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THE CASE METHOS AID RETATED PRCECEM ORIENTED
APPROACHES TH OTTTMFORARY HERICAN LIBRARY

EDUCATTION AND IN-SERVICE TRAINIING

Ahstract
by

THRAS J. GALVIN

Librarianship is one of several professianal fields in
which the case rethod and other forms of problem orlented
jnstruetion have been substituted in varying degrees in the class-
room for descriptive, content oriented teaching epproaches. Case
materials and the case approach, as well as simedation tesching,
two oommon Eypes of problem oriented instruction, have also been
used in the in-service education of both professicnal and nor~
ofessicnal personnel in a rumier of cooupational fields,
including librarianship, The chief cbject of this study is te
identify and explain the rationale of problem oriented instruction
in the formal edumation and in~ecrvice training of likrary
personnel. A further aim is ¢ oorpare stated reasons for the
choice of these methods for the clucstion of librarians with their
pedagogical justificaticns in certadn cther professional ficlds.
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This study is descriptive and comparative, ratizr than evalua-
tive in coaracter. |

The emcrgence éf preblem orienteé instrtioral
approaches in sgveral professional arcas durirg the last cmtury
is exxmined. After a brief conzideration of the raticnale of the
problem oriented mode of teaching and in~scrvice training in the
fields of business administraticn, educaticnal adninistration,
and public administration, applications of the problen oriented
approach in the education and training of library personnel are
presented both extensively and in detail. Your descriptive case
stiﬂimp:wvideindepthrepcrfsofapplicatimsofﬂnprnblm
oriented approach in terms of instructional ebjectives, method,
and materials. These range from incidental inzlusion of a few
problem sitvations in one portion of a workshop ¢o fomal cources
and post-graduate training programs that are exclusively problem
oriented in character and ccntent. At the same tire, considera-
tion is given to various statements of possible limitations and
disadvantages of the problem oriented approach, both in gereral,
and, specifically, in relation to likrarianship. " The study con-
cludes with an enumeration of the general goals of problom |
oriented Instructicn in professional education as these are
related to perceptions of the nature and content of professianal
practice.
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CHAPTER 1
TNTRODUCITCR

Librarianchip is one of several professienal fields in
wvhich the case method and other forms of problem criented instruc—
tion have been substituted to varying degrees in the classroom
far descriptive content oricented teaching approaches in recent
years. In schools of library science, as in schools of business
administration, educaticn, public admiristraticn, and the like,
there is significant evidence of interest in and exporimentation
with problem oriented teaching approaches. Case paterials and
the case approach, as well as simulation teaching, two oomen
types of problen criented instruction, have also been used in
the inservice education of both profecsional and non-professional
personnel through staff training programs, workshops, institutes
and oomferences in a2 mmbor of ocoupaticnal fields, including
lihrarianchip, .

' The object of this study is to identify and esplain the -
rationale of problem oriented instruction, as exerplified chiefly
by the case method approach in professiomal education and train-
| ing. The primary erphazis is on the use of the casy nethod and,
to a lesscor extent, simulation in the formal education avd in- i

service training of litrary perscnnpel. A further ain of the study
1
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is to compare the stated reasons for the choice of these methads

for the adocation of librarians with their padagogical justificaticns
in certain other professicnal fields where problem orientnd toach-
irg approaches are employed.

This study is descriptive and comparative, rather than
evaluative in character. It is pot the auther's aim to try to
damcnstrate the superiority of problem oriented teaching owver
descriptive instruction in professional educaticn, A deep and
extended porsonal commitment as a teacher to the problem oriented
gpproach in general, and to the case methed of instruction in
particular, in formal and infoxmal educational settings for library
personnel, would, in itself, tend to disqualify hin as an dbjective
evaluator. Moreover, this investigator shares the conclusion _
reached by Dubin and Taveggia as a cunsequence of their eritical :
examination of ninsty-one camarative studies of college tea»c!m'ug
methods conducted between 1924 and 1963:

These data denonstrate ¢learly axd useguivocally that
there is o measurable differcnce arong oruly distincti-o

methads of collece instructicn when evalustod by student
performance on final examinavions.l

Yobort tuhin and Thoras C. Taveggia, The Teachime-leammirg
Paradox: A Comparative Annlvsis of Colloge Tocching letrous.
(Bugonz, Ore.: Conler for Wie Avanced Stway of wiutational
Adminiscraticn, 1948), p.35.




The fact appears to ba, as Dubin and Tavegyia conclude, that

— g

we rcally do not know what the linkage is betwesn teaching
and learning....¥e have not yet established adoguate thoories
of the lirkages between teaching and learning
to provide an adequate basis for meaningful ewvalvation of the i
results of different teaching nethods.z Aexerdingly, one aim of
this study beoores the elucidation of a central aspect of the .
teaching-leaming procoss in prefessional education by recording E
stated and implied relationships between instructicnal objectives
and teaching rethods in librariznship amd other fields.
' This study, throuch the identification, description

s T

ard close examination of a range of current appiicationz of the
case method and related instrucvional swproschos in conterporary
American library education and in-service training of likrary

perscnnel, is designed to present detailed information en the
natire, form and content of problem orientad teoaching in relation

to specified educational chjectives. It ic hasad en the view
that "in education, ends must determine moans,”” By describing

@., p- 3.

Ahomas J. Galvin, *A Case Method Pporoach in Library
Edocation,” in Likrar: Schrol Teachire “ethodu: Courses in the
Selection of Minlt »oweriala, pd. J Larry varl “one (Urpana, ILL:
tnaversity oo Lllincas, oradeate Sonol of Liirary Science, 1969.)
P. 6l. (Bereimafter referrcd to as Galvin, "Case 'etnod Amproach
in Library Educaticn,”}




a8 fully 25 pogseills the chjectives, purpesss and nature of the

. preblem orientod teoachirg methodology in education for lihrarian—
ship and in-service training of lihrary personnel, it is horod
that the urdierlying instructienal rationale can be both clucidated
and compared with the justifications offered for adeption of this
approach in oiher professional fields. Through such an examination
of teaching methods in relation to teaching goals in the preparaticn
of pmofessiocnals, it may be possible to achieve not anly a better
understanding of the nature of professiemal schools, but perhaps
also of the nature of the professions therselves, in terms of the '
kinds of skills and knowledge that teachers and trainino leadars :
believe are needed for success in professional practice.

EER N

Operating Assunptions of the Study

This study asmumes an inherent logic in the teaching-
learning process in professional education and in-service training
of mofessicnals. PBecause the investigation that is described
in the follovring pages, and the conclusions derived from it, de—
pend heavily on this and other assrptions, it scoms advisable
to state these esplicitly and in scme detajl at the cutsct, before
deseribing the content and method of the study iteelf.

It is assared that, for the croup of professicns o bhe
caonsidered in this study — chiefly litvarianship, business al-dn
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istration, public administration and teaching below the collegiate
level — control over thz chwice of methodologies to be arployed.
in the education and training of professicnzls lies initially with
) the agency or individual responsible for the educational activity,
rather than residing in any external group. It follows fram this
assunption that teachers and training leaders in those fields,
will be reasmably free to decide which instructiomal approaches
are 40 be enployed. It is recognized that within a training
agency, these decisions may be made collectively, indivicually,
or may reflect a corbination of individual and growp decision.
Content oriented, descriptive teaching methods predate
the prablem orientad rethoads with which this study is chiefly
ooncerned in professional education, It is assumed that a
decision to substitute problon oriented instruction for a
content oriented approach, or to select the former over the
latter in establishing the form of a new teaching or training
activity, is not sirply a motter of irraticnal choice, but
is usually hesed, at least in part, on sae kind of stated or
implied rationale on the parv of the teacher ar trainer that
can be described. This assumption does mot ignore the likelihwod
that choice of teaching method is often determined, at least in
part, by the perscnal talents, abilities and tastes ol the



imividual teacher, or by such extrinsic consideraticns as class
size. It merely states that these are not usually the sole deter—
minants of teaching method in the professional school.
A related assumption of this stady is that the chjectives
6{ any course or training program related to professional work
are defined either explicitly or implicitly by the teacher or leader,
_ and that the choice betwoen descriptive or problem oriented teaching
methods is to sate extent a consequence of, and determined by, ‘
delinod course cbjectives., This means that the methodology of
a course or training program can be wderstood and accounted for,
at least in part by an emmeration of course chjectives.?
Finally, it is assumed that the objectives of professional
educaticn and in-service training activities are in some identifiable
way related to kinds of kowledge and/or skill that those responsible
for teathing and training perceive as needed for suocess in pro-
fessional practice. Acoordingly, it is a central assuorption of

‘Israel Scheffler, The Anaterys of Inriry: Philesnohical

strlies in the Theorv of Science (aow Yerk: HXrosi, 1¥67). p. 80

Provicos sooporo for Luis bazis of investigation.)
"It canrot be dended that we often do offer acorints of 2
man's coals, reasems and rules in esplanatien of his conduct.
There seors to be no objection to treating soch asacdinis af
we did statistical eplanations: i.e., recocnizing their
explanawory force and exctending the coneral noticn of explan-
aticn to include them, while recocnizing their deductive
inrpletosczs "
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this imvestigation that professionzl education and ineservice

training refiect the mature and content of professional practice,

as these are understocd by teachers and trainers. This assuption
omcerning the strongly vocational character of professimnal education
is ot only seemingly self-evident, ut also finds extensive support
in the literature of the field. Prubacher is but one of many
stndents of the history of American higher education to have linked
the vniversity based professional school to its forerumner in the

5

apprenticechip system,” Selden, discussing the develoxent of the

cxeept of professional accraditation, shovs how conterporary
professional schools grew out of the apprenticeship model, through

the stage of preprictary schools, before achieving university

a.ff:i.lJ‘.at:.i.t:n.6 McGloethlin suggests provision of "qualified entrants®

as ann: of two crrent aimg of profescional ashonlis, and liste the

éevelopmont. of “corpetence in practice” first among four "objectives

w?

of professicral education. fhara connects the content of

sdolm 8. Brubarher, “rha Evolution of Professional Tieeation,® iz

Fducation for t'e Mmofessicns, eod. by Nelsen B, lenry, Sixoy-first
Yearbook ©f the laticnal Soclety for the Stady of Educaticn, Part IX
(Chiicaga, 1962), . 57-64. N

Swilliam X, Seléen, Aecregitation: 2 Struscle o
Higher Fducaticn (Mew Yors: iarner, 1560), rp. 275,

Toillizn 3 cGlothlin, e Profissioral Schmols (e Yezk:
Center for Arolied Research in Bdueation, 15864), po. 15,28, Italics
m.
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professional practice directly with the functicens of the professional
echool:

A profession is defincd, not by se dencninating the peoole who
o it, but by establishing vhat it is that they do. It is this
interplay, this tension, thot creates the peed for now kncwledce,
ixs ineffoective and inaccurate teachina to acoount, angd shows
the profession what could be rather than wiat is.°

Anderson reinforses the extent of the vocational orientatica of
professional schools, noting in his amalysis how "standards of
perfamance {in the practicing profession] emerge and became the
basis for educational standards,"® Charlotte Towle lists

imparting essential knowledge for uce in 2 prefession....

to develop feelings and attitudes that will make it possible

for the student to think and act appropriately,
. as the "seoond aim” of professional education, having earlier
described the goal of the student in the professional school in terms
of "learning socething in order to put it to werk,:?

Discussions of education for specific professions

traditionally and consistently link instructional objectives with the
developrent of kinds of knowledge and skill needed

aJesse H. Shera, "Without Roserve: Je Crois Qu'elle Ose Recarder

Hon Nez," Wilson Library Pulletin, ¥L1 {Cctober, 1968}, p. 215. Italics

. mane.

96. lester Arderson, "Professional Fducaticn: Present Status znd

arx] Contiming Prabless,® in Fducation for the Professions, ed. by
Benxry, p. 16.

lod'nrlctte Towle, The Learmer in Tducation fer the Professions as
Sern in Flucation for Social lork (Chicasg: TTe University of Chucaso
Fress, 1054), 0. nil-xdll, B.




for success in professional practice. Androws, for oxapls,
is quite explicit in stating the parpese of the graducie kusiness
school in specifically vocational terms:

Graduate buasiness education, a developrent of the

present cenbury, exists to prepare men for prectice ...

The professicrnal wsiness school, then, selects from

all it richt do, the preparaticn of een for leafership

of organizad activity, principally but not exclusively

in busingss. i
Library educators have, from the first, been stroncly influenced
by a powerful vocational orientation, Carl khite, in his shudy
of early dewelogents in library education, finde direct antecedente
of Melvil Devey's program for the Columbia School of Likbrary
Econamy, the first library school established in a wniversity
eetting, in "the tochnical education movement that was pranciod
vigarously in the English spoaking world between 1251 and the end
of the Civil var.™ He postulates a direct relaticnship betieen
Devey's notion of “systematic apprenticeship® 2s a hesic educational
philosophy and the socalled "Pussian Method" of wxational education
which was bascd on the concept that

ul(ennef_') R. Andrews, "The Progress of Professionel Zducation
for Business.,” (remarks preosented for distussion at the
Coentennial Comvocation on Gradaste Professional DZuczation at tha
Eniscopal Trrolocical Scoool, Cavborides, assachusetes, Jameory £7-
29: 1957, Fp. 1-2. f‘-!i:!.’o;rapmtioi
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good craftsrunship in vericus callings can be resolved
into a relatively mell natker of elorental skills, Oace
a bkeginner masters thei.q, e is ready to go to work in
any shop in the field,*

Williamson, reviewing the status of education for librarianship
in 1920-21, thirty-four years after the opening of Dewey's
library school at Columbia, accepted the assunption that the
mature and content of professicnal work in likraries ought to
ke a rajor force in determining the pature and content of the
lilrary schnol course of instruction:

There is need for a certain degree of standardization

of both major and miror courses given in the first year
of professiaral library school stiady. With the adopticn
of certification systens and tie developront of various
agencies for trainitg in service it will be racessary to
formulate wininige standards as to scope and cantent of
oourses. ... To make standards dynamic rather than static,
they should be subjected to constant seruting by the
schools themselves in the licht of frequent reanalyses
of the training pecessary for the professional likrarian.
The content of the cwrriculum, in other words, and the
methads of imgtructicn ghould be detormaira oy Iivst=
hand acqraintonoe with the rost procressive liirany
SCrvice rather tian by tracition and imdtaticn.<d

12Ca.l'l. M. White, The Origcins of the Mwrican Library School
few York: Scarecrow Press, 1961), po. 34, 45.

ncharles C. Willicrzen, Training for Lirrary Sorcice (Cew

York: The Carnegie Corporation Gi few Yogy, 1%<3), pp. 136-137.
Ital.i(‘.‘s l:ni."fg : , "




Reexe, in a 1926 study of the librery school amriculus, while
deploring the "precccupation with methods" characteristic of the
earlier schools, nonetheless maintains the necessity of a direct
relaticmship between the content of professional practice and
the content of library oducation: - !
Evidently there still is desirable as a beginning the
oocupational inventory for which the founders of the
early library schaols groped, together with a list of
instructional topics derived fram it....that is
practicable =o far is to scheratize library work
under its major healings, then to subdivide these,
and to extract and array the elerents suitable for
. .-  presentation farmrally to students.l4
thile lihrary educators in recent years have frequently oorplained
against vocationalise in the cwrriculum, their wnhappiness seoms
in fact to lie not in its presence as such, hut in what is thought
to be an excessive enpliasis on technique and mocthod in library
eaducation, at the expense of principle and theory. As Shera
dhserves, placing the question of vocationalism in a clearer
in pmfesswnal ecducation there is mev:u.tably an irredmible
minimm of the vocaticnal .... The threat of the vocatiomzl o

professionzl efucation lies not in the fact of its presence, but
in the pessibility of its deminance.l5

fonest. J. Reece, The Curriculum in Library Scirols (\ew York:
Oolutia University Press, 1936), pp. 23, 59-60. b

ﬁJeSSE H. £hera, Liwraries and the Creantzoticn of now-—
dedge fiivlon, Ooom,;  Archen Bocks, 19€3), v, 1%3-2735.




Elsowhere, I have suggested that o ,* _ (i
In the context of library education, Intellectual .hc.nesty
would sean to demand a recocnition fram the outcet that
librarianship is an applied disciplinc, practiced in thoe
real world.,,. 16

It would agpear inescapehle to conclide that education

far litwrarianship, like educatior for other fields of professional

practice, is, and nust by its nature continue to be, sigmificantly

influcnced In content and method by what those responsible for it
omceive to be the kinds of kmowledee, skill and ability requisite
~ for success in professional practice., The debate over

. vocatianaliss in prefessional e?ucation, if librarianship is a

typical illustration, is not in terms of whether or not a link

" hetween learning and practice ought to exist, but with respect

to which kinds and levels of professional knowledge or expertise

should influence the content and style of the aurriculum. that

i8 of particular irportance to the present study, however, is not

the question of whether professional school faculty are correct

" or mot in their perceptions of the nature of professional practice,

or whether thoy are successful in devising course conteht or

teaching methods that successfully reflect its substance or

lsGalvi.n, "Case Method Approach in Library Edvcation,” p 66.
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replicate its derands., Our assrption is merely that teachers
in professional schools do, econscicusly or suboonsciously, structure
caurses at least in part on the basis of such perceptioms.

Operational Definjtions
Since the concept of the problem oriented course or

trairing program is the central focus of this study, it becones nec-
essary initially to fonulate a working definition of this term.l?
As I will employ the term here, it describes a course or training
program that "focuses on a graxp of problems that must he

- remlved” dravn from the field of professional practice. Yhen

" problem oriented instructional methcds are utilized, the
basiness of a class or training group is net primarily the
camunication and trananiscion of a bady of theoretical or
factual meterial from teacher (or leader) to learner, but

®the application of general principles to particular prt;blan

17'111552 working definitions of problem orientad anéd content oriented

oourses are drawn from ry nrevioss atterpes to formulete adecuate
explanations of the problon oriented tea ldr'g approach, notably in
Galvin, "Case “ethad Amproach in Likrary Stucztion.” Material which
appears in cuotation margs in the discussicn that folloes witiout
direct attritcticn is drawn frem p. 62 of that carlier s-uliv. here,
however, I substituie prebles orientr? far the tom prooles centeored
“used pm.ric.lsly, both bocousc prn:':;l-!:i"- oriznted is brocder &nd rore
inclusive, axd in order to avold corlusicn with the current ure of
probiles omiterad to refer to certain incerdisciplinary aporoaches recently
develoxd in uncercraduate teaching. .”
i!
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situaticns,” If the problen oriented educaticnal activity

incorporates participant evaluation, it is rade clear to the

learner that he will he judged o ‘
chinfly or solely in temms of his demonstratod capacity
to produce viable ard defensible solutions to a gooup
of very specific professional problems.

- In informal teaching-learning settings, participant progress
| is evaluated on this same basis. RER “

It is perhaps rost useful to contrast the problem I
oriented approach with the conmtent oriented approach in teaching
or in—service training. The content oriented course is one that
- centers on a body of raterial which ’ -t
L may corprise prirciples, facts, thoories, techniques,

- details, bits of niseellanecus information, the tricks

of the trade, or whetever the instructor ar soeonc

in suthc ity has determined cught to be transmitied to

and absorbed by the student.
This body of material becomes both the focus of the course and
the chief responsibility of the learner, who, if an evaluative
element is incorporated in the learning activity as is
custamary in forrmal course work for academie credit, espects to
be juiged chiefly cr solely in terms of his ability to reproduce
‘it in the desired form or request.

' In problen oriented instruction, by eontrast, the focus
is not prirarily on a body of material, lut on the preblen

solving process itself, Problos cricnied teaching is Zreguently
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termed a discovery rethnd, in which princivles are not stated at
the cutset but erprce from the probles solving experience itself.
Charles Gragg illustrates the mature of problem criented
instruction with respect tr its starting point, noting thzt
stidents in a case method course
are not given general theories or hypotheses to critic!ze.
Rather, thoy are given the specific facts, the raw materials,
» . - out of which decisions have to be reached in life and Srom vhich
- they can realistically and usefully draw conclusions.
In content oriented, descriptive Instruction, on the other hand,
the presentation is comonly carried cut in texrms of "the m. thod
of assertion and proof,” where identification of principles pre-
cades their application to or exoplification in specific problen
settings.)? This distinction is soretimes expresesd more forcefully
by teming problen oriented approaches non-systematic or non-

cognitive in character.2? Problem oriented teaching, particularly

1Brarics 1. Gracy, “hccouse Wisdom Can't Be Told," in The Case

Mothrxd of Teachire Foren Rolations a2rd Ad-dnistraticon: An Interis
Statcent, en. by ronreth R Andrews {Camfricdge: hHarvard University
bress, 1233), p. 4.  (Bercimafter referred to as Amireus, Case Method
of Teachinz Buran Pelaticns.)

S Drve contrast between "the mothod of discorvery” and "the methnad
of asscrtion and precf,” is basad en Jercoe £. Pruner, The Procsss of

Educaticn (liew York: Vintage Bocks, 19€0), p.- 2.

mkﬂur Cpcrern, ™ihe Case Method of Teaching,” in The Two Inds of
the Log:  learnine asd Tesshing in Todavy's Collxe, ed, By isseil .
Cooper [irnracclas: Unitversicy of ‘imnesoty bress, 1958), p. 238,
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in the contoxts of ihe sase or simdalicn methocologies, is also
sxetimes Guracterized as student oriented or stulent centerad,
by contrast with content erientad, descriptive instruction where
amtrol of classroon sctivity lies chiefly er wholly with the
teacher or leader.2t ]
IIt should be clearly understood that the tems preblem

ariented and content oriented, as defincd here, represent two

*The case method is based rel vpon a systenatic exoasiticn

of focts or thecretical metorial, but rathner upon concrote

probless to be solved.”
1 have frequently used the tern “non-systematic® with reference to
the case 1pthd in libraxy educaticn, moct rooontly in an mpub-
lished paper, "Prchilem Centered Agproachoes vo Library Education,”
presented at the Octokor 4, 1971 Teeting of the La.b-a.w Educators
Section of the llow York dxbrary Ascoviaticn, Pr. tha Jare
Zachert 0f the Florida Stote (ndversity Libravy Sc.’m;, whnse work
with simsticn teaching is éescribed in detail in Chapter TV below,
has oontrasted the "cocnitive Jovel” with the "appliceticn leovel™
in library edocation {Farthe Joere ®. 2achort, verbeiin 4yarscript
of private inteorvies held in washington, D,C., Auvsast 19, 1970.}
The case mothod is specifically catocorized as “ron—cocnitive” in
the Serinar on Teachiny of Proventive (ndicine snd Mublic Fealth
anducted exch yesr at the Famerd University Schoel of Publie
Health,

21-)."3. Umstattd, classifying twenty-four college teaching
rethode into thoee arovps; "these that invsive the stdent rainly,®
“those that reguire relatively grester cocpereiicn botween teocher
and student,”™ and "those reinly controlled v the teacher," places
the case rethod in the middle catecory. J.G. TTstatid, Cnllece
'l'taac:hxm ‘?m:. wroung, Theory, Przetice (Washingten, D.C.:
e 44.9-':0.
The Case Mothod,” in indroews, Case
oaching zotaticsns and Adminizteatien, pU2B,

CLSTTVGS Lhzt " inGrentai to e CLasSroo: aclivaty is the fact
that it is stuldmnt—centered.”™

I B
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extvemes of a wide spectnir of instructional and training activi-
ties, while exarples do exist of each in its pure form, a corbination
of the two aporoactes is oo awng teachers and leaders and will
be found in rany of the teaching and training activities to be
omsidcred in this stady.

The case mothed and similation are the two specific types
of problem ariented instruction that will be the primary concern
of the chapters that follow. These have been chosen fram amorsy
the several problem criented teaching technigues because of what
the anthor believes to be their close relationship to ane another
as they have been adapted to the education and training of library
persomnel, ard becasuse of the existonce of well developed analogues
in professional edicatian in other fislds, for purposes of eorparison,

I have defined the case method as a type of problem oriented

instruction _

vhere the student is juwioed, mot in terms of théability
0 reproduce a bady of factuzl material on demand, bat
chiefly or solely in tervs of the ability to produce
viable and delensible soluticns to very specific problems
posed in case study form. In addition to its use of
problem case studies as the chief vehicle of instruction,
the case rethod of teacl".in] is also distinguished by a
strong ephasis on indoneniont decision maxing. This

normally imolves a choice by the stxdent betveen two or
more alternate solutiens to a case problem.22

22’11'0"&3 J. Galvin, “Case Shudies and Case Mothod," Dnovelenedia
of Librarvy and Iricrmaticn Scienmce, 1970, IV, 216,




Butler dafines it as
a method of teaching based on a group discussion of prob-
lems presented in a case and irplying a student centered
€lassroon scttixz*g with che instructor asstming a non-

. directive role. "

Unstattd terms the case method o
the stwdy, analysis and discussion by a class of a written
description of a typical situation {a case) that invoives
principles or practices, or both, within the field study,
with or withmst suggested solutions, with a view to the
developmns 4of the stulents' skill and understanding in
the field.

The literature of case method teaching aboimds with additional

definitions, but it is believed that the examples provided are

sufficient to describe the essential characteristics of the case

technmique, and to distinguish it clearly from content oriented

methads in the terms outlined above.

Tha fact that these several definitions of the case method
of teaching & not agree in every particular need not occasiorn any
special ooncern in terms of the purposes of this stuady. Indeed,
it should be clearly recognized at the cutset that, jusk as
individual courses and training programs will vary in the extent

to vhich they show evidence of a problaen oriented approach, by

23[:11.'er Pean Butler, "An Bperimental Study of the Case
Methed in Teaching the Social Foundatianws of Education” {(unpub=
lisked F3.D dizsertation, University of Tenneszec, 1966), p. 14,
ereinafter referred to as Butler, "Bxporirental Stady.Y)

24&m‘¢attd. Colleoa Teaching: Backeround, Theory,
Practice, p. 156,




19

contrast with a oontent ariented one, so it may be assumed thak
there is no single universal or correct version of the case
method of instructicn. As I have suggested in another context,

there is a tendoncy. . . to talk abowt THE case method,

as though there were only one. The fact 1s, howcver,

that there are probably as many different versions of

the case method . . . a8 there are instructors who use

it, This is true even when o or nore instyuctors

work with the samc group of cases either indeperdently

or in a team teaching situation, It is therefore poss—

ible anly to try to isclate . ., . those elements in the

caseapproadmz hat seem 0 be common to its several

spplicaticns, 5 ) . i

This chapter has been ammcerned, in part, with the identi-

fication, for purposes of developing working definiticns, of
elements, attitudes and emphases that appear to be comon to
prohlem oriented teaching and training approachtes in education for
Hbrarianship amd other professions. In the chapters that follow,
through a clese examination of the nature of case method teaching
in librarianship and other professions, an effort will be made
both to identify further and to illustrate in greater detail
common eloments, as well as to record fully those individual
distinctions in chjectives, methodelogy and materials that
differentiate the case approach in the hands of ane teacher or
trainer from its application by another. It is the firm ccrviction
of the author that a detailed presentaticn of both similavities

ZSGalvin. *Case Method 2pproack in Library Edueatien,”

pp. 64-65.
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and individuzl differcroes is ossential 4o an adaguacs undar=
standing of the case rethod in its rany varied foirs. -l

' Because one donirant characteristic of the case method of
instruction is the use of a particlar type of case stody as the
chief wvehicle for instructicn, it seams well to explain the
special meaning of the temn case _study in problem oriented
instruction. Gord defines the case study as "scre phase of the
life histery of the wit of attention, or it may represent the
entire life process."26 My own preference is to use the term cese
histery to describe the kind of case study that traces the develcp~
rent of an individml ar institution over an extended paried, |
reserving case studv for the . s

. descriptive record of circunstances andd events relating

to the emargence of a partitular isswve or preblem , .

a wehicle for presenting a problem in ﬂﬁ? toral context
of its human zrd instituetional settirg. [
_' | It also scems irpoctant o distinguish carefully between
two major types of case stulies on the besis of the purpases or

objectives for which each is utilized. As a research methocolosy,

TRy

P the descriptive czce stuly is erployed in rany disciplines as
" & tool of inductive irvestigaticn. Chapter IV of this report,

ZEC‘aru:r V., Good, Introdvzticn to fducaticnal Posearch:
o Methodolocy of Decirm n ®ie Lol Ciora} ored Sowial Sodcnzes.
G ed.; haovw Yorx: JCpacilnmeantuly-wrorts, odbil, p. oE8.
27

Galvin, "Cese Studies and Cace Method,™ pp. 214-215.
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for exarple, corprises four descriprive case stulies,
B Like the descriptive case study, the instructicnal case

stuly

is Inclucive In character as a data-recording instnument,
in that it incorporates all relevant information or
. material about the problem envirorment that has significance
“ for the issue under consideration i
Irstructional case studies are of two major types:
the excrplary {or illustrative) case sty .... is intended
aither to provide a nodel of excellent {or less than
excellent) practice or to illustrate a gensral principle,
The prablem case study, which is comonly used as the basis for
a course or training program conducted by the case method, is:
intended primarily for the purpose of posing a problem
. effoctively, rather than for the purpese of either pro- |
i viding & basis for generalization cr illustrating a Il
- principle. Accordingly, the facts are ordered in a :
problem case study so as to point up the central issuve
in the form of a question that rust be answered, a .
crisis that must be resolved, or a decision that must |
be made.28
Although this investigation is concerned chiefly with
the use of the case method in education and training for lihrarian-
ship and other professiocnal fields, same consideration is also
given briefly to the similation methed as a related type of problem
riented instructicn, For purposes of definition at this point,

'similation will ke termed “the presentation of the 'real' in
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a representaticnal mode,™ and sirnmlation teaching “a particatar
kind of teaching that is characterized by preblemcolving in the

omntextual framework of a rrc:acit-:l.“‘,9

In the form in vhich it is
described in the present study, simulation teaching, like the case
methad, is considered to be problem orientad in character, differ=
irg chiefly from the case method in its vtilization of a detailed

single model which serves as a picblem solving envircement,

_ Content and Methodology of the Study Jl '

Following this introductory chapter, which has been
devoted chiefly to establishing the scope and bases for an
examination of preblem criented instruction in contemporary
American library edusation and in-service training, the remainder
of the study is divided into three major descriptive chagters,
with 2 concluding chapter summrizing the results of the investi-
gation. Chapter II cutlires the historical development of the
problem oriented approach in professional education in the United
States, as exzemplified by the adapration of the case method of
instruction to several professicnal fields. The prineipal purpose
of this chapter is identificaticn of the raticnale underlying

Dpartha Jane K. Zachart, “Mhe Library Administration

Oourse: Simalation as a Toedmigue,” Jounzl of Fducaticon for
Librarianship, ¥I (einter, 1971, 243,  (cmeinailer referred to
as Zacnert, "Library Idministratic Course.Y)
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the choice of a problem oriented approach. A spocial effort is
mxde to relate teaching or training methodologics to stated
instructional dbhjectives, and to connect Instructianal chjectives,
in turn, with shat teachers and training leaders perceive to be
professional practice. o |
The contents of Chapter I derive largely frem published

kinds of knowledge, skill and ability neceded for success in

materials relating to the nature and rationale of the problem
criented teaching approvach in professional educatim. with
particular reference to the ficlds of business, public administra-
tion, and teaching below the collegiate level. The case approach
is especially well established in these fields, where it has been
utilized over the longest period of time, and thus they provide an
ample literature on which to draw. Materizls on which Chepter IX
is based were gathered through a systematic search of the ceneral
literature of professicnal education opvering the period freom
1500 to the present, as well as from specizlized biblicgraphies
relating to the case rcthod of teaching, I
P Chapter IIT parallels Chapter TI, tracing the develogment
in the past quarter centiry of the case method and simulation
teaching in American likrary edorztion, and their wee in post-
graduate ami in-service tradnicg. The dojaat is to idcyviily and
describe brisfly & mrber of agplizations of the preblen criented
approach in Mbrary céucaticn and inesirvice training which axe,

Cedi
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in the view of the zuthor, both sicnificont ard typical. In
addition to the piblished literature on this topic, Chgpter IIT
is besed heavily o a v?ﬂ_"iet}' of wnpiblichal raterials gathared
especially for this study, incluling correspavience and personal
Interviews with tsachers and training lealors. Chapter ITT Soos
ot cxstitute & exhaustive catalegue of teachers and cowrses in
Mbrarianship where ease studies are or have been utilized, sinee
ompilation of swi data would not, in the cpinien of the investi-
gator, have cootributed significantly to a study that is |
essentially non—cuantitative in charecter, T4 is believed, how-
ever, on the bacis of the author's persenal knowlsdge of recoht
and current practice in library educaticn, that the coversge is
pufficfont to prezant a fair pictwe of the range and variety of
problem oriented applications in education and training for
librarianship, wp o the oresent time. A systematic effort has
been made to pention in Chapter II1 the work of all individualis
in the ficld w¥o heve mede siomificant direct contributione to
the development of the preklem eriented approach in Ebrarianship
up to nod. |

Chapter TV coopmises fowr extended descriptive case
stulies of individual cdaprztions of tha problem crisnted
approach in library efccation end inrservice training of library
parsarinel. Thoee of these represent utilizatien of the case

method, while tre furth Invoives the power, related technigue of



simalation teaching. In each instance, the author's aim hasi besn
to describe as fully as possible the teaching or training envires—
ment, to record fully and faithfully the instructional ohjectives
expressed by the individual teacher or trainer, and to illustrate
both the kinds of problen oriented instrictional materials
utilivzed and the manner in which these are integrated into the
total context of the teaching activity. The emphasis throughout
these four descriptive case stulies is on the raticnale wderlying
the individual’s chojee of a problem ariented instructional methed-
ology, particularly in the terms in which this can be related to
the teacher's or leader's expressed or implied perceptions of the
demands of professional practice. The contents of each of the
four case studies has been verified fer descriptive accuracy by
the teacher or trainer on whose work it is based. |

The subjects of these four case studies have been
eelected, in part, in a deliberate atterpt to illustrate the
variety of the problem oriented teaching and training approach in
librarianship. Mot enly does each case study deal with an
instnuctional application in a different specializaticn within the
library field, but each reveals a different dogree of commitrent
"to the problem oriented instructicrz} pode, ranging from incidental
and brief use of case studies in the larger context of a workshop
to a classroom situaticn in which the processcs of analyzis and
solution of professional probles rerresent the entire work of



& oourse, PBeyond this, the subjects of the four case stuties
illustrate coosiderable variation in instrvctional oblectives and
valves, thus serving to excrplify at least samething of the range
of teaching purposes that the preblem oriented approach can be
adapted to serve, I | 1

' The subjects of the four casa stiudics were chosen from
mﬁmeteadxcrsmdleadershnmbohmhade:q;e:ienca';
with the case approach, and who were able and willing to provide
the author with descriptive material conceming this experience,
Beyond considerations of intrinsic interest noted in the preceding
paragraph, the subjects of the case studies that camprise
Chapter IV were selected in terms of their accessibllity to the
inwestigator, so that the resulting description of the cource or
tralning program for which they were responsible might be based in
part on a persanal interview supplementing written souroe
mterials. An examination of Chapter IV will make clear how
heavily dependent the individual descriptions are on the contents
of these interviews, vhich were amxiucted betweon Ppril and
Novenber 1970,

it is recognized that a different selecticn of subjects

" for the cace stulies canprising Chapter IV might have resulted in
descriptions of a grax of oources and training programs refloect-
ing different goals, chjectives or methods. Considerations of
lergth of the finished etiyly and availsble tire and supporting
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funds for the imvestication made it impessible to doseribe in &1
the work of all possihle subjects known to the auther.. It is
hoped, however, that the briefer descriptions of the methods and
cbjectives of other teachers and leaders not selected as subjects
for detailed inwestigation, which appear in Chapter III, campensste
at least in part for this limitation. Although in selecting
pubjects for the extended descriptions provided in Chapter IV, it
did not seem necessary ar appropriate to employ kinds of zampling
techniques that might have offered greater statistical assucance -
that the four teachers and leaders whose work is characterized
are representative of the larger grovp of individuals enploying
the case approach in library educaticn at the present time, the
study, taken as a whole, roveals mo significant evidence that
these four individuals are not representative of the laryer
population from which they are drewn. It should, however, be
eclearly understood that the investigator's subective estimete of
the intrinsic quality of a particular teaching or training
activity was ot a ariterion for the selection of material
included in either Chepter III or Chapter IV. The aim of this -
study is not identificaticn or description of models of educa-
" tional excellence, but $liustration of the rance and variety of
preblen oriented teaching end training in likrerianship,
Because of the investicator's strong conviction that
a particular teaching rethodoloyy ez be wniovstood cnly in the
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context of specific course or programutie dbjectives, the
deseriptive case stuly was chosen as the rost suitsble wehicle
for reconding and reporting the individval courses and programs
described in Chapter IV. The cbiect of Chapter IV was to present
the totality of each cducational wndertaking, and for this reason
the case study, an investigative methed "that probes deeply and
intencively analyzes interacticn between the factors that produce
change or growth” seemed a particularly appropriate choice, since
it provides for a "longtitudinal or genetic a;.pma.dt."ao The case
study seems especially well suited to describing the work of
individual teachers and trainers, precisely because it makes it
possibie to ”

convey the flavor of individual situstions in a vita_'l !

fashion, as no mere statistical procedure, whethsr Ongy
a comprehensive or a sampling bosis, oould convey it
In choosing the case study as a reporting wehicle, the author has -
sought to be conscious of both the values and the limitations of
this investigative technigque:
The great advantage of using the case study method of
collecting data . . . is that it raximizes the validity

by increasing the number of variables on which informa-
tion is secured by the dopth of analysis it tends to

3j0hn W. Best, Research in Education (Englewood clitts,

WN.J.: Prentice-tiall, 1939;, p. 113,

nmﬂrew R. Towl, “ite Use of Cases for Resmarch,™ in Tha
Case Method ai the Harverd Fesiness School, ed. by Malcolm P,
Moiair (Now Yomk: MoGraw-illl, 15:4), o. 224, (Hereinafter
referred to as boliair, Case luthod at Farvard.)




produce, crpocially with recard %o an wnderstarding of

the pattern of cause and effect. 1ts great disadvantace

is that by Gefinitien it can ofiex o cromds for _

establishing the relizvility or generelity of its f

firdings.” '
In conducting the investigaticns wpen which Chapter IV is besed,
the author has attepted to be guicded by |
i

an cbligaticn to adhere to the inductive mothod and not to

- gqather matcrials prirarily with a 1:'15'3; to domcnstrating
~ the validity of a procorceived idea,

Bis aim has been not so mixch to demonstrate the corpectness of
any single hypothesis, as to exploy an accepted method of |
descriptive research to achieve a better tnderstanding of save
characteristics of professicnal scucatian. In this respect, the
Fresent study is oonsistent with the recorrendaticon of Dubin and
Taweggia that it is decirable to dewelep more visble rodels of
teaching and learmning "in which output varizbles are more
imaginatively defined than by the final exsination grade.“”
The present study is intendead, in part, as a contribution toward
gsuch definition. 'ii
Pinally, with respect to both Chapters III and WV, it

seems impartant to stress that no atterpt has been rade to

3'2}lerbe:i‘. Goléhor, pr Introducticn to Scientif{ic rescarch
in Librarianship (Urhens, I1I0wis: Unlvercity ot tilinclis, 1uud),
p. 128, b

33’1\7;1. "The Use of Cazes for Research,™ in Mofladr, Cass
Methnd a2t BPoaxresw-d, p. 225,

Mpin exad Taveggia, The Teaching-Leerming FaracoX, p. 9.
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describe or assess the actual results of the teaching or training
activities describead. To have done so would have been to extond
the prosent investigation into the area of evaluatiem of the
problem oriented approach as a teaching methodology, rather than
to Limit it as serupulously as possible to description and
oxparison, as is the avthor's intenticn, This study is concerned,
therefore, rot with the resuits of teaching, but with the cbjec-
tives and aims of teachers, while recognizing that in professional
education, as at all levels of teaching, intentions may differ
gignificantly fram actual accorplistments. > |

This study concludes with a fifth and final chapter which
sumarizes the general findings of the investigation, attempts an
eneration of the values and limitations of the problem oriented
. sporoach in the education of professicnals in terms of goals, and
suggests same parallels among the several disciplines in which
the problem oriented approach has been employed,

Related Litexatwre and Previcus Studies
while, as the bibliography appended to this study will
attest, the existing litsrature concermning problem oriented

instruction is substantial in size, an examination of it leads

Ssdlrist:odwr Jencks and David Riesman, The Pcedemic
Revolution (Garden City, N.Y.: Doubleday, 1968), fp. 205406, is
among soveral sources thot centrast ideals in professional
education with actual accor:lisimants.



31 !
this imestigator to agree with Butle-'s cenrlusion that up to
this point it has consisted almost exclusively ¢f “reports of
- Individna) concoptions of the nethod, its valoe, its limitations
and its rethodology.”>® Beyond these, little hes been recorded
about instructicnal pethods in professional education generally
or about the characteristics of problem oriented approaches to
the training of professional persannel, beyeasd the personal
testimary of individual proponents of particular methods,
While this literature, both as it related to litwrarianship and
to other fields, has provided an irportant basis for the contents
of the chapters that follow, it does not coffer, either taken
singly or oollectively, any synthesis camperable in soee ar
dinension to the cne attemptad here.

In the literature of litrarisnship, the fullest existing

presentation of the case approach is found in Locell's The Managetont

of Librarics arnd Information Co-ters, Wwnile the initial volume

of that collection provides a brief cutline of the use of the
case method in library educaticn, it is limited to a recital of
facts and dates, deals chiefly with epplicacicns in the narrow
field of library adminiztraticn, is hased solely on published

36But_ler, *Exporimental Stady,* p. I5. :
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materials and is i.nao::f-:;:J.tet::.-‘!-Jr

1 have, however, male considerable
uge of it in jdentifying literature relevant to the present

study, and have conscientiously attempted to avoid duplicating
its contents here. ;

Next to nothing is knovn of the use of problem oriented
approaches such as the case rethod and simulatieon in in-sewvice
training programs, workshops, institutes and conferences. No
comprehensive study of these informal tyces of education appears
to exist, either for tha professions gencrally or for librarjan-
ship specifically. 1In the general literature of professiaral
education identified and exanined for this stidy, I have uncovered
o recent interdisciplinary investication of the problem ariented

approach, _ |
The anly fulle-scale examination of the library school

curriculur ever, to oy knosledece, undertaken and completed vas

38

that of Reece, published in 1936. Tie present study represents

in part a oontribution towerd supplementing and uplating this earlier

work.

37Mild.rcd Erdsmorth Lowell, The Manseeont of Librorics

and Informaticn Cenbrrg, Vol, I The Case louned I Gczching
" Library lanagewnc (Cotucien, WN.J.: Scerecrow rress, l%sr, po. 13=31,
{Horeinafter reforrcd Lo as Lowoll, Cose Mothod of Twachinal)

3833&}3, The Cwrriculum in Librarv Schools. i




CExrTR 11

THE RATLOILLE CF PROITEM ORIENTLD TNETRICTION
IN PROFESSIOAL FLOSATION
In Chapter I, the socpe and methodology of this stuly
~ were outlined, and certain firdanontal characteristics of the
. problem oriented instructional sporcach, 23 enemrplified particularly
by the case methad and similaticn teaching, idertified, In this
chapter, the historical develoment of the problem oriented approach
in pmerican professicral education will be presented in brief for
" selected fields., In addition, this chapter will focus on the nature
and cbjectives of problem oriented inswurortion for the professions,
with particular attenticn to the reticnale underlying the choice of
this teaching approach, both in terms of what are seen as its
gencral advantaoes by camparisen with descriptive instnxetion, and
of the relationship betwern instructioral goals ané kinds of knaledse,

 #kills and attitudes required Ty prefessicnal practice in the sevaral

disciplines under consideraticn, :
Culhertson, Jaccksan, znd Reller trace the origins of
problem oricnted instructicn, a5 er=mplified Ty the case method, to
teaching mothods as ancient as the fable anf the Eiblical parable,
- ®stories that were close to actuel axprrierss,” wsed to “develep

wderstanding of moral pochlems.® Thoy choarve that "the basic idea

»



of case nethod teaching is deecply rooted in edocationsl history."l
In itz more modern aspect, however, the case rethod hae its roots
in American legal education, Christopher C. Lancdell, then dean of
the Horvard Law School, is generally credited with introducing the
case approach with the publication of his first caschook, on the iaw
of contracts, in 16871, ILangdell's stated purpese, in ahwcating the
study of selected legal cascs as a substitute far the prevailing
lecture method, was to help students achieve mastery of "the
principles of the law.” Mastery was

Judged by the ability to apply principles “with constant

facility and certainty” to hwian affairs. Be concludes

that perhaps the cnly way in which this deal aim canz‘:.'e

acoomplished is through the study of selected cases, :
|
Fitzsirons reports that T

this “new method” of instruction was ridiculed in the early

days and conterptuctsly referred to as "iit's froshmen

or “Langdell's chickens.® The older marbers of the har

insjsted that such method would make "case lzwyers® wnable

to argue a legal questionimless it was "on all fours®

with the cace as studied.

DPespite the jnitial reservations of practiticners, just as

the Harvard Law School came to occupy a position of preeminence

1Jadc A. Culbertscn, Paul B, Jacchoom, and Theodore L.
RFeller, Adninistrative Palstienshizs: A Caseboox {lew York:
Prentice-Eail, izGu), p. ¢3.

. Z%i1liam J. McGlothlin, Pattorns of Professicnal Bducation
Biow York: Putnzi's, 1960}, p. 76.

31"m.nk P. Fitzeimong, "The Case Methad of Teaching,™ School
amd Socieg:, LXOGVIIT (Qctcher 3, 1%33), 102,
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among ite sister institutions, the case wmethod “came to dominate
legal teaching.®! By 1348, Llewellyn could report thac among
Mrerican law sclwols

the dominant methods in use are a mirber of variations of
case teaching. . . . Its essonce lies in the provision to
all students in a class of a series of concrete, problem-
raising situvations—cormon raterial for group wiscussion,
B0 selected and arrznged that related preblems can be
considored togother in an effort to develop principles in
the course of class discussion and to preowvide exercise,
in class, in the besting and application of these
principles. . + . The "cases" used are cormonly reproduc-
tions, more or less caplete, of the official reports of
appellate judicial decisions, . . .2

McGlothlin chserves that
the case method reached its apogee in legal education. In
no other professional field has it Gominated instructicon
as it once did thore.
He notes the far-reaching effects ef adoption of the case approach
o the fundarontal natwre of legal education:
It twrned the law schools froao rajer dependence on lec—
tures, in vhich the active particivation of students
might be limited to taking nctes, to ephasis on discus-
sion and analysis by studonts. Ir alleewd instructicn
to derive principles rather then +o announce them,6
Just as the Harvard Iaw School led in developing the

problem orientod, case approach in legal education, so the Harvard

‘)'D:Glothl.ln patterns of Professicral Edvcation, p. 76.

3garl N. Llewellyn, "Tte Crent Crisis in Legal
Education,™ in Edvcaticn for Profecsicnal hzsoonsibility
(Pittshargh: Caimegle PIess, Liwc), Cwe 29i-Ud.

6M::Glt::t.h.‘.i:ﬂ. Patterns of Profocsiconz] Flucztion, po. 77-78,
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Poainess Schocl, almpst Dmodiately after its estoblisyment in
1308, provided the setting for introduction of the problem oriented
approach in education for busjness administration. Copeland states
that the use of the Case method at the Harvard Basiness School

waspra:ptedbytheexa:rpleofthe?arvardwsdml. The
Law School training was highly esteemed in influantial
business circles, and that trainirg was effectuated by the
use of the case method of instruction. )

He identifies the genesis of the case method in the Business School
as a course In business policy eonducted by A. W. Saw during the
academic year 1911-12:

The wnique feature of Business Policy was the participation
of about fifieen businessmen. . . . Each busincssman who
participated was to present to the ¢lass a creblem from his
own desk. At the first mecting with the class, he
explained his protAdem to the students and anewered such
questions as they raised, provided the questions could be
answered., At the next meeting of the class two éays later,
each studemt handed in a written report erbodving his
znalysis of the problem and his recarrended solution. At
the third mocting of the weck, the busiresston discussed
these reports with the class. . . . These problers were
the first real cases, outside of the law cases, used in
the Harvard Pusiness School.?

In September, 1920, Copeland published the first business casebook,
and, by kis report, “by 1924, the bulk of the instructien in rost
otthem:rsesinﬂesdmlmsmt}ecasesystm.'g

m.lm'r. Copeland "The Giresis of the Case Method in
Business Instruction,” in McNair, Cose rpthod 2t Barvard, pp. 25-26.
o ®welvin 1. Copeland, Ard Mark an Ere: The Stery of tha
Barvard EBusiness Schwol (Boston: Little [rowmn, 4958), p. 0.
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It is wertiy of noic Lhat not anly in koth low and busi-
ness did the content of wotual professional practice serve as souree
material for classroom problens, but that, at lezet ot the Harverd
Business School, acdophion of prcblem oriented teaching was
oonsistent with the arnowiced inductive basis of instruction
selected at the outeet:

Mlike the older professions, with their well-established
University instruction and tried mcthods, Business, as
a departient of University training, has still, to a large
extent, to invent itz appropriate meens of instructicon
and to farm its own traditions, From the mass of accunilate
. ing business experience, a science must be quarried, Not
- ' only rust the funcamental principles guiding censervative
busincss bo elucidated, but the art of amplying those
principles in the varicus fields of business enterprise
mast be taught in a scientific spirit,d
David has termad dewelopment of the case method "the signal
contribution of the Harvard Pusingss School to educaticn in the
professicn of business administraticn. -10 The Barvard case system
~ bhas been widely emulated among both graduate and undergraduate
echools of business, and case materials have been devoloped and
wade svailable for virtually cvery subject within the business
curriculizy, It has alse been widely adapted by business and

industry for the in-service training of executives and supervisors.

g
Ibid., p. 27, citing Harvard Rusiness School, Prelininary
Annoarcerent (Canbridss, Mzss,, April 22, 1908).

Onona1d . pavid, "Foreword,* in McNair, Case tiothed at
Harvard, p. viii.

. i
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At the Masearhueeebts Institute of Technolooy in the corly
1950's, Paul Figors Gewv:leped a significant wvariant of the case
rethod, termmed the "incident process,” for use in both acadexic and
In-service training of business pesscomel, By contwast with what
may be termed the *classic™ busiress case study, the "incidant®
PEesents a conflict prcblem situaticn in highly atbreviated form:

A thorcugh cass report usually previfes all the information
available to the cuse writer, croanized by him in a menrer
to bring out wiiat he regards as siemificant issucs. This
traditional praction puts the student in a relatively
spassive role. o help hin learmn exrovihing possible from
vicarious experienos, less should be dere for hinm and

mire asked of him, . . .

- The earrarks of an incident ere these: it iw a short
sketel {50 to 100 wordg) of ecrething Heat sotually

Egeﬁ to at least two peovle who are orcahizaticnal

. merprers, Often the incifent secs trivial, ¢n the surface,
J+ but its social irplicaticns arz Zpc.Tint. Dvon at the

¢ time of the incident, schocne felt sirenclv about what he

thought: wes abt stike. Tadre woe a oooiouige B3 aublorite,

and besices a thorough investicaticn of tiwe facts, 4 two

part decisicn: is needed: (1) to settle this irmediate

issue aﬁ' (2) “or long-verm pratentatinve and recodial

Like the case method, the incidont process hes z2lso been used
extensively in both formal end infommed teaching and training
situations in rusireszs adminietraticsn,

|

! Andrews Gescribes a third, rore recent, problem oriented

approach in business afpratien—~the siilation techniyoe:

n?aul Pigors angd Charles A, *yers, Mersoiill &
tiont: A Foint of Vicr end a tothyd {5th ed,; Iva Yore:
BTy, 1985), p. 6z5.

\
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The basiness similation iz a recont pedagogical
developrent which puts the studonts in chanme of a set
of decisions in a similated business as a memiver of
a managerent tean. fike the student in the case, he
decides what to do. The impact of his pricing, produc—
ticn, moerchandising, or Financial decisions vponh the
fortuncs of his company and of his corpetitors is
calolated by conputer and returned to him before he
rekes his next rove.  Soveral years of business activity
can be redixed t0 a few noves in this "business gane,”

Simlaticn and instructional gaming have attracted considerable
intercst and use among business educators in recent years.

| BEduation was one of the earliest fields, after law and
business administration, to reflect interest in problem orientad
fnstruction, The first application of the case method to teacher
training is thought to have been that of Waples in 1927.13 mhe

June, 1930 issve of the Journal of Educaticnal Posgarch carried

a theoretical article on possible applicatians of the case method
in teacher trzining, and in 1933 sperle’s doctoral dissertation
surveyed then current uses of the case method in several profes~
sional fields, suggesting its application to teacher education.t?
Qulbertson, Jacobson and Reller peport that ‘

nnrxh'eu&, "Progress of Professicral Educatien for

Business,” p. 7.

1 las ¥aples, Prablems in Classroon othod: A Manual
- of Case Analysis for Hich Scnool Scoervizors arm Guichcors 1n
Sopvice (how Yora: raviillan, 19270.

“A..s. Barr, “The Case Study in BEduca*ion,™ Journeal of
Huocationsl Pesearch, XTI (Juane, 1930}, 59-6G; D, Berryo-iz fperle,
The Casc *nthad Tocondie in Prefessional Training {tew Yorks
Teachers' College, Jolwdia Uriversicy, 1933).
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in the 1940's, the case method began to be applied in
progrars for educating school adninistraters, 1In 1955,
Cyril Sargont and Eugne Belisle produced the first
tollection of cases in educaticnal administration., . . .
The pext year Daniel Griffiths presented some additional
cases in ., , . HBunan Relations in School ~odnindstrztion.
| More yecently, the methoo has becn used systeoatically
for educating school aininistratorsg in a nueber of
“ecolleges and wniversities.

Pevelopment of case materials for teaching educational
administration has been rapid, as attested by Horvat's 1965 listing
of 221 available case studies in the field.}® 1In the training of
teachers and\other schaool persoonel, however, the use of case
weterials has by oo means been limited 10 the area of adrinistra-
tion. Brackenbury has adapted the case approach as an inductive
rethodology in the study of philosophy of education for experienced
teachers.l? e Departrent of Dlucaticnal Policy at the Un'versity
of Wisconsin has made case studies available for the area of social
foundations of education,’® while 22dd and Sayres have prepared
a eollection of instructional cases

Veulbertson, Jaccbson, and Reller, Administrative Pola-
tionships, p. xi.

1635m J. Horvat, Edvin M. Bridces and Gorald E, Stroufe,
Case Studics in Fducational Adrinistretion: An Information Storage
and Retrievel Svstem (Columews, wnor  Loaversicy Cowmwll for
Educational Adranistraticn, 1563), p. i.
17Rd::ert L. Brockerbury, Getting Down to Cases: A Problems
Aproach to Educzticnal Fnilesornizine (liow York: Putnza's, 1539).

1Bagase Stidies for aalyvsig,® fadison, Wis,: CUniversity
of Wisconsin, Department of Zducatismal Pelicy, n.d.}. Mimecgraphed.)

e '
. I
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for advanced undergraduates or beginning graduaste students
studying social and cultural aspects of educaticn. The
cases lead into many fields of study, but their primary
esphasis is in sociology, political acience and law.4

. Batler, writing in 1966, reported that

the use of cases for Instructional purpcses in hicher
education is now prevalent. Generally speaking, kvever,
the pse has been samewhat limited in the professicnal
preparaticn of teachers, Cases have boen used in paychol-
ogy classes, studont-teacher seminars, method instrecticn
end in various other ways, Only recently, howewver, have
cases received extended use for the discussicn of theoret-
ical problems, group problem-solving, dsveleoprent of
critical thinking abilities, providing "fowwledoe through
| acguaintence,” or for clarifying and rodifying student
attitudes.

e case aporoach as a form of problem orjented instre-
tion has _heen widely used in the in-service training of education
personnel, particularly, although not exclusively, in providing
advanced training for administrators and sipervisors. Culbertson
records the adopticn, as early as 1952, of a casc approach in
sumcr saminhars sponsored by the Miiversity of Oregon School of
Bduweation, whcre
. Buring the first y=ar, the faculty used cases from the

areas of business and public alrinistratien. In addition,
the faculty wrote cases for the s¢ninar, 21

Ypdvard T. Ladd and Willien C. Savers, ces., Socizl
Aspects of Fdvcation: A Cosobock (New York: Drenciee-iall, 1962%,
Pe Ve .

R

' o pertsan, Jaccbson, and Reller, rd=inistrative
Relationships, o, x,
i

ptler, "Experircntal Study,” pp. 17-18.
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_The Sargent and Pelisle cases in educatienal adrinistration were

designed for both classroom and in-servioe use, and were, in fact,
utilized in a New England seminar for school administrators.®
More recently, Foreman, Poppen and Frost have described extensive
use of the case study in corbination with elements of sensitivity
training, in a corprehensive in-sepvice training program for the
total staff of a single elementary school.2?

Of particular interest among adaptations of the case rethod
for the in-service training of educational personnel were the
sumer oonferences held at the Harvard Business School beginning in
1955, under the auspices of the Institute for College and Univer—
sity Administrators, for newly appointed college and university
presidents, thelr wives, academic deans, trustees and student
personnel administrators. This institute program, supported by
a grant from the Carnegie Corporation of Wew York, incluled case
stadies developed by nesixers of the faculty of the Harvard Business
Echool, and reflected the emphases on close analysis of problem
materials and on decision-making characteristic of the Harvard

- pattern in business education. The content of the 19%9 program is

typical of the range of subjects dealt with through the case method:

2zcyri1 G. Sarcont ard Ducene L. Belisle, Elducaticnal r2mine
istration: Cases and Coceots (Coston: Boughton MiFilin, 1933),
P 14

23:-:.i.itnn E. Forcran, ¥illiam A. Foppen and Jach M. Frost,
“Case Groups: An In-Service Yducation Tochnique,™ Persornel and
Guidance Joumal, XILVT (Deceslor, 1957), 388-%2.
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Topics for discussion in the orocra centered en prob—
lams of curriculum proccdwse an? evalustion introduction
of a now progran of study; relations with alanni, the o
lic and trustees; foculty selection, evaluation and orcani-
zatim: the budget ana its effect on educaticnal policy;:
acadomic freedom; student respensibility, In semarate
sessions, the wives' crowp considered caces oconcormeod with
entertaining in the president's here, the influvyrwe of
traditions estzblisted by a precdecessor's wife, cormumity
and public relations as they pertaired both to the wife
ard to situvations of the adninistraticn, student froedor
and responsibility, the place of politics on the campus,
family finances and academic freadam, 24

- More yecently in the field of edvcation, considerable
.ﬁ:terest. has developed in applications of the problem oriented,
simulation method to both classroom and in-service settings, Both
the niversity Comncil for Biucational Adwimistration and the
Waticnal Bducation Association have rede administrative simla-
tions available for classroom end in-service use. Phavis esti-
mates that by 1965, "more than 15,000 graduate students and
practicing administrators” had used the UCCA similation materials,

Pecision Making and the Flomontary School Principal, produced by

the NEA Departrent of Elerentary Scheol Principals,

was developed for initial uvse at an annval meeting, but is
also appropriate and available for use by lacal and state
associatiens and by cellege and wiversity classes, . . .
Decision Poaking and the Vieentary Ectrol Frincindl contains
backgroind information axcul O Greenviile arca School
District and nine sirmlated tasks renresentative of prohlems
vhich principals face everywiere, Thay are ooneerned with
such things as schoel organization, scwol-comarity

24’5&& Institate for Coiloge and University Rdrinistrators,
Fnual Roport, 1539, {boston, n.é.), p- 5.
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relatiers, curiculim, supervicion of instruction and
parent-teacher-student: relations.

In the field of educaticn, particular interest has recenily been
stown in the values of avdio and visual presentations of problems
in case and sirulation form,2
Applicaticns of the problem oriented approach in education

for public adrinistration began to develep at about the sere time
that the case rethod was first being applied in education. In both
flelds, the influence of business administration as a rodel was
strong.  Stein, wvhose 1952 collection of cases is consicered
a pioncering effort in the field, traces the origins of the rodem
instructional case study in public administraticn to the work of
Pendleton Herring of the Harvard Graduate school of Public
Administration, who, during the acadsrdc vear 194445, dacided

o atterpt scoething in the field of public adrinistration

that would roughly parallel what had beoen carried on with

sach success Iin the field of business adrministraticon.

Stein notes that the earliest cases developed in this way “dealt

Byirtiam L. Pharis, In-Service Tduwcaticn ¢f Floentary
School Principals {(Washincten: Departhent of flementary Sccol
Principais, Matdoral Blacation Association, 1%66), pp. 21-22.

26e.g., Stephenie Slahor, "Docisicn—takinag Dxoersience in
Miminietraricen,® School Matacenont, XVI Gy, 1872), 55-31
describos the wse of vicoctaned sinmlations in educatienazl admine
istration courses. The Undvorsity Council for Educaticral Admin~
istration currently rakes availal:le case stuadies in printed,
tape recorded end film formats, as well as a nutber of simala-
tions and instructional games.
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with a mon in a situstion having to rake a Secision.*2’

A major stimulus to the develoment of instructional cases
in public administration ococwred vhen Cornell, Harvard, Princeton
and Syracuce Universities jeired tn form the Committee oo Public
MAministration Cases in 1948, and cbtained a Carnegie Corporation
of Hew York grant to collect cases systematically and make them
available as teaching rmaterials,. This group was succeeded in 1951
by the Inter-University Case Program with over fifty academic
institvtions as menmbers:

The Inter-University Case prooram was organized to stimu-
late the use and writing of case studics a2 aids to the
teachiing and practice of public achministration ard pelicy
formulation. By encouracing the writing arnd distribution
of case studies on decisicon making by administrators at
varicus lewcls of govermrent, the ICP aims:

1. to enlarce the existing bases for realistic general-
fzation asbout afministrative organizetion end behavior:

2. to explore the ranmer in vhich the insights developed
by the various social scicnce disciplines can be marshalled
in administrative policy making;

3. to nake cenerally awailable a body of varied case
materials useful for teaching purposes, for scholarly
Inmiry, and for analysis by practitioners in the field of
pablic administration; and

4. to secure widcspread accoptance of the case study
technique as a scholarly tool of reosearch &2 reportirg for
use in theses, dissertaticns and leamed articies,23

nﬂamld Stein, Puhlic Adninistration and Policy Develoo—
ment: A Case PBock (New York: Haroourt, Brace amwl world, i332),
p. xii.

28

Berbert Kaufman, The 7M1 Publicaticns Board, ICP Case

Series: Nunber 11, Tre Inter—rawersity Cese Progran, Cases in
Pblic Fdninistraticor and Folicy Formilation (University, Ala.:
tniversity of Alabama Press, 1%52), verso of front cover,
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By 1967, the Inter-University Case Progranm had produced more than
e modred individual cases, and wnder its aespices sgven gase—
bocks, Pegiming with Stein's in 1952, had agpearvd, Mosher has
abserved that "it is doubtful that any develoorent since terld tar

II has had a greater inpact vpon pedagogy in mblic
administration. "2’ |

" Althoush acknowledging the influence an his o field of
the case agproach in business administration, Stein sees
significant differences in the public administraticn case:

The two most isportent characteristics of the cases in this
volure which diztinguish them fyom rost of the Pusiness
School cases are: (1) a concern with preblens of value
- that are generally deecper avl rore corplex than the values
-, involved either in wejor business obicctives or in rersonal
o relatieng within small working crovps; and {2) a conscious
effort to point editorially and otherwise to issuos and
aguestions that zecm, to those concermed with the prepara-
tion of the cases, to deserve 4he particular (thouch by no
means exclusive} attention of readers.

Similarly, Culbertson finds that

2lthouch case writers hawe been sarowhat esperimental, both
in public and buziness administration, they noretheless
have been gquided generally by different rerspactives, The
cases about public administration nave had a broadsy ner-
spective then those dealira with business afninistration in
the sonce that they hnve encorpaszed rere hietoricel inform-
ation and hawe focused move spon evonts autzide the

Dpvodericn G. Mosher, ed., Goverrmental Recreanization:
Cases e Corrontayy {indianapsliz: "Gobos-terrill, 10673,
. X, 23

3°Ste:i.n, Public Adpinistration and Policy Do=loment,

P- %o,
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organization. This broader perspective undouhtedly sters,
at least parti2lly, from tho fact that sdniristraoscse i
public organizations are working in a servize sgerey
responsible to the pecple and are mch rore depondont wpon
the poople for determination of policy thon are expoutives
in business orgacizations. Thus, business cases are coner-

»  ally shorter and the probless ave rmore limited in saope

- than those dealing with public administration,si

-H:m'at, Bridges and Sroufe are among many students of the
case method to distinguish between b basic types of instruction—
al case studies, which they term respectively "the issue case™
and "the descriptive case™: R

The "issove case" camonly contains one or more problers

along with background matcrial essential to wnderstanding

the environwrent of decisien making, In this tyee of case, no

report of what was done to resolwr the maicr vroblem or creb—

dems is given. LS KIng of case geherally sorvos as a scin=
us to decisim. for the student must choose frex aong

& range of possible alternatives which ray be irplicit or

explicit in the case, ., , . "Iscue casos" are often used to

provide the student with opportunitics to engage in a veri-—

ety of decisions in a variety of settings. . . .

The "descriptive case® features a deseripticn of one or
more problems, includina relevant backorowmd cateriad, &0d a
staterciit or Indicatlich O winkt 18 dore,  Tnede Casts goencr—
ally are uzoc to furnisn a represchtation of reality for the
abstract worid of theory ard concopts. The "descriptive
case” therefore, supplies the instructor with a context for
teaching the student to forrmlate concepts by gereralizirg
fram particuelar events in the case and/or vith a context for
relating conocpts to practical situaticns. < |

A fuxcther distinction botween the ¢ .ge approach in business

311':ulbertsm, Jacohson, and Relier, Adwirdstrative
Relationships, p. 69.

32kbn'a‘_', fridoses, and Sroufe, Case Studies in TSuca-
tional Adninistratics, p. 60,
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administration and its counterpart in public administvation lies
in the erphasis in the latter field on the descriptive case. In
this respect, it is interesting to note Mosher's roport of a shift
of interest in recent years in the Inter-iUniversity Case Program
toward a samcwhat greater exphasis upon the potential
seientific research contribution of eases and relatively
less emphasis wpon their purely pedagogical use.3d
Law, business administraticn, education and public admin-
istration represent, along with librarianship {(which will be dis-
amssed in detail in Chapters IIT and IV), the professicnal flelds
in which problem oriented instructien, as exsrmplified by the case
and similation methodologies, has perhaps been most widely adopted.
These instructional strategies have, however, to zt least some
extent been vtilized in a variety of other fields as well.
McGlothlin reports that
social work has dependcd heavily on the case rethod of
in-truction. It has developed the practice of using pre-
pared cases widcht illustrate good practice, and also cases
wvhich students bring in from their field experience for
claseroon: discussion and analysis. . . . In the classroom,
the case portrays an actual sitmatien, which is presented
by a reccrd or report suitably edited and disguised for
. teaching purposes, The student has the opportunity to
- snalyze the case and to draw from it principles of arplica-
tion that may be of use in other situations whan he begins
practico. 34

Use of the case method to train velmteer and camnmity porsonnel

nbbsl'ier, Govermmental Reorcanization, p. xi.

Mrmlothlin, Patterns of Profcssicnsl Education, p. BO.




49
for work in social and other tyves of huran service agencies is
similarly widespread. >
prepared training manuals representing adaptations of the case

Fallaw is among severzl authcrs to have

approach in religious educaticn for both elerical and lay oronys,
and the author of the present study has pointed to the similari-
ties between case method instructien and the situvaticnist appreach
in contenporary ethical theury.as
In educatien for the health sciences, McGlothlin Grawrs

& parallel between clinical training in medical ecducation and the
case approach:

Teaching in the clinic nct only involves the teacher and

the shodent; it is focused en thwe patient, and is, in

part at least, cconducted in his prescnce, 71t is similar

e the "case method” in being directed toard a particu-

lar occourrence or set of facts or situction, Instead of

cases reflocting in words or perhwps pictures, ciinical 17

instruction uses the patient or the client for its “case.”
As early as 1544, Chope reported experimental use of the case

method in teaching public health administration, based on the

Em K. Stenzel and iiclen M. Feency, Iedrning by the

Case Method: Practical Arnrosches for Commnityv ic: 2els Gew
York: Seapuary iress, 1940}, B. 7.

xbhmer Fallaw, The Caze Methed in Pestoral and Tay
Edvvation (Philadelghiz: jbwestminister Press, Ivbll; Calvin,

TCase Fethed Approach in Library Education,” pp. 66-€7.

37&!:10‘.'1\1511, Patterns of Professiconal Fducatiom, p. 86.

.
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exanples of law, business, and puslic administration.?® stenzel
and Feemey list mursing among several fields in which the case
muthod is currently utilized for training professicnals, >’
Problem priented appzoaches are not limited to those

fields involving direct provision of human services. Mt reconds
their use in engincering education, and a recent doctoral disserta-
timn refers to an experimental application of the case method in
teaching enginecring graphi.‘w Finally, there appear to be
striking similarities between the case method of instruction and
the so—called "problem method™ as cwrrently utilized in
architectural education:

The instructor oives the architectural stulent a sck of facts

aboat a proposed building, including information on its site,

pwrpose, size, cost, and so on, from which he works cut an 4,
architectural design which vwill efficiently solve the problem.

In this brief overview of past and present applicaticns
of problem oriented instruction, it has been possible only to

idontify a few developmental landmarks and to indicate, witheut '

3Bytarcld D. Chope, "The Case Method in Teaching Fublic
Health Administration," Mperican Journzl of Publie Health, XTIV
{hme, 1544), 605-10.

3gtonzel and Feeney, learning by the Case Xostod, p. 114.

4Bpearscn funt, “The Case Method of Instructicn,” Harvard
Bluczticnel Foview, NI (Summer, 1551), 77; Michaol Darton Ateins,
¥ihe Doveloprene ard Evalustion of a Case Sty fpproach o Design
Instruction in Engineering Decion Gravhics," (Unpuolishedd ©d, D.
dissertation, Teyas ALM University, 1971;.

u}mlothlin, Pattemns of Profcssianel Bdutaticn, p. 7M.
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attemtizg an evhavstive catzloeg of applications, saething of the
xange and variety of disciplinary areas to which such techniuves as
the case method and simulation teaching have been adapted. In the
balance of this chapter, an attenpt will be made to identify scre
characteristics of the problem oriented approach sidch are consid-
ered, by those crrently utilizing it, to be of particular value in
preparation for the several professions, McNair hee warned that
the case method is so varied, so diverse, so adaptzble to the
T matwre of the individual course and to the persanality of the
individual instructor that no single person can portray it
accurately, 42
© Mindful of this caveat, the aim here will be merely ts single out
and fd=n+ify certain aspects of the problem orientad approach that
have boen freguently cited as forming a part of the raticnale for
its adoption in professional education. - '

" Perhaps the most significant element in the rationale of
poblem oriented instruction, both in professicral schools and in
tba in-service trzining of professicnals, is the opportunity it
provides to simalate, and thus to experience viecariously, something
akin to the reality of professional practice. MoGlothlin points
out that “application” appears to be an esgential elesent in all
fields of profecsional education;

By the term “application,”™ I mean the prooess by which

$2vz1colnm P, #ciair, "Editor's Preface,” in McXaix,
Case Method at fanard, p. xi.
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the practiticoner draws upon Inewledge and skill, filters them
throweth the screen of his personality, and applies them in a
situation calling fer the serviees of his orofession. Conpet-
ence in epplication is ene ultimate dojective of professional
education. To achievc such competence, the student wust learn
to use knowledge to select and quida action that is approoriate
to the problen and its context, . . . Professicnal education
helps the student master the precess of applicatien by placing
him in closely sirulated or actual situations which roquire the
gervices of the profession, and allowing him, wder supervisiom,
to take peeded action. 43

Tha case method and simulation are designed to place the Jearner in
the position of the practicing professional. The tasks he is called
upon to perform parallel as closely as possible the content of
actual practice: '

A case i5 a description of an actuzl situaticn or problem. %The
student is asked to put himself in the position of the respons-—
ible manager (retraining his own valves, perceptions and judz-
ment), to analyze the problem, and decide how he would try o
daal with it. I is expected 0 seck out the informatic he
necds, to apply the analytical rethods be knows (and realice
the need for others he will therefore learn later), and zpply
his jodgrent to the alternatives he identificd, and make and
defend his choice.

Its bhasic technique is to create a situation and problers as
mxh like the real YoCoy as possible except that, wnlike real-
ity, one doos not have to pay the ultinate price for one's
decisions. . . . Similation in education allows us . . . to
acguire rew skill, to test proficiency, to erperimcnk. . . . IC
¢an be used to irprove skills—technical, human, conceptual.$d

As fomms of problem oriented instruction, then, the case

rethod and sitmailation reflect in cowmon an effort to replicate the

43}bﬁlouﬂ.in, Parterns of Frofessional Bducakion, rp. 72-73.
4‘mﬁrews, "Progress of Profeossional Fducation for Pusi-
mess," p. 7; Pharis, In-Scrvice Dducaticn of Lleontery School

Princizals, p. 21,
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cperational enviroreent of professional practice with as mach
rwalism as possible, The cbject is to develop and test for actral
kinds of knowledse and skill required for success in professionzl
practics, as well as to detemmine the toleranse of the individual
for the kind of working enwirorment in which practice cocurs:

The techniques of crrplex problem solving, then, are fairly

. primitive., This is distrussing to us all, but it is

 devastating to those who rust have their analyses neat and
¢lean. Fecple of this bent should not enter the field of
business ranagerent, fer the preblems cncowmtered there do
not lend thermselves very ofton to sophisticated wathemat-
ical analysis. lost practical problens are corplex, and
the more significant the problem, the nore corplex it
‘wswally is. Thercfore, people who wish Lo succeed in man-
agement positions msg learn to "make—~do" with secoxi-best
rethods of analysis.4

Donham has ontrasted two different varieties of kowledge:

The difference between knowledoe of acquaintarce znd knowl-
edoe about is of first importance an coucarion. The one

s a part of the man because it is part of his persennl
experience, He uses it, The other is taken and often
accepled beceuse of the teacher's authority ornd prestige,
but is rerely related to the student's life.s6

A chief ohjective of problem oriented instructicn, in profcssicnal
areas, is to praduce precisely what Donhem temrs "knowliedge of
aoquaintance™ throush the pediun of vicarious exserience which

simalates active participation in professional work.

‘Slﬁemeth E. Schrelle, Case Zralysis and Business Problenm

Solving Qiow York: MeGraw-Hill, 15670, p» 9.

46“311,11:2 B. Leniam, "The Case Medwd in College Teaching
of Spcial Scierce,” in glair, Case Mothod at Iarvard, p, 247,




54
In pursuit of this dcbjective, it bocooes of parsmom
importance that the procblem material develeped preseni an acourate
reflaction of the nature and content of professional practice:

Problens should be selected which require ¢he type of awal-

ysis that is actually necessary in practice in the fieild,

+ « « Oonferences with porsons who ere using the kind of

© . Fknowledge that the course is to convey are an essential

-+ part of the dewelopment of a course plan. These ocnfer-
ences should be devoted to the disoowery of what kinds of
knowledse, techniques and judgrent the perscn being inter-
viewed is actually using in dezling with problems. When

»  these are determined, cases can be sought which roquire
the qualities of judgment that showld be taught.??

It is recognized, however, by many casewriters that no grovp cf
prablems can adequately reflect the totality of professional prac-
tice in any field. Specific types of problers mast be chosen from
a larger bady of potential problem materials to be feurd in daily
practice, and opiniens differ, for exarple, on the relative
inportance of typicalness in the issues chosen. Culliton, reflect—
ing long standing traditicn at the Harvard Business Scheol, is

gpecific in directing cascwriters to avold atypical or exotie

_ problems:

In the constant search for good care material it is well
to rererber thst the fomdation of the case system rests
not cn the wmeswal situeticns faced infrecuently b busi—
mesanen, but . . . an the Yspocific ang tyrical situsticns
which eonfrent paople in administrative positions.”

Surely if the School is to assure any leadership it needs
cases dealing with newly developing practices and with

uPlu'lt,, "The Case Method of Lustructien,” p. 181,
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problems not yot reoongnized by most businessmen. Yet the
great merit of the case system lies in the practice it
gives in learning how to face pr?ﬁlcms. For the rost
part, typicel prcblers are best.

Culbertson, Jacobson, and Reller, however, meke clear that either
the typical ar the atypical problem situation may have value,
depending on the specific objectives of case collection and
utilization:

8o far in case research, it seems clear that the cases
tend to typify the wnusual more than the usual. . . .

A mMinority of the cases in this book, for example, deal
with problers that were handled in a routineg way. It

is also true that a minority of the cases deal with deci-
eions in which the administrators were highly effective.
e+ « In the lang run and from a scientific standpoint,

it would he desirable to cbtain cases that represent
routine as well as cases that represent wnusual situge
ticns. In thoe meantime, there is value, from an instrue=
tional point of vicw, in using wwsual cases. In the
first place, stodents show greater interest in examining
and analyzing the vnusual than the routina. Socond, the
wmusual frequently involves situaticns that moke mach
greater demands on the administrator than do routine -
gitvations, and, therefcre, reprosent problems that
potential or actual administrators can carefully examine
with profit,9

It has been gencyally recognized that the case study {and,
for that matter, the similation model) are by no means perfect

representations of reality. lad and Sayres are particularly

43.33:'&3 HW. Calliton, Writing Bwiness Cases {Boston:

Divisien of Fesecarch, Gradeste Scnool of Buslness Admnistration,
Harvar¢ University, 1246), p. 8.

ulborteca, saccbzoa, and Reller, Administrative
Relatienshirs, p. 57.
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critical, from a pedagogical standpoint, of the ficticnelized case
sty in this respect:

In our cpinien, a serious drawback to other case capila~
tions has boen their tendency to feature fictiticus ar
idealized cases, ofton so chviously contrived and pat that
quite a misleading irpressicn of the nature of case evi-
dence is given. Ve suspoct that readers trained on swech
cases are likely to be sadly disillusioned when, later,
they try to reach comelusions and make decigions in situa-
ticns where corparsble ideal data cannot be chtzined.
~ Cases which, for example, conveniently rewveal the inner
.. thouzhts and motives of the drrvacis perscnae at criticel
© woments can hardly be erpected {0 proparc whe reaser to
deal with related problems in real life where such 50
revelations would be, to say the least, excoptional.

tharles Gracq reminds those who use the case nethod in preparing
administraters of another significant distincticn between the class-
- yoom and the world of actual practice: '
I he ease does not provide a porfect revlica of a busiress

situation. In the properly conducted class using business

cases, the stufents are put in the pesitice ¢f ire oxece-

tives vho rust arrive at definite conclusions to te

followed by specific actions whose morits will bo tested

by resulting ¢eveloments. Theore is no escaping the fact
. that the students' decisions are not tested in this way.>l

+ As an inductive method of instruction, problem oriented

teaching is frequently adwocated as a neans whereby stufents moy
identify and formulate ceneral krewledge ané principles from

consideraticon of specific prcblem situations. Feinting to the

Soladd and Sayres, Social fspects of Plucation, p. vi,

: SIG'.arles 1. Gragg, "Dacause Wisdon: Can't Be Told,”
P M. .
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valnue of the business case es both a polagogical and a research

tool, for example, Lorkard coserves that in the social sciences

carefyl, pationt and skillful chservation and analycis of
particular situaticns go hand in hand with statemont of
widely used wniformities. . . . The fzct that descriptive
data have not boen available has played an inpertant part
in holding up the spread of the kind of clinical knowlerige
which would provide the close familiarity with situations
from which widely useful wmiformitics couid be derived.

It is this necd which the case report as a record of

a research sticy is designed to £ill.52

Qulbertson, Jacohiscn, and Reller term this aspect of the case

approach particularly valuable in those fields that have only more

recently encrged as academic disciplines:

o

In the ecarly stzaces of study in almost any field of
scientific encesvor, concepts and hypothoses ave first
derived fror the study aid observation of individual
cases. Mn excellent illustration of this point is foumd
in the ficld of psycheenalysis. . . o Thus, at the pros-
ent stage in thz study of administrative bchavior, the
thorough preparation of case ctudies, with a conscieus
awarencss of the irplications and possibilities for
formilating and/or for reformilating theory, scems vory
desirable. . . .

It seems clezr that no one scientific method Is
appropriste for ctudying all types of admindetrative -
problems,  The strenyth of the case method iigs in its
appropriateness for capturing a2 more ootprehensive and
intensive view of corplex sitwations, ew other
methods, if amy, can provide a2s roch richress of detail
about. histerical &nd envircnncntal factors irpinging
upon adninistrative bohavior as can the case rathod,

Tha careful éepicticn of the situational variables

S2goorge F. T. Lonhard, "Clinical Prsearch and Research

Reports in Foron Nelatices,” in Andrews, Cace Motkhed of SYeoching
Brmn Folzticrns, pp. 22028,
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affecting leadership is clearly needed, since leaders can
only be wnderstood in relatich to and in interacticn with
the social and culturn) sotting in which they cperate,
Case studies that view the wotal adrinistrative setting
as a gestalt can help to meet thic neod,33

In law,

the method of case teaching is desigred both to define
principles throwgh inducticn from spoecific cases and to
oonsidar ways of applying the principles to other
situaticns.

Stein extends the inductive approach to the problem oriented study
of public administratiom, sucgesting that cases are valusble to
the stulent in

providing the means for suggesting and testing generali-
zations about behavior in mblic organizatians., . . .
Generalizing is . . . @ constant process in the study of
public adninistraticn, and one of the chijocts of the

. - cases 35 the encoursgement of this process.?4

Schnalle lists the fact that

sbadents learn, by perscnal induction, by exchange of
ideas among students, and by careful teacher quidarce
the principles of bysiners adninistraticn. . . . [(and)”
acquire confidence in these principles (theories)
because they were derived fram practical sitvations

as an advantage of the problem criented teaching approach. Simi-
- larly, Bunt suggests that the student who achieves what he temns

the maximm goals , . . widch are irplicit in the case
rethod . . . should be able to creata a coherent styucture

Sacxlhzrtsai, Jacbsonr, am ¥ellep, pirinistratize
Pelationchios, p. 53.

S\Glothlin, Patterns of Profcssicnal Bducation, p. 763
Stedin, Publie rbhdnfistrarien =i Folity leeiciount, p. aotid.
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of gooerclizel prepcsitizne frem his problesm-solving
experiences. From this, one should be able to make
infercnoes, both by adding the theoretical ideas of
othors, as they are.pertinent, and by one's own thinking
on a high level cf ar-alysis.55

Bxtensive experience with the problem oriented approach at
the Harvard Business Scheol indicates, however, that the study of
cases may prove, by its nature, of limited value in the formula-
tion of broadly or wiversally applicable generalizaticns.

A former student there reports: o

A major problem that confronts the student in each case
is the extent to vhich he can derive generalizaticns of
greater uwsefulness than pere solution of current praob-

- lems. He cores into contact with views ranging fron
outright donirl of the possibility of deriving any valid
generalizaticns to a belief that the gencralizations to
be abstracted fram cases are one of the most valuable
featwres of the case system, , , , One of the studont's
most important jobs in the case method is to distinguish

_betwean areas where goeneralizakion is feasible and areas
where it is dancerous; i.e., to detemmine vhen a general=
dzation seers to have sufficient validity to be useful.>6

In a similar vein, Andrews makes clear that with effective use of
the problem oriented approach to instruction
students leamn that stecessful treatment of 2 tase con-
- gists most often of ¢xamning a case situation as prime

" arily a conficuration of fact and feeling vhich nust he
dealt with as such rathoy than as an exarple of an

SSSd‘JtEI:B, Cas: Analysis and Bucincss Problon Solvinea,
p. 24; Hnt, "The Cere Molnod of Instruction,” p. 1785

56??. Eatler Carson, Jr., "Developrent of a Student Urder
the Casc tiothod,” in clair, Case Method at Harverd, p, £6.
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inductively attainabls gerpralizatien, 57

Borden views this characceristic as a strength, rather than
a limitation: e

It is more irportant . . . that the stulent should davelep
the ability to drev pertirert conclusicns from esperience
than that ho should pe expessd to voluninots exposition of
generalizations reds by others, Pathar thon asking stud-
ents to rexi soe et on achvertising “principles®, it is
. preferahle to devcte mart or ell <f a class hour pericdi-
© ¢ cally to the devsloprent of curvently useful generaliza-
tions drawn from a grewp of casgos recontly studied. (The
temm “cwrrently useSol coneralizaticns” is used advisedly:
it comnotes usefiul preceots for action by execubives in
certain kinds of sitavicens, ot mere platitudes or goner=
alizetions; it is }ess grandicse and all-enbracing than
“principles ™ ané It takes cogndzance of the fact that the
generalizations of earlier pariods are not always valid
for nes sitvaticns,? It s not the generalizations them-
selves that have value for the stuwiont, but rather tne
powers of discririnatim that he develops by this practice
in Crawing generatizaticrs.” :

vhatever limitaticns problem oriented instruction may have
in providing a basis for the inductive development of theories and
principles, because it provides for the direct linkage of theory
with practice, it is cx=zidered, by those adveocating its adoption
in professicral educaticn, a svperior means of testing both the
sozviness and the limdtztions of thearetical Watm ard
general prirciples by their application to actual problem

Sjﬂmmcth I, Irfrews, "The Fole of the Instructor in the
Casa Mothod,” ikid., p. 100,

53Nei.l E. Borce, "Develogent of an Outline for a Course
Tauvght Ly e (ase yeiwd,” ibid., p. 172. (Hersinafter referred
to as bBorden, "Developrent of an tutline.")
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situaticns, ILlewellym provides a sinple illustration of tids oon-
cept as it cocurs in Yegul educaticon wnder the case system:

Ancther standard class technigue is the testing of any
stwdent's form:lation of a nile cr principle (or, indeed,
of & policy} by a series of hypothetical cases which push
the: proposed formalation furlier ard further out to the
borderline of application, Lo as ultimately to reduce any
over-formulation to a partial ebsurdity which shows on
its face its own need of correction. . . 39

In business educaticn, Swrrey finds the case aporouch muperior teo
descriptive instruction in that it provides precisely this kind of
cpportunity to apply orinciples to practical situations:

The case methed Sustifies itself in that it presents

a corplete learning process.  Unlike the standard tescthook
type course, where the stulont reads stereotyped thweory
and in reny instances summarizes that theory {in order to
requrgitate it for exsmination purposes), the case nethod
provides ot cnly the theory but the practical applica=

I

ticn thercof, 00
¥aellough has expressed concemn over the potential limitatiens of
the descriptive approach in teacher educaticon, in wrging the adop-
tion of the case methed in its stead:

. The purpose of cas= stodies is to start the thinking

- process, not neccssarily to finish it. Throuchout educa-
tion, we need to be constantly aware of the danger in

53garl N. Liewellyn, "Tue Current Crisis in lLegal Educatica,”

. po 103-

6c‘st:e:rling Surrey, "Aoptation of thz Case Method of Irstruc—

tion to Undorgradiate Courses in Bisiness,™ arthweest ilesourl Stote
College Studies, XTI (May 1, 1257), 15, {(lereinafter cited as
e CAcaptaticn of the Case Metiod.™)




teaching facts and develcoing concepts as finalities.
Let us open minds and then leave them open.®t

In the field of public administration, Stein finds both inductive
and deductive possibilities in the study of cases:
Leaming by cases, generally considered, is a kind of
learning in which the stwdent derives insights or sugges-
tions for generalizaticss, or in which he is led to eram-
e his own generalized prejudgrents, fram the cbservation
of particular instarces. It lcads to an wuderstanding of
how people behaved in the wast in given cirourstances,

and encourages reflecticn cn what kinds of conditions in-
duce what types of behavior,

Athos and Coffey, advocating use of cases in the stwdly of organiza-
timal behavior as "an effective counteyxpart to the laboratory,”
maintain that testing out principles in an applied context ic ot
' merely desirable, but essential:
The authors take the pesitien ., ., . that understanding
humen behavior in crganizatiens requires the shility to
see in the acteal behavicr before us concrete realization
of the concepts and theories we hold about arganizational
phenamena 63
Fron arother point of view, Fitzsinons stresses the value

of problem oriented methods, such as the case approach, in the

8lpichard D. Fellouch, "Ferceptions ard Self-fctualization:
A Goal for Blucaticn ard & Twory for Teacher Training,” Scicnce
Bducation, LIT (Fehruary, 1%68), 49.

62g1ain, Puslic sirinistration and Policy Development,
p- oviii.
6

3Ant1m,r G. Atlys ax: Rebart B, Coffey, Dehavior in
izaticnz: 2 ruoltidisn-cicrsl View (Englowood Cliris, H.J.:
cree-tiall, 3%Z5, poo mi—viil.




application of louwiledse to socinl purpeses, a widely acceptod
cbiective of profescicna? edwarion: S

In itz sain, e coudent must learn to apply princivles,
ralee, arnd thecries by the test of relevance cnd the
lirits to ateain “"dovelopos® generzlizaticns in a sue=
cinct swriory for fumare thirking, It will be helpial
to atbach scolal implicitions to such case soluticn
genoralizaticn. This attitude of social reference
should be inborent in the case nethod of teaching at all
tircs., It will give zest to pursue with insight solu-
ticns for sction instead of rerely considering subject
matter in its "vooum" of intrinsie reasonapility with-
cut sccial 2nd civic refercrce,

Hunt describes the manner in which thecretical presentations may
be oxbircd with probler meverials when a cast approach is utilized;

It is altogether likely that the material for such

& course will oontain readirgs vhich ave not cases, resd-
ings inserted at srpropriste points to provide theoretical
treatrent, factual material, or procecdural skills which
the cursent coxe natarial causes thn stwdent to desire. It
ie, hovaver, implicit in the case nothod that such back-
grouwid moterial would not ba provaded all at cnce as a
separate section of a covrse.  Such prescentation has the
disadvantage of insufficient retivation. More impertant,
it presents the materizl apart fram its use thus prevent-
- ing the Egansfer process which is a vital part of problem
solving.

A general trm:dtaeardswulbarmtspmsmtat.j.mofthebry
with its gpplication in professicnal cducatieon, in place of an
earlier sequential patterr, is noted by MeGlothlin:

A nirber of professions have fcamd this crder of basic
science, "professional” sciente and appliceticn to

4_. . _ .
s'ntzs:::o. » Tohe Caza Method of Teacking " p. 104,

B3yumt, “Ire Cozs Methed of Tossiuetion,” p. 177
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e a2 usafel one. . . .
Mthouch this order is corpelling in its Jogical

. moverent from basic science throuch "professicnat science®
to applicatian, it has caused dissatisfaction. It post—

. pones application and corcrete esperience to the end of
the curricular, and it mey lose the interest of stulents
who are asked to master principles without understanding
their applicaticn. . . . The logic of dnowledse is not
always the logic of learning., Changes in the sequence of
the professicnal ecurricula appear to be moving toward
paralleling stwdy of theory with study of application. . . .
Prom a layer~cake sequence, some schools are moving toward
an order in which the study of princ%gles and experiences
in application proceed side by sice.

Just as the problem oriented approach to instructicon has
proven useful in testing the validity of gemeralizations, so it has
been reperted of value in challenging stereotyped pattemrms of think-
ing about, and responding to, Wmman situations:
- Cemeepts of generic man can help sharpen and deepen our
mderstending,  But since coroepts are abstracticons of
reality, there is san dencer that they cversinplify the
oorpiex realities that truly characterize an individual
man, The rore we tend to accept one concept as explain-
ing 211 there is to know about all men, the greater the
danger is likely to be,67
Feporting on an application of the case approach to the in-service
training of ecxecutives, Andrews notes its usefulness in breaking
doum tendencies toward stercotyvping: B

I eaw developing . . . 2 turning away from the idea of

a general "principle” for solving huwan problons, and
a tuming tovard the attitudes apd questions with which

Galmlot!ﬂjn, Patterns of Professional Fdveation, pp. 57-59.

67).thos and Coffey, Ichavior in Oreanizztione, p. 181,
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skillful administraters eperoach the rrcbhlers of working
with people in their own crcanizations. . . . The cmfer-
ences h_om:.gnt.cd the ebsuxdity of all sterecotyped :
response to wnigque situations, . . .68

¥hen problem oricnted instructional methods are adopted,
txansfer of a specific body of fact, information, principle or
theory is subordinate to the aim of training the student in what
several advocates of the case methed have termed "useful ways of
th.:'.nk.i.r:g."69 Beryein, for exarple, in prrposing a new problem
. oriented begiming undergraduate ocourse in psychology, stated that it

alms primarily to develop an attitude and a way of think-
ing rather than a technical vocabulary, a long list of
established facts, or a handful of dovbtiul abstracticns
called "laws of behavier "70

Similarly, Butters expresses the aims of the case approach in
teaching finance in these terws:

The heart of the case method of instruction is the use of
problems to train the student to discover, and then to
fix in his mind, ways of thirking that are productive in
the subject area. Agvropriate use of theory ard the
acquisition of factual maeterial and orocedural skills are
also important goals, but the mein chjective is an ability
to handle different types of ranagerial problems intelli-
gently. The word "decisicnal® is somctines used to

B ennoth R Ancrews, *Esecutive Training by the Case
Method,* in Andrews, Case Joichod ef Teashing Invan Felaticrs, p. 198,
69P.alnl R. Lawence, "The Precaration of Caee lMaterial ®

ibid., p. 223; Enmt, “ore Case Mothod of Instnwcticen,” p. 1757
Donham, “"The Case Monthod in Collace Tecaaung of Seclal Science,”
p. 244; Stein, Pdlic Fiinistraticn and ralicy Doveleonent, p. xvii.

70}‘. K. Berricn, A New Type of Lleentary Oourse,”
RErerican Psycdhwlogist, IT (April, 1946}, 142,
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contrast the case neshod with "expository™ teachi.ng.n

Gurrey is typical of advncates of the problem mriented approach
to instruction in citing long-range values of this kind of learn-
ing experiences;

It £hould he realiced that the subject matter of a given course
will mot remain with thn stident rany hours afeer he has taken
his final ewavinaticn, As the yooxrs pass, the specific theorics,
the specific dates he has hoen asked te momerirze, the spacific
mathomatical fermulae ard the specific exarples he has beon

" pequired to reiterate, will not remain with him. The case
methed does not attompt to aphasize the merorization of these
factors., Insteixi, the purpose of the case nethed is to train
the student in proper habits of thinking. This will stay with
the stodent and will enable him to meet new situvations. The

- specific kowledoe of any given corpany or the soecific

© theory that he might have learmed as a resuit of the case rmethod,
or any other method, is of minor impertance. The significance
of the case methnd to the student, when repeated over and over
aqain during his collexe carcer, is that in future life whon
faced with now situaticrs, ke is rot only able to think clearly,
concisely and logically, kut ke is able to redace thoge thoughts,
in writing, at the preper tirme, to a defensible conclusion.?

Finally, Culbertson, Jaccbson, arnxd Reller relate these views spec-
ifically to conterporary learning theory:

Modern reserach on the learning process indicates that trans-

fer takes place when students perceive similarities betwoon

e situation and amothor, For this re.zon it can be

predicted that the arcent of transfer of learming cculd be

much greater in the case methed than in many cther foms _
of teaching o . . - A sty of actual exxcricnce i
throuch cascs shaudd develep perceptions that would

71.3. Keith Putters, 4., Case Probloms in Finerce {Sth ed.;
Homewood, Ill,: Richard D. irwin, 156%), p. Xl

Pourrey, "Mdaptatior of the Case Mothod,” pp. 15-16.
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hae nuaninq in futrvre admindistrrtive situatior\s.73
One specific aspoct of the develogrent of "useful ways of
thirking" sossht with the problem oriented approach is sysbematic
training in the skills of prcblem analysis, According to Athos and
Coffey, in the process of case arzlysis "the challenge is to dacide
I which of the data are relevant, how they relate and what they rean.”
ihey describe the kind of amalytical process inwolved in problem
solving with the caze methexd of instruction;

By sharing our percepticns vith others, and by trying to-
gether o find order in cases, v can sce more and wder-
stand better. Ve leaxn better whar to lock for, how to
relate various elerents, how to intcrpret them, and how
. to consider the cunsogeenoes of our various action deci~
T ogions. Ve can leamm to icdentify the irplicit, often
wconscious, assumptione and inferences that both we and
others make, and that, i tumn, blind us from secing more
" and decper.  In sum, w2 can Jdevelop our analytical and
diagnostic ebilities, which in tum help vs to nake better
decisions in our own experience.?
Bt offers
the power to analyze and to master a tangle of cireum
stances, Ty selecting the Lpertant fastors from the
whole set of facts, ard Iy welching their inpeortance in
context
as the First minimim qoal of caze method teachiryg in texrs of the

dovelorent of "attitudes ard habits of theoght characterized by

73cu1h-_-rtscx., Jaochaos:, and Reller, Adminisirative
Relationships, p. 76.

M thas and Coffey, Eetavior in Organizstions, re. 132,

140-41,
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logical behavior in dealing with preblens. . . .™° Culbartson,
Jaccbson, and Feller, as well as Pharis, relate the developrent of
analytical abilities to the specific training neels of practicing
and prospective school administrators, Pharis wrges adopticn of
a training approach

which centers on process—that is, in-service programs

which are directed toward creating an envirorment which

strengthens the percoptive ability and the analytical

capacity of persons in the program. 6
Similarly, in business administration, Fayerweather stresses, in his
instructions to casewriters, the importarce ef "daveloping
& student's ability to discriminate betweem vseful and unnecessary
informtic.n."n

Mvocates of problem oriented instruction are reayeimanimovs

in insisting that problem analysis cam oocur meapingfully eaty in
a oontext vhich presents as fully as possible real situations in
all their hunan and institutional corplexity. In this respect,
both the case study and the simulaticn model are said to have
particular value in that they undertoke to present to the learnes

the totality of the prcblem environrent. Schinelle has described

Bpunt, "Mhe Case Method of Instruction,” p. 178.

7 - . e - - N
GPha.n.s, In-fervicoe fovcation of Tlerentary behoel Princi-

¢ P 17; Qulbortson, Jaocrsuk, arc i@iler, acrministrative
Relationshies, p. 63.
7

John Fayerweather, "Ite tbor< of the Cace Writer,® in
MeRaiy, Case Mothad at Harvard, p. 275.




69
kinds of oamplex problems typically presented in case study or
simalation form:

Characteristically, in a corplex problem, the problem it—
self is not clearly dJdefined, the crucial fixed and vari-
ahle eletents ray not be identified, and evon where they
are identified, they frequently will be either wimcasured
or measured in ordinal terms only. #Finally, even where
elements are both identificd and cardinally measured, tha
relationships among them may be ckscoure.

.. The conplex problem, by definition then, is the prob—

© Yem which is not precisely stated, ‘The problem elerents
are either poorly measurcd or even corpletely wnmeasured
and the relaticnships between or among variables are ime
known or exceedirgly tentative,

Typically, the compleox problem involves an almost
infinite number of facts. Most of them are unknewn.
Those which have been jdontified are seldom quantified,

« = o The relationships botween or avong variables are
usually matters of wild conjecture rather than certain

knowledge. 78
Athos and Coffey offer a pedagogical raticnale for confronting
students with problerm assignments of such oorplexity:

ne of the most difficult aspects of diamosing many
cases is to determine what the problem is, Many cases
inclwde several problems, and it is difficult to deter—
mine vhich should be dealt with and in what erder. In
this respect, such cases are similar to real esperience,
It is clear that 1life itself presonts to each of us
mny oxyplex and confusing situaticns, It is ogually
clear that we often have to provide cur own order—ag
Bavetines cannot tum to teacher, parent, minister or
friend to find that order feor uws. There is thus consid-
erable rerit in having experiences in school that sime-
late these real-life conditions—-—i.e., partially
wmordered, reascnably uvrstructured situations in which
we discover our own medes of initiation and response.

78
Schnelle, Case Mnalysis and Pusiness Problem Solvina,

Pe. 2-3.
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iencing the process of learning this way may e frus-
trating and uncertain, but it is alseo both practical and
yealistic, 79

Advocates of the problem oriented approach stress the valua
of the case stuly and the simulation model as devices o reflect
ard reproduce the conplex and dynamic nature of actual professicnal
practice. Ralph Tyler has cbserved how, in general, problerms of
professional practice are characterized by variety and wniqueness:

Many of the problems encountered by a nerber of a profese !
sion are in a certain sense unicgue. o splve swch

a problem he mast draw upcn certain basic prineciplos.
However, the spplicatien of these principles pecessitates
an analysis of the particular problem to identify tha
mique aspects which will require adaptation of the
principles.

Mosher notes the cbjectives of public administration cases in this
respect: i

The . . . cases aimed to illustrate the complexity of pub~
lic administration rather than to find sirple rules; they
focussed upon decisions in matters of policy and program
and, with sowe exrepticns, svoided technical and manzgerial
subjects, . . . Fach case was intonded to stard on its om
feet as an independent literary contridbution to the under-
standing of public decision-raking, . . .

The cascs demonstrated and aphosized same focts of
administrative life that the foundoers of the program
wished to have brouoht to the attention of students and
practitioners in the field, They showed thet policy end
political elemonts inhered in administrative gprocess and

791\thas and Coffey, Beravior in Orcanizations, p. 139.

sokalph W. Tyler, "Flucatioral Problers in Other Profes-
sions,” in BEduceticn for Likrerionship, od. tvr Bernmerzd Ferelscn
{Chicago: Ancricnn Iitrary atcoclaticn, 1049}, po 24, .
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decision. They deronstrated the trecendoss variety, soooe
amd importance ©f aZwnistrative decisions in owr national
life, as well as the nyriad of varisbles that enter into
the shaping and carxying ovt of thoee docisiens, They
made it clear that an irportant eleent of acdnistrative
perfarmance—oorhaps the most Iportast element—is the
art of nogotiation.Sl

Andrews calls business "for more heterogereous and less stable than
medicine, educaticon, the law or the ministry,” while Copeland torms
Fomtinuous, dynamic change,® "one of the most impeortant character-
istics of business in the real world.® Donham, one of the earliest
advocates of problem criented instructian, is specific in wyging as
a goal of education "leamning how to deal with chance, how to
develop an adaptive society.” Dewing is one of rany to have com
pented on the valve of problem oriented teaching in preparing stud-
ents to deal with a corplex, varied and dmmuic envirorent of
practice:

Blucation must afford the training to ensble the irdividual

to meet in acticn the problors arisirg out of rew situa-

tions of an ever—changing enwircrmont.  Bducaticn, accord-

ingly, would consist of acquiring facility to act in the

presence of new exgericneoe. It askg ot how a ras ey Le

trainad ta know, but how a man ray b2 traired to act, . . .

If the fullest gyportunities of case rethod instroction
are realized, the rethod beoores nothhing but the practical
application of the thecry that the pewer of thirking and
mt the ac;cuisiti%l of facts is the ultizate of our ¢du-~
caticral ifeals.® .

81!!:15119:, Goverrmental Pooreanization, p. X.

umm-s, "Itv> Procress of Professional Educaticn for
Business,™ p. 1; Copeland, 7nd Merk 2o ™va, p, 175; Docham, “The
Case loihod in Collece Teacning of Sotial Science,” p. 244 Arthur
Stone ewing, “An Introduction to the Use of Cascs,' in MoNair,
Case Fathod 2t Harverd, pp. 2-3.
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Racogniticn of the dynamic charscter of srofessiemnal prac=
tice results, with problem oriented instruction, in an emphasis on
the transfer of broad concepts, not training™in narrowly vocation-
" al, technical skills. Bunt is candid in acknowledging the limita~
tions of the problom oriented approach in presenting a body of
factual material:

Since the tirme for any course is limited, the time con-

sumed by the case method in training persons to think

ebout problems reduces the available time for the teach—

ing of facts and technicues. , . . It must be conceded

that a course taught by the case method cannot be expected

to conwvey the same content &5 would be available in 83

a course where facks and skills are the principal concern.
Parden is equally candid in accepting this limitation in the prepe-
aration of business administrators:
- The aim was not to give skills in the tachniques of their
<+, beginning jobs, but rather to train men to deal effective-

- 1y with tha problems which they would meet when theyail

reached positions calling for administrative action,
Culbertson, Jacobson, and Peller relate the changing emphasis in
the preparation of educational administyators reflected by
substitution of problem oriented teaching modes for descriptive

Instruction to an "expanding corcept ©f administration” that

BJHLI’\t, The Casc Method of Instruction,” p. 188,
B4prden, "Dewcioprent of an Cutline,” p. 1G5.
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stresces "huran behavior with its many ranifestations and subtle
nuances,” by oontrast with earlier instructicnal emphasis on "the
specifics of procedures and law and the more technical aspects of
administraticn.” In their view, '

. since a case secks to capture the administrative situation
&8 avhole and thereby to encampass the amtent of admin-—
" istration in temms of its brosder and rore rodemm weam'.ng,_

it cannot help but convey human-technical relationships.82

N

o Problem oriented instructional approaches in professicnal
eduration appear to be characterized, then, by attempts to simulate
the reality of professional practice in all of its carplexity,
variety and dynamism, by inductive methods of developing and test~
ing gensralizations, by a stress on the wmique rather than the
ommon aspects of professional probless, by an erphasis on the
development of analytical skills of complex problem solving, and
a deenphasis on the transfer of narrow, technical or vocational
skills and techniques, They direct learner attention to a body of
problem materials, drawn as faithfully and fully as possible from
the real world of professimnal practice. In these respects,
Andrews has contrasted the problem oriented approach ‘in the
professional sclool with traditicnal liberal arts education: -

The role of the professional school is to do what the best

schools of liberal arts, in a cawitent to inacticn and
detachment which may be their principal weakness, refuse to

Boulherteon, Jactbson, and Reller, F3-inistrative
Relationshivs, p. 77.



do. A professiceal sohoel aims to focus the broad out-

cans of a Yiberal edumabion upen tha soluticons of certain

classes of recurring practical problerss that are rot amen-

able o aratear, vninfzrmed, irrcsponsible or fortuitcous

“ golutions. o . . If the aim of the liberal education is to
enable en individual o Live as a fulliy develeged human
being, the aim of profecsional education is to espower him
to act effectivoly and resrensibly, and to ermiip him 4o
lead,

Androws' cbservations rake clear a further irportant char-
acteristic of the problem orientod approach: ite strong emchasis,
in most instances, on action by the lesarmer in oontrast to rere
analysis for the sike of understanding, The proklem oriented
teaciung rodes are generally typified Ly an insistounce that the

learney formidate, prescnt, and defend sound sotutions to the body
of problems on whiczh the course or training program centers, tore-
cver, the evaluaticn of academic achieveront is cus*orerily in
terms of ability to produce soluticons and recamend courses of
action that are sound, viable, and consistent with the best princi-
ples governing current practice in the ficld. Ve have seen that
Buttars calls the case method “decisioral® in character:
. Case problems confront stulents with the necessity of make

ing dooisions and this is perhwmps their oroatest wzluve,

The studont carnot stop with an wcerswoanding of Lhe lacts

and & listing of che items that desorve conciduration,

Mastery of these ratters is rerely the juwping off poink

for class discussicn. 79 bBe effechive, the stodent ruet
actually think the problen through o 2 dacisica, explain

asmdre«as, “The Progress of Preofersicnal Léucation for

Business,”™ pp. 3-4.
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his analveis to his classmates and defend it against their
jdeas, The need to choose areng balanced altornatives and
to discuss the decision intelligently is a creat foroe in
learning, It helps to provide that elusive quality of
Judgrment that is cften missad where learning is restricted
o memorization of fact amd views which others have
oodified,B?

Elahcr has commented on the irportance of providing cpportunities
for action-oricnted decision maxing in training school administra—
-~ - tors, and on the dhjectives of simulaticon teaching in this respect:

The desire to provide more decision-making experience for
studonts has long been a dream of many departoents of edu~
cationel adninistration. Practicing administratorz ané
thaee training for adninistvative positicns need corcrete
decisian-making experience In their proorars of preservice
and in-service education. This kind of experience pro-
vides an opportunity to develep the practical epplicatichs
and i.nplicagléons of the theory of educaticnzl administra-
tion. . . .

For Schnelle, this emphasis on decision making
brings instructicnal realism to its ultirate cenclusion,
for in the world of affairs, the final dbject of busiress
analysis is to reach a deci .ion, . . .89

Dunn has termed "this responsibility-for-action requirerent of the

 case method . . . perhaps its principol distinguishing characteristic.™ 0

87 Butters, Cese Proble—s in Finange, o, xii.
8

3Slauhc:::, "Decision-Makine Zxperience in Administraticn,® p. 30.
Bgsdmelle, Care Iralvzis snd Pusiness Peolrlem Solving, p. 22.

QDPJbert B, Iamn, ITYI, "Dasic Characterictics of the Case
Method,”™ in Mclair, Cose rothnd av arvard, p. 93,




Moomell and Widie comant on its value in the in-sarvice

txraining of acadznic administratorss SRR

They gain the corviction that there are always solutions wo
problews if one asscesses the sitweticn carefully, with clese
attention to its detai)s; if one searches out all the altema—
tives; and if one predicts accurately the prchoble conse-

- quences of action. The participants also beoore aware that
although deliberation and pacing may be essential, continucd
indecisiveness is dangerovs, that terporizing never makes
a problem fade away.? '

8imilarly, Culliton chserves that, throuwgh the case method, students
of business administration develop the desirable attitude

that ability an? willingness to take zcticn socn enowgh

i1s frequently rore important than being 100 per cent

. xight when it is too late to take acticn; that inaction

is frequently action of the wrong kind.92

The stress on decision making and action to implement deci-

eions that appears typical of the preblem orientnd instructional
- mde uswally incorporates the further complicating factor of forcing
the leamer to make a choice between two or more viable alterna-
tives, each of which is, in one or more respects, a less-than-
perfect solution to the preblem at hand, Humt insists that

there mist be a basis (not only in the facts of the case

poblem, but zlso 1n the backgrowd of knawledoe ard

gkills of the students) for a reaconed difference of
opinion to develon in the classrocn

- Ninstitute for College and University Adninistrators,
Arnual Repert, 1958, p, 10,

~ ¥%ames w. Cullitm, *The Question That Eas Mot Been hsked
Cannot. Be Answered,” in Séucstion for Professicnal Fesoomsikility,
p. 90.
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if tho probler criented, discussicn method is to achiew pavimm

93

educational results, furrey, Gragg and Dewing are In egreunent

that this replicates the reality of business practice:

The fact that business problems do exdst should indicate
that there is rno single, proper, sirple seluticn to busi-
ness problews, o . . The student must be impressed with
the fact thot business problews are the result of several
possible conditions and alternatives, and that if the
problem had a simple, obvicus solution, then there would
. be no sich thing as business fallures or weak orponies
.7« and there would be only minor errors of managcnent.”?

Athos and Coffey point out thot the existence of alterna-
tive decisional patlmeys is characteristic, not merely of profes-
i elonal practice, but of life itself:

|
| There is no one right answer. . . . In real life there are
usually several alternative courses of acticn open to us
and others in specific behavioral situations, and often
mre than one of these is right, "ckay" or “good."
Further, we usually do not know whether they are “good®
or "bad" decisicons wntil we have implemenced them and
seen the results. . . . The problers of life that ratter
are more for living with than for solving, . . . ¥hat
Was an appropriate decision in a past situaticon is rot
peccssarily appropriate for any other decisien, if we
accept the assurption that each behavioral situatien is
likely to have at least sae differcnces that meke ic

-

. Pelating this quite directly to the "situationist™ approach to

problem solving, the authors observe that "the situaticnist™ permits

galhnt, *The Case Method of Inctruetion,™ p. 183.

gqm' "adentation of the Case Nethod,” p. 9: Cregg,
"Because VHedon Can't be Toid,” p. 8:; Dawing, "an Introduction to
the Use of Cases,” p. 3.
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to cam: to zwerenecs as pany of the faotors 2 he can deal
with, and chocses evon thouch ambiculty recains, Fe moss
there is no perfect optien, that he will Zool Roth cood
and bad no matter what he Goes. Feason can blp him, but
the choica remins his om and he acoepts the concecuences.

95
Seen in this light, the goal of the problenm oriented oourse, then,
becomes, not the production of "right" answers, but the developmant
of mados of thought and methods of analyeis that will resplt in
soand judgment in action.

Culbertsan, Jacobson, and Reller point oct thai, shiile
sare case methed teaching stresses rational goais of problem
solving or decision making, other teachcrs seek to effect emotional
or attitudinal changes:

Those vho are cormitted to the geal of attitwde change
point espacially to the uvnique caracicy of the cese
method to prodivce a hich desree of erotional imuolverent,
and therchy, to provide copertunities to sivients for
recognizing and understarding emoticas,S6
MoGlothlin is among many contonporary teackers to state tha irport-
ance of basic bchavioral pattems for success in professional
practice:
A mrber of professions , . . hope that credvates will
have attained vhat might be called & "profossionsl
personality,” This cbjective is partioulza=ly significant
for the "helping" professions, vhich aze crooerred with

Interactions botwoeen the prefessionsl persen end the
recipient of his services., 7The quality of the irteraction,

95m and Coifey, Batiovior in Cocanizetons, pp. 140, 287,

Monibertson, Jacoiscr, end Reller, Zd-inistrativa
Relationshios, pp. 83-85.
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ad thus the effect of the service, may derend as mxch
vpon the personality characteristics which the profes—
simalpexsonha.g acquired as vpon the knowledge which
he has mastered,”? L

Butler offers evidence of the value of the cate mothed *in modify-
ing or changing students' expressad cpinions or beliefs about the
Mwrican culture and American Schools,” while McComnel]l and Wicke
report similar results from a problem oriented approach to in-
service training of academic administrators, as cbserved by the
trainces therselves: _

The institute was effective in stirmlating attityudes and

was ot designed o supply simrple snssers, Therefore,

when the respondents were acked to give esarples of ways

in vhiech the institute had affected administrative behave

ior, they spoke rost Frequently in tems of attitudes

xather than decisions and actions, ;
Christensen and Zaleznik Gescribe one spocific characteristic of -,
personality considered desirable in business administration that
lends itself to developrent under problem oriented instructional
ficamats:

Despite sore views, and perhaps hopes, that business as

a "science” will be a world of prodictabdle prebabilities,

it is row arnd most prokebly will remain a world of risk

and uncertainty, The businessman's stock in krade is

his willinemess and ability to take risks, to dogids vwon
amd inplesont action based on limited knowledse. « . .

97}&10!'111‘;.11, Patterns of Professional Dluczticn, p. 18,
9"’Eﬂ.ﬂ;!ler, roperipental Study,” e, 3, 21; Institute for :
College ard Uriversity Jdninistraters, Annual Repert, 1982, p. 11,
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- pusiness education, to ke realistic, rust face uwp to this -
risk and uncertainty. Ue doubt whether ene can "tasch® | -
the willingness to toke risks; stodenk and teacher alike |
hawe to “live" the process. One of the foatures of thw
case method, as an inductive process, is that it provides
an cpportunity to participsto in risk-taking and ds=cision-

. making in the face of weertainty throogh the pediun of

dealing with concrete situaticns,39

The problem oriented zpproach is considered, by its adve—
cates, particularly valuable with respect to achieving erotional,
attitulinal, and behavioral cbjectiwves, because of the high degree
of learmer involvenent that it domands: .

By forcing himself to think and feel into the very heart

of an cbjective problem and to core up with a practical

decision, the student derives a raturity and irdependance

of mind that is not resdily available in a typical lecture

or discussion kind of course.100
Schoen and Sprague, former students at the Harvaerd Business School,
oonfirm that with the case pethod of instriction Teonsiderable
attenticon is given to stim:lating koth the emptional and the
intellectual reacticns of the sr.u&mt."lm Cultertson, Jacobson

and Feller suggest that

99f.::. Polund Christemcon and A, Zalezmik, "Tha Case Moghod

and Ite Adndnistrative Tnvirorment,® in Melzir, Case “athod 2t
Harvard, p. 212.

100Art!:u|:' Upmren, "The Case Method of Teaching, ™ p. 239

lmtlnnald B, Schwen and Philip A. Snrague, "The Case Method
as Seon by Poceont Greluaces—TI., bhat Is tha Case Method?® in
¥cair, Case Mothod at Fanverd, p. 79.
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wrestling with actual problom: mekes for intemse psychol-
ogical involvement in that stuients typically project
thamselves into the situation studies and frecenily
identify thesselves with persans in the case.iC2

Such involwerent on the part of stulents is claized, by advocates

of the prcblem oriented approach, to generate, in E.:m. a high

degree of enthusiasm and interest. This is particularly irportant

in terns of applicaticns in in-seivice training:

The most important condition f all learning is the
interest of the learmer. In rasa teaching, the instructor

not cnly catches the interest of his stulonts, ha kesps them

interested in each cther, in 1he case before them, and in the

aims of the course.103

K
Ieamer enthusiasm and interest are not éesired, with prob

lem oriented instruction, merely for their o sake, but are

considered vital to the success of this teaching approach, because

with it the student must carry ba:ic respensibility for his om

learning. McNair is specific in temming this a condition of learn-—

ing uwder the case method:

The only discernible camn Uwead nmning throuh these
varied dissertaticns on the cuse nethnd is the emizsis on

student participaticn in the iucaricnal process, cn the ex-

tent to which the student is expectsd to carry the Ball. o ., 104

mzmlbertsm, Jaoshson, iyl Peller, Fooinistrative

Felatimnshins, p. 76.

. 103xsmneth R. Erdlrows, "Tin: Pole of the Imstructor in the
Cese Methad," p. 99, for the siceificance of this oooect in ine

sarvice training, see Andress, "Frocutive Trzining By the Case
Method,* p. 193.

mrwair, "Editer's Prefuce,” p. xdi.
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Butley offers a more detailed éescription of "student-contoqed”
instruction in action:

The case method assunes grovn discussicn of prchles pre-
sented in a case and irplying a shwdent-centerod class~
room setting with the instructor assuring a nen-directive
role. . . . The method is consicdored 2 grovp dismussicn
technice, since a problem is presented in the cose ad

a grovp of students, thovoegh the discuscion of the ease,
are asked to ooe 4o a conelusion or conclusicns about thz
nature of the problem ard how it could ne solved s:ocess-
fully. The rethod is studsnt-centered because student
participation is sought and encouraged, stuwent-student
interaction is valued, personal evperiences of toe students
are used in the classroom discussion, there is a minisass
of concemn placed on testing and grading, and the growp

is permitted to arrive at soluticns with little assistance
from the instructor. The case methed becores non=diroctive
as instructor perticipaticon is held to a minimm, erroreous
and irrelevant stuwient confributicns are acccrotad--
accepted becasse they ray be of vatue to the discussion of
the problem——discussizns are sliowed to stray freo the
typical course material and each growp renbor is valued

as being a potential centributor to the grovp mroblem
solving activity,103

vhile there appears to be general agrecment aroeyg teachars and
training leaders that with the prcblem erionted arproach,
because the group monbers must nove from deperdency on the
leader to indcpendont decisicn-malking, the lsarming envir-
anrent rust be one that is “freedomoricntad” as cphosed
to “"contycl-criented, 106
Irdividual interpretaticns of the nor—direccive role of the
instructor may vary in kird end degree from the patiem Cascribed

1055 t10r, “mxperirental Study,” pp. 18-19.

10651:&:1:431 and Feency, Learning By the Cass Method, no 104,
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The most difficult problem which has devaloped for the instruce
tor in ccrnnecticn with elassroom work on the case materiz) js- |
that of deciding how ruch guidance to give the discessicns
through the use of quostions and responses. - . . IF strong

ce is given to the discussicns, it is poscible within the
allotted classroom time to lay bare the essential relationshios
inwolved in the cases and to give the studemes an aroreciation
of the way in which corpany policies and promans can be worked
out within the network of those rxelationsnips. Classroom
experiences of this type make a valuable ecntributiem to the
learning processes but Jdoprive the student of the cpportunity
to develop the rmental strength and sense of rastery which he
can gain only from thinking his way throvsh the problers under
his cwn pos=r, On the othcr hand, if the instruoctor reduwons
the dog of guidarce, trere is a real danger that the
average student will come out of the classroom with nothing
but a series of wnorganized mental irpressiocns and a fecling
of frustration.

The problam thus is one of detormining for each clacs
pericd precisely how ruch guidance can be given in the
interest of avoiding confusion without jevpardizing the
objective of teaching the student to think irdependently.

It iz to be borne in mind that the extent of quidance desixed
by the studonts is ot necessarily the extent which yields
optimal pedagogical values. 197

Irrespective of the extent to which classroom znalysis of
preblems is permitted to become student-centered, however, with the
problem oriented approach it is geherally agreed that, in dealing
with problems outside the group setting,

the student must be made to feel individually responsible

for the necessary investigation, for the evaluation of the
facts, and for the soluticns he will advocate, 108

1°7Jd1n G. Mclean, "The Industry Arproach to the Teaching

" of Business AMrinistration by the Case frthad " in MeNadr, Coaco
Method zt iarvard, p. 208.

mam F. Armstrong, Jr., “An Doerirent in Case Morhed
Teaching at Susguohanna University,” Susouvciinna University Suudies,

Vv (pril-thme, 1954}, 29.
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ne pajor aim is to develop the quelities of self-reijance and self-
exnfidencn in the student. Groge statwes as an instrocticral ocal
at the larvard Brsiness School helping the studemt "to achieve the
transitica from . . . a childiike deperdence on parents and
teachers to a state of . . . dependable self-relizrce.™ Donald
David relates this aim Qirectly to preparation for professiomal
practices " - - EEINEE

The student is placed in the position of the busineesman

wo st act, who mast before ke acts weich the bearing on

his problem of a variety of different ccnsideraticne, both
short-nm znd long nim in character, but wiho rust in any

event maxe a cecision and irplerent it. The distincuizn-

iryg characteristic of the case ethed in th2 classreom is

the extent to which tiie responsibility for this analytical
sifting of pros and cons and for orriving at a definite :
decision is undertaken by the student himself,109 .

vhile the problem oriented spproach stresses individual
responsibility for decisicn-making and actien, it is also consid-
ered valusble preparation for working within organizational settings,
becasse it ephesizes the humen relations aspects of problem solving.,

Bmt offers this gureral staterent of the abjectives of cass method
teaching, for exarple, in the development of oo sKills: |
that has been said in provious parsorechs ocnoerns the im-

proverent of the student's ability to reason for himzeif.
The teacher who hondles e disqussion grovp also has a cuty

logcragq, "borause Wisdom Can't Fe T0ld,* p. 5; David,
"Foreword, " p. vidid,



to develon the strlent's ability to be an effective morher
of a group. (1) The ability to coormmicate ideas is the
basic need for any croun discussion., . . . [2) Ancther
rexied attitpde for full parvicipation in erotp discussion
is sensitivity to group foelings, including a williscmess
to share responsibility with others.  (3) stil? another
capacity noeded for group discussion is the ferstanding
that a group merher docs not lose face when a tentative
conclusion is shown to be wrong., . . . (4} Finally,

& marber of a grovp needs to develop a capacity to integ-
rate what has been said during a discussion into something
that represents progress in his own thinking, and that can
be offerxd as a tentative statement of the group cornclusion, 30

Both Niland and vmn are esplicit in relating ability to participate
effectively in group problem solving to the outcomes of problem
oriented instruction and th2 requirerents of modarn business
practice: ' R

Mministration is a group process, and wnder the case method,
the student gets soe "feel” for the importance of the group.

The case method is a most satisfactory means of developing

the students' ability to act in situations which corbine

personalities with fact., . . . In business administration,

action, in the context of people and data, is paremownt,lil

' In the in—servioe training of business and industrial per-
soneel, Pigors and Myers corbine individual and oollective decisicn—
mking in arder to enable trainees “to see in action what is meant

by the phrase "oonsyltative nonasement., ™ Similarly, Culbhertson,

110 nt, ™he Case Method of Instruction,” pp. 185-86. .

Ml 011 Miland, "The Values and Limitations of the Case
Mothod®; bunn, “Boasic Charactoristics of the Case Method,* in
McNair, Case Method et borverd, po. 83, 95,
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Jaockson, and Raller relate the goals of problem oriented instruc-
tion ts Xinds of "social” and "ecommmicaticns™ skills they consider
necessary for successful administrative practice in the sciwol
field 112 SERNE S
Emphasis on the hunan relations aspects of business admin-

istration is strong in the writings of Gragg, who temms business
menagerent "not a technical but a hunan matter,® and Foethlisberger,
who firds content oriented methods of in-gervice trainirvg for super-
wisors inadecuate:

They do ot acoamplish what they are desigred to do, that

is, to help suporvisors with the huran aspects of thoir

jobs. Many of them raise "loaded" questions, give facile

answers, indulge in platituiecs, present principles that

camct be applied to concrete situntions anG discuss unreal

5. situations--situations that never have existed ewcept in
samEone's inagination, 113

LA

Even in such a scemingly technical area of the business curriculum
as finance, Butters warns that the human element carmot be ignored:

In devaloping a logical apmroach to case preblems, the
reader should not overlook intzngible hgran fastors. The
choice between financiaul altomatiwves in reny, if riot all
cases, deponds in part upon the principal's diepesiticn 114
for risk teking and cther matters of judgrent and taste.”

nzPigors and Myers, Persanmel rdminiztraticn, p, 628
Qulbertscn, Jacchscn, and Reller, ocncrustrative clationskies, p, 85,
u3Gragg, "Pocavse Wislam Can't e Tolé*; F.J. Roethlichergor,
*Traininy Supervisors in Buran Relations,” in Andrews, Case llethod
of Teardil=g Ihrean Falatiens, pp. 4, 175,

n‘mttcrs, Case Problems in Pinmee, p. x3d.
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Diseusging the p:e;aration of those who will work in the coniext
of community crganizations, Stenzel and Feenoy state that

the suecessful and constructive hardling of oortreversy

- - « Decessitates accurate analysis ard acute sensitivity.
In our opinicn, the case method appreach, bécause of igs
closeness to reality, is e:nin?wgly suitable for attitide
and human relaticns training.tt

Finally, Kellough makes clear that sensitivity to the himan rela-
tions aspects of problem solving is by no means reguived enly of
those professionals vwhose responsibilities are chiefly
adninistrative:

Students learn better from teachers who are friendly and
sympathetic towards their students. But the training of

teachers to be syrpathetic and friendly is not adeguate.

Students necd teachers who know not cnly zbout them, but

who wderstand zhout them now, This understanding of the
student's present is extrefely important. . . .

Accepting the ule of the tcacher as that of changing
perceptions means that teachers must be concerned with
effective ways of helping others wodify and inprove their
perceptions. This role calls for methods to be used in
teacher training instituticns of develoning skills and
the wnderstanding necessary to developing and proroting
positive relaticnships, A method has been develeped that
does help pecple relate well with others, that presents
sityaticnal casos drinn fram carefully selected tniw bits
of hunwan experience and skillfully written in suth a way
as to challenge the thinking and feeling of those copable
of jdentifying with core s=pect of the sitwatien depicted.
Situational cases are advocated in teacher educaticn and
supervision. 116

nsstznzel and Feency, learming By the fase Mcihod, p. E.

11

s SKEIIGJ;{h. *Porooptions and Self-ict.  izetion,™
pp. 48-45.
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A further value of the problem oriented approach has been

pointed out, particularly by those preparing individurls for

carears in business administration amd education. This is the

interdisciplinarity of problem oriented instruction, a matter of

particular importance in flelds which are increasingly being

vicwed as eclectic in character., Describing the interdisciplinar-

ity of business, Andrews speaks of

the promise offcred by the entry of rmathematics, statistics,
and behavioral science into busincss studies which is chad-
owed by distortion reminiscent of the old failure of econo~
mics and business to come to temms with each other, . . .
The principal prablem in business ard the business schools
thus beoores cormunication hetveen the “coreralist™ and the
"specialist,”" The former rust kbeoorme avare of the special
sgkills that are availcble to him; the latter must become
sensitive to the orgyanizatioen's and the ranacer's needs.
Without this dewelomont, the cham betveon nowicdse in
being and krowledge in acticn cannot be bridcea, 117

Pavid notes the contributicn the case rethod cen reke to the resc—

lution of this dilemma for the student of business:

A profession is not like a highly speclalized discipline,
which often salutes the newness of small disooveries,
rather than their importance to rankind. Feor now ideas
and for progress, a professicn must depend in large part
on the effective utilization of scholerly accarplishiont
in other fields, The dependency of Lusiness upon science
and technology is clear. In the sccial scicnens we are
accustared to think of econondes as our souroe discipline,
but we mist not conceive of business educaticn as sirply
censisting of applied ccorarics. We must lock to all the
social sclences for insight usable in defining the scope

e

n’hﬂirws, "The Progress of Professional E¢ucaticn for

Business,” p. 9.
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of administration and for aid in teaching these profes—
sinal skills that wiil proccte the attainrent of cood
manaserial resiults. Sociology, psychology, anthoooeloacy,
political sciemce—these are as important to us now and
for the futora 25 is ecoomies, the field from which we
Btill need to derive o thoory recognizably vseful as an
account of and a guide to business activity.

- It is cne of the great streagths of the case apg:xoad\
:  that, by its eryphesis on the process of business decisicm-
raking, it forces this needed synthesis of a variery of

social disciplines.llg

Culhertson, Jacbson, and Reller offer parallel evidence of the

possibilities for an interdisciplinary approach through analysis
B

of education problems presented in case form: A

The cases contain data pertinent to such disciplines as
psycholecy, scciclogy, political science, eccnomics and
educaticnal administration. . . . Case data can be anal-
yzed from varicus social sciencs perspectives. OfF egual
inportarnce is e fact that cases can be a hichly effec-
tive farilitator of aymnication among acacderic spectal-
ists end sd*c-r,-l administrators with markedly different
backgrowmcs.

Their ocollection cf instructicnal case studies includes four
indivicdual analyses of a single problem situation illustrating the
interdisciplinary orientation of the authors toward ecixaticnal
administ-a~ica:

This chapter contains exarples of how persons frofa diff-

erent socinl srience disciplines zralyse a case. The four

exarples Incluicd were writtan by representatives of the

disciplines of cdecation, political science, psyvhelogy
and Sociology. . » »

usnavid. "Foreword,” p. viii,
mc:ulbertsm, Jacchson, and Faller, EAministrative
Relationshics, mp. v-vi,



e differmt analvses of the case may ke consicdared
a3 brief illustraricns of how social sciente concepts can
be used to make schse out of hunon situvaticns, [Hosever,
the presentztions can also serve a rore fundamental fume- ~
tioch., P carcful assesgment of the differcnt analvses will
wndoubtedly raise a nurber of questicns related to the
. adequate description and explanaticn of the "reality” to
which the term "administrative process” refers.l40
To sumarize, then, those who havwe advocated substitution
of prablem erdionted inst>vetiemal patterns for descriptive instrie-
tich in the preservice and in-service preparation of professicals
in such fields as law, business, education, public administraticn
and social work have related this in a variety of ways to a brood
range of educational cbjectives, as well as to specifie kinds of
knowledge, skills ané attitudes vhich they porceire as necessery
for sucoess in professicnal practice. Suh student-centered, prob-
Jem oriented teaching rodes as the case method and simulation are
termed valuable in providing opportunities for vicarious experience
of the realities of professicnal practice in its technical ard human
coplexities, These laboratory approeches, by involving the
learver on both the intellectual and esotional levels, are thought
to have particular value in fostering self-reliance, developing
analytical skills, and providing decper understanding of the numan
. elements that must be dealt with effectively in prociessicns prac-

ticed in an organizationzl setiing. The teachers and grovp leacers

W20mmig., . 26-27.
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fimd value in the problem solving procees as it provides opporthim=
ity to practice decision-making in a ro-risk envircoment, while at
the same tice stressing the applied nature of professicral practioce.
They question both the validity, and the value for the professicrel,
of generalizatiens that are not derived from and related 4o con~
crete operience, and of principles that are not tosted in apolica-
tion to the world of eperience. The problem criented teaching
approach in professicnal educaticn stresses byoad eonceptusl
knewledge at the expense of developing narrow, technical skills,
and offers special opportunities for interdisciplirary teaching
od . wo
while this Chapter has, perforce, erphasized the values
stated for the problem oriented approach to teaching and learning
in professional schools, it has, at least by irplication tomched
o, as well, what are recognized, even by its adwvocates, as irher-
ent limitations of this teaching mode, Clearly, such tadyigues
. as the case method and similation ray not be tha most effective
eeans of imparting Fnewledge of skills and nethods required in
Fractice: S
There is &bt vhether the case method is the bast way to
teach rethodnlegy, ench as accountinT, etztistics or tre
operaticn of rachine tools, The arbitrery I-positicon of
a case frzwworii cn the transtigsion of fach from inctrus-

tor to stodert is hichly artifi::"i'al, and sToianas oy
become resentful and irpatient,idl

ulmm, "Basic Characteristics of the Case Mathod,” p. 96,
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Similarly, asﬁ mmt points sut, systematic oowerage of content oy
have to be sacrificed when a preblem eriented apprcach is adipted,
Qulliten has Stzggestai, however, that this iimitatien may not be as
great as was initially thought:

There is a surprising addition to the student's store of
knowledse «hich sametimes is rore effectively acooninlisied
beocause it is incidental to the main end. There was a tire
when some of the writers on the casg systom were willing to
admit that it was an inefficient rathod of teaching fzots.
I am not noas villing to concede the point without
discussion, 122

SRR There have, nonetheless, been etrong rescrvatims enpressed
about exclusive use of problaon oriented teaching formats on grourds
that they Jdo not provide an adequate theorctical base, because of .
their narrow foous on a2 specific body of problem matordals. For
exerple, MeGlothlin predicts "more discriminaiing®™ use of cascs as
the limditations of this approach are recognized by logal educatars:

By its concentraticn on court trials and decisicns, the

case nethod Ray fail to aid wderstanding of the pela-

tionships within law iteelf and betveen law end other

fields, It may fail in giving the stwdent professichal

skills, other than those of anelyzing cases., In summary,

it may be too sharply focuszed to provide full under-—

standing of the low itselfl and its relaticiships, and it
may jgnore essential professional skills.i23

uzmmt, "The Case Methoa of Iestruction,™ p. 188;

Qulliten, "The Ducstien Thzt iias lot Doer Asked Canret pe
Answered," pp. 92-93.

123 Glothlin, Pattems of Professicnal Iéucaticn, p. 78.
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Chope expresses analogous resarvaticns about any exclusive use of
the case rethod in teach’ng public acrdnistration:

Educaticn is not accorplished merely by having a prcblem
to solve. Before a student can uge case rooorts effec~
tively he must have a broad ceneral ynowledse of his
field, This the case system does not provide, The case
system may be very valuable in develcping the capacity
for decision in students and teaching them tricks of
administration, but it is o sibstitute for a thoroush
knowledoe of the theory, principles and ghilozophy of

a subject. . . . Used alone, theo case system woeld not
produce the type of administrator <hat the schoeols of
pblic health are anxious.-to tum out.)24

Similarly, Wengert has criticized the use of case studies in cre-
pering stulents for careers in public sdministration on arowmds
that cases "do not provide students with an cpportunity to develep
ar test sae well-defined hypothesis."ns
While same instructors have sought o overocome in port

Himitaticns irposed by the intrinsically nen-systeratic nature of
problen oriented instruction by utilizing case studies in an exem—
plary or illustrative fashicn, others sirengly oppose this:

Oone use of the case is as illustrative material in lec-

tures o the instructcr, This is a way of relating

gereralizaticns arnd concopts o sarcthing concrete, & . .

Many case users would oppose the idea of vsing cases for

illustretive purposes. . . . Thov would say that it is
the student's responsibility to Govelop his on meanings

1244, "Tha Case Mothod in Tuaching Public Health

Adminjstration,* p. 610,

125 rt 5. Venqgert, “For tha Teacher of Public Mirinistra-
tion,™ Public Forinistration Favies, XT1 (Sumrer, 1952}, 197.
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about ideas related to the case, and that a teacher who 126
tries to irpese his oun ideas will do more harm than good.

Culliton is one of many cdvocates of prublem oriented instruction
emphaticz1ly opposed to {1lustrative use of cases, or creation of
. case studies designed to exemplify & particular concept or

problem:

At times vhen the case ccllection process does not wearth
the kind of business problem which a professor has been
secking, a research assistant may be tempted to write

& case wWi-ich is a conposite of sewveral different real situa-
tions, Such cases (mwwn at the Business School ag "arm-
chair cases") should be used with caution. They arve among
the most difficult to write because the absence of cutsida
facts against which they can be checked may lead to incon—
sistencies within the case and to the inclusion of unreal
and wrealistic business problems, The use, and especially
the excessive vse, of armchalr casces may defeat one of the
prime purposes of the case systom, which is not to illus-
trate theories but to force Erofessors and students alike
to face real business facts,127

: | As has been noted at variouws points earlier in this Chapter,
 both the case study ard the simulation model are, at best, irper-
fect representations of reality. BAthos and Coffey are armong advo-
cates of the problem oriented approach who are sensitive to the
dangers of substituting the world of the classroom. for the world

of experience:

The cases therselves are partially ordered abstractions of
reality, This fact underlies the potential dancer of

mmlhertsm, Jaochnon, and Reller, Administrative

Relationshizs, p. S0, :

B2uititen, writing Busincss Cases, p. 23.
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becoming proficient at just enalyzing cases. Because they
are not real territory, but rather a reduction of it, it
is quite possible to beore proficient at analyzing them
and still pomedin wmiskillful at finding order in one's own
experiencing of his world, 128

. One sense in which the case study is wnrealistic is its static
quality. Many advocates of the prublem oriented approach have
tumed to the similation model as a means of gvercaning this
Umitation: : .

It is clear that similation, besides being a new tool of
. . research for tryirg to wmderstand ardd predict the working
'| of a svster, is an engrossing way to study as a practi-
i tioncr the sirpler workings of life and business. The
" case is a rore corglex represontation of life, but the
decicion-raker canvot carry huis program of action very
fer. The simalaticn is at hzart a matheratical model
sinplifizd o pormit the interreiztion of nemerical vari-
ables, but the ctidant can go much further in acticn and
cbserve uie conseopences of whet he does.  The case often
erds in frust-ation lecacse the student does not Imow
whot 8id or might nappen. . . 129 ’

In quite a different sense, prcblem oriented instructional
wehicles and methods have boon criticized for what might be termed
excessive realien, in that thoy are said to reinforce tha status
quo, rather than to sugoest directions for change to new genera-
ticns of practiticrers in trainirg:

Sare critics of the case rethod arga that the vse of
! actual prohlens terds to ephasize the status quwo. That

[
o g
i

12808 and Coffey, Bohavior in Orcanizaticns, p. 139.

ugarﬂra;ws, "Tie Progress of Frofcssicnal Education for
Busiress,™ p. 3.



is to say, the savirawrent is taken as the norm, and the
¢ases are essantiaily problers in adjusiting to this norm.

130
Qulbertson, Jaocckson, and Peller alse reaxgnirze this potential
Jimitation of the case method, but consider it more significant
for legal education than for the training of adninistrators:
In the lecal profession, cases do becore precedents which
detenmine future actions, ., . . In administration, cases 131
should rot be percelved as precedents as oourt cases are.

A final comon criticism of problem oriented instruction,
particularly in the context of the case method, is that the
teaching-learning envirocnment may heoome evcessively unstructured:
Courses tawght by the case method are often characterizad
by fuzzy, ceneralized, non-specific dbjectives, and this
is particularly true of the new courses in himan relaticns.
The belief has been genarated tiat bacauvse the case method
unquesticrably stirmlates discussicn and the exchange of
Interpretstions, it will inevitably lead te intcllect:mal
croath. . . . {n the other hand, evidence from this study
i indicates that in thwe absence of objectives that are clear
1 4o the stulznt, little or no growth takes place,l32
Mhns and Ceffey stress the need for a balance between freedom and
structure within a problem oriented cowrse if optimal learning is
t> oocur:

The comfort and security of structure (e.q,, merorization)
i rewvarding, vhile the lack of freedom confines; the

| | . D0gb, e Case Method of Irsturctica,” p. 199,

: 13]‘Caxlbertscn, Jacohson, amd Reller, Adrinistrative
Ralationshios, op. 105-06.

132030:@ I'. Castore and F.K. Berrien, "2 Student BEvaluation
of a Caze I'ethod Course," Awricon Pevchclosish, V Gy, 1950}, 150-5l.
B K
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of freedom {e.qa., dismssim)l is exciting, vhile

the lack of structure induces uncertainty. ‘Too mich of o

either froedom or structure is ultimately dysfuactional in

leaming situations,i33

In this Chapter, we have traced the high points in the

history of the adoption of problem oriented instrrtional apgroaches
in several professional fields, with particular reference to varie
ants of the case method and same more limited attention to simala-
tion tecdmniques. An effort has been made to identify some of the
principal arquments offered in favor of these approaches either in
cxbination with, or more frequently as a substitute for, content
arientad, descriptive instruetion in the professicnal school.
Finally, brief notice has been taken of a few major limitations of
the problem oriented approach, as enurerated even by some of those
who have most vigorously advocatad its adoption. In Chapters III
and IV, more detailed attention will be given both to the manner in
shich the problem oriented aporoach has been utilized in the format
edcation and in-service training of library persennel, and to the
rationale expressed by those who have favored its adopticn in
Llibrary education. '

133m and Coffoy, Bchavior in Organizaticns, p. 139,




CHAPITR I1I

THE PROGLEM CRIXNTED APPROACK IN EDOCATION 2D IN-SERVICE
TRADNING FOR LIBRARIANSTP

In Chapter JI, the raticnale urderlyirg problem criented
toaching and training approaches in professioral education ard
training generally wes described and exorplified with particular
reference to the fiel@ of business administration, public aduinis-
tration and teacher education. In this chapter, and the chapter
that follaws, detailed corsideration will ke given to applications
of the problem oriented methodology in educaticn for librarianchip.
Chapter III presents ar everview of the use of preblem oriented
teaching and training rethods in the several fields of librerien—
ship, with enphasis on the instructional chiectives of verious
teachers and training leaders and their views with respect to the
valoe of problem oriented spproaches as a mean of achicving them,
The primary focus in this chapter is cn develogments of the last
quarter centiry in education for librarianchip, Its chbject is to
identify and descridke hriefly a muker of zrplications of tne
problen oriented aporoach in library educaticn and ir-servics
training vhich, in the wicw of the author, are significant and/or

- typical. 2n effort has been made to describe here the work of ail
98
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Irdividcals who have rade significant direct contributions to the
. devaloment of the pooklem orientad teaching approach in limresira-
| ship up ¢o the present time. This chapter also sumtarized briefly
. the views of zaveral critics of the problem oriented approach. In
Chapter IV, the wark of four individual teachers end trainers who
have employed problem oriented methodologles is presentad in -
- datal] in the context of the totality of a formal or infomal
edocational progrem. -
while Kemneth Shaffer of Sirmons College appears to have

been the earlicst advocate of the problem oriented teaching ap-
proach to have applied the technique systematically in the class-
rocm, the literature of education for librarianship does cffer
same scattered evidence of interest in such instructional
pethndnlogies as the case technique prior to the beginnings of
Shaffer's work in 1951. Indeed, crude forerunners of conterporary
problem orientsd training aperoaches may be found in both the
forml and informal systems of apprenticeship training that
dharacterised preparation for library carecrs prior to, ard for

a omnsiderable period of time after, the fowding of the {irst
. library school at Colmbia University in 1687. Vann has texmed
_ the pericd prior to 1887 as ope in vhich "managerent by imitation®
throagh the brief adrinistretive apprenticeship was camon, and
given the caaracteristic nature of appronticeship trainirg, -with
its custorary utilization of shadowing, it may be inferred that
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the actual problens that arose in the coursa of everyday library
operation frequently sermved as occasions in which the neopiayte
might, under the watchful eye of an established librarian, uncover

. sound principles of good library menscement or test out his ability

to apply krowledge that had been acquired through pricr ohserva=
tion.] In this respect, it is interesting to note that Dewey hime
gelf, in his earliest published statement converning the training
of librarians, while wging estahlishrent of a "librarian's noymal
school”, expressed the view that this would ot be

desivable unless a large libroxy can bae at the service

of the school ... the purils rust see all the work

done from day to day in all its details: they must

have practice in doing each part of it under careful

- supervision.?

The notion that satisfactory training for librarianship must
incluvde opportunities to apely principles and concepts to actuat
problem sitvations is a persistent theme in the literature of
library education from its begisnings, as well as an inportant
- argument advanced by those oonterporary educators who favor adoption
of problan oriented teaching apyroaches. Its proaninence in the
thought of Melvil Dewey is made clear by Vann who connectis the cone
copt directly with conteperery problem oriented instructional
approaches, suscesting that in meking his coften quoted staterent

{Chicago: »Mrerican Iiterzsn- Seeociatins, (Z€Ll), p. 5.

2!231\'1'.1 bovey, “Fooronsiceshin of Litwarians," Library
Journal, IV (Vay, 1578, 148. I
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that the aim of the School of Library Economy should be "wholly
practical,” Tewey roant '

to icply that the School would he experimontal in its

h and that ths various methods of instructicn

wuld be used "in such propecticn es will give the best

results,” .
Vann obzerves that "including actual work in a library™ as part of
the curriculum was Dowey's concession to the criticizts of Greene
" and Poole, who had opposed formalized training in an academic

petting for librarians, and motes in particular that "Dewey's use

-~ of the '"Problem method’ scoms remarkably modern and similar to the

base method" studies of the present day."?
White, studying the crigins of the American likhrary school,
oomects both its form and ite substance very directly with
© apprenticeship training pattemns: "technical education originated
as a substitute for apprenticechip, and this explains the forms ag -
_ well as the content of instruction."® He cites Dewey's description
| of the Colurbia program: ‘
he cohool is more a systematic apprenticeship in which
every effort is made to advance the learner rapidly
rather than to serve the master's intercsts by keeping
him a pupil without salary as long as possible.>
C. C, Willigmson, in his landmard examination of the state
of Mmericen library education made three decades zfter Dewey founded

SVarm, Trainirg for Librarianshic Defore 1923, p. 30.

‘Iﬂ'lite, Ariging of the Arericsn Library Schocl, p. 32

51]:.1.;‘.,.. . 81, cunting Colurhia Callege Likrary, Schvol of
Library Ecomary, Circular of Infomration, 1836-87, po. 20-27.
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the firet litwary schoel at Columbia, noted the persistence of "the :
flavor of apprenticeshic training™ in the several curricula. In
his critique of existing teaching methads, however, he vrged com-
pideration of xtematives o traditional @escriptive instricticn:

For the professicoal litrery school it is at lecast an open

questicn as to whother better results would rot follow

from a graater vee of the project rethed, with less leoto—

Ing and a tuch less strict edherence to syllebi which years

of use have rade well-nigh exhaustive on every subject.6

The most extensive shly of library school curricula that

has yet been underteaken was reported by Peece in 1936, His invest-
icetions ard recomnrdations are an ecellent illustration of the
extent to which, as I bhave sugoested in the opening chapter of this
study, a professionzl sctwool ray crganize its cwriculum to reflect
the organization of profecsicnal practice, and faculty porcepticns
of the recuirerents of practice. FReere proposed a cwrriculim
derived quite directly frem +ha content of professional practice:

What is practicetle, so far, is to schematize library

work under its rajor readings, then, to subdivided these

and to extract ard arzsy the elenents suitahle for pres

sentation formally to students. 7
Proceading in this marrer, Reace identified four broad categories
of library activity and from them fonmlated an cutling of "Subjects
of Instruction, as Indicated by the Activities Pntailed in Library -
Work.® These strikingly ;E‘:allel the major fuwtionzl areas or
-departrents into which larger libraries are corganized for adminie-

Gﬁllianst:.n. oroiring for Litrary fervice, po. 3€-39.

7Rew, Curric:b 3 Likvamr Sohnals, n, 60,
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trative purposes, and tims reflect, as well, the antlcipated
ooopational specislizations ef likrary schaol gl‘:&:&tas.a
Rrece also comented on the potentjal value of problam

oriented teaching spproaches, particularly in advenced programs,
beyond the level of the first professional degree, for the train-
ing of library administrators, suggesting that an advanced course
in administration "might be set up in such a way as 4o depend upon
the case method, or upon field problems, or upon service studies.™
Ha was wot, however, at the level of the first professional degree,
prepared to recomend a non-systematic approach in teaching:

Professionnl schools exist, it would socm, o assuro

intending practitioners tine-saving preparaticn, en—

riched Ly whatever ooncern for thorcuchness, corprehen-

© give wderstanding and carparative treatrent their

facilitics allow énd the progpective rowards werrant.

Theiyx chief ipstrgrent is the curriculum, and it follows

that they are bound to organize this in orderly fashion

and o0 as to prorote effective assimilation ard to oon=

. marve students' tine.”

¥onethyeless, in comuenting on the inportance of "participation in
actual work™ as part of the basic preparation of professionals in
all fields including librarianship, Reece mentiomed "in schools of
law and business ... the use of the case mathed of teaching™ ss an
example of class presentacion intonded to familiarize students with
practice. He reports, as well, the use of the case wethnd in library

schools in “the education of the prirciples of administration and book

81pid., pp. 62-66. °rmid., pp. 108121,
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sgelection duough the instancing of actual or hypothetical situations.®
Finally, in omtrasting educaticn with training, Recce appesrod to
stress, as characteristic of the former, precisely those kinds of
B learning experiences valued by later advocates of problem oriented
Snstruction: ' '
"yraining® mybeasax@mlnld in prospect routinized
repetitive tazks, and to comnote the learning of methods
and processes vhich call for little discretion and which
conceivably may be exercised with only reote reference to
their meaning. “EBducation,® on the other hand, conterplates
work involving problems, necessitating adaptations, enbrac-
ing the revision of technicues and entailing the treatrent
of human situatirns; it Fresupposes congorn with a Jdefinite
body of knowledge, possession of intellectual responsikility,
Judgment, and initiative, and anprec1a~.10n of the purposes
and standards of the task in view; in short, it inplies
whatever 1s prerequisite to practicing a profession.lt
In 1954, three yeoars after Shaffer had begun expcrmentatim
with the case apgroach in teachirg general library administration at
Bimmons, but five years before his initial report on these experi-
ments was published, Richard C. Dahl, then law librarian at the
University of Kebraska, urged adoption of the "case system™ as eme
ployed in schools of law and husiness administration "to present
sare of the problens of library administration to a portion of the
first year class curing their second semester at likrdry school.”
' #hile pointing out tiat particizents in such a course should “be
screened hy advisors and enrollment limited by consent of the

-dnstructor,” because "attemcting 4o learn about administration by

pia,, pp. 123-24, 155,
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the case method is rot, and should not be, an eagy tagk,” and vhile
noting sme of the "difficuities inherent in the case mystem,®
Dahl, nonetheless, recarended its adoptation in the masters pro—
gram in lihrary sthools on an experimental basis.ll _
Buggesting that beginnirng students could prefit from study-

ing "any and all cases that mesent real problems for library
aduinistrators,™ Dahl identified mamrous parallels betveon the
training of lawyers, business,ranagers and librarians. Be pro—
posed that problens be drawn from those levels and areas of admin-
istration likely to be of greatest immediate concern to library
school stidents after graduaticon:
S Thus cases might he set up in terms of the responsi-

bilities and crrortunities of jundor librarians to offer

suggestions recarding specific fact situaticons. It ds

important that these cases, vhether real or hypothetieal,

stress facts to which thought, experience and principles

ray be applied. It is this bringing of facts, the

irreducible urdts of likrary prcblems, into the class=-

room, that makes the case method valuable.

The case method is described as ane in which

the student saon learns |, to reason from the specific

to the goneral and to draw up principles of administra-

tion that have real meaning for him.

Dahl emumerates the "reatistic approach,® the oppottunity for stu-
" dents to control and participate azctively in their own learning,

and the develomment of self-confidence in "thinking about and

Hyichard c. Darl, “The 'Case Svsten' for Library Schools,®
Libtrary Journal, Jamuary 1, 1934, pp. 17-18,
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dealing with new croblons® as primary advantages of the case ape
proach. Be suggests thet i€ stidents '

can be hedpod o develop the zbility to zpalyze situa-

tions, recoccmizme prohleans and ceteormine issves, search

out the oortinent facts, develcp sitermatives, and

reach reasonod Cecisicrs, the schocl will have yone

far toward developing leadere fer tnis professicn.l2
By corparison with more treditional, descriptive, teaching ap-
proaches, Dahl temns the case method superior as a means of cngag-
ing the attention of stadents and “rore of an individual and
creative process, rather than just the passing of facts from ona
perscn to ancther."l3 His appears to have been the earliest
systematic arqument to appear in the professicnal press in favor
of adaptation of the problem criented, case method approach to
ehcaticn for librarisnchip,

Teaching Gemeral library
Administratisn by tha Zase yothad

f+< Library administration is similar in so maty fundamental
respects to administration in other professicnal and vocational
areas that it has been traditienal for those who teach it to draw
on other literatures and the methodologies of other fields. It is
mt, therefore, swrprising that the first systematic attespt to
apply the problem criented, case method tecching appmvech in
library education was in the field of general lihrary adwinistration,

2456, op. 18-19.

By, . 10,
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.or that it derived in larce measure fram similar applicaticns in
the field of busiress educatiom,
Fenneth R. Saffer of Simons College School of Library
Sclence initiated use of the case method experimentally in a
course entitled "Thecry of Acninistration™ in 1851. This earliest
application of the caser approach was madelled directly on tha
instructicnal methods then being enployed by the Harvard Business
School, with emphasis on independent problem analysis and decision—
. making by students dutsids the classroom, an amphasis derived in
B turn from Shaffer's belief that decision-making is central to the
adninistrative p:ooess.u '

' By 1958, with the assistance of a grant from the United
States Steel Foundation through the Associaticn of College and Re—
search Libraries, a sufficient body of problem case material in the
scveral major fields of library administration had been developed
by Shaffer to make possitle the conduct of the Theory of Adminis—
tration course on a totally preblen oriented, case method basis.
Fpom that point forward, descriptive instruction was abandoned al-
most entirely in the ¢ourse in favor of a totally prublem oriented
. fomat, utilizing case materials in the context of a highly
. Qisciplined instructionzl rethodology. 15

ermeth R. Shaffer, Docieior=-¥alking: A Semipar in Pohlie

Library Manacoent (Haen, Caoml.:  Linnet booss, 1971), pp. vi-vid,

Benncth r. Shaffor, *02 Case “ethod in Library Education,®

College and Poscarch Litraries, XTX {toverber, 1958), 487-69.
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Shafior's use of the case mathod in teaching general
lihrary administration is deseribed in detail in Chaptor IV, and
will, therefore, merely be sumarized in its essential elements
kere. Eis approach centers en the decision=making process, placing
Primary stress on Ceveloping the ability of students to formilate
ard presemt soyd solutions to adninistrative problems posed in the
fonn of actionrorionted, fictionelized case studies, These are
assigrad in random, rather thon systomatic or syllabic erder, so
&5 to similate mre closely the reality of actual administrative
practice and avoid sugc;xést_ing desired directions for solution,
Solutions are presented either orally or in formal, written analyses
in the context of a highly disciplined, instructor-controlled class-
roon enviroreent.  An adversary system of involuntary case analysisg
is a basic element of classrocm procedure. o course syllabus or
reading list is provided, though stucents are eypected, through
indenendont research, to &oonnt case analyses, drawing not only
on the literature of llbrarianship, but of other fields as well
where sppacpriate.

" haffer las stressed learner imwlvenent, develomment of
analytical ability, oanprehensicn of the notion of atministration
as an art rather than an exact science, sensitivity te the human
elerenis in an administrative problem situaticn, and the ability
to Ancticn irdeperdently as ¢ prehlar-sciver as rajor objectives

of the course in aXqdnistraricn. bach of these, in turn, can be
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relatnd to the Inste r's éirect percepticns of the nature of
afministrative practice which derive frum extensive personal ex-
perience both as an administrator and as a consultant to libraries.
An important elament in the rationale of the case method, as it is
employed by this instructor, is matwration of the learner through
vicarious participation in the problem-solving process as it oocurs
in actual library sitweticns. At the present time, the Thoary of
Adwinistration course at Sirmons College is conducted entirely by
this version of tha case method, and problem case materials devel-
oped by Shaffer are also enployed extensively in oourses entitled
*Problems in Book Selection® and “Intellectual Freedon and Censcr—
ship,” taught ly other members of the Sirmons faculty.l6 Shaffer
is author of five pblished collections of instructional case
stidies in the areas of public and academic library administration
and collection develogment.l? These materials have been used
widely in other library schools in the United States, Canads and
abroad for the formal training of librarians, and have also been

rmis srrary of instructional chjectives and methods is
dravn in large vart from the author's perscnal knowledce as a
colleague and co-instructor with Fenneth R, Sheifer, as well as
from the following books and articles by Shaffer: “The Case Method
in Lirrary Education:™ "Porsonnel Mministraticn: The Case Method
of Teaching,® hilletin of the “odical liwrarms Mreociation, LITX
(October, 1965}, Cat=-l; LICIary pPoreonool oo imagtratien &nd
Su isicn {3xd, ed.; ¥=Ten, Corn.:  Sloe Siring Prese, li€3),
"PP. Ax-¥i, 3-%9: Decision lRvino: and Tre Ewoericnoe of “tn=ce—
ment: Care Studies i TUnlic ard A8aderic [airarmy Qo ANASTIIatisn
tuchen, N.J.: EScarecmow i7°esSS, 1D RUess), pRe VILL-RV,

g 17, camplete list of those publications appears in Chapter IV.
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eEploved extensively in workshops, institutes and other informal
in-service training settings, as illustrated in Chapter IV of this
stixdy.

Mildred H, Lowell of the Graduate Likrary School, Indiana
University has developeé a somewhat differont version of the case
rethod for use in two courses entitled "The Process of Managirg™
a}‘:d *Perscnnel Managevent® which are designed ¢ be taken cither
simltanecusly or sequentially by graduate students., Lowell's four

volure collection, The Maragerent of Libraries and Inforietion

Centers, 1s the largest single contriluticn o date to the litera-
ture of problem oriented instruction in the area of geteral litrary
aﬂni.nistrati.m, comprising a total of two-hrdred and fifty-two
instructional case studies, including thirty-nine designed for
use in role playing formats, and five in-basket excrcizos.l®
Lowell has also provided what amounts to ihe most extensive
statement to date in support of the preblem eriented, case method
approach to teaching library administration. She advises against
exrlusive use of the case method, however, suggesting instead that
it be omployed as a supplencat to, rather then as a substitute for,
descriptive instruction:

1851dred Havksworsh Lewaell, Th2 Manacoreny, of L._::_g‘_ ige
and Inforrotion Centers, Vol, Ir e tare & 2
Library Marnceseont, Viol. TT: "he Pracoss . 0
ard Cases, vel, 111: Teremonii i -
Vol. 1Iv: Fole Playins &n. oar @ amar
Scarccrow Dress, 18és-01.)

BT rte SERAVAE VRN

e Cos cs i"etuc'fn. T
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In the opinion of this writer, the case rmthod is best
used in library mandcatient courses as one of soversl
teaching technicques in a carefully structured course.
Bubstantive knowledoe of the marsgoent field is an
important prereqaisite for adequate oose aralysis.
Since library science stdents pormally have 1idtle

or no knowledge of the field of raragesent, thic mst
be acgquired thrmugh substantial end wide reading surple-
mented by lectures Which interrelate management ooncepts
with likraries and infeormation centors. Conceplual
loxviledge, oambined with sitvaticnal analysis of cases
ghould increase the campetence of students in library
mapagement,  ‘The chief contrib:ticn of cagses to student
learning is the sharpening of powers of analysis and

decisiommaking and the developing of behavioral [
ekills. 19 _ |

Jowell characterizes this cambination of descriptive ard problem
.orimtcdinstnlctimasa'm:e functional approach to study and
research in library management.® She finds such technicues as

"cases, role playirg, and simelation®. . .

effective in developing in stulents professicnal i
attitudes, insights and understanding; in stimulating i
intercst and enthusizam for the subject; in provotirvg
attitudes of probld*-aalvinq rather than momorizetion
and requrgitation: and in ma.lurg thooretical concepts
ard principles more meaningful.

Lowall presents the case method as

a philosophy of education; it can be defined as the R
vtilization of cases in stuedying end anolywing o
prodlams ypon which the practice of the profession :
rests, !

and states its goals and objectives in the following terms:

lglmll, Crgn ¥athad in Teaching, p. 39,

201154, , pp. vii-viii.
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The main goal of the rethod is clear, deep, precise
thinking in relating theary to action. Although the
case method helps stuwdents to acomulate knowledge apd :
accuaints them with curront library rractices, this is !
ot its primary parpose. The chief objectives ascribed !
to the case method ere:

e & s+« WO énroarage selfe-inmvolvarent ., . . . Indepondent

constructive thinkirg on the part of participants

is essential to the operation of the methed - « -

e » « « to prewvide vicarious eperience . . . .

v « » o todevelop and strengthen the individual's

capabllities in analyzing problems, making deci~

sions, form:lating policies, and implementing

plans for acticn.

She offers the further cbservation that

vhatever the form of the case, the pupose of cach is
to bring as mxch reality and outside exrerience as
possible into the classroon, where participants of a
group can be involved personally in activity which is
of practical significance to them.2l

lowell stresses the dmportance of providing studiis with direct
eperiance in the decision-making process, as well as the limita-
tiens of descriptive instruction in this area:

Good management is learmed through practice and by
80lving problems ratber thap by rote momrization of
principles which ray have only limited relevance to
actual problems - - » . Bwowledge of principles ard
technigues of interpersoral and hwran relations can

~ be developed threush lectures, reading and discussion:

bt the ability to apply this knowledge oormes only
through actual practice which can be obhtained either
through learning-on-the—job or in a lakoratory
gitnation « « .

In library ecucation, library irainirg programs, ard
contacts with the publio, role playing can serve as
a social-learning method, as a basic decisicn-meking

Ayi4., po. 27-29.
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gkill, as a group prohler-solving process, as one Cd
techndaue for guidance, as a means for comveving T
Informaticon or skille, a»d as a way of facilitating
oral expression.22

Lowell, like Shaffer, attaches great irportance to ex-
perience in decision-making as preparaticn for edm*“iistrative
practioce, and shaves his view that every adninistrative problem
requiring a decision contains elements thac make it unique:

Xo soluticns to the cases have heen offered because
*pat” solutions never exist. Given the same set of
ciraurstances in a different envirerment, at a gif-
ferent period of time, apd with Gifferent personalities,
entixely different courses of actien comld be conceived.
The primary aim of the case method likrery ranocement
courses is the developrent of prospective advinistra-
tors capable of wise self-directicn and willing to con-
gider the opinions of staff recbors.

Emphasis of the case rethed of aralysis lies in
the singularity of each case. Carry cver velus Drom
one analysis {o the next stors prirerily from the _
accumulation of experience in the thirkirg, reasonirg, !
and group procesces applied to each different case. :
¥hat the case metnod secks tn echieve is a way of .
thinking logically and meaninefully in a given situa- -
ticn, analyzing the data that rave contriruted to the
existence of the problen, interoreting and weighing
the evidence that bears on the sitvatdcn, arriving at
alternative solutigns, and, firally, selecting the
one best solution.23

Like Shaffer, she finds parallels betsxeen the management of libraries
and the management of other kinds of crganizations that provide
justification for similar teaching methodologiess -

) 22&_&1., v. 15, ad Icwell, Pole Plavine an?d Other Manage-
ment Cascs, p. 23. :

23

Lowell, Cace Mothod in Tezshine, po. 48, 54,
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In other professicnal curricula == bwsiness, public, and
educational acd—inistraticon -- the case methed of instroc—
tion has been used extensively in teaching all phases of
managoent,  Facullty morers in theose areas have found
that this metind is a highly eflective and practical way
of introducirg tiv ecrploxities of the marsawrent fune=
tiens. Library adminietration hag numerous and hasic
differences from these three figlds, but it recuires the
periormance of rery of the some meragorent furcticns
essential to any governmental, business or educationsl
organizaticn. Plamning, organizing, motivating and con-

trolling are nccessary irvespective of the type of orcan~
ization.24

Iexell's version of the case method differs from Shaffer's
in several significant respects. The oombination of case shixiies
with course syllabi, lecture outlines and working bibliographics

7" yepresents a blend of descriptive and content oriented teaching

modes, in contrast to an exclusively problem oriented approach. In
another context, I have spggestod that Lewell's aim is "o provide
a middle ground for those secking to blend newer teaching methods
with more traditioral ones.”2® Although a tepical organization of
problem materials is utilized "as a conceptial framessork for the
syllabi®, Iowell recognizes clearly that

management problers &0 not present thomsclves to case
Tescarchers in any ordered array vnder neat labele such
© as "political interfercrce" or "motivation.” In col-
decting data during case research, no atterpt was made
to get informaticn which would fit a prescribed niche
in a course. Instead, the data wore written up as
acxqpired into caces to present actual probles sitvz-
tions and thon categorized as closcly as possible for

2 mia., p. 19

E'.'Irn':as . Gelvin, rovicw of The !teraceent of Libearies
and Infommaticn Conters, Vole, T-IIZ, Ly MiiCool LawksWOron Lortill,
in Likrare “rourrwl_. Felrvery 156, 1569, p. 731,
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placcment in the syllabi, Most, if rot all, of the

cases are equally useful in several substantive

categories....%¢
While Shaffer rejects crganizing case materials under topical head-
ings "since to &0 so might sucgest desired directicns for their
resolution,” and bocause of his belief that '

any atterot to categorize adeinistrative problems by

*type® is both inimical to the instructicnal chjectives

of the case method and a falsification of the reality

of adninistrative expzrience,
Iowell takes issue with the practice of such casewriters as Shaffer
in providing questions at the ends of problem cases on scmevhst
parallel grounds:

Quest.wns have not beon added at the end of each case

because they would structure the thirking of instructors,

leaders, and participants. Fhen the same ¢ase has boen

used for group discuseion with and without guestions, it

was found that discussion was ruch rore meaningful,

penetrating and creative when no guesticns were provided,2?

A major distinctive charzacteristic of Iowell's work is her

emphiasis on the group process and the buman relations elements of

" problem situations, by contrast with Shaffer's stress on individual

decision-making:

Ny use of group discussien tecknicue provides some
sencitivity training. X believe bcth the group dis-
cusaion and the sensitivity training help the students
to boocne nore effective library staff members,Z8

2611:&1&11, Case Mothodd in Teacring, pp. 14-16,

27&131‘5&:, The Droriernce of Ma-zsarent, p. xi; Lowell, Case
Methad in Teaching, p. 483.

28l ettor, Mildred Bawksworth Iowell to Thomas J. Galvin,
Pebruary 19, 19€9.
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Iowell advises students to "remenber that cese discussion is a
method of cocperative znalysis of a problem,” and becavse of her
belief that '

the rore experience students can aoquire in learning how
to conduct and participate in group discussion, the sore
valuable they will be as library staff rechers,

ghe divides classes into "groups of fix to nine with a leader and
a recorder” for aralysis and solution of case problems. Soluticns
are t0 be ' '

developad by the students operating as responsible
marbers of the gmup, tuking help fram the thirking

of othar menbers of the growp as well as the instructor,
but making their an decisions without feer of dise
approval. The author believes that this imolvencat

in a group process is vital preparaticn for library
staff and cormittee mectings and for leading public
discussion progrars.2%

Pramotion of "effective group thinking as a daocratic pro-
cedure by learning and practicing good @roup discussion techniques™
1= listed as one of six major "goals and objectives” for both of
the manag-ment courses tausht by Lovell.3® In suggesting wider
utilization of role playing as a method for presenting case situva-
ticns, Lovell rotes that _ _

in recent years, it has become increasingly clear that
effective interporsoual and hutan relaticrs skills are

essential for library staff corbers at 231 levels of
Fesponsibility. 31

2 ell, Case Method in Teachin=, op. S5, 50, 49.
wlamll, The Precess of Mam27ine Do xi; Personrel
Manacarent, p. X.

nhwell, Fole Playina and Culor Tanacereont Casgeg, p. 21,
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Both the case materials and the mt.'bdoiogy dsveloped by
Lowell have been vtilized widely by others both in fomal courses
in librery adninistration and in informal, in-service training
situations. Pranklin has termad the caze stidies valuable
 for staff readirg, for recruitrent use, far the adair-
istrator or supervisor vho wonders if othar poople hawe

as many troukles and staff creblems as he has, or for
those vho want to irprove their approach to handling

ot

wanagement questions, 32
Coburn, of the Department of Lihrary Scierce at Quesns Oollece, re=
ports utilizing both the Lowell case materials ard thoss» develcped
by Shaffer in a oourse titled "Library Orgenization and Manzgoent™
which is required cf all candidates for the Qucens' Master of
Library Scierce degree. Coburn's approach to the teaching of gen-
eral library administration is described in detail in Chapter IV
of this shxiy. Eis basic cbjectives may be sumerized in tems of
a desire to present library administration as an applied discipline,
showing “how theory actually works out in practice,™ a wish to find
a means for "translating the experience of 1;.br:ar1ans in tha field
- o lilbrary school instruction," and a preference for teaching
 wehicles that enable the instructor to illyimate s exesclify
abstract principles and concepts in their apolicaticn o agiual
Iibrary envirerrents. Coburn attribotes 1o the inflvencs of

Shaffer's work his ovn effort to stress "the hezan relaticns aspocts

32&:7&13:.—_ 0, Frasklin, review of Tho Maracarent of Titrorleg

" and Informaticn Canter-, Vele, I-171, by saldies tramsnas wsell,
In the Jormzl ©f fousetinng for Timrerianstis, I Voumer, 196%), S7.
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of library administration,® althouwsh this chjective can also be
related quite dixectly to the cmphasis on luman relations fond
in Iewell. Finally, Cobwam £inds in the case approach an effec-

tive device to achieve "a sharing of kaewledge on the part of R
 students, "33 |

Maurice P. Marchant of the Departrent of Library and In-

forvation Science, Erigham Young University, reporte use of case
studies by Lowell and by the British casewriter Roy Hewitt in a
course titled "Library Crganizetion and Administration® which is
" required of all students in the masters degree program. This
course )

1s considered basic to our curriculun, It is intended
to provide the threads by vhich the processes of
cataloging, colloction develoimont ard reference work
are integrated. Moreover, it provides the theories
which are applied in the acadenic and prblic likbraiy
ooursas. . ve try to eo2 that it is token early in the
program. There are no prerequisites to it. ‘The oone
cepts oovered are appliceble to all types of libroxies,
and provision is made for students to erphasize their
own type of library interest as they desire in the
term paper. I try to vary the type of library in the
exanples which 1 draw from,34

The instructor rcports that *I dan't use the case study methed in

" my teaching, but I incorporate the analysis of cages in the course.*35

Fmis scmary is based chiefly on a verbatim transeript

of a private intervics with Louis Coburn held in Flushing, liew
York, Noverker 19, 1970, All direct quotaticns are taken from
‘that transcript.

34

1%, 1971.

lettry, Maurice P, Mauchant to Thomas J. Galvin, Mevaber

3512&.9:, Myurice P. Merchant o Thamas J. Galvin, August
9, 1971,
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At the present tire, an 2verage cf ten case stidies are included
in the course, which follows the kind of strict organization into

topdcal wnits that is characteristie of comtent oriented, descrip-

- Hive instruction. The instructor himself terms the oourse

' *gystematic,* with lectuires ard required readings. Students are
evaluated throuch grades assigned for a required ressarch paper,

' a foomal final examination based on resdings and class presenta-

tions by the instroctor, and to a slicht extent on an individual
“reading log.*3b

The instructor explains his incorporation of case analysis
in the course in these terms:

learning can be separatod into three general categories:
ocxgnitive, attitvde, amd hehavior. Each of these is
dmportant in teaching library adninistration. There is
a science of administration built arcuyd a group of
theories in the behavioral sciences. But the applica-
tion of these thoories is an art.  Mereover, thore are

i . Bewveral valuss which 1 judge to be of particular

Importance to librarianship. I try to balance my
instruction so as to erphasize each area and to make
the instruciional process appropriate....

Mxleling is particularly efiective in teaching
behavior. I find the study of cases useful as
eimitated experience models. The case is chosen on

* the basis of the opportunity it provides for apply-
ing the organizaricnal theories previcusly discussed.
My procedure is to read the case stwdy to the class
and then open it up for discessicn. Ve evaluste the
beravior leading vp to the procles 2rd zlternative
possibilities which might have besn sore muccensful,
Then we develop end coapare altarrative future courses

36Haurice F. ‘erchant, private interview held in Chicago,
Il., Jamary 24, 1572,
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of action tpea to us. I try to got the class to

pusperd judorent on the slwcrmatives until scvezal

have been developad withh thwe he thar this procedura

will beoore part of their decisien raking pattern.d?
Specific illustration of Marchant's use of case stidiex to apply
7. or exawlify general organizational thenries, proote desired
attitudinal and behaviorzl patterns, or enhance stident participa—
tion in the learning process may be found in his use of tuo case

. studies from Lowell's The Process of Managing: 38

Iow:1l's case #4 allows students to reatire the JI6-
ference between jcb-criented and porscncriented ner-
agament. Presenting it at about the tire I =a
discussing the differconces between scientific men-
aganent and the Inman relations school of manacement
belps the class recognize a prime differorce between
the two approaches. Then, applying what they have
been told, tre class merbers are eble to predict sae
- lkely results of the possible appreaches, both short
" range and lorg rarge. It also gives them vicarious
expericnce with structuring personnel scheduling rdels.
I also use this case as an excuse for discussing library
.. organizationzl strvetvre. I help e class project cut-
v sard from the ricroooar of the ready refercroe desk which
. 15 described in the case to a cereral description of the
- library and the size of the city that it is likely ta
- Berve, Havirg £one so ve ooplore the relationship a
local cecision might have to the rest of the likrary ard
the extent to which a problen of this memitude micht
. Justifisbly irvolve staff cutside the immediate grouvo,
Student resmonse to this case generally beuins with a
rathor hard-boiled attitude toward the gizl's predica-~
mnt znd ends with more considerotion and a recognition
_ that the library is likely to be hurt by an unsympathetic
mdlo‘bl
I use Loweil ceze 35, “Intcrierence with Student
Discipling,™ for the ewcitement it gemerates. Tt pro-
wides lots of roos for discussing staff morale, applying

37)«‘3:\':!".:::t, lettor Auzust 9, 1971.

3al.awell. The Drogess of iansging, pp. 18-49, 141,
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role theory, ard Seveloping strategies for organiza=-
tional respomse to a fairly comon problen.3d

Feoneth B, Plate of the University ¢f Torcnto School of
Library Scicnce reports use of the case mothod in a course titled
*Library Administraticn,” one of five courses required of all
candid:ztes for the mesters degree. Be offers the following
description of the extent to which case materials are utilized
and the rationzle underlying their inclusion in the course:

This s a one semester course which meets weckly for
13 three-hour sessicns. This yzar, approximately eight
cases will be used in the cocurse; these cases range
from relatively short, straichtforverd cases such as
are found in Mildred Lowell's Manacanent of Likreries
to more corplex "problers” soch as "The Toermophysics
Rescarch Growp" cese preparsd by Barvand Business
School.  (This case is used to illustrate our unit
on organizaticnal design and, in particular, the
matrix or tast force or collegial approach to
iibrary organizatici). - . .
We are also veirg the case method in cur problem-
- eolving extercises vpon wnich the students will ke
. evaluated. After ceveral years of examinations and
torm papers, we found that we could no lorger defend
these traditioral retheds of evaluation in a oourse
whexe practical erpliceticn deperds {(we feel) more
on ekills learmnt than ch thoories maxorized. I would
ot necessarily o to the stake to support this posi-
tion, but at this point in time I feel condfortable
with it. 1In this I agree with Douglas McGregor that
in areas such os huran relatiens training, “ordinary®
teaching methods are relatively ineffective but
laboratory rethods such as simtlation, case studies,
etc, are of value, 40

T R

. 35’!‘T.art:haz.-xt, lerter, Moverher 5, 1971,

0 otter, Fenneth H. Plate to Thoras J. Galvin, October
¢, 1571,
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This exarple is of particular interest because of the
direct use of problem materinl from the field of business afmin-
istration, and because sixty per cent of the evaluation of stu-
dents is based en their performance in group and individual preblem
solving exercises which, in order to similate the actual corditicns
urder which an adminhistyator mast operate, are conducted under
rigorcus time constraints:

Grogp Problem-Solving: The group problem=solving
exercise is an atterpt to approxinete a practical
library situation in which most problems are "solved®
by more than the individuval librarian. . . . The ¢lass
will be divided into groups of ehout six stidents each.
Each group will ke presented with a writton pookblen
and will be expected to produce a collective written
solution. Groups will be allowed the full three hours
of class tine to work on the problan. The written re-
port must be turned in to the Instructor by 2:00 p.m.
the same day,

Individual Problem-Solving: At or near the end of
the course cach stufent will recelve one or two
written "problens" for solution., The proklens
mest be solwvsd in written fomm in about 24 hours
thus simiating a real life sitvaticn ard provid-
ing you with a chance to apply practically the
content of this course. Each problem will imvolve
more than one aspect or "topic” of the course ard
Bolug.]i-.csns will draw on readings, class discuession,
etc.

In form, the Tormto library administration course also
appoars 4o represznt 2 blend of traditional descriptive instruction
through lectures, required readings from extensive bibliographies

4 iversity of Toronte,School of Litwavy Science, “1540M:
Likrary Adrinistracion,” feronto, n.d., e 3. (Mimeographest ocurse
syllatus.)
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provided by the instyvuctor, class reporte, and the 2ke with a
problan oriented format. Ehile studconts are expected, in the
problen—sojiving exercises, to reason deductively from frinciples
derived through deseriptive teaching methods, they are also ex-
pected to analyze problems presented in case form in temms of

decisions and actions required, and to reason inductively from

. Epecific problem situations to general principles, as the follow=
ing Instrurtions to students from the oourse syllabus make clear:

Graduate study involves class participation by all
students. In addition, one of the functions of this
course is to assist students in developing comminica-
tion skills koth to groups and within groups; thece
arge essential to successful modern library prectice.
Discussion of case studies is a good way to sinidate
group preblem-solving and frequent use of the case
sbxdy mothod will be made in this ccurse.
In analysing cases, the following profile should
frove useful:
a) As you perceive the situaticon, what was (were)
the primary preblen {s)?
b} What caused the primory problem (s)?
c) Evaluate the vay in which the problem (s) wos
(were) handled, ard/or propose a solution (or rosolu-
tion} to the problem (s)?
_ d) what gencrally uceiul concepts can you derive
.. from the case naterials?s?

A further illustration of the problem oriented, case ap-
proach in teaching gencral library administraticn may te fourd in
a oourse offered throuch the Brown University Extension Division
by Charles C. Kaddington, Assistant Pirector of Lilwraries at Erown,
under the title "Marzgement Theory." In this couree, short case

82152, p. 2.
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histories in library manacerent and adrinistration are employed to
exenplify principles of managerent presented through lectures, dis-
cussions and readings in the context of a topical, unit appreach
under such headings as “managerent philosophy,” "comunications,”
and "delegation of work and authority.®™ The cbject of the problem
materfial is to provide students with "practical everyday prublens,®
these being written in an atbreviated, generalized style "with a
minimm of descriptive materials so that answers and solutions to
cases will ke clear and can be readily daduced fram the principles
discussed. . . W43
The instructor has anplified thix aim in the following

tenns: )

T an trying to develop by the stvdents a habit of

thinking in teons of specific acninistrative prmcm‘es

and concepts. The brief staterernt cf the problems is

deliberate in an atiorst to p"e ant only their essence

with the minimm descriptics necessary to state tham

at all. Students will be wged to answer preblems with

this in mind, A mzber of differest answers will be

acceptable and discussicn in a seminar situaticn will

be airmed at clarification of the proklen amnd at arrive

ing at the best ansver....This ezgroech was well

recelved by students and T beliove fost successful in

getting them invelved with acministrative thinking.%4

The approach can be illustrated by a typicél problem and

solution vtilized by this instructor wmder the topical heading

Toontrol®:

‘3Letter~,, Charles C. FxXlirgteny to Thamas J. GCalvin,

June 11, 1971, and Auoust 26, 1971.

441ettrrr, Chories O, ¥agiington to Ttamas J. Galvin,
Octobex 1, 1971,
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Control of a Staff Murber's Time: One of vour new
department heads has irplemented stringent minute

by minute control of staif rmevbers' time. This
Jnvolves both professional ard nD'l-{J"O..“-‘ﬁ“l"Tx..l
gtaff. Discuss the pessible effects of thin on staff
morale, production exd tumover, Can this king of
ontrol be used in such a way as to effect all of
the ahove three factors in a positive manmer?

{solution) The effect on rorale and turmover, I
should think would be significant, particularly to
professionals. It micht raise prodection, something
which should be stufied tut the motive te produce
Fore would probably be low.

Assuming that the new department head instituted
these controls for a just reason and not only to
satisfy a Napoleonic corplex, I think the only way
this could possibly ke useful would be on a temorary
basis. The department head should explain that the
efficiency of the department wos so below stardard
that the controls would ba in effect wntil produc—
tion reached a nporeal standard. At such time the
time controls would be reroved and if the department
continued to function satisfactorily, they would ke

- left to exercise their own good judgrent concerming
" their time,45

In his use of cascs that are brief apd generalized :in-character,
Waddington seems to approach what I have termed the

exermplary {or illustrative) case study...intended

elther to provide a rodcl of excellent {or less

then excellent) practice or to jllusivate a gen=
eral principle,

in contrast with the "preblem case study" which is

intended primarily for the purpose of posirg a
problem offectively, rather than for the purpose
of cither proviging 2 basis for gereralizaticn or
illustrating a principle.

4S¢haries C. Yidington, "Manacercomt Theory rd Proctice:
ts and Problame for Livrarians.” Unpublished cutline and
eynopsis, 1971, {Typowwitten.)

46calvin, "case Studies and Case Method,™ p. 215.
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Utilizing videotaped role playing sessions, James W.
Tamey, Director of the Institute for Advancerent of Medieal Com—
mipication apd Adjunct Professor of Library Scicnee at Drexel
University, has scught o irprove problem ariented instruction in
a required course in libr:ary administration while overcaming limita-
ﬁmofﬂecasemﬂud, as he perceives them:

The technique descxibed here was develcped as a means
of overconing some of the more serious faults of case
study and role playing, while at the same time preserv-
ing their rerit {i.e., giving the student an opportunity
to explore on a first hand, clagsroan basis, the irplica-
tions and "fit" of the theory to vhich he is exposed in
the course, allewing bhim to test his ideas and perception
of theory on a dry-run basis, and to work through in his
own torms, and essentially vnaided by the teacher, the

. translation of the insight ard ¥nowledse of others into
working tools that he can apoly for hirsalf.)

The basic shorteaming of the carge rethod is the

fact that it is static. It fails ot the very point
of major importance — the pesd for the student to
wnderstand that problem solutions rust occur in a four-
dirensional setting — not a two dimensicnai one, as
cases often imly. The probleom will alweys inmolve
the oporiential bhackgrourd of the participants and
their porcoption of the dyraxdss of the developing
gituaticn as it evolves throuch tire, i.e., the inter-
action process = all these facters in additicn to the
stated prcblem within the formal itwo—dirensional frame-
work of participants and facts.%?

Ranery has retained a few elements of descriptive instruac-
tion, such as reading lists and reports based on them, and
occasional short lectures, but the “videotzpe similation™ which

“Jatres ¥, Ramey, "Sirulation in Litrary Administration,”

Jawrnal of Frieation for Litrarisnchio, VIIL (Fall, 1967), U6.
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Inclues "che substitution of discussion sessicas for all lectuzres
throughout, the covrse," in a format centering on s

a sot of cases...prepared for aYterrote presentation

with theory discuessions, avplifving and persopalicing

the wnderstanding of the thooretical concepts dis-
cussed. '

is essentizlly problem orient=2 In character. Thecry sessions are
ooncerned with such topics as

leafership, role, cormuanicaricn, erganization

structure and plamiing ard contre?! with croklem

discussions (widch...included & scheduling prob-

lem, a role problem, a sulwersive prohlem and a

weeding prcblem. ) .

The methodology involves advarce distritartion of a brief case state—
ment bo the entire class, videctaped role plavirg secsions in
advance of the general class westing with class mabars as role
players, and a class discussion in which the videctape "serves z=
the focus, ™ ard the instruclor "acts cs poorptey, listener, txaffic
director and encourager,™ filling the "role of catalyst rather
than autocratic 'ansxer—giver."‘g '

Ramey has sammarized the values of this variant of the
problem oriented approach, terming it
one that students and teachors zliYe have food
‘mich more apt to provide the student with toth .

& grasp of the paramcters ol content of 2in-
istraticn and a "gque-level” wderstardisg of vhat
it is like actually o deal with an ecrinistva-
tive crisis....

It sooms to work in any erisis sitwacion, rany
decision making siwecticns, ard 3 palor of

s, po. 85, 87, 89, 99.
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more technical siteations such as micht be found
in engineering or budgeting

1ike shaffer, Famey secks to make clear to stixlents that
many situvatiors have 2 whole series of "right
| answers,” each imolving a diffcrent "trade—off®
and a different “pay-off" for the organization.
Like Lowell, he seeks to focus on the hamn elements in problem
situaticns through role playing sessicns which
get at as reny of the issues undexrlying the problenm

as possible, s¢ as to enable the class to under-
stand better the éynamics of the situation.49

& Teaching School Library/School Modia Center
a Mministration by the Case Fetrod

Given the popalarity in recent years of the case method of
teaching in the field of educational administration, as indicated
in Chapter TI of this study, as well as its wide application dur-
ing the last twenly years in the teachirng of general library ad-
mipistration, it is not swprising to find evidenoe of its
extensive use in library school courses in the school library field
as well., To Louls Ceburn of the Departrent of Library Science at
Queens Collace, whose application of the case rethod to the teach-
ing of general library acuinistration has been discussed briefly
earlier in this chapter, and, aleng with his use of the case
approach in teaching schoo)l librery administration will be present-
" ed more fully in Chapter IV, goes eredit for the ecrliest system—

atic experiments with problem oriented instruction in the school

O1ia., po. 85, 93, 89, 87.
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Ubrary field, Cobarn, in his Case Stvdies in School Librerv

Administration, published in 1968 and based on esperirents with
case methed teaching begn as early as 1964, specifically menticns
the influence of Griffiths® Human Relations in School Aéministra-

ticn on his om work. 50

Patricia B. Pond of the University of Cregon School of
Librarianship reports use of case shxlies, similation, and role~
playing in combination with descriptive instruction since 1966 in
& course titled "Instructional Materials Centers: Resources and
Services," an advanced elective which follows a begirning conrse
in school library/school media center administration where descrip~
tive methexde ave erploved. Pond prefers 4o postpone problem
oriented approaches to the advanced course "until students have
e idea of what they're talking akoot,” are “infeemed enough
to analyze,” and will not “simply give forth with the conventional
wisdom.* She has cited Raney's “Siruletion in Libwary BAdminis—
tration,® as "prohably the item which most influenced my first
case study use.*3! Significant use is alsc made of the work of
Lowell, both as a scurce of problem case raterials ard in instruc-

ticns to stidents concerning methods and obiectives of case

E'&I..l:x.lzi.s Cohurn, Cose Stuvlles s Sobpn? Librare Adminig-

tratiocn {Flushirc, YN.¥.:” Queons Ooiicos of @@ CLvy Lhovorsity
of tew York, 19€8), p. vii, roferrinc t5 Danlel T. Griffiths,
Wrman Relations in Sohvol Atdnisiro-icn {iow Yark: Arpleton-
Century-Crofes, 123¢).

5 etter, Patriciz B. Pond %5 ~horas J. Galvin, Decerber
17, 1971.
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analysis, which are drawn directly £rom The Management of Libraries

ard Informetion Centers,32

Pord conbines descriptive and problem oriented smothods, with
case analysis constituting "half or more of the student’s grade®
for the course. The instructor, while also employing an objective

T test to measure familisrity with the contents of required readings,
&rresses the opinion that "it is more important to be able to
arply principles...than to be able to parrot answers,” noting how
frequently shadents "can pass an cbjective test, then miss the
same points in case analysis."53

Providing opportunities for application of principles was
a major cbjective in this instance in utilizing the case methed of
instruction:

Echool lihrarians, it secmed to me, were alwavs oo
plaining that librery school courses wors not "praceical"
ercugk, and while I did not think they had to be quite
a5 practical (how to civoulate a hook, how to sond
kocks to the bindery) as same schwol librarians claimed,
I did thirk that caces might provide the cpportunity to
use principles...taught in descriptive instructicon.
Dsed in a role playing format in the classroom, case studies alse

afforded experience in the analysis of group dynemics and role

. “functiens in a group, skills thought important by this instructor

for suocess in professional prectice:

. 5% 1owell, case ¥ethod in Teaching, po. 64-63.
T

Poregl, letter, Decexber 17, 1971,
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Few of the students T deal with have been intyoduced

to group dynosdcs a2 they will neod sare experiise

in this field if they hope te get ruch dere for school

lidrary rrograTs.,

Fond includes an averace of five case shaties in this ocurse.

Four, drawn from cases with scheol litrary settings in Iovwll, are
used for general class discussion, formal analysis by students
{oral, written, or both), as "practice for tha final assiorment®
which imwlves an extensive case analysis, or as examination quos—
tions. Cases selected for class discussion may be rulated to
- topical course wnits, as in the use of lowell's case ™Does Enxgladale
Need a Bead Librarian? in comnection with a unit on organizational
and staffing patterns for media prograns.55 Cases discussed In
class may reappear as examination questions ®*to test aralytical
ability"™ or ability to apply such acruire? skills as describing
organizational structive.56 o

A highly original us= of the case aprruach is found in the final
oourse project vhich utilizes the Waptach Public Schools Study

o provide a sirulatel experience in plarning a

school wodia proqgren based on inforration obtained

fram (1) a case study of the nedia progras in an
actual scivol system, {2) 2 role-playirg session

pia.
55]'..'::»'&11, The Procoss of Vamacing, rp. 113-20; Urniversity
of Oremn, Schocl of Litciriznchin,’ Lir 543 —~ Tostoucticnzl

Materials Conters: Basocrnes ard Services: Sobedule,” Tucene,
Ore., April 13, 1971, (inecgranksd.)

56pnd, letier, bocehor 17, 1971,
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based, in part, on the case study faterials and
{3) class discussion of the case.>?

Source material for the project is drown e an actual caso study
of the media program of +he Wantagh long Island School system,5®
This is suypplomented throvah class discussion, a role playing
session and/or a field trip to a local district library center for
a prescntation by the librerian on "long range planning for district
1library services,"3% Finally,

for the final exemination, each class member is to

assure the role of Director of Instructicnal Media
Services for the Vantagh Public Schools ard develop a
plan for the irprovarent of the school district®s instrue—
ticnal modia program. This plan should coordirate and
direct the activities of administrators, coordinators,

and teachers in planning for the irprovement of the media
program in thes Bantagh Public Schools, and tke plan should
be based in pert on information obtaineg fren the case
study, role-playing and discussion sessions. The plan is
to be sulmitted o tha Sulgerintenimt of schools ard the
Board of Bducation, . . ,90

5niversity of Oredcn, School of Librarianship, "Lib 543 —-
Instructional Materials Centers: Final Project; A Case Study of
Madia Program in a Srall Schiool District: f7he tantagh Mublic
s&chools Case,” Pugene, Ore., 1970, (Mieographed.)

SBF.M. lehman, “Study of a Small Audiovisual Coormunity:
Wantagh Public Selvols®: S, Conen, "wWhat Does Audiovisual Mean to
You?*: "Irport of the Vantach Interview and A Modest Proposal for
Next Steps,® Audiovisual Instyucticn, IX (Janvary, 1964), 37-63,

niversity of Oregan, School of Librarianship, "Lib
543 — Instructienal daterials Conters: Final Projoct: A Case
Study of the ixdia Program in a Srall Schoel bistrict Library,”
" Bgene, Ore,, Spring, 1962, {(Mimoographed.)

SDUh.i'ur.:rsity of Oregon, School of Librarianship, "Lib 543
= IMC's: Pesources ard forvices: Pinal Froject; A Cose Sty of
thz Madia Progrem in A Small School District: The Wantagh Public
Schools Case,” Dagene, Ore., Spring, 1971, {(timeographed.)
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Instructions for preparing the final examination, which is dus.
approcdmately one week after the oorglusicn of group sessions relat=
ing to the Wantagh case study, call for the shudent to develop both
five year, and one year plans for inprovement of instructional media
programs; defining program cbjectives, duties and responsibilities
of individuals and groups invelved in the program, and including
realistic cost estimates. Students are expected to draw on general
assigned resdings corpleted proviously for the course in this case
aralysis. - ' '

Two recent collections of instructional case studies for
the field of school library administration have been published by
Emamel T. Prostano, Asscciate Professor of Library Science at
Southern Connecticut State Collegs, ard by Peqgy Sullivan, formerly
a vigiting instructor in library science at the University of
Chicago and Fosary College ard currently Bssistant Professor at the
Craduate School of Library and Information Science, University of
Pittehurgh.6! Prostano's School Media Procvams: Case Studies in
Management comprises thirty-cne problem case studies, including

ane in-backet exercise ard two “series®™ cazes,

saited for use in school liboory and acdicvisue?
orientcd course work at the graduate or wrdercraduate
levels, Many are directod toward the develcmrent of
new insights into the probluss of a urified medis

Glﬂmml T. Prostano, School Media Proorans:  Case Stalies
in Management (etuchen, NoJ.:  Scareciws Press, 1970}, &nc reagy
ivan, Preolors in School Mxlia Marawrent (New York: Bowker,
1971).
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approach. In the nain, cases éeal with managarent

problers at the individeal school level, though many

are sufficiently brocd an their consideratiens io

pose district level problems. 62
This instructor aims in particular to illostrate in case study fom
issues arisirng cut of the adeption of the unified media concept
as a oonsequence of the pramlcation of Standards for School Madia
Progrems.$3  Prostarp predicts as a consequence of the wnified
aprroach to service the hringing about of "an irbalance in the

existing equilibriun botween personnel and program.® His cases,
vhich he terms “representative of the media field as it is today"
are intended in many instances “to point up the intensity of
preblems generated by, in the opinion of many, a *shot-qun wedding!
between libraries ard audiovisucl programs.” The cases, all of
which "were either drawr: from the experiences of the author or were
relate? to him by a profeasiznal In the librery or scdicvisual
area” are fictionmalized. "Hames, places and situations...have
been altered and disguised.*84 ' -
' Prostano suggests use of case studies, mot exclusively,

Pey

bt as

one aspect of the total classroon esperience. . They
may be used 2s a vchicle for wrole class discussion
or for small group discussicns using a leader-recorder

ssznstm, Schonl toldia Programs, p. vii.

3american acseciation of School Librarians and the
Dopartrent of Iadigvisuat Instruction, Scendards for Scheol Mexlia
Egﬁrjg (Chicamo:  Awericon Library Bssoclation ard raticnal
wratlon Associstion, 1%€9). .

“Prost.a:n, Schonl tindia Prourass, pp. vevi.
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strocture ad an end of class rerorting syctem
They have also Feen ussd as written 2ssigrments o
be graded, as temm projects and as port cf an
examination.

Aocepting Lowell's three "chief cbhjectives of the case method,*

o encourace self-involvement.

o provide vicaricus experience.

to develop and strengthen the individual's capebilities
In analyzing the problans, making Eecisicrs, fonmmlat-
ing policies and implementing plans for action,

Frostano proceads to develep related additienal cbjectives which
he secks to coaplify by his own work:

The case structure is merely a vehicle desicned to
convey to the reader a sct of ciroostances in-
carporating a preblem or issve recuiring analysis,
investigation, a consideration of slternative sclu-
tions and decision making....

The intent in writing these cases was to irvolve
graduate students in life-like situations. The use
of cese method endeavors to:

1. Ering akout a recoqnition of the rarge
of practical rmreblens in the schrol mecia
field that qust be dealt with in a con-
structive mamer,

2, PFeguire en investigation of the literature
both to expand the stidents' kowlodge of
the field and enable them to cite authority
for decision making vher poecsibla,

3. Enable students to analyze a prcklan, to
recorqnize a contral issuve, and the related
factors vhich influerce decision making.

4. Explore fully the rarge of altemative solu—
tions aveilchle in cach case.

5. Enable students to make raticral judcoents )
hasad on ap cvaluation of alterratives
available,®®

651bid., pp. v-vii.
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Be illustrates the application of this methedology to one of his
” own cases, and exerplifies the relatiership between case studies
ard similation models in two series cases, wherein a common bedy
of "descriptive material. . .provides backoround informatinn for
the entire series" of several irdividual problems.,6®

By contrast, Sullivan disclaims any conventicnal use of the
*case method,® althcugh suggesting that the case studies in Problems
in Schmol Media Management are adaptable to a problem oriented
-instructional format:

It may be clear, by this tine, that I do not erploy
the case method in my use of cases. Rather, I have
used cases as vehicles for discuesion. Instead of
assigning specific students to prevore extensive
analtyses of cases, I have usually chosen to have
the entire class discuss the case together. Scome—
times, I have azsigned writien analyses, and same—
times, T have asked only one or two students to be
prepared 1o lead the discussion. Put that is rot,
strictly spesking, the cose methed. I believe,
hoavaver, that those cases lend themsalves to elther
kind of treatment on the part of the instructor
using thom, €7

Although it is perhaps true that Sullivan's classroon use

of cases does not ococur in the context of a methodology as highly
disciplined as that of, let us say, Shaffer, her epproach ncnethe-
less reveals meny of the characteristics and objectives of problem
oriented instructicn. Her cases are cdesicned “to be used in class
to Introduce problems within a specific conte:t,™ and, like Shaffer,

she ephasizes the Lgcnance of @ecision, raking and en acticon

B6mia., p. 138.

m&lli\m, Prohlioss in Schogl Modis Maracesant, o, xiv,
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oriented apprcach to preblem materials:

I would siress that ¢ave be tahen to mowe toward
soluticn, rather than just o Srow ool er éraatize
prehlems....Unless sane acticn is virtislly demand-
ed, the discussants of the case ray sirtiv fird
themselves rehasing the facts presented to them,
rather than using those facts as beskhorynd for
thedr own evaluations end suggestions for action.

Of her preference for cases over serdner methods bessd cn the
expericree of participants, she has stated:

It has been my oxpericnce that the use of case
studies is mxch to be preforred cver discurssicn of
problems actually existing scoewhere. Too often,

- in discussions like that, participants disoover
that the nember of the group whe is Jesmibing
the situation ke knows, has tended to clzrifiv or
hightight same points, while ot presmzirg others

. too clearly. Thus, the value of considsaring a

©T case froem actual experience can be, 2a8 often is,
- diluted. 58

She is careful to distinguish use of the case metind, which "forces
pecple to deal with a specific, but o desl with the same bulk
of informatien~-everybody having the same infomation,® from less
etructured discussion methods, becazure "1 don’t want poople to
cmfuse this with sitting and talking ercot what hapoens in a
library."69 "o case method,® che points ect,

allows students to work from the zme et of factis,

thus assuring that in the ciscussicn, 2ll the
elenents of the problem will be eocsed, Thas,

%8 mia., po. xd, xii, .

sgPegtJy Sullivan, Verbatin trerscrizt ef tape recorded
informal repart on beaching with coze stulies in a Serminar on
Library Viork with Childven and vouln, f=masmy Collece, 18969-70,
Rocerdod Octooer 30, 19€9=Jute 11, 1973, {HBereinafter referred to
as Sailivan, keport.)
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while students' perceptions ray differ, they can-
rot stray too far from the basic situation.

Sullivan's use of tha caze approach as a discovery methad
of learning is also characteristic of the problem oriested rods,
For problem case studies serve not merely to exemplify prirciples
in the context of "a specific situation that is belicveble,™ but
&5 whicles for the identification of general concepts and issues
encountered inftially by students through analysis of pcoblem
eituations, rather than being broucht to their attention kv the
instructor. Per comments on class response 4o "The Case of Mocular
MPadness® provide illustration of the discovery process:’1

I think that in every one of these cases I could give
you chapter and verse from a real life situation which
ie at least corparable. Ve tzlked a little bit abcut
the matter of student assista~its and aboct the
librarian's use of the orientaticn period. I wanted
to get to this because I thirnk this case is prehably
one of the best cpenings we have for it., %hat is the
purpose and the saope of library orientation? 1Is it
wise for tho librarian to leave the library to cordoce
it? 1Is it his job ard his job alone? Shouldn't there
be follow-up activities, etc.? Yearly all of these
questions came forth from the students, which made re
mm..'lz

Thas, general problems amerge from the analysis of cazze siteations:

' ghis matter of textbooks iz another ore. I think et
I oould say=—could have said=-—1mtil the oows oome hooe
that the library should be the rmoterials center for
the winle school and that's wiat Starndards for Schonl
Media Proorars iz all shout, but it was caly when we

?DSullivan, Preblere in School Maxiia Kanascrent, m. xi.
Ny, pp. 191-98.

n&ﬂnvﬁ.ﬂ ’ I\Emrto
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got to the point of realizing that this testiook
iter vas a criticel item [in "The Case of Placing
Pricrities" 73] that ve had a larcer core opening for
this discussicn zhocut tﬁ.’\.‘EhZC.’;S Ingically being part
of the materizls program, 74

Her oanmente an stodent response to “The Case of Modular
Mafmess™ also illustrate the value of the case sthdy in making
gencral principles meaningful through their ifentification in
specific preblem contexts: '

They were also sensitive to the fact that the libyary
was obviocusly wderstaffed, bthat I like about this
. ease situation was thet if T said to them, "This is
a school with 2,000 stidents and 4 librarians,™ they'd
say, "Boy, that really sounds great!™ . . . Actually it
- 1s rot enough. . . . And, kecause they see in a case
like this how pacple are usad and what there is to éo,
and what there is bevond that to do, and hew it can

be irproved, they emd up sayirg to me, "But it's
understaffed; that's the Lig problem!*73

In comeon with others who have adopted the problem oriented
- approach, Sullivan sees merit in the cpportumity to partiailarize
generzl principles:
Cases such as the ores in this volure, by placing
the problems within a realistic setting, make it
- possible to apply policies learned in a vaonm to
individual instances.?6
she has shared the concern of the author of this study over the
extent to which, in librarianship,

73Su.llivan, Prohlers in Sctoal Media Manacoment, po. 91-98,
74

&ullivan, Pepcrs.
Brsia.

oaitivar., Problens in Schcol Yadia Manacewnt, p. xdv.
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traditional pattemrms of descriptive instruction often
result in the elevation of a body of infermation, et

- a1l of which is equally worth transmitting or knowing,

o the status of a body of kmowloedge, What are at best
rules of thurb harden into "prirciples® expressod
instructors or understood by students as absolutes.’?

For Sullivan, a particular value of the prcblan oriented, case ap-

proach lies in the exdstence of altermnate, vieble sclutions:

I found that idea especially appeating, besanse T
have long been bothered by the attitude that says,
"This works, s¢ this must be the only way to éo it.”
This attitule has secmed to me to be especially wide-
srread in school library progrars, shere the pro-

" fossional parson responsible for the progrem has had

- little or ne opportunity to work with others in the

same field, and therefore has little sensitivity to
the fact that even a good solution may not be the
only one.’8

She has commented on the merits of the case aporoach, by contrast,

in bringing alternatives forcefully to the attention of students:

N

I'm interested in getting the rance of opinion and
reactions that ray be pocsilile, because I guess that,
rore than anything else, I worry about turhing out
stidents, 2ll of whom think the sarme thirg, or all
of shom may think different thirgs, but think there
is anly one wvay to thirk....I want them to see that
what cocurs to them as an initfal response, as the
way to do it, may not necessarily be true, and that
scanekbody else may have an entirely different
perspective,

In an effort to provide a classroom climate tolerant of & varisty

of opinicn, Sullivan docs not comphasize adversary approaches to

case analysis:

1

T8galtivan, Erchblens in Schood Nedia ¥aniccment, p. xidd.

Galvin, "Case Methvd Approach in Library Fducation,™ p. 6€.
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& rot see that students are dividing into camps
these kinds of discusrions and perkaps it would
useful if they did, but I don't see any strorg
temont one way or ancther, but more a tendency
toward concensus. That may be oy fault, becavse
that's the way I tend to let discussions harpen. 79

3L

In her emphasis on the value of the group experience
in problem analysis, Sullivan reflects a deep oorwarn with the
human aspects of librarianchip. Citing a student comment, she
.. cbserves;

R

said, "Well, of course, you don't learn

anything about people in library school, you
Jearn about booiks.” And there was, I think,
quite genaral agreement with this, and I just
£find this shocking, I think I learned about
pecple in library school, and I have tried to

- teach alasut people in likbrary schools., I'm
devastatod to think that this attitude is so
strong, and especially today....B0

In arcther context, the author of the present study hos conmendod
Sullivan's

. pensitivity and perceptiveness as an observer
-7 apd recorder of the huran condition. It is
" this last point——the dopth and camplexity of
" the problem sitnatiens she describes, that
seane to re to distinquish Miss suilizan's case
stidies most clearly from the work of othor
writers. These case studies ought %o tecch
o of the nost valusblice of all lessons the -
professional has te leam: that problens often
ariss, not out of confrontations betwesn "good

' Tl 1ivan, Peport.

80n3a.
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guys® ard "bad guys,* in schools, hut ocut of '
natural and inevitabie conflicts ameng the horer—

gble and the woll-intentioned, oficon in the com—

mon pursuit of the most praisaorihy goals.Bl

A special characteristic is this instroctor's use of case
3

stadies as "diagnostic” tools:

In "The Case of Considering a Center,*82 | |,

© one of the things thot swprised me . . . was to

-+ disoover really——this is where I see these as

having diagnostic value—how oonfused students

were about processing versus cataloging versas

barying cards, and the idea of what is ommercial

compared with what is cantralized.... ...
Ber course illustrates a corbination of problem oriented epcroaches
with some of the nore traditional techicues characteristic of
descriptive Instruction such as required readings, field trips,
directed observation and formal examipations. A major ainm is

to integrate the total lecarning c:xperim.ea
An interesting curyrent exarple of the preblem erientad

approach at the post graduate level in the school library field
iz found in an experinental program initizted in 1971 by the

81'Ihmt~s J. Galvin, "foroword,” in Sullivan, Frcblens in
School Media Monasorent, . ix. —_—

szfullivan, Fyowiors in Scheol Media Menacement, pp. 236-

a38011.i.van ; Foport,
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Graduate School of Librarianship of the University of Lemver.
Cpen only to those who Wld a naster's degree and possess
both state school library media certification and a minimam
of three years of successful experience in a school livrevy
axdia system or center, this post-masters program, funded under
& grant from the Knapp School Library Manpower Projeck, is de—
signed "to educate District School library Media Directors.®
The experimental curriculum centers on a "Directed Field Case
Study unifying the segments of the program.” This involves
field investigaticn in a school district as a basis for pre-
paring a case study remort consisting of “a preliminary design
for a district-wide media program based on the findings of an
m-site survey,™ and subsequent evaluation of iho “completed
Case Study Report and . . . campaign strategy to irplement
the program in the school district and the coomunity at
m_-84

M"mpp School Library Marpower Prodect: 2An Dmerivontal
Quorriculum to Educate District School Library Mecia Directeors,
. Septomoor 29, 1871-June 3, 197Z, Scptersber 20, 1972-Jure 2,
-1973,7 p. 1. (imcograchod press release); Undversity of
Derrver, Graduate School of Librarianship, ¥regm School
Library Marpo:cr Prodect, Denver, n.d., Unpaged.
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The Probleom Oriented Armroach in Teachino
Special Librarv adnihiscraeich

The collections of case studies prepared by Shaffer and
lowell described earlicr in this chapter provide a lirited group
of problem materials that can be and have heen utilized by varicus
instructors such as Vaillaincmrtas ad others in teaching courses
in special library administraticn. The most innovative work re-
ported in this cwricular arez to date, however, in tems of prob-
- lem oriented approaches, would sean to be that of Zachert of the
Florida State University Librury School, vhose adaptation of the
similation rqetlnd to the teaching of special library administraticn
is described in detail in Chaptor IV of this study. Defining sip=
ulation as "the prescntation of the 'real’ in a representaticpal
mode,” this ingtructor has dovelopad two extended models that serve
as prablen solving enviresrrents through which studonts may becore
involved in a realistic way in the decision making process in the

86

classrocnt. Zachert has jdentified her major teaching cbjactive

in these terms:

The course cbjective for the student is to prac-
tice decision-making in a realistic ocontext. cne
that displays both typical and uhique character-
istics and one in which problons and decisions

ara sequential and interlockang. The student ig

aF’l’cmline Vaillsinoourt, convers.ticr with 'mias J. Galvin,
New Yorx Citv, Oclcker 4, 1873,

& Zachert, “Likrery Zéwinistration Course,” p. 243,
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expoctad to accomplish this cbjective throuch utili-

gation of theory, reference to relovant doovoents,

intuitive creativity and - pr_ma.nly - interaction

with his poors.8? o
This approach is based on the assnpticn that lib:ary a:ininistmtim
should be studied in both its cognitive, conceptual aspect, and in
its applied aspect, and that the essence of administyation in its
applied aspect is the decision-making process.

By providing oppartunity for students “to éxpsrrieme typical
poblens in a no-risk situation and to experiment with rodifyving...
hehavier on the basis of feedback,"™ 2achert seeks to aid students in
altering behavior pattems, in the belief that _

the pw:pose of education is to change behavior, to

frovide the learner with different behavioral cap—

ebilities at the conclusion of the lcarning exper-—

fenre than he had at itg beginning.S
. Stodents are expocted, through the simulation met'oielogy, to
accuire skill in preoblem analysis, in the use ¢f socurces of infor—
mation to provide data for decisions, and in the ability ta identify
altermate courses of action. Consistent emphasis is placed on
developing human relations skills in the prospective adoinistrator,

through the group decision-making process.

a’."f-artlu Jane ¥. Zachert, "Introfection to Continuing Td-

ucation Scminar 28; Use of Sinwlation in the Linrarv Sciense Class-
roxy® (pamer presonted at Soocial Likerories Associztisn Continuing

. Educaticn Sosirar, Detroit, ¥ichizan, Jore, 1970}, p. 4. (Horein-
after referred to as Zackert, "Continine Lducaticy Scrinar.”)

ashhrtha Jare K. Zachert, "Prencration for S—erial Likrarizn-
ship,” (sapor prescnted at Conforence on the Desion of the Gurricuivm
of Likrary Schools, tniversity of Illiacis, Cracuate Sceol of
Library Ecicnce, Urbena, I11., Septerber €-9, 1970}, p. 9.
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Stud=ts act in simlation stixdy as indecorddontly as
on 2 real job, which means that their action is fre-
quently the interaction of job teams and rarely thoe
total inderericite of doadesic tradition . . . . The
team method seems true-to-iife for libiarians, who
mect leayn 46 interact with cther librurians, with
managerent, and with library usaers.89

For this instructor, a major advantage of the sirmlation pethod-
ology is entanced learmer pnwvolvement: “= -
The major adwvontage, overriding the limitaticns in
the minds of many teachers, is that of invoivement.
It appears to ke nearly impossible for a student to
renin passive in the face of simalatjen technicues,
Participation emhances percention, reinforces thocry,
heightens motivaticn, and exercisas sKills; it acocanr
theee results with less risk to the siudent
than }oaming the same lessons in "real life,"30
The simlation methodology has been enployed in the course
in special litrary administration at Florida State Uniwersity,
instructed by Zachert, for the past scveral years. Since 1971, it
has also been adopted in the course "(rganization and Adinistra-—
tion of Special Librzries® offerad at Simmons Cnllece School of
Library Scierce, where James M. Matarazzo has utilized the material

developed by Zachert. During the summsr of 1970, Zachert prepard

agMartha Jane K. Zachert, “Course I: Tho Govormeental

Library Siralation For the Study of Advinietration of a Special
Library, Part IIT: Director's Guaide,” Final Revort, Fhose II,
Project to. 8-0731, Crant Moo OEG-0-CB0731-4804(455), Burean of
Resaerch, Office of Elucation, ULS. Department of Eaalth,
Bducation and Welfzxyz (Mashingion: Tre Cotholis Lniversity of
- Amorieca, Deparcoent of Litrary Sclence, Scptorber, 1971), po. 2-4.
fHircographad,) [lierolmafior referred to as sockort, "Jiroector's
G’jde L]

- I

90achort, “Cantinuing Fducaticn Saainar,” p. 2.
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a “Goverroental Library Simulatien™ for use in the antinning
education of librarians in service at the Department of Likbrary
Science of The Catholic University of America, |

" A final example of problem oriented instructicn in teach=
ing special library administration is provided hy Jetn J. Miniter
of Texas koman's University, who reports use of in-basket exercises
"perfonmed after units in personnel administraticn and business/
Industrial management:™ | '

After a brief introduction. sametimes acoompanied by

a short written hand-out to pout the student in the .

. pleture, the student is presented with a shwaf of ten
o twelve coamunications which have been directed to

the in-basket sitting on his desx.

The memos or letters are supposed o posz oreblems
that mast be answered in writing and after oaly a
short period of tine--cne class peried for the total
ocontents of the in-basket, M=oe or letters orizuvmate
both in-house and fram outside sowces. All pertain
t0 mepagement problems coomonly found in an indestrial
library.

A critique is held in the nest class session., This
session is teacher—directed but is structured so as o
elicit frec response from the studentis.

The chief merit is that the student is given the
opportunity to put into practice sume of the p:n:clples
ke has leamed in the preceding units.91

Problen Orientcd Azcroschos in -
T Teaching ekaar Gelercice

n 1959, Kemneth R. Shaffer suggested to the author of the
_ present study that the case method of instruction might e applied

9lJoIm J. ifiniter, "In-hasket emroise: Teaching MNocluds,”
in "Hotes; Federal Librery Roscurges, Seorvices and Prorrams: An
Institite for Libwary a2rn? Trforratien Soiznoe Faculties," Yoohe
imyton: Departunt of Likrery Scisnce, The Catholic University of
Amcrica, June 11-22, 1762, wraced. [Nneocvaphed.)
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o e begimming reference course, which had traditiccally been
heavily content sriented in character. Shaffer is believed to have
sritten the first problem case study in the referenc= field. Galvin
sibmamently experimented with application of the case cethod of
instruction to the basic referencs course over a six-ear paried,
developing a hody of case materials dealing with analysis of refer-
e questicns, relating the reference inguiry to source materials,
and the formlation and interpretaticn of reference pclicy. These
egerimmts culminatad in 1965 with publication of the initial col-
lection of preblem case studies to appear in a non-adzinistrative
area of lilrarianship, Probloms in Peference Service. A seocond

wolue, ocontaining thirty-five additional case sturlies for instruc-

tional use in the area of basic reference, was pablished in 1971.92

In its adaptation to the instructicnal objectives of the
kasic referexe course, the case method approzach reflects a ooanbin-
ation of descriptive instruction with the problen oriented mode:

As I have usaed case studies in the beginning course in

. refererve methods, a fairly clear instructicnal pettern
bas emeroged. Concurrently with the study of referesce
sowrees, wich follows the usual "unit®™ plen, stoéonts
are assigned cases to analyze, and an indicatien is
made of the date on which each case will be discussod.
In advance of that date, the student is reguired to _
determine for himself the amount and kind of informaticn -
that, in his best judoment, is peoded to mrovide an ade—
quate response to the problens raised in the care, and
then to procecd <o locate all pertinest data. ILach stu-
dent caes to class on the day the case is to e discussezd
aned with a full documentad solcetice to the prodteas. Class

gz'nn*.aas Jd. Gaivin, Problers in Baferenca Seriice:r Lase
Stxlies in Movttod and oplice [Dgw YOrk: Lo0TiTT, 13, Dok Carzent
Proolers 1 Rorerescy Loovice (New York: Bowker, 1971).
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time is devoted largely *c presentations by one or more
students, with grovy svalwton of each proposad selu-
tion. It should be cionrly wderstood that, 2sed in

. this way, the case study bocomes oconsideranly oore than

- amere device to stirulate class discussion. Caso

. studies do not lend themselves to pat "right or wrong*
"+ solutions, since in every instzice there are at least

two possible and ominently defensitle answors, or
methads of solving tiv probloa.  Satisfactory analvsis
of a reference case usually requires that the student
considoer several alternate courses of action before
making a final decision as to the menner in which a
particular problem is to be handled.93

The decision to utilize a problem eriented format stemmed
Qirectly from a recognition of certain inherent limitatiens in
traditional descriptive instroction in the reference area of U
. Library school cwrriculum as a means of achieving defined course
objectives: ' '

In brief, I should like to suggest that specific chjec—
tives of a beginning course in reforence ousht o
include the acquisition of =kill in analysiz of refer-
erce raterials, the provisien of opportunitisze to lcarn
the methodology of likrary resesrch, and the doevelomment
on the part of the student of a broad understarding of
the range and varicty of available informational re-
sources. Moregver, it seens ossential to focus attens=
tion on the canplex human factors present in every
reference situation which desisively influence its
outoore .
Realistic preparation for refeorence seuvic> will

take into account the fact that librarians cperate in
a variety of library situations, and that reforonce
problems often must be solved with limited resources.
It is ecqually important that an effort be mads to ¢over-
cane any artificial eorpartamtalization of likrarian—

- ship that may be inherent in the library school car-

- ; riculum, so that the prospective librarian is made to

" understand the relaticnship pocween the reference

93631\-'1!'1, Prebhlems in Roforomce Scrvice, pp. xvi-xrii.
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Smeticn ard the libraxy as a whole, and the role of
the reference libravian both as a fopsalator and as an
interTreter of reference policy.

Critics of library education have focused attention
en the limitaticns of the traditional "testhock-lecture-
problen® methed of teaching reference in achieving these
objectives. Over-cmphasis on the details of reference
books, excessive mamwrization, use of class time to im-
part information that the creduate student ought per-
fectly well be able to obtain throuwsh independont study,
failure to draw upon prior cxporience of students are
axxg charges heard over and over asain, Evea more
serious, it seems to me is the de-lumanization of the
reference process and its reductien to a mechanical
operation that is implied in this kind of instruction.

The traditional "problen” portion of tho reference
course consists of a sories of exereisss, each of which
involves location of a single specific fact in some ane
of the reference sourves currently under study. Substi-
tution of case studics for such erercises grew out of a
exviction that the traditionel "preblen® fails to pro=-
vide an experience that is meaningful in prevaring the
student for the realities of refercnce service. Refer-
ence work consists fundianentally of three operations:
first, finding out precisely what information is neceded;
secand, determining the amount and kird of material re~
quired to provide this information and which, at the same
tire, the individual asking the questian is prepared to
wse effectively, and finally, leocating he specific in-
farmation in souwrces. The comventional "problem” cmits
the first two steps, and presents the student with merely
the distilled end product of the refercrce art. The
particular value of the case study as comosed to the
"mroblen® is that it permits the ircorperation within a
singyle teaching velicle of all the elermnts of the rafer-
exze encounter, inclwding the reference interview and
the solution of the reference question in terms of the
strenagths and limitations of a particular bock collecticon.
Thus, it more cicsely approxinates the decth and sechise
tication of actwal reference work, especially in its em-
phasis on the hwan factors involved.

Urilization of cases ends the artificial sepavation
y of the referonce intervies: frem the stidy of reference
meterials and search technirgues. Broad ceneralization
gives way to a consideration of the spercilics of ran
behavier in carplex and often confusing refercrve situ-

aticns.
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_ Reference policy has traditionally been presentel in

" terme of lectures, reguired readings and, perhaps, class
discuszion bhased an these readings. Such absitract dis—
cussioh of policy is of dubicus value. There are mo uni-
versally applicable rules. A policy that is correct ard
legical in one libravy situation may be quite ipdofensible
in anothar. Yet, the lecture method of teaching makes it
difficult te consider such matters except in terms of
right and wrong.%4

Course objectives are based directly upon the instructor's
- perception of the pature and demards of professional practice:

Margaret E. ¥nox has suggested that effective reforence
service requires "technical knowladge, that is, knowl-
edge of library resources and the technigques needod to
use such materials . . . huaman skill, the ability to
work effectively with patrons. . . {and] conceptual
skill, which inwolves the ability to see the library
‘as a whole and the place of the reference department
within that vhole."5 To these must be added the
quality of judgnent, which enables the reference
litrarian to modify and adapt a body of knowledge to
meet the nceds of specific situaticohs. If theso are
abilities needed in reference service, then the basic
reference course should b2 oriented primarily towards
their developmont.

I have . . . atterpted to strike the kind of balance
betweon mothod and policy that seoms to me most come
fortable and appropriate to ry own teaching oljectives
in the introductory referonce course, recognizing that
probabily only a minority of studsnts in this core

cumse will ever actually do reference work in libraries,
but that almost all will, directly or indirectly, influ-
ence, or boe influenced by, the level and quality of
reference/informaticon service offered in the libraries
with which thoy are associated.96

Mmid., pp. xii-xiii.

9 aret E, Kook, "The Develoment of a Staff for Referemnce
kork,” in The Librarv as » Corunity Inforration Comter, o, by Rose
B. Phelps an? Janet Phillics (Chawpaign, Ill.: Illini Union Socokstore,
1959), p. 139.

Eqﬁms J. Galvin, "the Case Technicque in EXwation for Ref-
erence Service,” Joumal of Edpmation for Litrariamenin, III {Soring,
1963), 253; Galvin, Curront Ircivera in Teloronsa Sormcioe, p. o xiv.
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The case eyvperinment developed out of a foeling that
the book—centered course, with its heavy reliarce an
lectures, texts, ard required readings, was not ade~
quiate to convey an understanding of the real content
of refeorence service as it is carried on in libraries.
Class sessions devotad to recapitulation of detajls
of soope and arrangement of long lists of referonce
books left little tima for caning to grips with other
Important aspects of refercrse activity. It scemed
necessary to restore a balance bebwoen materials and
method in the course, so as to make it clear that
learming about reference sources is not, for the
librarian, a mere end in itself, but a means of effec-
ting the solution of reference problems.%’

Galvin hag stressed the value of the case approach as a
discovery mathod of learning:

It has, of course, been arguad that the student must
first become familiar with sowrces in detail, befora
he can use them to answer questicns. This seoms
logical, up to a point, but it would also scom that
thore does come a point whon this learning process
can readily and profitably be reversed--whon the stu-
dent can also begin to discover and learn about ssurce
materials as a conseguence of having to solve refers
ence problems. With the case method of instruction,
this second kind of lcarming experierce ocours mach
earlier in the course Lthan was Eossi.ble with a nore
traditiona) teaching approach.?

The case studies developed by this instructor are intended to simu~

late reality, by providing "an approximation of the actual reference

gitmation.” The case study

is not a substitute for experjence that can be goined
only through actually deing reference work in a library

Mteras J. Galvin, "Teachirg Pelorense wish Case ftudles: An
Interim Report,” Soumal of Fducation for Lilwavinnshin, V (Spring,
1965), 234.

98Brpia.
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but rather an instructional wehicle desigmed to prepare
students for such a mrk.mg experience in a more real-
istic and moaningful way .9

Thamas P. Slavens of the University of Michizan School of
Library Science reports use of the case mathod in teaching basic

reference since 1965.1% 1In addition to his development of prob-

lem case materials in the area of social science literature which
will be discussed later in this chapter, Slavens has recently de-
gigned a carputer-assisted simulation of the reference process for
self-ins jon: .

There were three problems in the field of libwary
science concerning the education of reference li-
brarians which this preject has atteroted to meke

a start toward remedying: (1) unsatisfactory teach-
ing methods, (2) variation of education amnd skill
among the students, and (3) lack of self-instructicnal
materijals.

The developrent and testing of computer-assisted
ingtructional materials has made a sajl contritution
to the solution of these problems by (1) making avajil-
able a type of eduration in which reference situations
are simulated, (2) making it possible to cvaluate dis-
crimination and performare throughout the inctructicmal
pericd, and (3) making available ecasily revised soif-
instructional matexials.

The purpose of these materials has been to help
litrary science students at the master's level to
becooe acouainted with a wide spectinm of regpresan-
tative reference materials and io learn to use thase
in meeting the informiticnal needs of library patrans.

To accanplish these objectives, annotaticns were
written for 167 reference works and 850 quostions
having to do with these tools were corpiled. These
annotations and guesticons wore orcanized into a linear
Pogram . ., . . At the san: tine, reference interviews

#atvin, Problans in Peforence Service, p. ¥V.
10%; etter, Thomas P. Slavens to Thwas J. Galvin, March 26, 1070.
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in libraries were rnondtored and recorded for use as
simlatoed case sthiylies, In these situations, the oo
ter acts as the petrun and the stadont as the librarian
= a « = The groun using the corputer scered sionificantly
higher oh exaninations than another group which did net
Cuse the ct;qmter.ml

glavens has justified these experiments in part "because
of the difficulties stulents have in getting professional exper—
ience in likraries before graduation frem library school.”:02 In
retaining a strong aghasis up mastery of materials, howewer,
Slavens appears to o seeking a balance between content and prob-
lem criented instructien in the reference area.

Sable, of the School of Library and Information Science at
the University of Wiscensin-Milwaukee, linke use of the case
method in library education with parallels in other professicnal
fielde:

... The zase method originated in law schools, ‘~avelled
= o businoss schools and is cwrrentdy used in library
scienze tenching . . . All three fields, being in
_ the applied scionce fiald (as epposed to the tradi-
tignal disciplines) recuire a teaching methodology
wiich aims to train students to "think like pro~

fessionals* in their respective fields,.i03

"o'l'i‘!n?-:ls P. Slavens, "The Developrent and Testing of
Mateflals for Crroriter-hssisted Instructinn in the Dducation of
Refercnce Likrarians," Project Report ol 9-056¢, Contract . 2£C-
5-9-320560-0043, Office of Edusatian, U.S. Deopartrent of Health,
BEducation and velfare (n.p., 1970}, p. 1. (dircographed.)

“

10y 4., p. 3.

lo%ﬁartin H. fablp, "The Case Methed in Teaching Goreral
Reference,” {parer proscntend st a reeting of tre Teocher's Section,
Library fiucatinn Divigion, Avwerican Library Associaticn, Dallas,
Texas, June Z2, 1371, p. 2.
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EBe has termed the case method "invaluable® in teaching

an applied science like librarjanship . . . as it
affords "practical® experience IN THE CLASSROQM, as
well asenlivening what has heretnfore been a dry
mibvject often tawght in a dull menner,

Sable, ecpluying the case approach in teaching an introductory
oorse in general reference, finds it valuable in

1). acguisition of skill in analyzing {subseqmmnt to
igentifving) a dotailed reference quest:.m and
solving it;

2. the facilitating of the stady of refereme inter—
view techniques, ane of the weakest areas in
Teference courses:

3). the opportunity for students to make decisions.
Here I point out that the hallmark of a profes-
sicn is the cpportunity it affords practitieners
o mzke professional decisions based upon a bady
of knowledge, and that here if amywhere, the
reference librarian acts as a professional (and
as an adninistrator, to the extent that he forma-

lates service policy.)

4). the prime velue of case studies in providing a
sart of “on-the-jcb training™ by prowy, so that
students cltain the feeling of what is involved
in being a reference librarian. Through their
ocomterpart in the case, they reet all types of
patrons at all levels of intelligence, of all
ages, from various social strata, in public,
university, special and school librarics, They
cbtain experience solving involved reference
questions, they study reference interview tech-
nicues and criticize them, as well as the librar-
jan's reaction to each patron., If the reaction
is negative, they must tell how they would ine
pove the likrarian’s performance. They must

S deal with the matter of reference service policy,
T and some cascs roguire the writing of one where
one exists, 104

Ymia, pp. 1-2.
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Crutchrfield, Soscribing the use of cases in teachi-g hasie”
reference gt the wercreduate level at West Virginia tesleyan
College, chserves that: |

Students who have experienced it are delighted with

the case study methad; it is a rost effective way

10 develcp the atilicy 4o “ihink on one's fect.

The chic® drawtack, for ime, is doubt of my o

ability to brizg cct all aspests of a case or to |
judge student presonteticns abjectively, sinco I '
usually have a definite sympathy for ane side in

a case, : .

Jarvi, of the University of Toronto School of Litwary Sciercs, finds

value in the case rethod
. because I kelieve students learn the principles of
refercnce lilrarianship nore readily by generaliz-
ing from vrectical situations they solwe than from
lectaring or traditichal student papers.

- Ehe motes, however, that "some lecturing cannot be avoifed—to
save ti.me."ms Reeling, of Rutgors Univorsity Graduate Scheol of
Lirary Service, reports success in integrating the use of case
studies with desoriptive instrction and field trips in a owerse
in a related area, govermment dosunonts:

In order to make clearer to siudents soe of the
difriqulties inwlved in crganizing govormment,
publications and adninistoring a docments opllac—
ticn, I like o give the class a case swudv of a
particuler Instirution and :sk them to prepose a
plan for the roorcaniezacicn of this institution's
documents depzrtrent,

I hava utilizod cace strdies hoth as teses ad
alsc a5 a moons o geb discussicn started.  Hewaver,
I have never oiwn a student rorc than one case
stly during the coursz of a sarester.

105 arter, foniarin F. Crutchfield, Jr. to Tremas J.
Galvin, July §, i37i.

106, recr, ETith Jarvi to Thas J. Calvin, Octzber 1, 1571



I shoald erphasize that these case studics are

wptilized only after the students have capleted the
iate recaired readings and I hove lectured

about the different rethods of arganizing and admine
istering a2 doowwrmts collection. Also by this time,
hopefully most of the students will have visited the
documents departments of _several libraries other than
their own institution.l07

The Problem Oriented Ammroach in Teaching
the Subject Literaturds

Since library scheol courses in the subject literatures
. (L.e., the hranities, the social sciences, science and techrology)
camonly include a heavy, if ot exclusive, emphasis en reference
mterials related to the several subject disciplines, the case
method has been extended in recent years into these curricular
areas as a consequence of its application in gencral reference.
Slavens of the University of Michigan School of Library Science
capiled in 1367 a collection of twenty-five short, problom case
studies written by students

for usa in courses in the literature of tha social

sciences,. Studonts are asked to prepare lists of

soamees useful for the solution of the probilems

posed in these situaticns.1C2

In 1968, Konneth F. Kister, thon of the faculty of the

School of Library Science, Sirmons College, issued the first rpajor
aollection of prablem case studies in sccial sciehce literature

10?Patricia Teciing, "Case Sty Tethed: Teaching Methyds,”

in "Notes: Federal Lirrary hascurces, Sorvices and Procrats: An
Institute for Library and Information Science Fagulties,” wunpazyed.

108yyymas P. Stavens, od., Libvarv Case Stidies in the Social
Sciences (Ann Arbor, Mich.: Camous Pabiishars, 19870, be 1la
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to deal both with the reference process and with the selection and

acpisition of library materials, Bibliographic problems are e

phasized in the thirty case studies that caprise Zocial Issuss and

Iibrary Problers:

This esphasis is deliberate, reflecting oy belief that
the first recuirement for professiopal librarians who
work with social science literature is an urderstanding
of the formal bibliegraphic system which provides access
to the literature and its contents,109

Sore of the case studies, however

deal exclusively with the social sgierces rather than
the literature itself . . . . If the librariam is w
understand the bibliographic system, particularly its
curreat state, well wnough to be its master, he will
require sane fundarncntal knowledge of the character—
istics of the social sciences,

In “training librarians for professional work with the literature
of the social sciences,™ Kister recamends use of the case method
“to carplinent descriptive teaching technigues in the beljef that

the content of professional work in libraries is, to a great extent,

administrative in character:

Profescional library work of any kind, on any lovel—-
if it is genuinely professional-—necessarily irvolves
administrative activities such as decision-riating,
probleme-solving, planning, and supervisicon, and . . .
the case method providces a highly effec‘cﬁ'e rcans o
prepare librarians for these activities.

logl{c."n‘lct.h F. Xister, Social Icsues and Likrary Problons:

Case Stidics in the Soeial Sdongas Nost Yors:  DowEer, A%6u), p. vis

uolbid.. . vii, v,
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Discussing Case 17, "Matters I-Li_'l.itary,"ln Kister has suggested

that

the nost useful aspect of this case is that it forces -
students o vee and evaluate a larce muooer of face-
firding tools in the field of histary. Especially
Jmportant is a critical assessment of these tools.
The case, vhich poses a broad question for which
thore are few obvicus keywords, really questions

the value of traditicnal subject indexes ordinarily
fourxd in most fast-finding sources. Dut before
these criticisms can be made, the student mast use
his knowledge of history axd his imagination as a
reference librarian to devise likely keywords to

be searched. 23 is the Case in all of these prab-
lems, T do net place creat emthasis on finding the
answer——the process 15 die irooriant ogrsideraticn,
{fitalics mine.}dis

Sable, of the University of Wisconsin-Milwaukee, is among

several instructers who report successful use of Social Issues and

Library Probloms in courses in literature of the social sciences. 11°

Tirg of the Gradvate Library School at the University of Chicago
has devised problem case studies analogous to those of Kister for a
conse entitled “Organization, Evaluation and Use of Library
Materials: Social Sciences."!1®
James M. Matarazzo, of the faculty of Simens College
School of Library Science, is chiefly responsible for extension of

18454, pp. B4-87.

n"l{emeth F. Kister, "Case Notes—Social Terues and Library
Problems,™ Boston, Jammary 4, 1970, p. 7. (MiroograscG. )

U5t ter, Martin H. Sable to Thras J. Galvin, Jamary 14,
1570,

116, ming, "University of Chicaco, Graduate Library Scihool,
Course 302; Organizstion, BEvaluation and Use of Likrery Faterials:
Social Soiesces: Case Soabies 1, 2, 3," Chicago, n.d, (Uroograciedl)
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the case approach into the literature of science and teclrology

through his Library Probloms in Scicnce and Techmology, a collec-

tion of thirty-five instructicnal case stadies, Again, 35 is true
of many other instrustors whose work has beon described earlier

in this chapter, Matararzo relates his choice of the problem
oriented methodology to what he perceives as quite specific requive-
ments of conterporary professional practice: '

' A8 a consequence of the well-docurented decline in te
teaching of scientific literature courses in individual
gubiect disciplines at American colleges and univer—
gities, a grom'ng instructional burden is placed upon
litwrarians who deal with the technical literature.
Because librarians are being called upon increasingly

© o instruct scicntific subject majors irdividually in
the literature, the preparation of likrary school
students who will deal with this literature in profes—
.+ sicnal practice must be both thorough and rigorous.

Tt additicnally, the method of instructicn employed to
teach this subject ought to be one that provides a
base upan which the student can build an expanded body
of knowledge after he has left the library schicol.

The problem-centcred approach to teaciing the liter-
ature of science and technology can meet those dorands
if both student and instructor are clear in its chjec-
tives and vigorous in their irmplonentation. The lest
evidence of the suwecess of the case technicque is in
the reports of fomer students who find thorscelves
better prepared for the demands of profebSJ.onal erploy-
pent bocause of it.117

Course objectives to be realized through use of case

T gtudies, which, in corbination with othor teaching techniques,
"deal pot only with problems of collectien developrent, buat 2lso
. with scientific rcforense questions and souzces,” are stated in

these tems:

117Ja.*.es M. Matarazen, Library Prokicrs in Sclonce end
Techmnlogy (e York: Eouwker, 1971), p. Xv.
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Thit tent ic desimad to facilitate a preblomcontered
approach to instruction, a rajor cbjective of which is
o fre= the staiont from dependine on either the in-
struetor or his loctures, The enphasis in a course
taucht by this ~ethod is on éeveloping in the student
an ability to produce usable and defensible solutions

o to specific probloms delineated within the bowndaries

- of the case saxly. It becumos the business of the
studant to apoly those gencral principles that he
judges rost garmane to the rarticular problems pre—
sented in the cases. . . . Instructors should not
lose sight of the fact that in rest instances today's
student will very shortly b en his ovm in professicnal
practice where he rust analyvze, judge and resolve a
variety of ccx:plexﬁéterauxe problens that will be
placed befare him. S

The case appreach has been selected, in part becavse of a
...dssiretnenl-aarmmerealimofﬂmelearning experionce:

The case method makes it possible to test the individual
stodont’s koowledygs of sourcess uder corditicns for
which they were desitmed to Le used=-to find answers to
specific problems. The artiliciality of assigning large
aroups of tezhinical refercnce ssurces o the class for
abstract stuly is avoided vith the case methed,  Actusl
use of sources in iﬂa.listic problem citations is .
stressed instead.l Y

Cases are employeri, in this course, in combination with othar types
of instructicn, both descriptive and problem oriented in character:

In additien to e many and veried sources consulted
adi usest in the solution of cases, students enrolled
in the Literature of Science ad Techmology ocourse
at Simons College zre referred to a select list of
ecientific reference scurces, asd are asked to locate
answers to sets of tachnical reference inguiries.
Short presentations are pace in class from tire to
time by the inztractor en both the scarces and the
literatwre. Soubdents enrelled iz this coursc are

U8pic., po. xvi, xxi-mii.

Ui, p. xxii.
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alsg requivad to prepare an originel bibliography,
called a "Pathfimder,” in a narrow scientific
technical or medical area. . . .

The concept of likrary Pathfinders was
exiginated with Charles U. Stevens, Associate
Director for Librar Dovelemont, Project
Intrex, Massachusctts Institute of Techrology,
and was devieloped by the staff of tho Model
Library Project of Project Intrex wunder a
grant from the Council on Library Resources.
Pathfirders are designod to help lilrary users
begin to locate publishod materials on very
specific subjocts, with which the users have
little or only gencral familiarity . . . .
For the student of the litorature of science
and technology, compiling a Pathfinder re-
quires wmaking effective use of a variety of
farms of the literaturc, thus simulating
the task of the professional science reforence
spocialist.  The author has found close para-
Lels between the use of the problan-contered
approach to instructionh and the preparation of
& Pathfirder. For exarple, tha sclution of a
case study and the preparation of a Pathfinder
both irvolve a scarch of the litorature, the
locaticon of the most vertinent sowrces for a
citation, and the presentation of a solution
to the problem., Like the solution to a casze,
the Pathfinder assignment necessitates con-
sultation of scientific and technical scurces
in a specific problom context,120

Preblem oriented instructional materials are also carrently

under development in the third of the subject literatures--

literature of the mmmanities. Panl Xruse of the faculty of North

Tesas State University, School of Library and Information Science

Yeports experimentation with problem case studices patterred after

those of Galvin and prepared cooperatively Ly instructor and

studontc:

12053 43, , wo. socdii, 160-61.
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For several somesters T have workod with the
students in a.:\'arwer.. reforence in davelonirg
what I would considor “oractical” refcronoe
gitwmtions. As vo2 'orw, Ttudents enjoy
tackling probless ‘of this wype, rather thah
o merely scoreh armaers in assigoed refer-
ence bocks. M4k
|

""n Problen Coioncad Monroach in Imntradiretien
to ioorarianshin Courses

While scme incifental ue2 of case materials in the
*Introducticn to Lilwarianship” course is reported by vericus
instroctors, often in sonnection with course units on likzary
administraticn, the o5t evtensive systematic applisatien ef
pmi;)lc:n orientad instresticn in place of the deseriptiwe aprreach
appears o be e Witk of AJJ. Aderson ur Simmcns College.
Aderson has retitled & course forrerly knmiown as "Tie Library as
A Socizl Institution,”™ roguired of all candidates for the masters
degree at Sinmeas. This sourse is now callad "Cwrrent Library
Issuea” and is described as follows:
> Persistent isedss in all arcas of likbvarian-
ehijp are cnnyicosed Lo thedr contscarary
aspccts, with attention to historical crigins,
social Wckooardds, =d provailing soofessicngl
points of rew.

Instructics is prowlem—oriented, with
ephecis on indonardent investigation. Orai

ard writkon sivdane pressntacicons are re-
quirai,iZ

ul‘uetter, faci 3cse o Thomes J. Galvin, Facch 4, 1971,

msrnr.v-c [ 300 ey S>hepl of Likrary Science, Pulletin,
19711572 Fosicn, Areil L, 87l p. LI
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Andersom etterpts to make clear that

the new introductery course at Sinmons is a
new course both dn coitent and inname . . . .
The decision has boen mede to eoncentrate on
the central issues facing the likrary pro-

“+ fession. Tre parpese of th: course is to
confront the hoginnisg ctudont with the most # -
vexing and siznificant iscues {n the bread
field of lirrarianzhip and have him research
and explore these for discussion in class.123

The new course centers an eight focal thomes or issues:

The Averican Public Library: Ideal and Reality
The Eole and vlace of the Librarian
. Y¥he Academic Library; Pessibilitics and Limitations
Library Scrvice to Studonts )
The Quandry of Book Seloctron
Library Systens and Interlibrary Cooperation: Lip-
Service or Reality
Libraries and Machines
Library Services and Activitios

Instruction is conducted by what is termed the "iesus-discuseion
method : ®

A handout consists of a short preanble to intro-
duce the subject and a series of questions. Tt
is the job of the students to think about znd
research the questions and come to class pro-
to discuss an? exchange opinfons en them o . L .
he teachivg that taies place in the issue-
arscussion tethod is aooorplisine salikly throush
guidance and suggestion. Tha motlxxd, then, is
not monologicil, with the instructer scrving
as the only sou-ta of ideas and vmoreledoe, Dut
dialogical, with all the students felping tw
prepare for and create a successiul class.

123, 3. incerson, *“ire Tntraduciory Cowrse: A Mea Prerosch,”

dournal of FAucatien 4ov Lik-ariasashin, NI {Hincer, 1971}, Zel.
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Students do not oet answWers in this oourse, for
issues are cuesticns that can be examinad from
mny sidne and soe eenclusions reachad, but ot

L]

the cocjusicns. +=+
An exeoination of this instructor's statesd objectives for
the course confirmg the view that the issue-discussion method is
roblen ariented in chexacter:

e cbijectives of the "Issues™ coursa Are as
follows:

Ta cstaklish 2 conceptual framework for
librarianship. The course attecpts to give
students an overview of librarionship, and
Jdentify its total soope and masnitude.

To impart a certain body of settled knowl-
edge. Th: decision has boen made to forego an
emphasis upon the history of libraries, as sane—
thing all sinfonts should be aoqgesed to, in
favor of idetifying ectual problems they will
face as professionzls in the hope that they will
be better ecuitoed to hardle them. The history
of librariss is cealt with anly in so far as a

. particular historical event or decision has a

- bearing upon a curent issue or problem. Mo

attoopt is made to denicrate the mportance
of the history of librarics, but in estaplish-
ing priorities for a course in current librery
issues it became clear that an accumlation of
facts is not as serviceable as a consideration
of sone of the visceral issues facing librarians
as thoy cope with their day=to=day conce-ns. . . .

To outline the gencrally accepted stardards
and principles. . . . )

To imwolve students in the problem-solving proe— .

. esg, The issr=—discussion method vas chosen for the
introdxctory course because it reans Dmvolvaent on
the part of stixlents, and is an introductory sarple
of the problerr-orientsxi instruction which prevails

124p3a,, po. 261-63.
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at Simmons. The new course inwlves a question=
ing of habituel concepts of what libraries and
lihrarians should be doing, with studonts and
instnwtor attesting to work out ways of solv—
ing muitiple prozless in 21) areas of librarian-
ship, Iy ergeging him in an equal give-ands
take of opinion in a coomerative approach to
problem solving, the stadent is given an
opportunity to develep his commnicative skills,
- and, hopefully, refine his thinking on the
issues,;which he will continue to o, ;zz«resuxnably
as he procecds fram course to course.145

The Problen Oriented Approach
in Technical Scrvices

The tecimical services are seemingly the last remaining
major arca of the traditional library school core curriculum
to have been touched by preblem oriented instructien, Marcy,
while a menber of the Simons College faculty in 1963-69,
deeloped sane case materials for instmurtional purposes in
the begimiing course in cetaloging ard classification in an
effort to move towards a

problen solving, decisict oriented approach
« » « « that recuires the student to ressarch
aspects relerant to tne potblan, syathesize
his thowghts, fraclve Rimself in the preblem

sitwmticn, & cETit ninsclf to a s3lution
and its defensa 126

12500id., ro. 263- €4,

1oney 0, marey , TV, “Urpihlished Srmary,” focten, 1968,

guoted in Calvin "Case Method Agproach in Library Educetion,™ . 65,
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The most siqnificant work to date in tiw develcopment of
problen oriented altexnatives to descriptive instrection in the
technical services is that of Professor Doralyn Micker of the Uni-
versity of Horth Carvlina School of Library Science. In the "Intro-
duction™ to a cwrrent collection of preblem case studies designed
far use in this curricular area, Hickey observes that '

surgrisingly, cataloging instructors seem to have been
- slow to utilize the case rethed in their coarses. Part
of the reluctance may lie in their unfamiliarity with
the technique ar in the fact that fow case studjes in
cataloging have boen available. fore fundamentally,
bowever, there is a question as to the ability of
stidents to analyze a case study intellicgently when
, they have not beon previgusly grounded in the skills

and procedures which are part of every cataleging situa-
tion, 127

. Hickey suggests that the case approach can be successfully
ombined with content: criented, descriptive instruction in catalog-
ing and classificatien throwsh a recndoring of clasevosm priorities:

So far as can be determined at the moment, no catalog-
ing course has been tawght csing the case rethad oxe-
clusively, It soons reascnakble to suggest that a couvrse
couid be g0 taucht if {rzaining in the skills of cotalog—
ing couldd be acquirud elscwhere, perhavs tlrough proegran—
meri learning serpences. For those schools in which the
basic tochnical services oourse ouwcntrates on learming
how to construct o catalog cazd, select a classification
ooy and subject beading, ard reproduce the catatoging
record for the likrery, the cose sludy may offer an
adjunct learnirg techrigoe. For those, on the cther
hand, wiich ecciicuntrate +he practical vwork in a lshora-
tory or other out-of-¢lass exericyce, the total cese
rethod apecroach nght be recoimcnded as a way of over-
cuiing the rooognized hizitns between practice and
ﬂmq-,lzs

127Dora1yn J. Hickey, Prohleons in Oroanizing Libvary Collecticons
(New York: Ewker, 1972), p. wvili.

1281.'.\1(‘ -
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- Fr this instructor, a particularly disturbing illustration of the
"hiatus between practice ar? theary” lies in

the gap vwhich exists between the ideals expressed in
the classrocn and the realitics of the local likrrty
sitmation. In school, the student may learn what his -
instrictor considers the best way to organize a collee-
tion: on the job, he must adapt to traditions and pre-
established routines widch sometines go counter to his
educaticnal esxpericonce, To hridge the gap, library educa-
. tors have turred to the use of realistic case studics
through which the student is provided a dramatie glinpee
into the definitely human world of the working likrary,
while at the save time he is affeyded the opportunity to
analyze the structurc and operation of that world,l2:

Hickey secs particular value to the case approach in oerrect—
ing sore fundarental misunderstandings of the nature and content of
pmfcssimaimrkinthetednﬂcalservimsas it is carried oo in
libraries:

In the area of lihrary work often called "catloging”
and, rore hroadly, “"technical services," the studeont moy
fall into two errors: that of assuming that 212 such
work is strvictly routire and sechanical, ard that of view-
“ | ing the tasks of organizing a likrary collecticn oo sclf-
contained. One parpose of thc case studics hore prosented
is to help correct both errers, and to do 5o by illwndnat=
ing sare of the ways in which interpersonal relations
affect the character of the youtines and by setting the
organizaticns] tasks in the broader context of the total
library situatica.

There is a furthor attitude which may be disturbod by
the reading wixi enalysis of these studies, nzmely that of
viewing thz orgenization of library materials as a dull
oocupation, The conterporary cataloy ccpartient is an
insecure plaze, Its onec rocte anxd cuict world of
scholarly boecks has bren stirred and endlivercd by new
modia—{ilirs, remordings, nderoforms, cagutcor-based
data bonks——arich rust be identifjed end categorized if
they are to oo rezniigful to future gencrations. The nere
assorticn thet there is exciterent in the contenporary

12044, p. xiii.
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catalogirg funstion is insufficiept; hopefully, these
case studies will help to bring alive the image of the
cataloger's life as an intaresting, demanding, end ever-
changing one, without wnich the ¢ifort to secure informa-
tion in today's conplex society would be severely inpodod,
if pot made futile.

It is interesting to mote the stress on the importance of human
relations in professioral work, an emphasis characteristic of many
teachers who have turnad to problem oriented instructional modes as
a more effective mears of achieving course objoctives:

Missing from even the neser version of the cataloging
ooarse has often boen the haman element, To be sure,
this can be inserted by the instructor anecdotally during
his leclures or by the studont as he observes the actual
workings of a library selected for a course project. The
prevailing fipression, hoicver, conveyed to most stwdents
secns to be that catalegirg, of necessity, enbodies an
antisocial elerent.

Practicing librarians, on the other hand, know full
well that the organizaticrel functicn of the library is
at heart a social one ard that the design and oporaticn
of a library catalog departoont reqguire as many skills in
inter-personal relatiens as in the construction of flow
charts or the preparation of & catalog cord. They also
Jnow that the failure to recoqnize the impact of the cata-
loger’s porsenality cpon his collegues and wypon the
library's public can ke disastrous, for even the nost
logically designed procedure is often thwartocd by the
human being who is charged with irplementing it 139

Hickey insists as well on the importance of prcblen soiving
experiences presented in spocific contextual settings in the prepara-
tion of librarians, Eox problen cases

are designed o project the student into a roalistic
sotting aordd fores Rim te rake & caadixnt to that
situaticn. Lo mst endure it with all its mdctakes,

ill~considerad acticn:, ecidenalion, and eonpliodty,
although he ray also poofitably srecify ways in which

1

3Onie., . po. xiif-xiv, xviirxviii.
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a particularly unfortuwnate experience might have

been awicded. . . . (ne thawe . . . recurs: the
arganization of library materials never takes place

in a vecnm. Thus each case will 2 found to carzy
enouch shout the library system as a whole to eable
the student to uxderstan? sawcthing of the context in
which a problen arises. FPurther, the pecple in each
study are gives sare chance to reveal their porscnality
traits, so that the analyst cen base his rererrcndations
upon human as well as technical) consideraticos,

Finally, this instructor, like Shaffer and Iowell, urges utilization

of the case approach in the disciplined format of intensive group

The use of the case study as a teaching devior has been
well doormonted, an? its suecess is alrost teken for
granted anong oducators in varicus professionad disci-
plires. The ability of a student to place himself with=-
in an imaginary context end decide how he would ehave
iz inmdicative, it is bolicved, of his potential oom-
petence when faced with such a situation in his later
professional life. There is saw danger, howover, in
allowing a volune of case studies to be rezd by an
irdividuel student as rerely a series of incuoplete

. sghort storiecs; for alicators have also learrod that the
“ full dimcnsions of a case study are bost revealed within 131
~ grogp discussion rather than through irdividual analysis.

FROALEM ORIFEZID APPROGCHES TN TVE TEAMHING
OF COOOGUIE fhw, Lei ol Civnl Fricods

In 1967, David K. Berninghausen of the University of Minne-
sota Library School reparted incorporation of case studies drawn
from actual situations into a course designed to teach a cemitment
to intellectial freelsm in eonbination with regquired reading of sach

© pources as Mill's On Liberty:

Ragardless of the decree of acceptance of Mill's ideas,
students W have resd On Liborty have Jomowledse of his

131]3:5;1., oo wridi-xdx, wsii,
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ideas in exron, and this is vseful for critizal ad
pointed discesszion of actual ceses. Cosos, of course,

serve anly as illustratvions, as guidos to the natuce of

the problen, but they can and sheuld be a nart of the
- program of instructicn in library schools whicl chtormt

to teach a comitrent to intellectual freodom. o . W

Souwzhow, our corsideration of the subjoct rust take
it out of the realm of "acadomic” study. One way to do
this is to refer to actual experiences of farmer stadents,l32

Fictionalized problem case studies have also been employed
in this cwricular area by such instructors as Anferson at Simmons

College, drawing on Shaffer's The Pook Collection. The author of

the present study, describing vse of an origimal case concerning

a controversial magazine and its approprizteness for inclusicn ina
genaral library colloction, has offered the following raticpale
for a. prchlem criented approach to censorship and intellectual
freedam: I .

If the sppropriatoness of The Reolist for public libraries
is a quostion etout which legifinate differences of pro-
fessional cpinion are possible, then it booares a proper
topic for concideraticn by students in a course in aduli
book selection. The problem might be posed in a variety
of ways. One could sirply ask studonts whether or mot
public librarics ought to subscribe to the ragazine. That
is to put the question in a generalirzed form., More spe-
cifically, stwients micht be asked whether modiugn sized
public librarics that are well-supported and serve highly
educated, reaccncbly sophisticatsd subnwrbonites should
take The Realist. To pose the guestion in this fashion
is to turn a gureralized irguiry into a fairly specific
problem, but having dere this, we oo not yet have a case
study. 1, howsver, we Elosh gut and individualize the
problom sctting with specilic doi2ils Ly, for exanple,
giving the cornundity nd tha library nomes, indicating
which other periodicels are sulisoribed to and the size

of the cook budgel, discribing spocific instances of
oaunity pressures on “he ocontents of the collection

132 David K. Berninghuuscn, ™eaching a Oiemitrment to
Intellectual TFreedor,” Litrary Josemal, Octeber 15, 1967, pp. 3e01-2,
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that have been noted In the past, etr., ad 15 we

mke it clear to stuconts thet what they sre required

to do is to mate a seleoticn decision abouy The Peuiisk
in temms of s percicwlar lileery and no otoer, then
we have produced soaxmdng that can preperly be described
as an instrecticnal rcase stdy. In other wordo, a pech-
lem becoris a ¢ese study whon it ie prezonted in saffi-
cient specific Gotail so s not to adnit of & conaralized
solution, and vhen the resoluticn of the issue at hand
necessilatcs a cholo: botveen two or rore defensiiyle
eltematives.

The Raalist case stuly happens to be one that has
been developas anvl used at Sivons durxing the past vear.
It illustrates sore of the distinttive features of a
case method approach in the area of book selection.  Pere
haps the rost irporcant thing to be said about prescnting
this proble in case form is that it oaes a goo? dea
closer to simulatring the real envirvooent in which seloo-
tion decisions are méde than do either of the othor ways
of posing the prebles that were rentdered. In an actual
library situaticn, The Fealist probuibiy comdd not be
Judged solely en ibs <wn anbringic parite as a rogazine.
Perneps book selection decisicrs ought t2 be rade in
this way, at leact with roszoot to comtroversizl noteri-
als, bat studonts st roooenize that the fasct of the
matter is that they are rot oo in this way, It scors
to re equally irporiant to rehe clear thet the principle
of froe access o infcrration Is & sand and valuolle
principle, but it is not roveeled truth. It can con-
flict with cther consideraticns 1n 2 ranner that rolss
book selection coglox and Gllioult, axdd one of thwe
real strengths of the case redaod 15 its effectivawss
in making evidert to stulents, in the wonds of Profeszor
Bertrand Fo of trer fiarvard Musirecs School, "the extent
to which judoent cones into play vihen mary factors witich
have ro coomon dencrdnator rmst be veichnd *133

lnc;alvjn, “"Cane Yotl=mg A-rrooch in Libwary Educetion,” [p. 63-
€4, citing Copcland, And Mok An Dva, ». 265,
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Sane Pro-tes Oriented Rucroaches in the
In-Gersice Wralnz

Eaaoeatao o7 L

Thas far in Cugpter III, w= heve enmuizrated cpplicadicrs
of the problan eriented instnctionzl eprrvach in the fomrs of tie
case nethod, simnviaticon, ol the issve~liscussicn method in the
academic preparaticn of librarians. These severa) techniques
appear also b have peen widcly &leptod to less formmal kinds of
teacking-leamning situaticns such ss conferences, woskshors, insti-
tutes, and both intrainsiirtutionsl ard interirstitutiensl in-
Bervica training programe. The record of these activities is
eithey (rromwntery OF rorovistert in lzrge port, amd they are at
onee too nunerous, ond in gencral too short-lived, to adnit of
systemaric revicw. Accordingly, this esacinaticon, linitad wo Lrief
omsidorztion ¢f ¢ o eviorclss of the aydication of ¢he problem
ociented opproach, is intended roraly to roveal sonetihdng of the
range of kircds and lovels of training szetivities incoyporating
suwch tachnigues as simueation and the case methad.

The repert of a recent study of the training needs of state
Mbrary pereonrel is craracteristic of nany contorporary doooents
of iibrariasshis ir identifying a gonuine nesd for continuing educs-
tion cpporterinzze zng in ondorsing “the participotive, l:borotory
mothad of &lult lcevnicg,™ which is termed “most useful ¢o achicvs
the best results in Gic ecucition of consultants and adeiwictvotors, 134

134 . . I o .
‘reericen Lilrasy Assoclialion, Interdivisisn CarTdtier on
Bhraticn i State Librery Prreunrel, tJocowin nf Ttete pE°

gonnet {Chicaso: Wroricer Lilwewy fsavciatior, L0713, po. -o.
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In this respect, it ectoes the findines of the rost extersive formal
Etudy of training needs of lilwarizos at tie post-rusters &gree
level undertaken to date, under the divection of Forterdick and
Stone of the Departient of Likrary Science at the Catholic University
of Amcerica. 'i‘lmeautb.‘:rs surveyed the exprossed needs for contime-
ing education prograns of 365 middle and vpper level federal libwar-
ians, noting that |

even though the Yederal librarians ropresent but one
type of library service today, their perscnal charace
teristics, edications] becwmaox and expericnee is
vary sinilar to that of other types of librarians that

~ hawve been surveyed. ‘Therefcre, it would secm safe to

© o eoonclude that a post~rasters procrom that was sensitive
to their needs and demands wouldé in all likelihood, also
be able, to a larve extent, to meet the neads of other
types of lilwarizns.ls2

Koting that

several of the respoendents rede the further sugoestion
that the professors zeck cut alrdnistrarors o enable
them to develep sirmlation exermises or case stydies
that were growced in recal likrzry situaticns,id6

Kortendick and Stone advocate that
the trainirg for adninistrators and practiticners re- )

tuming for post-rasters traini=c chould unfold within
the actual (or simulated) crmamzeticnal settings. . . .

1353&::&9 J. Fortortich oo Tmizabeth W, Stone, “Foskt-Masters

Blucaticn for Micddie ad Urves-Lerrel Fersonnel in Likraries and Informa-
ticn Centers,” Firal Femost, Frass I, Trojest (n. 8-0731, Grant tio.
CG~0-B-08023) =460 (2E2), Bursnu ¢f fosonreh, OIfice of Gluzaticn,

U.5. Pepartrent of Fealth, Fovcatizn, ond Velfare {Sashimaton: The
Catholic Uriversity of Frerican, Cepasiment of Library Scicrce,

March, 197}, p. 33.

L6334, p. 302, - -
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Erphasis on skill in epplicaticn, ratber then on
krowledge itself, sugaestes to the intervievees that the
progran should provide cpportunivics for practiczl problem .
solving with less ervhasis on lecouring, listening ard
rote-taking, The value of usirg clmisticn which weuld
approcarate real life library sitoaticrs and give stulonts
valuable training both in prablesesolving and achieving
effective interperscnal relations was stressed by sone of

Striking parallels to the views of such advecates of problem oriented
instrustional formats as Shaffer end Lowell are fourd in the caments
;thighlevellibraxyahinistratorsmaningthetraim:xgnoc&s
of their subordinates, as recorded by Wortendick and Stone;

The top-lovel administrator, not only in his high rank~
Ving of this course in decision-meking, but in the inter-
view itself, frequently referred to the gportence of
decisionmoking and that part that the person in the
jeb sbout which ke was interviewed had in Qecisicn-making
and to the fact that so coften knowledge in this area was
lacking. The top-lovel administrator sar decision-raking
in torms of inforned and debated views that needed to be
- presented as logical and feasible alternatives before any
decisicn ecculd be nadle, of matching resourcoes with pri-
orities, of boing chle o make axrpromises, or recogniz-
ing that it is prinarily a croup process and seldan the
task of one all powerful individual working alone,l37

Lowell reports publicaticn in 1952 of a case study entitled
."'Eha Office of Education Library” in Stein's Public Z8ministration

and Policy Develoiment. She alse records use of shqrt incident
case studies at a 1957 Institute on Library AMministraticn held at
the University of California, Los angeles. The UCIA cases,

erganized wnder four neadings: pilanhing and program-
ming, arganizaticn and staffing, staff morale and its

Yinsa., po. 4, 226, 218
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ealvation ad droccetic adninistration . . . verg

provided to participents in mimecgraghed form, but

were rover publisicd.138

Another early oxaple of the use of the problem case study
in informal contimuing educatien may be found in Honry Birmbamm's
*The Case of Puialia Brown,™ a problem case with analysis which
appeared in Library Jourral in October 1958, The case exerplifies
the question of "how to make the best use of the services of erploy-
ecs wio are no longer in thedr prive,” a camon adninistrative
dilemma.l3? The resolution of the problem is sufficiertly open-
evded, as presented in the pages of the jowmal, so as to allow
" readers to evaluate the actices taken and to consider alternatives
that might have been open to the librery administration, =
In the sene year that this case stady was publisted, Heyes

D. Metecalf, retived Direchor of Libraries at Havvard Urdversity,
carducted a thirteen week Seminar en Librory Administration at
Rutgers University Graduate School of Library Science. Known as
the Carmnegie Project in Advarced Library Adninistration, it enrolled
eight librarians from mecber institutions of the Association of
" Research Lihraries. '
The Fellows were seaected from a group of sano aiginty-
five nancs suggested by oebers of the Mssociaticn of
Research Librarics. Tre seven men ard on? wian Loooon

averaced approxinawely ferty-five years in age, ard all
held vositiens in ¢ hich sziar, kracket. Lach held an

138,{4:1.-5\1,1, Cage *w=thad in Teachury, ph. 23-26, citirg "The

Office of Lducaticn Libwarw,’ in Stedn, butlic Administration srd
Policy Develooent, . 31-52.
139}1311:}; Birmba, "The Case of Fulalia Brown,” Litvary
Journal, Octobor 18, 1903, . 2792,
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brportant administrative post in a large university

library, in rmost cases ranking as Associate Librarian in

fact if rot in name; ard cach could be said to be pre-

pared, before atterding the sesiinar, by experience and

native ability to take cver the Librarianship in a large
- academic institution.l40

nnccntraloontmtoftheCaniegieSmimimani:ﬁe—
perdent project conducted individually by each Fellow over a seven
week poriod of field work in a large vniversity library:

A mutually agrecd upon topic, broad in scope and gener-
ally relating to oawon problems in othor research
libraries, was assignad to each student for intensive
shudy and reporting in one of the eight libraries. . . .

Although the topics assigned to the fellews for
study represopted a concentration on a particular, and
Ecetines pressing library problenm of one of the eight
ipstitutions, and though nost were approached from an
applied rather than a theoretical avenue, all related in
sare degree to afministration as it is currently prac-
ticed in reccarch libraries. It can be quickly noted
by roviewing the topics that none dealt with narrow
segments of library oporations. All dananded a fairly
oaxprehensive grasp of the Library caplex at each
institution.

Each individual, as a raqiverent of the Seminar, produced an
analysis and recomernded resolutien of the problem in the form of
a written report, which was presented for criticism to the seminar
leader, the other participants and the principal officers of the
host library. One participent, reporting oh the experierce, noted
he had learned from it "that there is no right or wrong solution

140Keyes D. Metcalf, Studies in Likrary Phi-inistrative
Problome:  Bicht Poverts frem a Suninar In Liivaprs Moapdstratisn
Qow Prunswick, h.J.: Cradcate Echeol ef Library Service, ~utgers—
The State University, 1560}, p. 16,
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to any administrative problem, but there may be rany sides,™ while

another termed this problanoriented, semipar approach “the best
possible training for library management,"14l :

Froblem case materials in such areas as library perscnnel
administration, collecticn development, genoral raference and usjeck
Htaratures dewveloped initially for classroon use by Shaffier, (uivin,
Kister, ard others at Sinvons College, and described earlier in
this chapter in their application ko forma) courses in Yibrarian-
ship, have alsc besn utilized in informal teaching-learning sitia-
tions since the 1950's, Shaffer's use of problen vase studies
and shorter; incident-type situaticns in an advanced worksheD in
acadomde lidrary administration conducted in Jupe 1970 wyier the
sponsorship of the Canadian Association of College ard Undversity

LY

1dbraries--Associaticn Cansdienne des Bibliothaqaes de Cellige et
&'Universite, which is described in Getail in Chapter IV of this
study, is typical of such applicatiors. A primary ain is to proe
vide direct experience in analysis of actunl adminierrzntive
problems in their realistic con , in decision=raking <rd in
presentation angd deforse of reconrended soluticnsg. '

Meng earlior, more uncunventioral applicaticns of the
Simons case sthudics to in-cervise raining was "Planning for Chenge:
Directions in 2rerican Public zrd Peadende Liboaciansndo--f Lulti-

natioral Seminar®™ Feld in Bosion auwing e acadede pear 1281-62

141Ceci_1 Fo Oyed, "Szheed for Eunisoreteors:  The Rutoers
Carnegie Frojoc:,” Lolienn amd dosssweh Tiprion, 0 Mapch, 10056),

1n-313.
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wnder spensersiip of the Unitod States Degertrent of State «d the
Americen Library hAsrociaticn. Thirteen ibrarians, drawn chiefly
#rarn middletanagerent levels in public and acedand~ libraries in
eight countries of Buwope, Asia ond latin Nerica, participatad in
the seminar which comrised an initial sixteen day orientation
gession in Roston, imdividusi seven weck programs of trawel and
internship, and a concluding three day greup evaluation session.
Case studies written by Shaffor and Galvin in the areas of lilvary
adninistration amd reforerce service weore utdlized in the opening

eessions according to the fellaving raticnale:
The initial sadnar . . - could be developed program-
matically to achieve ssveral specific and well-Cefined
dhjectives. OQur chief concern was to prepare the
participants for scbseguent travel and intcrnship by
esiablishing a realistic bozis for evaluation of Aasrican
Nibraxianship, As most of the ¢rouvp hod a fairly well-
defined factual picture of krerican public end academic
library sorvice, our vask bocome largely cne of preseont~-
ing a levol of cotial achioverent in contrast both with
profegssional ideaiiss end with the limitaticns of iso-
lated ard lecal problems of inviivicdual lidlraries. It
was felt chat as iwoa oodd be lesrned from onr frus-
trations and failurcs as ipos our aclbeviecnis, and
that an uvrderstanding of the "win™ was far rore im-
portant to our ociliasios frus vrreeas thos a nore
pictorializaticn of litrary develspront.

The scoond objoctive of the prosram was to explors
at the same realistic level certain areas about which
the participants had proviously expressed special con-
cem,  These included educaticn for librarianship, with
particular refercnce o now techndgues in this {ield now
being dovelored through rosearch and enorirentation at
Simuons Collegs, and likrery architoosture, wfiere, againm,
pranising reccasch accivities ere beire carriod cn poth
hore e elsowixrs.  Lactly, (he sechiar vas dosianad
to contirwe the ki ¢f orientaticn to e Jrorican
pecple and mverissn Life thet had alrealdy becn Begun in
Washirgtoi, « o

Rticugh G progren ves kichly strocturer?, jts
developrent ard cordoct wores otiplecely flecinde ard caliod
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for constant groep involvesent. Individual participants
ware et to fool a sense of personal respernsibility for
the succoss of the scoinar, Ihe effect of whis wes iumedi-
o, and by the pecori or thivd dav, thirteen ipdivideals
who hed oo fron svery cormer of the world, and who cax-
ried with them strer; cultural, political, relicious angd
even professioral diffcrercos, bocae an inteoratod oroup,
Interested in each ey, ad aple to worll &5 a unit
towards the ooion chiectives of the rroqran. ZAgain, al-
though progren stngiure was deliberate, individurl meetings
wore conductad vath cennine informality. Mo non-pacti-
cipating cuests were pexmitted to be presont curing the
vorking sessicns, oth in order to kecp the group small,
and to enecurege the Jdevelopment of inter-greup relation-
ships with a miniran of outside interference. ‘Thase reola-
tionchips amorg individual participants, and this cense

of group identity, rade possible highly effeciive presenta—
tions in the area of library educaticn, esgocially vihen
the case ad situaticon nethogs of eploring proklens in
axdministraticn and reference scxvices were introduced.

Here was a marrer of teaching quite alien to elucation-

al pattcms in aliost evory counity ropresenved, et one
which the participants wore able to grasp with oaplete
wnderstanding ol e values involved, by virtue of tha
climute of active interest that hod boon so pains—
takingly created. It is intcresting Lo note that even

a bricf exposune to these rover wacking technigues
eecassicnod enthslasile respense on lhe part of the
participsnts, rany of vhom indiczrad iy esqormnss o
egerirent with these in their hame countries. 142

Matorials providod o the seminar perticirants sketcheld
out the procoran and rethedelory for the initial crignteticn sess:ons
in these terms:
The scninar corducted at Stwors College ray be

rouchly éiviuod in three orzas. First, the road trends
and issucs of wuidic and acaduric likrarianship will e

R

1"’:’:;:::1&1;:1 . oheffer and Movee 1o Calvin, "Planndng for
Change:  Dircotions it sierican Public and Aczleic Litrarianship—
B Moltinational Seminar, 1961-32; Sutrass Peport,”  Beston, Teie
rusry 28, 1962, mo. 2-4.  (Mineoczarhod.)
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presental in terms ¢f the sweep of chance of the
twenticth century. Tnefe biroed vistas will then be
followeti Ly spocielist presentations of tiwe trerds,
problems, frustyacicrs, wrd disccornible divections
that soonm to underlie dillzrent kinds of licrary
pervices, as well as the aontrel of likrary materials
that underlie such zervioes, hoxt, those prochlioms
and isses will be reghwased for the participents in
texms of the cose method which has, for the past ten
years, been an aroa of intcosive resecarch at Sirmons
College. Not only will the issuwes of Zrerican libra-
rianship be eplesed directly in this way, but tha

' case tochnigue will te presented to participents as
a praductive vehicle for formal likrzry education cn
one hand, armd for informal, in-service, or craup
etdy on the other. . . .

While its core ocoprises a pattern of disciplined
presentations, the flesh and bleed of the seninoyr—
ard certainly ruch cf its acoaplistent—ill derive

© from the discussions which foliow exch lecture. It is
hoped that these periuds will not only Scvelop the
picture of fnmerican likrarienship, but, analyzied in
teyms of cach of the eountries represcnicd, will
expose basic issues of lilrary crganizetion cmsy-
where, 143

Comrenting on the use of the case technicue in this seminar, Galvin
has observed that

utilization of a case approach . . . provided a
central focus of discussion for a crovo thot e
flected widely disparate backoroards of proicssional
experience and rariadly &iifcrent peoints of view to-
wards library fimctions and ebjectives. 144

14 Keitieth R. Shaffer, "Planning for Charce: Directiors
in American Mublic & Jodenic Librorianshio—aA Mal=ipnticnal sednar,
October 20voverier 4, 1961," Posten, Octnber 23, 1961, ». 6.
Mimographnd . )

1“(.‘.:1vin, *Case ethod Aprpoach in Library Toeeation,® p. 71.
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In May 1961, at the Armual Corvention of the Special
Libraries Association in San Francison, a panel of two
special library edministrators ard a Xaragement expert discussed
a case study which wag a N
deseription of a conflict betwren cood 1ibrary
cont policies and the managerent's estab-

lished policy that its purchasing department bandle
a1} parchasing for the corpany « » - -

P

This vas

an actual case history arcmymeomasly reported by a
mober of the Special librasies Association. It
_ i was written by an experienced case writer, Paul
© * R. John=on, Coordinator of Case Studics, Stanfﬂg
tniversity Graduate School of Basiness . . . .

The case study, with the corments of the panel, was subsequently

published in Special Libraries, and readers invited to submit

additional conmments.

In August 1965, the Oregon State Lilkrary conducted an
jnvitaticnal Institute cn Plapning at the Cniversity of Oregon
as 2 contribation to the preparation of a State Plan for
library developrent. The Focus »ms on the nature of the plan-
ning process itself, and criginal cace studies were utili-d

both "in discussicn groups to illustrate principles of planning

145mme Polationship Retween the iibrary and *anagemant
in a Purchasirg Problm: A Case History,” Soociel Lirraries,
LIXT (July-Aucust, 1962}, 31%.
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and implementation,®146 and to provide dira:t experience to
participants in developing ekills of plarning and irplerrmta-
tion:

Heavy aphasis will be placed on case discussions,
Sperial cases have been written for the Institute.
Through advance preparation zmd class discussion,
participants should inprove uron their present
ekills of diagnosis, decisien making, plamning,
oommmication and persuasion,l47

The three specially prepared case stidias, written by Thomas
8. Iocher for this Institute under the directicn of Dr. Preston
P. 1Is Breton, a specialist in planning theory, are included

in lowell's The Manaaement of Libreries and Tnformation

Centers. 148

Jewel Drickerer, Deputy Director of the Department of
"State ldbrary Services of Fhwode Island, prepared six original
case studies "of typical situaticne in which state oconsultants
becamz involved® for a consultant's workshep oo-sponsored by_
the state library agencies of the six New Prgland states and

held at the Gracvate Likrary School of the University of

1465 ice trert, "The hy' of the I-stitute,” in

Institute on Planning: Proceediqes, ol Dy Richard B, Enoen
cm, Ore.: Oregon State Liz-ary, 196%), p. 4.

M preston b, Le fretcn, "The 'How' of the Institute,”
in Institute cn Lihrarv Planzise:  Proexdirrs, p. 5.

148) 511, The Process of Yansgine, pp. 53-65, 293-30S,
332-42. '
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Rode Island, Septesker 7-8, 1967.149 A bo and cne haaf
howr werking session, wnder the titie “Recognizing Cammon
Problems,” opened with 3 presentation by Miss Drickemur suam-
marizing general principles of sound comsultant werk, such as
the necessity of working indirectly, through others, the
importance of flexibility and akility to adept to clients,
the need for discretion, etc. After these opening remarks,
perticipants were divided into three groups, each of vhich
worked indeperdently on two of the case studies for a pericd
of ana hour.

After meeting in the smaller crouns in an attempt

to £ind solutions to thore typical problems, all

reasscebled for the reports of the chairman and

general discussion. At this time all participants

recelved copies of all the studies. As mignt

be expected, considerirg the brief time allowed

for preparation, the reports vere informal;

thoy shomed clearly, hovever, that the diccus—

sion groups had come to grips with the assigred

cases.
Participant reactions were generally favorzble, as eviderced
by written evaluations colliected at the firal session of the

workshopt

149 . . - .
Congultant's Forlsher:  Tiowr Tymidael Soate Lihearsy
Extension hoenties, Seo r -3, 1REY {mlnzeten, R.l.e
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The case study work session wes porticularly valu-
&ble. During the report of the crcup and the
question period, technigues of coas:lting were
brousht out.
The Case Study Vorkshop was pexticlarly valu-
able; it brought attencicn to Zactsrs easy to
overlook, and corcidered the rost coTon situse
tions. It showed <ha relzticnehio of the
library to tle viele conmunity in ratters of
incerme and adndsizvration.
One session T fourd extrorely intecesting and
valuable was tha overall oroup discsssion of the
- case studics, I ancthor workshoe I veould recan—
i mend that this technigque be used freguently. . . .
The program was well planned and schedule . Encugh
rea] problems were examined and worked at to keep
the program from going into pie in the sky.130

_ n 1969, Mr. Willian D, Qumningham, utilized v of
the Drickamer studies, as well as a third original case con-
cermncd with “identifying and develcpirg a raticnalte for system
dnvolvement,® in a miti-regional recting of key state library
perscninel. The casc studies were chosen because thoy typified
"save basic probleme of State library agencies relative to local
library situations. _ The problems therein present small but

effective barriers to interlibrery moperatjm.'lsl

10034, , po. 24, 23-48.

15 ttor, william ©. Curninchas to Thomes J. Galvin,
October 30, 19€9.
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arningham's report of the reaction of participants o the
use of case studies exrplifies Shaffer's view, discussed earlier
in this chapter, and explored at greater length in Chopter IV,
of the necessity for direct participant involvenent in the casze
experience: '

In a word, the response was disappointing, This ap~
proach was psed in an attoept to look at attitude
barrjcrs toword interlibrary coceeration, Since the
participants were State liurary directers ard/or other
" key State agency personnel who are "gate keepers" for
ocoopexative programs, we thought we might examire
barriers formed at this level. Criginslly the par-
ticipants were to role play the case studies: thus
-, assuming some involvement in the preblem precented
. by the cases. Instead, the participants yead each
1 case and reacted to what was stated. Aneng other .
things, this arrangerent allowed the participant '
to ramve hinself from the problom at hand.  1his
ability to withiraw from the problen was probably
key o the failore of this approach. Most of the
participants enjoyed the opportunity to sclve "cther
people’s” problors, without realizing that they night
be soiving their own prevlems,152

In Novenber 1969, and again in Noverber 1970, case stulies
woxe utilized as part of the Division Orientation Meeting program
of the Mwerican Library Association for incoming officers of the
hssoctation's major units. Virginia pakex, then Special Programs
Coordinator on the staff of the Association, has described the
program fopmat.

Thesn case stiles are used for srall ercup discus-
sicns. They are generally precedad by a sgaech vhich
sets the emphasis fur their celiberations. 1he grouvps

152554,
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discussed the situaticns from between thirty to forty=
five pdrutes and then reportod hack to a la.rger gqIoIp
for camparison of results, caments, erc.153

The dual pupose of the Divisicn Crientation Sessions was described
for group leadars in the following terrs:

To give participants an cpperhmity to esplors the

application of leaderzhivp principles to comon

divisional situaticons.

To give participants a glinpee of problems they may

encounter in working with the rany groups they will

work with,154
The case studies developed for this training program are character-
ized as representative of "actual situations, either past or present,”
. prepared by staff members holding the posts of Division Executive
Secretaries. The Special Progrars Coordinator explains that the
case studies were used in order to provide concrete esamples of
leadership problers, to provide a simulated “hands-on® experience
in arganizatioral leadership and to illustrate the corplexity

inherent in many of the problem situatiens which newly elected
 efficers might enccunter,15%

Mrs. Elizebeth Fast, Divecbor of Flucational Media in the
Groton, Connccticut Public Schools, has made use of problem casc
stadies in a variety of informal workshop and conference situations,

' lsalctter Virginia W, Paker to Thamas J. Galvin, Decerber

14, 1970. S
15‘.‘\11&:1‘1{:;!11 Lirrary Association, "Divisien Orientatien Meeting,

Movorber 9, 10, 11, 1970: leader's Briefing Sheet,” Chicaco, n.d.

Mimeograpted.) i
155virginia 1. Baker, mrivate interview held in Los Anocles,

Calif., Janvary 22, €71,
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beginning in 1958-63 with a series of media workshops for sctool
personnel held in New Eampshire, which are described in detail in
Chapter IV of this study. Subsequently, she utilizcd a problem I
case stdy concorning controversial materials at a meetirg of the
Connecticut School Lilrary and Audio-Visual Coordinators in
Newington, Connecticut on May 21, 1970, and again at a meeting of
the Mmerican Likrary Asscciation, American Association of School
Librarians, Supervisors Section in Detroit on Jume 30, 1970. The
latter dealt with a problem of collective bargaining for school
media personnel and was illustrated by slides especially prepared
for this prebmtatjm. Fast sunmarizes the advantages of the case
appreoach in in-service training situations in the following temms:

The case study provides a focal peint for discussion.

The case study method can be utilized to bring out
. varying points of vicw.

' The case study method is useful when particicants
have different decgrces of experience.

. The caso s}'gcéy rethod is a valid means of in-service
" edueation,

_ The procoedings of the 1970 Ct:nfermofﬂme!‘ml‘ém '
i.i.brary Association carry a report of an innovative variant of the
problem oriented approach in a conference situwation, devised by '
Phyilis Maggeroli of the Montana State Library. Greup discussions,
each focussing on a “profile® of a different type of library user,
.were intended

15631 2500th W, Fast, "You and the TV Teacher: A Case
Study,*  (unpablished seminar paper, University of Connecticut, 19701,
p- 1.
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to stimilate . . . thinking about ways t© meke
libraries rore relevant to more people by consider-
ing library materials and services from the peint of
view of the vser, and to icdentify the probless that
prevent providirg quality librery service. In order
to get the group discussions off to a fast start,
Misg Maggeroli had irvented five profiles of dif-
ferent types of library users and each discussion
group received one profile to work with., It was
interesting to note that although these profiles
were entirely ficticicus each discussion group
capletely absorbad their problems and before the
oconference ended if anyone mentioned “Tom” or
"Elizabeth and Jin" everyone was well avare of

s they were speaking.

‘The basic idea behind the group discussion work
was for cach group to consider all the kinds of
materials apd cervices that might be useful to these
patrons, and to identify the problems that prevent
likrarians from Emiding the materials and
services . . . .57

Margaret N. Sloan, whe has characterizod herself as "a

strong believer in the effectiveness of the case study method,”

hag

utilized case studies for several years in ranagement seminars

omducted for practicing librarians under the auspices of the

Special Likraries hssociation,l58 an example is found in the

two

day sominar entitled "Management for the Seventies® conducted

by ¥rs. Sloan for the Boston Chapter of the Special Lihraries

Association in April, 1971, where an original case stndy eoncern=-

ing

problems encowntered by the personnel of a special library as

a consequence of adninistrative reorganization was utilized, in

1574 ntana Litray Association, Proccadinas: 1970 (Helena,

Ment.: Montsna State Library, n.d.}, p. 21,

1971,

158, oteer, Margaret . Sloan to Thomas J. Galvin, April 15,
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ocnbination with role plaving technigues, o provide direct ex=
perience in managament processes for participents. COne pare
ticipant has described the problem criented technicue enplosed
& comentod o its results:

Armed with the rnuiles of management from Thursday's
Jecture, with e insight nom into the roles of man~—
agament, we were divided inte three orovps on Fricay
morning, wore harded a case study, and were assiemed
a group leader. Ve were forbicdden to corryrnicare with
any menber of another group, ard even during linch we
were ot to discuss the "Case" . . . .

After lunch, each group was given equal tire to
permit their leader to present their egrents, sugTes-
tions and propesals which might offer a solution o
the problem . . . .

Mrs, Sloan's strategy in making us lock at a
Oamany fram many angles, even to tha akeurd pocition
that soe people will cling to, gave vs a good woThe
ing basis for thinking out how to alagt to charges . . . 159

Another participant conrmented on the nature of the group ex-
perience when the case approach was erployed:

Grozps custemarily go through stages, from infency
and ineffectiveress to maturity and hichly eflec—
tive work groups.  Often a group will tzbe a reeting
or two just to lay ground rules ard attorpt to esiatr
lish a supportive atmosphere where ail cpinicns wiil
be heard, rone scorned, and the best irfermation ard
ideas selected for vse in solving the creblsn,  The
groups at the seminar were not afforded this lwoairy,
or should I say, recessity. Tryin io come up widd
gpecific problen soltving recormendations to a &il-
fioult case situation was rost éifficeis when work=
ing in & group that, by desicn, woas still in its
infancy stage. I really feel that z7 was to tha

159Mario A. Tanecn, "The View fra- the Pridoe of ™o
tborlds: The Likbrary ard “eragerent,” Foston Chaster Dovr € Bulletin

Soocial Litweries Tesociaticon, O0NII Jay, i%.1;, 5->.
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crodit of all irwelved in cur group that any oon— i
structive solurions wer ,8ffe.|:ed at 2ll. ¥e were !
goal orientod st leastl-® .
Yet another exarple of the use of case studies with
heterogencous groups may be found in the report of Mrs. Rachael

C. Cross of a workshop for Hbrarians and trustees of public

Yikraries on the topic of personnel administration held in

Chester County Pennsylvania. Commenting on the value of cases,

Mrs. Gross cbsexrves: e _ i
Cese historics have "samething for eve.nrbody" One
can enjoy a kit of ¢ossip about an anonymous librery,
ddentify with one character, feel superior & another,
and perhaps gain new insight into a prehlon of one's

own without the erbarrassment of publicly 2cknowledeing
cne's difficulty.161

Same Critics of the Problen Oriented
Instructicral Approach

Thus far in this chapter, an atterpt has been made to pro-
vide an owerview of the use of problen oriented instructional

approaches both in the formal education of librarians, and in
informal settings s:ch as conferences, institutes and workshops.
It should be clear by this point that interest in and utilization
of the proplen oriented approach to teaching and }ezrning have
been widespread jn recent years., Not all those concerncd with

lsoi'axvey D, Vamet, "Sore Thoeght on “anscgremt for the

Soventies: A Sorinar for the Snocial Idbrardian,™ iv:g., 7.
161R.ac3m1 C. Gzoss, "A Vord to Trustecs: that Fould Yoo
Do in a Case Like This?,” PIA Pulletin, XXVT Cevneier, 19713, 358,
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education for libraricrehip heve, hisaver, viewed the adoption
of prcblem oriented aporcaches with ecual enthusiace or approba-
tion. Thias chapter will, thevefore, conclude with & hrief sumrary
of the views of sorne critics of problen oriented instrmoction in
librarianship, particularly as these have been directed toseard
the case method, _ ‘
) One group of critics kas fourd case sﬁﬁics inadequate as
simulations of the reality of professional practice. A mubor of
eriticisms of this kind have been concerned more with the stylistic
and literary limitations of indivicdual casmwriters, and do not,
therefore, need to be discussed here becavse they do not represcnt
gene'ral criticisms of the case shady as an instructicral vehicle.
Freides and Geinvp, however, are both ooocerned with the general
problem of sterotyping in case stodies, ard with what they sce
29 a resultant failure to provids satisfactory models of pro—
fessional excellence for emlaticn by the learner:

The reference likrrarians &oong Galvin's drermatis
sonae are, by and largs, striXincly weak and
%ﬁ]ent people, Thay are plezcant and eacer to
please, but uninfomed, wsvre of their judgoent,

particularly in any rmatter besring a trace of
intellectual cor philecsopkical contont, and with
only the vagquest, rost kesitent noticns chout wrat
the refercnice likrarien's jcb is surposcd to en-
compazs. This is gonerally the sovice of their
dilemmas, Qirectly or indirectly.1€2

One criticism of Galvin's work, pertainirg to the
conteone of caces, scons erpecially ctoragoential and

o 162t Freides, Wil the Real Peference Problem Please
Stard Up?," Lirrare Joeomal, Anril 15, 1566, p. 2010,
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worth concidering.,  In general, the reference
librarians dcpicted in the problens are, acoording

to Thelma Fricdes, weak ang Jepenfent, ill-inferr
wnintellectual, and their iradecuate concecticns of

their roles are the chief spurce of their dllonrzs.

The
cne

first thought that comes to mind, a disheartenirg
to Lo pure, is that Galvin is enly perizaving

lilwarians os thoy'terd to ko, Lo Gocd say that
evory one of hic cases is a recreation ©f an zctual
reforence preblen in & cortain librery.

Libraries heirg patterned squarely after civile
service hursavcracies, it is to be expected that
librarians often show ail the hesitansy, vessiveress,
inpotenca, andd trained ircapazity cheracteristic of
hureavcrats. Likewise, the whole inteilectial

univ
its

croe of librariansiip Loth reveals and reflects
still very strong ties to clezkcohip. Perfaps the

real fault in this sontext is Galvin's fzilure in the
directicis to the cases to raire sicnificant cuestions—
thnse relatirg tn the cavses and wrderlving cenditions
of the dilamacs 2nd the osreralily redicere reference
saxrvice cepicted in the protloms,l62

C. D. Keedham, in what is porheps the most extensive and

thoaghtful critique of the problen orientod aperoech in likrary
educetion prepered to date, espresses similar corcern with respoct

to distortion of reality resulting from the unstated, and perhaps

even unrecognized, cohservational bdases of the casewritor:

General statevents on the value of case studies rust
be gualificd in the light of existine exismles ard
the over-cnthusiastic assertions of covotess cf the
casc nethed of tezching., For good case sthudies axe

ot

easily created, end the case mothod has its

limitations.

In the first place, it is evident 4zt descripe

tion itsolf is ro simple matter: ene canret ust
"put dowm the facts of the cage. For the perceocicn

~ and

expression of facis is very wuch influenced Ly

Cource:

Librari

163‘1hras Owinuge, "Four Amoronaches to Meaching The Pefercnce
Treone, YMothod, ard 'mirivarion,” Soxmal of Tecation for
wnehis, XTI (Winter, 1971), 237-2%.
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the thecries, bellefs, and assaptions of the
observer. The selection of cases is similarly
influenced: the situaticrs will be chosen acainst
a frame of reference esTressive of an ideslogy (in
the broadest sense of that word). It follows that
those who present cose studies must o their best—
through intrecuctions, carentaries, ard the case
descriptions therselves—to na‘ka vmxhle the m:de.r-
lying influences.lt4 :

Beadham finds some published collections of prohlem case studles
@eficient in precisely this respect. Comenting, for example, on
Kister's Social Issues and Likrary Problers, he points out that

although a case collector ray not make his attitudes

explicit, his writing will of course he permeated by

them, their effect all the greater for being insidious.
Be suggests that Kister's cases reveal

a world vhere virtue resides with the youmng, the

aggressive, and gymanic, the onEs wio €an get on

and get along, the organization men: a world vhere .

problars tend to be creatcd by the old-especially

as they drag on in positicns of authority—by

intellectuals, lorers, spinsters—in short,

cxanks, 162

A second area of criticism relates to the nature of

problem-oriented instruction itself, especially to the extent to
swhich, in the hands of individval instructors, it may booame more
ot less nonsystematic, a characteristic some library educators
wview with oonsiderable alarn. At the most elementary level, such

teachers as Bonk and Pierson have expressed concern at the prospect

lmchristnp!mr D, lcetham, “Peview: Particulars and
Principles: Case Studies im Librarianship,” Journal of Likbvarian-
_sh_iE, 11 (January, 2970}, fi2-63.

554, , p. 65.
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of excessive subordination of content to problen seolving, es-

pecially in more technical areas of the likwary school curricudur,

gxch as reference, where factual mastery of at least a minimal

body of material seems to them essential far sueccessful professional
practice:

Feference rethods amsist of going to the place that
has the inforration, and teaching reference involves
pointing out to students which sources kave what kird
of information....I believe that in the introductory
reference course you rust teach a relatively elementary
operaticn. In it you take a relatively mall group of
keoks, say 250, from the thousands available, ard you
try to intioduce students to thom. You try to give
thom some urderstanding of the king gf inforration they
will find in this specific titles.1®

The immediately preceding no doubt swigests that I
place a goodi doal of emphosis upon the study of
dndividual reference tools. This I do (although I
try to present most of them as part= of larger, if
hypothetical, tools, usod or abocut to be wsed to -~
help individual inquirers). In the first place,
despite all said tc the contrary, there are par-
ticular tools, not so nnercus as scoe might say
bat still quite an array, which the beginning
reference librarian ought to kncw reasorably well
singly and in groups. As the years pass, all of
these may be replaced; kut in the moantire his
krowing them ray help him earn his salary. They
are tools for which he kas _been, in effect, trained
as a certified Dperator.ls?

166pa11ace 3. Donk in ¥2llace J. Fork, Thomas J. Galvin,

and The Bditors of Library Jouwrpel, "A Referemce Enoounter,” Li‘m:*gx
Jourral, Aoril 15, T963, pp. IGIE-19.

167p:bort M. Plerson, ™Mhe Teaching of Reforence Lidrarianship,®

Jarnal of Fducation for Libwarianshir, T (Spring, 1969), 399,
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Like many who insist on the inportance of a systamatic

presentation of ocomtent as the focus of a course, scveral instrue-
tors who advocate a problen oriented approach sugoest that it
should retain at least some elaments of the systomatie irparting
of Information from teacher to student, ar that the prehlem
oriented format is appropriate only after a systomatic intreduc-
tion to the fiald has cocwrred. Zachert, whose uvse of similation
toaching in special library administration has been discussed
hriefly earlier in this chapter, and will be described in detail
in Chapter IV, is among these, as is Lowell who, as noted earlier,
advises against a totally problanoriented approach in teaching
the first ocourse in general administration. Similarly, Bonk,
axetimes thought of as an extrema opponent of the problenm
oriented approach, has ocbserved: }

I belicve in the case methed..., it is splendid, but |

at what point in the beginning ccurse do you introdure

cases, or should they be usod in a second course after

the stidents have sve idea of the types of tools and

sare of the major reference works?168
Oler is perhaps making a similar point when she ohserves of
Galvin's reference case studies that

most . . . recquire more kmewledge of administra-

tive practices, even reference tochnicues and

sowurces ©fF inforration, then the beginning student
possesses; at the same time, the studies do not

16850k in Bomk,Galvin, and The Blitors of Liltrarv Sormal

"A Reference Ircocvmter,” p. 1818,
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present. er wgk challenge o the more mature and
advanced student, 169

Moreover, those who deferd systomatic, content orientsd instruc-
ticn, assert its advantuiges over so~called “discovery® mettods of
learning in terms of the efficiency of the formor:

If you start with someore wiho knows mothing of the
availahle tools with vhich to solve the problem, ard
you throw him into a problem of considerable com-
plexity, he would, if he had an ordless arount of
time, he able to do all the indepordent sbedy that
would be recessary, but ke docsn't have this time,
The purpose in a teaching pregram is to save him
sz time by guiding him at the beginning.17C

Stressing the importance of generalization to the structure
of the bady of knowledse of amerging professions, C. D. Neadham

egresses the fear that suweh problem eriented teeching approaches
ag the case method may result in a neglect of systeratic lowledgo:

¥hether stidents will detect implicit values and
principles in any particular case study will Cepend
to a large extent on their prior kromledge. Which
leads me to a further general reservaticn with

regard to the case .othod--nomely, that an ecddiction
to it may result in the devaluation of systeratic
Jmowledge. The term "systeratic Jacwledse™ is used
here to refer to the kind of knledge that is derived
from the study of such rmatters as historical ésvalop-
ments and current trerds; relationshics existing
between particular pheronena; prirciples erd their
consecuences . . .« « Without such knewledee there can
be little sense of porspective, little wrderstardirg
of the relationship of part and viole, ard conseruently,

159}{.‘11-_‘1:5.'11 Ollexr. review of Prebles in Pcfovenre forvige;
Case Studies in Metlod and Folicy, Iy Toocs J. GAIVIN, 1N e
Drosel Libresy fuarterdy, 11 lduly, 1966), 2326.

105, in Ronl:, Galvin, and The Fditors of Likrary Sovrmal

*A Reference Ercounter,”™ p. 1821,
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m adequate basis for the evaluation of particulars
and associated principles.

Ard yet, there is evidence for believira that the
enthusiasm so often generated by the case nethod ray
jeopandize systomatuic study . . . . liow the lecture,
the reading progresre, and the extended essay are
the main wehicles by which systematic krowiedos is

ired, and hence their abandenment or relegaticon
is likely to be symptamatic of a declire in the
status of systemotic thought . . . . Only if par-
ticulers and principles are treated as exrplawntary,
with the systosatic presentaticn of knowledye anc
the analysis of cases being given ademuate troatoent
in a course, the one continually rodifving the othor,
can professicnal education be regarded as mtisfact.ory.ln

Freides offers specific application tw the area of reference teach-
ing of Necdham's general cancern about the potential reclect of
principles and concepts when a preblem criented format is adopted:

The really important knowledoe domarded of the

. reference librarian is krowledge of relatienchips
and patterns within a system: the characteristics
of the wniverse of publicaticn, the vay in which the
tools of cur trade--the handhooks, hibliographiss,
and so forth—reflect this vniverse, ard the quantity
and quality of distortion produced by the reflecticn;
the way in which the contonts of writings are en—
capsulated and modified in indowes and catalogs,
and the amount and kind of secpage toxing place
therchy; the relationship between hasic research
and suwary, between scholarship end popularizaticn,
ord the meaning of all thesete:msinthe reference
remiry.

This critic firds both hook centered and prehion centered verzions

of the reference course, as exemplifiad in the 1965 Litrayy
Jorral dehate between Bonk arnd Galvin, lacking in cerms of an _

lnweelha.";, *prviene:  Particulars and Princirles,” opp. 65-67.
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Galvin and Bork hold in comon the assupticn that
we Dow know sebstantially all there is to be knom
about socurces of inforrmuticn. These gontlemen part
ormany only when Bonk says that this is all v reed,
and Galvin says we also reed to kmow other things,
The fundamental defuct of both positions is failue
to recognize that knowledge of reference books zrd
ability to deal with reference-related adrinistrative
situations are both no more than specific applica-
tions of general principles inherent in the system
of hibliographic organization. lany oorponents of
this system are as yet unloown and many hore are
warticulated, but, the systen exists nonetheless

ae a definite social imwention. Its mastery erdows
all fields of }ibrarianship with a distant professicnal
charvacter separate from other aspects of scholarchip
or administration, and it is certainly the mainspring
of reference work.

Grotzinger takes a similar stance with respect to the teaching of
reference noting that

the case study has one well-known limitation: a
ease study ic "oriented toweard the solution cof a
particular problom at the individeal level, rather
than towards the derivation_of generalizations that
have scientific valicity."l73

She observes that
it would gppear logical that every course vhich
attapts o teach the reference process rust have
scre basis in a theory of Information or biblio—
grophic organjzaticn ., . , . The descriptive phase
of the reference process vhich is based on the first
two steps of the scientific metled gives a founda-
tion for the develomment of gnreralizations or

Inypotheses.

1 2Freides, ™eill the Real Reference Prchlew Please Stand
up?," pp. 2009, 2012,

lnlauml Grotzinger, "One Road Throcgh the tood,” Journa® of
Blocation for Librarianstip, ™ {Sawer, 19681, 27, cuwoting 5.7, "ruly,
The Science of joucamiarul Jeseareh (low York: FRrerican Fook Carmery,
1963), p. 354,
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It is particularly at the level of Iypothesis
omstructicn that the teaching of ke reference
process wight well be supplononted.  As alres=dv am~
phiasized, the first steps of the scientific methad
are basad on what is primarily a descriptive or
organizaticnal effoct. Howover, opce this is
acoomplished, the student librarian reeds to he
mutxﬁrzed to the concept of hypothesis constive-
tion.

Finally, Needham offers the further, but related criticism,
that problem oriented, case method instruction, which "is frequently
advocated as a spuar to thought,” may, in fact, result in a kind of
ediucational conservatism by virtue of an excessive enphasis on
decision-making that is inimical both to upgrading the quality
of the leaming experience in library schools and to the advances-
xent of professional practice:

Potential conservatism is reinforced when decision
making is strongly emphasized=eand for some vriters

the case method means little else, The eguation

Yuns along thess lines: practitioners are con-

timually being forced to make @ecisions: the ability

to make decisions is only soquired by practice: pro—
fessicnal education is designed to train future prac—
titicners: thercfore professional educatien expals
training in decision~making through practical exercises.
Fow there is enough truth to this to justify criticism
of professional coarses corprised solely of systomatic
stody, The expation is supplomented by a porallel
armrent which €raws attenticn to the fact that -
decision-reking may be hindered by the over-zecalous
packagirg of knowledge. However, the iracdecuacies

of these arcurents as a theory of pmfessioral educa-
tion are ckvicus, and 1 would merely drew attention to
one particular consequence. The studont goes snap-snap-
snapping along, presonting specific solutions to specific
Fohlens, and no matter how wide the reading v hrings to

WYWpsa., pp. 27, 30.
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bear on the case, ro metter hew hroad the canerzl
Erinciples he 2opiies, the focus is pramasic anvd
restrictive: it ig a rattor of whas e So onow,
urcently, in this instance. In such circasstences,
thore is little docontive o evaludte the resdinss
and the prirciples in thamselves, but only in theis
erplicability to the case: they are & quarry to be
pPlundored for the justilfication of Eecisiors, Gaci-
gions pade within the preconceptions of tho curroot
icenlosy. To put it reledramaticallv: Zegision-
waking beeres & tochnelooy: meons are @ivoresd
from ende; fordarental plarning, recidirirg the
careful formilaticn of csjzetives in the licht of
explicit velves, is turnod into problam-solving:
and the professicnal is uitimately redeced o 2
technician scrving the poswers that be.l?3

In this chapter, we lave examined samething of the reng2
and variety of contorporary preblem erientad instroction in edice-
tion & in service training for librarianship from the stand-
polnt of broed overview, identified some possible historical
precedents in carlier peviods of library education, and reviewed
a myber of the chief objections that have keen woiced amainst
eny wholesale abardermont of systematic, content oriemted teacr—
ing in faver of exclusively or predacinantly problem oriemted
instructioral modes. One difficulty faced by those whe set
subject the probles oriented approach to eritical scruziny, Iow—
ever, lies in tre terdency, which I have elsewteve texres
erroneous, to ecuate instnicticnsl materials with cousse or

training methodology.

l'sxeedim, *Pes-icr:  Particulars and Irincioles,” oo, £7-£2

.
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In the mind of the reader, the printed case studies

oxre to equal the case rethod. The method, however,

canmot ke deduced solely from the exmipation of

the cases thomselves, which are nothing more than

a vehicle for the irplorentation of a preblem—

centercd instructional technigue,l?
In Chapter IV, an attampt is made to present, through four
descriptive case studies, the problem oriented mode in scrething
appraximating the totality of its individual applications. It
is hoped that this presentation will enable the reader bkoth to
understand more fully the nature of the problem criented epproach,
ard to assess rore accurately the validity of the cbjections

raised zgainst it.

176Ga1vin, "Case Method Approach in Library Sducaticn, p. 62.



CHAPTER IV

PROBLEM OMI?TIED INSTROCTION: DOCSCRopTTvE

CASE STUDIES

Case Studies in an Intonsive Media Vorkshoo

During the school year 1968-69, a series of media workshops
or media services courses was held at five different locations in
New Harpshize under the joint sponsarship of Now England College,
Rivier College, the University of Now Harpshire, the Bew
Hapchire State Deparitment of Education and the Mew Earpshire
School Library Association, Three practicing school librarians
fren outside the state were encaged as instructors for thesa
oourses, all five of which were based on a comon set of objectives
erbodied in an outline for a thirty hour covrse, anducted in o
intensive fifteen hour sessions spaced several ronths apart. The
madia sorvice courses were open to "hich schonl graduatss, junior
ollene grafuates, college graduates (educators and others) who -
were interested in, or actively engaged in, school lihrary work,™
axd were described as particularly eppropriate for individuals
wishing "to became certifiad as a school librarisn®™ or to “explore
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w1 The Kew Hampshire Department of Fducation recoc-

a madia career.
hized werk done in these courses to tha extent of three credits
towards certilication or recertification as a school likrarien o
teacher, and, in additien, both Rew Englamd College and Rivier
Oollege agreed to grant three academic credits at the undorgradate
level to matriculated participants seeking such credits.

¥rs, Elizabeth Fast, an experienced school media specialict
holding the position of Director of Library Services in the
Groten, Comnecticut, Public Schools, was engaged to instruct b
of the five workshop groups, meeting in Hanover and Laccnia,
* New Hampshire respectively. The Hanover workshop group inclufed
twenty participants, who are described by the instructor as having
come to the initial session with relatively hich awvareness of ard
familiarity with use of media by corparison with the twelve parti-
cipants in the Laconia workshop who ®came fram poorer sections
...in terms of what materials and equipment they had,"2 and
displayed less sophistication, as a growp, in the use of media.
AMithouxgh the instructor made use of short case studies, which she
developed, in the conterxt of both worksihops, the case skhlizcs

Iew Harmpshire Departrent of Bducaticn, "Mew Perpshive,
Iocalized for You, ladia Services Courscs,” n.d.  Mirmegarsziud.)

) 2g)jzcbeth W, Fact, Verbatim transcript of private {nvev-
view beld in Grotcn, Con., April 17, 1970. {Hereinalter rolerres
to as Fast, Interviow.)
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were used in the opening fiftaen hour session,

Brief biograghical information is available for the ten
participants, from an initial qroup of twelve registrants, who
crpleted the Laconia workshop. Seven of the ten for whom bio-
grazhical data are awailable were classroom teachers, three at
the elementary and four at the junior or senior high school levels.
The remaining three participants from awong those who successfully
ampleted the workshop were school librarians, All participants
beld ot least a baccalaureata degree, with six having completed
some course work at the graduate level or holding an advanced
degree. Four of these six participants had completed some formal
oourse work in library science at the gracuate level.3

Instzuctional objectives

The fivwe organizations that sponsored the New Hxmpshire
mxdia services oourses sought to emphasize in them "patterns of
service to stuadents and teachers by media specialists.” The
oourse cuatline prepared for the guidance of the inscructors
Soscribad the workshops as intended S

- for those who wish to serve as media specialists on
the building level, providing a coplete program of

leadership, quidance and service for students and
teachers and moating their individual needs.

3tiew Hapshive Media Services Course, "Personal Profile.®
(Handwritten.)
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Classes were 0 be "concerned with the role of the redia comsers
and media specialists from preschool through secerdary school,”
with some grouping of participants by grade level intercscs. Cne
aim stated by the sponsors was to '

j:mt.hewﬁerstéuﬁi:gofthemtinmofthe

studantts maouration and growth, his develomment and

progress, and the consequent necessity to have ongoing

progrems wWhich support, satisfy and challenge him
alorg the way.

A further stated ebjective was to "allew for the exchange of ideas
geared to the specific grades and their particular preblems,*4
Each participant in the course was asked, at the point of
Inttial registration, to provide "a brief statament of why you are
taking the course and what you hope to get out of the course.” The

ten participants in the laconia workshop responded os follows:

our school, vhich is quite new, has practically
nothing as 2 basis for a library. I am interssted
in finding cat the minimon requiremonts, what should
be given priority, and what would be the approvimate
budget needed. ‘The school is only for grades soven
and eight, and the approximate enrollment is 200.
[teacher]

Taking course because of life long interest in
library work, and so was very happy to be able to
get the pecessary "2 hrs." in this field. [teacher}

As T am in charge of all aulio-visual equionent
~ anmd materials in our schoel, I neod o know 211 1
- can about all types of AV couipnent, cospecially how
they work. [school librarian)

‘New Hawshire Department of Education, “"Patisrrs ©f Service
to Teacker's and Students by Media Specialists: Cowrse OGetling,
n.d. (Hircogepned.)



Overcome the feeling that any machine @ plug
in will bite me — cenerally undate what little
AV lnowledce I have, [scheol likbrarian]

I would like to vpdate my audio-visual
knowledge., [school tibrarian)

learn to opexate all AV, equipment and oo-
ordinate their use in relatian to curriculum neods,
Particularly intorested in learning about the aids
for elcerentary sclwol and how it can best scrve
the irdividual teacher's needs., that type of
materials ard topls should be given priority on
a linited budget? [teacher]

To rowrdd out library backgromd, leam about
e teaching madia — how to classify and file or
keep track of ~— improwve oy teaching contract,
[teacher]

My present classes nead & lot of library
arientation, and there is a fair amamt of
individual study a.v, material available at the
rchool, I would hope the ccurse would help me
better relate the library and a.v. materials to
their needs, I have no library backqround and
feel the nced. [teacherl

I have to learn about the latest a,v, meterials
and an organized system of usage of them, [teacher)

I'm taking this course in order to abtain three
hours credit and to better acquaint fyself with
educational media as it might periain to the teach-
ing of forcign lasguages. [teacher]?

T & mxch greater extent than is usually txie with formal
courses in degree prugrans, those responsible for planning and
carrying out in—servioe training activities, such as the Hew
Hampchive madia sexvices courses, feel they mist take account of

e Hapshire Media Services Oourse, "Personal Profile.”
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the prposes and aims of participants in planning the content and
structure of the educational activity. The instructor who directed
the Hanaover and Laconia workshops, where a case appro=ch was used
in a portion of the course, had not originally plasmed to use case
materials in them. She had no previous experience in using case
stulies in teaching and had not prepered any case ratericls in
advance.,  Hor major cbjectives were "to get participants involved
with media,...to get people excited...about what media can do and
shat they can do with them.*§ This instructor's working definition
of media makes it an inclusive term covering the entire range of
print and non-print instructional materials and equipment.

Recognizing that the backgrounds and expectations of par-—
ﬂﬁmnts rust, to soe extent, determine both the cbjoctives off
an in-service program and the methods employed to achicve those
objectives, and lacking any advance knowledge of these prior to
the initial workshop session, the instructor ceme prepared to
xdify her preliminary plans "to suit those who were there." She
aid, however, attach considerable importance to achieving total
group participation as early as possible in the opening session.
She sought "to get pecple to know each other,.-.to get class dis-
cussion going,” and to develop a group spirit at the initial
pessim.?

6Fast, Interview.

Mhia.
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These initial objectives of proroting gqrevp interaction,
develoning rerport within the group and achieving a sense of
group identity wore achieved on the first day of th> Hanover
workshop. The irnstructor attributes this in large part to the
size and corposition of the group, to their relatively rore
sophisticated backorowmds of exporience with media and machines,
and to the persocnalities of some individual participants, The
exporience two weeks later in the first session of the Laconia
workshop, however, which began with essentially similar content,
Inzluding a presentation about the school media center and how it
works, accorpamied by daonstrations of various pieces of equip-
mont and software, was markally different. ™At Hanover they
xsponded and in leconia they listened,” The instructor's irpres—
sion was that, at Laconia, the partieipants, lacking experience
with a wide rance of redia, "didn't come with the same sophistica-
tich in the use of redia. They were a little bit more afraid of
the vhole thing.® She also reports that the Laconia "gqrowp scemed
mxch quicter.® At the conclusion of the opening session on Friday,
the instructor set ahout planning the sessicn for the folloading
day, secking a way to rake the group "really cow alive and get
them to & thircs."™ She was also ooncernzd 2t the inebility of
participants iz the laconia group, during the first éay, to fird
a caron basis for discuscicn. At the Friday sessian, she recalls,

the participantes "were a1l just volcing their problems, but robody
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seamad willing to interact ahout hem,*t
Although the instructor had no cese materials available
for use in the Saturday session, and had not previously atterpted
to use a case approach in teaching, she was avare that cases had
been used at Sirrons College and elsedere in library education.
¥oreover, as an undergraduate, sho had taken a cowrse in prohlens
of bchavior in childhood and adolescence which immolved use of
clinical case studies, Recalling this, she prepared three short
case studies, based in part on problers identified by the par-
ticipants during the Priday discussicn, for use at the second
workshop sessicn the folloving morning.
My idea in these case studics was to take certain
of the things that care of them had identified as
problems and sooe of thelr backgrowsd, but not to
make it seem so taeh liKe it really was their
background. 1 mixed thom together with sore ideas
of things I wanted to ot acress, anxd then, be-
cause the case studies wore not (0 be presented
in printed form, ...I fclt they'd better be
short, .. .But there was encugh, I hoped, to get
discussicon g:n'.ng.9
The three short case studics developed in this wvay were
utilized both in the Laconia workshop, and in the Spring session
of the Hanover workshop, As a ocamsequence of their zpparent
value in promoting group interaction in the Laconia meetings,
the instructor becae convinced of the value of cases in in-

gervice training situntions, Subscguens to the workshop

8mia.
nia.
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experience, and, in part, as a consequence of it, she enumerates
the following obiectives of "the case study tecdmique as a
. .
The case study method provideg a focal point for
discussion

The case study method can be utilized to bring out
varying points of view,

The case study rethod is useful when participants
have difforent degrecs of experiente,

The case stady method is a valid means of in-
service education.l0

T Conprse organization and pathod

As!ntaiea.rlier, the New Hampehire media services courses
caprised two Intencive fiftesn howr sessions, scheduled several
mmths apart. e basic purposes of the £all sessicns at both
Hanower and La—onia were {6 demonstrate the media center conoept,
to introduce raterials and cquinmnt, and to stimulate partici-
pants to respond creatively o the media concept and its instruc-
ticnal possibilities within the oontext of their own teaching
and their awn school systems, During the interim between fall
and spring group sessions, each participant had several independent
study assicrrents including the acquisiticn of technical skills
- in operating alio—visual equiprent in his oun school and devising
creative uses for it, evaluating cne softvare item and preparing

* amajor independent project to be chared with the group during

10past, "vou ard the TV Teacher,” p. 1.
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C the s;:rringsessim. The second groagy sessicn, held several
months later, was largely given over to presentirg the results
of these individual projects to the growp, alaxy with further
hands - on expericnce with newer media for the participants.

_ The case studies which the instructor had prepared were
introduced with carsiderable success early on the second day of
the gpening session of the Laconia wrkshop; and with less suc-
cess during the spring session of the Hanover workshop, At the
Lacenia workshop, the instructor reports that the hour devoted to
group discussien of the three case studies she had prepared marked
*the turning point of tha vhole thing."ll Having read the first
case study 4o the Laconia group at the Saturday morming sessicon,
the instructor invited response from the participants, The re-
sult was considerably beyond vhat had been anticipated,

I really thoucht this would tzke very little
time, bocause I thought "I'1] present it, and
I'1l get ane or bwo to say samething, and then
we can rove on 0 the pext one.” I almest didn't
present any more of thom because we got so much
discussion it of case A . . . . Pverybody was
talking and responding, and they voiced a maber
of good points.,..Thoy all participated, That
is what zmazed re...l was very very irpressed
by the zwamt of response, axd the way people
would go on talking about it, thinking of new
ideas and odding on to things that other people

had suggestod . . . . I really renaoor quite
clearly,not specific respanses, but the fact

Mpast, Interview.
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they recpendad so Iong and it dust seomod
rake a great desl of dificrence. ... It scld w2
it a8 a way ol teaziing... 2 I wore usina thom
again with this kir of wvorissicp...I would use them
at the bepinning to gt pocple to know ohe an-
mrttlﬂ

88

Instructional ratarisd

The instructor prepared the following case stuldies to read
to the workshop perticipants: '

: Case Study Ar Library strunglisg to begoree a
o media center, Smail collection of matarials
not all cazefully cwmsen, Being crganized into
ane oollection with the books, Librarian hos
" absorbad the rhilcsophy ©f the media center, but
is ot certain abeut the rechanics of irplement-
ing the cancept, Can't beoorwe a madia specialist
eingly by changing the name, Sme eqiprent
which can be adapted for individusl listenire
and viewing in the rodiy genter or the elassroer,
Teachers wnused to now ideas, Balking at the use
of filmstrips and recordings by individual or
small grouns of students bocause they feel it
steals their tlumder in the classroom, Where do
we go from here?
Case Study B: Classroam toacher wents to i
o oorporate greater wse of media because he
“ v+ realizes it "turns kids on."  School has
librarian who is very ovenvorked., There
appear to be sae funds, not yo one will say
beww mach,  Bguiprent is available, sore still
in origiral paciing beses in pristine condi-
ticn. Teachor feels adninistration is rore
interested in order in the classroom than in
education,
Case Study C: Principal is very easer to
estzblish a library or a media center {(Soesn't
krow the difference) because it is the thing

Pbig,
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tn &, Sae fAsde available.  Since you have
taken this oourse, vou are harepiched to zet it
up. Schrol has sore materials scattered to the -
four winds, ¥what should be your fixst steps?l3
A3 puast be drviowss, the case studies reproduced here are
in the fom of raxgh rotes, which served as the basis for elabor-
ated cral presentation of tha problems by the instructor. These
case situations represented an effort to combine general eor
typical preblem instances with specific prablems which irdividual
participants had describod to her either in the growp setting or
in private conservations on the previcus day. A deliberate
atterpt was rade to disguise and alter the participant's prob-
lems so that the originals couldn't be jdentified. Case Study A,
for examle, reflected a specific preblem in which one of the
participants was involved in his om schonl, while at the same
time representing
a rathoy oaxren type problem, where you have
saeone who visits the library, whio is inter-
ested in meking her library in*o a media center,
doesn't Jowow how to o it, and the teachers are
mot used to this. This is really basically
librariar~teachsr pablic relations, ... 4
The instructor feels that thece cases were received with less
interest and enthusiasm in Hanover than in Laconia partly
becanse they wore less pertinent to the perscnal exgeriences

- DElizahessy W. Fast, "Case Studies A, B, C.* (Manuscript.}
14Fast. Interviow.
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of the Hanover group. She suogests that the success of the
case studies with the Laconia group ray have been due in part
to "the fact that they were taken fran problems that par—
ticipants falt were their problens — brought with them, L5

| In addition to heightening individual participation in
discussion and fostering a willingwess to attack preblevs col-
lectively within the Laconia group, the instructor believes

that the case stulies were also helpful in enhancing the ability
oftirdividuals to understand the viewpoints and prejulices of
others,

They became deparscnalized preblers, Then,
sonchow, that seermed to make it fair game for
and people éid enter into the discus-
sion, It was truly awzing. I got sold on
case studies ard their technioue right then and
there, because it truly arczed me how theoy did
react, how the groap really sort of cae alive,
and evorybody responded.  And they resporrded
from their differing points of view, because we
had teachers in the ¢group, too, and librarians,
They resporded as teachers or as librarians, but
from ali this they sexcd to work through to a
solution that micht be acceptable to all....
The tcachers in the ¢roup, locking at it froama
teacher's point of view, locked at it quite dif—~
fermtly [from the litrarians] and were able to
show me and the librariens sorme really neaw ine
gights into the prchlem because of their way of
locking at it.16
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Teaching General ard School Ldbrawy
“Adninistration with Casc Studles

Dr. Iouis Cobwrn joined tha faculty of the Department of
Library Science in the Graduate Division of Queens College of the
City University of New York in 1964, after having boen for twenty-
five years a practicing school librarian at the socondary level
in the New York City public schools. Throughout his service ot
the Queens faculty, he has instructed a cowrse in school library
administration titled, at the tirme of this study, “Seminar in
School Likrary Problems," and, three years after joining the
Oueens faculty, he also began to instruct a course in general
library aduninistration, currently titled "Library Organization amd
Management ,*  Library Organization and Management is one of four
courses (the others being "Introduction to Librarianship,® “Refer~
ence and Bibliograghy,” and "Cataloging and Clessification™) that
were required of all candidates for the dogree of Master of
Library Science at Queens at the time this study was cc.rductad.n
Seminar in School Litrary Problems is an advanced, elective course
in the Quecns library science curriculun, Frowm the tire he began
teaching the2ee oourses, he has ueed case situdies, in cocbination

with lectures, in both of them. He reports a quantitive increase,

l”Qnm.s Collage of thc City Uuilvorsity of Jow York,
Bulletin of the Greduats Savision, 1970-71. (Flushing, N.Y.,
1970), p. 246,




year-by-vear in the muber of case assigrments made in Heth,
although the cage approach has alvays been used in eochination
with, rather than as a total substitute for, what he taoms "the

lecture-discussion nethod™ of tee:r:lu'.r-.g.13

Instructional colectives

This instructer's choice of a problemoriented, casa
method approach in teaching both general library administration
ard school library adninistration originated in “a feeling that
we were not succesding in translating the exporience of likrarians
i the field to lilwary school in§uuctim.' He terrs this search
for a way to bring more of the reality of professionul practice,
in all of its complexity, ints the classroem es "really the heart

of the wivle approach to the case stwdy m:tlnd."m

One result

of the quest for greater realisn in the classroom L3 tiw dewvslop-
ment of a collection of origiral case studies for irstructional
purposes, written ocut of hir o experience as a school lihrarian‘
ard as a teacher of library science at Queens College. MNoting

the lack, at the time ke first sought to utilize tha case approach,

of an available body of case materials dealing specifically with

‘mmuis Coarn, Verbatim transceript of private interview
held in Flushing, H.Y., Noverber 19, 1970. (Hereirafrcer reforrod
to as Colen, Intorviesw.)

19hia, -



the schoal likerary field, Coburn prepared a collection ef preblem
cases 5o that his students might have an opportunity to deal in
the classrooam with "some of the problems that I had eonfronted amd
been confronted with diring the twenty-five years® of his cazeer as
apracticimlibrarian.zo In this instance, the choico of a case
approach evnplifies the relatod goals of heightening instructional
realism—bringing the reality of prefessional practice into the
classyoon—and the desire of a teacher who is also an experienced
practitioner to share his working cxperience with stidents in a more
systematic way, and in greater depth, than an anecdotal approach
would allow.

Realism, as an instrictional cbjective, seems to represent
here sacthing beyond a simple search for verisimilittxle. An exam-
imation of the instructor's case studies reveals a distinct enchasis
cn the case study as a wehicle for illumination and exerplification
of abstract principles and concepts. What is seemingly being sought
after here, with the case approach, is a means by which concepts may
be clothed in the garments of reality, as a device for making them
meaningful, Ilustration of this may be found by eximining Case VI,

“"An xbicwous Position®™ from Case Stuldies in School Library
21

Mriristration. In this case study, set in an elemcntary school,

201h44.

: z‘O:b.xrn, Case stidies in School Library AMdministration,
- 1D3-15.
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a newly appointed school likrarian attempts to convinos her prin-
cipal, who is smathing of a traditisnalist, that it would be
desirable to rxxe fran rigid to flexible scheduling of lihrary
classes. The principsl objects, both on the grounds that schodules
have already been set, and because, without fixed schocules, there
is secmingly no way to guarantee that all students will receive
necessary training in library skills, The case analyst is as'wd to
identify both the advantages and disadvantages of flexible schad-
uling in resolving the conflict presentod in the case study.
The cbject in this instance, as in other case studies
this instructer has written, scoms to be to use the case shxdy as
a vehicle for stujents to exguine a concept like flexible sched~
uling in its agplication to a real school enviramment, rather than
considering it solely at the abstract level of principle. The aim
soams to be to provide, throagh case studies, a kind of theatre for
application and actualization of the concepts of librarianship, as
a oxmtext throagh which these may be made meaningful to the stadent.
- The i wcter's aims in these respercts seem to derive fram
his view that ‘
library science is a service oriented disciplire, and

- while you can stixdy the tieory in bocks to great advan—
tage, you reach a point inovitably whore theory hos to
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be lrought down to the school of hard knocks, ard how

the thoory actually works cut in practice is something

that needs to be constantly brought before the students.
Bz reports that "of all the technigues I've used, I would say the
case study is prokably the rost effective...” as a device for the
presentation of librarisnchip as an applied, rather than a
theoretical discipline.??

An essentially pregmatic view of likbrarianship as an
activity is conbinad in this instance with an enphasis, derived
from the work of Shaffer, on prescenting "the human relations
aspects of litrary administration.”?> In addition to the influ-
ece of Shaffer's work in developing problem case materials for
teaching general library adgninistration, a model Cobumm has sought
to emulate in writing problenm cases in the school library field,
he has also been influenced by Andrews' usc of the case method in
teaching Jaman relations, particularly by the extension of this
approach into the apolied field of school administration exenplified

24
in the writing of Griffiths. In Case Studies in School Library

Aministraticn, the instructor motes his use of Griffiths' four

22colxan, Interview.

0pbarn, Case Studies in School Library Administration,

p. viii.

AUgnatter, Library Perscrnel Administration and Supee-
vision: Androws, Cafe sotaoi of leaching e kelations: Duaniel
E. Griffiths, H¥yman Folztions in Stivol xbninistration (o York:
Appleton-Centur y<roits, 1956).
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criteria for a good case stdy—-discussability, adequacy, objec-
tivity and interpretability—as directives to his own students in
Eeparing the original case studies they are required to write in
his classes.2’

The fact that, in many library schools, a class will typi-
cally represent a strixingly broad range of kinds and amounts of
library cxperience has long presented a special procblen for tha
teacher of likrarianship in planning hoth course content and
methodology. This teacher finds the case approach particularly
well-suited to “classes in which students bring varying degrees of
experience in school Yiiwary management to their studies.™2® ke
mites the extent to wiiich, whenh a case approach is used, oxperi-
ered and inexperienced students can learn from ane another through
a "sharing of knowledge on the port of students,* offering the opin-
lon that "the case metlod is what elicits this sharing of experionce

from the more experienced ones."”

Course organization and method

Both the general administration course and the course in
‘school library administration follow essentially similar gatterns

of crcenizatian. The case sppreach is never uscd to the exclusion

2500b.zm. Cacse Studies in School Lilrary Administration,

p. Vvii.
26ypia.

nCd:urn, Intcrvicw.
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of other tochnicues, but is combined with lectures, class discus-
sions and forrmal examdnations. The instructor estimates that in
each course “roughly about half the time is devoted to the preson=-
tation of cases... and the other half to the lecture and discussion
mﬂnd."za As many as twenty to twenty-five short cases might be
assigned in either class over a semester.

_ Both courses are systomatic in charactor, with a topical
mit plan being followed. This means that the semester's work is
organizod alorg the lines of the fields that are custon-

arily included in administration, such as porsonnel
managjonent, budgeting, buildings and equipmenk, the logal
apparatus, the origin of the library, and the leg:.slatlve
backgrourd of the lilrary.
The instructor reports that
there must be about twelve different units aroand which
the course is organized and we try to fit the cases to
the subject matter of tiv course rather than to fit the
subject matter of the course to the cases.29
The unit structure requires selection [inh the case of the genecral
administration course) or preparation (in the case of the school
library course) of case problems that are "representativo®of spo-

30

cific areas of concorn. Thus, there is a deliberate selec R

from the universe of probles material, of a grews of cizes that

2B 1hid.

V34,

3°caum. Case Stulies in School Libraw Administration,

p. Vvii.
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¢an be incorporated indo a systematic, unit structure, in contrast
to the delibcrately non-systamatic approach of some case method
teachers like Shaffer,

The importance attached to a systematic, orderly pressnta-—
tion of material is underscored by the manner in which case
analysis is closely related to lectures:

In my own teaching I never have devoted an entire

sanester to the use of the case study, I'll alweys

intersperse it with lectures, and either lead to the

case shady, in the sense that the subject matter of

the lecture adds to the total understamiing of the

case, or 1 would lecture aftcr the case. I don't

think it's terribly important whethor you do it before

cor after, bat I do think the instructor rceds to add

to the case. Very often cascs don't alwa¥s bring cut

the points that you think are important,3
The unit approach not only influences the choice of case materials:
it makes certain kinds of cases more useful then otlwrs in achiev-
ing instructional objectives, as notad in the section that follows
dealing with materials.

The instructor has experimented with both the comittee
approach to case aralysis recammendcad by I.m:u\.oe].ll.,32 and with the
wethod of individual presentation and analysis. Both techniques
have been used in the general administxation course, though at the
time of this study, the insbructor's prefercence was decidedly in

favar of the latter apgroach, chiefly because

31murn, Intorviow.

32155211, Case Motrad in Teaching, pp. 46-60.
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it's botter use of class time for the individual to
take responsibility for the presentation of the case,
and then open it up for difforent ramifications,
different expressions of peints of view.33
There has not been any deliberate effort to encourage an alversary
approach in case analysis, though disagroements may occur outside
the classroom as small groups work towards a committee conscnsus.
il'l keepirg with the cbiectives of illunination and eserpli-
" fication of principles and typical situvations roted earlier for this
instructor, thore is considerable emphasis on group analysis of
roblen situations presented in case form, with correspondingly
less stress on individual problem solving. While all shirlents in
the class arc expected to have read and thought about the case that
is scheduled for consifpration on a given day, the individual or
armittee to whom it Lhas been assigned have special responsibility
for having "read amd digested a case and given it camplete consid-
eration.” They firxction as discussion leaders, whose tack is "to
take resronsibility for the presentation of the case, and then
open it up for different ranmificaticns, different expressions of
points of view.” ¥when the cormittec approach to analysis is userl,
oS mETher Serves as group leader, a smdesrém'rdc-.r. arc, the
others "played differont roles” corresponding to the central
34

figures in the case study uwrier censideration.” During 2 sorester,

cobum, Intervied.

3M1nia,
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a single class ray be exposed to as many as twenty or twenty-five
different problem case stulies. Either the recorder, if the oo
mittee approach to presentation is used, or the individual student
assigned to lead the case discussion, is required to sulmit a
report analyzing the :':ase wder consideration, which hecomes part
of the basis for the student's final course grade. One type of

_report is exemplified in Case Studies in School Library Administra-

ticn, where an “"Analysis of the Literature in the Case Study
Bntitled 'An Ambiguous Position'" is included as an illustraticn
of the kind of work students may be expected to & in analyzing
tllle literature relating to the problems presented.35 This analysis
consists of an emameration of the adventages and disadvantages of
flexible schaduling, culled from a survey of fifteen books and
articles dealing with that general concept. This type of student
report is clearly apropriate to the objectives of illumination
amd exprplification of concepts and principles described earlier.
A technique employed by this instructor in both courses is

the requirement that each student, if possible, prepare an original
case study as a major writlen course assigrment:.

Those students who've had a cood furd of exper -

ience very often can Iind Yelr case study cut

of their own experierea. I do ask them o con-

ceal the identity of the peogle who are inwolved,

and to try to write it in e third persom,
trying to disassociste tiwrselves, in a sense,

35cpbum, Case Suadias in School Library Administration,
Po. 59-61.
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from actual participation in the case study....

where students do not have that experience, I ask

then to go cut into the field and cultivate the
friendship or acquaintance of librarjans to seek to
elicit from likrarians case studies.... For those stu-
dents who canvot do eithor of these, either find a case
sbady out of their cwn cxpericnce or develop one on the
basis of their relationship with another person, wiy
then they can taxke ane of the printed case studies and
amlyze that to meet the requirements of the course.
Everybody has to do onc of these things. They are re-
quired to present a case study, analysis of the problem,
alternative solutions and docunentation of the soluticn
in terms of the literature that they've fowxd in the
field.36

The original case study figures prominently in the stwdent's
final course grade, as do oral case presentations, where an evalu-
ation is made by the instructor in terms of "the degree of prepara-
ration on the part of a student and the acuity of that student's
thinking. >’

The final course grade represents a composite of accan—
plistments in case analysis and case presentation, plus grades
earmal an other short papers and in formal examinations. A typ—
ical examination, adninistered at mid-sanester in the Library Cr-
ganization ard Managerent course, cavprised five gquestions., Two
of these relating to "powers and functions of a library board of
trustess,” and a corparison of the organizational structures of the
Queens College and Queensborough Public Libraries with respect to

3603&11:11 » Interview.

3 1hia,



departmentalisn, seemirgly were interded chiefly to test factoal
Joxwledge derived froo raading, lectures and gereral class die-
cussion. A third callad for emmeration of "ten different deci-
sions" involved in “cataloging a book™ and in "helping a likrary
patron.” The fourth question required description of "the admin-
istrative process by ite application to a hypothetical public
relations progran® in a lilrary of the examinee's \'.:l'nn'.a.i.<:e.33

ne question inwlved analysis of a case study to which
the student had not previcusly been exposed. This case, entitled
*the Librarian as a dwber of the Teaching Staff," appears in

Coburn's Case Studies in Schiool Library Administration. %The

author describes the problem situaticn in the following terms:
The persenality of the school librarian affects
the quality of his contrilution to the school
program. The head litrarian sccks to play a posi-
tive role in a dispute between 2 member of his
staff and the schopl principal.3?
It is interesting to coopare the directive questicns that appear
at the erd of the published case with the questions posad to st
dents when the same problen situation is utilized in an examina-

tion setting. For the examinaticn, students were asked:

38ans Oollege, Library Scierce Department, “L.S. 734,
Lilwary Qroanization and Momegement: Mid-Term Examirvation,”
(Flushing, M.Y., 1970). OWmeographed.)

3aburn, Case studics in school Library Administration,

p. xi.
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what principles of persannel adninistration are

involved?

¥hat additional information wanld be useful to

you in secking the best solution to this problem?d0
In its publishad fomm, where the case might be used as an ocutside
assigmment, rather than in an exarination setting, questions re-
flect a stranger orientation towzrd preblan solving, rather than
problem analysis: RN

What course of action would you pursue in Mr.

Chrigman's place?

What recatendations could be rade to Mr.

Rewhall to irprove his status in the school?

What alternatives are availoble wihwere a state

of incompatability exists between a staff

menber and a principaidl
Once again, the manner in which this case stuly is presented in
the examinatien setting offers further evidence of z grester con-
cern on the part of the instructor that students achieve an under-
standing of the nature of probler situations and how they develop,
with less concern for the ability of the student to produce solu-
tions to problems. Here, the case stidy serves as a vehicle far
presentation and elucidation of general prirnciples of library per-—
sannel administration, rather thon prdmarily a5 a device for test—
ing problem-solving abilities. This is consistent with the course
objective of enhancing student uderstanding of library problem

situations.

200cc0ns College, Library Science Dopartaent, "L.S. 734,
Library (rganization and Marasoent: Hic-Term Exaninaticn.™

#ociarn, Case Studies in Scheol Library fdministratien,
P 35.




Instructional materials

Mildred Iowell’s The Management of Libraries and Informa-

tion Centers is the basic source of case material for the Library
Organizaticon and }anagement course. The availability of this col-
lection of case studies in general library administration has made
it possible for the instructor to introduce more case material into
. the general administration course since its publication in 1968.
In gersral, the experience of using the Lowell case studics is
reported to have been satisfactory. Since these case studies are
W under topical units, they lend themselves well to a system=
atic course in administration.
 The instructor, while characterizing the Lowell collection

| az, on the whole, excellant, does find the factual, reportorial
Btyle of narration aployod by that casewriter less satisfactory
that the fictionalired cases of such writers as shaffer. He fecls
that Lowell errs in net reordering and editing source materials to
sharpen the focus of the case problem. In particular, he is criti-
cal of her failure to eliminate "extraneous data,"™ which can
confuse and mislead "the novice in likrary science,” and to “point
aut sufficiently the direction of profitable inquiry.” on the
basis of his experience with the Iewell cases, Coburn ohserves that

in order to rare a case useful to a class in the

teaching of lirrary administration, you neod...to

pubject the case to close corutiny in such a way

that you can point the direction without giving

the answers, but at least point the student in the
right directicn for profitable analysis.
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He expresces a prefarence for the type of case stuly develcped tw
ghaffer, who, he feels, "intuitively hit on the kind of...a cams
study which lends itself extraordinarily well to analysis by lihvary
science students,” one in which the problem that necds o be dealt
with is "made plain to the student, without pointing out the speci-
fic solution.” With the less "structured” type of case study fourd
in the Lowell collection, it becomes necessary to "work out...key
questions,” in advance in order o “direct the class to vhat I want
them to think about."$? B |

For the Seminar in School Likrary Problm,“dme.mst:.'uctnr
has developed a collection of twenty-one instructional case studies
with school library settings. This collection was prepared
specifically as a text for use in a school library administration
course, because the author rnoted a dearth of available case stidy
material dealing specifically with the school library field at the
tire he began teaching the course in this area and wished to employ
a case appxo:ch.“

Each of the twenty-one case stidies that conprise Case

Studies in School Library Administretion is, as indicated earlier,

usually related by directicnal cquestions to a specific ccurse unit
or topic in the school litrary field. These directional gucstions,

2churn, Interview.

3000, Case Studies in School Library rPduirustration.
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which appear at the end of each case study, afford considerable
insight into the author's instructicnal cbjoctives. ne can detect
a seemingly conscious effort throughout to employ the case study
in exenplary fashion as a device to present a general concept or
principle in such a fashion that tha student may both understand
it and examine its implicaticns in detail, Each case bears a sub-
. title, which almost always reveals its topical content. Examples
include case mo. 1, titled "An Uncooperative Library Patron or
what Can the Librarian do with A Disruptive Student?,” case no. 4,
'I;L Grievance Procedure or What Is the Union's Fole in Improving
Likrary Service?,” case no. 6, "An Ambiquous Fosition or How
Flexible a schedule is Desirable in the Elementary school?,” eto,*d
In each instance, the central issue or concept is identified spe-
cifically in the sub-title, in order to indicate the desired direc-
tion for problem analysis.

Quastions at the ends of cases in this collection frequently
serve a similar function in terms of identifying a generalized con—-
cept or principle of which the case is the embodiment. Ceneralized
questions such as "what duties may approcriately be assigned to
school aides?,™ [case no. 7] "what are the advantages and disadvan-
tages of employing mrkboo}:s\ in teaching library =kills?," [case
no.14] and "should reference matcrials be allowed to circulate?, ™

M1bid., mw. 1, 8, 13.
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fcase 15) appear freguemtly aloiyg with questions dixected spocifie
cally to particular events described in the case itself.45 Case
12, which describes in considerable detail the problems encountered
by a nowly appointe? high school head lihrarian who experiences
sharp antagonism from his former cooquals, row become his admine
istrative subordinates, 15 perhaps the most striking siﬁgle exarple
in the collecticn in this respect, since of the four questicns
that appear at the erd of the case—

wWhat are the advantages and disadvantages of

maintaining an ascession book?

What are the advanitages and disadvantages of

using a berrower's cazd in a high school

library?

o what exttent should the cataloging assignment

be rotatcd?

How should the instructicnal program be organized

in the high schecl library?
—mane is mpre than partially specific to the problem situation that
has been described in highly specific terms in the pages immedi-
ately p]:euoe&:l:i.ng.46

The questions at the ends of cases in this collection alse

reveal a balance between acticn and reflection in pointing to the
desired directions for analysis. @ the whole, the questions are
about evenly dividad betwwen these designed to further the objoc—

tives of problem analysis, that is, understanding on the part of

S1pid., g 17, 28, 4L

461144, p. 32.
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the student of how the problem described came to arise: and probleme
s0lving, that is, the recamendation of a course of action by the
student designed to resolve the conflict described in the case.
Case 10, “A Librarian’s Diiema,” which describes a severe person—
ality conflict between the librarian and the principal in a amali
elementary school, is typical of this balanca. Of five questions
at the end of the case, two are action~orientod — "what can be
done by the likrarian to improve the situation?” and "what course
of action would you recawnend for the librarian?¥ —- while tha
remaining three are reflective in character —

what can be maid in defense of the principal's

point of view?,

What can be said in opposing the principal's

point of view?

To what extent is the principal typical or

atypical?47
In at least one instance, however, that of case 19 in the collec-
ticn, which deals with an elementary school library that suffers
from severe overcrodding, the questions are ewclusively future—
criented and action-oriented:

what initial steps should be taken by Mrs, Webster

in studying this prollen of mxdernization? = -+

what lohg-range poscibilitics may be considered

- in achieving the goals Mrs. vobstor has in mind?

what precadenis exist in library litcerature which
point out possible avenues for improvament?4d

71bia., p. 26.

81pid., p. 3L.
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The cases in this eollection aise reflect the strong inter-
est in esenting the hunon relations aspects of schaol likrary
poblens poted earlier ~song the instructional objectives of the
authar. There is a oonsisvent, conscious effort at characteriza-
ticnt, clearly intended to make the protagonists in individual cases
awerge as perscnalities., Buarples include the officicus principal
in Case 3:

Arc you presuming to tell me how to run ny school,
Miss Dunras? -Please allow me to be the judge of
how best to deal with school problerms;

the unproductive aide in Case 7:

At the tire, the principal advised Miss Pear}
that Mrs, Albia's persorality micht prescnt
same difficulties.,..Miss Pearl gquickly dis-
covered that tiere wore cervain tasks vhich
Mrs. Albia was not overdy fond of, such as the
filing of catalog cards. These were allowed
0 acoratlate for long pericds, Snwdler source
of irritaticn...wes lrs, Albia's practice of
Joining Miss Pcarl and a fuw other teachors dur-
ing their lurch heor, which was spont in the
librory. PMrs, Albia would stop working to chat
with the teachers...;

ard the unsatisfacbory professional in Case 13:

Mr. Rewhall...would serve his alloted heurs ot
ot ane rorent rore. Whiile he vas always ponc-
tual in arrival, ne left with cqual punctuality.
His quict renmer and tindd aporoach to other
Bchool perscornel aridned the very qualitics
which woulé repel a ran like Mr. Guilford, who
prized wamctn and vitaiity.49

Omid., po. 5, 26-17, 33,
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ihe followirg case sbxly, reproduced in its entirety, is
typical of the contents cf the ocollection, and reveals all of the
gereral characteristics previcusly moted, including the use of
the case to present a generalized issue (mutilation of likrary
materials), a balance between presentation of the problem in both
generalized and specific forms, an effort to direct the attention
of the analyst both towards reflection on the causes of the
problem and attenticn to the steps that showld be taken to
resolve it in this particular situation, and an emphasis on the
- luman relations aspect of the problem situation:

XV. MITTATION (F LYERARY MATERIALS
or
Bow ig Rosponsibility for Public Property Best Taucht?

Dear Mrs. Gardena:

I am really sorry for causing you so much
trouble. I don't krow why I Aid it in the first
place, but believe me, I've learned ry lesson
and know it will never happen again., I would
like to pay for the book a little at a time so
that my parents won't have to chip in. I really
fee] bad about this whole matter and therefore
I am writing this letter of smology.

Mrs. Gardena, librarian of Corpton Junior
High School, read the letter, signed by Karen
PFadding, a ninth-grede stodent, and showed it
to her assistant, Mr. Poss. Mr. Poss had
alreaxdy been inforred of the background of the
incident,

A veck earlier, vwhile omsulting the
Encyclonedia Internaticral, Mrs. Gardena had
noticed that the rignt half of page 217 in
the fifth volue of the ercyclopediia had been
ot away as if with a sharp insinocnpt. Mrs.
Gardena was disturbed by this amd other cramples
of vandalisn which hal crepped wp recently and
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she hal cormented to M. Focs about the need for
increased vigilance to provent similar ooccurrences.
It vas quite chvious to Mrs, Gardena that the
removal of the material ecudd only have cocurred
in the library sirce the encytleredias rever
cireulated, She had resolved to track doewn -
the culprit in this particular cose, if at all
possible.

Har first action was to speak to each of the
Home Booponics teachkors whose classes bad visited
the library the previcus week in cornnection with
a project in wvhich students were called vpen to
write individval reports on foreicn foxds end
cockery. Fach student was expected to choose
a specific country of the world for analysis
of its cooking and eating habits in terms of
its regional variations.

Mrs. Gardena explained the situation and .
requestod the teachers' cooperaticn by allowing
" her to chock the students' written reports as
- they vere turned in. After locking at mere than
thirty reports, Mrs. Gardena foend the paper by
Miss Reddding on Mrerican cockery which provided
a hasis for Mrs. Garderak suspicicn ihat it was
basad uwpon the material that had been yecoved
fram the encyclopcdia.

As a librarian of rore than ten vears of
experience, Mrs. Gardenz Imow that libraries of
all levels and types were at s tire or other
ooncerned with problerns of mutilation angd theoft.
She recalled, from discussicrns at likrery school
ard with har celleagues, exaples of rmistreatment
of materials in the elcmentary ared senicr hich
schools.  Throewsh professicral resding, she was
aware that similar acts were perpetrated in
public, college and university ard even in
saee special libraries.

Built ip 1958, Coaoton Juniar hich School
was not vnlike many other schocls in scaurken
camamities. Its school pepadlaticn ¢f 1,700
stidents included a good propereicn wio woolid,
based wpon past pevformance, eventually go we
college. Betwesen 1950 and 15957, a ranif burst
of building had brovcht a mober o cocperative
garden apartrerte, a fow emartrent hovses, and
sevreral thriving shoppine centers into the



oxmmity. From a enoe-rural area which boasted

a few fauilies which ocould trace their arxestry
back to the Fevoliticnary War, it had becore an
established commmity corprised rainly of middle—
class professionals and white-oollar workers. The
ownership to two cars in a single family was cuite
oonmon.  Many fratern=s]l and charitabie organiza-
tions were active in the camunity. The public
library was housed in an irposing structure inside
shich tre reads of afults and children were well
cared for. Beavtiful parks and plavgrownds,
bicycle paths, and fasilities for recreati
activities offered mrmerous and varied leisure-
time activities. AH. of the major etlnic groups
were represented in the population with & preponder—
ance of Jowish and Italian families, About five
percent of the school-age youth attended parochial
armd other private echoals.,

The library at Copton Junior Eigh is centrally
located on the secemd floor of a three-stery
buildinrg. It is a ccmfortable roam, measuring
1,537 square feet. Ritractively arrances bulletin
boards, mchiles, argd art work adorm the room. Cne
wvhole side of the litrary is lined with windows
bencath which are shelves which permit the errange—
mnt of B rows of books. The likrary acoomo—
dates thirteen rectancular tables and sivty-nine
chairs, The book collecticn is nearing the 10,000
wark. iMrs, Gandera and Mr. Ross have succeeded in
establishing an attitude of respoct for the likrary
with their insistence on the use of the library for
serious work.

After consulting with Karen's Fome Eoonerics
teacher, Mrs. Gardema gemt a stdent aide to tha
home room in order to escort ¥aren to the library.
The escort retwmed, acompanied by a slight,
pretty girl of ahcut thirteen, with siord, brown
hair, peatly attired, and betraying signs of

r

"won't you sit down, Faren?” asked Mrs. Gardera
when they had entemed the library cfiice.

Faren arpiicd, and Mrs. Gardena bogan:

"Faren, I thought you could help me settle
a questicon. Yeosterdaoy, T roticed ot an
article dealing with the subject of 'American
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oookery® had heen rerowed from the Encvrloredia -
Intermational. In locking through the reports
suonittod to the Home Econcrmices teachers, I see

that the content of your peper follows the same
pattern of doeveloment as the article. Should

I conclude that there is a connection?®

Mrs, Garcdena was argry despite her effort at
self-control. At first, Karen denied any knowl-
edge of the matter, then she changed her story to
say that she had found it lying on the floor and
had decided to use it. Finally, wunder same prod-
ding, she oonfessed in tears that she had indead
Temoved the article herself, She explained that
she had done it when Mr. Ross was oocupicd in
anther part of the room.

"y did you do it?" acked Mrs, Gardena,

*I coldn't stay after school and I necded
the material to finich my report for the next
day. what are ycu going to do to re, Mrs.
Gardena? I hope vou wan't tell my father,”
pleaded ¥aven.

"I will have to think about it a little
lorger, Karen,™ admitted Mrs, Gardena, "1%11
let you Inow what ny decision is tororrow
mrning, You are to roport to re here in the
library before reporting to your first period
¢lass.” :

Qoestions

1. Fhat punishment should Mrs., Gardena
Ipose for this act?

2. what technicuss are rost effective
in preventing this kind of offense?

3. Should reference raterials be allowed

© to ciradate250

The Extended Case Studv: Teaching Svecial Library
Amnistration &y the Su—caticn Method

Dr. Martha Jare K. Zachert is Associate Professor of
Library Science at the Florida State University. She joinad the

faculty there in 1963, after & twenty year career s « practicing

50rbia., pp. 39-41.
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librarian, incluiing experience not only in the special library
£im1d, but also in public, acedemic, and school libraries, as well
as previous teaching experience at Frory Cniversity. By her awn
repoxrt, she came to Florida State University “for the specific
puyose of initiating a program for special iihwerians thore as
an added track in the library school curriculum,*Sl

The special library curricular track at the Florida State
University Litrary School currently corprises ten courses includ-
ing hibliography, reference, technical services, acquisition of
epecialized materials, introduction to information science, founda=
tions of 1.ihrarianship, research methods, ceneral a@ministration,
ard the course in special library administraticn described in
detail here. The instructor considers it particularly important
that stixlents have aorpleted the general adninistration course,
The gereral administration couvrse, which is fairly traditional in
character, with required readings in the literatures of hoth library
and general administration, provides students entering the spacial
library administration course with an understanding of basic con-
cepts and terminology in administration. Moreover, this prere-

quisite course experience assurces that students will have

5]Marr_m Jane K. Zachert, verbatiz tyensoript of private
Interview held in Washingten, D.C., Aungust 10, 1870, {(Herein-
after referred o as Zaghort, Interviow.)



pystamatically sarveyed the field of administraticn, am, accord-
imgly, allows the instructor considerably gqreater freedom in
estaklishing the content of the specinl library administration
oourse since it is not necessary, in the latter course, to cover
all topics In administration in full,

At present, the special library afministration course is
taught entirely by the simalation method. The instructor has
defined similation as "the presentaticn of the 'real' in a repre-
sentational mode,® and simalation teaching as “a particular kind
of teaching that is characterized by problensolving in the om-
textual framework of a model,.™ Sirulation teaching, like the case
method, is problem oriented in character, seemingly differing
chiefly from the case method in its arphasis on a single model
which serves as a problem errdromment:

An erqument micght be made that certain tech-
niques used for many years, such as case
stadies, are actually representations of
reality and, as such, should be classified
as similaticn technicues. Although the
generalized reaning of simulation would
appear to allow logically for the incluzicn
of such technigues, in prosent parlance tho
tenu “simalation” is reserved for a par—
ticular type of teaching cheracterized by

problem=solving in the contextual framvasthk
of a model.>2

522&11‘.:1:, *Library Aministration Course,” p. 243.
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A= initially offered by this iretrivter, in 1963, the

course in specisl library aéministratien 2id not employ the sim:la-
tion methodology. Rather, the instructional approach was that of
the survey course, comprising lectures, recuired readings, amd
class discussions, as the following conterporary course description
indicates:

An overview of special libraries in the United States

and abroad, followed by a depth stirdy ¢f rajor types.

Bmphaels will be given to modification of ceneral

library theory and prectice in relation o organization,

facilitics, and techniques for spocial likrary service.

The philosophy and standards of special librarianship

will receive special attention.

. The course will be conducted as a sainar, supple—

mented with occasional lectures. Student preparation

will consist mainly of reading irua assicred references

or making personal literature sumveys oo the topics.

Each student will be assigred two or three short re-

ports during the cowrse. In ecdition, each student

will plan and carry out a torm project of creater

depth on a topie to be agread upom by stidont and

instructor,

This introductory statement is followed by a "course outline™ con-
prising seven major topical units: the special library (origins,
history, professional organizations), overview of types of special
libraries with erphasis en the United States (srouped by type of
sponsoring agency, type of services and subject fields), further
examination of types of special likraries by major subject disci-
Plines, administration, budgeting and staffing, facilities, special
mothods, service criteria and contyols, Deiensive reading lists
were provided.>3

53Morida State University Litrary School, "Special Library
Sexvice,” Tallahussee, Fla,, Jure 20, 1%¢2. (Minoographed.)



The instructor repnrfs .Mficimt dissatisfact <. with the
survey approach so that "by the end of the first ypear, I was active-
ly lacking for sane other matind.s" Fran modest initial exseri=ents
with the case method and with rele-playing episcdes added onte the
traditional course, the structure has gradually evolved to the
presont form in which the survey has been wholly abandoned, along
with lectures and required readings, in fawr of the simlaticn
methocology .

In conducting the gipecial library administratien ccurse,
the instructor has the advantage of having previously taught cvery
entoving student in the general referance class, She notes, rore-
over, that "alnost all the students who come into this class are
ny advisces.” This means not cnly that the instructor has consider-
able prior kowledge of individual students, but thzt the studonts
tharselves do not face the dual prablam, upon entering the special
library administration course, of adjusting to both an unfamiltiuar
instructor and an wnfamiliar methodology. The advisory relation-
ship alco enables the instructor to coursel with individuzl stu-
dents in advance of registrvation about cowrse resuivementss:

Mmission to this oourse is becauvse thay're in the
spaecial librevies progron or with rvhe toacior's
consent. And thep, 1 got o talk with toem., 1
eplain in ry office, away foon everyhody <lsz,

what the rethodology is ard what would ke ol <sted
of thoa, I say to —hem, "You think ‘his crer, ol

Szochert, Interview.
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if you think you wouldn't be corfortable in this
kind of a classrcam, you just g2 bodk to your
adviser and tecll him you've decidad on another
elective, and there'll be no hard feelincs.™ With
my own students, when thoy oome to re and talk with
me about wanting to go into a spocizal libraries
progran, of oourse I counsel thon then, and I talk
ghout the kinds of activities trat they have to en~
gage i af fullal linniZrans ans L sow WSS as vy
closcly relolis TO W.ot Car =< 0 G0 1A tiu
COUrsce, sudd & tell thal ©in Mol ohils will oventu=
Ally e exqpected of them, and I say, "IE this is
mot the kind of lilbrarian that you want to be, go
take another progran and just elect a few special
libraries courses, Don't core into this program,”
But, I leave the decision up to tham.?®  (Ltalics
mine.)

Instmctional objectives

This instructer ¢id rot initially set cut deliberately to
fashion a course in special library adninistration based on the
simalation wethodology. Rather, as indicated above, the shift to
the simulation agproach cocurren? gradeally, over a period of years,
during vhich aurrrent course rethodology may be said to have evolved
as the success of the problen oriented approach led her more and
more to abandon traditional descriptive instruction ard the sucvey
course context. Indeed, it was not until after the foundations of
the new approach had been established, that the instructor became
familiar in detail with the sirulaticn technique as it had been
employed in education Eor other professions.>o

The shift to the rew method ccourred brcause the instructor

S51hid.
561hia,
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fourd descriptive J.nstruct:l.m imdmte in meeting vhat she per-
ceived as the training rneeds of those preparing for careers in
special library administration. &he identifies two rather distinct
kinds or levels of teaching that must, at the present time, in ber
view oocur in the graduate program in librarianchin:

One is the teaching of concept, amd this is a matter
of cognitive activity. The cther is the matter of
application, and I feel that the simlation is pare
ticularly valuable at the application level.S?

A major limitation of the traditicnal survey course, in the view of

this instructor, was that it did rot provide adequate opportunity
for students to participate in the administrative process.,

In formal education for library service, students trzdis
tionally study same activities by doing than:  in cata-
loging classes, students provare eataleg cards for a
variety of materials; in reference zlasses they gractice
refercice work by locating answers to resdy-refcrence
questions and by corpiliny biblioeraphies. In adminis-
tration classes, however, stidents merely tali abcut
administration, because the neans and the materisls
for experiencing characteristic activities have not
been available.ob

Describing the original survey course oxpericnce, the instructor
recalls:

We were not doing anything that wvas adrinistration.
This was bothering me. Al we did was talkx shoat

it, ad so ., . . I was actively lcoking for saoe

other rethod, and just feeling ry way, telking with
stulents, getting their ideas about bow we could do the
things in the classromm thet the administrator actually
does. .+ . . They and I togethor had deciced chat che

571hia.
58z.chert, "Director's Guide,® p. 2.



most inportant thing about doing administration is
decision-making, Thiz is the activity! How do you
practice decision-raiing?t?

Out of the search for an instructional rethodology that
would enable students to be imolved in a realistic way in the
administrative decision-making process in the classroon cawe develep—
rent of the simulation approach. It is ¢learly basod on the assup—
tion that library administration is a subject that needs to be
stidied in both its cognitive, conceptual aspect, an? its applied
aspect in order for the lewrning experience to be a meaningful and
useful one, and that the essence of administzation in its applied
aspect is the decision-making process. The instructor has stated
this assumption more formmally as a specific dbjective of the specizl
library administration course:

Tha course dbjective for the studont is to .practic‘:e A
decision-raking in a rexlistic context, one that

digplays both typical ond unique chcracieristics

and ane in which probles and decisiorns are soguen—

tial and interlocking. The studont is oxrected to
acocnplish this objective throcugh wtilisoticn of

theory, reference to relevant docuncnts, intuitisve
creativity and — prirarily - interacticon with

his peers.60 .

For this instructor, a realistic context: in-vwhich to prac—

" tdoe decisicentaking is that of an operating likrary, as simalated
through a verbal ncdel., As in case mettod teeching, problems are

Eesented and rust be resolvod in terrs of the specific demands and

59zaciert, Interview. .
 6%2achert, *Contimzing Sdusation Sewinar,® p. 4,
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mnstrﬁints of ;n pa.ﬁ"‘..icular preblem envircrment, vhiich through the
simulation moded is described in sufficient detail to support in-
strnuction over tha lencth of the cource, Realiss aleo means recog-
nition by the stdent of the sequential natoe of aduinistrative
decision-making -~ the fact that an individusl éecision often has
oconsequonces which lead to the necessity of raking further deci-
glens. Consequently, the simalation is planned so that group
decisions achually modify, and beoore a part of, the problenm en~
vircmment, Similarly, sequential problen exercises are preferred
over the more static traditional in-basket exercice:

Now, of course, that kind of an in-basket is a marent
in timc. It only reflects what's there in front of the
administrator at that momont. Vell, prebles énm't
actuzlly happen that vay with the adrindsirator. o . .
The very first tinc the adninistrator hears coout a
problem, it may be like what you see of zn iceherg -
nine-tenths of it still hiddep. And it rey actually
be sane inconsequential detajl that comes 4o his atten-
tion first. EHe may have to rake what De thinks is a
very minor decision, and later he begirs to cet the
ramifications of this problem, he realizes, “Good
heavens! I should have knom all this to begin with,
I would heve rade a different decision then.”™ So 1
was locking for sane way in vhich we couid present a
problem in the sequence of its seguents . . .« and
sane feodback in betwean, scee of this beirng logical
and enpected, and som of it uneypocted. - . . Y&
made up scveral gares, and then we also began to
think gbout the possibilities of using the coputer
to give us a serquential in-bazket tectnicue, becazse
of the caputer's chility to talle a resoonse, give
imediate foodback to it, end then, on the basis of
the programing, give an appropriate further commx
cation, 51

slzachert . Interviesw,
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ghis instructor believes that realism in training for
special library administration demards not merely specificity in
the presentaticn and solution of problems in terms of a particular
library envirorrent, but recognition that problems are froquently
serpential in charactsr, and that the administrator mist be propared
to oope with corplications that cannot be anticipated at the point
of initial problem analysis,
2n inportant cbjective of the simmlation approach is to pro-
vide opportunity for the student to “experierce typical prebloems
in a no~risk sitvation and to experiment with modifying his behavior
on the basis of feedback.” The stress is less on problem selving
than on “practice with . , . problems, to get into the habit of con-
sidering alternative solutions and of evaluating che's own behavior, "52
The "no-risk" aspect of the simulation technigue is of particular
impertance, not merely bocause it permits the novice to rake errors
without permanently damaging an actual operating library, ut also
because the instructor secks to achieve a particular set of behavi—
aral chjoctives throxh the similation experience. ) "
The purpose of education is to chance behavior, o .
provide the learner with diffcrent kehaviecral cana-
hilities at tho corzlusion of the learning oxperience
than he had at its begipning., . . .
Before we, as library educaters, becin the edica-
tional process, w must determine what capabilitics
we want in the human sub-system and ve mist emress

these desired copedlilities as the bohavioral chjes—
tives of the educational process. The purpeze of

szzaglmert, *Director's Guide," pp. I, 112.
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using a systems arorcach to curriculus desicn is to

detemnine svicntifically what these terminal hehTriors

shall Le ad thon to plan learning exporiences that

will yesult in the Gesired behavioral capabilities,f3
The instructor reports several "recarkable instances of stident
growth, where a student really sees himself and charnges his behavi-
or" as a cemsequence of the simulation methodology. ©4

Participation in decisio-making in a realistic ocontext is

designed, then, in the similation methodology erployed by this in-
structor, not rerely to provide a leaming experience that is
active rather than passive, but threugh this exporience to promte
in stwdents both a rococnition of the skills needed for success in
administration, and a capacity for realistic self-appraisal, in
termme of the presence or checrce of these skilleg in the individual.
One of these skills, already identified, is the ability to apply
general principles of adninistration suecessfully to actual prob-
lem sitvations.®? Another is the capacity “to turn to sources of
Information for making administrative decisicns,” that is, to take
advartage of a1l available data that might influence a decision or
meke a better decision possible.®® A further aim is to develop in

63zactort, "Preparating for Special Librerianship,” p. 9.
Bdzachort, Interview.
65zachort, *Library Addnistration Course,” pp. 246-45,

66zachert, Interview.
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tha student the ability to identify alternate courses of acticon,
ard to make better choices from among alternatives.

The stixifent should have greater facility in adninis—
trative behavier than be had before he experienced
the course. Specifically, the student should be able
to make a decision from omong the alternatives, . . .
The identification of alternate soluticns to
problenms requires that you be able to identify the
factors in a problen in a cognitive way. After havisg
identified these factors, you must be able to project
yourself in both a cognitive and hurmanistic way into
the roles of the various indivicduals involved in the
problem. In other words, you apply the theories fram
courses in adninistration and in hrnon relations to
actual situations, taking into acoount all aspects
of every problem, In additicon, making a decision
.- from among the idontified altermative soluticns

S requires_that you be able to justify your course of

action. %7

It 15 made clear to students throughout that, as with case method
problems, "there is no single right answer in most instances,
{though there may be some obwious wrong ones}.™ The instructor
reports that "a great deal of time is spent making them consider

alternatives and justify their decisicns "8 ST

€Tmartha Jane K. Zachert, "Course I: The Governmental
Litrary Simulation for the Study of Administration of a Special
Library; Part II: PFarticipant's Rescurce Log," Final Report,
Phase II, Project lo. 8=0731, Grant No. ORG-0-0B0731-4604(095) .,
Burean of Research, Office of Education, U.S. Departoent of Health,
BEducation, and Welfare (Washington: The Catholie University of Averica,
Department of Library Science, Sept., 1971), p. 2. (ineoqraphed.)
{Hareinaftar referrad to as Zachert, “Participant's Resource Log.”)
6aLettr:‘.r. Martha Jane K. Zachcori to Jzmes M, Matarazzo,
Anqust 23, 1871, p. 2. {(Hereinafterx referred to as Zachert,
-, Letter.)
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Consistent emphagis is placed on development of lmman

relations skills in the prospective administrator through the

. . experience of the group decision-making process. We have already

noted the irportance attached to interaction with peers in the
decisionmaking cyperience.

Students act in sirulation study as indrpendently
25 on a real jab, which moans that their action is
frogeently the interaction of job te:rs and rarely
the total independence of acadomdc trodition. . . .
The tean method seems true—to=life for librarians,
who must learn to interact with other librarians,
with maragement and with library users,69

Simtation teachirg results, in this instance, in abandon=

ment of the kind of systematic coverage of various types and kinds
of specdal libraries evenplified in the survey course approach.

The student immerses himself totally in the single library envirven—
ment that constitutes the similation model. The instructor does,
however, feel strongly that, in the introductory oourse in special
library administration, it is necessary to "encopass all the
functions of an adninistrator,” so these are covered systematically
through a range of varied problem assigroents. The real erphesis,
howeer, is on process rather than on oontent:

Now, we do not shidy any subicct matter, obwviously,
in this, ot vhat we are stixlving is the adrinistra=
tive process in a context,..ths subjoct matter has

., mothing to & with it really.70

692achert, "pirccter'e Guide,” pp. 2-4.
70zachert, Intcrview.
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Enhanced learner invelvenent is a major chjective of the
shift to a simudation methodology:

The major advantage, overriding the lirdtaticns

in the minds of many teachors, is that of irnolwe
ment. It appears to be nearly irmossible for a
student to remain passive in the face of si=ula-
tion technigues. Participation erhances perception,
reinforces theory, heightens motivaticn, ard cxer-
cises sikills; it acoxplishes those results with
less risk to the stnximjj than leaming the some
lessons in "real life.*’l

The instyuctor believes that the simulaticn method is more effec—
tive in achieving deeper student involvement than other problem
oriented techniques, such as role playing in isclaticn, or the
cace mothod:

T use some of the other technigues in other classes

that I teach, and I find that kecavse simulation is

the same through the vhole gquarter...ths students

becane more involved than when you'ye sinmply taking

a single case study for one class. They becare very
wrapped up. 72

Speed of decision-making represents a specific element
which the instruchor is eager to test in the classroom in relation
to skills assumed necessary for success In adninistrative practice:

e of the difficulties in reking a £firal jodqgrent
about a persen in a class in a&ninistration, I
find, is that I have ro idea how long it tock him

to meke & decision if he does it cut of the role-
plaving sitvaticn, if he docs it in response to an

1rli."ac'.l‘nert. "Conlinning Fducaticn Sominar,™ p. 2.

722.3::11:::::, Tnterview.
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jn-hasket, cr if he writes up a case. T have ro

idca how long it took hinm to arrive at that deci-

sion. I don't inow what help he had, how many

wrong decizions he made before he came to his

£ina)l choice, and I have the feeling that the

best adninistrators are the ones who make fast,

are decisions.?3
The instructor has dcv91épad a caputer-assistad, sequential, in-
basket technigue as a specific device to identify indivicual
decisionmaking pathways, and to extrapolate norms against which
these may be moasured. This is cne aspect of a larger effert to
ddentity factors that make for success in special library edmin-~
istration, amd thon develep instruci:ienal strategies to exercise
ard test those spocific skills. The instruwtor states, however,
that at present

there is no research base. Thore is a lot of

subjective opinion, some of it from very expori-

enced people and from very cood observers. And

this is what I' going on.74
¥Writing on the gencral subject of course and curriculum develop—
ment in the graduat. library school, Zachert hag identi€ind
“changes in the profession,™ "self-perceived needs of sbirfents
ard practitioners,” *task analysis," "inclusicn of 2 Ixdy of

Pria.

7‘Zachert, Interview.
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koowledge from an aralysis of the total library/infomation sys-
tem,”® and "expert opinicn™ as basic sources of "input for defining
the curriculum contont, ™75

Corse organizatica ard pethod

The instructor has developed at least three variant plans
of course organlzaticn, the choice among them depending upon the
length of tha course {quarter or semester), and upon whether or
ot students enter the class with the background of a theoretical
ooxse in administration and/or the experience of a broad survey
of the special library field. In one semester-length alternative,
"the application to spocial librarianship was tavght along with
the student's introducticn to administrative theory,"™76 the course
being divided betvieen a descriptive segment, designed to familiar-
ize students, through traditional readings and class discussion,
with basic adninistrative theory, and the simulation experience.
In another semester~length version, approximately six of thicty-
four class hours are devoted to

an overview of special librerianship in its histor-

ical and conterporory aspects...conducted by tradi-
tional lecture amd discussicn metiods, 7/

?52achert, "Preparaticn for Special Librarianship,”
Po. 10-14.

622chert, letier.
ﬂi‘londa State Undversity, Litwary School, "Special

Likrary service,® Tallahassee, Fla., February 27, 1968.
{Mimcograzhed., )
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the lnlance of the course being given over to the simmlation study,
In the third and preferred alternative, which is currently is use,
quarter of work. Students enter it with both a bBackground in gen-
eral alninistrative thoory and an overview of the special library
field. In this versicn, which tie instructee has tormed a "sus-
taincd simalation,” “the simulation is the oourse,”

The: course proceads by the moverent of the model
threagh & series of admindstrative problems,
representing also the movament of the model

through time, . . . Each problen is introguced

by a briefing, the simulation is then carried

out and is followod immodiately Ly a debriefing
and evaluation. Thig loocp—-briefing, simlation,
ad debricfing——is used for as rerny individeal
problems as are desirad or, the course will accomo—
date. , . Jhere are no lectures aftor the introduc-
tion to mothod and medel; neither are thore tradi-
tiona} assigrments nor traditiconal examinations.?8

A single rodel is the bosis for the work of the whole
cours:. The instructot provides the following introduction for
students to the “Industrial Library Mcdel,” one of two altormative
models that have been developed far use in the special Library
adinistration course:

The Dauble XYZ 0il Company of Houston, Texas,

after havirg operated in a single area of Toxas
far over sixty yoors, has decidad o wpad. Proe-

Yiminary stucics have indicated that a profuctive
£ield lics under the Gulf of Mexico off Collier

nzachert., “Ldbrary Jiministrarion Qourse," pp. 246—47.
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Coumnty, Florida. A two-yvar lease for purposes
of exploraticn ard feesibility study has been
obtained. Exploraticn will be carricd on by a
task force whiich is viewed as a terporary opera-
tion to provide information needed to make the
decision whether or not to attempt production
from this field.

The problem to be stidied in LS54B is the
administrative cne of how to supply the informa-
tion necds of the tack foree. Planning must be
done within the context of the parent campany
and its rescamch library. Problems gererated
for the corpany likcary by the necessity of
serving personnel at a4 rerote site will also be -
studied. o

This is a study of adninistrative processes
and problems through sirnlation of a plausible sit-
uvation. Pertinent data will be given to students
in a planned sequence. Using this informetion,
students will make a sories of administrative deci-
sions required in the simalation situcticn, Demon-
strations, discussions, role-playing and gaming
sessions will be used tn prepars the studont for
making decisions, to guide his pl‘gg’l:ess, and
finally toc test his achievement. /

oo A typleal class session could deal with the preblem of
.decid\ingumchlihra.ry services are to be offered at the distant
ocation. At a prior briefing session, perhaps one week in ad-
vance, roles have been assigned. As this particular problen is
presented, it imvolves seven roles, and an attapt is rade to use
every student in some role initially. If there ace more than six
to eight students in the class, it is divided into two grours so

that two role playing sessions can ocour sirziltaneocusly.

Ppartha Jane K. Zachert, "Sirulation Stidy of Syecizl
Library Adrinistration: iodel A, Industrial Library,” 156%.
(Mimeographed. )
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Individual student preperation, and the role-playing session

Iteelf, are described by the instructor in these terms:

The probliem of providing services within the
Industrial Library sirmulation is carried cut

throoch role playing of a planing sessicn.

Now the stulent is told in advance that this

is vhat it's ooing to be. He's had the model

to read and he knows that this is the problom —

to provide scrvice at a distant location. Ha

knows how many pecple are involved as users,

That's all be lowws. The question is what

services they want. And the roles that I use

thoere are th2 director of this team that is

goirg on locaticn, one or two rescarchers, the

head librarian, the refercence likbrarian., Ve

usually have about five or six people in this
particular role-playing session, and a secretary

to take notes. bow the student is also teld, in
this instance, what role he is to play, in ad-
vanoa. He prepares that role. He's t0ld to pre—
pare himsclf any way be can. He has been aiven

a professional library bockshelf which includes—
this is just 2 bibliograghy——it includes, hewever,
Strauss, Strieky and Broewn's monograph on scieatific
and technical libraries, which, of course, has a
good deal on services in it. It includes the "Ston-
dards ard Objectives" of the Special Libraries Asso-
ciation, which has a nice definition and expancion
oy services., He also has had the introductory course
on reference services. . . o And he has, in the medel,
the policy statement about what services are offered
o these rescarchers in their library there in Tevas.
Now, in the plamning session, as they talk with each
other, they're supposed to talk over the alternatives
and either detormine how they'll find cut what they're
going to give in this distent locatien or they're
spposed to ¢oume to a decision about what they're going
o give....

Nox, when the assigment is mede, they usually have
about & woek to prepare this,  They know what role thoy
are going to play and they have all of this material.
They can refer to ony of it or none of it. Sove of
them chose €0 0o to people who wore in the class the
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last time it was offered and ask thom, "What do
we do?  Yhat hoppons?”...fo the student is very
free in his preparation. He can go to likrary
literature and lock up special library services
ard Tead anything ne fings.80

The object of the role playing session is to arrive at a ocilec-
tive decisioen coocerning the preblem under consideration. Cnce a
vllective solution has been reached, it is recorded in writing in
the form of an addendum to the policy statememt and becomes an
aXlitional docxrent in the model.

The debriefing that follows each simalation scssicn has
been descyxibed by the instructor as "the group's own svaluation
of its work.”Bl In the debriefing session, the class tries to
qain insight into the just concluded role-playing exverience,
in tenrs of identifying prebloms that arose, and raking a critical
evaluation of progress and results with reospect o isavzs that the
group has atterpted to deal with.

Now, we droo the roles and we're stodents and
teacher together, aond we're trying very haod
to lock at what went richt in that planning
eession. I start with that, and then we talk
about what could have been done betteor.
Usually in the first one, I lcad the debrief-
ing, althouch if I bave a person in the clazs
who I think capable of it on the Lasis of what
I ows about his past exparience,...l tarn it

aver to the student, ard T cheerve, In later
debriefing sessions, the students will lend

B0zachert, Interyicw.

8lz.rhert, "Director's Guide,” p. 18.



the debriefing and its just a round-robin
discussion, very free and wasy....The object
is to have everyboly participating in the
debtriefing—everybody's mird goes to werk on
how successfully the preblen was resolved in
the role playirg. how they're free to bring
in anything they want. They can cite any
aut.hog%ty or noc authority and 1 feel equally

That a major aim of the debriefing session is to creats as
open a classpoom enviromment as possible bebween teachey and stu-
dent is apparent from the instructor's description of a debriefing
session which she terms "the high point of my career as a teacher
of the simlation method"s

Pe were arguing in the debriefing alout vhether
or pot the floor plan would work that had been
agrecd upon and I was arguing that, "yes,” it
wonld work, bocause "if you calculate out this
Wy, YOu cone to 5o many square feet and so many
feet of shelf space, and so on.™ A student
Jumped up Lrem the class (this wos ora of tha
mildest men in the class) ard sheatod, "Dr,
Zachert, you are wrong! It's this way." He
started writing on the blackboard and a hush
fell on the class, Dverybody was waiting to
bear what I would sey, brcavse he had said I
was wrong. I just laughed, and he showed 1

was wrong, and all I said was "0.K., you've
oxwinced me. We'll go on from here,* This
makes thereaftor for a great feeling of self-
ocanfidence on the part of reshors of the class.d3

It ie the instructor's reqular practice to tape record

every role playing session, and to make these tapes available to

”Zacherl:. Intervies,

B31nia.
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imdivicual studerte as one device for achieving the kind of in-
sight into self that she oonciders an essential conormitant of
behavioral change. Listening to the tapes is woluntary for stidents,
although the instructor reports that rore than half the students
take advantage of this opportunity on a recular basis, while many
others ke their own tapes of role-playing sessions for analysis
and study. The learning value of the tapes may be quite dramatic
in individual instances:

I had cne girl...who had done a very bad thing

in the planning scssion, &he happened to have

a woak student working with her as a reference
librarian. 5he was the hend likrarian, and in

the role playirg session with rescarciers frxom

the carpany, she tricd to sumarize what they

had done in this particulear meeting, ard she

eafd, "Aind pleuce don't forget to oome in and

usz the library resources, and if yoi have any

trouble with the reference work, core to re
dmmediately.® Well, I caught this, but ncbody L
else caught it, and it wasn't mentiocned in the |
Gedwriefing session that she hed really routed - :
themn arcund her reference librarian and dore a

very bad thing, and shown the valuc Jjudoent

that she placed on this wezk reference librarian.

I didin't say anything about this, I was just

waiting for a private scssion with her to talk

aboat it. ¥ell, she listenod to the tapes about

w0 days after this, amd she came into oy office
blushing, and said I didn't realize that I had-

been so rude. I just didn't think T could do

this." It had been a revelation to her o hear

hereelf like this, Well, the rest of the quarter,
dyraaxnic though ske is, you cculd see that she wes
thinking over very carefully how she was treating

the other poople, an? thot vas a new behavioral

gattern for that student Bd

841mia.
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The instrector maintains an anoodotal record of tho extont

and quality of sthxlent participation in each role playing and de—
bricfing session, as a partial basis for evaluation of cverall
stodent perforrance. Additional data for evaluation of the indi-
vidual stulent is obtained through in-basket exercises, which are
assigned at least bi=weskly, o be completed individually outside
of class. One cbjective of these exercises, which often require
the student o respond to unfamiliar problem material, is to illus-
trate the administrator’s need to utilize published] source material
in problem solving:

In-basket exercises are examples of administrative

papervork. You receive in-coming corvespondence,

menos, phone mossages, reports and other comments.

You mast decide hew and wivn o respond to each,

Some in-basket iters requive, in additicon to the

direct response, achtion ard the initiation of

cther camemications, 35
As noted earlier, traditional in-basket ewercises may be supple—
mented by the computer-assisted, sequential, in-basket approach,
which adds & further element of dynamic realism to the decision—
makirng experience. The course invariably includes a firal exzmine
atian, the staident being given “the choioe of type of final exam-
ifnation, traditional written or oral ewminaticn or an exsminaticn

in the similation context."8® The instructor reporis that "in

€5zachert, "Participant's Resource Log,™ p. 5.
Bbzachort, "Library Administration Qourse,® p. 247.
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seven years of using simulation in teaching the administration of
special libraries, the author has never had a student choose a
traditional exeen, edther written or oral."$7 nt present, she
prefare an in-basket cxercise for final examination purposes,
dospite the fact that these must be subjectively graded, altheogh
m at least one gocasion an acticn maze was employed for this
purpose. B8 - _
_ Evaluation of i:ﬂiv:{dual student performance rerains a
lﬁjorﬁmctimaf the instructor with the similation method. This
is not confined, however, to assigrment of a letter grade at the
ocoxclusion of the course. Indeed, the letter grade earred, in
the view of this instructor, represents perhaps the least irpor-
tant product of the evaluative process. Of considerably greater
maent is the exit interview conducted with each student, which
has been describod as "a supervisor-enplovee type interview be—
tween each student and the teachor (based on a ratirg instrument
devised Ly the class)."®? In this interview, which may last as

a’zac:!mt, "Director's Guide,™ p. 12.

8Bpevieving this description, Dr. Zachert has cormented
cmncerndng this point: “The irplicaticn is that the action maze
is more cbjective, ot that's an assumption on my part—io
resecarch basis for thinking so.”

892achert, "Library Administration Course,” p. 249.
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lorg 25 e howr, the instructor offers a frank appraisal of the
individual stodent's strengths and limitaticns as a potential
manager of spocial libreries. The instructor remains dissatisfied
with aurrent methods of evaluation, however, because of their
essentially subjective nature:

whenever behavioral objectives are projectad for

a course, performance criteria should he specified.
Very little is knovmn, however, about perfertance
in the decision-making activities of lilwarians,
special librarians, or federal librarians, Who
knows how likrarien-adninistrators act in given
gituations? There are no rormative standardss

for the rost part we are depe:dent on subject.we
Judgrents. 90 NUN

I.nthevicwof this instructor, evaluaticn of student per-
fermance is kot one aspect of an overall "new role for the teacher:"

Instead of being cast as the poscessdr of a

hody of krowledge including all the arswers

to socn-to-bo=asked questions, the teacher

becanes the desigrer of instructiconal strate-

gies by which the learrer is lad to find his :

own answers. Instead of being cast as the .t

autherity in the limited schore of the class-

rocrn, the teachsr becores the facilitator in

the unlinmited sphere of shared learning. As

facilitator, the teacher scts the clirmate for

the group esperience, clarifies tha purposes

of individuals and the group, and makes avail-

able a wide rarge of learning resources, in- "
hins2lf as a resource.3l

sozacl'ert; Ppirectsr's Guide,™ p. 15,

S1gachert, "Preparation for Special Librarianship,” p. 22.
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In simulaticn method teaching, as employed by this instvuctor,
specific major functions of the teacler include crienting stuwdents
to the method, arbitrating any major diffsrences of opinien that
arise, surplying factua) information that msy have bheen anitted
fram the model but proves nocessary for problem aralysis, and
playing needed roles, particilarly = when the Industrial Litvary
Model is employved -- the role of top management. The teacher is
alwo responsible for introducing occasionzl crisis incidents, a
technique erployed to confront stidents with the unforoumate and
wanticipated consequences of earlier exrrors in judgrent made by
the class. Use of the crisis incident is described in these terms:

I make one assiarment to them, and when they

turn up for class all rezdy to go cn that

assignment, I say to thom, "Well, sometines,

you knowt, the administrator comwes in all resdy

to write his arnual report and he's feced with

an whapgry erpleyee. He has to drop his plans

amd turn to this crisis, and that's what we're

going to do tonight."92

The instructor is also responsible for providing cutside

resource pecple to rove the work of the class forvard. These may
be specialists whose expertise is needed by the class. By way of
Idlustration, in atteptirg to develop plans for physical facili-
ties, the advice of a professional architect may be sought by the
<¢lass. Outsiders may also Le used to make the role-playing exper—
ieoce more effective:

M2yachert, Interview.
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been using class merbers who played the
of candidates for positions, anxd cne
told re that it was difficult to criti-
cize these peonle, (l.e., clazmmates), so it
would be better if someone from outsice the
class came in. "Then, when they leove, we'll
ferl perfectly free to say anything et
thom that we want." Well, this mode sense, so
T call ocn poople who've already hzd the class,
ard they come back and role play.33

e

Finally, with respect to the responsibilities of the instructer,
the Importance of attitude is noted:

The most irportant single factor in facilitatirg
the learning process is undoubtedly the tezcher's
attitude., By it, the teacher sets the clivate
for learning., If the attitude is inflexible or
authoritarian, learning Lecomes more Sifficult;
if the attitude is permissive, learning becores
easicr. Frealom for the learning is the desired
classyoan climate, 94

Instructicnal materials
Simalaticn teaching has required,in this ingstance, prepara-
tion and use of a variety of original instructional materials.

Chief among these is the libravy model, which serves as a basis
for all of the work of the course. Because the dewelorrent and
use of models is considered the distinguishing characteristic of
the simulation approach, it is wseful to examine the contents
of these madels in detail. Two have been developsd by this

i

Bbia.

S4zarkore, "dircctor's Ouide,” p. 13.
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hmtnmhodatefc:ruseinthespecialljbrary.a&ﬁiristratim
course — an Industrial Library Model, and a Federal Library
Model.

S

ﬁeﬂﬂ:striallihrarybbdelishmmdm&mts from an
actual working special Mbrary, provided ancnymously by a coopera-
ting special librarjan. The instructor describes its original

develoxrent:

As we tried to set vp situations and make
decisicrns, we scon feund out there wore cer-
tain documents we neoded. We necded 2 library
policy statoment. We needed to have procodure
manaals from a likrary. ¥e needed to have bad-
gets, amd we very cuickly found out that we
were talking about neading the docuents of a
likrary. So, when I met the special
librarizn who w2s so interested in helping oo,
I peinted out to her that care of the difficiities
was that I had no actual docuents  for a working
Incustrial special library and she immediately
cffered e hers. Because these were confidential
doorents, and I reliod on them vory hoavily in
¥y incustrial Yivrary mxlel, I can't identify this
librerian, but chviously 1'm very indebted to her.
She sent me rears of working docrments from her
library which I then beoan to pull together into
a radel with very little mdification, sirply
weedirg out sooe of the material thet would not
be used in the class ard rearranging sane of it
to pake it a Yittle bit casier for the students.
In this wey, I arrived at wy first mcdel, which*®
was a model of the industrial library.9%

The Industrial Library Model, which describes the Double
X¥Z il Getpary of Housten, Tewas, begins with organization charte
of the parent oorpeny and its central IShrary. It imclodes floor

95zachert, Intervics.
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plans, aleng with seven year statistical records of library activ-
ity in acguisitions, cataloging, circulation and resder's services.
TPolicy statemants conceming reference service, special projects,
cireylaticn ard acquisition are amplified by extensive excerpts
from recent library annoal reperts deseribing current and engoing
activities in these several areas of library operation. Detailed
gtatistics of services provided to the staff cver a seven year
pericd, lihrary accessions by type of material, accessions by
decimal classificaticn areas, and materials expenditures by tech-
ndcal staff werbers are included. Current and retrospective
oporating badgets, with details of major budget categqories com=
plete the contents of the Industrial Library Model.
fhe Federal Likbrary Model, while devised initially for the

purpose of post-graduate in-service training of librarians at the
middle-wanagement level in the federal litwary service, has also
been used in the masters' level gpecial library adninistration
course, The Instructor indicates that the same model can be used
for training activities at various levels, merely by varying the
mature of the prchblem materials. The purpose of the Federal
Library Model is

tn present background in‘fonmtion about the
T hypothetical litrary which is the context for

the role-play ard in-haskst exercices of the

Goverrnyntal Idbravy Simalation. T only

parpose of this rodol is to carry selectod
infomation in a fommat that can be read
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arm referre? to easily....the significance of
the model is that it copveys information to
stixlents abeet the kypothetical library in
which thoy will be making decisions and solv~
g problens. 96 )

Like the Frénetrial Library Model, the Federal Library Model
reflects a sinplification and reordering of reality in the interest
of meeting instructional cbjectives. Of the Industrial Library
Model, the instructor observes that while most of the working decu~
mxits suprplied to her by the cooperating special lihrarian were
sirply incorporated into the model "with very little modification,®
oonstructing the model did involve “weeding out some of the material
that would not be used in the class and rearranging some of it to
mke it a little bit easier for the students,"d? Similarly, in
the Preface to the Federal Library Model, the author indicates
that: _ .

In every instance of creating Foderal Library Model
domrents, the consideration has been for value in

teachirg and case of use rather than realism for
realisn’s sake.

96martha Jane K. Zachert, "Oourse T: The Goverrmental
Lilbraxy Sirmilaticn For the Study of Fdministration of a Special
Likrary, Part I: The Federal Libraty Mcdel," Final Report, Fhase
I¥, Project to. 5-0731, Grant No. OBEG~0=-GB0731-2€04(C%3), Bureau
of Researcli, Cffice of Ecucation, V.5. Departront of Fealth, Edu-
caticn and Welfare (Hachirgton: The Catholic University of
America, Dogartent of Library Science, Scptevber, 1971), p. ix.
Qsimeagraphea. )

9-"'Zar:l':uﬂ_-r:tc. Interview.
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Pedagogical consideratione rather than strict
realism were also the determining factors in tho
design of the rodel library. aActually, an execu-
tive departrent of the significance of the hypo-
thetical Pepartrent of Deology would be more
likely to have 3,500 employees than the 1,165
projectis] in the Federal Library dodel, its library
more likely to have 75 staff merbers than the pro-
Jected 20 or 25. Sirdlar apparent discrepancies
could be pointed out about the library's fleor plan.
It is unlikely, hovever, that a class cf 75 students
would be using this kind of simulation. From the
standpoint of pedegogical realism, a class of 8 to
12 students has been assumed.  An approvirate ratio
of 1:3 was projected for the Department of Ecology
Mbrary staff, and all quantitative and szace
dimensions wore scaled down accordingly. %8

The Federal Library Model is quite camparable in character
to the Irdustrial Library Model, providing a collection of hasic
background documents of a Department of Ecology Likrary. Tt come
prises ten documents, including a hypothetical statement of depart—
mental mission in the form in which it might appear in the U.S.
Government Organiration Manual, 3 momorandum concerning the noed

to incorporate a small departmental library from ancther agency
inte the DOE Library, organization and staffing charts for the
Pepartment of Ecology, the Department's Burcau of Adninistration
which inclules library services, and the DCE Library. Also in-
cluded are & library floor plan, current and projected litrary
udgets, policy statcments frum a hypothetical agency manual

88zachert, "Federal Library Model,” pp. ix-x.
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concerning cwrrent library facilities and services, detailed jcb
descriptions for library staff, current library statistics eover-
ing such arcas as readers services, soquisitions, bibliogrophic
am publication services, library circulation, ete. over a foor
year period. The model includes a "Professlicnal Book Shelf,”
;:tes_ambly reflecting books available to marbers of the library
staff, which is, in fact, a highly selective, amotu_atad, werking
bibliography of titles relating to gemeral and library adminis-
tration. '

It _:ls of particular importance to note the dynamic, rather
than static, character of the models as they are employed in the
teaching process. As the work of the class procesds throush a
body of pmblan materials, additiona) documents are developed
edxdving the results of collective policy decisions, and these,
in turn, are added to and become part of the contents of the group
of working documents that conprise the model. As additional
models are developed, it is the intention of the instructor to
*let the class decide which one they want, which one they fecl
would be closest to thom."?? This represents a kind of ultimate
rejection of the typeof-library approach to the study of special

”zachert. Intervicw,



ihwary adninistration, and {llustrates the extant to which the
Instructor has departed from the instructional pattorns reflected
in hex earlier survey course. -

In order to corduct the similatien class, a body of probe
lem materials must be developed to accanpany the model. Problem
materials related tc role-playing sessions are presented in woitten
form, with supplerentary oral directions given during briefirg
sessions, whore roles are assigned. The written presentation may
be quite brief, as illustrated by the following exarple used in
the context of the Industrial Library Model:

Problem 1: tWhat services will bo offered to
scientists at the ramte location?
learning expericroes: 1. Read the "Readings” below,
Read pertinent references
from the Reference Shelf, |

2. Read the simalation model.

3. A comittee will plan the
services to be offered
campany personnel at the
remote location. Prepare
to play the role essicned
to yx1 25 a menber of this
omittee.

4. Write the staterent of policy
relating to branch services.
Write this statoront in
acceptable form for inclusion
in the staff nanual. Be sure
this statoront is consistent

* with the Eolicies of the parent
library.l 0

100martha Jane K. Zachort, "Case Stwdy A, Problem 1,”
{Tallahaccoe, Fla.: Floriéa State University, Schocl of Library
Science. n.d.} {(Mimeographod,)



The problem presentaticn concludes with a list of four references
from journal literature conwerning the plapning of library secvices,
and a list of the sever roles to be assignoed for the zimulated
planning mecting. The instructor currently amploys six such prob-
lem units in the course in special library adninistration, which
i ane academie quarter (11 weeks) long.

The plan for presentation of problens is as follows:

Problem 1, Plapning scervices

Problem 2. FPersonnel [including suparvision)

Problem 3, Provision of materials

Problem 4. Provision of physical facilities
{including cpace revision)

Problem 5. Communications

Problem 6. Bulgetingl0Ol

Additional protlem material is presented tesstadents in
the form of in-bhasket jitems to which they respond in written come-
mnications to the ipstrvctor, The following in-basket item,
sherein library space is being reduced to accormodate a mon-lilwary
activity, is characterized by the instructor as typical:

Deuble XYZ 01} Compuny
Interoffice Moo

Fram: EBead, AGS [A2ministration and Gencral Services)

To: Head, FRLL [Field Research Laboratory Library)

Fecent increases in the number of erployces and

in company-sponsored employecce benefits have recessi-
tated hiring an extra mon in Enployoe Relations.
Unfortunately, there is no space for hin in the
deportront's area. After a2 study of the total
space allocatien to departments and the space re-
quiremcnts of the new position, I have decided

10)zaciert, Lottor.
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{in conference wirh the Cirector, FEL) o assion
the sgace 1zbelled 13 e Uhe enclosed floor plen
to Brploves Palaticons for its new man, and the
space laoelled A for his socretary. ER will be
respansihle for Hfumishing the office,

I know how rapidly you're growing and I hate
o do this 40 your, buc it really is necessary.
The row ton Yeports in two weeks and we'd like
o have his space rezov wien he gets here, As
soon as you've decided on your reallosation,
call me for belp in roving the furniture, ete,102

Such in-basket iters are normally distributed to students at inter-
vals of at least every two wooks throughout the course. The ines
structor descxibes the chiect of the in-basket prcblems:

My carTunicaticn with the students is through
inhasket iters, They aenrumicate with me
through jr—basket iters, During the oourse, I
. give then, at least cnce every two wecks, some
jtems to werk om. Now wy criteria for these
itens are, Tizst of all, they have to represent
samething that could logically be hapoening
within the oantext of this library. Thev're
sanething that requires a student to go to
librzry literzture and learn zcmething thos
he difn't know befere.  In other words, tha
student might get a oo which woulda be from
his boss in ransgement and it would say:
"Manacers from all over the industry are
going to meet togerher, One of our problems
will be irsorence for all cf the corpeny's
libraries. veold you plezss give e & Romo
on your thirking abost this insurance plan?®
This is the first tire that the word “insurance™
has been renticned. It i=sn't in any catline.
It isn*k in amthing else that they've seen,

102 artha Jave K. Zachert, "Oouble XYZ Oil Capary: Inter-
office ¥=o,” (Tzllahavsce, Fla,: Floriuz State University, School
of Library Scienwe, May 12, 1970.) (Mizeogrophed.)
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{in conference vith the Lirector, FRL)} to assion
the space lzbelled 12 o the enclosed floor plan
to Bnployes Faliatdcns for its row man. and the
space laixlled A Ior his scorstary. ER will be
responsible for fumishing the office,

I know hew rapidly you're growing and 1 hate
to &0 this o woa, at it really is necessary.
The row man Tenorts in two woeks and wa'd like
to have his snpace rosdy when he gets here. As
Boon as you've decifad on your reallecation,
call me for help in reving the furniture, ete,102

Buch Im-basket iters are nopmelly distributed to students at inter-

vals of at least every two weeks throughout the course.
structor describes the chiect of the in-basket prcblems:

My commication with the students is through
fnbacket itees, They ooctamicate with me
through in-basket items. During the course, T
give them, at least onoe every two wecks, same
items to work on. oW Iy eriteria for these

The in-

items ave, first of all, they have to represent i

something tiat could logically e hapoening
within the cohtext of this library. Thev're
scmething that reouires o student to go to
library literature and learn something that

he didn't know befere.  In other words, the
student might get a o which would be from

his boss in rancgement and it would say:
*Managers [rom all over the industry are

going to reet together., Ore of cur prablems
will be insurence for all cf the conpany's
libraries. teld you pleasc give me a mamo

on your thinkirg about this insurance plan?” .
This is the fivst tise that the word "insarance™
bhas been menticoed. It isn't in any cutline.

It isn't in anything else that they've seen,

102 artha Jane K. Zachert, *Double XVZ Oil Corpany: Inter—
office Mam:,™ (Tallatassee, Fla,: Florica State University, School

of Library Science, May 12, 1970.) (Mizeographed.)
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= they all rave to oo scurrying off to £ind cut
soething shout insurarce, This mekes then learm
to turn to scurces of informaticn for makirg edmine
isgative cecisions....403

A third form for presentation of problen material 4o shr
dents that has been devised 2s part of the simulation owurse

eperience is the oorputer-assisted, sequential in-basket exercise.
This Is Gescribed as '

a corputer-2sgisted rethod for presenting

a three~layernd prohlem in such a way that

the student mast make a series of decisicns

and? deal with the consequences of these .
decdrions,

In the SIEE, the student is first presented with an initial come
mmication recuiring a decision by the teletypewriter:

The stulent rust select cne of f£ive decisicns....
Four of those decisioms, as offered Ly the progrom,
are action choices — each a feasible decision that
might be rode by a libgery administrator., The
fifth choice gives the stulent the option of a
oament Yesponce, i.e., typing in his own preferred
. As soon as the student bas rmade his deci~
sion, he is presented with amotrer ooomanication....
. This camunication prescnts a further descloprent
- of the Seminal Prooler 2nd is called a harival
Problem, Tre third cecision does rot necessarily
end the problen, but it concludes the oresont SINE
onfiquration, b

1037-3‘:??31:1: '] Irltenriek'c

10h1rtka Jene K. Zichert and Vercnica S. Pantelidis,
A Coputer-hssisted Secuential In-Baske:r Toorniguwe,” . 2-3.
Myp=ariteen, }
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A variant of the seguentiv in=backet excrcire is repre-
gonted by probles pateria. prescnoad in the form of an acticnecaze,
In a tired examdraticn situation, the utadont is confromted with an
initial problem situation in the arex of persommel, followed My
four possible action choices. Each action choice leads to a Further
related prablem, which in turn necessitates a choice between alter-
matives, in sce instances. The instructor also reports devalop-
ment of two instroctional games, one relating to reference question
negotiation, ard the other to administration that have been enployed
from time to tire in the class in gpecial library administration.

The Use of Simslation in Training at the Post Masters' Level

thile the sirmlation method for teaching epocial li{bravy
administraticn was originally adapted to the instructional reeds of
masters level stixients, the instructor has also explored its poten-
tial value in training at other levels. During the Surmer of 1970,
she developed the Govermmental Library Simalation, enploying the
"Faderal Lihyary Model" and related problem materials,

for use in a sequence of continuing education courses
for in-service librarians, primarily those holding
federal civil sexrvice positions at G5 grades 9 thrwogh
13, or positicns of corporable administrative respon-—
gibility in cthar kinds of libraries.
- » * - - - - - - - - - - - - - - - L] - - - - - - - -
The Cevernirental Libravy Sirulaticn is 2 desicn
for covrse—stucy, by traired znd exporiencsd 1ibrar—
ians, of ceortain asperts of the administration of
special libreries in tho contort of thy fodoral cove
errrient of the Chited States. The aspects choscn
for inclusion are those idenmtified by 3 sorple of
Joderal libreariens in Fhase I of the Project:
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planning, directing, staff renagement. Corrundcation,
as an aspect of adraristraticn, was also ephasized in
the curriculisi desicy beczvsa of the known relationship
between edninistraticn and commmicaticn, and besause
of the peculiar potontial of a similation study for pro-
viding practice in corunication skills.1C2

The Goverrmental tibrary Simalation, "desigred for the contimaing

educaticn of the professional librarian,”™ is intended particularly

to

be useful at the point in time when the professional
librarian returns to formal oducation: it is planned
e £fill his job-related nocds at the lovel of respon-
gihility of a middle-manager,

Other pcssible uses, at least ane of vhich has already heen explored

at Florida State University, are, however, poted:

The Goverrrental Library Sirumlation might also be used
at other levels of trainirg fovr licrerienship, It could
be, for cxample, an 22vanced course in a master's level
progran following introluctory study of the theory of
administration, At this level, and especially if most
of the stulents are inoizerienced in actual library work,
a large proportion of the activities would probahly have
to be teacher-initizted. In addition, the Govermnental
Library Sirulation has potential for use in the in-house
training of library oployees, whother they are trained
librarians or rot. Since the simalated incidents ropre-
sent typical prcblens, a iraining supcrvisor might chocse
to use one or rore in refocnse to his percootion of the
needs ef a grnovp of eeployess, These lattor vses vould
require same podificaticn by the teacher of the course
plan as presented for contimuirg education study in ro—-
gponse to self-perceives irdividual neods.106 .

1052 hore, *birector's Cuide,* pp. 3, xiil.

106m,:3, pp. 1, 3.
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Teaching General Library Adrinistration
by the Clee MathilIUT7

Kemneth R Shaffer was appointed Director and Professor in
the School of Library Sclence at Simmons College in 1946 having pre=
viously served In adninistrative posts in larger libraries and as
birector of the Merican Book Center, InC., a project sponsored by
the United States Department of State to provide research materials
to forty-six foreign countries. Both before amd during his temure
at Sirmons, Slufferhashadm:tmsivee:mermuamﬂtantho
libraries. These consultant assignments, representing libraries of
various types and sizes, have included both planning Libravy bulld-
ings and examining a variety of operaticnal problems of library
crganization, administration and service. For the past twenty-five
years, he has jnstructed an advanced elective oourse entitled
“Thecry of Administration” in the Sehool of Lilrary Sclemce at
Simmone. This course is currently described as follows:

The principles of managonent as applied to public,
@llege and wniversity likraries, Case study
techniques, including such areas as executive—
trustee relaticrships, personnel administration,

bock selccticn policies, and government relation-
ghips.108

1°7Eb:cept where specific sources are cited, descrintive
material is drown from the auther's direct, perscnal cbservation
over a fiftcen year period as colleasme of Frofessor Shaffor and
occasional co-instructor with hin of che "Theory of Joninistration®
oourse in the School of Library Scierse, Simmons Colleca.

108gimwens College, School of Library Science, Bulletin:
1971-72, p. 13. -
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Theory of Aduinistration is ane of thirty-two elective
courses and secinars currently offered for graduate studonts in
library science at Sirtcns. All courses are weighted at four
somester hours of gradvate credit, and in order to qualify for
the degree of lMaster of Science, every student mist corplete in
total a minima of eight required and elective courses in resi-
dence, Students without a background of previous graduate work
in another ficld, or who &0 not elect a transfer cradit option,
carplete nine courses in residence to qualify for the dogree.
Of the eight or nine oourses required for the degree, five are
prescribed — Current Library Issues, Referenoe Metheds, Organ—
ization of Fnowledse in Libraries and two subject litcorature
(Literature of the Hivanities, Literature of the Social Sciences,
or Literature or Science and Technology} cowses — while the
revaining three or four courses, oamrising the balance of the
degree progra, are chesen fram among such electives as Thoory
of Administration,l0?

Miission to the School of Library Sciemce at Sirmons
Oollege is on a selective basis, and all but a =mall fracticon
of the stulents are, or at the point of adnission are expectod

10%34., p. 7.
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ultimately to beccre, candidates for the Master of Scierce degree,l10
Class enrollment in Theory of Eoministration has ranged from a lew
of seven to a high of twenty-seven, and has averaged nineteen stu-
dents per semester during the pericd Jamary 1969 - Jamary 1972,111
Although Theory of Administration has no stated prerequisites, it
has been chserved that most students enter the cowrse with a back=
grourd of at least some of the five courses preceribed for the
degree conpleted. At the present time, Theory of Administration,
ag instructed by Shaffer, is conduected in its entirety as a problem
orlented oourse, taught by the case method. _

The instructor inftiated experimental use of case studies
ard the case method in the administration ooxrse in 1951, as a
consacquence of his growing dissctisfaction with the lecture-
discussion approach which he had employed during his first few
years of teaching the course:

My interest in the case arproach to library

education was borm on a day in 1950, when I was

lecturing to a rather large class in a oourse o
library administration. My subject on that

1011 septecher, 1571, for earple, 299 candidates from a
total of 503 applicants were adrmitted. The student body of 472
inclidad 4 non=degree studemts, of wivm 1 already held the fifth
year degree fram an accredited School of Likbrary Ccience and 2
wore conpleting decree requirements at another aceredited Likrary
Schiool by trancfer eredit being earmad at Sirmons.  Simeons Gollege,
Sctonl of Lilrary Scicnoe, "1971 Fall Muollrent — A Statistical
Profile,” Boston, 1971, rp, 1-2. imcographed.)

Wgimons College, School of library Science, "Course
Enrollment Statistics,” Spring 1S6%-Spring 1972,  (Typowritten.)
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particular day was the oorplox and hichly delicate
Interrelationshins between the assistant director of
a library operation vis-a-vis the director, deopart=-
ment heads, and the staff cenerally. I recall that
my lecture was going along espocially well, 1 thought,
becavse I had had the experience of the position of
assistant director in a large irstitution ard had 2
good many hard iocks and gray hairs to show for it,
Pecause it wes a kind of personnel zrea that had
touched me parscenally, I had devooed a wood deal of
research ard stixdy to it, This waz alsy a day when
probably both mry dicestion ard overall metzbolism
were particulariy bendgn, and, as the lecture

iod drew to Its clcse, I was pleasantly aware
that I had been cauaht up with mv subject to a
high degree of imolverent and excitonont, anxd
that the right words were comdng to me with wn-
usual faciliey.

This saticsfection was short-lived when, at
the ond of the class period, I realized that any
excitement or involvorent wes strictly limited
to myself. Studants had listencd pelitely. They
had jott~d d=7 an occasiconal note, and, if my
personal £ae11:u= at the end of the lecture vmre
of some scatisfaction, theirs, if they had any,
were no doubt in terms of mild curicsity as to
what the old boy was so steawd up about, I came
sbruptly ond not too willingly to the clear
understanding that the traditionnl technique
of lectures accapanied by rore or less dis-
cussion was a failure at least as a teaching
vehicle in a class in library administration
In temms of the comitrent that I perscnally

© wished to meke to it,112

hocordingly, the instructor began systm\a‘ti.cally to ex—
amine amd experimont with alternative approaches to‘the teaching.
of administration: -

As we aporoached this teaching preblem...,

we bogan erpor -':rﬂntally to try to evaluate
teachirg technigues in other profesnicnal areas

D2y eter, “Personnel adninistration,” pp. 546-47.
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involving similar cbiectives. The group dvnamics
approach, fashionzhle st ilat tioe, was found not
to provide the solution., Thwe use of aduic-visual
material was vnsacisiactony = cspecially in terms
of cost. The case mmivad, upon irial, was found
to pramise the best resulis to the teacher of
library eduinistrasicn,113

Between 1951 and 1933, the course grathally shifted from a anbinog-
tion of descriptive and problem oviented teaching techniques to
its present form, in which the case approach is employved entirely
and the course retains none ©of its foomer descriptive elemonts:

¥e bogan cauticusly — civple adlding a fou cases L
to alministration ¢gourses toward the erd of the
teon. Within a four to five-year pericd the

use of cases in adunistraticn courses had cer-
tainly proved its=1f, but an adequate trial was
ot possible bocauss of the lack of a supply of
good case materials....the grant received in
Pebruary 1336 from the Unitad Statos Steel Founda-
tion, throwh tke AORL, made an adequate sumply
of such materials eveilable to the point where

we feel that the teaching problem has been more
than satisfactorily resolved.il4

" Instructional diectives

The instructicnal cbiectives of Kemneth Shaffer as a
teacher of general library administrative derive very directly
£rom his view of the nature of administrative practice, In par~-
ticular, for this iretructor, oo fundaswental concents concerne
ing the nature of adhinistration may be termed basic to the

forrnlation and irplerentatien of cmrse cbjectives for Theory

D3cpasfer, “he Case Mothod in Likrary Fducation,® p. 487.
- Mdp;a,, p. 588,
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of Mministration., The first of thesa is the motion of the con-
trality of the decisionmaking process in the practice of admine
Istration:

After studying hudreds of library managerent sitva-
tions, I have cone to the conclusion that the rost
egsontial charscteristic of the strong and Guccogs=
ful Tihrary ditechor — D coXiily o rane Cinal

C @BCiSions Linidv ol With Beli-Coniidoree — 18
the vory factor that ray calse hin to De risunder-
stood or distrusted within hiz own instituticn and
the comumity which supports it.,...

Library adrninistrators rexe mistakes as well as
create significant achievemonts, and probably the
best adninistraters make far rore mistalies than
the poorest ones, It has been ry mxperience that
most administrative errvors are made through
faulty strategy, tactics, and timing rather
than through lack of adoguate information,

More mistakes ocour thoroush failure to ralke a
decis10n thal in CoCLions fiual ars e and
furn out to oz wvrong. (Italwes mune,jlio

Ebramadler_whoviewsdecisimmakingas the essence of
adninistrative activity, preparation for adninistration in the
classroom will, quite Jegically, aim at providing students with
direct experience in the decisionmaking process., Unlike such
teachers of library axministration as Lowell, whese focus appears
to be more on retrospective problem Ianalysis, this instructor
places primary stress on the student's doveloping and demonsteat-
ing the ability to formiate and present sound solutions to
problans.  In this instance, the course structure reflects a

stremg acticn erientation, by contrast with the rore reflective

Wighatfer, Decisicn-daking, pp. vi-vii.
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endasis of Lowell and cthers, This does not result in a neglect
of analytical thinking, but rather In an agphasis on apalvsis,
not a3 an intellectual exercise in itself, but as a preludes

ard a means to indepomdent Gecisiaremaking by the student:

His next step is to aralvze the case logically,
using not anly the researchea information vhich
he has just accuired, but every kind of perscnal
or professional experience or acadomic experience
that can be browxiit to bear umen it, Havi

" thoaght the case throush aa_\*‘callv, Te st
then construst a ceforsiole saiucion, ard, wien
this has becn cx:rp.!.e..f.‘:-. L prepares speaking
motes.  (Italics mine.)1i6

Along with the omcept of the centrality of the decisior
making process o afnministrative practice, the notion of “admin-
istraticn as an art® is ecually fundxmental to the structure and
cbjectives of the Theory of Adninistration cowrse. The
Instructor has identified this latbter concept as a specific
determinant of both cowrse chbjectives and teaching methodology:

In searching for a teaciu.rg technicue that
vonld meet the requircrents of craduate courses
in library agninistraticn, certain considerations
were cbvicus, First, afzinistration iz an art
rather than a sciemce. It is less irportant to
impart a body of knovledce to the student, and
yet quite irportant to éxelop in the stxdent
a logical manrer of thirking in terrs of adnin-
istrative problos and situations wherein he will
make recall to all resscaces, including his om
training, exorierce, a2 the literature of the
mofession vhish might eopiy to any given admin-
istrative probien,  AYisdsiraticn, furthermore,
is an art wherein solutians are relative to the

Nbg rfor, *Perscmmel Adninistration,® p. 548.
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irdividunl situation apd the individuals in it,
There are no "pat® ancwers. I coarses in admin-
istration are to succeed at 211, they mast produce
a student who is hazmy in the realization that any
glven problem may be satisfactorily handled by the
library acdninistrator in a variety of soretines
even opposed solutions. It rezuires the discovery
of a technique that will mature the student rather
than simply transfer a body of knowledge to him, 117

The foregoing statarent is seemingly seminal in the formala-
tion of specific cbiectives for the aduinistration course by this
instructor, and basic to the particular goals of the ocourse with
respect to the kinds of learning experiences he secks to provide
for students, Corprehension on the part of the student of these
two basic understandings of the nature of administrative praztioce,
thamselves experientially derived by the instructor — the
oontrality of de¢ision-making, and adninistration as an art ==
are appropriately termed fundamental cbjectives of the course
descrired hexm,

As will be ovident frem these statements by the instructor
clited up to this point, certain subsidiary course cbjectives are
related to, and may be derived from, these two basic concepts.
Xmng these are an erghasis on afministratien as process, rather
than as a substantive diseciplina to be studicd in terms of
systamatic transfer of an organized body of knowledge, presented

initially at the level of principle in topical, unit form.

N7¢partor, Litrary Perscooel fdsinistration ard Scper-
vigion, 3d. ed., pp. 34,
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Indeed, problen materials are deliberately presented in a non-
systematic ander in an effort to simelate the randem character
of administrative practi=e, as well as to make clear that real
adninistrative probless do ot conveniently arrange tharselves
amng the topical unit categories of a course syllabus,

A major adm, identified by the instructor in the general
etatement concerning administration as an art, is maturation of
the learner throwgh Svstermatic exposuwre to and active par-
ticipation in the problem-solving process:

Week after weok, the student begins to
accunilate a body of experience that is not un-
like actual experience. Purthomore, his read-
ing and research have besh rotivated by
psychological involverants to the point where
they will be reteined and sene hin usefully
long after he has forgotten the traditiconal read-
ing assignents whizh are wrelated to a problem
in vhich he was perscnizlly irvolved, It is por-
haps not immedest to claim not only that decades
of or-the-job exerienc: can be sirmlated within
a single serestoy, but that this sirwlation can
be directed, exained end evaluate? with an

" objectivity that even ymder the best of cir-
amstances the rest discizlined of adninistra-
tors can seld expect on the job, 118

Ioreg essential elerents in the maturation process, for this
In-*ructor, are developrent of cbjectivity and analytical reason=
ing ability, recogniticn and acceptance of the concept of rela-
tive, as opposad o #beclhiute, truth in adninistrative activity,

U Bgy . fror, "Perscmnel Zcministration,® pp. 548-49.
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and ability to synthesize both direct and vicerivus esperionce
in such a manner that the results can be broght divectly to
baar cn a body of problen material that must be resclved.
Evidence 1s scught by the instructer of “growth of the student
in tepns of his reasoning abilities as such a course progm-:sas.ng
The concept of cbjectivity, in this context, seems

sufficiently subtle to merit an effort at fuller exposition. It
is pot simple detachent of the kind achieved by abstyacting
1ssues out of problem settings and considering them solely at
the level of principle. Gbjectivity, for this instructer,
represents what might rore accurately be termcd the quality of
tough-mindedness, ~hich ensbles the prospective aduinistrator
to evaluate and assess the multiple elaments in a problem situa=
tion in such a manner that logic end raticnal analysis serve to
balance the influence of emotion and subjective feeling in
decision-making, while at the sare time the Iuman aspects and
Eubjective elerents in the problem situation are recognized and
retained. The instructor has characterized the nature of
conplex problem analysis in librerianship in these temms:

Mixch of librarianship, and certzinly most of its

prablems in monagaont, are criented to pecple,

o that any aprproach to preblen solving, policy

creation and Cecision raking rust include not

- only professional knvwledsz= and acanen, but
© also tactical skill and etiiical caxrzassicon.

N8y atfer, ™ihe Case Method in Library Educaticn,®
p. 489,
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1ibrary policy forrmlation, prcbhlen solving, ard
decision-raking are, by thoir nature, essentially
contoxtual in terss of a given point in tire and
a particWlar institution. Because thoy involye
an adudnistrator, also a hezaan, who rmust provide
a frae of refrence or a solutian for a huen
situatjon, the rusponse to a prchlen, a policy
matter, or to the need for a decisien will very
quite proporly and logically in terrs of the
enorous nirbar of human variables which any
such occasion represents,...

The student of library ranacerent, through
cases, learns to aporoach a problen or pelicy
gituation in an informed, locical fashion, with
semsitivity to inherent tactical considerations
and without intirddation, fThe last point is
especially gerrane, beczuse the essence of
adninistration is dealing with problers that
are froquontly ugly and unpleasant, and it is
mandatory that the administrator or would-be
administrator develop the ability to respand
to them with the knowiedge that his job is to
deal with the human situaticns cbjectively,
though with ospassion, and, sbove all, with-
out any feeling of salf—pcrsceutic.ﬂ.lzﬁ

For this instructor, the kind of “particularization that comes
of flesh and bleod™ is essential to a meaningful learning ex-
perience in librarianship or "in any professional field whose
concern is primarily humane, "*21
e Great stress is placed on developing skills of independont
investigation and individual decision-making in advance of group
analysis of caszes,

uoﬂuffe.r, The Exverience of Managerent, pp. x-xd.

Rlghaffer, "Persormel Administration,” p. 547.
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An essential part of the use of cases in a graduate
program is to throw o student on his o resources
to find the exact information he recds not only in

the literature of libwary science bat in any subject
arsa that may have relationship to case problens,l22

Far Shaffer, an important value of the case approach, as he employs:
it in teaching lihrary administration, is that

it habituates the studont to determine informa-
tion neaded to solve the case and then, either

by snythesizing his own expericoee or by rescarch,
to acquire the necessary bases of solution.l23

The development of the ability to function independently is related
directly, by this instructor, to the actuval demands of adninistra=,
tive practice, and its imortance derives specifically from his
wderstanding of the pature of administrative work itself:

Many who use the case mothad in lilrary education
ox in other disciplines would insist strongly that
myxh of its value Gerives from the studont who is
®on his own" to uze the totality of his experience,
the expericnce of feilow studants or outside spa-
cialists, and the ressurces of the entire lihrary
to provide the input necessary before intelligent
case analysis can begin. Graduate students vould
ba the first o resent the "spoon feeding” of ex-
tensive assignad readings and would also quickly
point out that the library adnministrator scidam hag
the benefit of a list of readings corrveniently at
hard to illvinate the problens with vhich he has
to deal....

In the resolution of the actual adrinis=-
trative problom {as in the simulation of it

lzzl"mxeth R, fhaffer, wentw-£ive Cacae in Puocutive—
" Tustee Rolationshios in Public Lihraries {iawden, Conn,: Shoe
Su‘l.ng Press, L960), p. 5.

123q . tfer, “The Case Method in Library Dducation,” p. 488,
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through the case in the classroam) the ultimate
solution must be in the form of a decisicn made

by the aldninistrator - an act that ray not be
particularly derorratic in its nacure and one

which, hovever staff rerbers amd othess ray have
been consulted, cannot constitute a grow decision.
The student of edninistraticn needs all the prepara-
tion and experience he can got in the classroom
against the day when, after having researched a
given problem in the library and havins talked it
oot with all whe nicht be useful, he rust then go
alone into his office to make the decisio -— his
decision. The cowrece ard si.woth to tolerate
this kind of “adninistrative loneliress” are a 124
prire qualification of any sucoessful executive,

fogical analysis, indeperdent imvestigation, ability to
synthesize experience and bring it to bear an a particularized
pecblem in a specific problem setting, and the capacity for
independent decision—raking are basic values sought for and
tested by this instructor's aporoach o teaching library admin—
istration, Each of these, in tumn, derives from direct percep-
tions by the instructor of the nature of administrative work and
the skills required for success in administrative practice,
Similarly, from the instructor's view of aduinistration as an
art, ewrrges his emphasis on developing the ability to present
Gecisions and thefr underlying rationale effectively and force=
fully both in cral and written fomm. Since the ability to

presont ideas and solutions to prabless in a persuasive manner,

124keneth R, Shaffer, revicw of The Minagement of
Libraries and Information Centers, by Mildred Kawksworth Iowell,
In The Litonrs Caarcoriy, SoaX uly, 19€9), 277.
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and to dofend thon from objection and attadk, are understocd to
be halimaths of tho effective adninistrator, a furdamental osarse
drjective bearws the doveloprent, testing and evaluation of
these abilities In students, The responsibility of the
instructor is
to insure adequote preparation of each case en the
part of all stulents in teTs not only of rescarch
but alse of 2 legical attack on the problem at hand
as well as "to know the quality of each sbﬁmt'swﬂcatevery
step of the way, w125
While noting the incidental influences of problem oriented
approaches from redical and legal education, this instructor has
identified the aplication of the case method of instruction to
business education, as initiated by the Harvard Graduate School
of Business, as the major influence cn his own work in this '
area. This influence is related, in turn, to a rore fmdawntal
oonoept of the generalized nature of administrative practice: -
Courses in library administration are, in a2 sense,
not courses in librerianshin. Thev are relatad
rather o coneral corsidorations of administram
tion as th-:v might oocur in ary tusincss cr
professional area,l126
If the kinds of adinistrative prablers that arise in librovies

are indead not unirme to library settings, it tten becomes both

us&affcr, The Bgperierce of Numage-ent, p. xiii,

126gnatfer, "Tne Caso Method in Likrery Educavins,® p. 427,
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logical aml feasihle tn draw upon the teaching methods of cther
disciplines, as this instructor has, in point of fact, done., It
should be mted, however, that this adaptation has beon in the form
of preparing a body of original problem material specific to librar-
ies with respect both to problom settings and issues, by contrast
with the practice of suwch instructors as Platte who have made direct
use of problem materials developed for other disciplines ard rot
gpecific to libraries.

Course organization and method

The instructor has prepared the following gencral statement
by way of a course outline for Theory of Administration:

This oourse is unstructured in that it is instructed
entirely by cascs. Mimeographed cases are used, and
my case kook, Litrary Persontel Atministration and

ision, provides the pulk of teaching marexials.
It is enphasized that the case rethod is employed both
verbally and in written solutions with a highly dis-
ciplinad technique.

The course includes both acadenic and public
libraries, but it docs not include school or spacial
libraries. Cases deal with govermental relationshiss,
fipance, organization ard control, personnel administras=
tion, amd legal aspocts of likrary agministration. Pook
selection is mot included..

The only significant variation from this basic pattern that has
occowrred in recent years is the occasional inclusion of "a brief
wit en library architecture...presented in lecture and discussion
format . +1%7

lns:i.rrmns ollege, School of Likbrary Sciemce,® LS. 172 =

Theory of Fédministraticn." Unpublished course cutline, 1971.}
Mimongrariicd, )
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the instructor taking the role of a tra®fic
policenan, first to Reep the discussion within
useful frames of reference and, seoond, to pre-
vent stulents vho toke opposing views from giving
one another a black eyel Wren discission has
ended, it is ry practice to oollect the spoaking
notes vhich each stulent has prepared in advence
in the event that he might be called upen o moke
a primary or a secondary presentation. These can
be examired later by the instnctor, pormitting
him to follow the quality of research ard think-
ing of every student in the class with regaxd to
every case included in a given ocourse. In a
typical semester, sore two dazen cases are
analyzed by the class in this mamror, Xt is
also my practios each semester to assion to or
three cases vhere the resclution is prosented

in a formal, documnented paper,128

This instructor aghatically rejects less “disciplined"
approachcs, particularly the use of cases in the classroom "merely
as discussizn vehicles," which, in his view, provides "little he-
yond a simple catharsis of opinion,” and "doos not afford an
adequate leaming expm:ierm."lzg He hos omntrastaed his o
aprroach with the methodology of Lowell in the following temms:

It is in the first wlue also that Dr.

Lowell describes the case mothod as a discusszion
velicle either for an entire class wrdlsr the
quidance of its instrucior or for "buzz sessions”
of from six to nine students wndor student leaders
ship. 2Again, many who are experienced in cass use

would take the position that cases have little if
any value &5 more discussion vehicles and, unless

DBShaffer, The Deporience of Muvasarnt, pp. xi-xiii,

mﬁ)id., P xi.



234

used within the framework of a hichly disciplined

tedhinique are inferior to the lechore and other

traditional teachirg redwnls. The special

techniques which mamy feel are essential to

productive case use includa:  individu=l student

responsibility for indererdent researching of

all cases vsed in a given class, Imola

presentation with doouontation of a full solu-

tion by individual studonts, deforse of the

solution jn the ensuing e¢lass criticue, and,

finally, the availability of spesking notes

and docrentation for each case from all students

for later study by the instructor, 130

It is an important element of the methedology of this

Instructor that each student first confront and come to grips
with every problem situation independently, arriving at any
necessary decisjons on his om, before cases are evaluated
wollectively in the classreom. Accordirgly, any introduction
to or suanary of the case by the irstrucoer is deferred wuntil
the actual date of its presentatian in class, at which point every
Individual student is expected to have resolved the issues for
himself, and to have come to class armed with a docunented solution
to the preblem ready for presentation, if he is callod upon. Even
the categarizatioh of cases by type of adrinistyative preblem is
avoided, 50 as not to deprive the student of the experience of

prcblem analysis or predetermine the direction of solution:

mﬁhaffer, review of The Manarzeent of Libraries and
Information Conters, by Lawell, p. 245,
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These cases involve both academic and public
library contexts ord cover a great variety of
administrative suhstance. They are mot arcueed
by type of library, nor are they classified by
¥ind of adninistvative pooblan, since to do so
might suggest desired diroctions for their resolu=
tion. In ny view, any attorpt to cateoorize ad-
ministrative problams by "type® is both inimical
to the instructicnal ebjectives of the case method
and a falsification of the reality of adrdnistrative
experience, Arrangement of cases in a randm kind
of way alsc points up the considerable overlap and
eimilarity of probless in quite different kinds of
Yibraries and provides variety for the rcader or
student, 131

For similar reasons, although adequate documentation is considered
an important elerent in judging the qualtity of student work, no
bibliographies or roading lists are providad by the inetructor,
who views the provision of preselected readings as omtrary to
the chjectives of the oowrse and to the values of the case method
&5 a teaching tedhindgue: '

vhile it is desirable not to assign specific read-
ings as backoround materigl for the cases, it is
vital that the instructor insists that statooents
wade in both verbal and written analyses be substan—
tiated by docurentation. The library esecutive, faced
with an administrative problom, has no ane o hard him
a list of references which ray help him,  An essential
part of the use of cases in a graduate progran is to
throw the student on his owvn resources to £find the
exact information he needs not only in the literature
of library science but in any subject area that may
have relationship to the case problem,132

Blsha.ffer, The Peeriecnce of Manaceoent, p. xd.

nzshaffer, Twonty-five Cases in Tvecubive-Trustes Relatiope

ships, p. 4-5.
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The student is gradcd on each of the two or three formal
written analyses of cases which are assigned in coomon to the
entive class, In additlon, each student is graded on the quality
of his :..nvolmtary presentatiens of two or three primary or
secondary oral case analyses in class, These four to six letter
grades, rodified by a factor reflecting the instructor's judg-
ment of the depth and quality of the body of speaking notes pre—
pared by each stulent over the screster, and the frequency and
samdness of voluntary oral contributions in general class dis—
cussicn of cases week by week, betore the basis for the stndent's
final course grade. To a sicnificant extent, because comrse
structure and rethodology are lirked directly with the kinds
of knowledge and skill perceived by the instructor as requisite
for suceess in administrative practice, the final course grade
reflects the instructor's assessrent of the administrative
potential of the individual student, '

With this teaching approach, the role of the instxuctor
beoanes ooplex and varied., He retains virtwally coplete control
over the pace and direction of class discussian, vhich he both
jnitiates and terminates, He must not only modorate student dis-
cussion, restraining emotionalism and excessive enthusiasm, bat
copensate as well for any limitations in student analyses, the
nature of which cannot be anticipated in advance of the class
... eeting, This rakes class proparation particularly Qifficult for
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the instroctor, since he is respomsible for soeing e it that
important aspects of the case and potentially croductive points of
view or avenues of analrsis are Identified and explorad, The
instructor will, on oacasion; assume the role of case analyst in
arder to present an altemative solution which stulents may have
overlocked ar, in his judywent, rejected withcut alequate oo
sideration. Often the instructer must play the devil's advocate,
in oxder to capel the ¢less to recognize the styengths or merits
of an wnpopular axgunent or the inescapability of an wmattractive
omclusion. If, as is not woxron, students fail to test the
merits of the argquents of a fellow student with sufficient
severity to expose their limitations, the instructor rust play the
critic's role, He bears the ultirate respansibility for making
certain that students develop a *feeling of socxity in the face
of a situation vhich is essentially a subjective one.” To '
accomplish this, he xay terminate the discussicn at a point vhere
the

conclusion fraqently is in terms of two or three

different points of vic.?'. for_ir_xlecd there ave no 173

right ar wrong answers in administrative situations.

While the instructor is spared the recessity of achieving

oconsensus with this mathodology, he is cbligated to be certain

lasﬂmffer, Library FPersonnel Adiniztration and Swumervision,
3d ed., p. 6.
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that the limitations of infericr soluticns are ident<fied and
understood. At the saw tire, however, he mst resist the
temptation to lead the class towards his own preferred solution.
Morecver, he must ba prepared to consider the merits of alterna-
tive soluticns that have not been proposed previously, and ray
Indeed be superior to any solution that he, himself, has been
able to devise. Finally, the instructor is usually the parson
best able to identify those elements in a problem situwation that
are unique, as well as those that are typical, in working with
case materials which represent a blend of both. This instructor
has observed that in case method teaching “the demands made upen
the inctructor sects far greater than in the traditional forrs
of teaching,” but that

this is corpensated for by the enthusiasm and

excitement of the classromm expericnoe and by

the growth of the student in terms of his reason—
ing sbilities as such a course progresses,l3d

Instructional materials

With the exception of Henry Birrbaum's "The Case of
Bulalis Brown,” which is oocasionally utilized atf the boginning
of the course as a reans of "moking clear vhat the scoee of an

adaquate analysis and solution should mtai.l,'ns the Thoory of

IMyza,, p. 7.

13sshaf£er, Likrary Persontiel Ad-inictraticn and Simor-
vision, 3, ed., p. Ix.
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Muinistration Course is conducted entirely on the basis of prcb-
lem case studies written by the instroctor, A majority of these
are drawn from several published eollecticns of case studics
includings

Twenty=five Short Caces in Library Fersennel

Mministration Adawmcn, Coln.: S00e SLring Press,

Twenty—five Cases in PxecutiveTrustee Pelationshins
In Public Libraries (iamcen, Cotl.: &S0e String
Press, 19b0.})

“The Bock Collection: Pnlipy Case Soudies in Publie
and Acadomic labranes (Hamden, (orn.: Goce String
Press, 19ul.)

A revised and enlarged second edition of Twenty-five Short Cases

in Library Perconnel Adninistration was published in 1963 wnder
the title Library Persomnel Adninistration and Sumervision, of

which a third editicn, reflecting additions and corresticns, was
‘Issved in 1968, both appearing under the irprint of The Shoe String

Press of Hamden, Oonnecticut. Both Library Persennel Administra-

tion and Supcrvision and The Book Collecticn also appeared in

Great Britain under the Clive Bingley irprint. At this writing,

a new collection, entitled The Dxpeoriemce of Management: Case

Studies in Public and Peadermic Library AJministyation, is in

preparation, and vwill be wtilized as a basic source of problent
material for the comrse. In it, the instructor has attorpted to

select fron earlier oollecticns
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thirty c2sos of enduring sicnificance and imstruce-

tored value, doaling with both academic and public

library administraticn, and cubbing across the

entive spectrnn of their managorent,136

As Indlcated earlier, students in the Theory of Adminis—
tration class custamarily deal with twenty-five to thirty problem
case studics of this typo in either oral or writien analyses.
. The Instructor has identified and written two distinct types of
instructional case studies, the short ease, or "situatien,”
vhich terds 0 focus on a single central problem incident at a
particular maeat in time, and longer cases
" mnning from thirty to even £ifty or more paces,

{which] rather than dealirs with a specific

administrative situation or “incident,™ Geal

with a total institution, or with som large

seguent of an institution,13?
Thesa longer cases, which might rore acourately ba termad caze
histories, werc formerly utilized as materials for lengthy student
reports, but in recont years have been largely shandcned as
course assigmments in favor of the briefer, incident type prob~
lem case study, which the instructor secmingly finds rorve
profitable in terms of use of students' time. He has noted

that the area of library personnel administration

nGShaffer, The Exvericnce of Menaocrent, p. ix.

137835!{5\:':, Library Personnel AZninistraticn 1A Simor-
vision, 3d. ed., p. iX. /. .
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lerds itself well to hrief sitvation probless;

thus orientatiern ef Hazse rat fx-iliar with the

case rethod Is casier than it woald e in lerger,

rore detaiied or rore involied cazos,l38

Case stulies that center on probless of persoemel admin-
istration and supervision prodominate avng the cases used in
the Theory of Adninistzation cowrse. The rationale bohird this
lies rot merely in the adaptzhility of this area to the fommat
of the incident case, but alss reflects the instroctor's view
that personnzl and staffing problens are ong the rost freguent
and most difficult kinds of problems with which the adninistrator
or supcrvisor must ooncern hirself. Morecver, the area of
personnel focuses directly on the himan elerment in adninistra—
tion, vhich is of primary concern to this instructor. Beyond
this, it has been chserved that students with relatively little
experience can idontify rost easily with the reles of surervisor
or subordinate that case studies in the personmel arez coTonly
provide. This, in turn, helps to enhence the degren of learner
. imvolverent that generates the kind of enthwsiastic participa—
tion in the leaming experience sought by this ingtructor,
The preblen case studies are ficticnalized, zithough based

in actual problen siTuations,

138pid., p. ud.



Every case...originated £ron 2 real situstion,
though the proptotvres have been sufficiently
disquised so that identification within an
institutien or individusl is impossible | . . .
In a process imvolvdyy synthosis of rmiltiple
sources and with the most carefully discuised
facts, these cases as presented do not, in any
degree oy sence, portray any actual person,
library, place or situatien,l3?

In an earlier collection of case stirlies, the instructor

has cbzerved that:
Any cace situation, to be useful, m=t have a
quality of typicalness as well as an aura of
reality. thile th2 cases in this collection
all stem fron actual situations, in ey
instance they are camposite in origin,ld
In addition to legal considerations of privacy and the roquire-
ments of professional ethics, the choice of a fictionalized
format for presentation of prabloms makes it possible for the
instructor to modify, adapt, add to, amd alker actual problem
situations encountered in professional practice to enhance
their valve or appropriateness as learning experiences for
those at the earliest stages of a professional career, By way
of illustration, the instructor remarks in the Foroword
to one pblished collection of case studies designad for
instructional use:

13991af£e.r, Tie Ixnerience of Maneooront, pp. divesv,

14nﬂuffer, Library Persennel Adnistration and
Suwrvision, 3. od., p. X.




The twenty-five short cases oaxprising this
oollection are intendad for tha use of libraory
scionce students and others without extensive
experience in library adninistration, Conseguently,
each case deals with a relatively sicple adminis-
trative situaticn which exposes a single aspect of
the relationshio of the library executive to his
board of trustres. For this sane reason, rest of
the cases have as their contextual setting rela-
tively small phlic libraries. Because the yoamg
exccutive in his first adninistrative position
frequently £inds hirself heading a library which
requires extensive development, many of the cases
describe libraries which are below average.l4l

The following case stady, taken from Library Personnel

Adrpinistration and Siwervision, is reproduced in its entirety in

the belicf that it is typical of the kind of problem case developed
by this instructor for use either in the classrom or in post-
graduate, In-service training settings, It exerplifies, par-
ticularly in the guesticns at the oonclusion of the case, the
emphasis placed won research and problem analysis, the gathering
of facts and information from both the literature of librarian- :
ghip and tha literature of other fields necessary to develop an i
adequate basis for identification of viable altarmative sclutians,
and the existerre of at least three contrasting courses of action
open to the administrater, each of which might be deferded by a
student analyst as the optimal decicion, This case also {1lus-

trates the kind of adninistrative problem situation to which there

ulﬂuffer, ™enbe-five Cases in Frecutive—Trostes Felationghivg,
p. 3.
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exists no textbook solution. Indecd, the lit:ex:atnres of both
library and general administration afford support for any of at
least throe contrasting courses of action: acceptane: of Thavas
Stockton's resignation, suspension, or retention of the employee,
Resolution of Ehis prablem requires just the conbinaticn of
*professional knowledge and acunan, ...tacticsl skill and ethical
compassion® that this instructor seeks to develop through the case
approach, 142 The pravilem is at enco umnique and particularized, and
general. Its general nature will be apparent to anyone who
reoognizes the frecuency with which the administrator must make
decisions inwolving a chnice betweon the best intcrests of tha
individual employee and those of the institution as a whole. Far
suwh dwices, there exists no general or universal rule for the
administrator to follav.

The Arrest of a Library I)-':)loyeeua
-The W Public Library serves a city of nearly
ong half million and is known as an excellent library
in every respect. The city of W hes supported
it well, and it has always had top-neich directors.
The staff has been samefully chosen and in overy way
reflects alert and modern manacenent attitudes,

Mr. Hearn=, the director of the W Public
Iibrary, was relaxing in his haxw one Sunday moming
and as he glanced threough the newspaper, he immediately
came acruss the following itom:

J"lzshaffe:f:, The Pxerience of Manavement, p. X.

143shaffer, librarv Personnel Xriinistration and Supep-

vision, 34. ed., . F1-3.
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LIGPATY PR VEE ARRESTED

Thomas J, SL&_..itc.n, 22, of 33 Zast Qmumil Strzet,

was arrested by city pohce last nivht oo core

plaints of several wumen whom he is ailteged to
have rolested as thoy cressed Vashingion Fark in
back of the Public Librare. The waren, vhon
police have not idontificd, accused Mr, Ztockion

of making indecemt r-oposals to them, i,

Stockton gave the puLl:.c Yibrary as his place

of amplament,

Vhen Mr. Hoame had findshed with the storv e
irmediately telerhoned the publie deparirent where he
yverified the facts in the news story, but he found in
additicn that Stockton had beon releasod a few hours
earlier on $200 bail which had been siplied by his
father, Mr, Eeame romechered that Stockton was o
ploved in the maintecnance force of the public library
and although he did not recall him too clearly, he
felt sure that he had boen a relichle worker and that
therve had been no difficulties with him, Hemado a
note to see Mr, Stockton as soon as he returhed to his
office on Monday rorning.

On Monday Mr, Hearne locked over the records in
Stockton's persomnel file and found that he had indeed
been a fine worker, He had been rated as “excellent"
several tines by the head of the mainterance depart-
ment Suring his three years of aployment in the
piblic library. The file gave little additicnal
information: he was a high school gradvete; his
health was good; he was wmarried,

Mr. Hearne immediately picked up the phene and
asked for the head of the maintenance department
who said that he also had seen the story and that
he was especially regretful because Stockion had
Always soomed to hinm to be a very clear-cut vourg
fellow and a fine morber of the staff of his depart=
ment. Vhen Mr, Hearne asked him to teil Stockten
that he wished to see him in his office imediately,
the head of the raintenonce demartrent said thab
Stockton had not appoared for work that —orning.

Shortly after reking thiz telephone call, Mr.,
Hearne's secretary appeared with a letter foon
Stockion which ingInded the followireg:
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Dear Mr, Hearne:
I supmose that vou saw the nowspapor
sbory chout me and izt vou know now that
X have boen arrest=3, T want to resign
cx . from the library.
I want to thank you for your past kind-
. mess to me and I hope that you will say
. "helle” to the people in the maintenance
crew and tell o best sorry I oam and that -
I appreciate how nice they have all been

to me, Sincerely vours,

Thanas J. Stockten
C - ® * %

What would you do if you vere Mr. Hearne at
this point? Would you sirmly accoept the resigna-
tion or do you see other steps that you would
reccrmend Mr, Hearne take?

. What are the library's cbligations to Mr.
* Stockton under such circumstances?
) If you wore Mr. Hearne, how would you prooeed,
should you feel that adlitional steps are necessary?

e use of the cage method in postovaduate, in-service training

Shaifor has referred frequently to the uscfulness of the

case methed and problom case stidies in the cohtiniing education
of librarians, in addition to citing their value in libraxy schwols.
He reporis that the

piblished collection of cases in library per-

sonnel adinistration and supervision has been

widely used for ineservice trainino prograns in

libraries of modium to lavge size,l44
This instructor's case materials have also boen adapted to the
needs of workshop and conference training settings for in-service

perscanel,

Mdguteor, "persorgel 2oministration,® p. S49.
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2n example of this may be found in Shaffer's use of case
matorials in an afvanood workehop in acadormic library adninis-
tration, conducted in June 1970, under the sponsorship of the
Canadian Association of Collece and University Libraries =
[

Association Canadienne des Biblinthogues de Collige et d'Universite
in oconnecticn with the Twenty-fifth Annmual Confercnce of the
Canadian Library hessociation held in Hamilten, Ontaric. 'The Vork-
shep, entitled, ™lorking With People: Your Staff Are Huaran Too”
oxprised three working sessions, cach three hours in length.
Attendance was strictly limited to thirty participants., The
instructor has deserikoad the composition of the group in the
following temms:

Sortidng in the approximate proportion of two

thints of the pexrticipants were the beads ol

en institubion or librory activily. 1There

tenxled to be very few in the ndddle mansierent

area, the resvinder tending to be relatively

young peosle — at least, voung in terms of

from three to five years experience.l45
The instructor also repcrts that, among the workshop participants,

a oonsidersble majority —- I should quess at

least w0 thirds, had had experience with the

casc method, and I feel quite scnfidant in

chserving that this exverienco was in werksheprs
and institules rathor than in library scwols,

1‘%11.1121;11 B, Lhaffcr, Vorbotin wanscrips off tope record-
ed informal oral simrary of tha wrdesha vitled "orking Widh
Pegple:  Your Staff Ara Foman Tho," Baeton, cuse 30, 1970,
Gereinafter rofurzed tno 25 Shalfer, Scery Feport.)
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For this rcocon, little emlanstices of the
technique needed to be nede by me, amd since
the toechnicus wes familiar to meoet of the pocple,
their respensivensss in temns of disoussion vas | 5
wniversal and was ai all times extremely active.”

8ix wecks before the workshop, the instructsr selected
the case materials to be used, a:ﬁt!’ﬁamezuilﬂtbp&r-
ticipants with the follosing instructions;

The enclosaed mateorial is sent in advance for read-
ing and perdering, These cases and situations will
.be discussed in the workshop sessicns, It is most
important that evervons in the growp be familiar
with these problems bcforehand, Please bring

this paterial with vou to the worksnoo. iy

The instructor notes that:

Bocause of the mai) strikes in Canada, the pay-
ticipants had received their case raterials from
only a few deys before the comention to three
wecks before the convention, and the average
aount of time vhich rust of than had would
apoear to have been about two weeXs prior to
Gz 20, It was clear, as I cbservod thenm
participatirg, that thev had vorked hard in
peoparation for the workshop, for rany of them
had core to it with extensive notes vhich
tﬂdnotonlyth.a.rmmtmr.lungbut
which a'so represented, in sue cases, very
wide realing in connection with the case
problems,  In one or tWo instances, par—
ticipants whem I cculd doserve closely had
awiously put davs and days of tire inte
preparaticn — perhaps thoy even over—
prepared.  Only three participants failed

M6y 54,

I”I.etter, Don Redmord to Particirants in CAII-A09)

Warkshop, Group A — Vorking with Pecple. n.d.



to reozive the raterial in aivance of the work-

shop, but were providad with a full set of

materials at the first session and, of course,

had time at least to read and do same thinking 148

dbout tham by the tine the secand session bogan,™
The extent of participent preparction in sdvance of the workshop
is partioularly intcresting, im licht of initial reserwaticns
about the use of the case approach by the program planners on the
basis of experience in a previous workshop, where a difforent
leader had employed case studies from Lowell's The Managerent

" of Libraries and Infor-ation Contarsy

- There was sam camplaint at last Juna's workshop,
from a minority of about 15-20% of the par-
ticipants, who were unsettled by the use of the
case mothod and wanted lectures, formal sumaries,
and what have you., It was clearly a case of
librarians mot liking an unstructured situabion,
and of panv of the rarticiosnts not having done

ir heomveri despite ploniy of ademice wimisyg.

"7, This is not o reason for avoiding the case rechod
«x im future workshopg, I've used it for years and

bhave had very good resuits with libwary student

and staff groups in these “one-shot" workshops.

I wouldd be in favor of using it, being encouraged

by the majority who were pleased with the last

workshop and considering it to be the participant's
fanlt as much as anything else vien thare was dis-
satisfaction. (Italics mine.}l49

The instructor has described the patterns of organization
for the workshop:

g

‘uashaffer, Swroary report.

M9 iter, D. h. Fecend to Kemneth R. Shaffer, Janvary 8,
1970, ,



fournd that the sessions were scheduled Sfrom

to 12 on Saturday roming, fron & to 3 pa,

on Saturday aftcmoon, and from 9 o 12 on Soday
moming, Jure 20-21, Approxicately twenty ninutes
was taken from each session for a eoffae bhreak,
but since participants brought their coffee back
into the seminar roon, and since messicns tended
to o boyond these limits serewhat, each session
amoontae? to about three hours.,

I
9

Be bas cagrented, as well, on the leadership methodology employed,
and it is worthy of note that this differed ocomsiderably from

the rore highty structured, more discirlined agproach erployed

in the formal classroom setting:

No on was called upon and evervone par-
ticipated, some rore than others. At alost sy
given peint, from one to ten people irdicated that
they wished to speak, so that the three sessians

in a most liwvely ranner, It wes
perfectly chvious from the beoinping that nocple
like - {naming one of the nost experiesood
participents, director of a major wniversity
library] were learning just as much as the
youngest, least expericnced necpinte, and this
of course, was extremely gratifivityy ard an
Jmportant justification of the values af
prableroriented workshops. 1 was also cratified
that the discussion was disputive in that sar—
ticipants took varying positions and had no
hesitancy in taking wp issues or in resotfing
e: h other, Cecasionally, whan I offered
observations of ry o, thore was no hesitancy |
whatsoever on their part in differing with oy
opinicn or uktering zn intellioont eriticisn
of it. Throuchcut the three sessions, there
appeared to ke the greatest enthusiaen. This
was expressed both an the flocr, to me
privately, and by the fact that at the cloee
of each of the three sessions there was pro~
longed applauvse.. .. The responsiveness in teoms
of participants wlunteering to speak wes
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mazing, and, as T mast have implied earlier,

it was nover ncoossary at any peint for me to

pick up the ball or certainly to call uen any-

one because of any hiatus in the discussion.l30

For each three hour session; the instructor utilized cne

full length case study from Library Perscrinel Adndnistraticn and
Svpervision along with two short "situations” adapted from the
manuscript for Decision-Msking: A Seinar in Public Library

Manageremt. Materials from the Decision Making manuscript wore

mdified, where necessary, to substitute details eppropriate

to an academic ibrary setting for those characteristic of a
puhlic library, but without significantly changing the nature of
the central issue or preblem involved. Decision-Making is rot a
callection of full length problem case studies. Indeod, the
author has characterized it as "not a case hock in any sense of
the word." FKather, it is a collection of seventy-five "situations™
in which

administrative problems characteristic of public
libraries are exposad, and the respenee of one 151
‘administrator — the author ~— to thusl 15 Fede.

For three of the six situations frem the Decisiontiaking manuscript
that were utilized in the workshow, the author's recamended

solution was provided to participants in the advance mailing,

15G'Sh.affe.r, Sumary report.

Blghafrer, pacisicn=iding, p. vid.
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shile for the ranaining three it was distributed for reading and
oomment at the workshop, itself, at the conclusion of discussion,
These materials €rom the manuscript of Docisionthkirg, with
reoamendations withheld, had previcosly been erploved instyue-
tically in a sanevhat parallel fashion in an advenced seminar
in library administration conducted by the instructor at Zinrons
College in the Spring of 1970, e
ogran included the follawing, in the order of their presenta-
tion,
Fixst session
case study ~— "Extended phsences 4o Tond An IML
Sister," “Afier Rer vrotracted
absences, a colloss weichs its
ebligations to zry eployee of
fenty-soven yooes with its ¢blice—
tions to keep the eplovec's Job
ST S fram becoming & bottleneck®
sitation with recamardation — *"Corpanionate
Marriace.® Actial and potontial
limitations of porried wanen as

professicnal staff rebers ina
library.

_ situation with recarendation wittheld —
e Padinistration b Comittes, ™

SRR Complicetions and frustraticons of
the library addr’strator who is
oconfronted by 2 stromg and eoressive
professional staff association.



Secand session
case study — "John Vinten Asks for a Salary Raise ™
"the head of a business library in a
university is asked to barvzin for a
salary ndjustont hy seekirg a job

offer clrevirre,*

situation with reccrendation — "The Fasy Way OQut.®
bovalarent of a pattem of negativism
: : with respect to now ideas gorerated by
- subordinates.
pituation with recawendation withheld — "Shooting
Stars.” Administrator falls to provide
for carecer develomrent of cifted sub-
ordinates both within and without the
lihrary. -

Third session

© case study == "A Peitition for Miss Buhl," "A
' potitien Yoy his sender staff officers
places a university librery director
in an adninistrutive irpasse.”

situation with recomendation — “"Watch Your Inter—
personal Telations!™ The respongibility
of the adninistrator to be sensitive to
the mamner in which his words and actions
will be received by his sthordinates.

situation with recatnandation withheld == "Docddy
Docen't love You Any Mare,” Misunder-
standitgs resulting fron confuesing the
ole of svpervisor with that of father-
figure.152

152y e oriptions of the three case studies included in the
workshop prograr are likon fron the annotated table of "Contents®
which appesrs in Shafler, Librapy Porserscl Pdnindstraticon and
Sepervision, 3d. od., po. ili-wiil, Doscripiicns of siuations
are rmy own, The siteotions vend in the workshop epmear, in slichtly
modified dotail, in Fhaffor, Iocisicrakineg, pp. 146-42, 9597,
16768, 162-71, 98-100, 22-34.
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The first session gpencd with a very brief introduction lasting
perhaps two to three minutes and an cvaluation session was in-
cluded at the comclusicn of the third session.

. The evaluation session provided the instructor with the
reactions of the participants to both the content and the
methodology of the workshop, and these, along with his own
cbservations and assesswents, suggest that the workshop experience
might have been improved upon by a slightly different cobination
of problem materials than was actually evployed:

The evaluation session confirred rv own feeling
that the cases...offered the rost challerge, and
1 think that the reasons witich participants ex-
pressed in this regard were correct, They felt
that the cases taken from my cacabock were fuller,
presented more corplex problese, and lent thrmselves
to discussion in depth nore than the sitvations,
They agread, and T agree with them, that it would
have been perfectly cucoossful to have ucod situa—
ticns from myy books with the rocamendations withe
held intil the discussion vas finiched, at which
time the recorendations oould be given ocut and
discussed in turn. This was done in the secornd
problen of each of the three meetings, but I think
they sensed a great deal of difforence from the
longer, more camplex probless reprzoented in the
printed cases, as contrasted to the sinpler
problens ropresented in the situaticens, even
when the recoyondations wore withhinld., I want
to be very clexwr chout this and say that the
gituations with withheld recovendations would
have rads a perfectly good werkshop, but widieat
cases, The difficulty, if any, was the contraest
betwoen full essos and brief situations, and, if
I were doing the workshon zvain, I would eithar
present cases of the kind that apoorx in oy beul,
or would vresent situations with withheld rezae
rendations, but would not rixz them up. The ook
trast in mixing thoa up, 1 think, made for sae



Mimitatiens, Eoth the participants ans I chserved

that after a situation with a withheld re~orendation
wvas axcucd out, the withheid recorrendation received
littie or no attenticn. fThis was, geherally speakirgy,
because its substance had already boen uttered before

the photoogpicod roeowmondation was passod oat,  When
sitmations vore presented, as thoy were in each sessicn,
with tha recorrendation attachad, the particizvonts tended
to argue out the problem of the situaticn without par-
ticular rogard to the altached reoormendation....

I learnad that situaticns and cases should not be
mixed, because, cne, thoy involve too great a disparity
of coplexity and simplicity of problem, and, secondly,
because thoy represent also quite different techniques
which beoorie ooniused vhen they are presented in the
s=e session. 153 :




CHAPTER V
SRARY ARD CONCLIUSICNS

Yhisz stndy has had, as its central purpose, the deserip—
tion of contemporazy problem oriented approaches in the forwal
education and the in-service training of library perscnnel in the
. United States, and the corparison of these with analogous instruce
ticnal strategies in education and training for other professional
fields, The aim has been to reoonstruct, elucidate, and csmplify
the logic or raticnale wnderlying the prablem oriented approzch as
expressed by teachers and training leaders, A further chjective
of the study has boen to record some principles of and attitudes
toward professional education as prepavation for professional
practice, upon vhich are based the decisions of individual
teachers and training leoders to select problem orientod teaching
methods, or to substitute them, in whale or in part, for content
oriented, descriptive instruction. By identifying oand illustrat~
ing relaticnships between instrwccional cbiocrives and teaching
mathcds in education Soar D hravizrship and ether orofessions, by
attempting to erwrierate instructional goals in Zetail in ooder o
ascertain & wleriying podaragical raticrale, and by excmirning
melods ard rmaterizls in terms of chioctives and goals, the

3ls
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investigaticn has sought to illuwinate not rerely classroon: erds
and means, but saething of the nature of professicnal practice.
itself, as perceived by same of those charged with responsibility
for the preservice preparation and advanced training of
Specifically, this study has been coneerped almost coclu=
sively with two forms of problom oriented instrustien in
professional education—the case rethod and similation. The former
hag been eonsidered in mach fuller detail than the latter. 1The
study has centered on an examinetion of a nurber of contewporary
applicaticns of the case method of instruction, as well as of such
related problem oriented teaching modes o5 the simslation and
issun—discussion tecniques, to the formal education and in-
service training of library personnel, chiefly those functioning
at the professional level, More lindted consideration has becn
given to the use of the case method, and, to a lesser extent,
similation teaching, in the preparation and continuing education
of professionals in other fields, notably business alrinistration,
educationzl administration, and public ecministration, with sooe
incidental attention to social work asd law. A conecious effort
. has beets radc to describe a range of variod aprlicacicis within
the prablen oriented instructional mode, and, in the case of

librarianship, to present methodolocy in the totality of its

e
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_ . This study, it ehould be erphasized, is descriptive and
corparative in character, rather than being directed toward an
evaluation of teaching and training methods. The aim has been to
identify comon rethodological ¢lements, both among different
teachers, and among different disciplines, while at the same time
recording, as fully and faithfully as possible, individual dis-
tinctions. One central purpose has been to enumerate the advans~
tages and, to a lesser extent, the limitations, of problem
oriented instraction in professional schools, as these are per-
ceived by teachers and training leaders who have adopted
a problem oriented approach, and particularly as they are seen to
relate to the developrent of knowledge, skills, and attitudes
thought necessary by these individuals to success in professicnal
practice, e L '
The stwdy comprises five chapters. Chapter I was

T e rep— - e

concerned with providing a statemcnt of the soope and cbjectives
of the investigaticn, the methods to be exployed, and with forme
lating working definitions for a few key tems. Chapter 11 dealt
in gwmeral with the raticnale wnderlying the full or partial
sustitution of problem oriented instrictional approaches, particu-
larly tre cose rethod, for curtent oriented, descriptive teaching

mdes in scveral avess of professicnal cducation dring the past
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century. Following a stert history of the evergence of problem
criented instnuoction, as chiefly exerplified by the caze method,
a detailed examinzticn was made of its goals and ohjectiwes in
the preparation and continuing education of business administra-
tors, educational ad-inistraters, and public administrators.
Chapter 11 concludad with zn emumeration of the limitations of
prcblem oricnted, case method instruction, as seen by soare
teachers and lealers who have adopted it.

Chapters III and IV were concerned, in detail, with
applications of the prcblem oriented instruetional approach, as
exenplifiod by the case method and simulation teaching, to the
education and in-service training of library persomel. Some
possible precursors of this approach were identified, both in
nineteenth century apprenticeship trainirg pattems, and in the
ourricula and methods of the lidbrary schools that emerced after
1837 as altemmatives to apprenticeship training, Chapter III
presented an overview of the uwse of the case mothod and similation
in education and in-service training for librarianship since 1951,
through a series of descriptiens of adaptaticns of these problom
oriented approaches in a mxber of curricular settings. An effort
" was made in Chagter III *o sct down, in some detail, the instric-
tional chjectives of teachers and training leaders, along with

their views concerning the values of the probles orientod mottods
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in realizing these cbkjectives.

_ . Chapter IV afforded an examination in depth of the work of
four teachers and leaders in alapting the prcblem oriented
aporoach to edocation and/or ineservice training for librarian—
ship. Te descriptive case study was utilized, in sach instance,
as a vehicle for recording and reporting in depth the instruc-
tional objectives of the individual teacher or lealex, as well as
the mothods and materials enployed to achieve these abjectives for
each educational or training activity., These four descriptive
case stulies illustrate the extent and manner in vhich instruc-
. tional strategies are integrated with, and follow from, particular
teaching and training objectives in each instance.

I The four case studies that corprise Chapter IV reflect
a range {althoush not necessarily the range) of classrcom and in-
service applicatioms of the problem oriented approach, os
explified by the case method and simalation teaching. In formal
acaderic scttings, they illustrate one instance in which descrip-
tive irstruction is oorbined with both eserplary and analytical
uses of problem case raterials, another where problen oriented
instructijon is linted sequentially with a content oriented
- approach, arrd still a third variation which is exclusiwely preblem
oriente@ in character. Similsrly, the in-servios uses of the

problen criented aporoacn described rafje from incidentasl



inclusion of a2 few problen situations in one portion of a work-
shop, to both fermal and informal postgraduate progre.s that are
entirely probler griented in camtent and character. Instrue-
timal enphases ropresented range freom the general to the specific,
&d from grovp problem analysis to individual decision-maxing.
In mare than ane instance, a shift may be seen from an approach
that was, initizily, largely or wholly content oriented, to

a problenm oriented format, over a period of years., Chapters III
and Iv, token together, seek to present a wide range and variety
of examples of conterporary problem oriented instruction in
Librarianship.

This concluding chapter provides a sumary of content and
findings, and of , as well, a reconsideration of certain cper-
ating assumptions of the study as specified in the opening
chapter, Lbadtations of the study are considered, alcng with
oxorbtwities for further imvestigation and reseaxch.

Operating Assutptions of the Study
In Chapter I, a nurber of cperatirg assumptions and dnfi-
 nitions of terms were formilated as a basis for this study. It
" seems hoth cppropriate anG advisable, at this point, tn reesemine
these in Vicht of the dats recorded in the intervening pages,

both in ocrder to determine the oxtent to which the initial
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assuptions find scpeort in the stidy itseif, and 4o consider eny
mdifications of them that ray be suggested by the dala gathered
and reported, S

It was assumedd, initially, that for the professions to be
aeidered in this ctudy--chiefly librarianship, btusine.s adnminie-
tration, teaching below the collegiate level, and public
administration--cortrol over the choice of methndologies to be
eployed in the education and training of professicnals lay
Initially with thé' agency or individval responsible for the
edocational or training activity, rather than residing in any
external group. The results of this study indicate that this
assiption was esseatially oorTect. '

No evidence was fourd to indicate tizt adoption of problen
oriented instructional rethods, or their substitution for dascrip—
tive instruction, ccourred as a oconscgquence of a decision made by
any extermal agency in any of the fields surveyed. The study
does, hrxever, make clear that those responsible for individual
oourses and prograns in professional education Go 1esl to sone
extent answerable to others for the results of decisions relating
to teaching mothods. The judgrents and attituses of practitioners
ttward the forms of both presarvice and rontinuing oducation do,
as thig study indicates, inflwence the decisions of teachors and
training leaders, The wey in which the attitudes and values of
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practice influence cbjectives, content, and rothods in prefessicn-~
al education is perhaps clearest in the field of business, which
has no fixed edvcationad requirerents for entrance. Of the
program at the Farvard Business School, for csample, two alumi,

) Schoen and Sprague, dbsorve: '

Since the School has as its primary purpose the training
of men for nositfons of actual business rospensibiiity,

~ all its activitics stem frem, and are beamed at, the

- provlers of curreat business, _

Its materials in large part are derived fram actual

experiences in busiress or governrent. Its Faculty is
~ corposed alrest entirely of ron who would fit quite
-+ easily into respenmsible adninistrative positions, Its
- ability to attrect men for graduate work dopends, in the
last analysis, o its capacity to raintain in the busi-
ness commmity a feeling that such work pays off,l
Althoush librarianship, becauvse of the general enforcerent
ef entranoe educatienal requirements for professional status, is
less directly dependent on the approhaticn of practiticoers with
respect to teaching methods and the results of them, at leastione
Instructor whose work is described in this study has stated
specifically that her decision to adopt a problen oriented
Instructicre) format was influvenced by criticigrs wiced by prac-
titioners of traditional teaching approaches. It is also clear

that the attitudes and evaluations of practicing librarians have

]’S':hoe.n and Spragues, "The Case Method a3 Seen by Recent
Gracduates,” p. 78.
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a significant influence on the forms and methods of continuing
education, which depend en consumer satisfaction for support and
interest. | '

Thig study also reveals that, in librarianchip, practice
can exert a significant influence on both the content and methods
of professional educaotion throuch the career patterms of library
educators, The three library school teachers whose methods are
described in detail in Chapter IV all have had esxtensive experi-
ence 2s practitioners, and the account of their instructional goala
and teaching aporoachos makes clear the extent to vhich these
reflect first hand acquaintance with the nature and demands of
actial practice.

A second operating asswption on which this study is based
is that the decision to corbine problem oriented instruction with
& contont oriented approach, or to substitute the foner for the
latter, is not simply a rmatter of irvoetinnzi <leies, but is barod,
at least in part, om scae ki of statan or frpliel gaticzale en
the part of the teachor or tralner that can be described. This
assurption does not icnore the likelihcod tioe choloe of toacindng

method is often determined, at lexct 4 Sy evond, by the
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personal talents, abilitizs or wsto: of the
by such extrineic consideratizns as clase size. Tk revely states

that these are nct the sole determinant of teaching method in the
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professional school. fThe findings revorted in Chapters 1T, 111,
and IV appear to confim this aseumption. In ewery instance
where a raticnale was sought from a tescher or training leader for
adaptation of a problem oriented instructicnal format, one was
provided to the investigator in terms of instructional objectives,
This study offers substantial evidence to support the view that
choice of teaching methed is neither wholly subjective nor entire-
1y perscnal, but can be shown, in the professiona’ scheol, to be,
at least in part, a cousequence of cdefined course abjectives, and
that the methodology of a oourse or training program can therefore
be wderstood and acoounted for, in part, through an enumeratien
of course dbjectives,

This stuly also reveals that, for scome teachers and leaders
who have adopted preblem oriented methodologies, instructional
chjectives may, initially, have been defined in rather narrow
terms. Some of the values and uses of the prablem oriented
approach seem not to have becn apparent to individuals at the
outset, but to have emerged throigh a peried of experience m'.th\ it.
For a nuber of the teachers and leaders whose work is described
in the preceding pages, experience with the problerm oriented

" approach has been evolutionary and dynaric.

Finally, it has becn an essurption of this study thst the

stated chjectives of professicnal educaticn and in-scrvice training
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are, in sore idontdifinble vay, related to kinds of mowledge
and/or skill that those responsible for teaching and training
perocive to be necded for success in prefessional practice. In
short, it was assumed that professional education is strongly
oriented cpproach to instruction is utilized. The results of
this study confirm the accuracy of this asswption. For all of
the professjons considered here, a strong linkage is cbserveble
between the nature and content of professional education and the

nature and content of professional practice.

Operational Definitions Reconsidered

In Chapter I of this study, operational cefinitions were
proposed for such terms as “problem oriented," "case methnd,®
*problem case study,” and "sismlation." It was indicated that
these tentative working definitions might be subject to modifica—
tion and reconsideration at the conclusion of the study, on the
basis of its findincs. It is now appropriate to recxanine the
operational definitiens in this licht.

I hawe suggested earlier that the terms “problen oriented®
) and "content oricnted™ ave boest euderstond as reprecenting bwo
extremes of a spectruae of instructional and training egproaches,
and that aerhinations Of the two are conmonly found in eduration
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and in-service trainifrg for the professions. The results of this
study strongly confim the accuracy of this chservaticn, and show
clearly that problem oriented and content oriented instruction

are not, and nced not e, rutuzlly exclusive. Many of the teachers
and leaders whose work is described in the preceding pages are
abviously operating at an intermediate stage, conbining prohblem
oriented and content oriented modes in those courses and training
programs for which they have responsibility.

In Chapter I, it was ndted that problem oriented instruc—
tion is soetimes characterized as "student-centered,” by contrast
with content oriented, descriptive instruction where control of
classrocm activity lies chiefly or eclusively with the teacher or
leader. The results of this study show clearly, however, that
wide variations exist aromg individuals utilizing problem oriented
teaching methods in the extent to which they do or do not assue
a non-directive posturs in the classroam, The contrasts are
iYlustrated by the ooxments of Butler and Mclean on the teaching
of business admiristraticon cited in Chapter 1I, and by the views
of lowell and Shaffer, instricting courses in gereral library
administraticen, recorded in Chapters ITI and T¥. These individual
" wariations are seemingly best corprchended in terms of the classi-
fication of teaching rethods develepsd by Umstattd, wherein the

cage method is characterized as requiring "relatively greater
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cooperation between teacher and student,® rzther than as either
student-oontrolled or instructor-controlled,?

lastly, the case oethod, as a form of problem oriented
instruction, was characterized in Chapter I as one in which
evaluation of stwiont performance was made chiefly or solely in
temms of the ability to produce visble and defensible soluticns
to a group of very specifie professional problers. At this poing,
howewer, it seems necessary to modify that definition o accooamo—
date those variants of the case method described in the inter—
vening pages which, vhile clearly problem oriented in character,
are not prinarily or exclusively decisional in natire. It is
evident from this study that, both in librarianchip ard in other
fields, some teachers and training leaders place primevy stress en
docision making, while others find greater value in preblem
analysis and the evaluation of decisions reported by the case-
writer. ¥hat emerges from this study as a modification of the
earlier view of the investigator is the realizatic.:: tl'.zf.t there
exist two rather distinct types of preblom oriented, :‘.ase rethod
teaching, which may be ternmd respectively analytical and
decisicral, The work of Coburn, described in dstail in Chapter IV,

" best exervlifies the dizstinction between problem arslveic and

l&hibtattd, Colloce Teecning, po. 119-20,
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problem solving that is irplied by these terms, as well as illus-
trating the possibilities for corbining the two approaches in the
- oontext of a single course. A similar contrast cen he fomd
between the use of case studics in business administratioen and

their use in public adninistration described in Chapter II,

Major Findings in Relaticn to Problem Oriented Instruction
In Professicnal Education

This study provides substantial evidence to su;@rt the
view that the problen oriented approach in professional education,
as exerplified by the case and simulaticn methods, incorporates
a wide range of irdividual differcnces and considerable variety
within individual @isciplines-~that there is not one version of
problem oriented instruction within a discipline, but that there
are many, highly varied forrs represented within a given field.
Indeed, individual variasticns of the problem oriented approach
seem at least as great, if not greater, within disciplines than
amnygy disciplires. For exarple, Shaffer's use of the case method
in teaching library administration, as described in Chapter IV,
appears o have as mach, ifmtmre, inm'ﬂmw:.ththeinstnr-
tional approach of MeMair and colleagues in business educaticon,

than it has with the methods and objectives of other teachers of
Iibrary administration like Marchant or Ramey desceribed in
Coapter IIX.



Similarly, aithoogh the case methed ard simalation are
two quite distinct ard different forms of proeblem oricnted instre-
t.iui, it is clear even from the limited examination of the latter
provided by this study that they are closely related in chiectives,
goals and emphiases in their application to professional education,
Both are likely to stress decision-making, and both atterpt to
replicate the reality of the enviromment of practice. In me very
real sense, as Chapter IV of this study makes particularly clear,
eimiation may be viewed as an extension of the case mathad,
desiqned, as the comments of Rerey and others cited in this stody
suggest, to overcere the static, non-sequential nsture of case
analysis, by pmd:.ng a vorbal or mathematical rodel of reality
a5 a dynamic envirawent for practice in xblom solving.
' vhat is strongly suggested by the descriptive data
contained in this study is that teachers and trainirg leaders in
the seweral professions consicered here often utilize both the case
methad ard similation to achisve essentially the same o similar
gencral goals. kot only in temrs of instructicnal’ mMIOQies,
but in terms of the abjectives and rationales which these reflect,
the similarities and parallels awxg the fields of business,
" public administraticn, educaticnal administration and librarianship
pointed up by this study are striking.
| It seans clear, for exarple, that those respansible for
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education and training irn the several fields oonsidered in this
stuly, who have adopted problem oriented instructional approazhes,
share the view that the best kind of professicnal education and
training is the kind that most nearly approximates in the class~
moom the reality of professicnal practice, providing cpporbumity
for the leamer to experience vicariously scmething of the
actwality of practice in an envirorrent that incorporates as fully
a5 possible the human and technical complexities of the real world.
They seemingly hold in comon the attitude that these several
professions are applied disciplines, and that knowledge of prin-
clples snd theories aoquires significanee only when zpplied to
solving the practical problems of life. They express irdivicually
varying deqgrees of doit about the validity, or value for the
pofessional, of goneralizations not derived from and/or relatzble
0 concrete experience, and of principles not tested through
application to the world of experience.

Those who advocate problem oriented teaching gpproaches,
swhether in librariznship, busikess administration, education or
pblic administraticn, appear to share the view that professicnal
. edducation cught to b airmed at the transfer of broad, oonoeptual
.kxmledge, even if this cocurs at thae expanse of dewveloping learner
proficiency in particolar skills ard techniques of practice. They

stress process cver oontent in instruction, ard place equul, if rot
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greatey, ephasic ot the wman arnd hmanae aspects of pfofessaimal
praction than ca I¢s teconnical content. fThey dieplay a rarked
interest in intexdiselpiinary approaches to teaching and leatning,
a3 well as a preference for inductive methods,

Teachers &l leaders in the various professienzl fields
consldnrod in this stuly, in adopting problem orieptad instruc-
tional eporoadies, froguently stote their goals in both cognitive
and affective tonrs. They sock to dovelop, at koih preservice and
ineervice lewels of educaticn, the gkills of problen analysis and
an wdsrstarding of the coeplex ratue of the docision—making
process, Tl airs may he chovacterized in tors of a desiro to
dovelop self-reliance, 2hility te fSurction effectively in the face
of new exporicnoy, 2nd sensitivity o the huran clements that
influcnce relaticrnehips with rupervisors, ¢o-workers and clients,
and through the guality ©f dwse rclationshivg detenrine the sucress
or failure cf bowh the servicos offercd to elicnts, and of tha
organirations &8 institeticns in the contmite of vhich profoz-
sicral prestioe cocurs, They attaopt to involve the lemmnar at
the intellect:a) ard “de onobicnal levels, In ordor both e frport

knowledge, and to induce @zvalopment of dogized sttitudes and
pattemns of professicral bcumeer,  Almest frrespecti—z of the
field imwlved, the coneral goals of problen oriented instruction

appear from this stedy, to be esseptially siilar, as well as to
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be clear)y related, in cach instance, to vhat instructors and
leaders parceive as the XKills, knowledgs and attitudes rommisite
for sucressful professiceal practice. '

By the same token, the actual or potential limitations of
prablem oriented instrustion, to the extent that these have been
identified in librarianship as discussed at the conclusion of
Chapter JII, are virtually identical with those specificd for other
professionzl fields, bhether the subject under consideration is
Ubrarianship, business, education, or public administration,
critice of the problem oriented approach have raised similar
questions and cbjections with respect to real or potential noglect
of generatization in the teaching-learning process, the no-
systomatic nature of problem oriented instruction, emphasis on
process and method at the expense of transfer of substentive
informaticn from teacher to student, the paralleling of p-inciples
ad their applicatien, and the possibility of prodweing, as
a consequence of an espessively narrov focus on problem solving,
new generations of practitioncrs who muy aim nerely to perpetuate
the status quo.

It is tenpting to find in these parallels, not merely
" similarities with resooct to education for tha several professions,
but, to the extent that prcbien oriented instructicn has been

shown to attempt to reflect the nature and content of actual
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practice, similarities among the professions thermcelves, The
parallels and similarities found in the justifiecations offered
for adopting problem oriented approaches to instructicn in these
several fields may reflect nothing wore than vse of business
education as a coron model by education, public administration,
and librarianship. The far-reaching influence of the Harverd
Business School, in use of the case method, is clearly evident,
for example, in this study.

Yet sore furthor possible parallels and similarities ameng
the several disciplines in their interest in the problem oriented
instructicnal sporoach are suggested by this study, With the
exception of law, 211 of the disciplines in which the prcblem
oriented approach has been widely adopted are newly emerging fields
of academic study, In the professions, practice has historically
served as the initial source and basis for deweloping a body of
theory and principle, Ererging professions derive content for
instructien directly from the content of practice, as both the
apnouncenent of the cpening of the Harvard Business School, quoted
at the begimnira of Chapter IT, and the coments of Dowey, FReece,
Willimmsoen, and oithers cited in Chapter III make clear. vhere
‘ input for instruction dorives from practize, it seens logicgl that
such essentialiy jinductive rethodologies as the casze tochnigque and

similation would prove cttractive to teschers. Moreover, when:2
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there does not exist a large established body of scicontific
knavledge, as has been true at this stage in the develogrent of
axh disciplines as business administratien, public administration,
education, and librarianship, those responsible for instruwcticn
may be less constrained to achieve the kind and level of "ooverage
of material that might normally necessitate choosing a content
orientad, descriptive approach in teaching., Finally, like business
administration, public admiristraticn, and educaticn, librarianship
does not derive chiefly or solely from a single perent discipline.
In all these ficlds, as is shown by the coments of teachers and
leaders who cite thz interdisciplinarity of problem oriented
methods, instruction may be essentially eclectic, applying the
findings of a nuther of disciplines to problems of professional
practice. In sumary, the parallels found axong the severel fields
eaminead in this study are sufficlent to suggest that newly

. emerging disciplires which draw heavily on practice for the content
of instruction throuwgh inductive methods, zre essentially cclectic
in character, and pcssess a wore rodest body of established

general knowlodge, are likely to offer a fertile field for
experimentation with and greater hospitality to problem oriented
instyuction.
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Soe Specific Findinos in Ralatien to
Bducation far Librarianship

This stuly reveals the existence of no special .rationale
uwnderlying the adeption of problem oriented instrictional
approaches in librerianship that is either peculiar or wnique to
that field, The pedagngical justifications advanced by teachers
and training leaders who have substituted problem oriented
Instruction for descriptive instruction in the education and
training of library personnel are essentially corparable or
identical to those offered in other fields., Similarly, as
Chapters II, IIT and IV of this study indicate, librarianship
reflects a range and variety of instructiomal objectives,
emphases, styles and methods within the problem oriented mode
entirely corparable to the range and variety found within other
fields. -

On the basis of the data gathered for and reproduced in
Chapters IIT and IV of this study, however, it does secm possible
o enuanerate certain assirptions about the nature of librarian—
ship as a {ield of profeszicral practice, and about preparation
for it, that are widely shared by those who have adopted problen
oricnted instructicnal approaches in library schools and other
training asencies.  frong these are:

1) Litraricnship 32 on applied diezigline. The princi-

ples of librarianship, therciore, bocore significant in their
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aspplication to problems of professiomal practice, The stuly of
librarianship should combine the developrant of an uxlerstanding
of principles—what might be termed the "science™ of librariom-
ship~—=with experience in the "art™ of applying these principles.
Ecation for librarianship, then, acoweding to this view,

should provide a theatre for the application and actualization of
oconceptual inowledge, paralleling consideratien of thoory with its
application, rather than presenting these sequentially,

2} Librarianchip is an eerging disecipline, lacking, at

present, a substantial fined bod: of established ceneral

knaxdledoe, The content of professional practice, therefore,
represents an Irportant resource €2 be quarried, through inductive
methods of study and tesciing, as a reans of enlarging the bedy of
knowledge and developing an aderuate theory of librarianship., In
this way, clinjical knowledce can serve as a basis both for formy
lating nes generalizations through induction, and for testing
tentative generalizations deductively. Prohlem oriented instruc—
tional epproaches, carbining both inductive and dedustive
teaching-learning strategies, are thercfore sppropriate at this
tize in the education and in-service training of library
persamnel,

3) Librariarnchip iz a &u=ic field, subiject to rapid

-
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erercence of new or altered techmolooies, Fducation for librarian-

ship should, therefore, enphasize principle and process by contrast
with the kind of tra.n.?rissim of factual information from teacher
to student often stressad in content oriented, descriptive
approaches to teaching ard trainine. A major aim of both pre-
‘service and in-service education of library personnel should be

to foster developrent in the learmer of skills of analysis and
judgmont, as well as useful ways of thinking applicable to

a variety of ner experience,

4) Lidbrarianship is edlectic and interdisciplinary in

character, Education and training for library personnel should,
thercfore, incorporate a synthecis of Imosledge drawn from
several other disciplines that can ke agplicd to the splutien of
Yibrary preblers.

5) As a professional, rether then a technical field,

ibrarisnehip requives anility to medify and adapt principles,

oncegts, technicues, and skills to meet the complex problems of

practice. Fducation for librarianship should, theréfore, provide
oportunities to acquire skill in the situational analysis of
hichly individualized probloos drasn from practioe, amd in the
resoluticn of corplnx problars to which there are no dbvious,
sirgle, "right" asw=rs.

6) Decisiop-caiing is a significant elcwnt in the
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content of rrefessionsl vractice in Jibrariarchipn,  Conterpoesary

education and in-servic: training for library personel shouid
refiect both the changing role of the professional, in terms of
Increasing supervisory ard administrative responsibility at all
levels, and the decisional character of professional work in both
technical service and public service areas. Preservice and in-
service training of lihrarians shoydd provide epportunity to
dovelop and test decision-making skills in envircenments that do
not afford risk to the learncr, the client, or the crganizaticn.

7) Librarianshin is precticed in an instituticnal or

organizaticnal setting, and therefore depands ngan skills os

well as technical skills, Fducation and training for librarian-

" ghip should, accordingly, ioster the develcpront of skills of
interpersenal relations, and those behavioral and attitudinal
characteristics that will enable the librarian to establish
effective working relaticeships, within an omganizational setting,
with supervisars, co-workers and clients. 7The goals of profes-
sicnal cducation ardd in-service training should, therefore, be
both cognitive and affective.

8) The librarizan must be o self-dirpcted, Mictime

learner. The oontent »f the professicn cannot be rastored within
a finite period of forral study, Lut reogquires lifelong learning.

JThe dynonmics of social and tedwolocical chanco will alter
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significantly the content and natwre of professional practice in
librarianchip, and rogure both aoquisition of new kinds of
knowledge and skill, and aodificaticn of existing principles and
techniques of practice, Preservioce and in=service education for
librarianchip should scek to make the shudent responsible for the
direction of his own learming, and liberate him from dependence
the teacher or some other authority for continved learning.
9) The adisinistrative and surervisory aspects of

librarianship are, in a nrber of sicnificont recpects, simdlar

to administration and svpervision in other fields., In general,

the dbjectives of courses and training programs in library
administration and supervision should, therefore, be similar to,
or in some respects identical with, educational and trainirg
cbjectives in ruch fields as business admindstration, public
administration and educational clministration, Accordingly, it
is sporopriate that both the methods and materials wutilized to
prepare librarians for administrative and swervisory responsibil-
ities should be similar to, or the same as, those exployed in
supervisory trzinirg in there other fields,

Limitations of the Presemt Study
The scope of the present investigation, and the method-
olngies selectad for its execution, both carry with thee cortain

arteal or potential limitations. This stuly is concemnud writh
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the stated instructicral airs and teaching mothods of

a selected group of texchers and trainirg leaders. The possibil~
ity exists that these irdividuals may mot, collectively, reflect
the full rarge of teaching and training chjectives and methods
sthoused under the rnéhric problen oriented instruction in lihears
janship, or may not fairly represent the values, goals, and
instructional strategies of the total group of those currently
utilizing a praoblem criented approach. .

This stuly focuses on the stated teaching objectives and
methods of its subjects, The possibility exists, since the data
gathered were not in most instances verified by cbservation, that
actual goals, cbjectives and methods may differ significantly frem
those stated hove, in ters of the operational realities of the
classrocty or training laboratory. Tt is passible as well that
stixdents and trainees may perreive significant differences in
instruckicnal chijectives ard teaching metheds frem those
expressed by individeals responsible for cmﬁuctmg the educa-
tional ard training progrars described,

Similarly, this study describes instructional outceres
hoped for by teachors and trairers. It is recognized that these
may, in fact, differ rerkedly frem instructional cutoomes
actually achieved, either with respect to learner groups or with
respect to indivifeal students and trainees,
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FPerhaps the major limitation of the present study is that
it does mot undertake to evaluate the quality of instruction when
the problem oriented approech is vtilized in the education and
training of library persame!, It stresses ways in which problem
oriented instruction is perceaived by teachers and trainers to be
difforent from content oriented instruction, but does not ecnsider
the manner or extent to which the problem oriented mode may in fact
be superior to descriptive instruction. Yet, it should bhe recog-
nized that advocates of problem oriented teaching and training
methods corronly offer an essentially qualitatiwe ratienmale for
adoption of these instructional strategies. As indicated in
Chapter I, it is the view of the investigator that no adequate
instrurent presently exists to measwre the effoctiveness of an
instructional methodology at this lewvel, since the success or
failure of a professional educaticnal or training activity can be
determined only in terms of the unique instructicnal cbijectives
of an individual teacher or leader. thile this study has been
conoemed with describing problern oriented instruction in the
tota! context of instructional objectives and teaching goals, it
has mot wdertaken to indicate the extent to which cbjectives
are realized or goals reachad, ‘

It is, in oddition, recogrmized, as indicated both in
Chapter I and varlier in this Chapter, that vhile the choice of



a teaching or trainirng methoislosy cam, in part, be acooumted
for in terms of a stated raticoale ef instrcticonal wnjectives,
sukjoctive, porsonsl or extrirsic consideraticns mev, and in all
likelibood Jdo, also influence tlese decisions. This study does
not provide an engmeration ¢f those ficters, nor does it specify
which are decisive.

Finally, as irdicetad in Chaonter I, it is recognized
that, like al}l imvestigative mathods, the desceriptive case stody
has limitasiore. I the selectien, orgemdzation ard reporting of
data, the case.Titer's sibjective prefersnzes, prejudizes and
Judgrents will, inevitanly, redure the objoctivity of the posult-
irg case yeport, Marecier, the descriztive case study is esson—
tially static in cheracter, concentrating an a particular roment
3n tine. Thue, the four dascriptive case stulies that conprise
Chapter IV adideve only limitod svooess in recounting the evoli-
ticn of the courses and trainam) eressars with which they are
coneemad, ard o oot refiect significant changes in chjectives
ar rothals tiat ray have 2cowrad swretuent £0 e neriod whan

the data were cathood,

Cpportwaities for Further Posaarch
The limitations of the present shudy just stated inpay
a mmber of oroortinitier for Suwicer investigation of the pothlar

oriented aporonch fo inesprvciion In grefessicial odusoticon, with
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particular reference to the proservice and in-service training of
library persomel. For exarple, as the simulation method of
teaching @ training is more widely adopted in education for
librarienship as an alternative to the case rethod, a more carefel
and dotailed conparison of both the similarities and the diffcr-
etwes between these two forms of the problem oriented nodae will be
possible. Such a study would enhance wnderstanding of the unique
attributes of each rethod in relation to the pther,

vhile the present investigation has concentrated on the
objectives.a.rﬂ attitudes of those teachers and trainers vho have,
to varying degrees, embrared the problem oriented instructional
made in preference to descriptive instruction, it virtually
ignores those who, having considered cr experimented with a prob-
lem oriented approach, have reverted to content oriented methods.
A study of the experiences of those who have found the problom
oriented gpproach iradoquate or unsatisfactory could serve both
to verify the reservations concerning the efflcacy of preblem
oriented instruction already expressed by its critids, or to add
to exdsting statemernts of its actual or potential limitations.
Similarly, studies Girccted tosard examining the attitudes and
values of individual tezchers and trainers, as these influchoe
choice of instrustichal rethods, would increase understanding of
the ationale of both the problen oriented and the oontent
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orientad approaches in professional edacatien.

Bally usefil, in the opinicn of this investigator,
would be a corparison of the stated cbjectives and anticipated
outoanes of instructicn with the objectives and cutcomes per—

- gelved by students and trainees vhen the problem oricnted
approach is utilized. The difficulties irderent in the evalua=
tion of the success or failure of any educational undertaking
ought not deter future efforts to develop and test criteria and
methods for measuring instructional outcores. There is a need
to develop sowd methods to evaluate the results of both problem
eriented and content oriented instructicn in librarianship in
terms of the stated chijectivwes of each of thrse pedagogical
strategies. Fven more usefidl, in the opinden of thic investiga-
tor, would be daveloxent of evaluative technicques based on
a recognition of the kind of direct lirkage between professiocnal
educaticn ard professional practice that this study suggests
exists., It would, for example, be useful to determine vhether
the kinds of knowledse, skills and attitwdes which teachors and
leaders in education and treining for librerianship seek to
develop throuch problem oriented instructional approaches,
because they are perceived o be reedod for success in profes-
sicnal practice, in fact correspcd with the kinds of learmings

thoucht necessary by practitioncrs, Deriverion of a set of
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instructional chjectives, arranged in a pricority ranking, from
an inventory of kinds cf mowledge, skills and behavicral charac-
teristics thought necessary or desirable by practitioners would
vepresent a valuable base for develogmrent and for evaluation of
professional programs of preservice and in-service education.

In short, there is a need for more extersive examination of the
nature of the linkzge ketween professional education and profes-
sicnal practice oonsidered in this study, as well as in the
recent investigations of Fortendick and Stone and Hall.>

Jihrbr_ﬂ:’.if:;k ernd Steme, “Fost-lasters Tlucaticn forp

Middle ard Upper-level Fersennel;”™ Anns C, ¥zll, "Selectod Fduca-
ticnal (bjectives fovr Iuhliv fordce Librorians: A Czzomic
Mpprooch (unpubklishod PhoD, élssortation, University of
Pittsmwagh, 1968).
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