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ABSTRACT

The school is a purposive institution and education
Is an intentional activity. |If the educational purpose
a school seeks to attain could be equated to an objective
the study of objectives of Foundations of Education is
i nportant. The researcher decided to undertake this
study to ascertain what exactly were the declared
pur poses for teaching Foundations of Education in the
t hree Advanced Teachers' Col | eges of Kano, Sokoto and
Zaria affiliated to the Institute of Education, Ahnmadu

Bell o University, Zaria.

The researcher was interested in confirmng or

rejecting that:

(a) There are no explicit objectives at present-
in the teachi ng of Foundati ons of Education

in the Advanced Teachers' Col |l eges under study

(b) The Syllabus in Foundations at NC. E level is
not neeting sone of the imedi ate needs of

Teacher Education Programre in N geri a.

(c) The instructional approach enpl oyed by nmany
of the lecturers of Foundations of Education
at the Advanced Teachers' (olleges tends to

nmake the subject less relevant to the needs
i



of the students and objectives of Teacher

Educati on.

(d) A programme in Foundations of Education that
woul d be suited to the needs of the students
and the profession can be devel oped through

rel evant guideli nes.

he set of questionnaire was devel oped for both
| ecturers and students. Background data was requested
along wth sone questions about stated objectives,
nati onal objectives of teacher education, instructional
techni ques, facilities, equipnent, and scope of the
syl  abus on Foundations of Education. In addition five
expert judges were selected to determne the degree to
whi ch each of the techniques of instructionin itemfive
of the questionnaire could be used nost effectively in
the teachi ng of Foundati ons of Education at the N C E
| evel . The judges were required to indicate in order
of preference for each technique by witing A B, C in

the appropriate colums of each row (technique).

Short interview schedul es were used to obtain
i nfornmati on on Foundations of Education fromdi scussi ons
with the noderators, principals and |lecturers in

Foundati ons of Education of the Advanced Teachers' ol | eges.



The study has shown that there are no explicit
obj ectives for the syllabus on Foundations of Education
at the ATCs under study. There was di sagreenent between
the | ecturers and students on the understanding of the
nati onal objectives of teacher education. It was also
di scovered that instructional techniques were not
flexible and that facilities and equi pnents were
| nadequate. Quidelines for remedies were therefore

suggest ed.
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THE PROELEM AND DEFINITION OF TERMS USED
1. THE PROBLEM

1.1 Introduction:

"Foundations of ZBEducation” is one of the major
subjects being offered in the Advanced Teachers' Colleges
in Nigeria. Foundations of Bducation is used here to
refer to Comparative REducation, Philosophy, Sociology,
Psychology and History of Bducation which make up the
subject. Foundations of Education is regarded as the
professional aspect of the teacher education in the Advanced
Teachers' Colleges., This subject is so vitally regarded in
Nigeria that a "Pags" in the subject is a necessary
condition for the award of the N.C.E. certificate.

Informal discussion and interview with students
reveal that topics in the Foundations of Hducation arc
often unrelated and uninteresting. Although many of these
revelations were not scientifically collected, it however
points to the need to re~examine the curriculum in this
important area of the N.C.E.

3
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Infact, it is part of the nature of education that
programmes mugt be constantly reviewed and evaluated.

In support of this view Dickson (1968) has this to say:

Bducation today is suffering because of lack
of systematic evaluation in teacher education.
It is one thing to plan a course of training
for teachers but it is quite another thing to
forecast how future teachers will behave once
they take full responsibility for their own

classrooms.

A critical analysis of the syllabus now in use for
the Foundations of Bducation in the N.C.E. Course
indicates no evidence of any scientific or logical plan
of the curriculum.

From a personal experience of teaching foundations
of education supported by review of literature the
formulation of objectives secems to be one of the vital
steps in the development of any curriculum as well as

in instructional strategies or approaches.

To clearly understand the problems invelved in the
(NCE) curriculum, it is necessary to examine important
criteria of a good curriculum, Formulation of objectives
has been regarded as one of the most vital elements in
curriculum development. In support of the claim for the
role of objectives in education programmes we might
examine Tyler's (1958) assertion that the formulation



of educational objectives is one of the most important
problems in curriculum development. He stated further
that to the extent that the objectives are wvalid, the
education programme has the possibility of being
gignificant. Contributing to this view, Taba (1962)
said that the beginning of all educational endeavour is
the clarification of objectives. Here again, W. Kemmeth
Richmond (1969) was in support of stated objectives when
he said that given clearly stated objectives, the mature
gtudent at any rate is the best person to decide how to
reach them by dove-~tailling what he needs to know with
what he already knows.

A clear sense of direction was again nicely
illustrated in a publication which appeared in 1969 -
"A Philosophy of Nigerian Education" - under the title
of "Teacher Bducation" by Professor A. Babs Fafunwa (1969)
who claims that a good curriculum must have these
characteristics:

(1) It must have definite and dynamic objectives
based on the values of the society and the need
of the child as a citizen and a skilled
individual.

(2) It must be flexible and must provide far the



growth that is cssential in order tc mect the
stated objectives or implicd objeetives.

(3) It must have built into it a process of
constant evaluation to help determine the
extent to which the educational process is
meeting the goals as stated in terms of the
end product.

The justification for this study in Nigeria could
also be seen through the statement of Stiles and Parker
(1969) when they aptly said:

Teacher education programmes have been
gstudied more than researched. Innovations
have tended to be implanted and imitated
with a minimum of evaluation. Practices
and procedures have evolved rather than
developed through controlled experimenta-
tion . . . The past decades has seen
programmes of teacher education centre

of intense controversy; the prospects are
that this will become a field of more
concentrated and more objective research
in the years ahead.

The principle of using objectives to determine the
process of learning has been found to be greatly ignored
in many educational institutions in Nigeria.



1.2

STATEMENT OF THE PROBLEM

The purpose of this study is to examine the problems

of the existing curriculum of the Foundation Courses in
BEducation for the award of the Nigerian Certificate of

Education with a view of designing a model that will
improve the quality of teaching this subject in the

Advanoed Teachers' Colleges in Nigeria.

In doing this, the study will seek to focus on the

following questions:

(1)

(2)

(3)

(4)

What are the explicit or implicit objectives at

pregent in the N.C.E. teacher education curriculum?

To what extent are the objectives of teacher
education in Nigeria being fulfilled in the N.C.E.,
Course (in Foundations of Education) in the three
ingtitutions being studied?

Is the curriculum in Foundations of Education at

“the N.C.E. level consistent with the relevant

National Objectives of Teacher Education?

Are the contents of the Foundations of Bducation

relevant to the needs of the students?



(5) What should the components of the curriculum in
Foundations of Education at this level look like?

1.3 ' HYPOTHESES FOR THE STUDY.

The following hypotheses were developed for +thigs
gtudy. The researcher is interested in confirming or
rejecting that:

(1) There are no explicit objeotives at present in the
teaching of Foundations of Education in the

Advanced Teachers' Colleges.

(2) The syllabus in Foundations of Education at N.C.E.
level is not meeting gome of the immediate needs of
Teacher Education Programme in Nigeria.

(3) The instructional approach employed by many of
the lecturers of Foundations of Education at the
Advanced Teachers' Colleges is not relevant to
the needs of the students and objectives of
Teacher Bducation.



1.4 SIGNIFICANCE OF THE STUDY

The results of this study may be varied but mention
may be made of the following:

(1) The results of the study would point out areas of
problems to be solved in developing Foundations of
Bducation Curriculum. It would also provide a basis
for further investigations and it would help Lecturers
of the subject to improve their existing curriculum.

(2) The researcher being a Lecturer of Foundations of
Bducation at the Advanced Teachers' College, Zaria
could make use of results of study in planning future
programmes on the subject for the Department of
Bducation, Advanced Teachers' College, Zaria.

(3) The results would be of help to prospective Lecturers
of Foundations of Education in all the Nigerian
Advanced Teachers' Colleges especially the newly
egtablished onea (21). There are about twenty-one
newly established Advanced Teachers' Colleges now
in Nigeria.

(4) It is hoped that the results of this study would
spark off interest among teacher educators in Nigeria
to examine and design their own curriculum.
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(5) N.C.E. Correspondence Courses are now being organised
by the Institute of Education, Ahmadu Bello
University, Zaria. The results of this study would
be of use to the organisers of the programme.

1.5 SCOPE AND LIMITATIONS OF THE STUDY

This study was conducted among 3 A.T.Cs of Kano,
Sokoto and Zaria in the Northern States instead of the
entire ATCs in Nigeria for which Foundations of
Bducation is a requirement., The study was therefore
limited due to the amount of time and money available
for it. Moreover, other ATCs in the Northern part of
Nigeria are still young. Although the definition of
Foundations of Bducation includes Comparative Bducation,
Philosophy, Sociology, Psychology and History of Bducation
(Okala, 1971), this investigation (study) will be limited
in scope to Sociology of Education. Focusing on this
agpect, though not all embracing will afford the chance
of an indepth investigation and analysis as it
relates to the subject of Foundations of Bducation.
Participants in this study were Lecturers, students,



principals and moderators of the subject. Such use of
students is justifiable on the grounds that some
Lecturers tend to give inflated answers in defence of
their work.

1.6 DEFINITION OF TERMS USED

The following terms are defined with regard» to
their specific use in this study:

N.C.E ~ Nigerian Certificate in Education,

Curriculum - a group of courses and plamned experiences
which student has under the guidance of

the school or college.

Problems - those factors of conditions which
consgtitute barrier or hinderance to
effective teaching and learning.

Curriculum Organisation -~ a systematic arrangement of
curriculum materials for the definite
purpose of teaching.

Curriculum Implementation -~ Putting the curriculum fo
work as a point of departure for teaching
and as a system of predicting behavioural



outcomes. This is the point where the
message of the curriculum planner is
communicated to and interpreted by the
teacher for a specific group or groups
of students.

Teaching - the act of providing activities, materials
and guidance that facilitates learning in
either formal or informal situations
(C.V. Good 1959).

Professional Training - A sequence of courses basic to
apeoialiae& training for teaching career.

Lecturer <« The individual officially designated by
any University or College for the
purpose of giving educational

instruction to students.

Principal. -~ Any official responsible for the
management or direction of an

educational institution.

Moderators - Persons other than the internal examiner
who are called on to modify, verify or
suggest changes in examination questions,
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and algo who modify, verify or suggest
changes as externmal examiners of marked

sceripts.

"Poundations of Bducation" -~ as that aspect of the

Advanced Teachers' College programme which
refers %o the Professional education,

ie. History, Philosophy, Sociology, Psychology
and Comparative Education.

Behavioural Objectives - objectives that will result in

Curriculun

RNCC -

RNCPIC -~
RNFE "
ATEA -
ATC =
NeE'R'Com

precise and obgervable changes in a pupil's

behaviour and which can be measured.

Proceas - A continucusg cycle of activities
in which all elements of the curriculum are

conaidered and inter-related.

Repoft of the Natiohal Curriculum

Conference.

Report of the National Conference of Principals
of Teachers' Colleges.

Report of the National Policy on Education.
Association for Teécher Education in Africa.
Adﬁancad Teéchers' College. |

Nigerian Education Research Council.



2. REVIEW OF RELATED LITERATURE

2.1 Elements of Curriculum

Most writers maintain that there are four major
stages in the process of curriculum development. These
are: selection of objectives, selection and organisation
of content, selection and organigsation of learning
experience and evaluation. But a proper review of
Nicholls and Nicholls, (1972) throws a proper insight
into an organised curriculum planning arrangement:.

They maintain that in plamning of curriculum the following

should be taken into consideration:

(a) The careful examination, drawing on all available
sourcesa of knowledge and informed judgement of

the objectives of teaohing, whether in particular

subject courses or ovér the curriculum as a whole.

(b) The development, and trial use in schools, of
those methods and contents which are judged most
likely to achieve the objectives which teachers

agree upon.

12
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(o) The assessment of the extent to which the develop-
ment work has in fact achieved its objectives.
This part of the process may also be expected tc
provoke new thought about the objectives themselves.

(d) The final element is therefore feedback of all the
experience gained, to provide a starting-point for
further study.

This last point suggeststhat curriculum development
ig a cyclical process and it is indeed halpfu:li to think
of it in this way.

gelection of ob ives

selection
o

d organisation
content

pelection
of methods

Fig. I Blements of Currieculum (Nicholls & Nicholls)
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A study of the above diagram will show that there
are a number of ways of planning the whole or part of a
curriculun. Each way may have its own strengths and
weaknegseg, as well ag its own advocates. For the
purpose of this study the 'objectives approach' is
utiliged as the basic frame of reference for concep-

tualising and analysis the study.

2.2 The Role of Objectives in Curriculum

We have attached considerable importance to the
formulation of objectives because we strongly believe
not only in its directional and guiding roles but also
in Tyler's (1958) assertion that the formulation of
educational objectives is one of the most important
problems in curriculum development. What can be deduced
from this statement of Tyler's is that the formulation of
clear objectives forms one of the fundamental tasks of
curriculum development and reform. If any curriculun is
to be planned, and if efforts for continued improvement
are to be made, it is necessary to define clearly the
objectives that are being aimed at. BSuch objectives will
become the criteria by which content (syllabus is outlined,

instructional procedures (such as the use of concepts,



models and methods) are developed, and tests and examina-
tions are prepared. Therefore one might argue that
congtrueting a ourriculum and all that are involved like
teachers, text-books, equipment, organisation and methods
are appropriate only in the light of objectives of
ingtruction. Tyler (1971) enumerated further that not
only does the idea of clearly stated objectives direct
activities in learning situation, but alsoc adds that
before content is outlined, tests and examinations are

prepared, objectives must be clearly stated.

Bloom (1969) says that a number of behavioural
changes are likely to result from learning experiences.
Some of these behavioural changes that may occur may
not be desirable. To save time and resources, the desired
behavioural changes must be identified and clearly stated.
raba (1962) has added that the beginning of all educational
endeavour is the clarification of objectives. Stenhouse
(1975) for example said that the objectives approach is
an attempt to improve practice by increasing clarity
about ends.

From the above statements of curriculum experts it
is therefore necessary that the effective curriculum

developer typically begins with general objectives.



He then refines the programme through a series of
successive approximations. He does not start with a
blueprint and he is not in muech of a hurry to get his
ideas represented by a blueprint., Therefore one might
argue that planning of Foundations of Education curriculum
which is the professional aspect of teacher-education at
the Advanced Teachers' Colleges should be based on clearly
gtated objectives.

2.3 Congiderations in Selecting Objectives

We must be concerned not only with the objectives
of the curriculum but also with the source from which
they are derived. X.V. Feyeriesen (1970) says that
objectives are derived from the needs of the individual,
the nature and needs of society and a system of valucs.
R.W. Tyler (1971) accepting this view, goes on to say
that no single source of information is adequate to
provide a basis for wise and comprehensive decisions
about the objectives of a programme. John Kerr (1971)
further said the level of development of the pupils,
the needs and interest; social conditions and problems
in which the children are likely to encounter; the nature
of the subject matter and types of learning which can

arige from the study of the subject matter, are sources



of educational objectives. In constructing a curriculum,
it is therefore necessary to check all available sources

for necessary objectives.

2.4 Formulating Objectivesg

The idea of having a clearly prepared statement of
what one hopes to achieve before working out how to set
about it seems to be such a simple and sensible one and
yet it has received little attention from teachers in the
pagt. Denis Lawton (1973) accepted this view by his
agsertion that objectives should describe the behaviour
of the pupils and the context of what behaviour. This is
what some curriculum theorists called behavioural
objectives - that is - objectives that will result in
precise and observable changes in a pupil's behaviour and

which can be measured. ZEisner (1969) has made an important

distinction between what he calls instructional
objectives and expressive objectives. Whereas with
ingtructional (and presumably behavioural) objectives a
teacher must predict exactly what behavioural changes
will take place if teaching is successful, in the case
of expressive objectives there is no such certainty, nor

is it desirable. ILawton (1973) says that an expressive

17
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objectives describes an educational encounter. It
identifies a situvation in which children are to work, a
problem with which they are to cope, a task in which they
are to engage, but it does not specify what form that
encounter, situation, problem or task they are to learn.
An expressive objective provides both the teacher and

the student with an invitation to explore, defer or focus
on issues that are of peculiar interest, or important to
the engineer. An expressive objective:’ is evocative
rather than prescriptive. ILawton went further to show
how objectives are necessary in curriculum design by

expressing that there are long and short-term objectives.

2.5 Behavioural Objectives in Curriculum Design

The use of behavioural objectives in instruection is
characteristic of a culture which sets a high value on
efficiency and productivity. Such a culture seeks to
measure accomplishment in standard units. Theoretical
justification for behavioural objectives comes from

behavioural paychology, (Kendler, 1959).

Kneller (1974) added that teacher education institu-
tions that advocate the use of behavioural objectives
transmit methods of instruction that are standardized,
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¢

eﬁ?éricélly tested, and aimed at measurable results,

Such methods work best in school systems that are highly
gsengitive to the economic and behavioural determinants

of educaticnal practice. Atkin (1974) is also of the
opinion that current attention to apecification of
curriculum objectives in termg of pupils' performance
represents an attempt to provide direction for collection
of data that will result in more informed choice among

competing alternatives.

Those who argue against the use of behavioural
.objectives usually do so on four main grounds, although
geveral additional srguments are frequently brought forward.
One argument claims that stating objectives behaviourally
leads to an over-emphasis on trivial outcomes of learning
with a corresponding neglect of important outcomes. While
it is true that it is much easier toc express what might be
called trivial behaviours as operational objectives and
that these are frequently given as examples, usually to
illustrate a point simply and clearly, it does not
necegsarily follow because of this that trivial outcomes
need be emphasised at the expense of those of greater

importance.

By stating objectives clearly and explicitly we are
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in a position to agsess the importance of what we are
trying to teach and to reject that which is unimportant
and trivial. Much that is trivial and unimportant can
be taught under the umbrella of a fine sounding aim:

(a) to develop an appreciation of good literature.
(b) +to help pupils to become good citizens.
(¢) to develop the ability to discriminate.

Aims such as these can lead the teacher to present both
trivial and important activities for pupils; an interpre-
tation of what these aims mean in terms of pupil behaviour
can lead to a clear distinction between them. 3But
objectives shown below are behavioural and clear-cut.
(a) Name two characters in the literature book.
(b) State four attributes of a good citizen.
(c¢) Explain the ways people discriminate.

Critics of the use of behavioural objectives
(Atkin, 1963) and (Eisner, 1969) also argueithat
by stating objectives in advance teachers are not
able to take advanbage of opportunities which occur
unexpectedly in the classroom. This is not so; teachers
can use these unexpected opportunities and direct them
towards objectives which are congidered important and
desirable. Regarded in this way, unexpected opportunitics
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lead to progress rather than to mere diversion. On the
other hand, a teacher with predetermined cbjectives might
be accused of uging such ovportunities for entertainment

purposes or as a temporary diversion.

The fact that behavicurally expresssd objectives
iend themselves to agsegsment brings forth criticisnm
from some quarters, togethsr with another argument that
there are other important outcomes of education begides
those which can be asgsegsed. The first of these arguments
is part of the strong feeling that is sometimes expressed
againat measurement of all kinds, and yet teachers are
congtantly making evaluative judgements of their pupils®
abilities and performance, To the proponents of the
second argument one can only urge patience and experinent:
we must either wait for someone else to develop measuring
devices for those behaviours that are currently thought
to be 'unmeasurable' or, beitter still, we must try to

devise gome ourselves. R L T S

The difficulty of writing objectives in cerdain areas
of the curriculum causes some critics to reject the whole
idea of cbjectives. It is true that it is very difficult
to express objectives in behavioural terms in the arts

and the humanities, but this is no reason for nct trying.



In these areas of the curriculum it is not uncommon to
find objectives which begin 'to appreciate « . .' This

is a very vague expression with variety of possible
interpretations. An example of an objective expressed

in this way will illustrate the kind of difficulties
involved. In an English course an objective might be

that the pupils will appreciate good literature. What
does this mean? How does the teacher know when the pupil
is appreciating good literature? What is good literature?
Is the pupil achieving this objective if he has at home a
large collection of books, or if he is a member of the
library, or if he is emotionally moved after reading
Dickens, or if he can recite the plot of novels read
recently in class? Teachers need to decide what they
mean by "appreciation" of literature for the purpose of
this particular course and exactly what their pupils will
be doing when they are appreciating literature. Only then

can they know if their pupils are making progress in the
desired direction.

2.6 Content and Objectives

K.V. Feyereigsen (1970) is of the opinion that if the

areas of content are used to determine the objectives,

22
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they will in all probability prejudice the objectives.

In addition, areas of content as variables if included
would pre-determine the content, curricular - organisation,
scope and sequence variables. TFor better explanation,
since the overall objectives of the instructional system
should describe the characteristics of the output, they
should not be biased by the inclusion of the influencing
variables, which are more appropriately used as guides

for deciding learning experiences. In other words, the
ends (objectives) should determine the meana (process)
rather than the means determining the ends. Unfortunately
this principle has been ignored in Advanced Teachers'
Colleges Foundations of Education Curriculum. What can
be deduced from here is that in making content decisions
the statement of objectives is vital.

It is clear to us that the objectives should determine
the organisation of the content, other decigions about the
gcope of content, content sequence, methods of instruction
and instructional media. All these reflect the objectives
of the programme.

2.7 Evaluation and Objectiveg

An effective educational programme requires and
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depends heavily on the amount and quality of the evalua-
tion data fed into it. A.J. Fiorino (1970) maintains
that unless the objectives of the system are stated,
there is nothing to evaluate and all the functions
performed in any system should have objectives. He went
further to state that in developing a statement of
objectives that will facilitate evaluation, the following

questions can serve as a guide:

(1) Are all the reasonable objectives for the programme
included?

(2) Are the objectives derived from the overall
objectives of the yprogramme (e.g. Teacher-education

objective)?

(3) Are the objectives practical in tewms of the ability
of the students, staff and resources available?

(4) Are the objectives clearly stated in behavioural

terms?

In support of this view, Allen and Cooper (1968)
accept performance criteria by saying:

The formulation of performance criteria requires
the specification of instructional and programme
goals in terms of behaviours to be exhibited by
the trainee when instruction has been completed ...
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Careful formulation of performance criteria

liberates the planners from describing the

programme in terms of traditional "courses'”.

In his own contribution, Scholock (1968) also has
this to say: "The objectives of a teacher education
programme should be specified in terms of the competencies
needed by teachers to bring about the outcome desired in

pupils™®,

The process of evaluation is therefore essentially
the process of determining to what extent the educational
objectives are actually being realized by the programmc
of curriculum and instruction. Lecturers of A.T.Cs should
be concetned with their students progress towards a wide
range of ¢bjectives, but the corollary to this is that
agssessment should be as wide in its scope as 1s the range
of objectives.

2.8 The Theorical Background of the Study

The relationship as established Yy the preceeding
paragraphs indicate that the procedures used in constructing
curriculum begin with the identification and statement of
the objectivea of a programme: through a process of Sygtems
analysis, the preconditions necessary to achieve the
objectives are identified and stated as objectives. The



26

process of determining preconditions continues until
the objectives of the procedures are identified.
Following the stating of the objectives, content, methods,

media and evaluation, decisions are made.

It is therefore clear that in constructing a
curriculum, K.V. Feyereisen (1970) says that there is a
functional relationship between external variables and
the objectives and content variables possibly the scope,
gsequence and evaluation variable, and also with the
curriculum organisation, methods and materials variables.
This statement shows that in constructing a curriculum
external variables and internal variables are necessary
for identification. To construct a curriculum then we
must start with a new foundation. This foundation is

the objectives of the programme.

BExisting designs for constructing curriculum
including Tyler models (1949); K.V. Feyereisen;
Conceptual System for Designing Curriculum (1970); Brondy,
Smith and Bunnett 3System (1964); Kerr Curriculum Theory
Model (1968); Wheeler Model (1970) were used for sources
of information.

One objection to the whole curriculum model based on

the four-stage progression from objectives to content to
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organigation to evaluation is that thia is far too simple.
For one reason, it is open to Brunner's suggestion that
leaving evaluation until the final stage of the currioculum
process is rather like doing military intelligence after
the war is over; in cther words evaluation should take
place at every stage. This would make the curriculum
model a cyclieal one rather than a linear model. This is
probably very much in keeping with Tyler's (1949) original
thinking in this subject and the curriculum theorist whe
has converted the linear model into a cyclical form is

Wheelexr (1970).

If Tyler's (1958) statement that said the formulation

of obJectives is one of the most important problems in

‘. curriculum development, and that if the objectives are

valid, the education programme has the poasibility of
being significant is anything to go by this means that
for any content, methods, learning experiences and evaluaw

tion to be valid, they must bo based on gtated objectivas.

If the oubtcomes of the investigation show that there
w-are no stated objectives, then the 'odjectives approach!
will he utilised for framing a new curriculum on
Foundations of Bducation for the Advanced Teachers'

| Colleges under study.
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2.9 The National Objectives of Teacher Education

In the attempt of this study to use the 'objectives
approach', one might suggest then to identify the
objectives of teacher-education in Nigeria.

Until the National Curriculum Conference (RNCC 1969),
National Conference of Principals of Teachers' Colleges
(RNCPTC 1971) and Seminar on National Policy on Education
(1974), it was fashionable for the Nigerian educational
scholar and the discerning layman to ocomplain about

Nigeria's lack of a philosophy of education.

The National Conference on Curriculum Development
(1969) and the Seminar on National Policy on Education
(1974), were composed of Nigerians from different works
of life ~ classroom teachers, school headmasters, Ministry
officials, representatives of labour, industry and
business and university scholars -~ identified new national
objectives for Nigerian education bearing in mind the needs
of youths and adults in the tasks of nation building and
national reconstruction for the social and economic well-

being of the individuval and the society.

In the search for national philosophy of education

the conference posed certain questions, For insgtance,
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what should be the role and function of public education
in developing the individual's ability to participate in
national progress and national reconstruction? What
education values and attitudes are worth developing?

For analysing the issues and critical concerns in
Nigerian education and in an attempt to formulate
recommendations for action about them, the Conferences

uged two sources of data:

(a) social forces and trends including knowledge of the
existing educational practices in Nation's schools;

(b) 4mplications for educational theory and practices
with particular reference to the definition of a

national philosophy, goals, and objectives of

education.

The conferences therefore used these two sources to uphold
the values of the educational system of Nigeria. The
conferences, for the first time put down what values they
think their school children should uphold after their
education. The significance of these values is that all
gkills, abilities and knowledge acquired by school children
ag directed by teachers should be for gpecific purposes.

The recommendation of the confercnces was that:
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Nigerian Education at all level should recognise
and pogitively emphasise the following educational values:
(&) respect for the worth and dignity of the individual;
(b) faith in man's ability to make rational decisions;

(e¢) +the guarantee of fundamental human freedoms in the
social, economic and political spheres;

(d) moral and spiritual values in interpersonal and
human relations;

(e) shared responsibility for the common good of society;

(£) +the promotion of the emotional, physical and
psychological health of all children.

(RNCC 1969) and (RSNPE 9974) RNPE (1977).

To meet any national objectives, it is neceassary to
introduce innovations which would promise to enable formal
education to play roles which are most clearly co-ordinated
with those played by other institutions involved in
nation building.

One of the essential features of our schools is that
greater attention should be given to developing values
and attitudes associated with modernization and inculcate

a nation-building ethic in students.
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210 Philosophy &f Nigerian Education

The purpose of any defined values for a nation or a
society is to draw up a set of objectives meant to be
accomplished. It is on the awareness of this that the
conferences recommended that the philosophy of education

for Nigeria should be:

geared towards self-realisation, better human
relationship; self and national economic
aefficiency; effective citizenship; national
consciousness; national unity; social and
political progress; scientific and technclogical
progress; national reconstruction.

(RNCC 1969), RNCPTC 1971) and RNPE 1977).

If what is stated under our national philosophy of
education should be accomplished, the conferences presented
the following as our national educational objectives:

(a) the inculecation of the right types of values and
attitudes for the survival of the individuwal and the
society.

(b) the training of the mind in building valueable
concepts generalizations and understanding of the

world.

(¢) the acquisition of the appropriate skills, and
abilities and competencies of both a mental and
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Physical nature as equipments for the individual
to live in his society and

(&) the acquisition of a relevant and balanced

knowledge of facts about local and world phenomena.

(RNCC 1969), (RWCPTC 1971), (RSNPE 1974) and
(RNPE 1977).

In the pursuit of the objectives outlined above, it
should be ensured that traditional institutions and values
are preserved as much as possible but modified or changed
when necegsary to serve the needs of a modern socicty.

The RNCC 1969, RNCPTC 1971, RNSPE 1974 and RNPE 1977 did
not end their conferences on the identification of
National educational objectives based on National philo-
sophy of education but also went further to identifying

objectives for various levels of education for Nigeria.

Philosophy of Nigerian Teacher Education Programme

A3 on other educational levels the RNCPTC 1971
conference believes that Teacher Education in Nigeria
must recognise the worth offgndividual prospective
teacher, give him an equal opportunity %o learn, and
provide within his intellectual horizon selected functional
experiences that will enhance his job as a teacher.
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The Conference affirms its faith in the teacher as
the keyman in the entire educational programme. The
quality of his training makes or mars the end-result of
his job as a teacher. The purpose of teacher education
should seek to help the individual teacher to grow and
develop as a person, provide him with skills and
professional abilities to motivate children to learn and
help him in acquiring the right types of understandings,
concepts, values and attitudes necessary not only to
survive in the schoolroom but also in the society in
which he lives.

Purpoge of Teacher Education

In the light of the recognition of philosophy of
Nigerian Teacher Education Programme, the conference
identified what the objectives of Teacher Education in
Nigeria should be. The oonference presented the following
a8 what Teacher Bducation in Nigeria should be:

(1) To produce a highly motivated, conscientious and
successful classroom teacher for all level of our

education system;

(2) %o encourage further the spirit of inquiry,
creativity, nationalism, and belongingness;
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(3) to help the prospective teacher to fit into the
gocial life of his home, his immediate and non-
immediate communities;

(4) %o provide him with intellectual and professional
background adequate for his assignment and
adaptable to any changing situation in the life of
his country;

(5) 4in sum, to produce knowledgeable, progressive and
effective teachers who can inspire children to

learn.
(RNCPPC 1979 and (RWEE 4977).

In Nigeria, we generally ignore objectives and to a
large extent we shoot straight for content and examina-
tions. This approach is educationally unsound in that
it ie too subjectes-matter oriented. On inspecting any
teacher's colleges hand-book in Nigeria today, it will
be discovered that the syllabus for any given course has

no aims and objectives.

Today, students in Nigerda are demanding relevance
because they are of the view that the content we offer
them is irrelevant to their needs and aspirations. This

is nothing but a pointer to the fact that the students



are not made aware of the objectives of our syllabuses
or programmes as evidenced in the N.C.E. Foundations of
Education syllabus in the three A.T.Cs under study.
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3, DESIGN AND PROCEDURE

This chapter summarises the methods used in the
study. The survey method was used in collecting data.
This involved the use of questionnaire and an interview
gchedule. Two way analy®is of variance and the Chi-

square were also employed.

3,1 Constructing and Pilot-Testing theé Questionnaire

In a study like this i7 was especially necessary to
provide a means of establishing the validity and estimating
reliability of instruments %o be used in investigation
befora administering it to the subjects. A questionraire
was constructed, carefully vriting out each itew based on

the hypotheses for the stuly.

Akin Fatile (1973) quobing Good and Carter (1954)
indicated that a questionna.re is:

a form prepared and distributed to gecure
responses to certain qauestions; as a general rule,
information about conditions op practices of which
the respondents are presumed to have knowledge ...
The questionnaire is a major instrument for data-
gathering in descriptive survey studies, as is

used to secure information from varied and widely
scattered sources.




37

My Research Advisers were consulted in validation of
the content of the questionnaire. Thiz led to elimination
and re-writing of some of the items. A test-retest of the
questionnaire was carried out in a similar college to 3
Advanced Teachers Colleges in this study. A reliability
coefficient of 0.68 was obtained.

Ten Lecturers in Education Department at A.T.C.
found qualified for participating in the study agreed to
complete the questionnaire forms in a pilot-study of the
instrument. In addition five expert judges were selected
o0 determine the degree to which each of the techniques of
instruction in item five of the gquestionnaire could be used
most effectively in the teaching of Foundations of Education
at the N.C.E. level. The judges were required to indicate
in order of preference for each technique by writing A, B,
C, in the appropriate columns of each row (technique).

As a result of the pilot-test, nine questions were
essentially unaltered and two other questions were rc-
written. One item was dropped from the five alternatives

of the answers to a question because it was not suitable.

The reactions and suggestions of the lecturers and
Judges were used as a means of determining the suitability
of the instrument.
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Year three students were ramdomly sampled in a
gtratified method in a quota subject sampling. It was
explained to them that the information collected would
be treated as confidential. Moreover, every attempt
wa8 made to protect the anonymity of each respondent.

It was further explained that the result of the resecarch
would improve the standard of the N.C.E. in Nigeria
especially the professional aspect.

3.2 The Instruments Used

One of the hypotheses of the study was that there
were no explicit objectives at present in the teaching
of foundations of education in the Advanced Teachers'
Colleges and that the ayllabus on foundations of educa-
tion of N.C.E. level is not relevant to the national
objectives of teacher education. The hypotheais
includes that the instructional approach employed by
many of the lecturers of foundations of education at the
Advanced Teachers' Colleges is less effective to the
needs of the students.

In order to test these hypctheses it was necessary

to collect data using the instruments outlined below.
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3.3 The Questionnaire for Lecturers and Students

One set of questionnairce was developed for both the
lecturers and the students., This was read by colleagues
who made several useful comments, many o¢f which were

taken into consideration in preparing the working version.

Reference to Appendix A, background data was requested
along with some questions about stated objectives, national
objectives of teacher-education, instructional techniques,
facilities, equipment, and scope of the syllabus on
foundations of education. For comparative purposes, the
items were the same for both lecturers and students. It
is pertinent to do this to avoid inflated answers to the
questionnaire. The data collected from the students were

used for supplemental and verification purposes.

In the questicnnaire, the Bales system of observation
(Galtung 1967) in which questions are described as "closzed™
or "open" was used. C(losed questions presented all the
expected possibilities and the respondent merely ticked
the ones that applied, Open gquestions allowed the
respondent to state his own views in the space provided
for the purpose. The questions would not present choices

in the open questions system.
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3.4 An Interview Schedule

Short interview schedules werc to obtain information
on foundations of education from discussions with the
moderators, principals and lecturerg in foundations of
education of the Advanced Teachers' Colleges. Good and
carter (1954) described the interview as an oral question-
nairse. An interview schedule wag further described by
this statement:

The best instrument available for sounding peoplc's

behaviour, future intentions, feelings, attitudes,

and reason for behaviour would scem to be the
gtructured interview coupled with an interview

Schedule that includes open-~ended, closed, and

scale items. (Fred Kerlinger, 19735).

From the data collected in this study using interview and

questionnaire, the above quotation iz justified.

This formal aspect of the interview was particularly
useful in providing data that might not be up-to~date or
night not even exist in published form. According to
DuBey who commenting on educational research in Nigeria,
gaid:

With the rapid expansgion of education, publication

of data is sometimes months or years behind actual

development, and that where documents were available

the intorview wes a good method of cross-validation
of such data. (DuBey 1972.)



There proved to be considerable'agréément hetween the

two sources.

Analysis of Varisnce and Chi-Sguare

TWo-Way Analysis of variance was employed in the
analysis carried out in question 5. In the analysis for
gstudents, the avcerage responses of the 20 students in
each College for each of the Instructional Technigues
were wsed to reduce heterogeneity. This wag also used
for the lecturers since there was an unegual number of
lecturers in the survey, olherwise the analysis would

have been that of an un-orthogonal clasgsification.

In case of questions 2, 3, 7, 8 and 9 a Chi-gquare
analysis wag employed and where there were a 2 x 2

- contigency table, Fisher's Continuity Correction was

" also incorporated.



CHAPTER IV

4.1 RESULTS AND ANALYSIS OF DATA

The major areas in which investigation were dirccted
included finding out the source of the existing syllabus
on foundations of education being used in the A.T.Cg under
study. Since a syllabus is more valid and reliable when
all sections of the society take part in its formation,
investigation was also directed at finding out those who
participated in the planning of the existing syllabus.

Another area of investigation was to find out
whether thero were any explicit or implicit objectives
for the foundations of education syllabus at the Advanced
Teachers' Colleges under study. If there were no officially
gtated objectives in the syllabus, did the lecturecrs
select their own objectives based on the implicit objectives

of the syllabus?

The units objectives in the syllabus were also
investigated. The ability of the lecturers to use the
broad objectives to arrive at unit objectives were also

measured.

The lecturers' understanding of the national objectives

of teacher education was also investigated. This area looked

42
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into whether the national objectives were consistent with
or adaptable to or not consistent with the present N.C.E.
syllabus. The relationship between the national objectives
of teacher education and the syllabus on foundations of

education was therefore looked into.

The teaching techniques cmployed by the lecturers of
foundations of education were also investigated in order
to know whether flexibility had been used in selecting

teaching techniques.

Since the selection of a teaching technique is
usually based on specification of objectives, materials
and facilities the question of facilities and materials

constituted another area of investigation.

4.2 The Lecturers in Foundations of Education

To teach the above subject successfully the lecturers
must possess the required professional skills which come
through training and practice. Formal education in all the
fields alone would not do. Certain experience in teaching
would have educated the lecturers about.the approach or
approaches to the framing of foundations of education as a
subject. Table {1 contains the facts about oxperience and

professional and academic qualifications of the lecturers.
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Table 1  Experience and Qualifications of Lecturers
Teaching Foundations of Education at the
three A.T.Cs.

- o

EXPERIENCE QUALIFICATIONS
B.A/|B.4. +
Years of Service B.9a|P.G.D.B. B.Ed | M.Ed | Ph.D |Total
- -—— -—r—--———-:

0~ 1 3 4 6 1 0 14
& i 0 1 2 1 1 S
ISR I, SRR ST | 1 :

Over 5 years 0 1 0 0 0 1

LN

- - -

a —— -

T 0 T A L 3 6 8 2 1 20

=t

According to table 1, fourteen lectuyers had taught
for only a year and the remaining six taught for more than
two years. The range was four months o five years. Though
all the lecturers are qualified tc lecture at the N.C.3.
level, the experience of teaching of most ¢f the lecturers
gives room for goncern. 7T0% of the lecturers had one year
of experience and belcw. Moreover, there #only thrce
post-graduate holders amongst the lecturers of foundations
of education. It pould therefore be inferred that majority
of the lecturers cf foundations in the A.T.Cs Bad not got
sufficient experignce in the teaching of the subject.

S.A. Banjo (1975) $aid that life is a school and experience
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is the school teacher. This statement is an apt descrip-
tion of what is happening among the A.T.C. lecturers
under study.

4.5 Preparation of the gyllabus: Foundations of ZEducation

- -

With regard to the syllabus on Foundations of Rducation
for the N.C.B., who participated in the preparations

Table 2 Jource of the 3yllabus

Yes [No] ! Yes [To

1. Institute of Education, A.B.U., 3 0 r 10 l 0
zaria i—-—-.-—- .'- -

j !

2. Federal Ministry of Blucation. ! 0 . o! | 2 ! o ,
s ua M el B
3. State Ministry of Bducation L 0 | o « o ! ol
e B s

4. gﬁ% Lecturers who teach the o 0 ! 16 o
jBOt l____m . ____1

5 It was handed over to me. 17 0 | 32 0

Total == 20 O l 60 0

Lecturers' Students’
Responses Responses

As shown by Table 2, 85% of the lecturers agreed .that

the present syllabus was inherited by them. This is further
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confirmed by the letters from the Heads of Department of
Education of the three A.T.Cs under study (see Appendix

B. 1, 2 & 3). The present syllabus came into operation in
1964. To confirm this further the students also showed
that the syllabus was handed over to them. Out of 60
students, 51.3% agreed to the inheritance of the syllabus.
There is therefore the agreement among students and
lecturers on the inheritance of the syllabus. The 1964
A.T.Cs syllabus on Foundations of Education therefore
probably is ready for a review. (Appendix C.)

4.4 Objectives of the Syllabus

Hypothesia:

There is no difference between the views of the
lecturers and students on the explicitness of the general

statement of objective on the syllabus.

Table 3 General Objectives of the Syllabus
Respondents | Stated {}mqaied Neither | Total
Lecturer 0 p § ! 19 20
Student 10 : 7 | 43 60
| Total 10 h=='8 ) 62 120 B

X° = 5.0537 which is not significant at .05 level.
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The null hypothesis is not rejegted. Looking at the table
we Tind that majority of students as well as the lecturers
are of the opinion that the objectives is neither
explicitly stated nor implied,

Unit Objectives of the Syllabus

Hypothesis:

There is no difference between the views of the
lecturers and students on the explicitness of the unit
statement of objectives on the syllabus.

Table 4 Unit Objectives of the Syllabus
Respondent | Stated | Implied | Neither | Total
Lec turer 0 1 19 20
Studant 0 18 42 60
— RERECR [P T st SV g
Total J 0 19 61 80
S o e = —— .~ —

X° = 5.1768 which is not significant at the 0,05 level and
degree of freedom 2. On the basis of the X° value the null
hypothesis is not rejected. Hence the conclusion that both

lecturers as yell as studants are of the opinion that the
unit objectives are neithey stated nor implied.
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Teacher Education Objectives

Hypothesis:
There is no difference between the views of the
lecturers and students on the consistency of the syllabus

with the National Objectives of Teacher Education.

ble Teacher Education Objectives

Respondent A B C |Total
Lecturer 5 1 31X 4 20

| VN— . i

: Student v 10 17 + 33 60

) = t"“"
To4tal 15 | 28 |37 | &0

:==============J====d==:====__ E———

A = Consistent with the National Objectives of Teacher
Education

Adaptable to the National Objectives of Teacher
Bduecation in Nigeria.

C = Not consigstent with the National Objectives of Teacher
Education.

=
]

X° = 7.5762 which is significant at 0.05 level. Hence the
null hypothesis was rejected. Thus there is disagreement
between the lecturers and students on the consigtency of
the syllabus with National Objectives of Teacher Education.
This disagreement may be due to the fact that one of the
parties (students or lecturers) may not understand the



national objectives of teacher education. For interpre-
tation a conventional rule draws the line at p = 0.0
and regards a hypothesis as probably false for values of
p smaller than thisg (that is, for values of ) G larger
than the value corresponding to a p of 0.05).

4.5 Ingtructional Techniques

Lecturers and the students were requested to tick
against the teaching techniques that described what
operated in their A.T.Cs in the teaching of foundations

of education. Experts were also requested to do so. They

were requested to indicate in order of preference for each

technique by writing A, B, C, in the appropriate columns
of each row (A = Frequently used; B = Sometimes used;

¢ = Never used).

Hypothesis:

(a) There ia no significant difference among the
instructional techniques in usage.

(b) There is no significant difference between the
ratings of the experts.

49



Iwo Way Anaelysis of Variance

The two-way analysis of Variance was employed in all
the analysis carried out in this question. The following
results were obtained from the computed responses of

experts, lecturers and students.

The following are the means of the experts:

1 2 3 4 5

-

- W - - -

5.14286 1.90476 2.61905  2.19048  1.85714

The Standard Error for comparison of any two means

= 0.04824.
Table 64 Instructional Techniques (Experts)
(ANOVA)
D.F 3.9 ‘M8, | F } Source
Instructiqnal‘-
20 10.057143 0.5028 2+11 | Techniques
._..............nr-_.._---..-t..- —
4 7.71429 1.92857{ 8.08* | Experts
: - B e e o
| 80 ! 19.085714 | 0.2385 | ! Brror :
" ____4__4‘__.--L-___--_F______#,-.-_-_-4
p 104 | 36.857143 | { Total 5

—_——= . ==

*Highly significant at 0.01 level.
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Experts

Error of M.3. = 23857 i® a measure of the total
variance. According to Table 6t F ratio for experts
= 8.08 which is highly signifigant at the 0.01 level of
significance. Differences exigt between the responses

of the experts pgans

. \/;;;ii;"b{; = 0.15074

S.e = V 0.23887 (Frt %) = 0.15074

Lecturers' means

The following are the means of the lecturers of the
three A.T.Cs.

Zaria Xano Sokoto

A —— - —— .

1.69048 1.58095 1.39048

The error for comparison of any two means = 0,39048.
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Table 6° Instructional Techniques (Lecturers)
(ANOVA)
I-—Sjgj—‘---- 8.8 M.S3. 1_ F "éourc;q.g-'
20 9.00984 0.45049 | 8.93 Methods
2 0.96794 0.48397 | 9.59*% Lecturers
40 2.01873 0.05045 Error
| 62 | tosese | N

- e — ———— 4 8 —— e ——— W@ WL e w4 e ow

*Fignificant at the 0.01 level.

According to Table 6> F ratio = 9.59 on 2 and 40 d.f.
which is highly significant at the 0,05 level of significancc
(i.e. differences do exist between the lecturers of the three
colleges considered with regards to the methods of
instruction in the survey). In actual fact the responses
of the Zaria lecturers are quite significantly different
from those of Kano and Sokote. So also are the responses

of Sokoto and Kano lecturers significantly different.

Students' Means

The following are also the sfudents' means.

Zaria Kano Sokoto

——— S —T . i —— —

1.75476 1.6500 1.785T1




Table 6°  Instructional Technigues (Students)
(ANOVA)
. sy e
l D.F. | S.8. M.8. F Source
s ST i S e St & AR e v R
20 3.70770 | o.18538 | 7.59 Me thods
" 2 0.21246 0.10623 | 4.35% Students
.---.....l - - dp— == . s . ome o - —— .-.] i i e
40 C.97754 0.02444 Error
} 62 4.89770 Totel
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*¥Bignificant at the 0.05 level.

Reference to Table 6° F ratic = 4.35 on 2 and 40 4.f.

which is gignificant at the 0.05 level of significance

that is differences exist among the group of students of

the three colleges considered with regards to instruc-

tional techniques in the survey.

mparisor

o

A —

e oia

of %

BExperts

——

2.14286

Standard error for comparison of any two means

1.47619

Lepﬁprera

- et -

o —— -

he 3 groups of Respondents i.e. Ixperts,

ers and Students

0,08303
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Table 60 Instructional Techniques
(Bxperts, leqturers and Students)
_ e LANOVA) o
D.F. 3.8 M.S. F Source
20 162381 | 0.08119 1 1.2 | " Methods
2| amso [ 23005 | 52,75+ | Grouwss |
40 2.89524 0.Q7238 Errors
2| ooasma | ]| totar |

F ratio from Analysis of Variance Table 67 is 32.73 which
is highly significant at the 0,01 level i.e. difference do
exist between the responges of the three groups of respon-

dents (Bxperts, lecturers and Students).

The F ratio far Instructional techniques was not
significant. Hypothesis was therefore, retained. YMoreover,
F ratio for Experts was found to be 8.08 which was
significant at 0.05 level (Table 6A). Thus the experts
disagree on their mean ratings. This shows that there is
no best way of teaching PFoundations of Bducation.

Turkey's method (Glapas and 3Itanley, 1970) was used as
post hoc text to determine pmirs of experts with
significant disagreements. This was also discovered

among lecturers and stydents.

It was found that differences between experts 1 and 2,
4 and 1, 2 and 5 were non pignificant whereas the



difference between expert 3 and each of the remaining four
experts was significant, again differences between oxports
5 and 1, 5 and 4 2 and 4 are also significant.

It was found that the differences between Zaria and
Kano groups of lecturers, Zaria and Sokoto group of
lecturers and Kano and Sokoto group of lecturers are all
gignificant.

It was found that the only pair with significant
difference was Kano group of students and Zaria group of
gtudents. Differences between Zaria and Sokoto groups
on one hand and between Sokoto and Kano groups on the
other hand were found to be non-significant.

That is, the experts' responses are clearly different
from both the gstudents and the lecturers' responscs.
Furthermore, the responses of the students are clearly

different from those of the lecturers.

The experts' responses tend towards "frequently used"
while the lecturers' and students' responses hang
between "sometimes" and "never" used. This revelation
therefore justifies the hypothesis that the methods of
ingtrictions being used by most of the lecturers in the

teaching of foundations of education are not relevant
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to the needs of the students and the objectives of

teaoher education of the nation.

Reasong for the Froquent use of Tecture Method

L r— ey —— o —

A1l of the 20 lecturers of foundations of education
from the three A.T.Ca responded that the most popular of
the methods employed for teaching was the lecture method.
Only 2 of the respondents modified their responses by
adding class discussion., All of the students responded
that the method of teaching was through the lecture method.
61.6% of the student rospondents revealed that the teachor-
student ratio ig 1ﬁ.adequate For any other approach. 1In
addition 18% of the students indicated that the scope of
the syllabus makces other approaches unsuitable except
lecture method if the sgyllabus is to be covered. Anothér
18% students responded that the lecture mebhod is the

easiest of the teaoching teohnigues.

4.6 Facilities and Fquipments

For numbers 7, 8 and 9 the formula used is found below:
0 = Obaervad |
E = Expected value

X2 = Z-(-O—-———)-ﬁ B °



Q. 7 Vhich of the following items are available for use in your
Bducation Department?

Table 7 Pacilities and E nt
Yos | No |Total | |[Yes | ko |Total |
1. Over-head Projector amd
portable screen - _3__ 2 17 i 0 16] 4 60
2. Lilmatrip/&lida Projector 4| 16] 20 13| 471 60
pe e
3. Television sets and
video tape _? _20 L - 4 56 60
4, Modelling Facilities 1 19 20 " 2 ‘ 58 60
N r_.. ..... ep——
5. Duplicating Facilities 3 1 171 20 ! | 2 I 39 '1 60 1
pr————— : Jee———j }
6. Portable Cassettee Tape . '
B casde ‘_j. ”19_“.20 0 60 60
Ts Radio 9 L 11 20 0 60 60
21 11q 140 56 1364 | 420
Lecturers' Students'
Responses Reaponses

The calculated 12 value of the random sample is 47.18
for the students and 18.35 for the lecturers, both of which
with 6 degree of freedom at 5% confidence interwval are
significant values, for they are both higher than the
Fisher's XZ table value of 12.592. 30 we can confidently
dequce that both students and lecturers reject that the
educational equipment mentioned above are available for
use in the Bducation Department for the students and the

lecturers.



How would you describe the use of the following in your
College?

Table 8

5.

Ts

9.

10.

Encyclepaedia

Eand books of
Research in
Teaching

Good Dictio-
naries of

Dictionaries
of Eduecation

Books on
ligerian Edus
cation pub-
lished 1964~
e

Books on

African Educa-

cation pub-
lished in

Nigeria

Journals of

Education pub~ |

lished in
Nigeria

Journals of

African
Education

Books on
Methodology

Newspapera
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Text-books and Journals
Freq~ | Some~ Freq - Some=|,. '
ventlyl times “evgf Total | | uently times| o'°"[Total
used | used npe used uged !
6 |12 | 2 | 20 1 6 155 | 60 !
| y
1 3 16 20 0 o |60 60 |
, o |
!l . ' ' l |
‘16 | 2 ! 2 | 20 ! 13 21 ' 26 60
e e e | |
1 1 6 3 4 20 8 15 37 60
1 & . _
[ 1
10 5 5 20 16 22 |22 60
11 4 5 20 14 2% i 23 60
‘ !
| . i ~
3 6 1! 20 6 22 132 60
'
pap— .J'-. = -
| : i
5 1 12 3 20 0 21 139 60
! ! ! ! " ! !
. R ; ; '
i 12 ! 4 1 4 20 | 28 | 28 | 4 60
e e - : -
5 8 ; 7 20 | 10 25 |25 60

Lecturers' Responses

Students' Responses.
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From the table of ramdom sample shown above, the
following X? values were obtained. 163.04 for students
and 81.12 for lecturers, both of which, with 18 degree
of freedom, is significant when compared with the X°
value of 28.869 at the 5% point on the X° table. Thus
it is obvious that while students believe that the items
8tated are never used, lecturers do say so not with as

much vehemence as the students.

Which of the following exist in your Bducation Resource

Centre (Room)?

Table 9 Zducation Resource Centre
Yes | No| Total Yes | No | Total -
1. Storage for Educztian
naterials 1§ 19 20 > 157 60
2. Display gallary for
Education materials ’ 19 0 ! 29 w0
1
3. Lecturers' Cupltoards ) 14 20 8 | 52 60
4. Notices and display
Sonuia 3 17 20 9 51_1 60
m—— o
6. Periodicals 9 11 20 5 |55( 60
T Portable chairs and
29 111 140 27 |393 | 420 |
I | ! =
Lecturers' Students'

Hesponses Responses



The caleulated X° values of 21.11 for students and
16.09 for the lecturers which with degree of freedom of
6 is significant at the 5% point. (The table value is
12.592.) Hence both lecturers and students agree that
the materials mentioned are not available in their
education resource centres.

A1l the A.T.Cs had electricity supply which made i%
poasible for them to use modern facilities. The availa-
bility of teaching materials determines sometimes what
techniques are eventually selected for teaching.

Analysis of Table 9 probably suggests that none of
the Colleges had a resourcc centre entirely devoted to
teaching and activities of Foundations of BEducation and
alsc for keeping and displaying of Foundations of Bduca-
tion materials.

At Kano A.T.C., the audio-visual room built by the
USAID is in disarray since the departurc of the experts.
One of the lecturers said that there was no Nigerian
capable of manipulating the complicated teaching faecili-
ties and equipments after the departure of USAID experts.

Facilities for teaching Foundations of Bduecation in
these A.T.Cs could be described as poor and not very

encouraging. This could have a limiting effeet on the
selection of teaching technigues.
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4.7 Scope of Foundations of Bducation

There is the unanimous agreement between the
lecturers and students respondents that sociology and
comparative education are not taught at present in the
A, T7.0s. Students' and lecturcrs' responses revealed
that there was nothing of such taught in these Colleges.
If the National Conference of Principals of Tcachers'
Celleges (1971) which affirmed that the following should
be regarded as Foundations of Bducation: Psychology,
Sociology, Comparative, History and Philosophy of
Bducation is anything to go by, therefore, the present

scope of the syllabus is not comprehensive enough.

Suitability of the Syllabus

Iable 10 Sultabllity of the Syllabus

-

- | Cka -
Responsges | Percentage

-

!

Is the present | (a) adequate 3 15,
Syllabus in (b) a little bit in -
inadequate v
Foundations of
(¢) very inadequate 0
Education - R
(d) cotpletely o 0.
unsyitable X
L. T 9« ¥+ a 1 20 100w

Lecturers' Responses
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Table 10 shows that 17 (85%) of the lecturers say
that the syllabus is a little bit inadequate while 3 (15%)
say it is adequate. Nobody took the extreme, that is,
no lecturer condemned the syllabus ag completely

unsulitable.

Five moderators of the i1.C.E. Bducation papers were

interviewed.

The interview set out to ascertain from the
moderators if there were stated objectives for Foundations
of Bducation of the N.C.EB. which they moderate. The
interview also went further to know the source of the
existing syllabus. The modecrator confirmed that there were
no objectives for the subject. The answer obtained on the
gource of the syllabus was that it was inherited from
Advanced Teachers' College, Zaria. The Principal:and also
the Head of Department of Bducation of one of the A.T.Cs
revealed that on his appointment, he carried along with
him from Zaria many of the syllabuses now being used in
the Education Department. He was formerly the Acting
Principal of the Advanced Teachers' College, Zaria.

The Chief Moderator however pointed out that it was
suggested that all Heads of Education Department should

meet as soon as possible to put all aspect of education

syllabus in order and proper division (Board of Examiners
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and Moderators Meeting: 6 November, 1976).

The Chief Moderator however agreed that evaluation
of the students were based on the content of the present
syllabus alone and that stated objectives would be
advisable.

From the discussion with membors of staff (lecturcrs)
it was noticed that majority of them are new in the
BEducation Departments. It was also observed that two of
the members of the Education Departments were working on
stated objectives to teach the students but thesc werc

not stated on the syllabus.

There was no communication between the moderators
of foundations of education at Ahmadu Bello University,
Faculty of Education, Zaria and the lecturers who arc the
examiners of this subject. Many of them are not aware of
the moderators at Ahmadu Bello University, Zaria. To
confirm this, here is an extract from the minutes of
Board of Examiners and Moderators November 6, 1976:

It is ideal for the moderators to go to individual

colleges for moéderation. The moderators are to be

familiar with all sections of the syllabus where
examination questions are usually drawn.

This gimply shows the gadp between the moderators and the
lecturers (Bxaminers).
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The meeting went further to suggest that the
moderators should regard the examiners as colleagues.
The relationship should not be that of master and scrvant

nor superior and inferior. There should be constant

dialogue between the examiners and the moderators.

New 3yllabus on Foundations of Education

During the course of the circulation of my question-
naire among the lecturers and Heads of Department of
Bducation of the three Advanced Teachers' Colleges coupled
with my interviews, the Heads of Department of Education
of these Colleges quickly came together to plan another
syllabus (see Appendix D).

The weaknesses of the old syllabus are still
apparent in the new one. The new syllabus is content
oriented and not based on stated objectives. Though the
new syllabus is broken into units, there are no unit
objectives. One might say that the hurriedly planned
gyllabus has not changed the trend of the research.

4.8 IMEORTANT ISSUES

A review of the various statistical tables has
highlighted some major issues.



65

Qualification and Experience of the Lecturer

In all the A.T.Cs, 17 out of 20 are professionally
and academically qualified, only 3 are not professionally
qualified.

But what is of great concern is the inexperience of
majority of the lecturers. 14 out of 20 have only got
{ year and below in the teaching of Foundations of
Education at the A.T.Cs. If majority of the lecturers
lack the experience, then the problems of selecting
objectives which need experience and professional
education is then at stake. A sound academic training
alone is not enough. Experience is one of the major
requirements necessary for ldentification and

implementation of objectives of syllabuses.

As a result of lack of experience, most of the
lecturers agreed that their efforts were directed to
covering the syllabus rather than to accomplishing
statcd objectives of the syllabus.

Content and Scope of the Syllabus

The selection of content for the existing syllabus

appears not to have been determined by any stated objectives.



Bxamination considerations must have been the main
determining factors in selecting content and teaching
techniques for the syllabus. DMorcover, inexperience is
another factor that must have been responsible for the
continuing usage of this syllabus because the scope is

not up-to-date.

Facilities and Bquipments

Few facilities do exist in Departments of Education
of these A.T.Cs for any effective teaching of Foundations
of Education. WNone of the A.T.Cs had Educational
Resource Centre in which educational materials could be

kept or exhibited.

The important problems now are how to identify
Foundations of Education objectives in order to select
content, teaching techniques, facilities and equipments
that would lead to the accomplishment of such objectives.

66
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CHAPTER V

5 GUIDELINES FPOR FRAMING FOUNDATIONS OF
EDUCATION SYLLABUS3

Arcas of weakness identified during this study apart
from lack of objectives arc the ineffectivencss of the
ingtructional approach being used by the lecturcrs of the
gubject, and lack of reclationship between the National
Objectives of Teacher Education and the syllabug of
Foundations of Bducation. The recommendations of the
National Confercnce of Principals of Teachecrs' College
(1971) is one of the only three such documents which deal
with the national educational obtjcetives on teachor

eceducation in more specific terms.

5.1 Foundations of Iducation Defined

In an attempt to formulate objecctives on Foundations
of Education, it is imperative to know what Foundations

of Bducation means.

According to the Report of National Conference of
Principals of Teachers' Colleges held in 1971 (Aug. 8-13),
the conference affirmed that the following should be
regarded as Foundations of Education: Foundations studies
in Psychology, Sociology, Comparative Education, History
and Philosophy of Education integrated in such a way as
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to serve the needs of the child and the adolescent in
the community.

The foundations of cducation are the wvalucs, traditions,
factors, and forces which influence the kind, quantity and
quality of experiences thc school offers its learncrs.

They are found in many sources under various titles. Tthe
foundations as discussed by most authoritics could be

clagsificd under the following headings:-

Historical Foundations

Historical foundations rcfer to a systematic analysis
of educational developments during a given period ef tiute,
Historical foundations may bec found in the form of o
chronological recording of educational incidents pertaining
to education or by delincating and tracing various educa-

tional movements during a sclected period of time.

Philosophical Foundations

Philosophical foundations rofer to the philosophies,
values ideals, and ideologiecs becausc they reprcsoent points
of view which guide the development of the curriculum at
a partioular time. To give meaning and purposec to lifo,
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each facet has te be viewed from a frame of refercencce which

represents in general terms onc's philosophy.

Psychological Foundations

The psychological foundations of education are thos.
knowledges and understandings relating to the nature of the
learncr and the learning process. These understandings
strongly influence the content and arrangcment of the
experiences provided for learners. Thus, foundation studics

is undergirded by psychological foundations.

Social Foundations

Social foundations arc defined as the concepts and
theorics of the way that groups manifest themseclves in
their culture. Social foundations of curriculum is the
area of study which analyzes thc rclationships of indivi-
duals, groups, and institutions which have existed in tho
culture and through which human activity has been conductod.

Comparative Foundations

Comparative foundationsg is the system to comparc
educational structure in different countrics. Morcovier it
examines what factors and values affect education over a

period of years or time.
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5.2 The Role of Foundations of Zducation

e A N

Jamcs A. Johnson (1971) and his associates are of
the opinion that tho Foundations of Bducation constitutc
the vory basis of professional teacher cducation. They
are in agreement further that through a study of the
Foundations of Bducation, among other things, the fubure
teacher develops an understanding of the administration
of prescent-day schools; becones awarc of the gechool's
role in socicty and of its rcsponsibility for helping %o
solve our social problems; comes to appreciate the proud
heritage of the teaching profession; begins to Lormulate
hig own educational philosophy, and develops an
understanding of curricula. These are nccossary for
consideration in an attempt to formulate objectives for

TFoundations of Zducation.

Preeman Butts (1971) asserted that traditionally the
foundation studies have becn regarded as performing a duval

role namely:

(1) Preparing the teacher to do cffectively the job of
modifying the behaviour of the child.

(2) Proparing the teacher to come to grips with the
difficult and delicate problem of promoting rencwal

of the cultural heritage of socicty.
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There is wide-spread feeling in educational circles
that the foundation studies as taught at present fail
woefully in both roles, hence the general drive towards
renewal in foundation studies.

Professor Butts however seems to have selected the
gecond role as the primary purpose of Foundations of
Bducation, and presents three approaches to its teaching.
He says, "The essence of my argument is that the
foundations of education should focus upon the role of
education in society: to enable the individual educator
to understand the funectioning, the problems, and the
direction in which his society is moving, so that he can
contribute ag an educator to the welfare of his community,
his nation, and the international order. Now the founda-
tions of education are made up of the interpretation or

intersection of:

(a) the problems of modernising society,

(b) the characteristic of trends of modern education, and
(e) the scholarly knowledge of the relevant humanistic
and behavioural disciplines." The Western Council of the
ATEA (Yoloye & Nwosu) suggests that the most effective
foundations curriculum might be one that focusses on the

problems of modernizing society directly.



72

This point of view raises the guestion therefore of
whether a foundation studies curriculum based on problems
of modernizing society should be a complete replacement
for the teaching of the disciplines currently regarded
ag foundations studies, as part of the teacher education

programme .

While it is agreed that a foundations curriculum
based on problems of modernizing society is likely to
perform the second role more effectively than one basca
on the disciplines, it is recognized that the disciplines
also have something to contribute to the performance of

the first role.

This raises the issue whother onc may not conceive
of a second kind of foundations studies geared specifically
towards the performance of the first role. Foundations of
Teaching or Foundations of Learning might be possible
labels for this second kind of foundation studies.

Having said that, of coursc, the problem again ariscs
whether or not an approach through the disciplines for
this brand of foundation gtudies could not be replaccd
by an approach through problems of teaching or problems
of learning.
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This issue is not really within the scope of this
study and therefore is not considered in great detail
but it is good to put on record that the issue of the
continued teaching of the disciplines of philosophy,
psychology, sociology, e¢te., still remains and it is
considered appropriate at the N.C.E. level.

The foundations arca is in the same predicament as
the whole concept of education itsclf - a condition in
which many people have, or profess to have, some expertise,
and in which those who can be called "experts" find it
difficult to agrec among themscelves. The divergence of
opinions and the doubt and scecpticism about foundations
of education arc¢ well represcented in many books and
workshops. It is however believed that foundational
studies area is where the problem of relevance in educa-

tien can begun to be tackled.

The Nigerian National Workshop on Teacher Zducation
Curriculum (1971) came to some conclusions on foundation

gstudies. The panel in its report has these to say:

The foundational studies group has found it necessary
to declare its stand openly and to provide, in good faith,

a rationale for their stand.
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(i) The panel shares the conviction of the N.E.R.C.
that the foundational studiece area has an important
role to play in the preparation of the Nigerian

teacher at any level, and therefore should be offered

as a gseparate unit; and

(ii) The panel believes that, for the effective teaching
of the subject, for maximal transfer effects, and in
the light of the real and practical aims and
objectives of the foundational studies, a combina-
tion of approaches should be adopted. TFor marricd
to the new observational, case-study approach, such
that while the theory supplies the frame of
reference tggfgﬁggzsths studenta' observation, the
discussion of his classroom observations go to

validate or modify the theory. Both should be
complementary.

The panel feels compelled to adduce some reasons
for their stand. These recasons arc by no means

exhaustive:

(i) There is need to teach the foundations as a separate
subject because methodology tcachers gencerally nave
neither the inclination, nor the expertise, nor even
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the time, to 'drag in' the areas covered by the

foundations.

(1i) Again, the methodology teachers, where they are
competent and broadmindced enough to inelude the
gocial, philosophical and psychological backgrounds
of their subjects, mention only items pertinent to
their subjects and do not provide that integrated
and non-fragmentary understanding that the founda--
tions seek to give. The foundations supply, or arc
meant to supply, 'something general' from which the
different subject specialists can sclect, develop
in depth, and apply to their subjects. We note that
this is what Dr. Yoloye did in his brief to the
gcience group, in which he argues for the inclusion
of the philosophy, the psychology and the sociology
of science teaching as part of scicnce education.

We support the inclusion but go on to add that this

is a statement of one of the ways that the foundations
could and should be applied in the teaching of any
subjects. This examplification, of coursc, cannot
take place where the teacher has no knowledge of the
the theory he is asked to apply. Therefore, we
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believe that there is need for separate founda-
tional studies course to provide the integrative
out-look and the fundamentals on which the
specialists can draw for immediate and on-the-job

application.

We are not unaware of the problem of relcvance

and transfer and the panel has given long

thoughts to the various suggestions on this.

The panel believes that the area of the foundations
is definitely more theoretical than any other
agpect of the professional preparation of the
teacher. It therefore suggests that though the
criteria of relevance and functionality apply, yet
not in the same sense or degree as in these

subjects. Their relevance and transferability can

best be judged, among other things, from the way
the teacher handles his subject, from his breadth
of out-look, from his understanding of the pupils
he is teaching, and from a lively awareness of why
he is teaching. That is, his knowledge of the
foundations should suffuse and permeate his
teaching, giving it quality and tone.
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(iv) Finally, the new Nigerian teacher needs to develop

an orientation which provides:

(a) a common understanding of the foundational
purpose and theory of public education which can
only be measured in the sensitivity with which

he teacheg:

(b) a sense of common responsibility for what-
ever happens in education - which makes totally
inadequate for him to remain aloof from
educational debates and formation of educational
policy. (The teacher must acquire what Frceman
Butts has called 'policy oriented knowledge and
a senge of their responsgibility for the
disciplined use of such knowledge'; and

(¢) a realization that the teaching profession
ought to be unified enterprise, not a collection
of horizontally and vertically segregated

elements.

The last paragraph of this report a, b, and ¢ also
featured in the 1974 (April 4 - 8th) Zaria National

Workshop on Teacher Training Programme. There seems to
be an agreement between the two reports.
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5.3 General Objectives of Foundations of Bducation

Having indicated the nature of the possible aims
of foundation studies in education, suggestions will
now be made concerning the objectives which should guide
curriculum development and reform in Advanced Teachers'
Colleges. Such objectives will reflect the overall
objectives inherent in the nature of education which can
be achieved by studying the subject. It is our intention
to state them in clear and simple terms which should be
meaningful to all categories of foundations lecturers.
Furthermore, in order to help our lecturers in the
selection and organization of suitable learning
experiences and preparation of valid evaluation devices,
the objectives will be classified into three domains -
cognitive, affective and psychomotor (Bloom 1969).
Such a classgification, we hope, would also help to
discuss our curricula and evaluation problems with

greater precision.

The cognitive domain includes those ojectives which
deal with recognition of knowledge and the development of
intellectual abilities. It is the domain in which most

of the work in curriculum development has taken place.

Suggestions (by the researcher) under the domain are:



1e

4.

79

To promote an understanding of the various
agpects of the educational enterprises;

To learn patterns of relationships and interaction
as for example, between peer-groups (pupil-to-
pupil); between children and adults (pupil-
teacher and pupil-parent relationships); and

other pattern in the child's society.

To acquire adequate knowledge of the learner in
particulari-~

(1) EKnowledge of growth and development of
children - physical, mental, social and
emotional.

(i1i) Xnowledge of the learning processes.

(11) Knowledge of the problems of adjustment.

To develop the teacher's ability to apply this
Imowledge in learning - teaching situations.
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To equip him with the knowledge of evaluation
procedures and develop his ability to apply them.

To help the teacher acquire knowledge of himself

as an individual, and as a member of the socilety.

To make the teacher familiar with the channels of
communication between himself and those who control
policy at community and governmental levels.

To help him acquire the knowledge of the existing
policies governing the educational system.

The second part of the clasgsification is t he

affective domain. It includes objectives which describe

changes of interest, attitudes and values, and the

development of appreciations and adequate adjustment.

Under this domain we suggest:

1.

2

To develop attitudes that can promote the social,
political and economic unity and solidarity of the

nation.

To develop the individual's cultural and aesthetic
values.
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%. To help him play a more intelligent and practical
roleg in the execution of policies in education.

4. To inatil in the teacher certain ideals which
make for professional competence, and to help
him acquire ability to implement them.

The psychomotor domain emphasizes some manipulation
of material and objects or some mechanical skills.

A certain amount of overlap is inevitable in our
claggification because the general objectives listed
above are expressed in terms of inter-related attributes
of the individual student whose intellectual enrichment
is to be fostered by hig study of foundations of educa-
tion. While we do notregard our general objectives as
being perfect or fool proof, we do hope that, at least,
our classification ghould form a useful basis for
discussions which should contribute to a judicious
balance among the cognitive, paychomotor and affectives
in the subject. At present we have not achieved such

a balance.



in the subject. At present we have not achieved such

a balance.

Since Sociology of Education is selected as a
guide~line and to narrow down the scope of the title,
the following broad objectives are suggested.

5.4 Major Objectives for Sociology of Education

The following are suggested as broad objectives
for Sociology of Education,

Suggested Major Objectives

The students should be able to--

(a) know the role of the family in both the cultures
and sub-cultures of the society.

(b) know the school as a sorting, selecting agency
considering values, goals, social, economic

factors, ete.

(e¢) understand the roles of the school and
the community in providing education for the

learner.

82
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(d) appreciate the roles and functions of agencies of
education other than the school and community.

(e) understand the effects of mass communication on

education.

(£f) ¥mow about soocialisation and culture with examples

from their own experience.

(g) develop intercst on several other agents of
socialisation in Nigeria and how they affect the
achievement in individual students.

55 Formulating Specific Objectives and Contents For
Sociology of Bducation

The objectives mentioned above are general and open=-
ended to meet the varied needs for Advanced Teachers'
College students. To be useful for classroom use, however,
the general objectives have to be broken into more
specific objeetives indicating observable, prefecrably
measurable changes, in the learner's lesson or course.

A meaningfully stated (specific) objective, then, is onec
that succeeds in communicating intent; "the best
gtatement is one that excludes the greatest number of
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From a social point of view, education is carried
on in an organized social environment, largely through
interpersonal processes. How a student responds in the
classroom, for example, might depend on such factors as
the organizational structure of the school, the proccdures
of the classroom, the objectives of the teacher and of the
student, the reactions a student gets from his fellow
students, his parents and friends. A social scientist
would probably try to arrange all possible factors into
e model which could be used to explain the inter-relation-
ships of factors in a specific classroom or school and
the causcs of individual student responscs and response

patterns.

Just as there are many organizations participating
in the formal education of student, so there are many
social systems that contribute to his total learning.
The school is only one of these systems, and in some

cultures it plays a very small role.

Jociology of education attempts to view formal
schooling in the larger perspective of what is called
sccialization; that is, the process by which a person

learns to adeguately perform the social roles expected
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of him by his society. Culture is one name given to
what he learns in this socialization process. Culture

is the total way of life of the pecple of a particular
society, and it includes knowledge and skills, beliels,
morals, values, laws, languages, tools, institutions,
family-living and child~raising practices, and politiecal,

social and cconomic arrangements.

A lecturer who understands that this whole complex
of behaviours and behaviour probabilities which we call
culture is learned is in a better position to sce his
teaching as but one part of the child's total socializa-
tion. BSuch a lecturer can see the child in a much
broader social context than that of the clagsroom. HMHost
children come to school having already learned the
fundamentals of a specific aubculture; each child's sub-
culture differs in some respect from the teacher's, and
for many children the differences are enormous. 3uch
cultural diversity further complicates the cducational
questions of what to teach and how to teach each
individual student. In Nigeria, whatever the rcal
effect of school may be on subculture children, the
formal purposes of the achool include socialization and

selection. The school's main socialization purposc is
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to teach the basic skills portion of the culture. At

the same time there is a good deal of informal learning
taking place as a result of interaction with the child's
peer group and its social systems, and with the social
systems of the school and the teacher. The child who is
best able to adapt to these new cultures, diffeorent

from the child's family culture in significant ways, is
the child who will be regarded as the ideal student.
Through the feedback a child gets from his peers and
teacher, he learns which of his behaviours are acceptable
to the cultural norm of the school. His questions, for
example, and his investigative behaviours may be
supported or punished by a confident or a threatened
teacher. The teacher, who is like a parent in many ways,
may modify a child'a attitude toward his familial parcentis.

The child either learns new bechaviours and modifica
other behaviours to a degrce acceptable to the dominant
culture, or he is given a reserved seat on the drop-out
train. In this sense, the school serves as a selceetion
agency. Society expects schools to selcet students Tor
allocation to future adult roles. The selection is bLased
on achievement, which is bascd on how well each

individual was taught.



It is usually pessible to identify many more
objectives than can be achieved in a particular course
of instructional unit. Thus it is very useful to be
gelective when compiling a final list. The following
criteria for appraising the adequacy of objectives

to be included are however outlined:

Considerations in Selecting Objectives

1. The objectives indicate learning outcomes that

are appropriate to the instructional area.

45 The objectives represent all logical outcomes of

the instructional area.

Je The objectives are attainable by these particular
atudents.

4. The objectives are in harmony with the philosophy
of the school in which the instruection is to be

given.

5. The objectives are in harmony with the basic
prineiples of learning (Gronlund, 1970).

The following are the suggested modules, units and
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objectives for the N.C.E. course on Sociology of Education:

Modules, Units and Objectives

Module 1: The Child/Family

Unit 1: The Child

Unit Objective: The student should be able to:
Identify the child as a member of the family,
kinship group, cultural, religious and social

groups.

Unit II: The Family as a social institution and

educational agency.

Unit Objectives: The student should be able to:

(a) describe how the family exercises a strong
influence over the life of the learner,

(b) describe how social classifications affect
learning in schools.

(¢) identify the "conjugal" - husband, wife and

children - and "corporate" structures in Nigeria.
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(d) (d) recognise the role of "corporate" family in
character building and citizenship.

(e) analyse modernisation and the decline of
parental power and authority.

(f) didentify family socio-economic factors
affecting learning.

(g) demonstrate knowledge of the background of
idividual child in class.

Module II: Teachers and Peer Groups

Unit I: The individual roles of teachers:
Unit Objectives: The student should be able to:

(a) 4identify the role of the teacher in the
learning process.

(b) to examine the role of the teacher as:
(i) a member of the organisation.

(ii) a member of the profession.

(¢) to enumerate the role of teachera in local

and outside communities.



Unit I1: Peer group

Unit Objectives: The students should be able to

(a) summarise several ways in which the school
gerves to socialige and to select; what are
geveral differences at the elementary, secondary

and post-gecondary levels.

(b) recognise how a child does adjust to the new

cultures of school, teacher and peers.

(¢) describe how the factors of peer influence,
community dynamics, and social class can each
differentially affect the achievement of individual
students.

Module III: School and Community

Unit 1:
Unit Objectives: The students should be able to

(a) 1list several special properties of schools
as opposed to the typical social systiem.

(b) identify organisations which participate in
the control of local schools.
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(e) cite several ways in which the traditional
roles of school and comunity have changed.

(a) summarisec several merits and contrasting

deficiencies of the Nigerian Education advancemont,.

Unit II:
Unit Objectives: The students should be able to

(a) describe several subculturcs which may be

found in urban arca, a suburb; a rural community.

(b) distinguish between the roles of the school
and the community in providing education for tho

learner.

(¢) summarise the cultural reasons for tension
between schools and families today; specify the

two approaches to resolving this tension.

(d) briefly describe several new approaches to
the school-community reclationship (Hint: decentra-
lisation, "community-schools", resource-centres,

commercial education).
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Module IV: Other Bducation Agencies

General Objectives: The students should be able to:

(a) Xknow agencies of education other than the
school and the community (e.g. Mass Communication -

press, radio, television; Religion, ete).

(b) understand the effects of mess communication

on education.

(¢) understand the roles of organised religions

and discuss their impact on children's learning.

(d) know why there ware Quranic and Christian
schools before 1926 and what changed them.

Below is an example of a plan suggested. This plan

is on module 1.

The Child and the Family
Module 1
Unit 1: identification of the role of the family in

the oultures and sub-cultures of the society
in relation to the child.



General Objectives:

(a) to understand the fact that people live in
ever-widening communities.

(b) to learn about the major roles played by the
members of a family.

Specific Objectives

i.

ii.

iii.

to enumerate the egsential characteristics of a

member of the family;

to explain (a) the "nuclear” and (b) the "extended®
family;

to specify by listing the duties of every member
of their families and the rights of individuals
within the families;

iv. to say reasons for inter-dependence within the
home,
v. to draw the pyramid of authority of the family.
erview

The Family:
The family is the first social institution and the
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most important sccializing agency with whom the child
has contact until formal schooling begins. Largely as
the result of the influence of the family the child ias
the social being that he is upon entering school betwecn
five and six years of age. Recent findings regarding
compensatory education verify the importance of early
childhood to later learning.

Jocialization is a vital part of the scheol curriculum
and it builds on the learnings of the child in his family.
If the family werc a standard unit, this would be a simple
tagk for the school. However, families differ greatly in
the social atmospherc they provide. For examplec, the role
of the father, the mother, or child in thc family may
differ between social classes or cven among families
within the same class. The concept of father in a learning
experience may havc vastly different meanings to the
children in a group because of their family background,

The teacher and curriculum worker should be aware of the
role of the family in both the cultures of subculturcs of
the society and, in so far as is possible, should havo
specific information about the family life of the students
for which the curriculum is planned.



96

Members of the Family

In Nigeria, there are two types of family:

(a) the nueclear or the immediate family, and
(b) the extended family.

(a) The nuclear or immediate family:

The nuclear family is usually a small family. Ite
members are the man, his wife and their children. In
other words, the father, the mother and their children;
no more. There are not many families of the nuclear type
in Nigeria. They are usually found in highly urban

centres.

(b) The extended family:

The extended family stretches much wider than the
nuclear family. In Nigeria, the members of the extended
family are all the people who are related by blood
through the father or the mother. You can see then that
the extended family is made up of several nuclear familiesg
and the people related to them.

In the past, the members of an extended family lived
together in one house or one large compound which they
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called their family house or family compound. Today,
however, many members of the family live in different
places wifh their own nuclear families, but they arc
8till memberg of the extended family and they still

keep theoir connection with the other members of the
extended family. They also carry out the dutice expected
of them wherever they may be.

In developing countries like Nigeria and some other
parts of Africa as well as in China, familics are usually
of the extended type. In industrial Western Burope and
America, however, the family is usually of the nuclcar

type.

The functions of the various institutions in socicty
tend to overlap, plus thc fact that they change as the
nature of the society changes. Such a change has boen
observable in the last hundred years in what sociologist
have called a decline in the functions of the famil:r.
When Nigeria was primarily a rural gsociety, the family
was a close-knit economic unit with each member making
his contribution. The shift toward an urban industria-
lized society has completely changed some aspects of the
family's functions. An example of a function formerly
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performed by the family that has been almost comnletcly
shifted to the school is vocational education. The child
is seldom able to work alongside his parents today in
learning a trade.

As the functions of the family change and dceline,
eritics bemoan the situation with a variety of rcactions,

such as:

{a) parents no longer carc for their children.

(b) The society is disintegrating and cannot stand
long.

(e¢) The schools are taking over the responsibility of

the home which is wnwarranted.

A closer analysis of the conditions would indicatc that
there are basic changes occurring in the society
affecting its institutions. In developing the curriculum,
therec is a noed to rcdefine the role of the school to
determine the functions of the society it should perform
and the functions which can best be performed by other
institutions under prevailing conditions.

The family unit remains both legally and socially
the primary institution in our culture. The prerogatives
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of the family are cxtensive. The family may or may not
value education or be supportive of the school and its
gurriculum. It may or may not wish to assume rcsponsi-
bility for tcaching values or sex education to its
children. Overall, the family may be expected to indicate

gome preferences in the matter of educating its childroen.

Curriculum planning requires a knowledgc of the
family structure in the community and the expericnces
planned should relate’d tc the needs of the people sarved
by the school. 2very coffort should be made to provide
interaction and communication between the home and the
school. DMore can be accomplished when each is supportive

of the other.

OUTLINE OF CONTENT

1. The family as an agoncy of socialization.
2. The members of the family - nuclear and extended.
3. The functions of the family.

4. BEffect of social change especially urbanisation on
the family.



INITIATORY ACTIVITIZES

Answer the following questions individually:

Is the home a commnity? Give reasons.

24 Make a list of the types of communities you can
think of.

3 If nobody in the family worked, what would happen
to its members?

4. Why must we help those members of the family who
are too old or unable to work?

5. Draw your own family tree.

6. How do various familics in your area earn their
living?

T. What do you think you can do to be a uscful member
of your family?

DEVELOPMENT

1.

The Family as an Agent of Socialization

Class work: Bach student will complete a farm on

personal particulars to provide information on family
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backgrounds of membcrs of the class. See the sample

belew: -
1. Name of studont wesecscconvesvnvanasoss rassosos
2. Age: sevees secsssacsnnne
3 Place of Birth -« V1llage cscsciscvons B8O woovun
4. Were you brought up by your parents/guardians?
sanmbslie i vasaons pEv TN
5e Father's occupation +....voc... wom dinidied Boevihiben b
6. Father's highest educational qualification .......
Te MothaT's OooUDAtION sissscisvmcosinosnsonnen e
8. Mother's highest educational qualification .......
e e seeeae e
9. No. of brothers .eecioscsnceces
10. Mo, &F BAINLOYB saveros sivssnanesansasess sosaes e
1. Where do you come among the children in the order
of birth? ccecpscscnee i ¥
12. No. of other children in the family .......c00vne.
13. No. of other adults in the family ......... bW
14. Total number of people in the family .....co00....
15. To whom were you most attached Father/Mother/

Brother/3ister/other people in the family coenesss

-~



16. Name one thing you did which pleasad your father

Very MUCh sceececricevcccionciasnnnns § A

17. Name one thing you did which made your father very

mgy e 0 8 88 9 8 09 0 N 8PS S B e e % & & & 0 8 @ @ @ 8 g e s i e

i8. Name one thing you did which pleased your mother

VOrY MUOHN cececiore osenccens veosmessas ey boenss cocnss

19. Name one thing you did which made your mothcr very

arlgry 8 8 8 e ® 0P oas AR, LR O B L I B B O O B A T B

20, What do you valuc most in what your parents or
others di1d for YoU scecessasncessns == S

I R I I R B I S S I I I R R e

The lecturer will collect the comploted forms,
make them available to students and help them to work out

group reports. See example below, Table 11.

Table 11:  Group I: NCE { SIZE OF FAMILIZS

o= S e . —
No. in Class 4 and Below ;| 5 -89 - 12 {12 and above
30 i 1 16 8 5 I

}

The group should work out group reports for fathers!'

and mothers' qualifications and occupations in a2 similar
manner.
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Individual Assignment

Write an essay on - My Barly Childhood. Imphasizoc
(a) how it was influenced by the family in which you
grew up, your rclatives and friends.

(b) What you did then but would now do differently
and why?

Culminating:

Show films on families in various culturcs and
discuss similarities and dissimilarities in thc ways
children are brought up. (Show still picturcs if films

are unobtainable.)

Materials:

1. Films: Motion films on families in various cultures.
24 The Library.

Je Teacher-made questionnaire on personal particulars.
Bvaluation

. How would you explain the family as an agent of
socialisation?

2. Differentiate between nuclear and extended familics.
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3e Identify the functions of the family.

4. Explain why therc arc changes in the functions of
the family in Nigeria today.
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CHAPTER VI

6. CONCLUSIONS AND RECOMMENDATIONS

6.1 Summary

The letters from the Heads of Department of LEducation
of the A.T.Cs (Appendix B, 1, 2 & 3) show that the
Foundations of Education syllabus has no stated objectives.
This is further strengthened by the fact on Tables 3 and 4.
Even a general over-view of the syllabus confirms that

objectives are absent from the syllabus.

According to Rloom (1960) who asserted that behaviour
changes of very many kinds can take place during the process
of teaching Ezduome of them may not be desirable. To prevent
wastage, therefore, Bloom emphasised further that behaviours
we want to develop must be defined. This is nothing but
a pointer to the fact that objectives should be defined
for any subject. A syllabus that has no objectives leads

to worthleass exercise.

Table 2 has clearly shown that the syllabus was
inherited and this dates back to 1964. The new syllabus
shows the same structure. For a syllabus to be valid and
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reliable, the participants should be from and outsidec
the Colleges. All interested citizens, parents of the
learners and scholars from all of disciplines must work
with teachers, principals and supervisors in planning
curriculum (Glen Hass 1974).

Other areas of weakness identified during this
study apart from lack of objectives are the ineffective-
ness of the instructional approach being used by the
lecturers of the subject, and lack of relationship
between the National Objectives of Teacher Education and
the syllabus on Foundations of Education. The scope of
the present syllabus is not as comprehensive and

facilities and equipments are found to be inadequate.

The absence of stated objectives has a crippling
effect on the techniques of teaching, selection of
content, appropriate use of materials because these items

help to achieve objectives.

It will therefore suffice to agree with Babs Falfunwa
(1969) who said "In Nigeria we generally ignore aims and
objectives and to a large extent, the selection of learning

experiences; we shoot straight for content and examination."
Without objectives the teaching of Foundations of Bducation

in these Colleges has not been for citizenship and
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professional cducation. The issue has been to know facts
for their own sake and pass examination.

What can save the lecturers and the A.T.C. studcnts
is to have clearly stated objectives and not to covecr
the syllabus for the sake of covering it. The lecturcrs
will have time to use the techniques they know can
achicve the desired behaviour changes if objectives arc
clearly stated.

Today, students the country over are demanding
relevance because they arce of the view that the contont
being offered them is irrelevant to their necds and
aspirations (Fafunwa 1969). Foundations of Education
as a subject should therefore be made relevant to the
necds and aspirations of the students by stating clcarly
the objectives the course intends to accomplish.

6.2 SCOMMENDATIONS

Objectives

In any type of enterprise, there arc always
established purposes which such enterprise stands to
achieve; that is any organisation exists to provide



gomething directly or indirectly for the benefit of the
citizens or consumers. Such arc the organisation's
objectives. Without such objectives it is difficult to
see how management can operate. It is, in effect,
ggsential for an organisation to determine its goals in
terms that all its members can understand and appreciate.

In practice this is seldom done overtly as it is
always held that the organisation's objectives arc
implicit in its very nature. The assumption can be
dangerous as it could lead to loss of perspective
resultdng in the managers, supervisors and operatives
losing sight of the fact that they owe a responsibility
to serve some citizens or consumers. The above princinle

arc necessary in foundations of education.

It is therefore rccommended that general and unit
objectives should be written on the syllabus in that,
lecturers and students would understand. The students,
if intercested in the objectives would invariably like the
subject which is the professional aspect of their
training.

However, foundations of cducation objectivascannot

be separated from the national objectives. The flational

108
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Policy on education is an attempt to develop the country
and as such the national objectives are mecessary in
formulating foundations of educatiom objeetives. Apart
from taking the national objectives into eonsideration,
the syllabus would be more meaningful when the profes-
sional aspect is added., This could be added through theo
teacher education objectives as stated in the Nigerian
Policy on Education. In this case, the syllabus must

be given broad objectives based on national objectives

and teacher education objectives of the country.

When the objectives are stated, they must be
attached to the syllabus and made available to lecturers
and students alike.

Efforts should be made to educate the students on
the national objectives of teacher education and it should
not be assumed that all education lecturers understand the

national objectives of teacher education of Nigeria.

Content of Foundations of Education

Objectives when drawn up, should control the
selection of all foundations of education topics. Rastogi
(Appendix B3) says: "I do not find any where statement of
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objectives of the syllabus and each one of us is
interpreting them in our own way". This was a rcmark
from one of the Heads of the Zducation Departments. If
objectives are stated first and if they are statod
clearly and based on appropriatc considerations, they
offer considerable guidance on the sclection of appro=
priate content. Thercfore in planning this subject,
attention should be given first to what the students
would achieve before thinking about thc content and

methods.

Instructional Techniques

There is no sense in just giving long lists of
teaching techniques. Tecchniques standing by themselves
without goals and objectives to govern them ean lead to
almless exercises. 30 goals and objectives arc necded
in the planning of foundations of education to apply
instructional techniques.

Just as a set of objectives might be achioved
through diffcrent contont, so might different methods
serve the same objectives. Again, this provides the

opportunity for both lecturer and students to achieve
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variety, flexibility and choice. Moreover, a statenont

of objectives which includes different types of objcctives
is likely to require a varicty of methods for its achieve-
ment. Not only does this varicty add interest for the
students and the lecturer, but, and this is of far

greater importance, it increases the possibilitics of
learning for the student, since all students do not

learn best via the samc methods.

Evaluation of Foundations of Education

Curriculum development is concerned with the
planning of learning opportunitics which will best give
students the chance to make progress towards stated
objectives considercd desirable. Assumptions underlying
this approach are that the curriculum can be improved end
that studentg' progress towards the objectives is the
main criterion for determining the success of the
curriculum. An important difference from the kind of
agsessment ig that the student is not measurced against
himself. If a coursc werc direccted to the achicvenent
of, say, six objectives, then students' progrcss towards
all six should be measured in some way. It is theruofore

recommended that asscessment in foundatiorg of c¢ducation
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should be as wide in its scope as is the rangc of

objectives.

The role of the moderators of the foundations of
education of the ATCs should be reviewed., Qucstions
should be sct on objectives and not on acquisition of
facts. The present system of question pool should be
squarely based on thc objecetives of the coursc. DMNModerators
and lecturers of this subject must come together in the
planning of the syllabus to make summative cvaluation

easier.

Planning Foundations of Education Syllabus

The lecturer is a very active participant in thoe
plamning of total programmc of the Colleges and of the
learning opportunitics within his particular domain(s)
of the curriculum. Past and present syllabuscs and
practices rovealed that the lecturer was the final
curriculum planner for his "class”. Now that thc college
organisation is rapidly abandoning the notion of a
standard-size class as the instructional unit and
substitution of varicd size groups with much individualised
instruction, the role of the lecturer in planning should
also change. In all the ATCs, the lecturcrs should havo
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no "clagss" of their own but instead be responsible for
various groups and individual within his domain(s).
Their planning rcesponsibility then becomes one of
continuing development of the particular learning
programmes through which they guide their students ond
of planning with individual studcents for their
continuing progress through these programmes.

Role of the Student

The student is the major untapped resource in
curriculum planning at the ATCs, Students are in the
best position to explain many of the advantagcs and
deficicncies of the present curriculum. Their idcas and
reactions are of very great importance. Learning io
significantly improved by putting greater responsibility
on the student. Too little usc is made of lecturer-
student planning. The understanding and skills of
planning are among the most important outcomes of
education in our society. It is thercfore strongly
recommended that student-lecturer planning should be
taken into consideration.
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External Participants

Various persons outside ATCs also have significant
roles to play in plamning a programme of learning

opportunities for students.

Curriculum specialists and evaluation specialists
from the Ministry of BEducation, moderators of the
examinations, Institute of Bducation, parents and othcrs
in the community are needed in the systemn.

Integration of Foundation Courses

For integration in foundations of education a scrics
of problems and topics clearly related to the teaching
situation, equally clearly gearcd to the interest and
background of the students and as far as possible,
offering opportunity for linking elements from the various
educational disciplines and demonstrating their signifi-
cance and inter-play should be occasionally discussed,
The essence of such a device would be that the student
would be presented with practical problems and invited
to consider their philosophical, psychological, sociolo-
gical, historical and comparative ramifications veforo

arriving at personal conclusions. 3Such studies should



15

not be delayed to the later stage of the prograume.

Such a device implies a high proportion of
individual and group work, and demands that the staff
respongible develop a variety of imaginative toaching
approaches in order to overcome the many difficulties.
At the same time the lecturcrs responsible would be
called upon to work as a team, to share in the planning
and execution of the whole programme irrespective of their
personal specialisms. The practical difficultics involved
are very considerable. The participation of individual
members of staff can be planncd only to a limited cutent
gince the timing and nature of their contributions will
largely be determined by the responsc of the students ot
each phase of the course. Moreover, a very high degrece
of imagination, initiative and, not least, of teaching
8kill would be required of lecturers.

Education Resource Centre

Organising for instruetion requires a complicated
allocation of available facilities, equipment, and
materials. Having satisfactory facilitics, equipment,
and materials should not be minimized in establishing
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the curriculum becausc of their contribution to the

effectiveness of the colleges.

The facilities should be designed according to the
specific purpose for which they will be used. Instcad
of having the standard classroom, the classroom should
reflect the kinds of activities that will occur therc.
The researcher thercfore strongly recommends educational
regource centres for cach of these ATCs where leeturcrs
and students would meet for discussions, investigations,
study, short courses and conferences. The centre should
also be used for development and testing of tcaching

materials.

The training of the teacher of teachers is onc of
the most important aspectas of any educational systoen
and those who are put in charge of it must realisec that
it is much more difficult and carries greater respongi-
bility than teaching at the elementary, secondary or
university level. It rcquires not only erudition but
also maturity and a profcssional skill on the part of
those who undertake this work, (Majasan, 1969). This is

an apt description of foundations of education lecturcrs
in the training of teachers in the Advanced Teachers'
Colleges.
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Finally, the researcher hepes that the outcome of
this study and the recommendations would assist others
in carrying out further researches on feundations of
educatimm with the view to impreve the subject. The
teaching of fevundations of education is very vital not
enly for the professiwnal aspects but also for his
enrichment and the methodology aspect of teacher

oducation.
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APPENDIL A

TH3 QUESTIONNAIRE

1. Nm PR B B B B I I R B I B D I B U R " 8 ® & 8 e & d 90 @ 4F 0

2. Nama O'f A.T.cl @ 8 % & B % 8 g B E 8N B Ao @ % B & 5§ % 8 & &5 5 8 " F a8 =
3 - Qualifioation(a) # &« & & 3 8 & & &% % s 4 & Epa & E ST s .
Nete: Foundations of Zducation refers to

Cemparative Education, Sociwvlogy,
Psychology, History and Philosophy
of Education which make up the subjeect.

OBJZICTIVES

Please ocheck Yes or Mo

1, With regards to the syllabus (curriculum) on
Feundations ef Education for the M.C.H#. (Nigerian
“Certificate in Jducation), who participated in
the preparations?

e

 ves | 1o

- e s -

1. Institute of Zducation, ABU., Zaria

2. Federal 1Ministry of 3Iducatiun
3. State Ministry of aducation.

RN SR SU- i

4. The Leoturers who tcach the subject L

........

g ——
{ i
" ' .
. . i

fem e e e —————

5. 1t was handed over to me )



Check Y33 gr MO

2. From your expericnce and knowledge of the syllcobus
for Foundationsg of Jiuc:tion, what would you say
about its objectives?

(a) Objectives arc clearly stated _ “‘i*“‘

|
{ {
(b) Objectives can only be implied R .

B Check Y&S or NO

Concerning the units (sections) of the syllobus,
what would you say about the objectives?

Ovjectives aie stated for each unit

..........

'
The objcetives are only implied E‘_,J

4. The following arc some of the objectives of tecchor
education in Jigeria

t. To produce a highly motiweted, consci:zntious
and succesaful classroom teacher for all luvels
of our educational systecm.

25 To encourage further the spirit of iniquiry,
creativity, nationalism, and sense of bolonsing.

3. To halp the prospective teacher to fit into the
social lifc of his home, his immcdiate and non.-
immediate communitios.
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o provide him with intellectual and
professional background adoequate for his
agsgignment and adaptablc to any chanzing
situation in the life of his country.

In sum, to producc knowledgeable, progressive
and offective toachers who can inspirc childroun
to lecarn.

From your knowledgce of the syllabus in Foundations

of Jducation at the N.C.3. level, would you say the

syllabus is: (Tick only one pleasec)

50

Consistent with the National Objcetives of
Teacher Zducation.

Adaptable to the Fational Objectives of
Teacher Iducztion in Wigeria.

Not consistent with the National Objcetives
of Tcacher Kuecation.

INSTRUCTIONAL TECHNILUZS

In the follewing,. tick against toaching teemiquos
that are listced on the lefy, the column thot
doseribes whet operates in your A.T.C. (Colloge)
in foundations classcs.

Leeture methed ... aes _ i
Clags discussion lod by tho

Frog— | 3omc= | 1.evors
ucntly | times

leeturer Esle § &

i
Lecturc-demonstration by E

another locturcrs from a : : |
gpecial ficld e ver - i ’
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Prescentations by a panel of leceturers T 1 -4
or students “es cee vas -—--L---}- N
Reports to class by individual ‘ ¢! f
Btlldont " 'K "R R :._“_ :‘_.-*_ N :
Jtudents report given by individuels .. ;-, _L _1_ '
Group recports to class vos ew s ! b g

\

Debates on current igsucs by students . | h

}"'“I" |
Textbook assignmont sae . ow TR S -
Required torm papers ... - wow Lo b 1 1
: ]

.

| o i
Optional term papers ... & e coe 5_,__L . A
Group or Individual ruports on : : '
published rescarch studics and | '
cxperiments vee veo ‘e i

Library research on topic or problcems .

Usc of pro-tusts and nost-tests $oo L

Gaming and simulation ... G R S :
Tutorials lod by leetwror ..o ee. oo L4
Individualiscd instruction % i & . {
Fiocld trips co e Qs ¥ s ~ .%q ‘i E
Class Projocts b o i e b —TYr O
Usc of cxhibits and displays by ! ; ! '
leeturers ... B ce —_— ____;‘_.;__ :
Miero or mini-tcaching o~ TR B U D

6. (a) Which of thc methods mentioned in (5) is the
most popular in tceaching Foundations of
Zducation in your J0llC8C eeecincens g

(b) Which of thu following givo(s) the fullost
reason(s) for the usc of the method in ()1
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{1) It is tho casicat traching tochnigue.

(2} Considoring time, the scope of the syllabus makos
other appreoaches wsuitablo,

(3) Toacher-student ratio is inadoquate for any other

approach.

(4) It is tho best teckhmigue for teaching Foundations
of Zducation. IR

(5) Students scem to loorn moro from thig approcch.

(6) The limitation of funds roatricts us_ %0 tho us:

of this approach. oA

pr .

ACTLITIS AND EQUIPMENTS

7. Put a check (w*) uwnder Y235 or MO for wach itom.
Which of tho following items arce availlable for use in
your dducation Dopariment?

(1) Ovor-hzad Projoctor and portable serccn Eilmi}:hfﬁ
(2) TFilmatrip/Slide Projector  .... e L‘ _é___j
(3) Telovieion setm cnd video tape & ... i*m Hj__ ;
(4) Modolling Frcilitics ... ... E__ ?
(5) Duplicating Facilitics ... ... . ... ! ; .
(6) Pertablc Cassottc Tane Rocerder .o Lw“,.j. _E
(7) Rediu «_. 4

L. T



8.

(Re-cot by using o check (v ) where appropriato.)
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How would you describe the usc of the fellowing
in your Collecge?

Encyclopacdia o

Handbooks of Rescarch in
Teaching reo oo

Good Dictionarics -
Dictionarics of Bducation

Books on Nigerian Bduca-
tion published 1964~75

Books on African Education
published in Nigoeria

Journalcg of Bducation
published in Nigcria

Journals of African
Education “an “e e

Booksg on Methoedology

Nowspapors ‘o css

|
Some-

Heq— Me )

uently | times ”:Yér

used used i

—~ ——
]

e




10.

11.

Which of the fellowing cxist in your 2ducation
Reosource Centre {(Room)?

o e

1) Storage for Kuc. .tion materials ...

2) Display gallary for 3ducotion
materials ves ces oo ..

3) Lecturcrs' Cupboords ... e EE P
4) Noticc and display boards ... ...
5) Wall maps o e SRE e
6) Periodicals ... N NG BB
7) Portablc chairs ond t2ables ..o ...

... —-

SANERAL

-

Tick the cppropriate onc(s) pleasc.

Which of tho following aspceet of Foundations of

Zducation is NOT taught in your Collcoge?
A. Psychology of Zducation.

B. 3ociology of Zducation.

C. History of 3Iducation.

D. Philogophy of ‘ducation.

de Comparative Jdue~tion

Tick thc ONE that ~pplics:

Is the prosent syllcbus in Foundations of Jiue
A. Adcquate?

B. a little bit inadequate?

C. very inadequato?

D. Completely insuitoble.

124

- 0 .

tion:
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APPENDIX B!

ADVANCED TEACHERS' COLLEGE ZARIA
INSTITUTE OF EDUCATION, A.B.U.
P.M-B. 1041'

ZARTA

Telcephone 2081, 2082
Telegrams: ATCOLL Zaria

Rof No: EDU/HEAD/VOL.1/152 Date: 12th Nov. 1976
Mr. M.0. Oladebo,

Advanced Tecachers' Collcege,
Zaria.

sir,
RE~-BEDUCATION SYLLABUS - HISTORY OF

Your lettor of rceent on the above topic refors
pleasc.

I would like to statc that the present Education
Syllabus being used in this College and which compriscs
of Philosophy, Psychology and Principles of Teaching was
handed over to me when I joined the A.B.U. carly in 1973.
It scemed from all indications that the Syllabus came
into being around 1964 and was mcant to be used by Kano
and Zaria A.T.Cs for thce training of

"Primary Headmastcrs, primary school Inspectors,

Toacher Training Personol, and Sccondary School
Teachers"

as was gstated in its heading.

p 30 The objectives of the Syllabus are not stated as
such, but could only be implicd.

Yours faithfully,
( Signed)

J.Y. BELLO
Head of Education Dept.
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ADVANCED TEACHERS COLLEGE (A.B.U.)
P.M.B. 3045

KANOD NIGERIA
PRINCIPAL: TIMOTHY A.F. AFOLAYAN, B.A. ELOND;, PGCE (HULL)
M.BEd (Ohio
Telephone 3101 Telegram: ATCOLL
Ref NOcosssossenne Date 6th Sept., 1976.

Dear Mr., Oladcbo,

Reference your lotter dated 3rd September, 1976, the
gyllabus in use at presont was inherited from the Advanced
Teachers Collcge, Zaria.

Now Advanced Teachers Colleges, Zaria, Kano and 3okoto
are using the same syllabus with slight modifications cach
year. There arc however, no stated cbjcetives.

Yours faithfully,

(3igned)

J.A., KUTEYI
For: Head of Bepartment.
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APPENDIX B°

Department of Education,
Advanced Teacherg' Ccll.,
Sokoto.

Date 21st Sept., 1976.

Mr. 0.M.0.0. Oladecbo
A,T.C. Zaria.

Dear Mr. Oladebo,

I received your lotter dated 30.8.76 cenquiring
about the History of the Education Syllabus now being
used in A.T.C. Sokoto, Kano, Zaria, ctec. I am sorry I
could not send an carly rceply as I had gone on lcave.

Yes, I inherited the present syllabus, but 1 oo
very keen to improve and modify it. In this connection
I had also had a talk with the Head of the Bducation
Deopartment, A.T.C., Kano, and Zaria, in April, 1976. I
very much wish that some thing should be dene immediotoly.

I do not find any wherc statcment of the objectives
of the Syllabus and cach one of us is interprcting thom
in our own way.

Thanks for your attention in this mattoer.

Yours sinccerely,

(Signod)

Dr, K.G. Rastogi
Head of the Department of Bducation.
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APPENDIX C

N.C.E. EDUCATION SYLLABUS FOR KANO & ZARTA 4A.T.C 8 FOR

THE TRAINING OF PRIMARY SCHOOL HEADMASTERS,
PRIMARY SCHOOL INSPECTORS, TEALCHER
TRAINING & SECONDARY SCHOOL TEACHERS.

1.

Introduction to Educational Psychology and Child
Study.

The Child- his nceds, his intercats. Understanding
of child development to age 12. The effect of
heredity and envircenment on the individual (with
special refercnce to the Afriean child):

a) intellectually
gocially
morally
d; cmotionally

ete. ete. . . .

To achiuvve an intimate and objcctive knowledge of
children, all students arc cexpected to makc a
detailed study of a child in his/her own environ-
ment during the third ycar - this should be
available to oxaminers for the final cxamination.

Adolescence:

(a) Physical growth, puberty, sex instruction
(what it is, and by whom it should be given).

(b) Mental growth/development.

(¢) BEmotional development, integration, the sclf-
oontrol of the cmerging personality.

(d) Social adjustment, adolescent grouping,
adolescent problems of adjustment, delinquency.

(e) Moral and spiritual growth, character,
responsibility.
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3, How do we learn? (students practical ecxperienco)

The general naturc of the process: factors
influencing learning.

Loarning Theorics:

() Behaviorism

(b) Conditioning

(e) Field theorics

(d) Gestalt

(e) Insight (Discovery)?

Thinking and problem solving. Remembering and
Forgetting: Transfor of Learning, Porsonality
Development.

4. Intelligence:

(a) nature of

(b) 1levols of

(¢) I.Q. concopt

(d) Intclligence tosts —- Revisions and development
(Goddard, = Teorman, Stanford).

(@) The effeet of the home and cducation on the
intelligence of the child.

(£) DNigerian testing unit and language problens
(N.B. TEIRO).

5. Measurcmont in Education:

(a) General nature and purpos¢ of Bdueation
Meagsurement

(b) Concept of test reliability and validity
(¢) Diagnosis, achicvement and aptitude tests
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B.

2.

(d)
(e)
(f)
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Test construction
Objective and c¢sgsay typc tests
Interpretation of test results

The Nature and purpose cof Guidance

(a)
(b)
(e)
(d)
(e)
(£)

Educational Guidance

Voecational Guidance

Teacherg! Role in Guidance

The Role of Headmagter in Gﬁidanco

The purposc and use of pupil progross reports
Other Records and their usec.

Principles of Teaching

What is teaching?

(a)
(b)
(e)
(ay
(e)

The

(a)

(b)

(ec)

Teacher as knowledge transmitter
Teacher as a leader of learners

Teacher as curriculum interprcter
Teacher as immovator and agent of change
The teacher's place in the community.

effeective teachor and school administrntor.
Identification of the successful classroon
teacher

Identification of the successful school
adninigtrator

(1) Responsibilitics of the school
administrator - Primary and Sccoudary
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(ii) Roles of the primary school headmastor and
principal of Training Collcges with
roference to staff, pupils, public or
community, finance, ministry, school rccords,
buildings, and cquipment, ordcrs, library
facilities, catering, cte.

Some problems of the teacher -

(a) Authority and discipline (classroom management)

(b) Individual differenences (bright, backward,
and emotiocnally disturbed child)

(¢) Motivation and intoerest.

Teachers Training in Nigeria

The roles of the State and the local authority in
Bducation.

Aims and Implications of Education

(1) Scope and function of educational philosonhy

(2) An outline of the educational doctrines of
Rouseeau, Pestalozzi, Plato, Herbert, Erochel,
Montessori, Dewey, Brunner.

(3) The main features of the present system in
the Federation.

(4) The ideas of liberal and vocational education.
(5) Adult Bducation.

The meaning and Use of the Curriculun

(a) Purpose of the curriculum

(b) Organization of Curriculum - Scope and sequence
(¢) Curriculum change
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(d) The teacher and the curriculun
(¢) The learncrs and the curriculum

(£) Curriculum as it applics to Nigeria.

School Organization and Administration (Primary
and Secondary)

(a) The school gite

(b) BEBffective usec of available facilitiocs,
gschool ground olagsroom, atc.

(e) Promotions

(d) The school time-table

(e) Staffing and staff meetings
(£) Admissicn of pupils

(g) EBExtracurricular activitiocs.

Attitude of teachers to work and pupils (mentol
and character formation).

Methods:
(a) General mothods of teaching
(b) Lesson planning '

(e) Progresaive assessment.

iudio-Vigual Bducation (Practical and Theoretical
application and oxpariences).

New Approaches tc teaching
(a) Programmed instruction
(b) Langunge Loboratory



.
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(¢) Tean Teaching
{(d) Eduwcational T.V

Teaching Practice - 12 woceks.

It is hoped that on nccount of limitad staff and
present heavy load of gtudents the following he
treated on departmental basis.

(a) Special mothods of subject teachlng (Prisoary
and Secondary).

(b) Prinary, Socondary Schcol and Teachers Training
Curriculum,

History, Fhilosophy and jAdministration of Zducrntion

)

History and Philosophy .

History and Dovelopment

(1) Indigenous education

(2) Moglem Rducation

(3) Missionary Bducation
Its development 1571-1925
Its dovclopmont 19261960
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(B) A BRIEF DISCUSSION OF TUB FOLLOWING NATIONLL

C OWEOTIVES OF EDUCATION

(i) Objeectives of rimary Zducation

(ii) Objueetivus of Sceond-ry Bduention
(i1i) Objoctives of Teacher Educntion

(iv) Objectives of Technical Iucntion

(v) Objectives of Higher Fduention.

T3RM TWO
COURSE 103 TRADITIOUAL OR INDIGENOUS EDUCATION 1.
NIG3RIA.

(=) Ains of traditionel cducation

(b) Curriculw: and Mothodology of trod:tionsl
vducation

(e) An anclysis of the morits ~nd denmorits of
traditionnl cdueation.

(d) Impact of modornization on tredition.l
aeducation.

TR THRES

COURSE 104

e e — ——

1. A bricf IHgt-ry of Bducation in Ancicnt
Grocee (Sparto and Athvens) and Roone,
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Stressing: Tho objuetives, curriculu:,
control and ~duinistration of cduection.

2. Zduontionnl Doetrincs of Jocerates, Plate
and Quintillian.

YELR 11 Torm Ong
JOURSE 105 = Islamic Bduc: tion
(a) A Briof oxanination of what constituviod

teducction! in 3 rudi Arabin before the
birth of PErophet Mohomned.

(b) Zducation in Saudi Jrabia in the ti < of
Prophet Mohamnod, strussing the objeciivus,
curriculun and methods of teoehin.

(e) The philogophy of Islamic Bduc-.ti .

(d) Higstory of Islamie Bdueation in .cig i .

(o) The curriculun of a typical Wigeri-
Lorecaic schwool oxaninced to discover ¢l
norite ~nd domorits of Islamic Zducatic: ..

(£) Qecomwndations for improvement.

Lorn Two

COURSE 106 -  Toaching Practico

3chools of Philosophy: viz - Idenlisn,
Naturalisn, woclion, Pragmetism and
Existonti-lian.
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COURSE 107 =~  Thg Ourriculum
(a) The nmeaning and scope of curriculwn
(b) Curriculun Plaaning
(e¢) Ourriculuam fDosign
(d) Curriculun chango
(¢) OCurriculun Bvaluation
(£) Tac Texcher and the Curriculun
(3) The Learner and the Curriculun
(h) Curriculun ns it applics to Nigoeri-,
porticulsrly primary, sccondnry ~nd
Toacher adueatio:r.
Yaax 1L
Torn Ono
COur3.: 108 - doncidng Proctico
A. An outline of .Jduc~tion of:

(2)
()
(e)
(a)

lougsunu
John Locko
Horbort
Pegtnlozzi

rrr

i)l



(e)
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Montessori

(f) PFroebel

(8)

Dewey

The Teaching Profession in Nigeria

B. (1) A brief History of Teacher Training in Nigoeria
(ii) OCategories of teachers in Nigeria
(iii) The status of teachers in Nigeria
(iv) A briof history and activities of the N.U.T.
(v) Recommendations/suggestions for improvement of
(a) Teacher training
(b) Status of teachers
(e) The activities of the N.U.T.
Term TWo
COURSE 109

A brief History of the Development of Westcrn

Bducation in Nigeria.

(a)

(b)

Missionary and government activities in

provigsion of cducation in Southern Nigerin

1842-1929.

Spread and Devclopment of Sducetion for 1529-1951



(e)

(d)
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The period of self determination in Bducation
in Nigeria 1951-1966.

Development in Bducation in Nigerin since 1966
to present time.

Congiderection to be given to objectiveas,
curriculum, finance, control and administrotion
of Education at each stage.

Term Three

COURSE 110 - ORG 10N ADMINISTRATION OF BDUC.TION

(a)

(b)

(e)

Main featurcs of the prcesent system of education
in Nigeria.

The role of the L.3.4A8 and the School Boards in
administratering education.

The role and structure of the Ministries of
Education.

COURSE 111 -~ Seminars on the following crucial issues

in Nigeria BEducation.

(a)
(v)
(e)
()

Adult Bducation
Women Educntion
Iiberal and Vocational Education

Control and Jdministration of Rducation -
@+.g. Schools' Take-over.
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(e) The 'Falling Standard' of Bducation

(f) Bducation and National Unity

(g) Bducation and Culturc

(h) The Bducation gap

(i) ZBducation for leisure

(j) Bducation and the Nation's Manpower nceds.
(k) The U.P.BE. - Prospects and problems.

EDUCATIONAL PSYCHOLOGY

Year I Term I

COURSE 201 =~ Introduction to Psychology.

(2) Definition

(b) Nature and purpose of Educational Psychology

(¢) Bducational Psychology and the Scientific
method.

COURSE 202

Fundamental Needs of the child and the role of hore,
school and society in meeting thuse needs.

c E 20

The principles of Human Development - General Hature
of Growth.
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COURSE 2 Child Development up to Age 12

(a) Development from Pre-natal to Birth
(b) Physical and motor developuent

(¢) Intellectual Development and Lansuage
(d) Social and moral Developmant

(e) Emotional development.

Term II Year I

COURSE 205 The Effoct of Heredity and Environment on
Child Development.

GOURSE 206 Individuel Differences - Educational
Implications.

COURSE 207 Developmental Tasks in Relation to

(a) The characteristics of infancy
(b) Barly childhood
(e) Middle childhood.

COURSE 208 The Endocrine System and Human Behoaviour.

Yoar I, Term III

COUR 20 Adolescaencao

(a) Physical growth, puberty, Heterosexual
Development and Sex instruction.
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(b) Mental growth/Development .

(e) BEmotional Dovelopment (fear, anxiety and
anger).

(d) Socinl adjustment; adolescence groupings;
problems of adjustmunt and Delinquency.

(e) Moral and spiritusl growth; charactor fornation
and responsibility.

(£f) Developmental Tasks in relation to the chorane-
teristics of the adolescence.

CQURSE 210 Problems of Disciplinc In Schools.

IEAR II _ TERM I

COURSE 211 Personality Development

(2) Definition
(b) Theories of Personnlity

(1) Freud's Psychoanalytic theory
(ii) Trait Theory - Psychomctric View point

(iii) Sheldon's Heridity View point -
Constitutional Pgychology

(iv) Other factors influcncing personality
development with emphacis on the rolc
of the family and school.

(v) Personality types.
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COURSE 212 - QHILD S7UDY

(a) Why study a child?
(b) Ways of studying a child

(¢) Practicum - To be completed during the first
or sccond Tecaching Practice.

I TERM II

COURSE 2 Promoting Personal and Social adjustmont
of pupils.

(a) Detecting mal-adjustment
(b) Causes of mal-adjustment

(e) Teacher's - Parcnt's role in solving
mal-ad justment problems.

COUR 2 The Teacher

(a) Causes of Teacher's mal-adjustment
(b) ®Bffect of teacher-mal-adjustment on pupils
(¢) Improving teacher/administrator relations.

COURSE 215 Piaget

() Stages of Cognitive Development

(1) Sensori motor
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(i1) Prcoccupational
(iii) Concrete operations
(iv) Formal operations

(b) Application of above in the development of
curriculum and classroom practice in Nigeria.

YEAR II TERM III

COURSE 216 Development of Imtelligence and mental

processcs.

(a) Concept and theories of Intelligence

(b) Pactors Influcencing Intelligoence c.g. Heridity,
environment cte.

(e) I.Q. Concept Versus Intelligence
(d) Intelligence-Icet Development
(e) Measuring Intelligence

(£) Constancy and Reliability of Intelligence tcuts
(TEDRO NIGERIA)

COURSE 217 Teaching BSxceptional children

(a) The Exceptional Child - Gifted.
(b) Slow learning children
(¢) Bduecational Implications.
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YEAR IIT __ TERM I

CQURSE 218, _ LEARNING

(a)
(b)

(e)
(d)
(e)

The general nature of the proceos

Prctors that Influencc Learning/Principle
of learning.

Motivation
Trangfor of learning
Memory = Remembering and Forgetting

COURSE 219 Learning Thecorics

(a)

(b)

(e)

Associntionism/Connectivism
Thorndike

Behaviourism/Conditioning - Watson

Reinforcement - Clagsical and operant
conditioning
Parlov and Skinner.

Field Cognitive Theorics of Gestalt
Psychology - ¢.g. "whole", "Insightful" cnd
"Discovery" lcarning (Khler's Experiments).

COURSE 220 Genoral purposc and naturc of Rduecetion

neasuremaent.
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(a) Bvaluation:
(i) Values of marks and Reports
(ii) Pitfalls in marking and Reporting
(41i) Improving marking and Reporting.

(b) Concept of test Reliability and Validity.

(e) Diagnostic toois in Bducation, ¢.g.
(i) Meoasurcs of character and Personality
(i1) Measures of intercst
(iii) Study-skill tests
(iv) Achicvemont tests

C B 22 TESTS AND EXAMINATIONS:

(a) Types of tests.
(b) Test Construction
(¢) Interpretation of test results.

IIT TERM II

COURSE 22 Guidance and Counselling

(a) Theory of Guidance and Counselling and Listory
(b) Purpose of Guidance and Coungelling

(¢) Information scrvices, sources, evaluation and
use.
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(d) Guidance 3crvice Models in Schools

(e) Importancs of tcets in Guidance and Counsclliing
programncs.

(£) Carcer planning and placement Scrvices in
Schools.

(g) Problems confronting Guidance Servicos in
Nigerian Schools.

2. () Reovision and

(b) Examination.

-

EDUCATION

YEAR __ ONE
FIRST TERM
COURSE 301.

(a) What Teaching is.
(b) Formal and Informel Teaching.

COURSE 302, The Attributes/Qualitics of an Idecl

Teacher; for cxample,

(a) Bright and checrful disposition
(b) Firmness ond determination



()
(a)
(o)

COURSE 3073
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Fair judgomont and impartiality
Scholarship . -

Sincerity and candidness.

- Must be o lender, a roeformer, cte.

The Art of Clasgroom Management

(a)
(b)

(c)

(d)

(e)

Ways of Making Management offective

The classroom - its orgonization and the

nature of the elass/school cnvironment for

effoetive tonching and learning
What = tdacher shouid know about thb childrun

The relationship between the toeacher ond the
children. What this relationship should ho,
and how it can be fostered for succossful
teaching.

Errors in Managcment to Avoid.

SECOND THRM - GENERAL METHODS OF TRACHING

COURSE 304 Typcs of Metheds & Their limitations:

(a)
(b)

(c)
(a)
(e)

The Project Mcthods
The Iecture Mothod

The Dramatic Mcthod
Quastioning and Problem Methods

Indicetion and Deducetion Mothods.
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Individual Method
Group Method

(h) Class Method
(1) Activitics in the lesson (i.c. types of
activitics pupils engnagc in during a lcesson).

COURSE 305 The Art of Questioning

(a) Types and purposcs of Questions

(b) Guidelines for Questioning

(¢) The Teacher's Questions

(d) The Pupils' Questions

(e) Receiving and dealing with the answers

(£f) When and how to quastion.

YEAR TWO

FIRST TERM

COURSE 306; LESSON PLANNING

(a)
(o)
(e)
(d)
(e)

The Syllabus

The Scheme of Work

Lesson Notes = 3teps in preparation of llotes
The problem of Time-Table

What the Inepcctors look for in Tcaching
Practice.
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COURSE 307 AUDIO-VISUAL EDUCATION

(a) Importance of Audio-Visual in tcaching
(b) Types of Audio~Visual Aids and their uscs

(i) Realie (lifc spcecimens)
(ii) Chalkboard
(iii) Electrieelly operated aids (c.g. films
and slidcs, radio, T.V.).

(iv) Picturcs and pictorial represcntation,
maps, cte.

(v) Community Rcsourccs (ceg. Human Beings,
Industrics/Factorics).
SECOND TERM
NOTE: 1. The first six wecks - Teaching Practice.

2., Detailed Treatment of problems arising from

teaching practice.

COURSE 308  Disciplinc ond Order

(a) Whot disciplinc is and how it differs froo
class order

(b) Factors contributing to good disciplinc

(e) Obstoeles and Disciplinc.
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COURSE 309 Rewards and Punishment

(a) Principles underlying punishment ~nd rowend
(b) Typos of Punishment and Reward

(c) Types of Offcnces in the School

(d) Methods of roducing school offcnces

(2) Habits and characeter formation (Dosirable
and undesirable Habits).

COURSE 310:  School Rucords

(2) To be kept by the Prineipal/Head Hostor
(1) The Log Book
(ii) DTho Adnissien Registor
(1ii) The Visitor's Book
(iv) Punishment Log Book (Block Book).

(v) Stook 3ook and Department Votc Account/
Book.

(vi) Transfor Cortificatc

(b) To be kept by Individual Teachor:
(i) Class Attcendance Rogistor
(i1) School Diary and Hecord of Jorl:



(111)

(iv)
(v)

:"&:i
2
=]
2

=
o
H
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Individual Rocord Card/Cumulative
Record Card.

Manual - Work Record
Class Invontory Book.

. — -

1. The first six wecks - Teaching Practicu

2. Dotailed Trecatment of Problems arising

fron teoaching practice.

Motivation and Intercst

A bricf discussion of the following turms

ag used in cducation:

(a) ATTENTION - kinds of attention and how to

(v)

(e)

(d)
(o)

arousc childron's attention in

classcs.

Imagery and imagination

Intcrest end lMenory

Fatique; causcs and remedy
Rocall and Forgetting; Factors that aid roeall.



153

COURSE 313 New Approachoes to Taéching:

(a) Programmcd Instruction
(b} Language Laboratory
(¢} Team Teaching

(d) Micro Teaching

COURSZE 31 School lanagement

(a) Wiat cchool Fanagoement is.

(b) Rusponsibvilitics of the School Administration
(Headmagter/Principal)

(1) Plamning
(ii) Decision making
{(1ii) Coprdinating
(iv) Supervising
(v) Evaluating (Asscssing)

(¢) Roles of the Primriy Dchool FHeadmaster and

Principals of Secondary School and Teachers!
Collcege with refercnece to staffing and agtaff
meotings, pupils, school gite, public or
community, finance, Ministry of Bducation,
buildings and cquipments, orders, libvrary
facilitics, promctions, catoering, otbe.

THIRD TIRH

COUR3E 315: The Teacher's role in the Conmunity.
Revision & Examination.
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