heads of
Department and members of the staff who had had training
in continuous assessment test and measurement, or kin
educational evaluation. He recommended that the function
of the committees should include such things as €xplaining
various duties relating to continuous assésament to the
teachers, over seeing the keeping of students' records,
providing guidance to teachers, developing time-table for
periodic assessment of students and ensuring the availability
of appropriate materials. He concluded by recommending
that the Ministry of Education should provide the
appropriate materials for continuous assessment and should
8lso determine an acceptable standard of performance in
continuous assessment. Ipaye has failed to recommend
that an officer or officers on the Zonal or State Ministry
of Education levels ' be in .charge of the continuous
assessment in every State or Zone in the Federation. His
work is related to that of the present researcher :who supports
the idea that a standing cdommittee should be out in every
school to ensure the success of C.A. and examination

performances in which the researcher is interested.
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2.5 Merits,tﬂemerits And Problems of Continuous Assessment

Continuous assessment, an innovation in Nigerian
Educatirn system hes received favourable responses in
spite' of its attend mt problems,because it is seen

as being capable of improving academic achievement

of students.

Adewumi (1982) analysed the merits of continuous

assessmpnt as follows:

T Ititakea into account the childs performance

]
throughout the entire period of schooling,

of

therefore, it is more valid and more indicative
Tthe child's overall ability than is

relying on a single examination.

e Teachers are encouraged to introduce innovations
initheir teaching,since the teachers'
agssessment of the performance of the students
on' such innovations can become a part of the

final assessment.

3o Te%chers are involved in the final assessment

of the pupils they haveé taught.

L 5
4, It also provide basis for the teacher to

' improve his/her teaching method.

Awuwoloye (1986)was also of the opinion that
there should be the readiness of teachers to introduce
innovation into their teaching but that {o him should o

discourdged if a final exsmination.
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In a continuous assessment situation, the teachers'

assessment of
To s 4 Bel
innovation / become a part of the final assessment.

—_—

the'performance of students on such

He went further to ssy that an important aspect of

instruction wasthe appropriate guidance of the child both

in her/his learning and in his or her preparation for a career.

L continuous assessment procedure facilitates such
guidzrce function in echool. It also helps both teachers and
pupil to hsve the information and incentive to improve

their performance.

* Palmer (17970) noted the merits of continuous
assesoment in terms of validity. "He said-that continuous
assessment by its very nature samples’' s wide range of
skills, concepts,-abilities and attitudes inherent in a
course. In this respec¢t, it appears to b? more v~lid than
conventional examinations. Criginality, creativity and
use of discretion are easier to assess under continuous
assessmeht than by traditional examinations. Palmer however
warnct that continuous assessment on its own did not ’ 8
necesasirily ensure valid assessment. According to him, =
the teacher needed to define the objectives precisely and_—

gauge what is being measured and in what proportion.

-

Dodo (1985) stated that with fhe practice of d?ntinuous

s Lo '
wou [ 9

assessment, the students /4 no longer leave their
academic work until the end of term or session when they
. prepare for a final examinotion as was the case with

the Jormer system of assessment, To him, the children
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wonld not concentrate on academic work only since they
knew that their day-to-day behaviour and activities both
outside and inside the school would be assessed,snd thet
would reflect in their overall snd final assessment. He
believed that continuous assessment enabled students to
be self directing and to appraise their strengths and
weaknesses realistically as they kept abreast of the

progress they were making in learning.

Oyesola (1986) mentioned one of the short -comings of
continuous assegsment. He emphasized that there was the
problem of comparability of standard and that problem
would arise due to the differences in quality of tests and
the assessment instruments. He pointed out that it meant
that "A" grade in one school might not be the same as "A"
grade in another school. He believed that would pose

& problem ndt only to the students but also to the

administraetors and employers who might prefer graduates

from one school to anotheyp. He suggested that the

problem could be reduced by the use of ' standsrdised
tests., He emphasized thet the grading system should be
uniform and there should be co-ordination at the PFederal,
State and Local Government levels. To him, those bodies
should ensure that there were prescribed standards which

should be kept.

Adewumi (1982) conducted a study and saw that there
was a need for a meticulous assessment keeping in order to

make it meaningfuls Since continuous assessment implies the
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assessment of students in a conéinuous form,.there should
be accurate records for each child throughout his or her
stay in school, He recommended that there should be
waiformity in the type of reconds kept and the format

used.

That was to him necessary since the studeﬁt!s
transcript would be required when he moved from one school
to another or when looking for employment after completion
of school or course. He further menkioned the safety of
the records. The writer maintained that information about
a student should be kept safely-to avoid it getting into
unintended hands. TFurther, he said, there could be
natural hazards like fire or flood as well as destruction
by insects. He concluded that such mishaps would iead to

losing essential .information about the gtudeunts.
: 1 .
Ipaye (1982) however advised that the keeping of

students' records should not involve many people. To him,
the termly assessment records could be kept by lecturers

and exsmination officers and the filing clerks could also
keep some of the records. He msde an emphéqis that the
transcripts should be of a uniform standard to make it
acceptable to most schools and should cover the three

areas of the student's development.- the effective cognitive
and psychomotor domains. He sald that there must be. dabinets
and files where individuals' records are kept. He however,
warned that continuous assessment made heavy demands onrthe

¥eacher's time and on his initiative. 1In continuation with
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hig recommendation, he- said that teachers must have more

initiative in clarifying their objectives and devote much
more time to organisation and marking school work. He
further said that continuous assessment placed heavy
responsibility on the teachers. He continued that teachers
must be objective in recording, have good human relations
and be careful in handling studentS’ marks. He concluded
that it was unfortunate that many teachers did not have

the skills for tests constructions and communication of

test results.

Smith (1976) highlighted that continuous assessment
required teachers to spend more time on each child. To
him, the populationsin the classroom were so much that it
was imposible for a teacher to spend enough time on
individual pupils. He pointed ocut that fewer children then
was the case in the classroom at that time were therefore,
recommended in a .class. He hinted that since teachers
had to spend about two hundred hours a year, after normal
school hours on work connected with continuous assessment,
student too, had to spend more time writing essays working

on projects and preparing their assignments.

In Smith's opinion, continuous assessment was
cumbersome to both teachers and students,

Turtofi (1983) in his view felt that continuous
assessment might affect parent/teacher relationships,
especially if the parents knew the teachers who agsessed

their children. To him, that might lead to corrupt



practices like bribéry. He believed also that studeants
could be given helping hands in writing assessment by
brothers, sisters, and even parents and that was cheating.
sccording to him, that could mean that children from less
privileged homes would suffer. Turton® further warned

that children from hon-literate homes might suffer

further disadvantages in continuous asseésments

if they had to do Pssignments or projects that required
gome academic background since there were no libraries
in many local and rural places. Judging from the above
views, one could conclude that there were more'merits of
continuous assessment than demerits. - The writer was
convinced that <the system has a bhrighter future

in the nations educrtional system than the former system
of assegsment despite some of the problems that the

system was currently encountering.

2.6 Sunmary

In this:chapter, an attempt was;ﬁade to review
most of the related literature to the topic under
some sub-topics. Sub-topics under which the review
was discussed included meaning of continuous assessment,
nature of examination, the summative system of
examination in Nigeria. Others included the meaning
and nature of continuous assessment, bagic philosophies,
principles and practice of C.A. in Nigeria and merits,

demerits and problems of C.4,
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CHAPTER THREE

RESEARCH DESIGN AND PROCEDURES

Introduction

In this chapter, the design of the means of data
collection that was used in this research and the
procedure followed are explained. The design and
procedures included population choice, sample design
and sampling, instrument of data collection and
content validity. Other things this chapter discusses
are pilot study, data analysis procedure and statistical

analysis.

Population

The population for the study was a total of 69
lecturers and studentg.. who were in the Christian
Religious Studies Section at the time of the research
and comprised both male and female adults. These two
categories of the people were chosen for this research
because they were the staff and students of the
section exposed to the courses of study as well as
to the system of assessment in the section at that time.
It was the view of the researcher that their feelings,
opinions and assessments regarding the Christian
Religious Studies Section were useful enocugh towards

successful investigation in the section.
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Sample and Sampling

The sample for this study was 35 male and
female lecturers and students in Christian Religious
Studies Section,

Bagsed on the population of the lecturers and
students in the section, 5 out of 8 lecturers and
20 out of 61 students were drawn to give the total
number of people required for the sample. To give
each lecturer and student an equal chance of being
selected, the researcher collected the lists of
all the lecturers and students in the section regardless
of their sex, qualifications, nationalities and levels,
The lists were then given numbers serially, The
numbers were from 1 - 8 and from 1 - 61 for lecturers
and students respectively. By ramdom selection of
the odd numbers on the lecturers' and students' lists,
the researcher was able to draw the requited number
of the lecturers' and students' for the study. The
researcher hopes that the sampling method adopted and

the number drawn served the purpose,

Instrument

The instrument used for the study was
gquestionnaire, Two sets of questionnaire were

designed in four sections (A, B, C, and D) to two
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categories of people. The first set of people was the
I lecturers and the second was the students who were from

the same section:

§ = Section A for both lecturers and students
asked . for the respondents' personal

L] d‘dtﬂ. .

S Section B in both sets of questionnaire asked
for the respondents' opinions on the
A relationships between continuous assessment

and exemination performances of students.

3, Section C for voth categories asked
for their opinions on male and female

differences in academic performances.,

4, Section D for each category @&sked  for the
respondents' opinions on the differences
between the merits and demerits or problems

of continuous assessment system.

In both section A of the two sets of gquestionnaire,

.4 items asking for the respondent's personal information were
designed. . The section required every respondent to
»tick (. ) only in the appropriate box that described him

*or her the best.

In section B for the lecturers' questionnaire, there
were six (6) items and the same number was presented in

the students' questionnaire,
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section ¢ for the lecturers’ questidhnairé consisted
of only three {(3) items, while for the students’
questionnaire, there were four (4) items, and section D

five (5) items.

In all the three (3) sections (B, C end D) for both
sets of questionnaire, Likert type scale was used. Like
the Thurstone scale, Likert type scale has been used widely
in studies of morale of attitudes towsrd nationalism.

It has several advantages over the Thurstone scale which

includes the following: ;

1. It permits the use of items that sre mnect manifestly
~related to the attitude being studied while in the
Thurstone methoed, the necéssity of aéreemént among
judges tends to limit items to content that is
obviously related to the attitude in question. In
Likert method any item that is found tc be consistent

with the total gcore can be included.

2. Likert btype scale as generally considered simpler to
construct. |

3, Likert type scale is likel& to be more relisble than:
a Thurstone scale of same number of items within |
limits since the reliability of a scale increases as
the number of possible alternative reéponse is increased
and Likert type sceale item permits th? expression of
geveral (usually five) degrees of agréément, disagreement
where as the Thurstone scale item allows a8 choice

between two alternative responses only.
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The range of responses permitted to an item given in
a Likert type ecale provides, in effect, more precise
information about the individuals opinion on the

issue réferred to by the given item.

In the sections, the resvondents were asked to tick (¢)

one of the alternative responses namely, Strongly Agree

(s8.A), tgree (4), Undecided (U), Disagree (D), and

Strongly Disagree (S.D.).

3.5 Content Validity

3.6

The extent to which an instrument does the work
for which it is designed in any research is of great
importance to the success of the study. In ensuring
the validity of the instrument used for the data
collection, the researcher after having designed the
two sets of questionnaire, presented them to his
supervisor to examine, and after the supervisor, they
were given to an expert who also examined them to see
that they were up to the task of measuring what they
were meant for. In other words, the instrument should
be able to cover 211 the areas under the study and as
well as good enough to collect information need for

the study.

Pilot Study

In order to be sure that the instrument used for
the research data collection was both valid sand
reliable, the researhcer had to see that the instrument

wag capable enough of measuring what it was supposed to
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messuire ol as well able to provide consiastent results
regpectively whrn used. To have validity of the study
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2L the Yodorai College of tducation, Znaria among Christian
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csbt, «ll the ewbiguities what had existed in the

jrobtonnont weoe corrected.

2.7 tAministrafic. of the Ouesliownsdre

- L ome e a—a

T ndGibtion to students recorded data of
coricrinnice scorses, questionnnire wos used to collect
the veseacch date, The researcher parsonslly

cdniuistoraed the two ecets of quesbionnsire among the

leeburess ond the underpgraduate students in Christian
Religious Studies Beetioa swmpled out for thsa study.

e
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Lblatisticul Anelysis

Since the study seeks to find out the relationships

belbucen contlnuous assessment ond examination
performance scores, the use of the correlational
coefficlient which is ¢ statisticgl tool that ig
desipned to express the degres of linear relationship
bgtuecn any tvwo, variables was ceasonable in this

research, _ N

In conducting any recearch using the correlational
cecffigicntin, the corrclaticnal coestficisnts between
any peir of varliablss will be 1.C0 if the relationship

ig perfeetly positive snd irf the’relntionship is

LI . -
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perfectly negative, the correlation coefficient will be
-1.00. However, i1f there is no relationship, the
correlation coefficient will be gzero. Henge_the correlation
coefficient 1s a precise way of stating the extent to which

one variable is related to ancther.

In this resezrch, the Pearson Product Moment
Correlation Coefficient was employed to find the relationship
between the variables in the study. The data for the study
was presented in tables and gnalysed in chapter (4). The
respondents' responses to the items in the questionnaire
were tabulated and described with the aid of percentages
and mean scores, while the subjects' performance scores in
continuous assessments and examinations were described with
the aid ¢f mesnns, Standard Deviations, Stapdard Errors and
Correlation Coefficlients. The hypothesis concerned with
the relationships between the students' scores in continuous
a sessment and exomination were tested in chapter four (4)
by means of the correlational coefficients, while those
hypotheses concerned with differences between the variables

were tested by meaus of student's t-test,

The level of the significance chosen for the rejéction
of the null hypotheses wag ©.0% which most educational |
researchers in soclal sclences regard as an acceptable
level. The significance level tells ug the level of
certainty at which scmething may happen, it may be true or
_ false. For example, 0.05 level of significance means that

. the probability that the result obtained is caused by

: chance is less or equals to 0.05. In other words, if the
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experiment or examination is repeated several times, the
same result will be obtained at least 95 times out of
100 (100 - 5= 95),

The SPSS statistical system installed in Iya Abubakar
Computer Centre was used to analyse the data collected from
the questionnaire and the students recorded performance
scores in five courses namely, West African and Nigerian
Church History, Sociology of Religion, New Testment
Theology, others included Christian Dogma and the Prophets
of Israel from the exemination offiuaqphrough the permission

of the Head of Christian Rgligious Studies*Section.,
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CHAPTER FOUR

I

DATA COLLECTION AND DATA ANALYSIS

4.1 Introduction

Data for the study were collected through
questionnaire and students' recorded data of
performance, therefore, in this chapter, the researcher
focused his attention .on the presentation and analysis
of information gathered from the field of the
study. In any resesrch work that involves the
use of field data collection, the raw data gathered
have to be put together, sorted out, analysed and

discussed,

Investigations in this study were focused on
the questionraire first, then followed by students'
recorded dsta of performances both of which were
concerned with the relationships between continuous
assessment and exsmination performances among students
of Christian Religious Studies Section of Department

of BEducation, Ahmedu Bello University (A.B.U.), Zeria,

The chapter is divided into four sections in

the order stated below:-

1o The presentotion and #nalysis of the lecturers'

questionnaire.
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2. The presentation snd annlysis of students’
questionnaire both combined and male versus female

students' responses.
2. Hypothesls testing and

4, Summary.

4,2 Lecturers' Questionnaire

The lecturers' questionnaire deals bnly with
the lecturers' responses presented in tables,

followed by brief discussions.

Table 4,1 Collection of the Lecturers' Questiocnnaire

Questionnaire Percentage Questionnaire Percentage
Sent out Received
5 . 100, Male 3 ' 60
Female 1 20
Total 5 100 4 80

An observation of the table above tells us that
out of the 5 questionnaire sent out, 4 were returned,
3 (60%) from male respondents and 1 (20%) from female

respondent.
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Table 4.2 Lecturers' Sex

Male Lecturers % 60%
Female Lecturers' 1 20%

" The table above shows that there are ounly three
male lecturers, 3 (60%) and one female lecture, 1 (20%)

who responded to guestion one in the questionnaire.

Table 4,3 Age of Lecturersg

Age 36 - 39 40 - 44 45 - 49 50 - Sit
Male 1 2 , o 9]
Female 1 0 C

Total 2 2 O 0

Table 4.% above reveals thet only 2 out of 4
lecturers have their ages between 36 ~ 39, while the

remaining 2 have thelr ages between 40 - 49,

Table 4.4 Lecturers? Nationality

Nigerian 4 100%

Foreigners 0 - %

Table 4.4 above shows that all the four lecturérs

responded were Nigerians.
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Table 4,5 Lecturers' Qualifications by Sex

Qualification Male % Female %
Ph.D 0 0 0 0
M.ED 2 67 1 100
Meho 0 0 0 0
B.ED 1 33 0 0
B.A. 0 0 0] (0)
Total 3 100 1 100

Table 4.5 above reveals that 2 (67%) of the male
respondents have Masters' degrees in Education (M.Ed)
qualifications, while 1 (100%) femazle respondent has also
a Master's degree in Education (M.Ed) qualification. The
table further indicates that a total of 3 respondents have
masters' in Educ~tion (M.Ed) degree certificates, while
only 1 (33%%) has Bachelors' degree in Education (B.Ed)

certificate,
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The table below reports on the lécturers' respenses
on whether or not variation in continuous assessment was
associated with or paralleled by variation in exnmination

results.

Table 4.6 Relationships between Continuous rssessment
and Examination Performance

Number of lecturers responded
to each question in the

questionnaire
Pattern of Resporse SA A U D SD
Performance in C.A. is
related to performance in .
Exsamination 0 4 % ] 0

Performance in C.A. is not
related to performance in
Examination 0 Q 0 3 1

Performance in C.h. is a
good predictor of
performance in Exemination 0 2 1 1 0

Student performence in C.A,
is not a good predictor of
their performance in

Examination 1 0 2 1 Q

Students perform better in
C.A, than fthey perform in

Examination s 2 - 0 0
Students perform better in . . :
Examination than in C.A. . 1 2 -1 0

Table 4.6 above reveals that 1 (2%%) of the respondents
agreed that performance in coantinuous assegssment was related

to performance in examination, while 3 (7%%) of the respondents

, Were undecided.

Out of the 4 (100%), 3 (75%) of the respondents

disagreed that performance in continuous sssessment was
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not related to performance in examination; while 1 (29%)

of the respondents strongly disagreed with the assertiop.

2 (50%) of the respondents agreed that performance
in continuous assessment was a good predictor of
performance in examination and 1 (2%) of the respondents

was undecided however, 1 (25%) disagreed with the assertion.

1 (2%) of the total respondents strongly agreed that
students performance in continuous assessment was not a
good predictor of their performence in examination; while
2 (50%) of them were undecided, and 1 (25%) of the

respondents disagreed with the assertion, a

Cut of the 4 (100%) of the respondents, 2 (50%) agreed
that students perform better in continuous assessment than
they perform in examination, while 2 (50%) of the

respondents stood on an undecided opiniocn.,

1 (29%) of the total respondents agreed that students
performfbetter in ex@mination than in continuous assessment,
and 2 (50%) of the respondents were ~'yndecided'
however, 1 (25%) of the respondents disagreed with

the opinion.

The researcher found it necessary to report on the

lecturers' opinions on " male and femsle students'

racademic performance, as is stat~d in table 4.7 below:
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Number of Lecturers

SA A U D SD
Female students perform
better than their male _
counterparts in C.A. system 0 0 % 1 0
Male students perfomm
better than their female .
counterparts in C.A. system 0 0] 3 1 0
There 1s no sex difference in
academic performance of
students in using the C.A.
system a z 0 g 0 0

The abhove table indicates that 3 (79%) .of the

resnondents were of undecided opinion, and *

1 (25%%) of the respondents disagreed that female students

perforred better than their male counterparts,

3 (79%) of the respondents were undecided ss to
whethor 212 students rerform betbter than thelr feuwale
counterparts in C.A. system; while 1 (25%) of the

respondents disagreed with the assertion.

3 (75%) of the respondents strongly agreed thet there
was no sex difference in academic performance of students
in using the continuous assessment system, but 1 (25%) of

the respondents was undecided on the assertion.
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Table 4.8 below reports on the opinions of the lecturers
on whether or not merits of continuous assessment system

outweighed its demerits

No. of lecturers and %

SA A U D SD

Continuous assessment system

is seen as cumbersome and open

to abuse by staff and students

but this does not mean that the

system assessment does more

harm than good in assessing

students performance 1 3 0 0 0

All the staff members, the
students and the courses of
study are exposed more to
the disadvantages than

advantages of CA system 0 1 1 0 2

Despite the fact that

continuous assessment is being
affected by such factors as

favouritism, parents/teachers
relationships and family
background, it® merits can

never be compared with its
demerits and problems 0 % 1 0 0

It is generally felt that
educational gains to be
derived from CA system
outweigh its administrative
burden ' '

Although the continuous

assessment is gystematic,

cumulative and guidsnce

oriented, its merits can

never outweigh its demerits ¢} 2 0 0 2
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4.2.1, Lecturers’. liean Score ‘'ables

Since tables assemble infeormation on the attributes
understudy in such ways that relationships between all the
information on the attributes can be seen and understood
at a jlance, the preeentation of the lecturers' responses in
this section was made in mean score tables,The tables show
the patiern ot responses, numbepr of respondents and total
scores maae by e respendents in each item on tne
questionnaire,

Tavle 4,9 bLelow snuws the responses made by the responaents
on the assertion that perforﬁance in continuous assessment

wag related to performance in examination,

Pattern of Response 8A AU D SD Total Hcore
Number of Respondents 1 3 0 0 0 L
Total Score H 12 0 0 0 14

Mean Score 4,23
*or the above table and subseqguent, similar ones in all

the sectiong, the following key was used,

SA - Strongly Auree (5)
A = Agree (L)
U = Undecided ) 3)
b = bLisagree (2)
Su = sironpgly wisapree (1)

The assessment o1 the above table shows that the mean sc.
from the results ol tlnhe responses falls within the rarnc-e of
'ayree'. Thie implies that all of tne lecturers agreed that
perfcrmance in continuous assessment was related to

pertormance in examination.
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The researcher also found that there was a need to
find out whether performance in continuous assessment

was related to performation in examination.

Table 4,10 Performance in CA is not related to
performance in examination

Pattern of Response SA A U D SD Total
Score

Number of Respondents 0 0 0 3 1 4

Total Scores 0 0 0 ) 1 7

Mean Score=1.75

The examination of the table above reveals that the
mean score for the lecturers responses to the above stated
assertion falls within the range of'disagree, thus
indicating that continuous assessment performsnce wes

related to performance in examination.

The table 4,11 below reports answers to a question
directed to find out whether performange in continuous

assessment was a8 good predictor of performance in examination.

Pattern of Response SA A U D SD Total Score
Number of Respondents 0 2 1 q 0 4
Total Scores 0 8 3 2 0 13

Mean Scores = 3,25




C e, e

-

-l e - MR

* wm - .

52

From the result above, it is easy to see that the
lecturers were undecided as ¥0- whether or not performance
in continuous assessment was a good predictor of students

performance in examination.
The researcher also felt it necessary vo find out if

students' performatice in continuous assessment was not a

good predictor of their performance in examination, That is,
he asked a 'negative question'.

Table 4,12 Students performance in continuous assessment
is not a good predicter of their performance
in examination

Pattern of response SA A U D SD Total Score
Number of respondents 1 O 2 1 & 4
Total Score 5 0 6 b 0 1%

Mean Score = 3.25

The result shows that the respondents could not decide

whether students' performance in continuous assessment

a .
was not/good predictor of their performsnce in exemination.

Table &4.1% Students perform better in examination than .
they perform in continuous assessment

Pattern of response S& A U D 5D Total Score
Number of Respondents 0 1 2 1 O 4
Total Score : 0 4 & 2 ] 12

Mean fHcore = 3,00



-

PRy

53

Table .14 Femalo'students perform better than their

m~le counterparts in continucus systen of

assegsnent
Psttern of Response SA A U . D oD Total Hcore
Number of Regpondents ©0 C 2 1 o -
Total Score 0 0 9 2 . 11
. Mean Score = 2.75

The above recult shows thrt most of the lecturers
vere ‘'undecided!' &8s to whether female students
performed hetier than their male counternarts in

continuous assessrent system since the mean score falls

within the range of ‘undecided'.

In Table 4,15 below the reserrcher wns interested in
knowing whether male sbudents perform better than their

femele counterparts in the continuocun ussessment system

Pattern of Resnonee SA A U D oD Total Zcore
Famber of Respondents O G 2 1 d L
Totul EZcore 0O 0 G 2 1 0

P
“J
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Lockinj at the lecturers responres in the toble ahove,

‘it's clear - that they disagreed that m2le students

-

performed better than their fem~le counterparts in
continuous ugsessnont system since the mean score falls

v

within the range cf ‘undecided'.

There was also the necd to find cut whetner the
lecturers wer: of the opinion that thers was not any sex
difference in agadeuic performince among, students of

LChrigti~n 2wligious Studics Sectionm,

mable 4,16 Thepe is ne sex difference in acadenic
i verfornruce of students in using continuous

assessnent system

]

Pattern of Resronse SA A U D sD Total Score
Nurber of Resnondents 2 0 1 0N 0 ]

Totail Score 15 0 Z 0 0 1R

Mean Score = 4.5

Trom the tuble above, it is noted that the mezn score
fells within the renge of 'strongly agree'. This shows
thot there wnr no sex difforence in students' performance

in using continuous system of assessment ia S.R.5. Sestion,






