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ABSTRACT

This study investigated the effect of Audio-Instructions on Learning Performance in English
Language among Junior Secondary School Students in Zaria Education Zone. There is need for
Nigerians, teachers and students alike, to put in more efforts in the teaching and learning of
English Language, as it is the language of instruction, if the country aims at attaining the 2020
development vision. It is therefore necessary to emphasize the need to improve on the teaching
and learning of the subject. To achieve the objectives of this study, four research questions and
four null hypotheses were formulated to guide the conduct of the study. The data collection was
by means of pre-test and post-test given to students of four Public Junior Secondary Schools in
Zaria Education Zone. Teachers and students from two schools were exposed to the treatment of
Audio-Instructions on Learning Performance in English Language and the other two schools
were not exposed to the treatment. Statistical analyses was carried out with t-test and analysis of
variance and the finding shows that the treatment was effective in the sense that students who
were exposed to the treatment performed better than those that were not exposed to treatment.
Also the study revealed significant difference between the performances of boys and girls, of
students whose teachers of the same tribe with them and of those whose teachers are not of the
same tribe with them. It also shows difference in performance of students based on their
teacher’s years of experience. Appropriate recommendations were made.
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OPERATIONAL DEFINITION OF TERMS

.Control Group: Students who had only the normal classroom teaching
Experimental Group: Students who were exposed to audio instruction given by the researcher.

Participative Teachingand Learning: Learners contribute to the teaching /learning Experience
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CHAPTER ONE

INTRODUCTION
1.1 Background of the study:

Communication is the process through which information, ideas, knowledge or
messages are transmitted from the source to another or others. As related to education, it
refers to the information transmitted from the teacher to the pupils or learners, from
learners to the teacher and from learners to other learners even through audio or audio
visual channels. Wholistically, the purpose of all communication is to persuade,
influence, modify or change the behavior of others. Communication is cyclical in nature.
It is not a linear process. It comprises of sender, receiver, message and channel. However,
there certain factors which constitute barriers to effective classroom communication.
These barriers bring about a breakdown of communication between the teacher and the

learners

These impediments to effective communication may in at any point or stage in a
communication process. They can emanate from the source, the channel, the receiver, the
language etc. the effectiveness of classroom communication is always hampered by the

intrusion of distracters which include:

X Non adherence to the principles of communication
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X Sender’s oriented problems

X Receivers oriented problems

X Massage and medium oriented problems

Noise and its allied factors:

Non adherence to the principles of education:

This, as Oby N. and Ugwu A.B.U observed emanates in the area of feedback.
Failure to realize the expected feedback to non adherence to the principle of
communication can bring about a breakdown of communication. According to
them, the message to be sent must be precise meaningful, with the level and
experience of the learner and must be presented in an orderly and comprehensible

manner. The message must be sent through appropriate channel.

Some problems come from the sender. The sender’s attitude, knowledge of
the content, disposition, his state of mind etc may all make him transmit
incomprehensible and poor message. These would adversely affect communication

between the teacher and the learners.

Moreover if the sender (teacher) speed is too slow, too fast or disjointed (as in

stammering) the receiver (learner) may find it difficult to follow.
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Receivers Oriented ProblemsAs with the sender, the receiver must be
knowledgeable enough, experienced and emotionally balanced to avoid giving the
received message as senseless interpretation. If the receiver is hard of hearing, has
poor eye sight, inattentive, different meaning may be given according to his

disposition and interest.

Message and medium oriented problemthe nature of the problem — whether the
message 1s uninteresting is either far above is far below the receivers ability will
lead to ineffective communication. Obi and Ngwu (2000) added that distance can
also distort or delay message consequently result to wrong, inaccurate or poor
reception of message. They further explained that any medium of communication
that is alien to the receiver could lead to wrong decoding. Again, when the teacher
fails to use the appropriate instructional media in delivering his lesson, there could

be communication breakdown in the classroom.
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Noise and its allied factors:Any sound that misses the intended audience is noise.
Obi and Ngwu (2000) described noise as any interference with a channel of

communication in verbal communication where it is regarded as unwanted sound.

Any distraction in any form in communication can be regarded as noise. Noise
other than unwanted sound include psychological noise such as poor mental
attitude, depression, fatigue, hunger, mental and emotional disabilities and even
linguistic noise in the form of semantics and phonology. Noise of all forms;
physical, psychological, linguistic etc must be eliminated for an effective

communication to take place.

With the apparent knowledge and population explosion it is becoming
increasingly difficult to have effective classroom communication. It is not
uncommon to have classroom communication crises resulting from breakdown of
communication between the teacher and the learners. This warrants the need to
have the knowledge and application of the process of human communication to
enable the teacher to engage in classroom interaction as well as to promote and

enhance learners’ active participation in the teaching and learning process.

Audio media on another dimension are an important tool in teaching and learning

because of their versatility in facilitating recall in the learners.
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Paullinus J.E (2006) stated that audio cassette and discs serve as main material and
or support materials for distance learning because these audio media can be played
back as many times as possible to the inflexibility of the radio.
The benefits of audio media are numerous, they include:
x The materials can be used at any time thertheat want to use them

x The recorded media can be stopped and played back at will and by choice

X Any material that is not necessary can be skipped.

Audio media have created landmarks where printed materials are faulted.
Paullinus, (2006) further observed that audio can be used to record and present raw
sounds of subject for study. E.g. the barking of a dog, mewing of a cat etc. this
means that it can used to record the correct or satisfactory form of articulation — as
in English phonology. Poullinus added that it is much easier within the new audio
disc because the learner can locate a particular sound on the disc with ease without
the burden of playing back the entire tape as when using audio tapes. The
advantages of audio media also extend to the learning of terms or words that are
difficult to pronounce. He added that listening to the dialogue, discussion,
interviews and conversation without loosing the nuances of speech and telling
without loosing the understanding are achieved through the use of audio media.
This 1s of great importance, especially in oral production in the English language

as most audio media are backed up with printed materials.
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Nowadays, the use of what Poullinus referred to as walkabout tapes with the use
of light earphones can make it possible for the recorded message to accompany the
learner on a nature stroll, town walks and visit as may be appropriate.

According to Abimbola I.O (2001), audio recordings carry messages which are
intended to be decoded by the receiver with the sense of hearing. He added that
audio recordings can be prepared for entertainment information and instruction.
They are also produced in phonographs, records, open reel tapes (reel to reel),
audio cassette tapes and compact discs (C.D).

Audio recordings are very useful, very versatile in instructions. It can be used to
introduce and evaluate lessons. They are also very useful as Abimbola(2001) puts
in, in individualized/ self paced learning. A slow learner, he added, could play
several times on audio recordings without the machine becoming impatient.

According to Abdullahi, M. (1998) audio materials can easily be adopted for
any vocabulary level, and students who cannot read due to blindness or illiteracy
can learn from them without much problem. This clearly shows the versatility and
pervasive nature of audio recordings. It can serve all other subjects not just English
language. Abdullahi, (1998) added that teachers can record classroom activities
such as dramatization, interviews or discussions and play them back later during
other sessions. This can prove therapeutics and provide room for self and efficient

evaluation. He further stated that teachers can record stories or lessons from
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educational radio programs either from a normal classroom work or for the use of
their students, either individually or in small groups. Looking at the various uses of
audio recordings one can conclude there is no limit to what the teacher can utilize
the audio media for.
In the areas of the usability of audio recordings in instruction, Abimbola, (2001)
stated the audio tapes could be prepared by teachers to meet specific instructional
purposes in any subject area. Students could also record teachers’ presentations
during the lessons for later reviews. Students can also tape their own voices for self
evaluation especially in English training.
Rowntree (1991) opines that audio tapes enable learners to:
I.  Use the material at any time they choose
ii. Stop and start the sound at will

lii. Replay a passage as often as they wish

iv. Skip wer any material that they do not need

From the above discussion, it is apparent that audio is indeed a great facility to
both the teacher and the learners. it would worth it if the teacher and the learners
become familiar with the appropriate recording techniques of audio cassette as this
would assist them in choosing channels that would bring out fine results with

regard to sound with high quality.
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Education is generally acknowledged as one of the crucial allies of society’s
development process. Thus, in recognition of its potentials for enhancing existing
social stratification, Nigeria’s educational policy makers and social planners have
placed a huge premium on the development of the education sectors. This is made
clearer in the persistent resonance in the National Policy on Education (NPE 1977,
revised 1998 and 2004) which stated that no nation can rise above the quality of its
education system. This apparent evidence necessitated the training of those
responsible for facilitating the education of Nigerians in the development planning
process by the National policy designers. Consequently, the National policy on
education clearly stated that, teachers’ education will continue to be given attention
in all its educational planning because no educational system can rise above the

quality of its teachers.

This view was echoed by Lassa (2002) who noted that the importance of teachers
Education continues to be the key to educational development here (in Nigeria)
and elsewhere, for without adequately trained teaching cadre, Nigeria cannot hope
to expand her educational horizon beyond its borders. However, this study opines

that till date, the pre-service training and in-service professional development of
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Nigerian teachers have not reflected the attention and focus of these observers of

the nation’s educational system.

Another observation proffered by Jegede (2002), pointed out that teachers
training system in Nigeria has failed to achieve the provision of the National Policy
on Education (NPE) that teachers’ education shall be regularly exposed to

innovations in their profession.

This neglect may have taken its negative toll on the standard of education
and consequently on National development. This inability to develop educationally
is of course, apparent in relative order, the northern parts of the country and its
counterpart — and the gap between them seems to be ever widening (Enesi 2002).
This, as the historical antecedents put it, is because the southern parts of the
country received western education before the northern parts. Even though the
North received western education over a century and a half, the gap does not seem

to be closing; it is rather widening.

There is a painfully low enrolment at all levels of education in the north as
opposed to the south, which increases its enrolment by the years. For example,
while there are 4,049 secondary schools with an enrolment figure of 2.84 million
students in the southern states, there are only 2,419 secondary schools with an

enrolment of only 1.4million students in the north,[National Policy on Education,
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2004]. Similarly, the north lags behind their counterpart the south-in terms of
enrolment into tertiary institutions in the 1997/98, academic session. The numbers
of applications into the university by candidates from the north was 56,904 is far
too low as compared with 362,903 from the southern states. Admission into the
university was 16,816 from the north and 55,975 from the south in that same
academic session (1997-98). The admission into Polytechnics and colleges of
education depicts similar situation. At the primary school level, the situation is

awfully disheartening.

One of the major reasons for this widening gap, might amongst many others,
include, ineffective classroom communication. It must be noted that
communication is indispensable in all facets of human endeavour, especially as it
affects communication. For example, communication is used in industry,

administration, education, commerce and other cooperate organizations.

In the classroom, teachers and learners have to communicate effectively in
order for the required teaching and learning to take place. Barde, Egugwu,
Mohammed and Mustapha (2003), affirm that the teaching and learning process
cannot succeed without an enabling communication frame work. Nwafor and
Ngwu (2000) also explained that communication occurs both within the person and

between persons as environment cues and situation itself is perceived. These
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observations necessitate the need for teachers to equip themselves with the

knowledge and application of human communication.

Having experienced classroom activities both as a student (learner) and as a
teacher, the researcher noticed that learners enjoy the learning process better when
there is effective communication with the teachers. Some learners become so used
to their teachers that communicating with any other teacher becomes problematic.
Some observations revealed that students on transfer or newly admitted into
primary schools or post-primary schools, face a lot of adjustment difficulties in
their new schools. It is further noticed that some of the problems faced by such
learners emanate from the mode of communication that ensues between them and

their new teachers.

These problems, however, seem to be more prevalent among the learners
from the rural areas who find themselves in schools in Urban areas competing with
learners from the city Olaofe (2004). Having been taught for a long time by for
example a Yoruba, Ibo, Efik, Tiv or Indian teacher in the classroom, the learner
finds it difficult to comprehend other teachers than those whose accent he is
familiar with. This is because the learner has not been exposed to the various
language groups, each with its own mother tongue intrusion in the language of

instruction — the English Language.
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It remains a fact, however, that to communicate effectively is to affect the receiver
Barde, et al (2003). Any form of communication barrier that will bring about
distraction in the teaching — learning situation such as noise problem of hearing
and sending or receiving information, constitutes a communication break-down
and consequently a failure of the whole process of Instruction. Ughamadu (1998)
further stated that effective communication will enhance the level of achievement
of instructional objectives. He reiterated that the knowledge of the process of
human communication would facilitate teachers’ design and implementation and
promote, greater learners active participation in the teaching learning process.
Barde et al (2003) also proffered that the learning environment include the
teachers, subject matter, method of instruction instructional media and the learners.
This suggests a specialized inter-waviness amongst all that contribute towards the
achievement of the set educational goals. This also means that the teacher must, of
necessity, be fully equipped to deal with most of the problems associated with
teaching and learning. The most pertinent asset of the teacher, however, is the

ability to communicate well with the learners.
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1.2 Statement of theProblem.

In many rural schools most teachers are often indigenes of the locality in
which the schools are situated, Olaofe (2004). This means that, whatever speech
problem the teachers possess are familiar to the learners. It also means that such
learners have no chance of interacting with other teachers or even learners who
have different speech problem from theirs. In a culturally cross-pollinated nation
like Nigeria, there is every possibility of distractions setting as a result of several
communication barriers in the classroom teachers-learners interaction. It is also
painfully obvious that Nigerian teachers who work using the official language
(English) in a society (section) other than theirs, never take time to assimilate the
kind of language that is used in the classroom and the accepted way of interacting
with students. As observed by Kato (1998) a class climate contributing to learning
can be influenced by the appearance of the teacher. The way the teacher dresses,
his countenance and his mannerism all contribute in determining the classroom
climate. The way people communicate and the way they receive communication is
also culturally influenced and class room communication is no exception in this.
Kato concludes that teachers may well be unaware of this aspect of
communication, hence he added, that it is essential for teachers to have the
opportunity to reflect on their practice and assess various assumptions they may
bring from their background into the classroom context.
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It is also obvious that there are certain teachers who tenaciously adhere
to either the traditional or progressive approaches to teaching and learning. These
have their implication on the achievement of the set educational goals. Whereas the
traditionalists aim at ensuring that learners acquire a prescribed body of knowledge
and set of values, which means they are subject centered, the progressives on the
other hand, are purely child centered, who see themselves as mere facilitators of
learners learning. Working singly, any of these approaches is laden with a lot of

problems.

The traditional approach tends to benefit only those learners who are well
motivated and who require little more of their teachers than the specific instruction.
Newsam, (2007,) observed that traditional education has often served able pupils
well but has been less successful with others. He also found out that progressive
education has been less successful with others. He asserted that progressive mode
of education has tended to work well enough in the early years of schooling in the
hands of committed teachers but has had less success when attempted with older
students in tertiary institutions. Newsam puts it, is on the assumption that the only

things learners really learn are those which they have discovered for themselves.

The clashes between these two approaches (traditional and progressive) have

aggravated the situation in the teaching and learning arena. Perhaps, a synergy of
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these approaches might prove therapeutic to those problems entwining the
teaching-leavening situation. Newsam, [2007], suggests an eclectic approach
which places the teacher in authority as in the traditional approach and engaging
learners in their own learning as in the progressive approach. He added that
teaching on this view, requires skillful questioning of pupils by the teacher, rather

than reliance on tuition.

It is clear that what is lacking in most of our classroom is interactions, in
other words, active participation. This is where skillful questioning by the teachers
and his ability to direct and challenge learners learning is put to fruition in the
teaching — learning milieus. And this can only be achieved through a
communication approach that recognizes the prevailing dominant communication
culture in particular areas, hence the need for a research on the Effects of Pre-
Recorded Instructions on Learners’ English Language Performance in Junior

Secondary Schools in Zaria Education Division
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1.3 Objectives of the Study:

The objectives for this study are to:

Assess the impact of audio recording instruction in enhancing better performance

of students in English Language.

To verify whether audio recording instruction could influence the performance of
students in English Language based on the tribal background of the teachers.

To find out if audio recording instruction makes students whose teachers have
more years of teaching experience perform better than those whose teachers have

less years of teaching experience.

To examine whether or not audio recording instruction is capable of influencing
the performance of student in English Language based on their gender (male and

female).

1.4 ResearchQuestions.

1. Would there be any difference between the English Language performance of
students taught using the audio recording and those taught using traditional

teaching method?
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2. To what extent does the audio recording instruction influence the performance
of students in the English Language based on the tribal background of their

teachers?

3.Does audio recording instruction make students whose teacher have more years
of teaching experience perform better than those whose teachers have less

years of teaching experience?

4. Is there any difference between the performance of male and female students
who were taught with the use of audio recording instruction.

1.5 Null Hypotheses

The following null hypotheses were formulated

Ho; There is no significant difference between the English Language
performance of students taught with the aid of audio recording instruction

and of those taught via the traditional teaching method.

Ho, There is no significant difference between the English Language performance
of students treated with audio recording instruction whose teachers have

varied geographical and tribal backgrounds.
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Ho3 There is no significant difference between the English Language
performances of students treated with audio recording instruction whose

teachers have varied years of teaching experience.

Ho, There is no significant difference between the English Language
performance of male and female students who were taught by the use of

audio recording instruction.

1.6 BasicAssumptions about the Study.

The basic assumptions governing this research include:

If learners are taught by teachers who could not communicate well with them, they
are likely to misunderstand all the information intended for their consumption as
such they either shy away from the subject taught by the teacher or fail woefully in

the examinations.

Some of the teachers are not professionally trained as such inject fear into the

learners who become timid and develop truancy.

If learners are not drawn into active /participative teaching and learning technique,

they are not likely to grasp fully, the concept being taught.

If learners are not encouraged to ask questions and answer some, they may not be

able to form their own opinions about any subject.
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If the teacher uses the right voice quality e.g. low, raised, stern, or high pitched he

is likely to draw the right kind of response from the students.

The ultimate object of this study is therefore, for the teacher to be able to
communicate well with the learner in the classroom. Therefore, it is presumed that
participation of the learners in the class can be used in supplying some therapeutic

lead into classroom communication problems.

1.7 Justification for the Study.

Some of the effective techniques of classroom communication have been
proffered by such educational technologists as Barde et-al (2003), who expressed
the view that certain procedures and processes must be established and sustained in
order for classroom communication to become effective. Therefore, the study was
aimed at determining the Effects of Pre- Recorded Audio Instructions on Learners’
English Language Performance in Junior Secondary Schools in Zaria Education

Division.

Generally, therefore, this study has the following significance among others that

warrant a study of this nature:
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The study hopes to enhance pupils’ interest in the subject and reduce the level of

communication barriers in the classroom.

The findings of the study will provide useful information to the teachers on
appropriate teaching techniques (Participative Teaching and learning) that will
unequivocally address the persistent teaching and learning difficulty faced in

Junior Secondary School English language.

The study will enhance active involvement of the teacher and learners for effective
classroom communication, considering the level of ability of the learners’
language, maximizing the feedback mechanism and the use of the three measures

of downward, upward and horizontal movements.

It is also the hope of the researcher that the study would spur up further interest for
more researches on the topic in other subjects and in higher levels. Fellow

researchers can therefore exploit this study for further researches.

1.8 Sope andDelimitation of the Study.

Due to time and financial constrain, it would be too lofty and ambitious to
think one could cover all the language groups of Nigeria because of the huge

number of ethnic and language groups, each with its own peculiarities. Beside, the
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numerous language groups, there is also the question of cost and time that a study

of this nature would require.

Although Zaria is situated in the northern part of the country, its population
is a cross-pollination of people from all the language groups of Nigeria and so it
gives a fair representation of the country. It is believed that the students and
teachers population covered would be adequate enough for  acceptable

generalization.

Only junior secondary school students and teachers were covered by the
study. A total of twenty (20) schools participated in the study. Each school had 3
teachers who participated — bringing the number of teachers who participated to
60. This number comprises of 20 teachers each who are native speakers of the

Hausa, Ibo and Yoruba languages.

The proficiency and effectiveness of the teachers communication was determined
by the active participation of the students in the classroom. There was no such

rating of students’ academic performances because this would demand that 1Q or
some standardized tests be developed and administered for class level and age for

all students.
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CHAPTER TWO

REVIEW OF RELATED LITERATURE

2.1 Introduction

In this chapter, relevant materials and related literatures are extensively reviewed.

Hence, the chapter is presented in the following sub headings:

* The Process of Communication

*Audio Recordings in Instruction

*Classroom Communication and Gender Difference

*Transforming students’ learning with Classroom Communication Systems

*Highlights on Classroom Communication System and Impact of locality on

Teaching

*Using Information and Communication Technology in Secondary Schools

*The Challenges of Information and Communication Technology in Schools

*Communication and Teachers’ years of experience in Teaching and Learning

*Summary
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2.2 The process of communication
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Communication is referred to as a process which basically involves source
Communication is the process of passing information from one person to another
or other with the intent of bringing about designed changes in the recipient.
Abdullahi, (1998) defined communication as the process of interaction in one form
or the other, either by visual, auditory symbols. He added that people are
continually interacting with themselves and with their environments by talking to
their friends, watching television, listening to the radio and reading printed pages,
calling or sending away domestic or other animals etc. message, channel, receiver
and feedback. At the mental level according to Paullinus, the source and message
are involved. The message, he explained, passes through transmission units e.g.
Print and non print, television, films etc. though a suitable channel(air, wire, paper,
light) to receivers motor skills (a persons’ senses, ear, nose tongue etc) where the
message 1s therefore decoded into mental symbols at the destination which is the
brain of the receiver.

Therefore, communication process involves a source (sender) message,
transmitted through certain channel to the receiver.

As a process, communication is cyclical with no definite beginning or ending. At
some points in the teaching and learning process teacher (sender) and the learners
(receiver) might change position with the sender becoming a receiver and the

receiver becoming the sender. As Poullinus observed, the sender becomes aware of
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the receivers response through a response loop (feedback) and the receiver
processes the message by decoding it using their sense modalities. Through the
feedback (response loop) the sender becomes a receiver and receives the impact of
analysis and interpretation by the initial receiver. The receivers’ reaction to the
received message may be verbal or nonverbal gesture. For example, the reactions
may come in the form or answering questions, performing some physical or mental
tasks, logical reasoning, change of attitude, knowledge acquisition etc.

Many communication proponents like Nwafor and Ngwu (2000) argued that
communication is a process which implies that it is a continuous activity
throughout life. This makes communication seem too simple. In fact,
communication is far more complex and multivariable and dynamic than any one
can presume. The most basic component or variable in a communication are spelt
out in the Berlo communication model of the S.M.C.R which refers to:

Source of communication according to Uwafor and Ugwu (2000), there ought to
be a starting point in any communication and that this starting point is the source or
initiator of the message.

In everyday life people are playing the role of originators of messages in different
spheres of life as parents, teachers, co-business partners, siblings and peer group,
they added. This seems to go against other beliefs which hold that communication

has no definite beginning or ending as it is cyclical in nature.
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Messageithe message is one of the basic elements of communication. It is the
body of knowledge prepared by the sender (teacher) transmitted to the receiver
with the intent of changing his behavior. Nwafor and Ngwu put in differently when
they argued that the message is a stimulus that the sender sends or transmits to the
receiver. They hold that message refers to the behavior s, events, situations,
physical object, words, sound, drawings, charts, essay or any activity to which
meaning can be assigned.

Channel: this is the medium by which the message, information travels to the
receiver. The channel could be written, oral, projected or non-projected. A teacher
can present a “body of knowledge” to the learner through direct interaction
(talking) or indirect using printed material, bulletin boards, tape-recorded material,
radio, or close circuit television a teacher must select the most appropriate medium
from these for his immediate purpose.

Receiver this is the intended audience, person or persons who receive and
respond to the message. Nwafor and Ugwu (2000) added that the message is
received and decoded by the receiver. They further explained that the message can
create impact only when meaning is attached to it by the receiver. The
effectiveness of the communication process, they explained, is measured only by

the felt impact on as he responds to the instruction in the message.
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It i1s important to note that not all messages that are transmitted get to the
intended receiver as precisely as they left the sender. Some of the messages are lost
in transit as a result of communication impediments or barriers. These distorting
and distracting elements include are commonly tagged as “noise” which could be
physical — animals cry, car, bus, train, thunder, claps, quarrelling students etc.
sometimes it could be physiological — emotional imbalance.

The sender (teacher) on becoming aware of such distracters in the learners must
avoid or do away with such distracters.

The noise factor is a very important element in the communication process. It is a
distracter that must be properly tackled for effective communication to take place.
The linguistic form of noise which is the primary concern of a classroom
communication comes in many forms. It falls into three major categories —
grammatical, semantic and phonological.

Grammatical noise according to Ughamahu K. A (1998) may be in the form of
faulty sentences construction, misapplication of rules of language, misuse of
punctuation marks etc.

Semantic distraction has to do with ambiguity and wrong use of words —
malapropism.
Phonological noise manifests itself in poor pronunciation or stressing of the wrong

syllable in a word. For example, ‘they “hate” the food’, instead of ‘they ate the
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food’. Write “sort - sort sentences” instead of write short sentences. Ughamadu
(1998) concludes that most of such phonological distracters are the direct result of

cultural and tribal dialectical influence on the English language.

2.3 Audio Recordings in Instruction: audio recordings are media that utilize such
electronic machines as tape recorder, disc player, phonograph, set and the radio for
the purpose of facilitating teaching and learning.

According to Abdullahi, (1998) it is generally agreed that hearing and listening
consumes the greater part of the students’ classroom time. He observed out that
student from all level of education — primary through secondary to tertiary
institutions spend about 80 percent of their time listening to explanations,
comments and lecture from their teacher. They also engage in general discussion
inside and outside their classrooms. This observation points out the importance or
audio media — for even those who could not see and those who could not read well
can benefit from audio media.

The major advantage of audio recording over other instructional media such as
overhead projectors, transparencies, slides, films and video tapes as observed by
Abimbola (2001) is that their equipments are easy to operate and transport. The
equipments can also be operated where electricity is not available — batteries can

be used to operate them.
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Audio recording as electronic media that carry message which are intended to be
decoded be the receiver with the sense of hearing. Audio recordings are found in
various formats, he added, which include phonographic records, audio tapes (reel
to reel cassette) and compact discs. He explained further that audio recordings can
be prepared for entertainment, information and instructions.

Ughamadu (1998) sees the tape recorder as an electronic medium (a form of audio
media) that is versatile and useful for preserving and presenting lectures and
discussions and for improving communication skills.

With the tape recorder, one can record materials from other tape recorders, a
radio, and record player or even television.

The radio is another audio media that appeals only to the sense of hearing, unless
if used to accompany visual materials. For example one can record a radio
broadcast during transmission with the tape recorder which is later played back at a
convenient time together with a specially designed filmstrip. The radio, as
observed by Ughamadu, is one of the most popular and cheep mass media.

The radio is one single most extensively used audio — system for basic
educational experiences for children in Nigerian primary and secondary schools.
Ughamadu reports that the school unit of radio Nigeria produces educational
programmes with teachers’ notes and time table. These programmes which are

produced in collaboration with Ministries of Education and teachers are usually
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seat to schools and colleges. The radio is inexpensive so many school teachers can
afford it purchase different brands of radio. It is also a good for teaching of
languages, especially when the language is being taught as a second language,
through the radio, current information is easily obtained on invention, scientific
breakthrough and current historical events. The compact disc id another piece of
audio media that is so attractive owing to the technology to which it is made. It can
be manipulated and used in many ways and as efficiently as one desires Heinich
R., molenda M., Russell J.D., and Smaldino S.E. (1996) commented that, users can
quickly locate selections on the disc and even programme then tom play in any
desired sequence. Information can be selectively retrieved by learners or
programmed by the teacher. They (Heinich et al) pointed out that the CD has a
major advantage; ie, its resistance to damage. They explained that there are no
grooves to scratch, nor tapes to tangle and tear. Stains can easily be washed off and
the ordinary scratches do not affect playback.

Generally speaking, the uses of audio media are limited only by the imagination
of teachers. Audio media as Heinich et al (1996) put it can be used in all phases of
instruction — from introduction of a topic to evaluation of students learning. They
observed that the most rapidly general use of audio media is in the area of self
paced instruction and in “mastery learning”. The slower students can go back and

repeat segment of the instruction until they are able to master them. The faster
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students can skip ahead or increase the pace of their instruction. Abimbola, (2001)
observed that audio recordings can be used to introduce and evaluate lessons. They
are also very useful in individualized/ self — paced learning. He also noted that a
slow learner could play several times on audio recording without the machine
becoming inpatient. Audio recording could be a good medium for introducing new
materials.

In history and social studies classes, audio recording can bring to the present,
some historical actions and voices of prominent figures, who have long passed
away. Current events such as political speeches, rallies and demonstrations can be
captured and presented to students for analysis. Audio media can also provide
musical accompaniment during games and sports (Heinich, Molenda, and Russell
1982).

It is apparent that all audio recordings and formats inexpensive as such are
affordable to many teachers and even a few students. The soft wares are usually
compatible with equipment of all makes, from different companies. Some audio
media can easily be prepared locally, as during field trips. These could be used
later for group discussions. Most of the audio formats (disc record, audio tape,
audio cassette etc.) are portable and very easy to store. Audio media equipment are
easy to repair than such other media as overhead projector, slide projector, and film

projector. Most importantly, equipment of all audio media are easy to operate and
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maintain and in many cases, very easy to carry about from one place to another

making it very convenient for instructional purposes.
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24 Theoretical Frame work and ClassroomCommunication.

Communication technology started since time immemorial, the prehistoric
man needed to communicate and so invented symbols and signs to get across his
feelings, wishes and needs and to persuade others regarding those wishes, needs
etc. This simple and older beginning culminated into a more sophisticated mode of

communication as demands grew.

The use and applicability of Technology in education and its applicability in the
classroom is explored. However, it has delved into communication as it relates to
teaching. In communication in the classroom, the teacher must of necessity
required feedback to be able to ascertain the efficacy of his teaching. Ofoefuna
(1992), asserts that the information or feedback that the teacher gets, helps him to
assess the effectiveness of his original transmission. On the basic of the feedback,
the teacher modifies subsequent messages to the student in ways which after a
higher probability of success, every teacher receives constant feedback from
learners. This feedback could be expressed through facial expression of the
students, their behaviour, their responses and performance in tests. This can easily
be detected by an experienced teacher but the computer can only use test and
responses of the students after certain exercises. This is because communication in

teaching and learning involves human contact as Barde et al (2003), put it,
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establishing a link with one another for the purpose of informing, entertaining and

enlightening.

Barde et al (2003) also observed that the active involvement of the teacher
and the learners in class communication informs effective classroom
communication. Here both the source and receiver have to make certain
contribution for a purposeful interaction. This is strengthened by Dike (1988) in
Barde et al where he pointed out that the teacher should not communicate above
the learners’ intellectual capability just as students must not always remain

dormant parties in the class.

It 1s also observed that communication becomes effective when it is carried
out in the downward, upward and horizontal movement. When this is done, an
enabling teaching environment, where all the participants in the teaching-learning
milieu can start the process of communication when the need arises. It is also of
uttermost importance that the teacher uses the language that commensurate with
the learners’ age and capabilities. Barde et al further observed that language is very
important in communication because people depend on it to encode message,
define purposes to write or to read. If a teacher communicates at a level in a

language above the learners™ level, they will not get the message. They added that
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the selection of words, pronunciations and gestures which are aspects of language

expression are all important in getting messages across.

Since feedback is a means by which the teacher can use to discover if a
message has been understood or not, it is, as (Obianwa and Azubuike 1994) put, a
source of information upon which the teacher decides to either move ahead or
respect a lesson or an aspect of a lesson. It is important to remember that feedback
serves as a pointer — a sign post which indicates which way to go. It makes

communication self correcting, self regulating and a decider.

Ogunmilade, (1984,), observed that feedback can be received in the teaching
and learning process through oral questioning, facial expression behaviours,
performance in test and assignments. When feedback is effectively used in
communication, it will be easy to identify areas of limitation in a lesson.

The right feedbacks can only be obtained when communication is effective,
such that both the teacher and the learners understand each other and respond
accordingly. Confusion and failures on the part of the student most result when
there is any form of miscommunication. This study was undertaken to examine the

effects of communication on teaching and learning empirically

Saettler, (1968), related that since about 1920 the growth and apparent

influence of communications technology have attracted the attention of many
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specialists who have attempted isolated communication as a specific fact of their
particular interest. Psychologists, in their studies of behaviour and mind, have
evolved concepts of communication that are useful to their investigations and
proffer therapy to those clinically needing help. Social scientists have identified
various forms of communication by which myths, styles of living, mores, and
traditions are passed either from generation to generation or from one segment of
society to another.. With the advent of new technology (particularly high-speed
computers) mathematicians and engineers have tried to quantify and measure
components of communicated information and to develop methods for translating
various types of messages into quantities or amounts to both their procedures and

Instruments.

The entire human dispositions are affected by one form of communication or
another under varied circumstances. The artists, architects, artisans, writers and

others all use communication in their peculiar ways to solve their problems.

In the classroom, communication is all about facilitating teaching and
learning. The modern trend of classroom, however, seems to be moving towards
interactive teaching. In an interactive class, feedback is essential for checking the

effectiveness of the original transmission and modification of subsequent messages
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to the students in ways which offer a higher probability of success- Ofoefuna

(1992).

Barde, et al (2003) also asserted that effective classroom communication
involves active involvement of the teacher and the learners in class
communication. This continuous nature of communication, they added, entails that
both the source and receiver have to make certain contribution so as to induce a
purposeful interaction. The teacher should not communicate alone, just as student,

must not always remain dormant in the class-cited from (Dike 1988).

Barde et al also observed that an effective communication can be started by
all the participants in the teaching and learning milieu when the need arise. They
added that the communication channels should be used properly and that various

media channels had to be employed in the learning process.

Ogunmilade (1984,), stated that some nonverbal communication channels

like signs, symbols and facial expressions should also be applied.

The language level and proficiency use in the classroom communication is
another matter of great concern. The language level should be commensurate with
the level and ability of the learner. Language is very important in communication
because people depend on it to encode message, define purposes to write or read.

Barde et al observe that ‘if a teacher communicates at a level in a language above
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the learners, they will not get the message’. The selection of words pronunciation
and gesture which are aspects of language expression are all important in getting
messages across (Nzerem, 1996). Language, obviously, is the key to an effective

interactive class.

Kato (1998,), noted that expectation for standards to be responsible seemed
essential to maintain interactive nature of classes where more teacher — student and

student — student interaction occurred more frequently than in lecture style lessons.

In Nigeria today, with its population explosion it is becoming increasingly
difficult to have effective classroom communication. (Nwafor and Ngwu, 2000),
concluded that it is not uncommon to have crisis in the classroom resulting from
breakdown of communication between teachers and learners. This, they said,
called for the need to have the knowledge and application of the process of human
communication as to enable the teacher design and engage in classroom interaction
as well as to promote and enhance learners” active participation in teaching and

learning process.

It is important to note that inadequate or lack of the ability to use basic
communication skills by the teacher is a serious problem to effective teaching and
learning. This, according to Barde et al, implies a situation whereby glaring

deficiency exhibits in the skills of speaking, writing, listening and reading. This
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lack of communication made it difficult for teachers to interact and collaborate
with the learners, other teachers and the parents and this created a sense of

1solation for all stake holders in education.

In an effort to revolutionize teaching and learning, St Saviour (2008) a good
example of a unified communication and wireless connectivity solutions to create a
digital learning platform that would not only meet curriculum requirements, but
also truly transform the learning experience by placing a phone in every classroom.
These phones provided instant communication with the head office or other

teachers.

Each classroom is networked in addition to a new fixed and portable
computer technology laboratory and classrooms are equipped with desktop
computers or laptops, printers, and interactive whiteboards. All these computing
tools are connected using wired or wireless technology so that, for the first time,

teachers could access educational resources located anywhere in the classrooms.

Prior to the development of the network in St. Saviors, communication
across the classrooms in Nigeria was difficult and required “runner”- a special
technician who operates and manages the communication gadgets. Now there are
IP phones in every class room. In fact, St. Saviours is the first school in Nigeria to

use IP telephony information is much easier across, and within all classrooms in
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the school. Donnellan (2003) declared that they had alleviated the sense of worry
that hung over their staff. Now they felt much more connected and prepared in the
event of an emergency. He added that having communication readily available was
safer for the teacher and much less worrisome for students. Teachers also felt
reassured about the ability to keep tracks of students. The school nurse could
immediately inform a teacher if she was holding any student for treatment. The
head teacher becomes constantly informed and in charge of any incidents

anywhere in the school.

Some of the effective techniques of classroom communication have been proffered
by such educational technologist as Barde, et al [2003 ], who expressed that certain
procedures and processes must be established and sustained in order that classroom
communication becomes effective. They have clearly held that active involvement
of the teacher and learners, consideration of the level of ability of the learners’
language, maximizing the feedback mechanism and the use of the three measures
of downward, upward and horizontal movement are indispensable for effective

classroom communication.

If what these educators hold is acceptable, is it what is being practiced in
Nigeria school today? As the population in Nigerian classrooms explode to

unimaginable proportions, it will be safe to assume that normal teachers-learners
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interaction becomes almost impossible. The level of communication would have
been eroded to their base minimum or even lacking altogether. This is because
with a much larger class population the likely hood of communication barriers

intruding on or disrupting the communication becomes more obvious.

Kato, (1998,) In his research, observed that teachers who find themselves in
areas that are culturally different form theirs need more guidelines for classroom
observation for practicing case and samples for typical teachers talks and effective
communication in English in general. He reiterated that such training in
communication and especially cross-cultural communication should in fact, benefit
any language teaches regardless of their field, background since in most work
places, a multicultural population is the norm and teachers can no longer assume

that there 1s one way of teaching learning situation (Nelson, 1998:22).

The observation above was made by Kato (1998) when he studied classroom
communication by Japanese native speaker and English native speaker teachers in
some Australian schools. The situation in Australia tends to depict the same
conundrum prevalent in Nigerian education sector. As the Nigerian society is
multicultural, multiethnic so would be the problems entwining its education. The
diversity in the spoken English among educated Nigerians is so much pronounced

that a typical Nigerian can easily be reclined on to his typical language grouping
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by the way they speak. This could have adverse effect on the teaching learning.
This is especially so when teachers are transferred from one section of the country

to another without some form of orientation.

Nigeria, a country that is poly cultural, with already existing
communications problems in the language of communication (English), brought
about more problems by hiring the Indians who worsened the situation. The
transaction must have made the country lose a sizeable number of scientists

because they could not communicate well with their teachers.

Since communication barriers can be devastating to the teaching-learning
situations, a study of this nature is capable of procuring ways of communication
that is able to bring about an effective teaching and learning. It can suggest the
most appropriate ways to orientate, groom and tackle teachers problems that are

likely to surface in other parts of the country,

It is plainly obvious that Nigeria needs a stronger unification in its
educational pursuit to be able to develop its technology. If students ran away from
such subjects as mathematics and science in the 1960s and 70s because they could
not understand the teaching language of the Indians, if there are cases of
miscommunication between a teacher from different parts of the country and the

learners and if students perform poorly because of these problems, there exists the
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necessitating motive for designing a programme that would ensure that teachers are

well equipped with the essentials of classroom communication skills.

It may be a little too cumbersome to try to improve all language groups of Nigeria
because of its multicultural nature. The research has therefore been designed to
cover Zaria educational division and teachers from the three (3) major language
groups of Nigeria — Hausa, Ibo and Yoruba. A lot is being taken for granted
regarding teachers recruitment, their cadre, professional qualification capabilities
and their proficiency in the language of instruction — the English language etc. It is
generally assumed that any person holding any form of certification is fit to teach.
Some would be degree holders with professional teachers™ certificate but may be
lacking in confidence, the ability to communicate, logical presentation and explicit
directives. 2.5 Transforming Students’ L earning with

ClassroomCommunication System.

Wenk (1997), proffered that class talk was the first popular classroom
communication system (CCS) which began 1985 and became commercially
available from 1992 through 1999. It was developed by a former NASA engineer
with natural science foundation funding and in collaboration with educational

researchers at several major universities. Class talk used common graphic
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calculators as student input devices. Class talk saw the introduction of many other

modes of classroom communication.

Roschelled, (1999), related that class talk that started in 1999 was pushed
out of the market by simpler, easier and more reliable — though pedagogically more
limited than response system like “Public Response System” (PRS) and instruction
CPS. This generation of tools employs proprietary “clickers” resembling “Internet

Response” (IR) signals to receptors at the front of a classroom.

Bonewell, (2003) asserts that CCS could be used to insert occasional auditory
questions into an otherwise traditional lecture, to quiz students for comprehension
or to keep them awake. These uses are really a waste of the systems numerous
potentialities. To truly realize the benefits of a ‘CCS’, an instructor must rethink
their entire instructional model and the role class time plays within it and make
CCS use an integrated part of an organic whole. A successful approach according
to him (Bonewell) was to expose students to new subject materials before class,
perhaps through reading and web-based multimedia. In-class time can then be

devoted to CCS-mediated activities.

Bonewell (2003) further proffered the following cycle as a powerful model

for organizing CCS — based teaching in the classroom.
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In this figures, the question cycle represents an effective model for (CCS) use in

the classroom.

According to D’ Avanzo (1997), CCS based instruction makes students
become active participants in the learning process. This engagement of students in
the teaching and learning results in more learning than the traditional lecture
format offers. He concluded that this form of learning makes students develop a
more solid integrated, useful understanding of concepts and their interrelationship

and applicability.

Wenk (1997) proftfered that the largest barrier to the adoption of CCS —
based teaching is, perhaps, the fact that instructors must learn new skills and adjust
to new roles and this, he added, can be intimidating and demanding. Johnson
(1991) in his submission, stated that an instructor must also learn the art of class
management — soliciting and moderating discussion and directing students
attention using information revealed through CCS answers and discussion to model

students.

26 HIGHLIGHTS ON CLASSROOM COMMUNICATION SYSTEM

Burbstein (2003,), submits that a classroom response system is a form of

technology that:
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-allows an instructor to present a question or problem to the class.

-allows students to enter their answers into some kind of device and

-instantly aggregated and summarizes students’ answers for the instructor.

-a response system can conceivably be as basic as a button on every seat in the
classroom and a readout dial for the instructor showing how many buttons are
depressed. ECAR (1997), stated that a classroom communication system (CCS) is
a response system that provides additional support for specific students —active
question driven discussion — centered pedagogy. This is in the form of: Instantly

constructing a histogram of class-wide answers for the instructor.

Providing the instructor with map of the classroom that displays students

names and question answers by seat.

Supporting integrated creation, management display and archiving of question.
This is likely to draw all students along but it requires diligence and persistence on

the part of the teacher.

A successful classroom learning and teaching, according to Littlejohn, (2000),
relies on communication between the teacher and the student. He observed that

students’ own interpretation and understanding are the key to what gets learned.

Candlin, (2008) Says that devices for opening up communication include:
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- A short letter to my teacher.

-Students make questionnaire for other students.

-How work will be done (in group or homework behaviour)

-Student in class-room decision making.

Student designed exercise for student.

Students plan for a class session.

Students plan for their own out-of-class work.

Students' determined homework.

Student designed test.

Condlin (2008), also suggested that responses that solicits student

involvement in classroom decision making including:

Student designed exercise for the students.

Students plans for classroom session.

Students plan for their own out-of-class work.

Students' determined homework.
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Students designed test to be drafted into classroom communication techniques.

Condlin, further suggested that it is important to improve students in classroom

decision making through:

Student designed exercise for other students.

Student plans for a classroom session.

Student plans for their own out-of-class work.

Students' determined homework.

Student designed test.

Involving students this way facilitate both the teacher and the learners.

2.7  UsingInformation and Communication Technology in Secondary

Schools.

Thierer (2000,) is of the opinion that the role of technology in teaching and
learning is rapidly becoming one of the most important and widely discussed
issues in contemporary education policy. Most experts in the field of education
agreed that when properly used information and communication technology hold
great promise to improve teaching and learning in addition to shaping workforce
opportunity.
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Poole (1996) indicated that computer illiteracy is now regarded as the new
illiteracy. There is no doubt that computer can aid the instructional process and

facilitate both teaching and learning.

Becker (1985) reported a comprehensive survey of the instructional uses of
computer in the United States public and non public schools. His report explained
that over one million computers were in American elementary and secondary
schools and that, more than fifteen million students used them in 1985. The report
also says half-1-million teachers used computers during the same period and that
half of US. Secondary schools (about 16, 500 schools) owned 15 or more
computers. It has been almost two decades since the figures quoted above were
released. There is no doubt that these figures will have increased tremendously by

now.

Okebukola (1997), noted that computer is not a part of classroom technology
in 90% of public schools in Nigeria. Thus, the chalkboard and textbooks continue
to dominate classroom activities in most secondary school in Nigeria. If a country,
like Uganda which has less than fifty percent of Nigeria’s resources, is now using
information and communication technology to help secondary school students to
become better information users, then there is a big question as to why Nigeria is

still a non starter in the area.
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The question: “Why is Nigeria still lagging behind?” still persists. According
to Okebukola (1997) however, the answer to this question relies squarely on
dilettantish treatment of matters and gross mismanagement of the huge resources
the nation is imbued with, and the inability of leaders to prestige Nigeria
development needs. There is no doubt that in the current harsh economic crunch
difficulty for most parents to cater well for the education of their children. It is a
very welcome development that the private sectors have embraced ICT to stay
afloat. The banking sector, insurance manufacturing industries and multinational
companies in the oil sector have all embraced multimedia technology to bring

innovative solution to their various challenges.

It 1s painfully obvious that Nigeria must embrace ICT if it desires to be a
major player in the global market place of ideas and prepare its citizens for the new
environment today and the future. This is because ICT now possesses the
versatility for teaching and learning, management, economic development, high
technological development and ever as a necessary tool for widening and for

strengthening the nations’ scientific and technical horizon and capabilities.

On the question why Nigeria needs ICT, Okebukola (1997) states that it
would appear and sound too simplistic and unnecessary to say that Nigeria needs

information and communication technology. However, the political condition in
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Nigeria for the past thirty years leaves no room for continuity in high place,
misplaced priority and consumer culture. The direct implication of these is a
battered economy and an educational system that is decaying by the day. In 1998,
however, in an attempt to keep pace with development in computer education,
promising and confronting as this is, it never made any significant impact on most
governmental organization. Private organizations have, however, barrowed the

designs and are making apparent progress in the area.

The potentiality of ICT as aid or facilitator of teaching and learning is quite
obvious. According to Thomas (1987), the importance of ICT is quite evident from
the educational perspective, altogether the chalkboard, textbook, radio/television,
and films have been used for educational purpose over the years; none has quite
impacted on the educational process like the computer. While television had
impact on the audio-visual facilities of uses the computer is capable of engaging
the sense of sight, hearing and touch of the uses. This is quite true about the
computer, but it is important to remember that a sizeable percentage of Nigeria’s
population is computer illiterate. It is, however hoped that with the trend of ICT

awareness, very soon computer will come to stay in the nations educational milieu.

Shavinia (1997) is in the opinion that today’s learning contents are domain —

specific products and that they dominate the world market. According to Shavinia,
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domain-specific educational multimedia is directed to knowledge acquisition skills
development in the language arts, history, physics, literature, biology, chemistry

etc.

There 1s no doubt that ICT provides productive teaching and learning in
order to increase peoples creative and intellectual capacity and resources especially
in today's society of information and technology. Through the simultaneous use of
audio, text, multicolor images, graphics, motion ICT supplies ample and
exceptional opportunities to the learners to develop capacities for high quality

learning and to increase their ability to come up with fresh ideas.

2.8 TheChallengesof | nfformation and Communication Technology in

Schools

Daniels (2002) Remarked that ICTS have become, within a very short time,
one of the basic building blocks of modern society. Many countries now
regard understanding ICT and mastering the basic skills and concept of ICT
as part of the case of education, alongside reading, writing and numeracy.
However there appear to be a misconception that ICT generally refers to
computers and computing related activities. This isn’t so, although
computers and their application do play significant role in modern

information management. Other technologies and /or system also comprise
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of the phenomenon commonly regarded as ICTs. According to UNESCO
(2002) Information and communication technology, in addition to being a
subject in its own right, has an impact on most other curriculum areas.
Since the national curriculum requires that all school pupils from 5 to 16yrs
to use IT in every compulsory subject. Information Technology is so
versatile and pervasive that it is capable of being used in all fields of study.
In the sciences, the computer is used with sensors for logging and handling
of data; in mathematics IT is being used in collecting and analyzing data, IT
is used in modeling, geometry, design and technology. Computers
contribute to the pre-manufacture stages in many industries, to modern
languages, electronic communication and given access to foreign broadcast
and other materials. In music, to the computer enables pupils to learn to

play traditional instrument.

Information Technologyand the Curriculum

Solomon (1989) stated that as part of the IT curriculum, learners are

encouraged to regard computers as tools to be used in all aspect of their studies.

Particularly, the learners need to make use of the new multi-media technologies to

communicate ideas, describe projects and order information in their works. This

requires the learners to select the right medium for carrying their massages; to
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structure information in a hierarchical manner and to link together information to

introduce a multidimensional document.

Visscher (2003) observed that another use of IT in learning is currently
undergoing trial in the United Kingdom as the “Integrated learning system” (ILS).
This involves learning through rather than about It is, by providing structured
individualized tuition in numeracy and literacy using the system for short regular
sessions, learning progresses through the programme at a steady but challenging
rate of performance and produces report for teachers, learners and parents. This
approach provides highly structures targeted and assessed learning for short
periods of time. Pupils and teachers alike find the individual ILS reports helpful
and motivating and teachers have never before had such detailed and accuracy

analysis of children’s abilities.

2.10 Communicationin Teaching and learning

There 1s hardly any human transaction that is possible without
communication. Since communication is a form of interaction between one person
and another or others, saying or doing something which, as Abdullahi (1998) will
attract reactions in the minds of other people, it has thus become a very important
tool with which to transfer information from the teacher to the learner in the case

of classroom instruction. In the classroom, the person who initiates the classroom
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communication, the message and the person or persons to whom the message is
intended are of primary concern. Abdullahi,(1998) stated that, in the classroom
situation, the teacher is the communicator(the initiator of communication) and that
knowledge being imparted by the teacher is the message, and the receivers are the
students. He further observed that when the teacher changes or encodes his
thoughts according to his knowledge and skills (experience), the message will

reach the students (who are the receivers).

It is important to note that the message can only reach its target (the learners)
through a medium or channel. This channel could be, the air (audio), the feeling
(stimulus signs) and seeing (Visual) as Abdullahi (998), emphasized that when the
message reaches the students, they will make sense out of it by interpreting or

decoding the information according to their experiences. He maintained that

At this point the mental images of the teacher and the students ought to
match. However, the communication may go wrong somewhere between
the teacher and the students, which will call what is normally referred to

as communication gap.

Also to buttress the importance of communication in instruction, Paulinus
(2006) observed that communication can be regarded as an agent of change. The

aim, he reiterated, is to bring about desirable behavoural change in the learner.
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Furthermore, Robert (2001) explained that the space of change brought about by
new technologies has had a significant effect on the way people pass messages

interact in classrooms and other places of work and play world- wide. New and
emerging technologies challenge the traditional process of teaching and the way

education is manage.

BECTA (1998 —2001) British Educational Communication and Technology
Information Agency see Education and Information Technology as an important
area of study in its own right and so having a major impact across all curriculum
areas. This agency asserts that easy worldwide communication provides instant
access to a vast array of data, challenging assimilation and assessment skills. Rapid
communication, plus increased access to IT in the home, at work and in
educational establishment could mean that learning becomes a truly lifelong
activity-an activity in which the pace of technological change faces constant

evaluation of the learning process itself.

In the United Kingdom, Bolton curriculum ICT centre (1988), the
conservative government set up the Information Technology in schools (ITIS)
initiative to oversee expenditure in this area initially, the strategy focused on
encouraging teacher training in new technologies and the provision of hardware in

schools. Students were made to ready to LEAs, before obtaining the grant, each
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LEA was required to produced a policy statement and a five year plan for the
development of (IT) in its area one may say that Nigeria borrows and adhere to this
strategy, the Nation is more than likely to forge ahead in the area of providing

qualitative and functional education to its citizens.

The NGFL (2002) New Grant fund learning, asserted that all primary and
secondary schools be connected to the (NGFL) and that all teachers should be
competent and confident to teach with ICT, the grant further added that all students
should have school with good understanding of ICT and that all transactions
between central and local government and school will be electronic. This would
seem to reduce the human teacher to a mere facilitator or guide, leaving all the
teaching to computer. But this (IT), is devoid of any emotional strength, facial or
physical contact, thus it is highly dehumanized. When expertly utilized, the (IT)
could really assist both the teacher and the learner in gathering materials and

simplifying work load for both.

Peter (1993) sees technology as providing easier access for students to
materials previously supplied by the teacher. He added that it enhances the role of
the teacher as a manager of learning process rather than sources of the content, and

afford easier access for students to information, tutorials and assessments together
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with the use of (IT), such as word processor and spread sheets. These will help the

students to learn more productively.

211 Summary

This summary actually touched on the use and applicability of Technology in
education (audio and audio visual recording) and their applicability in the
classroom. However, this study only delved into communication and audio

recording as they are applied to teaching and learning in the classroom

It was also observed that communication becomes effective when it is
carried out in the downward, upward and horizontal movement. When this is done,
an enabling teaching environment, where all the participants in the teaching-
learning milieu can start the process of communication when the need arises. It is
of uttermost importance that the teacher uses the language that commensurate with
the learners’ age and capabilities. Barde et al (2003) observed that language is very
important in communication because people depend on it to encode message,
define purposes to write or to read. If a teacher communicates at a level in a
language above the learners” level, they will not get the message. They added that
the selection of words, pronunciations and gestures which are aspects of language

expression are all important in getting messages across.
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The right feedbacks can only be obtained when communication is effective, such
that both the teacher and the learners understand each other and respond
accordingly. Confusion and failures on the part of the student most result when
there is any form of communication barrier. This study was undertaken to examine
the effects of communication and audio recording on teaching and learning

empirically.

71



CHAPTER THREE

METHODOLOGY

3.1 INTRODUCTION

The main object of this study is to investigate the effect of recorded classroom
instruction on teaching and learning English language in secondary schools. There
exist difficulties amongst different language groups of Nigeria regarding classroom
dialogue, this was therefore investigated. The study also sought the reasons why a
good number of secondary school students fear the English language and fail
woefully, making them unadmittable in tertiary institutions. To obtain answers to
these questions, the methodology of this study is described fully in this chapter

under the following headings:

1) - The research design

i1) - Population of the study

i1i1) - Sample and sampling techniques

1v) - Procedure for data collection

v) - Internal validity and reliability of the instruments

vi) - Administration of the instruments
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vii) - Statistical techniques for data analysis

3.2 Research Design

This study used pre-test, post-test, control and experimental group method. A
Quasi-experimental design was adopted for this research. The experimental group
has been subjected to teaching via interactive sessions using pre-recorded
classroom instruction. The control group, on the other hand, was left with the
stereo-type method of teaching — with no much use of refined pronunciation or

articulation in the form of pre-recorded classroom instruction.

3.3 The Population

The target population of this study was Junior Secondary School II students and
their teachers of some selected public schools in Zaria Education Division. The
selection of the set of students above has been informed by the fact that these
students was not bothered by preparations for examinations as was their immediate
seniors — the JS III students. This set, the JS II students, would have all the time to

concentrate on the activities of the study.

The population of this study is 4963 JS II students and 647 teachers from 20

public secondary schools (Table 3.1).
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Table 3.1: Government Secondary Teachersnd Students Used in the sidy
Schools Showing Population of eachers and Students:

S/N School Teachers JSS II Students
1 Alhudahuda College 86 276
2 Barewa Colleger 84 390
3 G.S.S. Chindit Junior 42 332
4 GGSS Chindit Junior 22 158
5 GSS Zaria Junior 45 463
6 GSS Tudun Saibu 10 250
7 GSS Munchia Junior 23 305
8 GSS Yakasai 14 90
9 GSS Matari 5 19
10 GSS Zaria 69 160
11 GGSS Dogon Bauchi Junior 36 540
12 GSS Kofan Doka 25 383
13 GGSS Dinya 10 87
14 GSS Dakace 32 178
15 GGSS Pada Junior 38 215
16 Aminu GSS Junior 23 500
17 GSS Awai 11 87
18 GSS Kugu 9 159
19 GSS Likoro 13 192
20 Sheikh Ibrahim Arab Sec. Sch. Anex 50 188
Total 647 4963

The selected set of students (JSII), offer all the subjects in the curriculum
beside having the time and the right frame of mind to participate in the study. This

means that there will be full participation especially in the subject chosen for the
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study (English Language). Again, since the schools chosen for this study are
located in the urban, semi1 urban or rural areas, the Public schools were selected for
the study because most parents can only afford to send their children to public
schools where school fees are much lower than those charged in private schools
and federal schools. There was also a strong possibility that more communication
problems would manifest more in larger population as is the characteristic of

public schools.

3.4 The Sample and Sampling Procedure.

The subjects used for this study were drawn from a population of 4963.JS II
students and 647 teachers from 20 schools in Zaria Education division of the
Kaduna State Ministry of Education. To obtain the sample size from these two
populations of teachers and students, the Krejcie and Morgan table was used to
meet the recommendation proffered by the American National Education

Association.

Therefore, from the students’ population of 4963 and teachers’ population of 647,
samples 0f 495 and 115 respectively will be recommended. Thus 495 students and
115 teachers will represent the sample size for this study. The purposive sampling

was used for selecting responsive and resourceful teachers who use the pre-
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recorded instruction and those who are given to conservative or traditional mode of

pedagogy. The students will be intact students of the selected teachers

Table 3.2: Government Secondary Schools Showing Sample of Teachers and
Students Used in the study

S/N | School Teachers | JSS II Students
Males | Females | Total
1 GGSS Chindit Junior 22 0 158 158
2 GSS Yakasai 14 75 15 90
3 GSS Dinya 10 56 31 87
4 GSS Zaria 69 103 57 160
Total 115 234 261 495

3.5 Procedurefor Data Collection

The subjects of the study (students and their teachers) were identified through their
respective classes. The teachers who use the audio recording instruction as
directed by the researcher) and those who use the traditional methods will be
identified. The next procedure will be splitting the groups into control group and
the experimental group. A pre test assessment will be given to the two groups to
ascertain the homogeneity of the groups. Thereafter, the post test assessment will

be administered to the two groups after treatment to the experimental group only.
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The difference in the effectiveness of the teaching-learning situations of both the
traditional and the pre-recorded methods of instruction will be determined from the

post test.

Teachers of the experimental groups will be brainstormed on the use of the pre-
recorded methods of instruction and later, in conjunction with the researcher give

the learners the audio recording instructions.

The students were tested (post test) after two weeks of the instructions to find out if
there was any difference in the performance of the experimental group and the
control group. Also from the result of the post test for the experimental group, the
difference in performance between male and female students will be compared and

impact of school location shall be determined.

3.6 Internal Reliability and Validity of the Instruments.

In order to ascertain the reliability and determine the validity of the instruments
used, a pilot study was conducted in Demonstration Secondary School, Ahmadu
Bello University (main campus) Zaria. The result of the reliability estimate from
the pilot study shows a significant value of 0.76 using test-re-test reliability
estimate. Also the validity of the instrument was confirmed from experts’

comments that the questions set were adequate and satisfactory.
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3.7 Administration of the Instrument.

The participating teachers of the experimental group were each given the test items

to go through and be familiar with it.

The control group is located far away from the experimental group to avoid any
leakage of the test items. The control groups comprises of G.S.S. Yakasai and
G.S.S Dinya which are rural schools situated at some thirty to thirty five kilometers
south of Zaria. The control group (G.G.S.S. Chindit and G.S.S. Zaria) is located in
Zaria. This distance assures a leakage-free experiment.

Both the control and experimental groups were administered a pre-test to find out
their homogeneity. Thereafter, the experimental group was subjected to some
teaching via audio recordings for two weeks. The control group, on the other hand
was left with the traditional tuition.

After the two weeks of treatment (teaching) to the experimental groups, another
test (post-test) was administered to both the control and experimental groups. This
is to find if there is any difference in the performance of the two groups. All these
tests were administered by the teachers who participated in the study in cognition

with the researcher.
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3.8 Statistical Techniques for Data Analysis.
The t-test and analysis of variance (ANOV A) was adopted in the analysis of data

in this study. t-test was used to analyze the following null hypotheses
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Ho;  There is no significant difference between the English Language
performance of students taught by the pre-recorded instruction technique

and the traditional teaching method.

Ho, There is no significant difference between the English Language
performance of student treated with pre-recorded instruction whose teachers
are from the same locality and those whose teachers are not from the same

locality

Ho, There is no significant difference between the English Language
performance of male students and female students who were taught by the

pre-recorded instruction technique

The use of the t-test will be informed by the fact that two means are involved —
dependent and independent variables. As a result the t-test will be used to test the
possible differences that will likely be found in the results of the two teaching and
learning methods (pre-recorded instruction and traditional instruction). The t-test
results from the two localities and differences in performance between male and

female students will also be determined.

Also analysis of variance will be used to test the third and fifth hypotheses that

says
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Ho; There is no significant difference between the English Language
performances of student treated with pre-recorded instruction whose

teachers have varied years of experience

The use of the f-test will be informed by the fact that three or more parametric

variables and their means are involved

3.9 SUMMARY

This chapter hinted on the methods and procedures adopted in drawing the
sample size of the study. It discussed the instruments and data collection
techniques. The trial test informed the reliability of the instrument which were
vetted and validated. A total of 610 respondents — 115 teachers and 495 students
comprising 234 males and 261 females will form the sample for the study. Twenty
two teachers and 158 students were drawn from GGSS Chindit Junior, 14 teachers,
75 male and 15 female students came from GSS Yakasai. Also 10 teachers and 87
students came from GSS Dinya while 69 teachers and 160 students were from GSS

Zaria.
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CHAPTER FOUR

DATA PRESENTATION, ANALYSES AND DISCUSSIONS

4.1 INTRODUCTION

In this chapter, data are analyzed, presented and discussed in respect of results of
pre-test and post-test given to respondents (Students and their Teachers) in both

control and experimental groups

4.2 Data Presentation.

The purpose of this section is to provide empirical evidences for drawing
conclusions on the research questions and the null hypotheses that were raised
during the course of the study. Analyses and interpretation of the findings for the
study were carried out based on the post-tests administered on the control group
and the experimental group and the conclusions drawn according to the decision

rule at 0.05 level of significant.

A total of 177 students from two schools GSS Yakasai and GSS Dinya were
randomly classified as the control group, while 318 students from GGSS Chindit
(Junior) and GSS Zaria represented Experimental group as shown in table 4.1

below.
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Table 4.1 Distribut ion of Respondents by groups

Groups School Teachers | JSS II Students
Males | Females | Total
Control GSS Yakasai 14 75 15 90
GSS Dinya 10 56 31 87
Experimental | GGSS Chindit (Jr) |22 0 158 158
GSS Zaria 69 103 57 160
Total 115 234 261 495

Although a total of 115 teachers were involved in the study, only 81 fall under the

classification of experimental group and their locality are shown in table 4.2 below

Table 4.2 Distribution of Teachers in the experimental group by the their locality

Locality of School Teachers | JSS II Students
Teachers Males | Females | Total
Outside locality |GGSS Chindit (Jr) 22 0 158 158
Within locality | GSS Zaria 69 103 |57 160
Total 91 103 | 215 318
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Twenty two (22) teachers from GGSS Chindit live far away from the vicinity of
the school probably as a result of the school being situated at an army barrack. The

69 teachers from GSS Zaria however, were confirmed to reside within Zaria city.

Teachers’ years of teaching experience was also considered as a factor that could
affect the English Language performances of students treated with audio-recording
instruction therefore, the summary of the distribution of teachers and students by

the teacher’s years of teaching experience is given in table 4.3 below.

Table 4.3 Distribution of students in the experimental group by teachers’ years of teaching

experience
Years of Teaching School JSS 1T Students
Experience Males | Females | Total
Below 5 years GGSS Chindit Junior |0 58 58
5-10 years 0 50 50
Above 10 years 0 50 50
Below 5 years GSS Zaria 25 27 52
5-10 years 48 10 58
Above 10 years 30 20 50
Total 103 215 318

There were 58 students from Chindit School whose teachers had below 5 years
teaching experience, 50 students from the same school have teachers with 5 -10

years and above 10 years teaching experiences respectively. In GSS Zaria
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however, 52 students have teachers whose teaching experience is below 5 years, 58
of the students have teachers with 5 -10 years teaching experiences and those

whose teachers have above 10 years teaching experiences are 50.

43 Answers to Research Questions.

In order to establish the existence or otherwise of homogeneity among all the
students engaged in the study and also to provide answers to the research questions
raised in the study, descriptive analyses was used in computing the results as

shown in the tables corresponding to each question below

In order to establish the homogeneity of the students engaged in the study, a
random sample was used to group the students into experimental and control
groups. The summary of students’ pretest performance in oral instruction in

English Language is presented in table 4.4 below

Table 4.4 Descriptive Statistics for pretest between experimental and control groups
Source N Mean |Std. Deviatior

Experimental Goup [31€ 54.110: |12.4151¢

Control Group 177 44.440° |12.6049:

The descriptive analysis of the data which explained the equality level

computation in table 4.4 showed that there was no much difference between the
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mean score of the control group and the experimental group, the mean score and
standard deviation for control group was 54.11 and 12.42 respectively while the
experimental group being respectively 44.44 and 12.6. The mean and standard
deviation indices shown in table 4.04 above were indication that all the students
engaged in the study had equal level of performance in oral English before the

treatment.

Research Question 1

Would there be any difference between the English Language performance
of students taught using audio recording instruction and those taught using

the traditional teaching method?

In order to provide answer to the above question, table 4.5 shows a

summary of the descriptive statistics for the answer.

Table 4.5 Descriptive Statistics for posttest between experirental and control groups
Groups N Mean Std. Deviatior
Experimental 31¢€ 56.141! 10.3003:

Control 177 45.559¢ 11.7099!

The post-test analysis on research question 1 was to determine the effect of the
treatment on the experimental groups. The result as contained in table 4.05 shown
above, had a slight difference in mean and standard deviation scores of 45.56 and
11.71 respectively for control group when compared with the scores in the pre-test.
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However, there was a wide difference in the indices for the experimental group
before and after the treatment. The mean and standard deviation for the

experimental group were respectively 56.14 and 10.30 as shown in the table.

Therefore, one can categorically say that there were differences between the
English Language performance of students taught by the pre-recorded instruction

technique and those taught by the traditional teaching method.

Research Question 2

To what extent does the audio recording instruction make students whose
teachers are from varied tribal backgrounds perform better than one

another?

The answer to research question 2 is summarized in table 4.6 below.
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Table 4.6 Descriptive Statistics for performance of students within same locality with
teachers and those outside teachers’ locality

Locality |N Mean Std. Deviation
Within 158 |56.9557 9.44400
Outside (160 |55.3375 11.05213

The answer to research question 2 was to determine the effect of the treatment on
the students’ performance with respect to their being within same locality as the
teachers or outside of the locality of their teachers. The result as contained in table
4.06 showed that the students whose teachers are within the same locality had a
mean score of 56.96 as against a mean score of 55.34 for students whose teachers
are outside their locality. Their standard deviation stood at 9.44 and 11.05
respectively which implied that the average scores for the two groups are not too
wide. However, the mean score showed for performance of students who are in the
same locality with their teacher were more at advantage than those who are not in

the same locality with their teachers.

Research Question 3

Do audio recording instructions make students whose teachers have varied years of

experience perform better than one another?

In order to provide answer to research question 3, table 4.7 gave a summary of the

descriptive statistics for the answer.
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Table 4.7 Descriptive Statistics for performance of students with respect their Teachers
teaching experience

. Std. Minimu |Maximu
Years of Experience
N Mean |Deviation 'm m
Below 5 110 54.2182 [9.80487 34.00 75.00

Between 5 to 10 108 57.7130 |8.99434 37.00 80.00

Above 10 100 56.5600 |11.80936 30.00 85.00

Total 318 56.1415 |10.30032 30.00 85.00

The result as contained in table 4.07 shown above had slight differences in mean
and standard deviation of students’ performance with respect to their teachers’
years of experience. The performance of students whose teachers had below five
years of teaching experience was 54.22 and 9.80 respectively, the performance of
students whose teachers had between five and ten years of teaching experience was
57.71 for mean score and 9.80 for the standard deviation. Performance of students

whose teachers had over ten years of teaching experience showed a mean score of

56.56 and standard deviation of 11.81.

Research Question 4

Is there any difference between the performance of male and female students

who were taught by the pre-recorded instruction technique?

The answer to research question 4 is summarized in table 4.8 below.
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Table 4.8 Descriptive Statistics for performance of male and female students

Std.
Gender N Mean Deviation
Male 103 58.1359 8.63423
Female 215 55.1860 10.89940

The result as contained in table 4.7, indicated that male students scored higher than
the female students as male had mean and standard deviation of students
performance to stood at 58.14 and 8.63 respectively, female students’ scores stood

at 55.19 for mean and 10.90 for the standard deviation.

In order to determine the existence or otherwise of significant difference in the

variables under study, the four hypotheses formulated were tested as shown below.

4.4  Testing the Hypotheses

The following null hypotheses were tested to aid the findings of the study.

Ho; There is no significant difference between the performance of students in
English Language taught using the audio recording instruction and those taught

using the traditional teaching method.
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The test of this hypothesis was to ascertain the effectiveness or otherwise of
teaching English Language via the pre-recorded instruction technique. The

summary of the test is shown in table 4.9

Table 4.9 Independent Samples-test for difference betweerExperimental and

Control group post-test

Std.
Groups Df t p-value | Decision
N Mean | Dev

Experimental | 31g 56.14 |10.30
H,l

Control 177 45.56 11.70 493 10.42 0.000 Rejected

The experimental and control groups stood at approximately 56.14 and 45.56
respectively. The standard deviation were respectively 10.30 and 11.71, the
decision rule rejected the hypothesis based on the fact that the significant p-value
ZDV OHVV WKDQ DOSKD YDOXH . DGRSWHG
test value was 10.43 at a degree of freedom 493. Therefore the computation
revealed that there was significant difference between the performance of students
taught English Language by the pre-recorded instruction technique and those

taught by the traditional method.

Ho, There is no significant difference between the English Language
performance of student treated with audio recording instruction, whose teachers are

from varied geographical and tribal backgrounds.
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The second hypothesis was to verify the influence of students-teachers locality on
the performance of students treated with pre-recorded instruction whose teachers
are from the same locality and those whose teachers are not from the same locality,

the summary is shown in table 4.10.

Table 4.10Independent Samples-test for difference in performance with respecto
locality

Locality |N Mean ([Std. Dev|Df |t Sig. (2-tld) |Decision

H02
Within  [158  |56.96 [9.44 316 |1.40| 0.16 Retained

Outside |160 55.34 (11.05

Independent sample t-test was used to analyze the hypothesis and the mean
performance of students’ treated with pre-recorded instruction whose teachers are
from the same locality with the students was found to be 56.96 with standard
deviation 9.44 while students’ whose teachers are not from the same locality had a
mean score of 55.34 with a standard deviation of 11.05. The calculated t-value and
the p-value stood at 1.40 and 0.162 respectively on a degree of freedom 316. The
decision rule showed that the hypothesis was retained which implied that there was
no significant difference between the English Language performance of student
treated with pre-recorded instruction whose teachers are from the same locality and

those whose teachers are not from the same locality.

92



The third hypothesis verified influence of teachers’ years of teaching experience on

English Language performances of student treated with pre-recorded instruction.

Ho; There is no significant difference between the English Language
performances of student treated with audio recording instruction whose teachers

have varied years of experience

The summary of the test of the third hypothesis was shown in table 4.11 below

Table 4.11ANOVA (f -test) for difference in performance in respect of teachers’ years of
experience

Source Sum of Df Mean F Sig. | Decision
Squares Square
Betw Groups 691.137 2 345.56 _
H,; Rejcted
Wthin Groups 32941.51 315 104.58 3.30 | .04
Total 33632.63 317

Analysis of variance was used to analyzed the hypothesis and the sum of square for
performance of students’ treated with pre-recorded instruction between the
categories of teachers’ years of experience stood at 691.127, while the sum of
square for within the categories of teachers’ years of experience was found to be
32941.505.the mean sum of square for the categories are respectively 345.563 and
104.576, the computed f —test stood at 3.304 and the significant value was 0. 038.
The decision rule therefore was to reject the hypothesis, since the significant value

is higher than the p-value of 0.05 adopted in the study. Rejecting hypothesis simply
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implied that there was significant difference in the performance of students from
the three categories of teachers with varying years of experience. It is therefore,
necessary to find out where and at what point does the different existed by the use
of Scheffe’s post-hoc test as shown in table 4.12 below.

Table 4.12  PostHoc Tests for difference in performancein respect of teachers’ years of

experience

Year A Year B Mean Difference Sig.
(Year A —Year B)

Below 5
5to 10 -3.49478" 043*
Below 5 3.49478" 043%

5t0 10
Above 10 -2.34182 255
Above 10 1.15296 719

Above 10

Below 5 2.34182 255
5to 10 -1.15296 719

The mean difference is significant at the 0.05 level.

It is glaring that that there 1s difference in the performance of students with respect
to their teachers’ years of teaching experiences most especially, those whose

teachers had experience of less than 5 years and those whose teachers had between
5 to 10 years teaching experience, as the post-hoc analysis revealed that significant

difference of 0.043 existed between students’ performance whose teachers have
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below 5 years teaching experience and those whose teachers have between 5 to 10
years teaching experience. There was no significant difference between
performance of students whose teachers have less than 5 years and those with
above 10 years teaching experience, also no significant difference between
performance of students whose teachers had between 5 to 10 and above 10 years
teaching experience. Hence, one can rightly say that teachers experience influenced

English Language performances of student treated with pre-recorded instruction.

The forth hypothesis focused on gender impact on the English Language
performances of student treated with pre-recorded instruction. The hypothesis

given below stated that

Ho, There is no significant difference between the English Language
performance of male and female students who were taught using audio recording

instruction.

The summary of the test of the forth hypothesis was shown in table 4.13 below
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Table 4.13  Descriptive Statistics for performance of male and female students

Sig. (2-
Gender N Mean Std. Dev | Df T tailed) Decision

Male 103 58.14 8.63 316 | 2.41 .02 Hos

Rejected
Female 215 55.19 10.90

A t-test statistics was used to analyzed the hypothesis and the calculated t —score
for performance of students’ treated with pre-recorded instruction between male
and female students stood at 2.408, the significance was 0.017, and the decision
rule entailed the rejection of the hypothesis. There existed significant difference

between the performance of male and female students’ treated with pre-recorded

instruction.

4.5 Discussion of the Result:

From the data analyzed in this chapter, it was revealed that there was significant
difference between the performance of students taught English Language by the
pre-recorded instruction technique and those taught by the traditional method, the

second hypothesis however showed that the hypothesis was retained which implied
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that there was no significant difference between the English Language
performance of student treated with pre-recorded instruction whose teachers are

from the same locality and those whose teachers are not from the same locality

The study also revealed that there was significant difference in the performance of
students from the three categories of teachers with varying years of experience.
Difference existed between students’ performance whose teachers have below 5
years teaching experience and those whose teachers have between 5 to 10 years
teaching experience. However, there was no significant difference between
performance of students whose teachers have less than 5 years and those with
above 10 years teaching experience, also no significant difference between
performance of students whose teachers had between 5 to 10 and above 10 years

teaching experience.

The study also revealed that there existed significant difference between the

performance of male and female students’ treated with pre-recorded instruction.

97



CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS®

5.1 Introduction

This chapter gives summary of the study. Based on the research findings,
conclusions were drawn and recommendations were made. The study looked into
the effects of audio-instructions on learning performance in English Language

among junior secondary school students in Zaria.

Based on the data gathered from all the post-test, four research questions and
corresponding four null hypotheses were formulated for the study, the research
questions were answered and the four hypotheses were tested at a significant level
of 0.05. Null hypotheses 1, 2, and 4 were tested using t-test statistics while
hypothesis 3 was tested using analysis of variance (ANOV A) and Scheffe post hoc
analysis was used to determine point of difference after analyzing hypothesis three.

The summary of the major findings is given in section 5.2 below.
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5.2 Summary of Major Findings

After analyzing the data, the following were the major findings:

(@)  The performance of students treated with audio recording instruction
performed better than students who were taught using traditional method of

teaching.

(b)  Similarly, there was no significant difference between the performance of
students in the English Language whose teachers are from different geographical

and tribal backgrounds.

(c)  The study also revealed that there was significant difference in the
performance of students from the three categories of teachers with varying years of

experience.

(d)  The study also revealed that there was significant difference between the

performance of male and female students treated with audio recording instruction.
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5.3 Conclusion

Based on the findings of the study, the following conclusion could be drawn.

The performance of students hinges on their teachers tribal backgrounds and their
exposure to audio recordings, synectics and participative developmental
programme. As evident from the findings, students whose teachers had more years
of teaching experience performed better than the students whose teachers had
fewer years of teaching . After treatment, the experimental group performed better
than the control group. However there is no difference in the performance of boys
and girls —both genders performed better after the treatment with audio recording
instruction. Finally, audio
recordings showed significant impact on students’ performance in English

Language as could be seen from the result of the study.

5.4 Recommendations

Based on the findings made in this study, the following recommendations are

advanced:

There was a marked improvement in the performance of students after being
taught with the aid of audio recording, as such it is recommended that schools see
to it that their students get taught with the audio recordings by providing their

teachers with all necessary facilities and support.
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Audio recording assisted instruction seemed to helprove the
performance of both male and female students in the English Language.
It is therefore, recommended that teachers adopt and continue using
audio recordings in their schools.

3. The findings of this research work also revealed that the performahce
students taught with audio recordings was much higher under teachers
with many years of teaching experience than under teachers with less
experience. It is thus recommended that all teachers should be trained in

the use of audio recordings through wohkgs and inductions.

4.

1. From the result of the findings, it was revealed that teachers whose
students find it difficult to interact with them came mostly from
different geographical and tribal backgrounds. It is therefore important
that such teachers mingimore freely with the students, colleagues and
others in the school locality.

5. The ministry of education should introduce periodic developmental

programmes like audio recording instruction workshops and induction
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programmes that will familiarize teachers with the use of audio electronics and
their use in teaching-learning experiences in schools. This will enhance teacher-
learner participation in the classrooms thus improve students’ performance and
teachers’ effectiveness. Since teachers of secondary schools within the scope of
the study are made up of those from within and outside the locality of the
schools in which they teach, interactive and socialization sessions must be
organized frequently so as to smelt any existing differences and difficulties in
communication. This will help in polishing teachers’ efficiency in their delivery
of instruction.

6. This study recommends that a period be created for interactive synectics
and dramatics that would encourage participation and probably build healthy
competitive composure in the learners. This is likely to help wipe out timidity
and complacence in the learners, and thus create room for more active
responses in the classroom.

7. It is also advised that Text book publishers put together packages that
would comprise of both audio and text for use in schools so that not even the
learners but also those teachers who experience some difficulties

communicating with learners might benefit.
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8. Since this area of research permeates all fields of study, the researcher is
also recommending that fellow researchers can exploit this study for further

researches on the topic in other levels as well as in other subject areas.

0. There is also the need for Nigerians; teachers and students alike; to put in
more efforts in the teaching and learning of English Language, as it is the language
of instruction, if the country wishes to attain the 2020 development vision.

5.5  Suggestions for Further Studies

Further studies in a number of areas related to the use of audio media to enhance
performance not only in the English Language but in all other subjects among
junior secondary school students in Zaria Education zone Kaduna State in
particular, and in Nigeria as a whole should provide a therapeutic research
experience.

There 1s also the need for further investigation to find out the efficacy of the use of
audio visual media in facilitating performance of students in the science. Even
though many studies have found audio visual to be effective in enhancing recall,
grasping concept, imagination etc. it is the researches belief that the impact of
audio and audio visual should still be searched and researched since new
technological finds are still emerging and their use in the field of education still

new.
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Looking at the results of the findings in the study one 1s inclined to think that
programs like “Sesame Street” could not only be replicated in Nigeria but produce

it with the Nigerian culture injected into it.
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APPENDIX A

LESSON PLAN FOR ORAL PRODUCTION

IN EXPERIMENTAL GROUP

USING PRE-RECORDED EXERCISES

Group: Experimental (Oral production).

Class : JSII

Time : 45 Minutes.

Subject Area: Oral English

Topic : Oral production of vowel symbols (monophthongs &  diphthongs)

Instructional Material ~ : An excerpt from: “Success in oral English for Schools
and Higher Institutions; by H. I. Iyiola ;and an audio production rig ( a
combination of CD player and loudspeakers). Behavioural Objectives :At
the end of the lesson, students should be able to identify sound symbols from given

words and be able to say them satisfactorily.
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Previous Knowledge : Students are familiar with the sounds of certain words
and names of common objects around them. They can say some of the words with

some degree of proficiency

Introduction : The teacher introduces the lesson by writing some common words
on the board and asking the students to read them the best way they can. Words
such as,: bird, bed; sun, son; cot, cut etc. are used to draw sound distinction within
each pair. The teacher then introduces the pronunciation key to the students. The

students are asked to listen to a sound production of the pronunciation key as thus:

Presentation Step I: The teacher supplies each student with a written text of
the exercise and instructs them to listen to the oral
production as they read the texts. Vowel sounds 1 to 4 are
treated under this step. This covers the symbols,
/1:/,/1/,/e/ and/e&/.
92:(/ L SURQRXQFHG HH /LVWHQ WR WKH WDSH
This vowel is produced by raising the front of the tongue behind the front of the
loer teeth. The lips are spread with the tongue tensed and the rims making contact
with the upper molars. The following letters or groups of letters are used to realize

the sound.
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fig 4: diagram showing shape of lips and position of tongue in vowel /i:/

ee as in:
breeze
fee
squeeze
been

e as in:
complete
compete
he

these
we
secret
secrete
legal
penal
eke
Eden

ie as in:
" belief
grief
brief
piece

eaasin:’
beat

deal

seat
peace

/bori:z/
/fiz/
/skwi:z/
/bi:n/

/kom'pli:t/
/kam'pi:t/
/hi:/
10i:z/
/wi:/
/'si:krit/
/sTkri:t/
/li:gl/
/pi:nl/
/i:k/
[i:dn/

Jorlizf/
/gri:f/
/bri:f/
Ipi:s/

/bizt/
/di:l/
[si:t/

~ Ipis/

screen
cheek
feed
deed

she
delete
precede -
secede
concede
concrete
convene
me
supreme
even
kerosene

relief
field
thief
chief

cheat-
meat
leaves
lead (v)

[skri:n/
ik
/fid/ .
/di:d/

i/
fdr'li:t/
/prT'si:d/
fsI'si:d/
/ken'si:d/
/'kpykri:t/
/ken'vi:n/
/mi:/
[su:'pri:m//sju:/
[i:ven/
/kerasi:n/

/rlisf/
/fi:1d/
/8i:f1
Itfi:ft

i
/mi:t/
Mi:vz/
Ni:d/

10

heed  /hi:d/
agree /a'gri:/
wheel /wi:l/
geese  /gis/

media /mi:dis/

‘mete  /mi:t/

evil livil/
female /fi:mell/
stampede /stem'pi:d/
epoch /i:pok/
arena /a'ri:na/
devious /'di:vias/
renege /rini:dz/

eco  [i:gavu/
genius /d3inias/

siege  /si:d3/
achieve /a'tfi:v/
shield /[i:1d/
niece - /ni:s/

teach  /tiztf/
heal  /hi:l/
feature /fi:tfa/
league /li:g/

el a
con

seiz

ey a

key

uay
quay

ias
mac
polic
pres
mag.
vase

o€ as
foeti

oest!

ui as
suite

ae as
orthc
verte

medi

VOY
This
sourn
of th
Lette
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ei as in:
conceive  /kan'si:v/ conceit /ken'si:t/ protein /'p-auti:n/ .
deceive /dr'si:v/ receipt /TI'si:t/ ceiling /'si:lin/
seize /si:z/ receive /rI'si:v/ ~ caffeine/'kzfi:n/
ey as in: : & ;

key /ki:/ donkey /'donki:/ geyser /'gi:zo/
uay as in: €0 as in: j :

quay /ki:/ people /'pi:pl/ feoff  /fi:f//fefs
icas in:

machine /ma'[i:n/ elite ler'li:t/ physique /fI'zi:k/
police /pa'lizs/ routine /ru:tizn/ vaccine /'vaeksi:n/
prestige /pres'ti:z/ marine /ma'ri:n/ fatique /fa'ti:g/
magazine /mega'zi:n/ chlorine /'Klo:rizn/ ravine /ro'vi:n/
vaseline /veesli:n/ margarine  /ma:d3a'ri:n/ invitro /in'vi:trewu/
oe as in

foetus /'fi:tas/ oedipal - /'i:dipl/ phoenix/'fi:niks/
oestrogen  /'i:strodzan/ amoeba /8'mi:ba/ subpoena /sa'pi:na/
ui as in )

suite /swi:t/ mosquito  /ma'ski:tov/

ae as in :

orthopaedic /2:89'pi:dik/ formulae /'fo:mjali:/ antennae /zn'teni:/
vertebrae  /'v3:tibrelyj:/ anaemia /@'ni:mia/ aegis /i:d31s/

medi(e)aeval /midy'-vi/ paediatrics  /pi:'diatriks/ aesthetics /i:s'Getiks/

VOWEL 2/1/ pronounced e O Listen to the tape:
This is a short vowel] and it is articulated in the ‘Same manner as the long /i:/

sound. However, the position of the tongue is nearer the centre than to the front
of the teeth and the tongue is relaxed instead of being tensed as in the former.
Letters used in realizing the sound include the following. ‘

11
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iasin:
sit

bit
misfit
with
chin

y as in:
city
rhythm
happy
synonym

e as in:
pretty
bucket
market
basket
except
women
enforce
college

/sitf
/bIt/
/'misfit/
/w18//0/
/Hm/

/'s1ti/
/'ridom/
/'heaepi/
/'sin@nim/

/'priti/
/'bAKIt/
/'ma:kit/
/'ba:skit/
/1k'sept/
/'wimIn/
/In'fo:s/
/'’kolidz/

fit
kit
bid
resit

this

lorry
symbol

sympathy

lady

ticket

examination /Igz@ml'nelfon/
engagement/In'gerdzmant/

jacket
houses
target
English
decision

/fi/
/K1t/
/bid/
/rT'sit/
/81z/

/ori/
/'stmbal/
/'sImpai/
/'lexdi/

ki

/'dzaekit/
/hauslz(n)/
f'ta:git/
ringlf/

- /d1's1zon/

ﬁg 5: diagram showing shape of lips and position of tongue in vowel /I/

© simple /'simpl/
mistake /ml'stelk/
filter /'filta/
spirit /'splrit/
skip /skip/
merry /'meri/
myth ~/m1©/
hymn /him/
plenty /'plenti/
wicked /'wikid/
epitome /1'pitami/
bonafide /bsuns'faldi/
reduce /rl'dju:s/
presume pri‘sju:m/
release /ri'lizs/
pretend /pri'tend/
prefect /'prifekt/

Note: students should _hote that “ed' participial morpheme that occurs before the
consonants /t/ and /d/ are also realized as the short /I/ sound.

as in:
wanted
planted

/'wpontid/
/'pla:ntid/

néeeded
hunted

/'ni:d1d/
f'hantzd/

12

counted
painted

/'’kavntrd/
/'pernt1d/

TR M \ PP 1)

s

n m -~

O 0

1e

ic
fu

fu
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st “" i

founded /favndid/ shouted /[autid/ landed endid/
stranded  /strendid/ grounded /grauvndid/ sounded  /saundid/
blessed(adj) /blesid/  sighted /sartid/ needed /mi:d1d/
ie as in:
ladies lerdiz/ families femriliz/ babies /berbiz/
countries  /'kAntriz/  cities [s1t1z/ _ ferries © ffer1z/

o1 // carries [keer1z/ buries /'beriz/ marries /'meeriz/

berries ~ /beriz/ sieve /sTv/ reverie /reveri/

Note: Most of the words in ‘ie” above are plural nouns and singular verbs. _

aasin: :
village  /vilid3z/ mortgage  /md:grdz/ private /praivit/
cottage  /kotidz/ manage  /menidz/ percentage /pd'sentidz/
courage /'KAridz/ advantage /ad'va:ntidz/ adage fo'didz/
ui as in:
build  /b1ld/ guild /gud/ guilt /git/
guinea  /Qni/ biscuit /'blskit/ guitar /glta:/
quilt /kat/
ay as in:
Monday /mandy/ or /er/ Tuesday /tju:zdy/ or fet/
y Wednesday /wenzdi/ or /el/ Thursday /93:zdi/ or /el/
f;ul gy Friday  /fraidi/ or /er/ Saturday /'setadi/ or /el/
j h Sunday /sAndi/ or fe1/

5

.’;m/' el as in: ‘ .

' counter‘eit /kavntafit/ forfeit /fo:fit/ . surfeit /s3:f1t/

nd/

kt/ u asin: ' :
business /biznas/ busy /bizi/ minute(n) /minit/

re the lettuce  /letls/

ice/ime/ite as in:

favourite /ferverit/ granite /'grenit/ ‘ opposite  /Dpazit/
| cowardjce /kavadls/  intestine  /In'testIn/ feminine  /femenin/
i famine  /femin/ exquisite  /1k'skwizit//eks-/ masculine/'mzskjelin/
13
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el /l/

i/

mi/
‘faidi/
:s/
cm/

founded
stranded

blessed(ad]) /blesid/

1e as in:
ladies
countries
carries
berries

/faundid/  shouted
/streend1d/  grounded

sighted
lerdrz/ families
Mkantriz/  cities
Ikeeriz/ buries
/'ber1z/ sieve

/favtid/  landed  /lendid/
/graundid/ sounded  /saundrd/
/sa1tid/ needed /ni:d1d/
[femiliz/  babies /belbiz/
['s1tiz/ ferri_e_s -~ [fer1z/
/'ber1z/ marries ['meriz/
/sIv/ reverie /revari/

Note: Most of the words in.‘ie’ above are plural nouns and singular verbs.

a.as i

village  /vilidz/ mortgage
cottage  /kotidz/ manage
courage /KAridz/ advantage
ui as in:

build  /brld/ cuild
guinea  /'gni/ biscuit -
quilt /it

ay as in:

Monday /mandV/ or /e1/
Wednesday /wenzdi/  or fel/
Friday  /fra1di/ or /er/

Sunday /sAndi/ or /e1/

ei as in:

counter‘eit /kauntafit/

u as in:

business /biznas/

lettuce  /letls/

ice/imef/ite as in:

favourite /fervarit/ granite
cowardice /kavuadls/  intestine
famine  /femin/ exquisite

/'prarvit/

/mo:g1dz/ private

/meenidz/ percentags /pa'sentidz/
/od'va:ntrd3z/  adage /a'didz/
/gud/ guilt /g1lt/
/'bIskit/ guitar /gita:/
Tuesday I'tju:zdi/ or fer/
Thursday /©3:2di/ or /el/
Saturday [sztadi/ or fel/

forfeit /fo:fit/ . surfeit /s3-fit/

busy /bizi/

minute(n) /mint/
/'grenit/ dppositc /opazit/
/In'testin/ feminine  /femenin/

/1k'skwizit//eks-/ masculine/meskjolin/
13,
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€a

oe as in : oasin ) ei asin _ -

oesophagus /T'spfogas/ women /'wimin/ sovereign /'spvrin/ fa

4 pre

ey as in ‘ dej

" monkey /mAanki/ turkey /3:ki/ mongy /'mAni/

honey  /'hAni/ valley [veli/ volley /'voli/ on

e hez

ai as in: —

captain  /keptin/ chaplain  /t[epln/ plantain  /plentin/ i

; tre:

ee as in: : .

toffee  /tDfi/ coffee  /kofi/ levee /evi/ ;ﬂ'

: re

ia as in- )

marriage /marid3/  carriage /kerid3/ 4f

: ma

SPEECH DRILL _ a

fi:/ / fi:/ 1/ ’

seen/scene sin cheek chick 3)‘

been/bean/being bin keel Kill =

canteen candid veel ill )

. ai

VOWEL 3 /e/ pronounced eh ~Y () Listen to the tape: 54l
For this vowel, the front of the tongue touches the lower teeth in a raised

position. The lips are loosely spread and slightly wider apart than in the short e

/1. The tongue may also be more tensed than in short /1/, while the rim of the Ge
tongue makes a slight contact with the upper molars. The following are used to

realize-the sound. ue

g

ieu

lie

V(

In:

the

mo

fig 6: diagram showing shape of lips and position of tongue in vowel /e/
14
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i

e as in:
bed /bed/
tend /tend/
pretend  /pritend/
depend  /dr'pend/
ea as in:
head /hed/
meant /ment/
dread /dred/
tread ftred/
read /red/
breakfast /'brekfost/
aasin

many /'meni/
ate et/

ay as in:

says /sez/

ai as in:

said  /sed/

eo as in:

Geoffrey /'dzefri/
ue as in

guess /ges/

ieu as in

lieutenant

" lend /lend/
bet /bet/
offend /a'fend/
pet /pet/
bread  /bred/
dead /ded/
threat /Oret/
lead (n) /led/
ready /'redi/
realm /relm/
Thames /temz/
ie as in:

friend /frend/
again  /a'gen//-eln/
leopard /'lepad/

guest /gest/

/[leftenant//lu:te-/

bend

let
commend
recent

breath
death
spread
instead
cleanse
pheasant

u as in:
bury

against
jeopardize
guerrilla
ei as in

leisure /'le3a/
heifer /'hefa/

VOWEL 4 /&/ pronounced eh —p (J Listen to the tape:
In this sound, the mouth is more open than in the articulation of /e/. The front of

the tongue is raised and the rims make a slight contact with the back upper
molars. The following are used to realize the sound. ° :

117

/bend/
/let/ =
/ko'mend/

- ['risnt/

| /bre®/

/de®/
/spred/
/'nsted/
/klens/
['feznt/

['eni/

/'beri/

/e'genst/

/'dzepa:daiz/

/ge'rile/



aasin:
bat

sat

hat
hand
lamp
damn
band
marry
panic

ai as in:
plait

fig 7: diagram showing shape of lips and position of tongue in vowel /&/

/ozt/
[set/
/het/
/hend/
/lemp/
/dem/
/band/
['meri/
/'penlk/

fat /fet/

cat [keet/
man /maen/
dam /dem/

stamp /stemp/
map  /maep/
plaque /plek/-aik/
lap /lep/ ‘
packet /pzkit/

/pletior/ple1/ plaid/ /pled/

gadget /'gad3lt/
tablet /teblot/
tobacco/ta'bekauv/
canny /kani/
glacier /glaf1o/
chasm /keziomy/
thanks /Oanks/
album /'elbam/
alibi  /=libal/

lasin
impasse/‘@mpa:s/
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uasi
sun
under
funda
functi
dull

_stunn

oas i
son
onion
done
oven
Londc¢
mond
wond:
some
dove

ou as
counti
coupl:

touch
Aty



The students are asked to give more words of similar sounds to the ones given in

Step 1ii:

the text.

The teacher guides the students into vowel symbols 5 to 8
and plays the oral part accompanying the text. The sounds
of these symbols(/ : DUH XVHG
other words containing similar sounds. A speech drill and

an exercise are given for students’ practice under this step.
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e

s

" The following are used to realize the sound.

|
[
|
i
i
i
H
H
]
i
|
|

VOWEL 574/ pronouniced ah -7 Listen to the tape:
This is a short vowel sound which is articulated with jaws considerably
separated and the lips neutrally open. There is no contact with the upper molars.

m"--mw-—__,..._--.—.._—“._.
195]
fuir

cul :
luc
f
- fig 8: diagram showing shape of lips and position of tongue in vowel /A/ 5 -}; 2

u as in: o

sun /sAn/ punch /pAntJ/ humming  /hAamIp/

understand /And@&'stnd/ jump  /d3Amp/ buzz /baz/

fundamental /fande'mentl/ cut /knt/ lucky /'Inki/

function /'fagkfen/ judges /dzad3zrz/ culprit /'KAlprit

dull /dAl/ culture /'kAltfa/ usher I'nfal
_stunned /stand/ © bumped /bAmpt/ ‘much ~ /matf/

oas in: s

son /san/ mother /'mada/ nothing /'nABin/

onions /Anjanz/ *  brother /'brada/ company /'kampani/

done  /dAn/ among /a'man/ shovel rfavl/ i
oven /['Aven/ one /wan/ stomach /'stamak/ i1
London /'landan/ money /'mAni/ dozen /'dazn/

monday/'mAndi/ or /fel/ monkey /'manki/ govern l'gnven/

wonder /wanda/ come /kam/ WwOorry Flwhri/

some /sAny/ above /a'bav/ love /lAv/

dove  /dAv/ front  /frAnt/ tongue tan/

ou as in:

country /'kAntri/ young /jAg/ enough /I'nat/ 3
couple /kapl/ tough /taf/ courage /knridz/ -

touch /talf/ trouble /trAbl/ nourish /'nArtf/

flourish./t1Ar1f/ cousin /'kazn/ southern /'sndan/ .

rough /raf/

0o as in: oe as in:

blood /blad/ flood /flad/ does /daz/ :

*

SPEECH DRILL

/N /ol N /o/

hut ho# shut shot

cut cot cud cod

luck lock stuck stock

VOWEL 6 /a:/ pronounced aah ‘7 Listen to the tape:
The articulation of this sound is similar to the short /o/ sound, except that the

latter is a long sound. The following are used to realize the sound.

e e L = p
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paln
half
aw/u
aunt
i e | uar c
fig 9: diagram showing shape of lips and position of tongue in vowel /a:/ guar
aas in: oir/o
pass  /pa:s/ fast - /fast/ ~ banana /ba'naina/ repel
brass /bra:s/ tomatoes/te'ma:tavz/  chaff /fa:f/ reser
class  /kla:s/ ranch /ra:nlf/ debacle /der'ba:kl//d1-/ , abelt
clasp /kla:sp/ father /fa:08/ rafter /ra:fte/
last  /la:st/ branch /bra:ntf/ shan’t /fa:nt/ | SPE
after  /'a:fta/ cast  /ka:st/ can't /ka:nt/ lef
dance /da:ns/ chance /ffa:ns/ task  /ta:sk/ E;ii
brand /bra:nd/ amen /[a:men//el~/ lava /[larve/ . leish
trance /tra:ns/ draft  /dra:ft/ Islam /1zla:m/ bt
grant /gra:nt/ ask /a:sk/ graph /gra:f/ sl
Note: but mass /mas/; lass /les/; ass fees/ isz
ar/aar/aarh as in: ‘ hem
bark  /bak/ park  /pak/ bazaar /ba'za:/ =
remark /rI'ma:k/ embark /im'ba:k/ catarrh /ka'ta:/ B
e ; EXE
embargo /imba:gav/ part  /pa:t/ radar /rerda:/ Teferit
cart  /ka:t/ march /ma:tf/ seminar/'semina:/ L
car fka:/ bar /ba:/ archaic /a:'kelk/ 2.
tar Ita:/ mark /ma:k/ shark /fa:k/ 3.
4,
ear as in: ) o)
heart /ha:t/ hearth /ha:6/ hearken/ha:kan/ | 6.
| 7.
er as in: ’ : . ) 3, 8.
clerk /kla:k/ sergent /'sa:dzont/ derby /da:bi/ P9
10.
al as in: ' P 1L
calm /ka:m/ psalm /sa:m/ qualms /kwa:mz/ 12.

e At
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azf

palm /pa:m/
half  /ha:f/
au/ua as in:

aunt  /amt/

uar as in
guard /ga:d/

oir/oire as in:

repertoire /repatwa:/
reservoir /rezavwa:/
abettoir /'=batwa:/

SPEECH DRILL
le/ lel

men match
beck  back

kent cat

benz  banns
mend manned

calf  /ka:f/
balm /ba:m/
laugh /la:f/
augh as in-

draughts /dra:fts/

almond /'a:mand/
embalm/Im'ba:m/

guava /gwa:va/

ol as in e
coiffeur/kwa:fjua(r)/

eois/ois as in
chamois /femwa:/
bourgeois /'bvazwa:/
N fa:/
much march
buck . bark
cut cart
buns barns
mud . marred
puck park
but bart
hum harm
tun tarn

Identify the sound underlined in each of the following sets of words.

peck  pack
bet bat
hem  ham
ten tan
EXERCISE 1
L hill

2. knit

3. red

4. feel

5. bread
6. rich

Fe disc

8. march
0. fund
10. exercise
¢ wean
12. lead(v)

hell
neat
reed
fell
breed
wretch
desk
much
fanned
10. enter
11. when
12. led

R

heal
net
rid
fill
bred
reach
dusk
match
fend
eel 10. ill
1. win 1l.  one
12, lid 12. Lad

SPR®NO U AW
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« 13,

14.
LSk
16.
17.
18.
- 19,
20.

harm

‘dense

hard
luck
big
cut
pet
teen .

13.

14.
1.3
16.
17.
18.
19;
20.

hum .
dance
head
lark
bag
cart
part
tin

13;
14.
15.
16.
17.
18.
19.
20.

hymn
dunce
had
lick
beg
cat
pat
ten

13. hem

14. deans

15. heed

16. leak

17 barge

18. kit

19. pit 19.peat
20. tan 20. tarn

VOWEL 7 /o/ or /9/ pronounced or ¢ Listen to the tape:

The articulation of this short vowel is done with wide open jaws and slight open
lip rounding. No contact is made between the tongue and the upper molars. The
following are used to realize the sound.

]

fig 10: diagram showing shape of lips and position of tongue in vowel /o/ or /3/

o as in:
God
lot
mock
knot
lorry
tonic
boss
bronze
fond
gong

aasin:
was

/god/
/lot/
/mpk/
/npt/
/'lori/
/tonik/
/bps/
/bronz/
/fond/
/goy/

/woz/

cot
dock
shot
gone
not
top
bother
solid
cost
shone

/kot/
/dok/
/[ot/
/gon/
/npt/
/top/
/'bpda/
/'solid/
/kost/
/fon/

wander /'wpnda/

123

dog  /dog/
moth  /mp®6/
holiday /'holider/
dot /dot/
sorry  /'sorl/
box /bDks/
plot  /plot/
loss /1os/

lost /lpst/
flock /flok/

swallow /'swplau/

Wi

wi

v o v | o
= (- R = . I

V{(
Th
o)
we

the

fig



watch /wot/ wrath /rp6/ fiance /fi'Dnsel/
quality /kwoliti/ squat  /skwot/ swat  /swot/
what  /wot/ squad /skwnd/ wan  /won/
swan /swon/ squalid /'skwplrd/ wand /wond/
yacht /jpt/ squash /skwpo|/ wanton /'wpbntan/
wasp /wbDsp/ wallet /wolit/ swap /swop/
want  /wont/ - swab /swob/ swamp /swomp/
ow as in: ‘
knowledge /nplidz/ acknowledge /ok'nplidz/
ou as in: _ :

cough /kof/ trough /trof/

au as in:

because /br'’knz/ Austria ['Dstria/
sausage /'sns1d3/ Australia /o'stre1lia/
laurel /'lorel/ cauliflower ['kpliflava/
e as in _

entourage /'ontora: 3/ entrepreneur  /ontrapra'n3:(r)/
ensuite B 'swi:t/ enmasse /B 'meas/

en core /Bnko:(r)/ " enroute /B 'ru:t/
enbloc /5 'blok/ entente /B 'tont/

VOWEL 8 /0! pronounced oor ¢ Listen to the tape:

This is a long vowel sound and its articulation is similar to that of the short /n/

sound. However, the tongue is raised higher in the latter than in the former as
well as medium lip rounding. There is also no contact between the tongue and

the upper molars. The following are used to realize the sound. '

fig 11: diagram showing shape of lips and position of tongue in vowel /o:/

21 .
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0 as in

thorax /'©9:reks/ story
glory /glo:ri/ oral
choral /'koiral/

ore as in:

before /br'f o:/
forecast/'fo:ka:st/
core  /kod
more  /m9./

oa/oar as in:
board /bo:d/
hoard /ho:d/
hoary /'ho:ri/
roaring /'ro:rin/

oor as in:
floor /flo:/
door  /do:/
our as in:
court /ko:t/
source /s2:s/
vour  /jo:/

fore  /fo:f
shore /[o:/
chore /tfo:/

ignore /1g'no:/

hoarse /ho:s/
coarse /ko:s/
soar  /s0:/

boar  /b2:(r)/

awe/awer
awe 10:/
drawer /er:(r)/"

four  /fo:/
pour  /po:/
yours /jo:z/
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['sto:ri/
fo:ral/

- folklore/fo:klo:/

tore  /to:/
whore /ho:/
galore /ga'lo:/

br@d /bro:d/
abroad /a'bro:d/
oar s M
boarder /'ba:da/

course /ko:s/
mourn /mo:n/




Step 1iit:

The students are then led into step ii1 where vowel sounds
9to 12 (/ 8 % DUH LQWURGXFHG
production is played so that the students listen very well
as they read the written texts. The student are asked to

practice the oral drilsl that follow. Thus:-
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VYOWEL 9 / v/ pronounced uh .. Listen to the tape:

This shgrl vowel sound is produced with the tongue nearer to the c:ntre of the
oral cavity. The tongue is laxed while the lips are closely but loose!l » rounded.
The following are used to realize the sound. -

M

,Lluasin:

put - /put/ pull /pul/
full fol/ bush /vuf/
sugar /fugal ~ push /pof/
cushion /kufen/ pudding /'pudin/
butcher /'butfa/ bull /bul/
oasin:

©wolf” /wulf/ woman /'woman/
bosom /'bozem/
00 as in:
wood /wud/ books fbiuks/
brook /bruk/ cooks /kuks/
good - /gud/ hook /huk/
wool fwol/ foot /foy
soot /sut/ took /tok/
stood /stod/ look . Auk/
hood /hod/ shook /Juk/
ou as in:
‘would fwud/ should /fud/
could . [kod/ courier /kuria/ k

VOWEL 10 /U:/ pronounced uuh (3 Listen to the tape: )
This is a long sound and its articulation is similar to that of the /u/sound.

- However, the position of the tongue is higher and the tongue is more tensed than
in the former. The lips are also closely rounded. The following are used to

realize the sound.

. fig 13: diagram showing shape of lips and position of tongue in vowel /U:/
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00 as in:

food
fool
sooner
moon
spoon
school
stooge
snook
brood
boom
broom

0 as in:

who
do
whom

/fu:d/
/fu:l/
/'su:na/
/mu:n/
/spu:n/
[sku:l/
/stu:dz/
/snu:k/
/bru:d/
/bu:m/
/bru:m/

/hu:/
/du:/
/hu:m/

ou as in:

group
troupe
wound

/gru:p/
/tru:p/
/wu:nd/

coupon /ku:pon/
ghoul /gu:l/
trouper /‘tru:pa/

ew as in:

chew /fu:/
brew  /bru:/
dew  /dju:/
jewel /dzu:al/
ui as in:

juice  /dzu:s/

cruise /kru:z/

ewe as in
ewe  fju:/

hoot  /hu:t/
hooves /hu:vz/
hoodlum /hu:dlem/

hoof  /hu:f/
loom /lu:m/
boost  /bu:st/
cool  /ku:l/
roof  /ru:f/
stoop /stu:p/
doom /du:nmv/
tool ftu:l/
move /mu:v/
lose  /lu:z/
whose /hu:z/
soup  /su:p/
coup /kui/
through /Bru:/

boutique /bu:'ti:k/
coupe /ku:pel/

route  /ru:t/
few  /fju:/
news /nju:z/
threw /Bru:/
Jew  /d3zu:/
fruit  /fru:t/
bruise /bru:z/
iew as in

view  /vju:/
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pool

room
roost
shoot
tooth
loose

loot

proof
mood
stool

moot

prove
womb
tomb

you
louver

youth
rouge

/pu:l/
/ru:m/
/ru:st/
/fuzt/
/tu:©/f
/luzs/ .
/u:t/
/pru:f/
/mu:d/
[stu:l/
/mu:t/

/pruzv/
/wu:m/
ftu:m/

fju:/
[Tu:ve/
/ju:6/
fru:dz/

souvenir /su:va'nia(r)/
uncouth /An'ku:6/

grew  /grju:/

crew  /kru:/

stew  /stju:/
/mju:/

mew

sluice /slu:s/
suit /su:t/

eau as in
beauty /bju:ti/



oeas in: ' : ough as in 2,
shoe  /[u/ canoe /ka'nu:/ through /Bru:/

eu/ueue as in

- feud  /fjuid/ queue “/kju:/ neutral /nju:tral/ RE
ue as in:
due  /dju/ argue /'a:gjui/ blue  /blu:/ +.
cue  /kju/ rue fru:/ glue  /gluy/
sue/  /su://sju:/ virtue /'v3:fu:/ venue /'venju/
value /velju:/ revenue/‘revanju:/ continue/kan'tinju:/
‘ ' Dy
oeu as in WO as in
manoeuvre /ma'nu:va/ two  /tu:/

oo/oon at the end of words:

woo  /wu:f coo /ku:/ B.
moo  /mu:/ too /tu:/
taboo /ta'bu:/ buffoon /ba'fu:n/
bamboo /bam'bu:/ typhoon /tar'fu:n/
cartoon /ka'tu:n/ lagoon /la'gu:n/
hulabaloo /halaba'lu:/ saloon /sa'lu:n/
afternoon /c:fta'nu:n/ shampoo /fem'pu:/
boo fou/ " maroon /so'lun/ 7.
u as in:
June /dgu:n/ crude /kru:d/ rude  /ru:d/
intrude /In'tru:d/ dune /dju:n/ refuge /refju:dz/
abuse /o'bju:z/ brutal /bru:tal/ conclude /key'klu:d/ S,
nude ° /nju:d/ rule  /ru:l/ salute  /so'lju:t/
Susan /'su:zen/ duty  /dju:ti/ refuse /ri'fju:z//refju:s/
Note: student should note that the semi-vowel /j/ usually occurs before eu, ui, Spl
ew, ue or u in the following situations. laef
L after /t/ as in: ‘ ' ;u[
© tune /tju:n/ stew Istjuz/ cad
costume /'kostjum/ attitude letitju:d/ stac
bac]
26
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LI

after /d/ as in:
dune
dew

after /g/

argue

after /p/
opulent
pupil

after /n/ as in:
news

nude
numerous

after/m/ as in:
music
museum
mute

mew

mutiny

after /h/ as in:
huge

humour

hue

after /k/ as in:
calculate
cute

SPEECH DRILL

[/
cat
bat
cad
stack
backs

/N
cut
but
cud
stuck
bucks

/djun/
s

as in:
[a:gju:/

as in:
/'opju:lent/
/'pju:pal/

/njuzz/
/nju:d/
/nju:maras/

/'mju:zIk/
/mju:'zIom/
/mju:t/
/mju:/
/'mju:tini/

/hju:dz/
/'hju:ma/
/hju/

/'kelkju:lert/
/kju:t/

/o/
cot
robot
cod
stock
box
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due
duty

pew -
Bupa

nuisance
nuclear
denude

muse
municipal

- mutilate

commute
commune

human
humus
humid

cube
cubicle

1o
court
bought
chord
stalk

* balks

/djus/
/djusti/

/pju:/

/'pju:ps/

/'nju:sns/
/nju:klis/
/dT'nju:d/

/mju:z/
/mju:'nIsipl/
7'mju:ttlert/
/ko'mju:t/
/ka'mju:n/

['hju:man/
/'hju:mas/
/hju:mid/

/kju:b/

© /kju:bIkl/

fa:/
cart
bart
card
stark
barks



' EXERCISE 2 | _‘ :
Identify the sound underlined in the following sets of words. b

1. said I sad 1. sud l. sued
2. mess B miss 2. mass 2. mars h

3 limp 3. lamp = 3. lump 3. loop
4. farm 4. film 4. form 4. fume ur
5.  fool 5. full 5 fall 5. fell ni
i put -~ ©. ~port 6., part O pot tu
7. cord 7. cod i could 7. card bt
8. don 8. dawn 8 done 8. den re

9 bull 9. bell - 9. ball 9. bill
10. cut 10. court 10. cat  10. cot er
2 Dl
VOWEL 11 /3:/ pronounced ehr v Listen to the tape: -
This is a long sound which is articulated with the central part of the tongue W
raised. The lips are neutrally spread and no firm contact is made between the Wi
tongue and the upper molars. The following are used to realize the sound. e
Wi
ou
jor
co
ol
co
fig 14: diagram showing shape of lips and position of tongue in vowel / 3:/ .
ir as in: o
girl  /g3:l/ bird  /b3:d/ third /©3:d/ SF
firm  /f3:m/ birthday /'b3:6de1/ fir /3:/ 7.
- dirt /d3:v/ stir  /st3:/ shirk  /[3:K/ -
shirt  /[3:t/ whirl  /w3:l/ smirk /sm3:k/ He
' ‘ sh

er as in:

serve . /s3:v/ - term  /t3m/ her  /h3Y/ Vi
‘deserve /dr'z3:v/ refer  /rif3:/- germ /33y Tt
herd /h3:d/ determine /dr't3:min/  perm /p3:m/ un
perverse /pa'v3:s/ stern  /st3:n/ concerted /kan's3:t1d/ art
concern/kan's3:n/ reserve /rIza:v/ confer /kan'f3:/ po

dessert /dI'z3:t/ desert(v) /dr'z3:t/ defer /di'fs:/

28
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‘ue

ear as in: ,

heard /h3:d/ earn  /3:n/ early /3:1i/
earth  /3:0/ pearl /p3:l/ rehearse /rr'h3:s/
hearse /h3:s/ search /s3:1f/ dearth  /d3:6/
ur as in:

nurse /n3:s/ church /Af3:4/ - lurk /13K
turn  /t3:n/ churn /ff3:n/ occur /o'k3:/
burn  /b3:n/ spur  /sp3:/ turkey /'t3:ki/
return  /rI't3:n/ further /'f3:09/ urn 3/
err/urr as in: _

purr /p3:/ Coerr /3:/

w + or as in:

word /w3:d/ work  /w3:k/ worthy /'w3:01/
world /w3:1d/ worse /w3:s/ worship/'w3:[1p/
worm /w3:m/ worth . /w3:6/ worst  /w3:st/
our as in: ‘ eur as in:
journey /dz3:ni/ scourge /sk3:d3/ connoiseur /kona's3:(r)/
courtesy/k3:tasi/ adjourn /a'd33:n/ sabateur  /sa&ba't3:(r)/
olo as in - orasin:

colonel /'k3:ml/ attorney /a't3:ni/

ieu as in ewe as in:

millieu /mu:lj3://-ju/ were w3/

SPEECH DRILL . _

/3:/ fo:/ /13:/ ; 1o:/

world walled curt court.

heard hoard curse course

shirt short ~ burn . born

VOWEL 12 /o/ pronounced eh ~, ¢/ Listen to the tape:

This is a weak vowel sound that usually occurs and is used to represent
unaccented (unstressed) syllables. It is referred as the schwa sound . In
articulating the sound, the tongue is in a central position and the 11p in neutral
position. The following are used to realize the sound.

29
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fig 15: diagram showing shape of lips and position of tongue in vowel

lo/

eras in:

mother /'mada/
leather /'leda/
founder/'faunda/
starter /'sta:te/

wonder /'wanda/
manager /'meanidza/
latter  /lwta/
perhaps /pa'heps/

or as in:

doctor /'dokta/ rector /rekta/
calculator/ka&lkjulento/ director/dar'rekta//d1-/
governor/'gaAvona/ minor /maina
factor /'fekto/ stupor /'stju:pa(r)/

ou/our as in:
famous /fetmos/

~ generous /'dzenaras/
rumour /ru:ma/
callous /kalas/
odour /'aude/

glamour /'glema/
clamour /'kl&ma/
tumour /tju:ma/
favour /'felva/
valour /'veela/

’

iou as in: o
conscious /'konfas/ gracious
precious /'prelfas/ delicious
eou as in: oar as in:
righteous /'ta1tfos/ cupboard
‘ure as in:

figure. /'figa/ strﬁg:tgrg /'straktfa/
furniture /'f3:nitfo/

pressure /‘prefo/ seizure /'si:3o/

30
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neither /naida/
weather/'weda/
/'la:0af
superman /'su:pamen/

lather

supervisor/su:pavalza(r)/
monitor/ monita/

forget /fa'get/

author /'0:0a/

glamorous /'glemaras/
honour /Dna/
colour /'kala/
rigour /Tiga/
labour /letba/

/'gre1fas/
/dr'l1fes/

/'knbad/

nature /neIfa/

architecture /‘a:kitektfo/ culture /kaltfa/

injure /'Indza/

eas
ape
ripe

ar a
par
gra
sten
mo

oug
tho

a as
abc
am
fati
cut
Vis;
vil:

oa
phe
col
sec
pile
cor

o1/t
sen
tor

eur
am

eo/
lun
sur




easin
open /aupan/
ripen  /rQipan/

ar as in

particular /pa:'tikjala/
grammar /'grama/
steward /'stju:ad/
mortar /'mo:ta/

ough as in
thorough /'GAra/

a as in:

about /o'bavt/
among /a8'mAn/
fatigue /fa'ti:g/
cutlass /'katlas/
visa  ['vi:za/
vila  /vile/

0 as in:

sharpen /'[a:pan/
dampen/dzmpan/

collar /'kpla/
onward /onwad/
bursar /'b3:sa/
forward/fo:wad/

borough /'bAra/

around /a'raund/
sofa  /saufa/
above /a'bAv/

organ /'2:gen/
woman /'woman/
miracle /'mirekl/

happen /'hapan/
deepen /di:pen/

monarchy /'mpnaki/
cellar  /'sela/

_“ 5 .
beggar /'bega/
sugar 1/foge/

~ago  /e'gau/
china /{ama/

machete /ma'feti//-e1t/
moveable /'mu:vabl/

“urban /3:ben/
"madam /meadem/

photography /fa'tografi/ tomorrow /ta'mprav/ - decorative /dekarativ/

collate /ka'lelt/
second /'sekand/
pilot  /pallat/
correct /ko'rekt/

ol/oir as in
senior /'si:nja/

tortoise /'t0:tas/

eur as in

amateur/'®@mata(r)//ffa/ chauffeur /[ovfa/

eolei as in
luncheon
surgeon

obey  /a'bel/
wisdom/'wizdam/
contain /kon'teln/
ballot /bzlat/

junior /d3u:njo/
porpoise /'pd:pas/

polite  /pa'lalt/
voccur /fa'k3:/

commit /ka'mit/
carrot /'karot/

ye as in
zephyr/'zefa(r)/
martyr - /'ma:ta(r)/

grandeur /'grendia/

/1antfon/ foreigner /'forena//-rina/
/'s3:dzan/ pigeon /'pidzan/
31
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 uasin .
lltmns [litmas/ minus /'malnas/ autumn /'0:tom/ Wi
sgpport [sepo:t/ suspect(v) /s@'spekt/ subdue /sabdju:/ Wi
column /kplem/ sustain /sd'steIn/ campus /'kempos/
gerund /dzerond/ suppose /s9'pauz bonus /'baunds/ Sk
submit /seb'mit/ supply /so'plal/ suspicion/s@'spIfn/
- iasin:
possible / posabl/ terrible /terabl/ - accessible /ak'sesabl/
invisible/In'vizabl/ permissible /pa'misabl/ divisible /d1'vizabl/
re as in: Ex
metre  /'mi:te/ acre  ['e1ka/ goitre  /'go1ta/ Ide
meagre /'mi:go/ calibre /kzliba/ theatre /‘©10t8/ i '
centre /'sentd/ macabre /ma'’ka:bré/  manoeuvie /ma'nu:va/ N
ur as in: 4
survive(v)/sa'vaiv/ surprise/s@'prals/ surround /s@'ratnd/ g
augur /'0:go/ surmount /s9'mavnt/  pursue /pa'sju:/ o
Note: students should note that the sound /a/ occurs in the weak form of the 2
following words: 10.
Weak Strong DI
a /el or (2]
and - Jond/ or /&nd/ moi
are fal or' fa:/ pho
as loz/ or lez/ poii
at’ ot/ or =t/
can /ken/ or /ken/ end
could /kad/ or /kod/ ek
does /dez/ or Jdnzl e
for st or Ito:/ g e
from Mfrom/ or /from/. The
I -must /mast/ or /mAst/ clag
of . i Jov/ or fov/
shall /fal/ N [[=)/
some - . /sem/ or [sAmy/
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Evaluation

: The teacher evaluates the lesson by asking the students
to differentiate the vowel sounds in the following pairs
of words:-

Bed and bird; cot and cut; bought and boat; matron
and metro; gull and girl; mate and met; gate and get; no
and nor; pull and pool etc.; and asks them to produce
other pairs that may contain some difficulties in their

articulation.

Conclusion : The teacher concludes théesson by asking the students to

produce as many words that contain vowel sounds as possible and practice

transcribing the sounds.
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