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CHAP@ER i
THE PROBLEM

Int:oduction |

Guidance Counsellors have many practical and
theoretical reasons for wanting to assess teachers!
versonality. Inadequacy of teacher personality and her
teaching efficiency are often unkindly mentioned in any
attempt at assessing the nature of socletal stress, the
cause of labour strikes, rallies and erimes leading to
needless tragic deaths of human beings., At this point,
one can mention some of the dynamic theories of Lharles
A. Heldenreich, clting Jameg Deese, that (1) all behaviour
is caused, and that (2) behaviour is a continuing or on-
going pro_cess.1

Great strides have been made in improving the quality
of teachers and of teaching, and validly so, since the
youthsare entitled to the best education possible. The
teacher must be effective if she wants to retain the role
of meeting the challenge of developing minds, of nurturing
personality growth, and of seeing to the upliftment of man,

to pave the way for an enlightened and productive society.

lﬂharles_A. Heldenreich, Personality and Social
Adjustmenty Some Dimensions of Persoconal Development
{Dubuque, lowat Wme Cs Brown GCo., INCae, 1967) pPP. 21~=22.




Inasmuch aé in this agze of modéfn technology
teachers are pressured to attain higher levels of
performance, they are expected te manifest greater egow-
strengths and stability if they are to remain effective
teachera in gpite of the pressure, Personal and soclal
qualifications are generally as sumed to be requisite for
satisfactory teaching performance. Emotional instabllity
and maladjustment are belleved to be detrimental not only
"to teaching efficieney but also to the intellectual life
and emotional behaviour of the pupils.g The point of
emphasis, however, is that the mentally ill teacher is in
a position to do incalculable harm to hundreds of students,?

The présent generation of Nigerian children and youthy
most of whom are already affected by the stress of home
1life, need emotionally controlled teachers as well as
those whom can be flexible as varying situations demand,
National welfare demands embloyment of quality teachers

go that the quality of the ecitizenry may be upgraded and

2Bruce J, Biddle & William J. Ellena, Contemporar
Research on Teacher Effectiveness (New York: Helt, RInem
hart & Winston, 1904}, pp. 84-=85,

3Myron Lieberman, Education as a Profession
(United States of America: Pentice-Hall, 1nc., pps 23-
2384 . . .




culturally assured.

To quote Bernards "The best buildings, the finest
equipment, the soundest curriculum and the most carefully
written textbooks don't overshadow the importance of the
teachers’ personality,““ Experience attests to the fact
that such problems as motivation , discipline, social
behaviour, pupil achievement, and above all, the continuing
thirst for knowledge center around the perscnality of the
teack.r. Numerous experimental and observational studies
confirm the fact that pupils learn from what a teacher is,
as well as what she says or does, Pupils absorb her
attitudes; they reflect her moods; they share her convice
tions; they imitate her behaviour.

Purkey echoes a similar idea, i.e., the way the
teacher becomes a significant adult to others seem to
result from two forces: what he believes and what he
does but. foremost, what he is, He writes:

No printed word nor spoken plea
Can teach young minds what man should be,

uHarold W, Bernard, Psycholo of Learni and
Teachi (New Yorks: McGraw=Hill %OOE CO's Igggj. PP
L60-552,




Not all the books on all the shelyes
But what teachers are themselves.

Purkey also cited available evidence by Comb (1969)
that the teacher's attitude toward himself and others is
more important than his techniques, practices, and mate-
rials, Tounsend mentions that teacher attitudes are the
product of their understanding of what teaching is all
about.6 Agze intellizence, knowledge and adjustment find
expression in attitudes but these factors are secondary
in importance tc the teacher's perception of his role,
These factors might help to explain why a person's
attitude could be thought of as an integrated "structure"
within the individual and providing for the type of
psychological (mental) perceptions the person has in
relation to motivations, emotions, values, judgments and
Self-exprassion.7

The guidance counsellor, for example, is faced with
the problem of selecting the right people for jobs and

of predicting the efficient teacher based on some

SWilliam Purkey, Self-Concept and School Achieves
ment (New Jerseys Prentice-Hall, Englewood Cliffs, 1970),
PPe u’3"}+5-

Sirthur Edward Tounsend & Paul J. Burkey, Learni
for Teacher (New Yorks MacMillan Co., 1962), p. G2,

7Heidenreich, ops cit., pps 67-68
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personality dimensions., Gordon Allport, one of the famed
psycholozists along this line, conceptualizes this idea
by his definition of personality as "a dynamic organe-
ization within the individual of those psycho-physical
systems that determine his unique adjustment to his
environment,"” cited in the book of Hall and Lindzey.8

In studying the personal and social qualities of

teachers, and their instructional skills one looks for
characteristics that distinguish one from ancthcr and
attempts to identify these characteristics of teachors
that can generate positive conditions for classroom
emotional health and promote effective learning,
Although much research has been directed toward discover=
ing the essential traits, to date there has been no con=-
clusive evidence on which traits are crucial for teaching
success,

The guidance counsellor is concerned with attempts at
understanding the teacher's personality functionins at
different age levels; with outcomes arising from variables

such as number of years of teaching experience, sex, the

8Calvin Hall & Gardner Lindezey, Theories of Per=-
gonality (New York: John Wiley & Sons, InC., 19 b
P .




educational attainment of the teachers, and finally,

the interrelationship of some personality variables and
instructional skills, Taken together, these variables
assume an interesting picture with some facets being in
accord with considered opinions and research ocutcomes

in some respects and yet in contrast with others, It is
interesting to discover how lecturers at A,T.C.,
Ingtitute of Education, A.B.U., Zaria rate their own
instructanal skills and personal social qualifications,
It would likewise be worth finding out if lecturers are

gatisfied with their jobs.

Statemant of the Problem

The study would seek to find out how ledturers in
the Advanced Teachers College, Institute of Education,
A,B.,Uey Zaria perceive their own Instructional Skills,
and personal-social qualifications.

Specifically the study would answer the following
questionsy

1., How do these lecturers measure in instructional
skills and personal-social qualifications according to
their self-assigned ratings?

2, What relationships exist Dbetween the instruc-

tional skills, and perscnal and social qualifications of



the lecturers?

3., Are there significant relationships in these
measures according tos (a) sex (b) age (e¢) educational
qualifications (d) years of teaching experience and
(e) nationality?

4, How satisfied are the lecturers with their

jobs?

The following null hypotheses were tested:

1. [o sicnificant relationships exist between
instructional skill of lecturers and their personal=
social qualifications,

2. There is no significant relationship in the
groups' instructional skillsand personal-social qualifica~
tions according toir (a) sex (b) age (c) educational
attainment (d) years of teaching experience and (e)

nationality.

Assumptions
It is assumed that
1. Teachers teach both by what they do and what they

aree



2. Personality traits are measurable and
-dentifiable,

3, The responses of the subjects to the instruments
are fairly objective, and

4. The number of subjects is adequate for the
purpose of the study which is limited to a particular

regearch environment,

Siznificance of the Study

To meet the demands of an ever-rising standard of
education of benefit to both individual career and enlign
encd citizenry development, it is extremely importan: *o
make a careful study of the teacher's personal-social
qualities in relation to their teaching success.

There has been a growing awareness of the potential
harm that an emotionally unbalanced teacher can do,
especially considering that teaching as an occupation
appears to invelve more strain than other occupatiors-
This justifies the growing concern which the educators,
psycholcgists and guidance counsellors have in attempting
to understand teachers. As suggested by Richey. it is
important to make a careful study of the teachers per-

sonality in order to discover and reinforce their

4



strengths for teaching as well as improve upon certain
qualities that may be serving as handicaps to their pro-
fegsional success.9 While nearly all experts agree that
personality is a significant factor in successful teach~
ing, few authorities would conclude that research has
already successfully identified those personality
characteristics in any refined manner,

The present researcher believes that some assess-
ment of the A.T.C., Institute of Education, A.B.U., Zaria
should be undertaken since we might find it necessary to
know whether or not 1t is possible to improve present
recruitment practices, This possibility might be claimed
if the researcher could establish strong relationships
between certain aspects of the teacher's personality
and his professional efficiency, Determining the per-
sonal-social traits which distinguish "high" from "low"
efficiency rated teachers will be of benefit therefore to

administrators, psychologists, and guidance counsellors

JRobert William Richey, Planning for Teaching
(Tgigd edition; New York: MecGraw-H1ll Bock Co,, InCa,
1963 ),




in establishinz thc set of personal qualities to look for
or to avoid in recruiting prospective teachers.

Personal=social qualifications of teachers, in relae-
tion to the teaching skill still remains a hazy concept
in Nigeria, This study is an attempt at finding added
enlizhtenment not only to the A,T.C,.,, Institute of Educa-
tion, A«B.U,, Zaria but also to some other Advanced

Teachers Colleges of similar circumstances,.

Scope and Limitation of the Study

The researcher limited his study To the instructional
skill and personal-social qualifications of lecturers in
A.T4Csy Institute of Education, A«B.U., Zaria in the
gchool year 1980-81. In addition, the study also souzht
to find out how satisfied are the lecturers with their
jobs, This investigation included all the lecturers in
the research environment who numbered sixty-four,

For purposes of testing the hypotheses, the
Chi-square Test was used,

For purposes of item analysis, the method employed
or determining "high" or "low" efficiency rators was
taking, the 27 per cent highest, and the 27 per cent

lowest scores,
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Any study of teaching efficiency, even when based on the
ratings by the principal or the teacher himself, is
limited by the subjective element in the procedure.

Another limitation of the study arises from the
fact that the locturers themselves supplied tThe informas
tion requested on the personal data shcet. The validity of
their responses depended upon their sincerity and franke
ness in divulging personal information. To minimize this,
random checks were made against the official records in

gschools,

Dafinition of Torms

In order to have a uniform frame of refercnce for
understanding the findings, analyses and discussions in
this study, the following concepts are defineds

Ingtructional Skills The ability of the tcacher %o

handle students in classroom situation. This also
includes the competoncy of the teacher to maximize learn-
ing.

Teacher's Pergonal-social gualifications: In the

sentext of this study the term is limited to the ability,
aptitude, interest, action, dsmeanor, manner and

verbalization of the teacher as they arc especially
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related to handling pupils in classroom situations and
ag social pcrsons; that is, referrent to personal relations,

Teaching efficiencys The term is used to represgent

a variable measured by an efficiency rating scale which
include instructional skills, and personal-social qualifica-
tions, It is an individual‘'s perceived worth relative to
his teaching performance as assessed by the teacher himself,

Teacher-pupil relationships This term refers to the

degree of rapport, the presence or absence of conflict
between teacher and pupil, or the way the teacher and the
pupil can get along with each other, This relationship is
judzed by the contribution the rclationship makes toward
advancinz the condition under which pupils and teachers
efficiently work together to reach their common goad,

Self-ratinzs Self-ratinz is an attempt to zet
appraisals on a common set of attributes of cne's self
to produce agreed-upon results in the teaching-lecarning
situation.

Item analysiss It is a procecdure to incrcase the
reliability and validity of an experimental test by
separately cvaluating each test item to dctermine whether
or not it discriminates ability in the same way the overall

test is intended to discriminate,



Summinz up. the present study was defined in
Chapter 1, by stating the problem, raising specific
questions, stating hypotheses to be tested, citing as-
gsumptions, delimiting the research concern and admitting
certain limitations. The significance of its possible
results was also mentioned., Finally, the definitions of

important terms were presented.

3ackground of the Study®

The Establishment of Advanced Teacher

Training College, Zarias In April 1959, the Federal

Ministry of Education, realizing the cardinal importance
of educational development to a nation newly attaining

pelitical independence, appointed a Commission under the
chairmanship of Sir Eric Ashby, Master of Clare Collese,
Cambridge, to investigate the needs of Nigoria in post-
school certificate and higher education. On the basis of
the report of this commission, which was sizgnificantly

entitled "Investment in Education", the Government of

¥Chief Joseph Y. Bello, A Handbook for in-coming
and Research Studentsa Advanced Teachers' College, Zaria,
.sarlay Jan, 1978) pp. 1-6H&,
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Nizeria in 1961 presented to Parliament a White Paper on
Educational Development up to 1970. The White Paper foresaw
the enlarzement of existing secondary schools and the buld-
ing of 600 new ones, with an annual intake of pupils rising
from 12,000 to 45,000, To meet this rapid expansion, four
new Advanced Teacher Training Colleges were planned, one

in the Federal capital, Lagos, and one in each of the

three main Rcgions, Zaria in the North, Owerri in the East,
and Ondo in the West, For this development, four separate
requests for assistance were made to the then United
Nations Special Fund, later to become the United Nations
Developmant Programme, Special Fund Component. All four
requests were agreed to, resulting in four separate but
associated projects.

Therefore, acting on the recommendation of the Ashby
Commission, the Government of the then Northern Region
proposed to establish an Advanced Teacher Training College
in Zaria, and through the Federal Government, requested
the United Nations Special Fund for assistance. The
request was agrecd to, and a Plan of Operation was drawn
up, which was formally signed in March 1963 by the Federal
Government of Nigeria, the United Nations Special Fund,

and Unesco,
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Unesco was designated as the Execcuting Agency, and the
Federal Government delecated authority for the operation
of the projeet to the Northern Regional Ministry of Educa=-
tion. Authorization to start operations was given in May
1963, though the College actually opened on 1st November,
1962 with an initial intake of 150 students. The project
was originally envisaged as of five years durationg
subsequent revisions to the original Plan of Operation
extended this, first to August 1968 and subsequently to
August 1970,

Aimg of the Colleze, Briefly, the aims of the

Collece for both parties (Northern Nigerian Government and
Unesco) may be summarised as followss: (a) To provide
professionally qualified non-graduate teachers of
Northern Rezion origin to man the secondary and teacher
training colleges in the region. (b) Yhrouzh the products
of the college, to be able te gradually northernise the
entire staff of all the secondary schools and teacher
training colleges in the region. (¢) To provide highly
qualified staff for the very Advanced Teachers' Colleze,
Zaria, through a parallel staff aimed at upzrading the
qualifications of non-graduate Nigerian staff of the

college, so that by the close of the project periocd. the
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college would be manned entirely by Nigerians who had

attained an appropriate level of university education.

Opening of A.T.C,, Zaria, The college opened

in November 1962 in buildings which werc explicitly desig-
nated as temporary. The temporary buildings were situated
alonz Gaskiya Road necar Barewa Collegze and were originally
meant for a Grade One Teacher Training Collesge, They were
by no means adequate to the necds of an Advanced College
and in a little over a decade, i.o. in January 1973, the
collezz finally moved te its present site on Jos Road
opposite the Institute of administration,

The administrative fortuncs of the colleze have
somehow been bound up with the political vicissitudes of
the whole Federation, With the change from civil to
military rule in 1966 and the rcsultant croation of six
autonomous states out of the former Northern Rezion, the
effective control of the Colleze fell to the Interim
Common Secrvices Agency (ICSA), a body formed to liaise
between the six newly created states during the process
of separation., Soon, however, effcetive administration
of the Colleze by the six proved extremely difficult

and uneconomical. Consequently, in 1970 ICSA specifically
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requested the Institute of Education, ahmadu Bello
University, Zaria, to take over the running of the
Colleze, The further break up of the Federation into 19
states in 1977, and the creation of ten cut of the
existed six northern statves, has vindicated the fore=
sight and wisdom of ICSA in placing the running of the
Colleze under a single undivided administrative
authority. Now, with the Institute of Education's take=
over, ths admission of students is virtually on a guota
basis - i.e, equal representation from each of the ten
Northern States;

Each state is fully respcnsible for the sponsoring
of its own candidates, This sponsorship entails moral as
well as financial support for the candidates while they
are in the college and job placement for the students in
the statzs on completion of their courses.

After the take-over in 1970, the Institute has been
responsible for the followingy (1) Recruitment of teaching
and administrative staff (2) Development of curricula and
moderation of syllabi (3) Admission and selection of
students (4) Examination and Certification of N.C.E,

candidates (5) Liaison with 3tates Ministries of Education;
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(Acts in advisory and consultative capacity to the College
and the Ministries of Education of the ten Northern States)

and (6) Maintenance of College physical facilities,

Course of Studys In order to qualify for

the award of the Nigeria Certificate in Education (N.C.E.),
candidates have to read Education, two Main subjects in
the academic field and one clective minor subject, in
addition there is one compulsory minor coursc in General
English, Main subjects, otherwise known as 'Major Subjects®
are chosen from among the following in various combinations:
English; Historyj; Geography; French; Mathematicsy Physics;
Chemistry; Biolozy; Home Economicsj AzZricultural Sciencep
Christian Relicious Knowledge; Islamic Relizious Knowledze;
Arabic Lansuage; Fine Art; Preliminary Scicnece was later
introduced, Currently, (1980-81 session) there are 1,554
students in A.T.C., Zaria made up of 495 Part I; 480 Part
Il and 526 Part 111 stulents, The college is divided into
five academic divisions as follows: (1) Education (2)
Lanzuazes (3) Humanities (&) sSciences (5) Voeations; each

headed by a Senior member of the Academic staff,
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Internal Organisation and Control: .Over and

above all other members of staff - either on the "Line"

or "Staff" of the College stands the Principal who is the
administrative head of the College, The Principal's dutics
are as followss He is responsible to the Director, Institute
of BEducation, A.B.Us, Zaria, for all the activities in the
Colleze and delegates duties as suitable. Next to the
Principal comes the Vice Principal whose duties are as
follows: He assiste the Principal in all academic and
administrative matters, and in the absence of the Principal
normally assumes the headship of the Collere, With the
take-over, and due to the increase in the number of staff,
the posts of an Administrative Officer and Assistant
Secretary were been created, Both of them are responsible
to the Principal for Intermediate and Junior Staff matters,
Next comes the College Accountant, His duties are all
connected with preparation of LPOs, maintaining imprest
account, requisition for funds from the Institute head-
quarters, settling or forwarding to the headquarters for
settlement bills approved for payment, etc. On the
professional line, after the Vice Principal come the Heads

of the Divisions, They are incharge of the academic and
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administrative matters of the divisions. below the Heads of
the Divisions are the Heads o the Departmcnts. who are
directly responsible to their Divisional Heads, The Heads

of the Divisions are directly responsible to the Prinecipal,

Admission Peguirements: To be admitted into

A,T.Co, one must have obtained one of the following
academic qualifications by September of the year in which
he intends to enter the College: (a) West African School
Certificate, normally with Division I or II. (b) Grade II
Teachers Certificate - preference teing given to those
with merits or credits in the subjects they wish to offer
as majors. (c¢) Four subjects at the G.,C.E. Ordinary level
passed at one sitting, two of which must be major subjects
he wishes to study. (e) He must pass an entrance exam-
ination and satisfy the examiners in an interview,

From its inception till June 1980, A,T.C, Zaria alone
has trained for the ten Northern States well over 2,000
N.C+E. graduates in various disciplines, Althougch the A,T.C
was meant to produce teachers for the first three years
of secondary and teacher training colleges, often the need
for this category of teachers. and the reputation and

professional competence which they have demonstrated over
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the years is such that they have often been reguired te
teach up to the hizher classes of doth secondary schcols
and teaching training colleges. The products of these
A.T.Cs in this country have greatly reduced the country's

dependence on expatriate staff,



CHAPTER 2
REVIEW OF LITERATURE AND STUDIES

The need to have a "springboard" for appraising
the worth of a topic chosen to be investigated by a
researcher is generally met by his zaining acquaintance
with the delimited field. Ideas of authorities on the
subject, supported by empirical studies, are therefore
zathered, From them the researcher anchors his own
position relative to pertinent questions or issues as
well as anticipations of possible results,

Literature on Self Theory and Teacher Personalitys

Personality is a complex, multi-determined concept
with many meanings., In order to handle this comnlexity,
theories of personality which pecple have devised
attempt to organize all that is known at any one moment
about personality. This type of literature cnables the
researcher to relate the teacher's personal-social
qualities to instructional skill,

Teaching personalitys The adjustment of person-

ality which different teachers make to the conditions

of school life differ as radically as the personalities

22
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of thaese who enter teachinz, Hence, there are all kinds
of teachers. There are "natural born teachers." and "made
teachers," There are different types of teachers with
different personality organization which are conditioconed
by such factors ass to level of teaching, age, sex,
years of experience, and educational attainment, and
nationality.

There are rroblem teachers, persons with definite
aberrant traits in their personalities, and whose male
ad justments suzgest poor contact with reality. There are
teachers who come close to but entirely nezative contact
with reality. However, others are very realistic, and
with positive orientation,

Most people in or near thae teaching profession
recognize two important aspects of the teacher's jobs
that of being both intellectual and human, Research
indicates that more teachers fail in the human aspects
of their jobs (rapport, motivation, discipline, etc.)

than in the intellectual aspects.

10yi11ard waller, The Sociology of Teaching Science.
(New Yorks John Waley & sSons, INnC,, 1965) Dp. ﬁIG:ﬁzg.
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Tmpr2ssionistic accounts of teacher classroom
behaviour are frequently imbued with pessi~ism. thus
leading one to believe that a great number of the
teachers are neurotic and unfit for their jobs. Such
reports often come from those who have. unfortunately,
suffered from teachers who are subject matter-centered
and depersonalized in their treatment of students,
Actually the teacher population is expected to be
slightly better in human relations than the ordinary
adult populatiocn at large. Much disappointment therefore
accrues when the teacher is discovered to be an ordinary
person, subject tc the same giresses and danzers of break-
ing down under tension, as any other individual who is
not in the teachinz profossion.11

Teaching as an occupation has emotional hazards,.
Hazard, as the term 'is used here, refers to the situations
that occur in connection with the work of the teachcer
which threaten either his own devclopment, his success

or tenure, One of these hazards is the faet that the

1lgobert Ebel, "Measurement Application is Teacher
Education”, Journal of Teacher Education, (Vol. XVII,
No. 1, 1966) p. 15,
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teachor works with the immaturo, Unlees ha co.. Lz onee
wis life with community activities at the adult level, hc
tends to lose his adult perspective to the immaturity
of his school children. “he kKinderezaten teacher who
acts likz? a kindergaten-aze child or the unper grade
teacher who acts like a teenacer exemplifies this loss
of adult perspective,

Summarizing, the importance of discussing teacher
personality is an attempt to develop a rationale for
the design of the present study. The resecarcher, finds
this theorctical framework a fruitful start for assessing
teachsr personal-social qualities and instructional
skill with the use of self-zvaluation in establishing
teacher efficiency. The researcher believes further,
that the phenomenal field of the teachir is inforrable

from his self-evaluation.

Aze factor in teacher efficiencys Klausmier12

reported that relatively little is known about the situa-
tional conditions and personality trait-dynamics

influencing o\
G

l2Robert J. Klausmeicr & #William Goodwin, Learni
and Human Abilitiess Educational Psycholo v (Second ed.,
New Yorks Harper and Row FPuclishcors, 1961), Pr- 151=154,-
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effactiveness of teachers of variocus ages. While there
are differences among younzer, middle-aged. and older
teachers as groupd. some older individuals are exceed=-
inely ~cod teachers, Others, of course, are exceedingly
poor out the same holds for the middle and younger
groups. 0Older elementary and secondary teachers, in
comparison with the younger and middle azed, are less
effactive in the classroom, General intellectual ability,
more frequently than not, has been shown to achieve a peak
before middle age; although as reported previously,
Baylay indicated increase until age 60, Intellizence
tests are usually timed and older people do not perform
timed tasks as quickly as when they were younger,

Novel situations are especially trouodlesome to some older
persons, much more so than tasks with which they are
familiar, Older persons are more cautious, they re-
quire more time to integrate response, and their learn=-
inz may consist mainly of discrete stimulus - response
associations, not precceded by more general learning,
These factors are conceived as related parts of the

total aging process, A recent review of research on

aginz and psychological adjustment suggests that a high
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frequency of major personal adjusiments requiring changes
in the environment; in health, anl in interpersonal
relations makes old age a very confusing reriod of adjust-
ment .

Hurlock13 also reported that middle aze is charac-
terized by a general decline in physical fitness and
some deterioration of health is common., beginning in
the mid-forties, there is an increase in disability
and invalidism which progresses rapidly on aging peoyple,
Some health problems in middle aze include the tendency
to fatigue easily, hazzing or ringing in the ears,
muscular pains, skin sensitivity to touch and itching,
general aches and pains, gastro-intestinal complaints
(such as constipation, acidic stomach and belching), loss
of appetite and tendency to insomnia, Y How does middle
age affect the health of the individual? This depends
upon many factors, among them are hercedity, past experi-
ence health history, the emotional stresses of his life,
and willingness to adjust his pattern of livings to his

chanzed physical conditions.

lelizabeth Hurlock, Developmental Psycholosy, 3rd
edit%gn (New York: Mc Israw-Hill BkK. CoO., 1
PP 1.




Lewislu made one of the few early studies on the
¢ffect of age on goed teaching, He made the conclusion
that ase has little to do, if at all. with good teaching,
Because of that, he suggested that age should not be |
taken into account in the selection of teachers. Accord=
ingly, Lewis points out that age and experience go
together, Both are recognized within limits ag contribe-
utory to the efficiency of the teacher., However, Kahn
placed most of the ills of the failure in teaching on
the shoulders of experience. According to him, a teacher
whose head is erammed up with pedagogical rules cannod

teach well for lack of Judgment,

Sex factor in tenching efficiency: Kalish15

reported that "an individual social role not only changes
as he matures but also differs somewhat according %o
sex,”" What happens physiologically in the individual

is related to his behaviour., In ¢ther words, the malensss
or femaleness of an individual 18 to a degree determina=

tive of his personality.

1“Erwin Lewis, Personal Problems of Weachinz Staff
(New York: The Century co.y 19065}, pP. 101

lsRichard Kalish, The Psychology of Human rehave
ior (USA: Wadsworth Puolishing Co., 1966), pp. 330=-340.
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According to Schrickel16 an individual carries
into each situation many of the features of his total
life space. Women should not be assigned to long shifts
because they are susceptible to fatigue. Men and women
are sufficiently different kinds of being to make the
problems of "equality"” between them a meaningless pro=-
blem. Schrickel also stated, with due reservation, that
beine an adult female physiologically involves various
biochemical fluctuations not found in male adulthood,

Hurlockl? reported that women who havz lived

unwisely enter middle aze with many regrets that make
them depressed, irritable, remorseful, bitter, and
pessimistic, These unfavourable attitudes aggravate the
physical symptoms of the climateric and thus, make Zood
ad justments difficult if not impossible. He also stated
that very poor adjustment often leads to muntal dis-
orders especially in those of nervous types. Studies of

women patients have found that aprroximately 80 per

cent who experience nervous disorders during the

1o4arsh Schrickel. Personality Development and
Assesment, 2nd ed. (New Yorks Ronald Fress CoOs, 1959.)
NP 208 = 250,

17hurlock, op. cit.. pp. 692-694.
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climateric have had prior disturdznce w'ich ~re Intonol-

fied during +the menopause by the physical and emotional
disturbances related to the menopause. and conversgely,
it has been observed that the physical and emotional

disturbances of menopause affect total adjustment,

Teaching experience factor in teacher efficiencys
Accordine to Cubberly, as cited by ﬂaller.ls he obser=

ved that many superintendents in the high school who

must be regarded as authorities contend that after a
certain number of years of teaching, most teuchers reach
a place where they cease to make substantial improve=-
ment without further study and traininz, Cubberly placed
the plateau in teaching efficiency at about the seventh
or eighth year of expericnce.

Accordins to Waller. certain marked contrasts
between personalities of experienced teachars and in-
experienced teachers are the following:

1. The person who has just started teaching,
experiences a considerable ezo expansion in his work,
whereas the dominant tone of the experienced teacher

susZests probably the opposite.

Ieﬁwllar. or. cit.. pp. 435-437
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2, The more experienced teacher is morc inclined

to present the intrusion of his institution upon his
private personality than the be.innins teacher,

3- Discipline is more of a problem. thouzh not
recocnized as such, to the berinninz teacher.

b, A new teacher is more likely to have an ideal-
istic conception of the student-tzacher relaticnship
than an older teacher.

5» The new teacher is much less inhabited in his
habits of social expression than the older teacher, i.e.,
he talks with students oftener, longer, and more intie
mately, and explains himself more than an older teacher,

6. Students are more significant as persons to
the new teacher. The distorting influence of the direct-
inz, managzing role is apparent,

7. The youngz teacher is less likely to be involved
in rivalries with colleaxzues than tho older te:cher. The
fiercely rivalrous attitude toward colleagues is a late
ad justment, often requiring ten years or more for its

completion.



32

8. The executive role early produce effects upon
the teacher, but th:se effects are at first favourable to
general social adjustment, consisting of an elimination
of childish mobility of countenance and a erowth of
decisiveness in mectinz situations. This elimination
of expression later grows to impassiveness, as well as
decisiveness, with the increase by experience of pre-
judgments of situations, to inflexibility.

9« The initial pleasure of the teacher in the
teaching role endures throusghout the period in which
teaching habits are being formed., During this period the
work of teaching furnishes nearly the entire contents of
consciousness, and is attended to almost exclusively, As
habits recede from the consciousness with increasing per-
fection, satisfaction fades, and discontent grows, This
genetic analysis of teacher discontent points toward
routinization as onc of its major socurces.,

10. The shift of allegiance from the student group
to the teacher group takes place gradually over a period
of months,

Related Studies in Nigeria

One study which has a bearing on the present rescarch



is that of 0jo's=19 Cne of the specific question
answered in his study was - To what c¢xtent do teacher
factors such asi educational qualification, teaching
expericnce, age, nationality and sex contribute
sienificantly to the effective toaching of Mathematics
to pcst - primary students?

The findings revealed that age, experionce,
edueational qualifications, sex, and nationality are not
sisnificantly related to the effectivencss of teachers
in teaching Mathematics,

Apart from the above mentioned study, the rescarcher
had not come across other ctudies which are related to
his own.,

The present study is, however different from that
of Qjo's. In his own study, Ojo as Inspcctor of Mathe
ematics in the Ministry of Education, obzerved classes
and assigned the teaching effectiveness ratine to his
samples (teachers). 1In the present research, the

lecturers themselves, rated their own teaching ¢ffective~

negs -

“9r9c0b Ojo» An analysis of the Teaching of Math-
ematics in Kaduna Sfafe, iUnpuEIisﬁea Masters Thesas,

Dept. o ucation, A.B.U,, Zaria. 1978).




CHAFTEx 5

RESEARCH METHODOLOGY

Methods and Proceednres

To carry out the study, the researcher used the
normative survey method-

In order to colleoct personal data of the respondents,
a personal data shuet was constructed and distriobuted to
them. The information obtained about the respondents®
age, sex, years of teaching experience, educational
qualification and nationality was used as criteria for
grouping the respondents.

For the teaching efficiency (instructional skill
and personal-social qualifications) of lecturers, a Teache
ing Efficiency Rating Scale was used to determine how
lecturers rate their own self in instructional skill
and personal-social qualifications.,

To agscertain the level of job satisfaction of
lecturers, the lecturors were requested te respond to

the 5 items in the questionnaire prepared for thoem,

Samples

The study involved the lecturers of the Advanced

Teachers Colleve, Institute of Education, a.B.U,, Zaria

gL



35
during the academic session 1980-1981. There are actually
84 lecturers in A,T.C, but at the time of the administrae.
tion and collection of the accomplished questionnaires
only 64 lecturers were present in the school campus.

Hence only 64 lecturer-respondents comprised the final

sample of the study.

Research Instrument

There were three forms of instrument used in the
study. A Personal Data Shcet was used to collect informe
ation about respondents' are, sex, years of teaching,
educational gqualifiecation, and nationality. A Ratings
Scales obtained data about perceptions of lecturers of
their own instructional skill and personal-social
qualifications. The third instrument, Job Satisfaction
Questionnaire, was used to determinc whether the

lecturers were satisfied with their jobs or not.

Validity of the Instrumcnt

The Teaching Efficiency Rating Scale (Instructional
Skill and personal-social qualifications) was adapted
from the Teacher Rating Scale used by Dr. C.T. Veridiano
in the Philippines. This instrument was referred to

three lecturers in the Department of Education and the
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Institute of Bducation, A.B.U., Zaria for their comments,
The instrument was considered by the lecturers as suitable
for the present study.

A “dry-run" method was also used to validate the
instrument, Five teachers in W.T.C.; Zaria wero used for

this purpose,

Data Gatherine Proccedure

As soon as my supervisor has approved the research
instrumentg, the researcher, personally distributed and
gathered the accomplished questionnaires, Since the
researcher is also a member of staff of a.T.C,, Zaria,
getting the cooperation of the subjects was not difficult,
The principal of our school was very kind and sympathetic
with my problems, This contributed much to the positive

attitude of my colleagues in a.T.C. towards my research,

Scoring the Items of the Questionnaires

Scoring was done meticulously on the computer sheets,

The scored questionnaire was tallied and tabulated by age,
sex, years of teachinz experience, educational qualifica-
tions and nationality under each catezory - instructional

skill and personal-~social qualifications,



Baah of the resronses for each item in each

categzory in the Rating Scale were weighted, given

gquivalent weights,; and gualitative interpretation,

The equivalent weights for the answers used in this study

are:

Assicned Number r Translated 1 Weight 1 Qualitative

1 number 1 1 Interpreta-
! 3 i_tion
§-10 i (5) t4.5-5,0 :Very high level
7=8 ) (4) 13,5=0,5 1High level
5-6 : (3) 12,5-3.5 tModcrate
3-4 1 (2) 11.5~2.5 1Low
1-2 b (1) 11,0~1.5 1Very low

Treatment of Data

The data collected were subjectsd to statistical

treatment In order to be able to answer the gquestions

proposed in this study and to test the null hypotheses,

The treatment included:

1~ Scoring and the computation of mean averages

2, Use of frequency distripution, percentages

and ranking

3. Use¢ of chi-sgquare test to determine

gignificant relationships.



CHAPTER &4
RESULTS AND ANALYSIS OF DATa

This chapter presents: (a) the descriptive profile
of the subjects (b) the data involved in the study (c)
results of hypotheses - test necded to derive certain

findines,

Degseriptive Data

This involved the 64 lecturers in the A.T.C.,
Institute of Education, A.B,U., Zaria, in the academic
session of 1980-81. Tables 1 to 5 present the frequency
distribution of subjects relative to: age, sex, years of
experience, educational qualifications. andi nationality,

Distribution by Ages As shown in Table 1, the

highest age frequency was found in the 35-39 a=zo Zroup,
in which 33 or 51.6 per cent was recorded. The younzost
lecturer was 30 years old and the oldest was 50, The
age ranze of the respondents suzzest that lecturcrs at

A.T.Csy, A.B.U., Zaria arc chronologicnlly mature,

L
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TAdLE 1

AGE Of RESPCNDENDS

AGE : NO : %
20 - 24 3 0 1 Q
25 - 29 ! 0 3 0
30 - 34 : 10 ) 15.6
35 - 39 v 33 « 51.6
4O ~ 44 1 17 1 26.6
hge ' & ] 6,2
TOTAL . : &l v 100
Digstribution by Sex: Maia leeturers out-numbered

the female lecturers by 46.8 per cent. This is sa,

because most

schools in the country prefer to hire male

teachers rather than female. In nddition to this, thoere

are few qualified female teuchers, espsecially Nigerians,

who can be employed to teach in the Advanced Teachurs

College. The d4ath can be gleaned in Table 2,
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TABLE 2
SEX OF RESPONDENTS

"~ USEX . N0+ %
Male ; A7 73c4
FPomale 1 17 ) 26,6
TOTAL .. 3 64 ' 100

Digtribution by Number of Yearsg of Expurisnce:r As

seen in Table 3, only 10 lecturers, or 15.6 par cent of
the total population, belonged to the first group whose
years of tesching ranged from 0 to % years. It is worth
noting that A.T.C., Zaria has a wealth of experienced
lecturers. This is cvideonced by the number of lecturers
in the 4.T.C. whose teaching expericnce cxtend beyond

five ycars.
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TASLE 3
YEaRS OF TEACHING EXPERIENCE

YEARS : NO : %

0 « 4 t 10 15.6

59 30 NG,5
10 - 14 16 25.0
15 ~ 19 t 6 t 9.4
20+ , i 2 ! 3.1
TOTAL .. : 64 ! 100

Distribution by Edueational Qualificationi As seen

in Table 4, a preponderance, 38 or 59,4 per cent are

M.BEd or M.A. degree holdcrs, This number constituted

over half of thoe tetal number of lecturer - respondents,
Holders of B.Sc-, 3.A., and s.Hd. dezroe {without M.Ed
unitg) are encouraged by the school hend to pursue the
post graduate programme. Ones promotion to an upper

rank depends partly on ones educational qualifications,
hence it is every lecturer's ambition in the A.T,Ca

to do the masters degree programme in order to push ahead,

This of course is an incentive for lecturers to grow
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professionally. To da%te- some a.T.C. lecturers are holdw-
ing the rank of+ 1 - Reader, 10 -~ 3enior Lecturer, and

16 - Lecturer I.

TALBLE 4

EDCCATICNAL QUALIFICATIONS

QUALIFICATIONS ; NG %
1. M-Ed or M.4A- 1 38 1 59 .4
2. B.3¢. with M,Ed. Units g s 14.1
3. B.A. with M.Ed. Unita 2 : 3.1
4, B,Ed with M.Ed Units : 3 1 H,7
5. BeSc. no M,Ed, Units t 5 728
6, B,i, no M.Ed. Units ' 2 : 3.1
7. B,Ed, no M,Ed, Units ) L ¢ 643
8, Otasrs {Ph.D) ' 1 1.6

TOTAL - ' ! 64 s 100

Digtributicon by Natlonality: Among the lecturers,

only 12 or 18.75 per cent are expatriates. This is
because this country has produced a number of agualified

indizines who can fTeach at the A4.7T.C, level, A8 gegn in
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Table §, Nigcerian lecturers out numberced the expotriate

lecturaery by 62.50 per cent,

TABLE S

NALIONALITY OF RESFORDINDS

NATIONALITY ) NO 1 %
Nigerian ) 52 t 31.3
Expatriate i 12 ! 18,7
TOTAL .e ] 6LI' 1 100

Data_on Self - Perception of Lecturers:

The data presented in this zection consist of the
statistical deseription of the self-perception of lecturer-
respondents of their instructional skill and personal-
social gualifications as shown by tables which providead
evidence for answering the specific questions of the
study and dealing with the hypotheses stated in Chapter 1

of this book,
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Data Analysis

Question 1. How do lecturers messure in instructional

skills and social-personal gqualifications?

Quastion 2. What relationship exists hetween
instructional skills, and personal-sccial qualifications
of lecturars?

Question 3, Are there significant relstionship in

these measures according to: (a) aze (b} sex (o)
educational qualifications (d) years of teaching
experience and, {(e) nationality?

It was hypothesized that no significant relationships
exist between instrucTtional sikill of lecturers and theilr
persconal-social qualifications,

It was aiso hypothesized that therc is no signifiecant
relationships in the lecturers' instructlonal skill and
personal-gsocial qualifications according tor aze (b) sex
{c) educational attainment (d) years of teaching

experience and, (e) nationality.

Instructional skill and Social-Pursonal Qualifizations

of the Entire Group

Instructional Skill. The guestionnaire that illicited

response aveout self-perceptions of lecturcrs of their



instructional skill contains 10 items,

1. Knowlecdge of subject

2, Lesson planning and purposeful classroom
activities,

3. Variety and appropriateness of teaching pro-
ceedures,

L, Rapport with pupils,

5+ Skill in questioning and makinz explanations,

6. Classroom manaczement and discipline,

7. Use of instructional materials,

8 Facility of expression,

9., Provision for drills, seatwork and assizn-
ments,

10, Ability to diazﬁose difficulties and apply
remedial mensures.

As shown in Table &, none of the lecturer-respondents
rated themselves to be Very Low nor Low in instructional
skill, A preponderance rated themsclves either Very Hizh
or High in the skill to carry out classroom work. Consider-
ing thnt these lecturers were mostly experienced teachers
(see Table 3) and highly qualified educaticnally (see

Table 4), it is not surprising to see respondents rating .
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themselves as such, These lecturers felt confident that
they have the competency to impart knowledge to their
students, Amonz the items under instructional skill.
the lecturers rated themselves lowest in Item 5 -~ "Skill
on questioning and making explanations". The first (1),
second (2) and, third (3) highest ranks among the items
(Items 8,1 & 2) are related to basic preparation of
teaching, The lower ranked items arce related to the
actual teaching process,

The computed grand mean of lecturers responses
in instructional skill is 4,7, This means that lecturers

: acs I ¢
perceived themselves to be/Hizh in instructional skill,
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ahRlan O

FREQUENCY., RANK DISYRIoULION OF LECTURERS '

..... Ty,

SELF--PERCEPIION Of THEIR INSWYRUCTIONAL SKILL

i "FREQUENCY
INSTRUCTIONAL ¢ 5 [ & | 1 2 ;1 JAVB IRANK
!
SKILL ! VERY ! HIGH ; MODERATE; LOW VERY,WT, ,
T ! HIGH ¢ ' ' 1 LOW 3 :
) ) : ! ! 1 ! ! !
' t ! 1 ! ! '
1 t 59 5 : - T e B T
2 t 53 ¢ 11 ' - i = 1= 1 4,513.33
3 t 42 3 20 ' 2 1 = 3 = 3 4,6,48,5
L e 47 4 17 ' - t - 1 = a1 4,613,333
5 t 31 s 33 ' - s - 1 - 1 4,510
¢ ¢ 50 4 14 : - ¢ - 1 = 1 4,813.33
7 s 42 4 20 f 2 - 1 = a1 b,638,5
t 60 1 4 1 ~ t = 3 = 1 5,011,0
¢ 44 20 : - t =~ 3 = 3 4,746,5
10 s 42 ¢ 22 ! - t = 1t = 8 H44710,.5

'l

Mean = LL.'?

Grand

Personal-social Qualifications, In order to collect

data abcut lecturers pecrsonal-soeginl qualifications, a 10-
item gquestionnaire was prepared and distributed to the

reanondents. The following are the items 13 th




juectionnaire:

1. Personal appeirance,

2. Professional attitudes.

3. Human and mublic relations.

L, Courtesy nand deportment.

5. Physical and mental health,

5« Punctuality and resgularity in attendance in class-
room tenching,

7. Punctuality and accuracy in submission of reports.

8, Punctuality and regularity of attendance =t
meetines, conferences and seminars,

9. Initiative and cooperation in co=curriculars
and school-committee work.

10, Interest and participation in school and
community affairs,

Tanle 7 shows the frequency. Rank disiriobution of
lecturers' self-perception of thair personnl-social
qualifications, As scen in Table 7, lecturers sec them-
selves similarly in personal-social gualifications and
instructional skill, Nobody perceived themselves to be
Vory Low or Low in personal-socinl qualifications, The

items that have the four highest average weight are -
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I%eme 5 4. 2 and, 1. These four items are related to
personal qualities. The lowest in the rank among the
items is Item 8 - "Punctu=lity and rezularity of
attendance at mcetings, Conferences and Seminars,." A
closer cxamination of the lower averace weight items
showed that lecturers felt that they may nced to improve
their social qualifications.

The grand mean derived from the average weizht of
the freoucney of response of the lecturers is 4,7, This
indicates that lecturers have/ﬁﬁzg pursonal=social

qualifications,



TABLE 7

FREQUENCY, RANK DISSRISUTION OF LECPURZRS'
SELF-PERCEPTION OF THEIR PERSONAL=-SQCIAL

QUALIFICATIC: 3

' FREQUENCY
PERSONAL- ! H 1 i : 1
SOCIAL 5 by 3 s 2 1 1 1 AVE iRANK
QUAL, 1 VERY 1 HIGH 1 MQDERATE : LOW ¢ VERY: 4T, 1
ITEMS s HIGH ! ! 1 LOW 3 :
i i ! : : t 3
1 ¢ 49 4 15 - 1t = 1 = 4,8 4.5
2 1 56 8 - 1 - 1 = 4,9 42,5
3 1 46 4 17 - 1 = 1 = k4,7 16,5
L s 60 4 - t = 3 = 38,9 2.5
5 v 64 - 1 ~ I = 1 = 15,0 31,0
6 s 45 ¢ 19 - i 0~ 1 = 14,7 6.5
7 ¢ 35 s+ 29 - t - 1 = h,5 18,33
8 P 29 % 35 b - Tt =~ 1t = k4,5 418,33
9 o 48 4 16 - 1 - 1 = 4,8 4.5
10 . 31 & 33 - P = 3 = 4.5 8,33
Grand Mean = 4,7

Study Question 1, cean now be answoered, The guestion

iss How do lecturcers measure in instructisnal skills and



goclal--porgonal gquaiitications?
The findings of the svudy shewoed that lecturcr- }
o - Sy |
regpondents perceived themselves to be similarly/Hizh in
both instructionsl skill and perscnal-social gqualifications,
Thig is e¢videncoed by the exact fisnre that came out of

the computed grand mean of 4.7 in the two categoria:s,

Rolationship Between Ingftructional Skill and Purgonnl -

Socinl Qualifications.

The foregolng findings show that lecturaers rated
. ﬁ*ﬂ . . . ..

themselves similarly/Hish in both instructicnal skill and
porsonal-social qualifications. Since the computsd grand
mean in both categories are exactly thesame, 4.7, the
Chi « sguare test is not anymore necessary to detarmine
the relationship that exist bpetwecn instructional gskill
and pergsonal-social qualifications of lecturers.

Study guestion 2, Findiness No significant

relationship exist between lucturcers® instructional skill
and personal-social qualificetions. The null hypothesis -
There is nho significant relationships that exist between

lecturerg' instructional skill and social-personal
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Guestion 3. Are therc significant relatisnshivs

in these measures {instructional skill and personal~
social relations) according to: {(a) age (b) gax (c¢)
educational gqualificaticns {(d) years of teaching, and
{¢) nationality%

In order to answer thic question. the froquency and
menns of responses of lecturers on the Teachiny Effieisncy
Ratinz Scale werec cross - tabulated with thelr are .Zroup-
inzs (younger and older group); sex {(male and famile);
teaching experience (experienced. and very experienced)s
educational qualifications {(with higher degrees and with-
cut hisher degrees); and nationality {(Nigerian and
Tupatriate)., The data and computations can be seen in

Appendix B,C, D, E and. F.

Qbgservations in the Lecturers’ Self-Ratins of Their

g

Instructional Skill and Personal-Social gualifications,

The lecturera’ self-rating of their instructional
gkill and personal~social gualifications revealed a V&KXl
hirh level of performance. No significant differences
were found between the sroup with respect to aze, sex,

educational gualifications. years of teaching expsrience,

and nationality.,
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Certain tronds however., were found to be interesting.
for examples:-~

In the age grounings, the older group (40 to 45+)
rated themselves slizhtly higher than the younger group
(20 to 39).

Male lecturers rated themselves hizher than the
female ~roup.

The very experienced group (15 to 20+) rated them-
selves also hivher than the less experienced ones in
both instructional skills and persconal-sccial qualifica=-
tions,

#As reegards educaticnal gqualification erouping,
those with higher desrees rated themselves higher than
those without higzher degrees.

The nationality eroupineg showed expatriates rating
themselves slightly higher in instructional skill (mean
difference of 0.,1)., Nigerians however. rated themselves
much lower in personal-social qualifications, The

comnuted mean difference was 0-4 -
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Job Satisfaction

This section souznt to give information about thre
job satisfaction of lecturers of the advanced Teachers
College, Institute of Education, A.B.U., Zaria- The
data collected for this section were not used as a
factor that may affect teachine cfficiency, Rather,
the data were simply used for inZormation purroses,

There are five items in the queéstionnaire that
illicited responses about job saiisfaction of lecturers,
The items are;:

1. How satisfied are you with the roals and
guiding principles set by your school head?

2, How satisfied are you with the amount of
authority given you to do your work as classroom teacher?

3. How satisfied are you with the relationship you
kezp with your school head?

4, How satisfied ar. you with the administrative.
supervisory, and leadership abilities of your school head?

5. How satisfied are you with the efficiency rating
ziven by your school head?

6. How satisfied are you with your job as a

le~turer?



Table 8 shows the responses of tha lecturcrs to

the job satigfaction questionnaires

TABLE 8
JOB SALVISPACTION OF LECTURERS.

1 5 P ! 3 1 2 1 1 T n
V.S S Undecr D.S VlDaS AVE Rf‘LNK
Itemsy No v % 1 No 1 % v No 1+ % & No 1 % & o o % ¢HT,

1 1+ 49 :72.3 12 slg.t 3 sba7r - v~ 0 =1 = 4,7 12,5
2 10601930 41631 - 4 = =1 - =1 = 19 a1
3 1 39 163.: 19 129,15 17.8: 1 11,01 = 1t = 4.5 14
4L 1t 30 |ug.| 27 |hg,| 7 110,17 =t =~ 2t = 1 = 44 158
5 129 =u§.; 2L :3?.: 9 .139= 2 13.1¢ = 1 = 4.3 46
& 1 46 172.3 14 325.: L :6%33 ~ 1 -1 =1 - th,7 42,5
9 9 _
Grand Mean = 4,6
V.S, .o 0eca - Very Satisfied
S - v e Satisfied
Undecas o= "en “-e Undecided
D.5. vae cas . Dissatisfied
VoDaDe awn vae ann Very Dissatisfied

We are now zoine to answer question 5 of the study.

The question is: How satisfied are the lecturers with



their jobs?
As scen in Tanle 8, 60 or 93,8 per cent of the

lecturers indicated that they were Very Satisfied with

the amount of authority ziven to them to do their work
as claasroom teachers (Item 2), This shows that the
school head is democratic, In the rankinz of the items,
based on the frequency of the rcponses made by the
respcendents, Item 5 was given the lowest rank (6th),
Item 5 is about the efficiency ratinz given by th: school
head, This indicates differing views or opinions of
lecturers and school heads about teachins efficiency,
Lecturers in the Advanced Teachers College, Institute of
Eduecation, A.,B.U., Zaria think hichly of their
instructional skills and personal-social gqualities,
This is shown by the manner they rated themselves on the
two categories which made up teachings efficiency
accordinz to the present study. It can ve deduced in
the trend of responses of the lecturers that trey fclt
the school head had not given thom the rating they
deserved,

On the whole, leccturers were gatisfied with their

jons in the A.T.C,.,, Zaria, This is indieated by the
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computed group mean of 4,6 of lecturers responscs in
the Job Satisfaction Questionnaire,

It would be worthwhile includin; a portion of the
comments written by lecturers to Item 6 or the Job
Satisfaction Questionnaire,

Here are the comments:

No promotion yet,

Housing problem eminent.

Promotion rapid for me,

Peaceful profession indeed,

Principal has no special preference for teachers
at all when we come to admission exercises,

No promotion, yet long overdue,

My promotion too slow, I have becn Lecturer II
for years,

My promotion still pending masters,

Not enocugh teaching materials for the department,



ChAPTER 5
SUMMARY. CONCLUSIONS, RECOMMENDATIONS

This chapter summarizes the study,; states the
conclusion and makes recommendations in the lisht of the

findings o: the study.

Sumnirys

The study souzht to find out how lecturers in the
Alvanced Teachers College, Institute of Education- A«B.Ue,
Zaria perccived their own instructional skills. and
personal-sccial qualifications.

The specific problems are as followss

1. How do these lecturers measure in instructicnal
skills and personal-social qualifications according to
their self-assizned ratinegs?

2. What relationship exists between the instruc-
tional skills, and personal-social qualifications of
lecturers?

3. Are therc significant relationships in thasc
measures according tosr (a) agze (L) sex (e¢) educational
qualification (d) years of teachines experience and. (e)
nationality?

57
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I, How satisfied are the lecturcrs with their
jobs?

Two null hypotheses were tested in the studys

1. DNo significant reclationship exist betwucn
instructional skill of lecturers and their nersonale-social
qualifications.

2. There is no siznificant relationship in the
lecturers' instruetional skill and poerscnal-social
qualifications accordins tos- sex. ave, cducational
attainment. ycars of teachins cxpericence and nationality,

The population of thnis rescarch consisted of 64
lecturers in the A.T,C., Institute of Education, A.B8.Us,
Zaria during the school year 1980/81.

To collect data for the study, the followine
methods and instruments were used:;

1. Teaching Efficiency Rating Scale, for collect-~
ing data about lecturcrs' profussional competcncies,

The lecturers rated themselves in two catzgories -
inatructional skill, and personal-social jqualifications.
each with ten items,

2, Porsoanl Data Shect, for cbtaining information

abcut the respondents' agsec, sex, years of experience,
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educational gualifications and nationality,

Tha statistical proceedures used were - frequsncy
ranks, percenta-es, and means. These were used in
providinz statistical descriptions of the lectureras’
instructional skill, and personal-social qualification
aceordinz to age, sex, years of experience, educational
qualification and nationality.

FindinZss

The following findinzs of the study are prosented
in sequence, in answer to each of the speecific nucstions

et
raised -in-Chapter 1,
"~

1. How do lecturers measure in instructional skills,
and personale=social qualifications accordins to their
gelf-assigned ratingzs?

Findines: (1 % 2) The analysis of data in-GChawter-4
ef- this book showed thi1t The ncreception of lecturcrs of
their instructional skill do not differ from their
perception of their personal-social gqualifictions,
Lecturers perceived themselves to be similirly High in
both instructional skill and personal=social

qualifications.



60

3, Are there siznificant ralafionship in these
mensures according to (a) aze (b) sex (e) educational
qualifieation, (d) years of teachinz experience, and
(¢) nationality? The frequency ranks, percentages and
menns of the responses Qf lecturers on the Teaching
Efficiency Ratine Scalé (instructional skills, 2nd
personal-social quglifications) werc cross-tabulated
with (2) age zroGpings (younger and older 2Zroup);

(b) sex (male and femalec); (c¢) teaching experience
(very experienced and expericenced); (d) educational
qualifications (with higher dezrecs and without higher

degrees)y and (e) nationality (Nizerian and Expatriate),

Findines., Comparism among groups showed;

1. No siznificant group differences between age
gcroups

2« No significant differences between males and
females;g

3« No siznificant differences due to cducational
gqualificntions;

b, No significant differences due to yenrs of

teaching experiences and



5. No significant differences between Nigerian
and Expatriate,

Inspite of the non-significant findings, some
interestinz trends have been voserved in the study.

bes How satisfied arec the lecturers with their jobs?

Findingss The data showed that lecturers were very
gatigfied with the amount of authority ziven to taem in
their classrooms, The lecturers however, reflected in
their responses that they were least happy with the

efficiency ratine given to them by the school head,

Cong;dsibnso

Based on the findings of the study, the followine

conclusions were made:

1+ Lecturers in the advanced Tuachers Collese, Zaria
perceived themselves to be highly ¢fficicnt in their tench-
ing performance - [instructional skill and personal=-
social gualities),

2, Teachers attrihutes, such as aze, sex, years of
teaching experience, cducational qualificntions and

nationality are not siznificantly relited to leocturers
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perceptions of their own teaching efficiency.
3. Lecturars are very sensitive to efficiency

1 ]

ratings given by administrators. 3”y‘,1t-¢

Recommendations

In the light of the findings of the present study,
the researcher offers the followins recommendationss

1, That the school administrator conducts a
periodic meetings with the lecturers inorder to develop
harmony and understanding of what constitutes effaective
teaching,

2, That specific eriteria for teacher evaluation
be cooperatively developed by th: school head and
lecturers, Such proceedure could help strengthen
understanding among the staff members of the eriteria
of teaching efficiency.

3. That lecturers should pursue self-evaluation
of their classroom behaviour based on a mutually-
established criteria,

L, That efforts should be made to determine the
factors that may inspire the level of satisfaction of

lecturers of their perception of the schcol hends'
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leadership and in their job,

Rocommendations for furthor Study.

1. A similar study that has more control in the
variables which could be attributable tec difforences in
teachers' perceptions,

2 A study that considers th: administrators®
rating of teachinz afficiency and teachers' self-rating
of his own teaching efficiency (instructional skills
and personnlegocial qualities),

3. A study that may involve larger zroups of school
administrators and teachers renrcsentin’ schools in

different localitics,
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APPENDIX A

PERCEPTIONS OF LECTURERS OF THEIR OWN INSTRUCTIONAL

ILLS, AND PERSONAL - SOCIAL ATIONS.
QUESTIONNAIR

PERSON%; DATA s+ Please put X within the parenthesis of
e data which pertains to you.

A. Sex: ( ) Male ( ) Female

B. Years of teaching experience: O0-4 ( ) 5-9 ( )

10-14 ( ) 15-19 ( 20 and above (

Co Ages 20=24 () 25-29 () 30=34 ()
4o=44 ( ) 45 and above (

D. Educational Qualifications.
1, M.,Ed or M,A. ( )
2. B.Sc with M.Ed units ( )
B.A. with M.Ed units (
B.Ed with M.Ed units (
3. B.Sc no M.E4d units
B.A. no M.Ed units % %
B.Ed no M,Ed units

4, Others (specify)

35-39 ()

E, Nationality: Nigerian ( ) Expatriate { )

TEACHING EFFICIENCY RATING SCALE: Please indicate how you

rate yourself in the following skills and qualifications

by putting X in the appropriate column,
Subject taughti Rank

Years of teaching in A.T.C.

Group A 1112131415161 7:18:19:110

Instructional Skills

1. Knowledge of subject matter

2, Lesson planning and purposeful
classroom activities.

3. Variety and appropriateness of
teaching procedures.

4, Rapport with pupils.

5. Skill in questioning and making
explanations.

6., Classroom management and
discipline.
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(o o5 Jod & Jou jes = Jon a s =




152131415161 71819:10

7« Use of instructional
materials
8. Facility of expression.
9. Provision for drills, seatwork
and assignments,
10. Ability to diagnose difficulties
and spply remedial measures,
Group B
Personal and Social Qualifications
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1., Personal appearance t
2, Professional attitudes ]
R. Human and public relations I
« Courtesy and deportment. :
!

:

!

H

:

'

[

t

'

b

1

!
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5« Physical and mental health

6. Punctuality and regularity in
classroom teaching.

7. Punctuality and accuracy in
submission of reports

8., Punctuality and regularity of
attendance at meetings, confe-
rences and seminars,

9. Initiative and cooperation in
co-curriculars and school-
committee work

10 Interest and participation in
school and community affairs
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JOB SATISFACTION QUESTIONNAIRE

Directiont DRAW A CIRCLE around one of the five numbers
following the question to show the answer
you have slected,

- Very satisfied

- Satisfied
Undecided

- Dis~satisfied

~ Very dissatisfied

W S
I

QUESTIONS ANSWERS

1. How satisfied are you with the goals
and guiding principles set by your
schoolhead?llit'lll...' 5“’321

2, How satisfied are you with the amount

of authority given you to do your
work as classroom teacher? « . » » 54321

3. How satisfied are you with the relat-
ionship you keep with your school
head? . . « ¢ 2 & & & 2 3 e 8 ¢ ® @ 5 4 3 2 1

4, How satisfied are you with the adminis~-
trative, supervisory, and leadership
abilities of your school head? + « « 54 321

5. How satisfied are you with the
efficiency rating given by your
SCh001head?a---.l.-.‘lco 51',’321

6. How satisfied are you with your job
A8 looturer? o+ + & ¢ o 2 s 0 @ ¢ 8 8 5 & 321
(at the back of the page, please
explain your answer to No. 6 question).



RATING SCALE WEIGHT EQUIVALENT

A, INSTRUCTIONAL SKILLS

1. 5%%wlegge of Sgbégct Matter . )
Insufficient know- Fairly adequate »Sufficient Thorough

ledge and mastery knowledge and knowledge and knowledge and
of some subjects. mastery of all mastery of mastery of all
subjects being all subjects subjects tau-

taught. to insure ght, of the
teaching of communitys of
essentials current issues

and national
and internat-
ional affairs.

Complete and
rough know-
ledge as well
as master of
all subjects
and evidence
of broad cul-
tural back-
ground and
knowledge of
related field

1 2 3 b5 6 7 8 9 10
2. Lesson Planning and Purposeful Classroom Activities
Aimless class act- Specific beha-~  Specific Behavioral Speific be-
ivities; vague vioral goals behavioral goals and havieral goal
plannings much and outcomes goals and outcomes con=- consistently
waste of time, achieved in outcomes ach- gistently achi achieved in
some areas, ieved with eved in most all areas and
responsible areas. every phase
flexibility; of elassroem
adapted to activity,
needs and in-
terest of
pupils.
1 2 2 Ly 5 6 7 8 9 10
3» Variety and Appropriateness of Teaching Procedures
Inappropriate 1n  Limited to que- Suitable in  Adequately Stimulating
the attainment of gtion-answer the treatment varied and procedures an
outcomes procedures., of some aspe~ well organi=- innovative
cts of subject zed teaching approaches teo
matter. procedures., suit every
phase of cla-
ssroom acti-
Vit_}'n
1 2 3 L 5 6 e 8 9 10
L Ragport with Pupils
Negative, sarcas~ Over-serious, Is sympathe-~ FPermeates Highly moti-
tie, unsympathe~ and stiff rap- tic, and cour-teaching with wvating in-
ticy; uses unkind port but some- teousy fairly friendliness duces enjoy=-
humor, times friendly stimulates and under- ment and
response, int standing; active parti-
erest and creates inte- cipation.
friendliness, rest, enthu-
giasm and

good sense of
humor,




5. Questioni
Indefinite and
often poorly

and Explanations

sufficiently
clear but

Sometimes vague
and unstimula-

Clear explana- Draws infer-
tions, speci- ences, en-

&

constructed, ting confined only fic factual courages in-
to factual questions and terpretation
questions. thought provo- and critiecal
king questions.thinking;
thorough and
thought prov0O
king.,
1 2 3 4 5 6 7 8 9 10
5. Classroom Management and Discipline
Lack of pupil con- Normally able #ell-estab-  Evidence of Efficient

trol during the
greater part of
the period.

to manage, but
order is main-
tained only at
certain times;

lished rout-
inejy economy
of time is
evident thro-

group coope-

ration; effi-~
cient manage-
ment; excit.’ -

roudine, ord-
er and clean-
linessjself

discipline &

elassroom decor ughout the ing displays democratic
and display day; fresh and decor,. management are
quite approp- decor and evident at all
riate, display. time,
L 2 3 L 5 7 8 9 10
7« Use of Instructicnal Materials
Limited use of Illustrative Varied and Carefully Innovative
instructional ma- materials;flan- relevant in- sgelected mate- use of varied
terialss unorga- nel graphs and structional rials are uti- instructional
1ized chalkboard magnetic board materials lized and materials and
vork are used in ad- are prepared adopted effec- the use of
dition to chalk- and fitted tively to suit school's res-
board work. into the pupils' needs ources to svis
whole teach- all aspects of
ing. learning,
i 2 3 b 5 6 7 8 9 10
3o Facility of Expression
Inaware of gramma- Fairly articu- Has good Consistent Excellent
;ical errors; in- late in English; command of and very art- command of
idequate command has fifficulty English, iculate in English.
yf language of in communicat- English
tnstruction, ing.
. 2 3 4 _5 6 7 8 9 10
s Provision for Drills, Seatwork. and Assignments
Inplanned vague; Planned and ade- Planned and Purposeful, Challenging

timless and too
mech assignments;
inexplained seat-
fork.,

quately geared
to pupils pre-
sent needs; in-
adequate drills.

specific; im- appropriate,
mediately re- well prepar-
lated to needs ed and

and clearly thoroughly
explained to wunderstood;
pupilss snappy adequate
drills, rele- seatwork and
vant assign- drills.

mgnts. 6 2 8

and varied
pupils made
aware of its
purposes,




10, Ability to Diagnose Difficulties and Apply Remedial Measures

Unaware of pupils' Fairly aware of Always are of Seeks more in- Uses avalla-

difficulties; no pupils' diffic- pupils' diffi-formation and ble school

allowance for in- ulties; some- culties and other data re- resources to

dividual differen~ times applies applies rem - garding pos~  diagnose 4iff

ces, remedial mease edial meas=~ .8ible cauges 1iculties; en-

ures, ures., of pupils' dif- joins coop-

ficulties; ad=- eration of
justs teaching otheras for
and applies re-relevant rem=-
medial measures edy.
consistently.

1 2 3 L 5 6 7 8 9 10

B, PERSONAL AND SOCIAL QUALIFICATIONS

1., Teaching Personality

Pergonality not Personality fair Personality  Personality Personality
adapted to teach- 1ly adapted te t adapted to strongly very strong-
ingjindifferent teaching; some~ teaching; adapted to ly adapted to
and will not times impatent high person- teaching; teaching;
admit shortcomings.and intolerant, al standard; +telerant and  intellectual
willingly objective humble and
admit short- and honest. very tolerant,
comings.
1 2 b 5 6 7 8 9 10
2. Professional Attitudes
Has little inte-  Shows fair in- Shows normal Shows marked  Extraordinary
rest liking to terest to teach- interest and interest to enthusiatie
teachingjunaware ingisometimes liking to teaching; about his ‘
of school objec~ gets aware of ed teaching,end- endeavors to teaching has
tives and educa- ucational prob- eavors to help in sol=  very high
tional problems; lems, know school ving educa- regard of it; |
loyalty cannot be objectives; tional prob-  endeavors to

relied on.,

applies him-
gself to teach
ing and is
loyal to it,

lems; industry

-and loyalty

can be relied
an.

implement
SJV objects=
ives.

1 2 b 5 6 7 8 9 10
3. Human and Public Relations

Poor public rela- Sometimes in- Normally gets Get along Maintain
tionsjdeos not adequate rela- along with very well with excellent

get along well tion along with students, gchool asso=- public image

with school asso-~ asgsociates parents and ciates,pupils, and outstand-

ciates. occasionally. school asso- parentsjunsua- ing public
ciates;well lly gets will- relations;
liked by ing coopera= exceptionally
pupils, tion from them well-liked.

1 2____ 3 4 5 6 7 8 9 10

kL, Courtesy and Deportment

Annoyingly dis- Usually Very

gourteous. courteous courteous

1 2 3 4 5 6 7 g 9 10




5, Physical and Mental Health

Oftentimes shows  Apparently suff- Normally heal-Yery healthy, Exceptionall

emotional immat- ering from ill- thy in person physically pleasant and
uritys almost al- health; but dress and hab and emotiona-~ emotionally
ways disorderly fairly mature; itsjalert and 1lly: always matured alwa
and slovenly. fairly clean in emotionally clean and ord- mentally
dress and habits mature. erly in person alert:
dress and habs
its.
1 2 3 b 5 . 6.7 8 9 1
6, Punctual and Regular Attendance in_Clarsroom Teaching
Scldom=Punctual Usually Always
Punctual Punctual
3 2 2 4 5 6 ___ 7 8 9 11
7. Punctuality and Accuracy in Submission of Repor:s
Seldom=Punctual Usually Always
Punctual Punctual
: 2 3 L 5 _6 7 8 9 1t
8., Punctual and Regular Attendance in liectings. Corierences and Seminars
Seldom=Punctual Usually Always
Punctual Punctual
1 23 4 5 b7 8 9 1(
9. Initiative and Cooperation in Co-curr’culars snd Committee Work
Foor Fair Gooa Very Good Excellent
1 2 3 4 5 6 ‘_____ 8 9 1¢
10, lnterest and Participation in School apd Cormunity Affairs
Poor Fair Cood very Good Excellen®

1 2 3 L 5 6 7 8 9

34



APFENDIX B _
TOTAL FREQUENCY, RANK DISTRISUTION Or LECTURERS "

SFLF~-PERCEPIION OF THAIR INSTRUGTIONAL GRLul .ND
PERSONAL=50CTAL QUALIFICATIONS ACCORDING 0 #Cs GRQUP

: FREQUENCY
CHCICES 1 5 1 4 t 3 ! 2 ' 1 PAVE, #laRank
AGE ISt PS: ISt PS: IS: PSi IS: PS: ISt FSy IStPS IS 1ES
GROUP H ¢ For LSy s Ib: i 51 1 Lo v 1sSiEe 1o tFo
Younozsr i i H ! 1 ! ¢ ' : t ! f

20-24 ' ) : : : : : : : : ! T

25-20 1 51 61 hi- 1 Lu bi- s - oe - b2y

35-39 s 245 231 Ti B 4 21 6y -y =4 =+ = 45.0uB.51 4
Tetale 19.5:8.7y 2 ¢+ 2

Dlder ' i 3 t ! H ! 1 3 : ! } i ’ .

NO-ll y 140 138 2% 3 b 1s la o g e o= s o= 34,814, 7,
c 45+ R O T —f -t -} - 1 - i - sﬁ;Qzﬁ.Ox

Total- G.85:9.73 1 ¢ 1

Chi Square Valuo: IS = 0.01410 df = &
DS = 0.00005 af = 4
O = .05 |
They are not Sigﬁifidaéﬁs.

- T8= Instructional Skills; PS= Personal-Social Qualifilestions.



#PPENDIX C

TOTAL, FREQUENCY, RANK DISIRISULION OF LECTURERS®
SELF-PERCEPTION OF THEIR INSLTRUCLIONAL SKILL .lD
PERSONAL-SOCTAL QUALIFICATIONS ACCORDING 10 SBX, |

FREQUENCY
i 5 ; iy ? 3 : 2 1 i vAve W, sRank
SEX
' s IS BSy ISs PSS ISt Por ISy PSSy ISy PSy I5: BSy ISy BS
Male : 3613 19 15 142 1+ 81 =3 =4~ 4o~ shlE01 51

Female 1 12112 . by 2 01438 ~ 4 =t - 1 - :4,6:@.5: 2 1 2
Total- 15.3:9,11

SIS mImrer

Chi Sguare Value: 0.000025 daf = &

c{t = ,05 3 Not significant.
IS = Instructional Skills

v
147,
n

Persconal-sSocial Qualifications.



AFPENDIX D

TOTAL FREQUENCY, RaNK DISIRISUTION QF LECTURERS'

SELP~PERCEPLIUN. OF THE IR LNSLRUGT 10Nl SK1id AND

PARSONAL~S0CIAL QUALLEICATIONS ACCCRUING T0 TEARS
OF THEACHING BAPBER IENCE

FREQUENCY
CHOICE 5 1 b : 3 H 2 3 1 1Ave . WHiRank
YEARS t ISy P33y IS PS¢ ISy PSa I3y P3y ISy PS5 I3 Py IS BS
Experie-
needy H 1 ] 1 : | $ 3 ! ' : t { t
0-4 1 5163 31 - 12 0% 0~ =y - gl.3h2y [
5=0 1 23122 1 61 3 s 1 3 5 1 =~ 4 = 13 o= 3 - 4 7l 6y $
10-14 ¢ 12913 0 331 91 v 2 8 = 4 = 4 =4 = gh 77
Tdtgl_ 113442301 1 1 1
7 5 '

3 ' 1 ' ' i ' 3 1 3 ! ! t t
Very _
Experie=~i 1 ! 1 1 t 1 : t H t ' ! [
cedt :

L [ ) 1 H H H 1 H L] H H ! 1 H
15=-19 t 5050 1l =t -0 =t === 2k 84,38 '
204

1 2 1 2 1 =F = § = { = 3 = 3§ = 3 —'l - 15.015.03 2 1 2 |

Chi Square Value:r IS = 4,20533 af = 6
PS = 4.27696 af = &

205 § These are not gignificant.

IS= Instructional Skills: PS= Persconal-3ocial guz.ifieations-



AFPENDIX E

TQTAL FREQUENCY, RANK DISTRISUTION OF LZCTURERS'

SELP-PERCEPPION OF THBIR TNSLRUCLLOMAL SR Ll i

PRRSONAL-S0CIAL QUALIPIOATIONS ACCORDING BDUCA~
TIONAL QUaLIFLCAT LONS

FREQUENCY
CHOICES g ) b 3 s 2 ) 1 1ave W, t Rank

QUALIFI-t+ IS+ PSs I3+ PS: ISt PSs ISt PSe IS BSt ISt PSs ISIFS
CATIONS -

With ' 1 1 1 ' : i 1 3 1 $ ¢ ' b
Hizher g

Degoree 1 1 : ! ! 8 ] : 3 ! 3 1 1
MeEd or .

Mo Ao 128 128 1 B 105 12 1 5 1 = 3 o= 3 o= 0 - 4 744,56, '
B.Sc. w/ S

M. Ed, s 81?7 04 vl = a0l - = = = $4,94,7 1
B.ﬁs. W/

M.Ed, 1 2 8 2 0 = @ = 3 =~ 3 =9 =1 =3 =1 = 15,015.01 '
BeEd W/ o
MeEd . t 1 12 120 -1t~ 3Ll = =~ = b, 34,3 :

P.HD t S R T B SR S R R R T T T tiiOsﬁ.Gi 1 i
Total- 23.9:127,6

Q === =SS
Hizhoer 1 1 1 1 H 1 ' s ! H ! ! [} 3
Dagree
BeSC wfor ¢+ 1 & 1 % r 1 .

1 H H
MeEds ¢4 5 3 101 801 05 g1 ¢~ 13 =~ 0 = § - 4,884,488

B.A‘ W/O: . . : .
M.Ed, 1 2 § 2 8 4t = f =g = 3 = 3 =3 =3« 150t5,09 t

B.Ed, w/o ._ : 5
M.Ed, 11l 828l .=t =1 =g~y o= 4,013,852 42

CRi Square valuey 18=7.2259; P5=7.1057% Af= 10; o7 .05 This:
are not sisnificant, w=with; w/o=with no,



APPENDIX F

TOTAL FREQUENCY, RANK DISTRIBUTION OF LECTURERY'

SELF-PCRCEFTION Or THEIR INSTRUCTIONAL SxIil aND

PERSONAL~SOCIAL QUALIFICALIONS ACCORDING TO
NATICNALITY

FREQUENCY
CHOICES ; 5 } 4 : 3 H 2 H 1 shave,Wt. s RANK

NATIONA=1 ISt PSSy ISt PSSt IS: PSe IS: PS: IS: PS: ISy “saq ISt P3
LITY

Nigerians 371 361 121 7 ¢ 3 ¢+ 9 ¢ = ¢ =~ ¢ = 1 = 34, 714,51 2 ¢ 2

Expatria- :
Te 1010 11 23 1 3 =3 =1 =~ ¢ =} = § - :4.834,Q= 1121
| | Totale $.415,4)
Chi Square Value: 0.,0048497 af = 4 @ = ,05

Mot siznificant,

IS Instructicnal Skill

PS8

Personal—Social Qualifications



