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ABSTRACT

The school is a purposive institution and education
Is an intentional activity. |If the educational purpose
a school seeks to attain could be equated to an objective
the study of objectives of Foundations of Education is
i nportant. The researcher decided to undertake this
study to ascertain what exactly were the declared
pur poses for teaching Foundations of Education in the
t hree Advanced Teachers' Col | eges of Kano, Sokoto and
Zaria affiliated to the Institute of Education, Ahnmadu

Bell o University, Zaria.

The researcher was interested in confirmng or

rejecting that:

(a) There are no explicit objectives at present-
in the teachi ng of Foundati ons of Education

in the Advanced Teachers' Col |l eges under study

(b) The Syllabus in Foundations at NC. E level is
not neeting sone of the imedi ate needs of

Teacher Education Programre in N geri a.

(c) The instructional approach enpl oyed by nmany
of the lecturers of Foundations of Education
at the Advanced Teachers' (olleges tends to

nmake the subject less relevant to the needs
i



of the students and objectives of Teacher

Educati on.

(d) A programme in Foundations of Education that
woul d be suited to the needs of the students
and the profession can be devel oped through

rel evant guideli nes.

he set of questionnaire was devel oped for both
| ecturers and students. Background data was requested
along wth sone questions about stated objectives,
nati onal objectives of teacher education, instructional
techni ques, facilities, equipnent, and scope of the
syl  abus on Foundations of Education. In addition five
expert judges were selected to determne the degree to
whi ch each of the techniques of instructionin itemfive
of the questionnaire could be used nost effectively in
the teachi ng of Foundati ons of Education at the N C E
| evel . The judges were required to indicate in order
of preference for each technique by witing A B, C in

the appropriate colums of each row (technique).

Short interview schedul es were used to obtain
i nfornmati on on Foundations of Education fromdi scussi ons
with the noderators, principals and |lecturers in

Foundati ons of Education of the Advanced Teachers' ol | eges.



The study has shown that there are no explicit
obj ectives for the syllabus on Foundations of Education
at the ATCs under study. There was di sagreenent between
the | ecturers and students on the understanding of the
nati onal objectives of teacher education. It was also
di scovered that instructional techniques were not
flexible and that facilities and equi pnents were
| nadequate. Quidelines for remedies were therefore

suggest ed.
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THE PROELEM AND DEFINITION OF TERMS USED
1. THE PROBLEM

1.1 Introduction:

"Foundations of ZBEducation” is one of the major
subjects being offered in the Advanced Teachers' Colleges
in Nigeria. Foundations of Bducation is used here to
refer to Comparative REducation, Philosophy, Sociology,
Psychology and History of Bducation which make up the
subject. Foundations of Education is regarded as the
professional aspect of the teacher education in the Advanced
Teachers' Colleges., This subject is so vitally regarded in
Nigeria that a "Pags" in the subject is a necessary
condition for the award of the N.C.E. certificate.

Informal discussion and interview with students
reveal that topics in the Foundations of Hducation arc
often unrelated and uninteresting. Although many of these
revelations were not scientifically collected, it however
points to the need to re~examine the curriculum in this
important area of the N.C.E.

3
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Infact, it is part of the nature of education that
programmes mugt be constantly reviewed and evaluated.

In support of this view Dickson (1968) has this to say:

Bducation today is suffering because of lack
of systematic evaluation in teacher education.
It is one thing to plan a course of training
for teachers but it is quite another thing to
forecast how future teachers will behave once
they take full responsibility for their own

classrooms.

A critical analysis of the syllabus now in use for
the Foundations of Bducation in the N.C.E. Course
indicates no evidence of any scientific or logical plan
of the curriculum.

From a personal experience of teaching foundations
of education supported by review of literature the
formulation of objectives secems to be one of the vital
steps in the development of any curriculum as well as

in instructional strategies or approaches.

To clearly understand the problems invelved in the
(NCE) curriculum, it is necessary to examine important
criteria of a good curriculum, Formulation of objectives
has been regarded as one of the most vital elements in
curriculum development. In support of the claim for the
role of objectives in education programmes we might
examine Tyler's (1958) assertion that the formulation



of educational objectives is one of the most important
problems in curriculum development. He stated further
that to the extent that the objectives are wvalid, the
education programme has the possibility of being
gignificant. Contributing to this view, Taba (1962)
said that the beginning of all educational endeavour is
the clarification of objectives. Here again, W. Kemmeth
Richmond (1969) was in support of stated objectives when
he said that given clearly stated objectives, the mature
gtudent at any rate is the best person to decide how to
reach them by dove-~tailling what he needs to know with
what he already knows.

A clear sense of direction was again nicely
illustrated in a publication which appeared in 1969 -
"A Philosophy of Nigerian Education" - under the title
of "Teacher Bducation" by Professor A. Babs Fafunwa (1969)
who claims that a good curriculum must have these
characteristics:

(1) It must have definite and dynamic objectives
based on the values of the society and the need
of the child as a citizen and a skilled
individual.

(2) It must be flexible and must provide far the



growth that is cssential in order tc mect the
stated objectives or implicd objeetives.

(3) It must have built into it a process of
constant evaluation to help determine the
extent to which the educational process is
meeting the goals as stated in terms of the
end product.

The justification for this study in Nigeria could
also be seen through the statement of Stiles and Parker
(1969) when they aptly said:

Teacher education programmes have been
gstudied more than researched. Innovations
have tended to be implanted and imitated
with a minimum of evaluation. Practices
and procedures have evolved rather than
developed through controlled experimenta-
tion . . . The past decades has seen
programmes of teacher education centre

of intense controversy; the prospects are
that this will become a field of more
concentrated and more objective research
in the years ahead.

The principle of using objectives to determine the
process of learning has been found to be greatly ignored
in many educational institutions in Nigeria.



1.2

STATEMENT OF THE PROBLEM

The purpose of this study is to examine the problems

of the existing curriculum of the Foundation Courses in
BEducation for the award of the Nigerian Certificate of

Education with a view of designing a model that will
improve the quality of teaching this subject in the

Advanoed Teachers' Colleges in Nigeria.

In doing this, the study will seek to focus on the

following questions:

(1)

(2)

(3)

(4)

What are the explicit or implicit objectives at

pregent in the N.C.E. teacher education curriculum?

To what extent are the objectives of teacher
education in Nigeria being fulfilled in the N.C.E.,
Course (in Foundations of Education) in the three
ingtitutions being studied?

Is the curriculum in Foundations of Education at

“the N.C.E. level consistent with the relevant

National Objectives of Teacher Education?

Are the contents of the Foundations of Bducation

relevant to the needs of the students?



(5) What should the components of the curriculum in
Foundations of Education at this level look like?

1.3 ' HYPOTHESES FOR THE STUDY.

The following hypotheses were developed for +thigs
gtudy. The researcher is interested in confirming or
rejecting that:

(1) There are no explicit objeotives at present in the
teaching of Foundations of Education in the

Advanced Teachers' Colleges.

(2) The syllabus in Foundations of Education at N.C.E.
level is not meeting gome of the immediate needs of
Teacher Education Programme in Nigeria.

(3) The instructional approach employed by many of
the lecturers of Foundations of Education at the
Advanced Teachers' Colleges is not relevant to
the needs of the students and objectives of
Teacher Bducation.



1.4 SIGNIFICANCE OF THE STUDY

The results of this study may be varied but mention
may be made of the following:

(1) The results of the study would point out areas of
problems to be solved in developing Foundations of
Bducation Curriculum. It would also provide a basis
for further investigations and it would help Lecturers
of the subject to improve their existing curriculum.

(2) The researcher being a Lecturer of Foundations of
Bducation at the Advanced Teachers' College, Zaria
could make use of results of study in planning future
programmes on the subject for the Department of
Bducation, Advanced Teachers' College, Zaria.

(3) The results would be of help to prospective Lecturers
of Foundations of Education in all the Nigerian
Advanced Teachers' Colleges especially the newly
egtablished onea (21). There are about twenty-one
newly established Advanced Teachers' Colleges now
in Nigeria.

(4) It is hoped that the results of this study would
spark off interest among teacher educators in Nigeria
to examine and design their own curriculum.
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(5) N.C.E. Correspondence Courses are now being organised
by the Institute of Education, Ahmadu Bello
University, Zaria. The results of this study would
be of use to the organisers of the programme.

1.5 SCOPE AND LIMITATIONS OF THE STUDY

This study was conducted among 3 A.T.Cs of Kano,
Sokoto and Zaria in the Northern States instead of the
entire ATCs in Nigeria for which Foundations of
Bducation is a requirement., The study was therefore
limited due to the amount of time and money available
for it. Moreover, other ATCs in the Northern part of
Nigeria are still young. Although the definition of
Foundations of Bducation includes Comparative Bducation,
Philosophy, Sociology, Psychology and History of Bducation
(Okala, 1971), this investigation (study) will be limited
in scope to Sociology of Education. Focusing on this
agpect, though not all embracing will afford the chance
of an indepth investigation and analysis as it
relates to the subject of Foundations of Bducation.
Participants in this study were Lecturers, students,



principals and moderators of the subject. Such use of
students is justifiable on the grounds that some
Lecturers tend to give inflated answers in defence of
their work.

1.6 DEFINITION OF TERMS USED

The following terms are defined with regard» to
their specific use in this study:

N.C.E ~ Nigerian Certificate in Education,

Curriculum - a group of courses and plamned experiences
which student has under the guidance of

the school or college.

Problems - those factors of conditions which
consgtitute barrier or hinderance to
effective teaching and learning.

Curriculum Organisation -~ a systematic arrangement of
curriculum materials for the definite
purpose of teaching.

Curriculum Implementation -~ Putting the curriculum fo
work as a point of departure for teaching
and as a system of predicting behavioural



outcomes. This is the point where the
message of the curriculum planner is
communicated to and interpreted by the
teacher for a specific group or groups
of students.

Teaching - the act of providing activities, materials
and guidance that facilitates learning in
either formal or informal situations
(C.V. Good 1959).

Professional Training - A sequence of courses basic to
apeoialiae& training for teaching career.

Lecturer <« The individual officially designated by
any University or College for the
purpose of giving educational

instruction to students.

Principal. -~ Any official responsible for the
management or direction of an

educational institution.

Moderators - Persons other than the internal examiner
who are called on to modify, verify or
suggest changes in examination questions,
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and algo who modify, verify or suggest
changes as externmal examiners of marked

sceripts.

"Poundations of Bducation" -~ as that aspect of the

Advanced Teachers' College programme which
refers %o the Professional education,

ie. History, Philosophy, Sociology, Psychology
and Comparative Education.

Behavioural Objectives - objectives that will result in

Curriculun

RNCC -

RNCPIC -~
RNFE "
ATEA -
ATC =
NeE'R'Com

precise and obgervable changes in a pupil's

behaviour and which can be measured.

Proceas - A continucusg cycle of activities
in which all elements of the curriculum are

conaidered and inter-related.

Repoft of the Natiohal Curriculum

Conference.

Report of the National Conference of Principals
of Teachers' Colleges.

Report of the National Policy on Education.
Association for Teécher Education in Africa.
Adﬁancad Teéchers' College. |

Nigerian Education Research Council.



2. REVIEW OF RELATED LITERATURE

2.1 Elements of Curriculum

Most writers maintain that there are four major
stages in the process of curriculum development. These
are: selection of objectives, selection and organisation
of content, selection and organigsation of learning
experience and evaluation. But a proper review of
Nicholls and Nicholls, (1972) throws a proper insight
into an organised curriculum planning arrangement:.

They maintain that in plamning of curriculum the following

should be taken into consideration:

(a) The careful examination, drawing on all available
sourcesa of knowledge and informed judgement of

the objectives of teaohing, whether in particular

subject courses or ovér the curriculum as a whole.

(b) The development, and trial use in schools, of
those methods and contents which are judged most
likely to achieve the objectives which teachers

agree upon.

12
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(o) The assessment of the extent to which the develop-
ment work has in fact achieved its objectives.
This part of the process may also be expected tc
provoke new thought about the objectives themselves.

(d) The final element is therefore feedback of all the
experience gained, to provide a starting-point for
further study.

This last point suggeststhat curriculum development
ig a cyclical process and it is indeed halpfu:li to think
of it in this way.

gelection of ob ives

selection
o

d organisation
content

pelection
of methods

Fig. I Blements of Currieculum (Nicholls & Nicholls)
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A study of the above diagram will show that there
are a number of ways of planning the whole or part of a
curriculun. Each way may have its own strengths and
weaknegseg, as well ag its own advocates. For the
purpose of this study the 'objectives approach' is
utiliged as the basic frame of reference for concep-

tualising and analysis the study.

2.2 The Role of Objectives in Curriculum

We have attached considerable importance to the
formulation of objectives because we strongly believe
not only in its directional and guiding roles but also
in Tyler's (1958) assertion that the formulation of
educational objectives is one of the most important
problems in curriculum development. What can be deduced
from this statement of Tyler's is that the formulation of
clear objectives forms one of the fundamental tasks of
curriculum development and reform. If any curriculun is
to be planned, and if efforts for continued improvement
are to be made, it is necessary to define clearly the
objectives that are being aimed at. BSuch objectives will
become the criteria by which content (syllabus is outlined,

instructional procedures (such as the use of concepts,



models and methods) are developed, and tests and examina-
tions are prepared. Therefore one might argue that
congtrueting a ourriculum and all that are involved like
teachers, text-books, equipment, organisation and methods
are appropriate only in the light of objectives of
ingtruction. Tyler (1971) enumerated further that not
only does the idea of clearly stated objectives direct
activities in learning situation, but alsoc adds that
before content is outlined, tests and examinations are

prepared, objectives must be clearly stated.

Bloom (1969) says that a number of behavioural
changes are likely to result from learning experiences.
Some of these behavioural changes that may occur may
not be desirable. To save time and resources, the desired
behavioural changes must be identified and clearly stated.
raba (1962) has added that the beginning of all educational
endeavour is the clarification of objectives. Stenhouse
(1975) for example said that the objectives approach is
an attempt to improve practice by increasing clarity
about ends.

From the above statements of curriculum experts it
is therefore necessary that the effective curriculum

developer typically begins with general objectives.



He then refines the programme through a series of
successive approximations. He does not start with a
blueprint and he is not in muech of a hurry to get his
ideas represented by a blueprint., Therefore one might
argue that planning of Foundations of Education curriculum
which is the professional aspect of teacher-education at
the Advanced Teachers' Colleges should be based on clearly
gtated objectives.

2.3 Congiderations in Selecting Objectives

We must be concerned not only with the objectives
of the curriculum but also with the source from which
they are derived. X.V. Feyeriesen (1970) says that
objectives are derived from the needs of the individual,
the nature and needs of society and a system of valucs.
R.W. Tyler (1971) accepting this view, goes on to say
that no single source of information is adequate to
provide a basis for wise and comprehensive decisions
about the objectives of a programme. John Kerr (1971)
further said the level of development of the pupils,
the needs and interest; social conditions and problems
in which the children are likely to encounter; the nature
of the subject matter and types of learning which can

arige from the study of the subject matter, are sources



of educational objectives. In constructing a curriculum,
it is therefore necessary to check all available sources

for necessary objectives.

2.4 Formulating Objectivesg

The idea of having a clearly prepared statement of
what one hopes to achieve before working out how to set
about it seems to be such a simple and sensible one and
yet it has received little attention from teachers in the
pagt. Denis Lawton (1973) accepted this view by his
agsertion that objectives should describe the behaviour
of the pupils and the context of what behaviour. This is
what some curriculum theorists called behavioural
objectives - that is - objectives that will result in
precise and observable changes in a pupil's behaviour and

which can be measured. ZEisner (1969) has made an important

distinction between what he calls instructional
objectives and expressive objectives. Whereas with
ingtructional (and presumably behavioural) objectives a
teacher must predict exactly what behavioural changes
will take place if teaching is successful, in the case
of expressive objectives there is no such certainty, nor

is it desirable. ILawton (1973) says that an expressive

17




18

objectives describes an educational encounter. It
identifies a situvation in which children are to work, a
problem with which they are to cope, a task in which they
are to engage, but it does not specify what form that
encounter, situation, problem or task they are to learn.
An expressive objective provides both the teacher and

the student with an invitation to explore, defer or focus
on issues that are of peculiar interest, or important to
the engineer. An expressive objective:’ is evocative
rather than prescriptive. ILawton went further to show
how objectives are necessary in curriculum design by

expressing that there are long and short-term objectives.

2.5 Behavioural Objectives in Curriculum Design

The use of behavioural objectives in instruection is
characteristic of a culture which sets a high value on
efficiency and productivity. Such a culture seeks to
measure accomplishment in standard units. Theoretical
justification for behavioural objectives comes from

behavioural paychology, (Kendler, 1959).

Kneller (1974) added that teacher education institu-
tions that advocate the use of behavioural objectives
transmit methods of instruction that are standardized,
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¢

eﬁ?éricélly tested, and aimed at measurable results,

Such methods work best in school systems that are highly
gsengitive to the economic and behavioural determinants

of educaticnal practice. Atkin (1974) is also of the
opinion that current attention to apecification of
curriculum objectives in termg of pupils' performance
represents an attempt to provide direction for collection
of data that will result in more informed choice among

competing alternatives.

Those who argue against the use of behavioural
.objectives usually do so on four main grounds, although
geveral additional srguments are frequently brought forward.
One argument claims that stating objectives behaviourally
leads to an over-emphasis on trivial outcomes of learning
with a corresponding neglect of important outcomes. While
it is true that it is much easier toc express what might be
called trivial behaviours as operational objectives and
that these are frequently given as examples, usually to
illustrate a point simply and clearly, it does not
necegsarily follow because of this that trivial outcomes
need be emphasised at the expense of those of greater

importance.

By stating objectives clearly and explicitly we are
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in a position to agsess the importance of what we are
trying to teach and to reject that which is unimportant
and trivial. Much that is trivial and unimportant can
be taught under the umbrella of a fine sounding aim:

(a) to develop an appreciation of good literature.
(b) +to help pupils to become good citizens.
(¢) to develop the ability to discriminate.

Aims such as these can lead the teacher to present both
trivial and important activities for pupils; an interpre-
tation of what these aims mean in terms of pupil behaviour
can lead to a clear distinction between them. 3But
objectives shown below are behavioural and clear-cut.
(a) Name two characters in the literature book.
(b) State four attributes of a good citizen.
(c¢) Explain the ways people discriminate.

Critics of the use of behavioural objectives
(Atkin, 1963) and (Eisner, 1969) also argueithat
by stating objectives in advance teachers are not
able to take advanbage of opportunities which occur
unexpectedly in the classroom. This is not so; teachers
can use these unexpected opportunities and direct them
towards objectives which are congidered important and
desirable. Regarded in this way, unexpected opportunitics
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lead to progress rather than to mere diversion. On the
other hand, a teacher with predetermined cbjectives might
be accused of uging such ovportunities for entertainment

purposes or as a temporary diversion.

The fact that behavicurally expresssd objectives
iend themselves to agsegsment brings forth criticisnm
from some quarters, togethsr with another argument that
there are other important outcomes of education begides
those which can be asgsegsed. The first of these arguments
is part of the strong feeling that is sometimes expressed
againat measurement of all kinds, and yet teachers are
congtantly making evaluative judgements of their pupils®
abilities and performance, To the proponents of the
second argument one can only urge patience and experinent:
we must either wait for someone else to develop measuring
devices for those behaviours that are currently thought
to be 'unmeasurable' or, beitter still, we must try to

devise gome ourselves. R L T S

The difficulty of writing objectives in cerdain areas
of the curriculum causes some critics to reject the whole
idea of cbjectives. It is true that it is very difficult
to express objectives in behavioural terms in the arts

and the humanities, but this is no reason for nct trying.



In these areas of the curriculum it is not uncommon to
find objectives which begin 'to appreciate « . .' This

is a very vague expression with variety of possible
interpretations. An example of an objective expressed

in this way will illustrate the kind of difficulties
involved. In an English course an objective might be

that the pupils will appreciate good literature. What
does this mean? How does the teacher know when the pupil
is appreciating good literature? What is good literature?
Is the pupil achieving this objective if he has at home a
large collection of books, or if he is a member of the
library, or if he is emotionally moved after reading
Dickens, or if he can recite the plot of novels read
recently in class? Teachers need to decide what they
mean by "appreciation" of literature for the purpose of
this particular course and exactly what their pupils will
be doing when they are appreciating literature. Only then

can they know if their pupils are making progress in the
desired direction.

2.6 Content and Objectives

K.V. Feyereigsen (1970) is of the opinion that if the

areas of content are used to determine the objectives,

22
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they will in all probability prejudice the objectives.

In addition, areas of content as variables if included
would pre-determine the content, curricular - organisation,
scope and sequence variables. TFor better explanation,
since the overall objectives of the instructional system
should describe the characteristics of the output, they
should not be biased by the inclusion of the influencing
variables, which are more appropriately used as guides

for deciding learning experiences. In other words, the
ends (objectives) should determine the meana (process)
rather than the means determining the ends. Unfortunately
this principle has been ignored in Advanced Teachers'
Colleges Foundations of Education Curriculum. What can
be deduced from here is that in making content decisions
the statement of objectives is vital.

It is clear to us that the objectives should determine
the organisation of the content, other decigions about the
gcope of content, content sequence, methods of instruction
and instructional media. All these reflect the objectives
of the programme.

2.7 Evaluation and Objectiveg

An effective educational programme requires and
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depends heavily on the amount and quality of the evalua-
tion data fed into it. A.J. Fiorino (1970) maintains
that unless the objectives of the system are stated,
there is nothing to evaluate and all the functions
performed in any system should have objectives. He went
further to state that in developing a statement of
objectives that will facilitate evaluation, the following

questions can serve as a guide:

(1) Are all the reasonable objectives for the programme
included?

(2) Are the objectives derived from the overall
objectives of the yprogramme (e.g. Teacher-education

objective)?

(3) Are the objectives practical in tewms of the ability
of the students, staff and resources available?

(4) Are the objectives clearly stated in behavioural

terms?

In support of this view, Allen and Cooper (1968)
accept performance criteria by saying:

The formulation of performance criteria requires
the specification of instructional and programme
goals in terms of behaviours to be exhibited by
the trainee when instruction has been completed ...
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Careful formulation of performance criteria

liberates the planners from describing the

programme in terms of traditional "courses'”.

In his own contribution, Scholock (1968) also has
this to say: "The objectives of a teacher education
programme should be specified in terms of the competencies
needed by teachers to bring about the outcome desired in

pupils™®,

The process of evaluation is therefore essentially
the process of determining to what extent the educational
objectives are actually being realized by the programmc
of curriculum and instruction. Lecturers of A.T.Cs should
be concetned with their students progress towards a wide
range of ¢bjectives, but the corollary to this is that
agssessment should be as wide in its scope as 1s the range
of objectives.

2.8 The Theorical Background of the Study

The relationship as established Yy the preceeding
paragraphs indicate that the procedures used in constructing
curriculum begin with the identification and statement of
the objectivea of a programme: through a process of Sygtems
analysis, the preconditions necessary to achieve the
objectives are identified and stated as objectives. The
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process of determining preconditions continues until
the objectives of the procedures are identified.
Following the stating of the objectives, content, methods,

media and evaluation, decisions are made.

It is therefore clear that in constructing a
curriculum, K.V. Feyereisen (1970) says that there is a
functional relationship between external variables and
the objectives and content variables possibly the scope,
gsequence and evaluation variable, and also with the
curriculum organisation, methods and materials variables.
This statement shows that in constructing a curriculum
external variables and internal variables are necessary
for identification. To construct a curriculum then we
must start with a new foundation. This foundation is

the objectives of the programme.

BExisting designs for constructing curriculum
including Tyler models (1949); K.V. Feyereisen;
Conceptual System for Designing Curriculum (1970); Brondy,
Smith and Bunnett 3System (1964); Kerr Curriculum Theory
Model (1968); Wheeler Model (1970) were used for sources
of information.

One objection to the whole curriculum model based on

the four-stage progression from objectives to content to
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organigation to evaluation is that thia is far too simple.
For one reason, it is open to Brunner's suggestion that
leaving evaluation until the final stage of the currioculum
process is rather like doing military intelligence after
the war is over; in cther words evaluation should take
place at every stage. This would make the curriculum
model a cyclieal one rather than a linear model. This is
probably very much in keeping with Tyler's (1949) original
thinking in this subject and the curriculum theorist whe
has converted the linear model into a cyclical form is

Wheelexr (1970).

If Tyler's (1958) statement that said the formulation

of obJectives is one of the most important problems in

‘. curriculum development, and that if the objectives are

valid, the education programme has the poasibility of
being significant is anything to go by this means that
for any content, methods, learning experiences and evaluaw

tion to be valid, they must bo based on gtated objectivas.

If the oubtcomes of the investigation show that there
w-are no stated objectives, then the 'odjectives approach!
will he utilised for framing a new curriculum on
Foundations of Bducation for the Advanced Teachers'

| Colleges under study.
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2.9 The National Objectives of Teacher Education

In the attempt of this study to use the 'objectives
approach', one might suggest then to identify the
objectives of teacher-education in Nigeria.

Until the National Curriculum Conference (RNCC 1969),
National Conference of Principals of Teachers' Colleges
(RNCPTC 1971) and Seminar on National Policy on Education
(1974), it was fashionable for the Nigerian educational
scholar and the discerning layman to ocomplain about

Nigeria's lack of a philosophy of education.

The National Conference on Curriculum Development
(1969) and the Seminar on National Policy on Education
(1974), were composed of Nigerians from different works
of life ~ classroom teachers, school headmasters, Ministry
officials, representatives of labour, industry and
business and university scholars -~ identified new national
objectives for Nigerian education bearing in mind the needs
of youths and adults in the tasks of nation building and
national reconstruction for the social and economic well-

being of the individuval and the society.

In the search for national philosophy of education

the conference posed certain questions, For insgtance,
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what should be the role and function of public education
in developing the individual's ability to participate in
national progress and national reconstruction? What
education values and attitudes are worth developing?

For analysing the issues and critical concerns in
Nigerian education and in an attempt to formulate
recommendations for action about them, the Conferences

uged two sources of data:

(a) social forces and trends including knowledge of the
existing educational practices in Nation's schools;

(b) 4mplications for educational theory and practices
with particular reference to the definition of a

national philosophy, goals, and objectives of

education.

The conferences therefore used these two sources to uphold
the values of the educational system of Nigeria. The
conferences, for the first time put down what values they
think their school children should uphold after their
education. The significance of these values is that all
gkills, abilities and knowledge acquired by school children
ag directed by teachers should be for gpecific purposes.

The recommendation of the confercnces was that:
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Nigerian Education at all level should recognise
and pogitively emphasise the following educational values:
(&) respect for the worth and dignity of the individual;
(b) faith in man's ability to make rational decisions;

(e¢) +the guarantee of fundamental human freedoms in the
social, economic and political spheres;

(d) moral and spiritual values in interpersonal and
human relations;

(e) shared responsibility for the common good of society;

(£) +the promotion of the emotional, physical and
psychological health of all children.

(RNCC 1969) and (RSNPE 9974) RNPE (1977).

To meet any national objectives, it is neceassary to
introduce innovations which would promise to enable formal
education to play roles which are most clearly co-ordinated
with those played by other institutions involved in
nation building.

One of the essential features of our schools is that
greater attention should be given to developing values
and attitudes associated with modernization and inculcate

a nation-building ethic in students.
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210 Philosophy &f Nigerian Education

The purpose of any defined values for a nation or a
society is to draw up a set of objectives meant to be
accomplished. It is on the awareness of this that the
conferences recommended that the philosophy of education

for Nigeria should be:

geared towards self-realisation, better human
relationship; self and national economic
aefficiency; effective citizenship; national
consciousness; national unity; social and
political progress; scientific and technclogical
progress; national reconstruction.

(RNCC 1969), RNCPTC 1971) and RNPE 1977).

If what is stated under our national philosophy of
education should be accomplished, the conferences presented
the following as our national educational objectives:

(a) the inculecation of the right types of values and
attitudes for the survival of the individuwal and the
society.

(b) the training of the mind in building valueable
concepts generalizations and understanding of the

world.

(¢) the acquisition of the appropriate skills, and
abilities and competencies of both a mental and
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Physical nature as equipments for the individual
to live in his society and

(&) the acquisition of a relevant and balanced

knowledge of facts about local and world phenomena.

(RNCC 1969), (RWCPTC 1971), (RSNPE 1974) and
(RNPE 1977).

In the pursuit of the objectives outlined above, it
should be ensured that traditional institutions and values
are preserved as much as possible but modified or changed
when necegsary to serve the needs of a modern socicty.

The RNCC 1969, RNCPTC 1971, RNSPE 1974 and RNPE 1977 did
not end their conferences on the identification of
National educational objectives based on National philo-
sophy of education but also went further to identifying

objectives for various levels of education for Nigeria.

Philosophy of Nigerian Teacher Education Programme

A3 on other educational levels the RNCPTC 1971
conference believes that Teacher Education in Nigeria
must recognise the worth offgndividual prospective
teacher, give him an equal opportunity %o learn, and
provide within his intellectual horizon selected functional
experiences that will enhance his job as a teacher.
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The Conference affirms its faith in the teacher as
the keyman in the entire educational programme. The
quality of his training makes or mars the end-result of
his job as a teacher. The purpose of teacher education
should seek to help the individual teacher to grow and
develop as a person, provide him with skills and
professional abilities to motivate children to learn and
help him in acquiring the right types of understandings,
concepts, values and attitudes necessary not only to
survive in the schoolroom but also in the society in
which he lives.

Purpoge of Teacher Education

In the light of the recognition of philosophy of
Nigerian Teacher Education Programme, the conference
identified what the objectives of Teacher Education in
Nigeria should be. The oonference presented the following
a8 what Teacher Bducation in Nigeria should be:

(1) To produce a highly motivated, conscientious and
successful classroom teacher for all level of our

education system;

(2) %o encourage further the spirit of inquiry,
creativity, nationalism, and belongingness;
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(3) to help the prospective teacher to fit into the
gocial life of his home, his immediate and non-
immediate communities;

(4) %o provide him with intellectual and professional
background adequate for his assignment and
adaptable to any changing situation in the life of
his country;

(5) 4in sum, to produce knowledgeable, progressive and
effective teachers who can inspire children to

learn.
(RNCPPC 1979 and (RWEE 4977).

In Nigeria, we generally ignore objectives and to a
large extent we shoot straight for content and examina-
tions. This approach is educationally unsound in that
it ie too subjectes-matter oriented. On inspecting any
teacher's colleges hand-book in Nigeria today, it will
be discovered that the syllabus for any given course has

no aims and objectives.

Today, students in Nigerda are demanding relevance
because they are of the view that the content we offer
them is irrelevant to their needs and aspirations. This

is nothing but a pointer to the fact that the students



are not made aware of the objectives of our syllabuses
or programmes as evidenced in the N.C.E. Foundations of
Education syllabus in the three A.T.Cs under study.
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3, DESIGN AND PROCEDURE

This chapter summarises the methods used in the
study. The survey method was used in collecting data.
This involved the use of questionnaire and an interview
gchedule. Two way analy®is of variance and the Chi-

square were also employed.

3,1 Constructing and Pilot-Testing theé Questionnaire

In a study like this i7 was especially necessary to
provide a means of establishing the validity and estimating
reliability of instruments %o be used in investigation
befora administering it to the subjects. A questionraire
was constructed, carefully vriting out each itew based on

the hypotheses for the stuly.

Akin Fatile (1973) quobing Good and Carter (1954)
indicated that a questionna.re is:

a form prepared and distributed to gecure
responses to certain qauestions; as a general rule,
information about conditions op practices of which
the respondents are presumed to have knowledge ...
The questionnaire is a major instrument for data-
gathering in descriptive survey studies, as is

used to secure information from varied and widely
scattered sources.
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My Research Advisers were consulted in validation of
the content of the questionnaire. Thiz led to elimination
and re-writing of some of the items. A test-retest of the
questionnaire was carried out in a similar college to 3
Advanced Teachers Colleges in this study. A reliability
coefficient of 0.68 was obtained.

Ten Lecturers in Education Department at A.T.C.
found qualified for participating in the study agreed to
complete the questionnaire forms in a pilot-study of the
instrument. In addition five expert judges were selected
o0 determine the degree to which each of the techniques of
instruction in item five of the gquestionnaire could be used
most effectively in the teaching of Foundations of Education
at the N.C.E. level. The judges were required to indicate
in order of preference for each technique by writing A, B,
C, in the appropriate columns of each row (technique).

As a result of the pilot-test, nine questions were
essentially unaltered and two other questions were rc-
written. One item was dropped from the five alternatives

of the answers to a question because it was not suitable.

The reactions and suggestions of the lecturers and
Judges were used as a means of determining the suitability
of the instrument.
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Year three students were ramdomly sampled in a
gtratified method in a quota subject sampling. It was
explained to them that the information collected would
be treated as confidential. Moreover, every attempt
wa8 made to protect the anonymity of each respondent.

It was further explained that the result of the resecarch
would improve the standard of the N.C.E. in Nigeria
especially the professional aspect.

3.2 The Instruments Used

One of the hypotheses of the study was that there
were no explicit objectives at present in the teaching
of foundations of education in the Advanced Teachers'
Colleges and that the ayllabus on foundations of educa-
tion of N.C.E. level is not relevant to the national
objectives of teacher education. The hypotheais
includes that the instructional approach employed by
many of the lecturers of foundations of education at the
Advanced Teachers' Colleges is less effective to the
needs of the students.

In order to test these hypctheses it was necessary

to collect data using the instruments outlined below.
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3.3 The Questionnaire for Lecturers and Students

One set of questionnairce was developed for both the
lecturers and the students., This was read by colleagues
who made several useful comments, many o¢f which were

taken into consideration in preparing the working version.

Reference to Appendix A, background data was requested
along with some questions about stated objectives, national
objectives of teacher-education, instructional techniques,
facilities, equipment, and scope of the syllabus on
foundations of education. For comparative purposes, the
items were the same for both lecturers and students. It
is pertinent to do this to avoid inflated answers to the
questionnaire. The data collected from the students were

used for supplemental and verification purposes.

In the questicnnaire, the Bales system of observation
(Galtung 1967) in which questions are described as "closzed™
or "open" was used. C(losed questions presented all the
expected possibilities and the respondent merely ticked
the ones that applied, Open gquestions allowed the
respondent to state his own views in the space provided
for the purpose. The questions would not present choices

in the open questions system.
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3.4 An Interview Schedule

Short interview schedules werc to obtain information
on foundations of education from discussions with the
moderators, principals and lecturerg in foundations of
education of the Advanced Teachers' Colleges. Good and
carter (1954) described the interview as an oral question-
nairse. An interview schedule wag further described by
this statement:

The best instrument available for sounding peoplc's

behaviour, future intentions, feelings, attitudes,

and reason for behaviour would scem to be the
gtructured interview coupled with an interview

Schedule that includes open-~ended, closed, and

scale items. (Fred Kerlinger, 19735).

From the data collected in this study using interview and

questionnaire, the above quotation iz justified.

This formal aspect of the interview was particularly
useful in providing data that might not be up-to~date or
night not even exist in published form. According to
DuBey who commenting on educational research in Nigeria,
gaid:

With the rapid expansgion of education, publication

of data is sometimes months or years behind actual

development, and that where documents were available

the intorview wes a good method of cross-validation
of such data. (DuBey 1972.)



There proved to be considerable'agréément hetween the

two sources.

Analysis of Varisnce and Chi-Sguare

TWo-Way Analysis of variance was employed in the
analysis carried out in question 5. In the analysis for
gstudents, the avcerage responses of the 20 students in
each College for each of the Instructional Technigues
were wsed to reduce heterogeneity. This wag also used
for the lecturers since there was an unegual number of
lecturers in the survey, olherwise the analysis would

have been that of an un-orthogonal clasgsification.

In case of questions 2, 3, 7, 8 and 9 a Chi-gquare
analysis wag employed and where there were a 2 x 2

- contigency table, Fisher's Continuity Correction was

" also incorporated.



CHAPTER IV

4.1 RESULTS AND ANALYSIS OF DATA

The major areas in which investigation were dirccted
included finding out the source of the existing syllabus
on foundations of education being used in the A.T.Cg under
study. Since a syllabus is more valid and reliable when
all sections of the society take part in its formation,
investigation was also directed at finding out those who
participated in the planning of the existing syllabus.

Another area of investigation was to find out
whether thero were any explicit or implicit objectives
for the foundations of education syllabus at the Advanced
Teachers' Colleges under study. If there were no officially
gtated objectives in the syllabus, did the lecturecrs
select their own objectives based on the implicit objectives

of the syllabus?

The units objectives in the syllabus were also
investigated. The ability of the lecturers to use the
broad objectives to arrive at unit objectives were also

measured.

The lecturers' understanding of the national objectives

of teacher education was also investigated. This area looked

42
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into whether the national objectives were consistent with
or adaptable to or not consistent with the present N.C.E.
syllabus. The relationship between the national objectives
of teacher education and the syllabus on foundations of

education was therefore looked into.

The teaching techniques cmployed by the lecturers of
foundations of education were also investigated in order
to know whether flexibility had been used in selecting

teaching techniques.

Since the selection of a teaching technique is
usually based on specification of objectives, materials
and facilities the question of facilities and materials

constituted another area of investigation.

4.2 The Lecturers in Foundations of Education

To teach the above subject successfully the lecturers
must possess the required professional skills which come
through training and practice. Formal education in all the
fields alone would not do. Certain experience in teaching
would have educated the lecturers about.the approach or
approaches to the framing of foundations of education as a
subject. Table {1 contains the facts about oxperience and

professional and academic qualifications of the lecturers.
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Table 1  Experience and Qualifications of Lecturers
Teaching Foundations of Education at the
three A.T.Cs.

- o

EXPERIENCE QUALIFICATIONS
B.A/|B.4. +
Years of Service B.9a|P.G.D.B. B.Ed | M.Ed | Ph.D |Total
- -—— -—r—--———-:

0~ 1 3 4 6 1 0 14
& i 0 1 2 1 1 S
ISR I, SRR ST | 1 :

Over 5 years 0 1 0 0 0 1

LN

- - -

a —— -

T 0 T A L 3 6 8 2 1 20

=t

According to table 1, fourteen lectuyers had taught
for only a year and the remaining six taught for more than
two years. The range was four months o five years. Though
all the lecturers are qualified tc lecture at the N.C.3.
level, the experience of teaching of most ¢f the lecturers
gives room for goncern. 7T0% of the lecturers had one year
of experience and belcw. Moreover, there #only thrce
post-graduate holders amongst the lecturers of foundations
of education. It pould therefore be inferred that majority
of the lecturers cf foundations in the A.T.Cs Bad not got
sufficient experignce in the teaching of the subject.

S.A. Banjo (1975) $aid that life is a school and experience
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is the school teacher. This statement is an apt descrip-
tion of what is happening among the A.T.C. lecturers
under study.

4.5 Preparation of the gyllabus: Foundations of ZEducation

- -

With regard to the syllabus on Foundations of Rducation
for the N.C.B., who participated in the preparations

Table 2 Jource of the 3yllabus

Yes [No] ! Yes [To

1. Institute of Education, A.B.U., 3 0 r 10 l 0
zaria i—-—-.-—- .'- -

j !

2. Federal Ministry of Blucation. ! 0 . o! | 2 ! o ,
s ua M el B
3. State Ministry of Bducation L 0 | o « o ! ol
e B s

4. gﬁ% Lecturers who teach the o 0 ! 16 o
jBOt l____m . ____1

5 It was handed over to me. 17 0 | 32 0

Total == 20 O l 60 0

Lecturers' Students’
Responses Responses

As shown by Table 2, 85% of the lecturers agreed .that

the present syllabus was inherited by them. This is further
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confirmed by the letters from the Heads of Department of
Education of the three A.T.Cs under study (see Appendix

B. 1, 2 & 3). The present syllabus came into operation in
1964. To confirm this further the students also showed
that the syllabus was handed over to them. Out of 60
students, 51.3% agreed to the inheritance of the syllabus.
There is therefore the agreement among students and
lecturers on the inheritance of the syllabus. The 1964
A.T.Cs syllabus on Foundations of Education therefore
probably is ready for a review. (Appendix C.)

4.4 Objectives of the Syllabus

Hypothesia:

There is no difference between the views of the
lecturers and students on the explicitness of the general

statement of objective on the syllabus.

Table 3 General Objectives of the Syllabus
Respondents | Stated {}mqaied Neither | Total
Lecturer 0 p § ! 19 20
Student 10 : 7 | 43 60
| Total 10 h=='8 ) 62 120 B

X° = 5.0537 which is not significant at .05 level.
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The null hypothesis is not rejegted. Looking at the table
we Tind that majority of students as well as the lecturers
are of the opinion that the objectives is neither
explicitly stated nor implied,

Unit Objectives of the Syllabus

Hypothesis:

There is no difference between the views of the
lecturers and students on the explicitness of the unit
statement of objectives on the syllabus.

Table 4 Unit Objectives of the Syllabus
Respondent | Stated | Implied | Neither | Total
Lec turer 0 1 19 20
Studant 0 18 42 60
— RERECR [P T st SV g
Total J 0 19 61 80
S o e = —— .~ —

X° = 5.1768 which is not significant at the 0,05 level and
degree of freedom 2. On the basis of the X° value the null
hypothesis is not rejected. Hence the conclusion that both

lecturers as yell as studants are of the opinion that the
unit objectives are neithey stated nor implied.
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Teacher Education Objectives

Hypothesis:
There is no difference between the views of the
lecturers and students on the consistency of the syllabus

with the National Objectives of Teacher Education.

ble Teacher Education Objectives

Respondent A B C |Total
Lecturer 5 1 31X 4 20

| VN— . i

: Student v 10 17 + 33 60

) = t"“"
To4tal 15 | 28 |37 | &0

:==============J====d==:====__ E———

A = Consistent with the National Objectives of Teacher
Education

Adaptable to the National Objectives of Teacher
Bduecation in Nigeria.

C = Not consigstent with the National Objectives of Teacher
Education.

=
]

X° = 7.5762 which is significant at 0.05 level. Hence the
null hypothesis was rejected. Thus there is disagreement
between the lecturers and students on the consigtency of
the syllabus with National Objectives of Teacher Education.
This disagreement may be due to the fact that one of the
parties (students or lecturers) may not understand the



national objectives of teacher education. For interpre-
tation a conventional rule draws the line at p = 0.0
and regards a hypothesis as probably false for values of
p smaller than thisg (that is, for values of ) G larger
than the value corresponding to a p of 0.05).

4.5 Ingtructional Techniques

Lecturers and the students were requested to tick
against the teaching techniques that described what
operated in their A.T.Cs in the teaching of foundations

of education. Experts were also requested to do so. They

were requested to indicate in order of preference for each

technique by writing A, B, C, in the appropriate columns
of each row (A = Frequently used; B = Sometimes used;

¢ = Never used).

Hypothesis:

(a) There ia no significant difference among the
instructional techniques in usage.

(b) There is no significant difference between the
ratings of the experts.

49



Iwo Way Anaelysis of Variance

The two-way analysis of Variance was employed in all
the analysis carried out in this question. The following
results were obtained from the computed responses of

experts, lecturers and students.

The following are the means of the experts:

1 2 3 4 5

-

- W - - -

5.14286 1.90476 2.61905  2.19048  1.85714

The Standard Error for comparison of any two means

= 0.04824.
Table 64 Instructional Techniques (Experts)
(ANOVA)
D.F 3.9 ‘M8, | F } Source
Instructiqnal‘-
20 10.057143 0.5028 2+11 | Techniques
._..............nr-_.._---..-t..- —
4 7.71429 1.92857{ 8.08* | Experts
: - B e e o
| 80 ! 19.085714 | 0.2385 | ! Brror :
" ____4__4‘__.--L-___--_F______#,-.-_-_-4
p 104 | 36.857143 | { Total 5

—_——= . ==

*Highly significant at 0.01 level.
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Experts

Error of M.3. = 23857 i® a measure of the total
variance. According to Table 6t F ratio for experts
= 8.08 which is highly signifigant at the 0.01 level of
significance. Differences exigt between the responses

of the experts pgans

. \/;;;ii;"b{; = 0.15074

S.e = V 0.23887 (Frt %) = 0.15074

Lecturers' means

The following are the means of the lecturers of the
three A.T.Cs.

Zaria Xano Sokoto

A —— - —— .

1.69048 1.58095 1.39048

The error for comparison of any two means = 0,39048.
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Table 6° Instructional Techniques (Lecturers)
(ANOVA)
I-—Sjgj—‘---- 8.8 M.S3. 1_ F "éourc;q.g-'
20 9.00984 0.45049 | 8.93 Methods
2 0.96794 0.48397 | 9.59*% Lecturers
40 2.01873 0.05045 Error
| 62 | tosese | N

- e — ———— 4 8 —— e ——— W@ WL e w4 e ow

*Fignificant at the 0.01 level.

According to Table 6> F ratio = 9.59 on 2 and 40 d.f.
which is highly significant at the 0,05 level of significancc
(i.e. differences do exist between the lecturers of the three
colleges considered with regards to the methods of
instruction in the survey). In actual fact the responses
of the Zaria lecturers are quite significantly different
from those of Kano and Sokote. So also are the responses

of Sokoto and Kano lecturers significantly different.

Students' Means

The following are also the sfudents' means.

Zaria Kano Sokoto

——— S —T . i —— —

1.75476 1.6500 1.785T1




Table 6°  Instructional Technigues (Students)
(ANOVA)
. sy e
l D.F. | S.8. M.8. F Source
s ST i S e St & AR e v R
20 3.70770 | o.18538 | 7.59 Me thods
" 2 0.21246 0.10623 | 4.35% Students
.---.....l - - dp— == . s . ome o - —— .-.] i i e
40 C.97754 0.02444 Error
} 62 4.89770 Totel
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*¥Bignificant at the 0.05 level.

Reference to Table 6° F ratic = 4.35 on 2 and 40 4.f.

which is gignificant at the 0.05 level of significance

that is differences exist among the group of students of

the three colleges considered with regards to instruc-

tional techniques in the survey.

mparisor

o

A —

e oia

of %

BExperts

——

2.14286

Standard error for comparison of any two means

1.47619

Lepﬁprera

- et -

o —— -

he 3 groups of Respondents i.e. Ixperts,

ers and Students

0,08303
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Table 60 Instructional Techniques
(Bxperts, leqturers and Students)
_ e LANOVA) o
D.F. 3.8 M.S. F Source
20 162381 | 0.08119 1 1.2 | " Methods
2| amso [ 23005 | 52,75+ | Grouwss |
40 2.89524 0.Q7238 Errors
2| ooasma | ]| totar |

F ratio from Analysis of Variance Table 67 is 32.73 which
is highly significant at the 0,01 level i.e. difference do
exist between the responges of the three groups of respon-

dents (Bxperts, lecturers and Students).

The F ratio far Instructional techniques was not
significant. Hypothesis was therefore, retained. YMoreover,
F ratio for Experts was found to be 8.08 which was
significant at 0.05 level (Table 6A). Thus the experts
disagree on their mean ratings. This shows that there is
no best way of teaching PFoundations of Bducation.

Turkey's method (Glapas and 3Itanley, 1970) was used as
post hoc text to determine pmirs of experts with
significant disagreements. This was also discovered

among lecturers and stydents.

It was found that differences between experts 1 and 2,
4 and 1, 2 and 5 were non pignificant whereas the



difference between expert 3 and each of the remaining four
experts was significant, again differences between oxports
5 and 1, 5 and 4 2 and 4 are also significant.

It was found that the differences between Zaria and
Kano groups of lecturers, Zaria and Sokoto group of
lecturers and Kano and Sokoto group of lecturers are all
gignificant.

It was found that the only pair with significant
difference was Kano group of students and Zaria group of
gtudents. Differences between Zaria and Sokoto groups
on one hand and between Sokoto and Kano groups on the
other hand were found to be non-significant.

That is, the experts' responses are clearly different
from both the gstudents and the lecturers' responscs.
Furthermore, the responses of the students are clearly

different from those of the lecturers.

The experts' responses tend towards "frequently used"
while the lecturers' and students' responses hang
between "sometimes" and "never" used. This revelation
therefore justifies the hypothesis that the methods of
ingtrictions being used by most of the lecturers in the

teaching of foundations of education are not relevant
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to the needs of the students and the objectives of

teaoher education of the nation.

Reasong for the Froquent use of Tecture Method

L r— ey —— o —

A1l of the 20 lecturers of foundations of education
from the three A.T.Ca responded that the most popular of
the methods employed for teaching was the lecture method.
Only 2 of the respondents modified their responses by
adding class discussion., All of the students responded
that the method of teaching was through the lecture method.
61.6% of the student rospondents revealed that the teachor-
student ratio ig 1ﬁ.adequate For any other approach. 1In
addition 18% of the students indicated that the scope of
the syllabus makces other approaches unsuitable except
lecture method if the sgyllabus is to be covered. Anothér
18% students responded that the lecture mebhod is the

easiest of the teaoching teohnigues.

4.6 Facilities and Fquipments

For numbers 7, 8 and 9 the formula used is found below:
0 = Obaervad |
E = Expected value

X2 = Z-(-O—-———)-ﬁ B °



Q. 7 Vhich of the following items are available for use in your
Bducation Department?

Table 7 Pacilities and E nt
Yos | No |Total | |[Yes | ko |Total |
1. Over-head Projector amd
portable screen - _3__ 2 17 i 0 16] 4 60
2. Lilmatrip/&lida Projector 4| 16] 20 13| 471 60
pe e
3. Television sets and
video tape _? _20 L - 4 56 60
4, Modelling Facilities 1 19 20 " 2 ‘ 58 60
N r_.. ..... ep——
5. Duplicating Facilities 3 1 171 20 ! | 2 I 39 '1 60 1
pr————— : Jee———j }
6. Portable Cassettee Tape . '
B casde ‘_j. ”19_“.20 0 60 60
Ts Radio 9 L 11 20 0 60 60
21 11q 140 56 1364 | 420
Lecturers' Students'
Responses Reaponses

The calculated 12 value of the random sample is 47.18
for the students and 18.35 for the lecturers, both of which
with 6 degree of freedom at 5% confidence interwval are
significant values, for they are both higher than the
Fisher's XZ table value of 12.592. 30 we can confidently
dequce that both students and lecturers reject that the
educational equipment mentioned above are available for
use in the Bducation Department for the students and the

lecturers.



How would you describe the use of the following in your
College?

Table 8

5.

Ts

9.

10.

Encyclepaedia

Eand books of
Research in
Teaching

Good Dictio-
naries of

Dictionaries
of Eduecation

Books on
ligerian Edus
cation pub-
lished 1964~
e

Books on

African Educa-

cation pub-
lished in

Nigeria

Journals of

Education pub~ |

lished in
Nigeria

Journals of

African
Education

Books on
Methodology

Newspapera
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Text-books and Journals
Freq~ | Some~ Freq - Some=|,. '
ventlyl times “evgf Total | | uently times| o'°"[Total
used | used npe used uged !
6 |12 | 2 | 20 1 6 155 | 60 !
| y
1 3 16 20 0 o |60 60 |
, o |
!l . ' ' l |
‘16 | 2 ! 2 | 20 ! 13 21 ' 26 60
e e e | |
1 1 6 3 4 20 8 15 37 60
1 & . _
[ 1
10 5 5 20 16 22 |22 60
11 4 5 20 14 2% i 23 60
‘ !
| . i ~
3 6 1! 20 6 22 132 60
'
pap— .J'-. = -
| : i
5 1 12 3 20 0 21 139 60
! ! ! ! " ! !
. R ; ; '
i 12 ! 4 1 4 20 | 28 | 28 | 4 60
e e - : -
5 8 ; 7 20 | 10 25 |25 60

Lecturers' Responses

Students' Responses.






