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ABSTRACT

The purpose of this study was to Evaluate Students'
Performances in Internal and External Christian Religious
Studi es Exami nations in selected Secondary Schools in Osun
St at e.

The subjects of the study were students who graduated
from the selected Secondary Schools from 1908 - 1992. Si x
Seni or Secondary Schools were geographically sanpled from the
Si x educational Zones in the State. The variables examned in
the study include; Students' performances in Mock exam nations
and that of SSCE from 190S 1997.

The tool wused to gather data for the study was the
gquestionnaire for teachers. Then students' SSCE test scores
in CRE results for five years were collected fromthe schools
unit of the Osun State Mnistry of Education in Osogbo.

After gathering the data, five hypotheses were then
tested and the findings are as follows:

1. Students of the selected Secondary Schools in Osun

State recorded a generally low performance in CRE
at the SSCE within the period 190S - 1992.

2. Wthin the same period, the same sets of students

al so recorded | ow performance at Mock exam nations.

3. Though the Myck exam nation has served as a good

predi ctor of students' performance in the SSCE, it



has not been able to serve as a notivator for
better performance in most school s.

The performance of students taught and exam ned by
t eachers who have higher professional qualification
were better than those exam ned by less qualified
t eachers. This was however the case in Mck but
not in the SSCE.

The performance of students taught and exam ned by
t eachers who have more teaching experience were not
significantly better than those taught by teachers
with |ess experience. This is also found to be
true only in Mick exam nations.

CRT teachers agree that teachers |imt Mock
exam nation questions to only topics covered in the
cl ass.

CRE teachers are of the opinion that class revision
and coverage of nore topics after Mock exam nations
make students perform better in the SSCE.

Most CRE teachers in the Senior Secondary School s
do not make proper wuse of their know edge of
teaching methods to show the evidence of high
prof essi onal ism

Most Schools do not have a proper way of keeping
records nost especially students' exam nation

results.

Vil
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CHAPTER 1

1. INTRODUCTION

1.1 Background to the Study

It 1is expected of teachers under every
educational system to pre-test their students to
datarmine their preparedness and readinaas for
extarnal examinations. 1In schools and colleges in
Nigeria, pre-testing of students for axtarnal
examinations include tha various forms of
examinations and test teachers present to thair
studants during the course of study before external
examination.

In secondary schools in Nigeria, the last
intarnal axamination taken by students in
preparation for the senior secondary school
certificate examination is most commonly known as
the mock examination. As an internal examination,
the mock examination is conducted, on the part of
the students, for the purpose of assessing their
preparation for the external examination and thus
aid.in predicting their performance in. Also, it
motivates tham to study harder and thus improve on
thae areas 'of their discovered weaknesses. This
sama examination can also help to evaluate the
abilities of their teachers in their wvarious

fields. Rowntree (1971), has stressed the



important role feedback plays in learning when he
pointed out that feedback or knowledge of results
is the life blood of learning. According to him
"Effective feadback enables the students to
identify their strengths and uaagnassas and show
them how to improve whare weak or build upon what
they do best”, (Rowntree, 1971:64).

The importance attached to the mock
examination and the arrangement of its conduct vary
from one state to another in Nigeria.

In Osun State, each secondary school
recognized by the West African Examination Council
usas the mock examination for preparing its
students for the SSCE. The mock examination which
is the last internal and preparatory examination is
conducted or administered individually by each
school . Teachers in each school determine the
standard of questions and marking schemes as well
as marking the students’ scripts. The individual
schoal authority is responsible for publsihing the

result of the examinations.
Tn his attempt to prepare students for the

S8CE, each subject teacher uses past SSCE question
papears by saiacting and administering some of the
questions, even verbatim, to tha students. WAEC
marking schemes on such subjects are also employed

in marking the students’ scripts. This helps



maintain a standard similar to that of WAFC.

The WAEC has the responsibility far the

conduct and administration of the S5CE. It also
determines and informs the schools that are
qualifiad to present candidates for the

examination. This it does by issuing tham letters
of recognition. The schools are also apportioned
cantra numbars. The WAFC also draws syllabuses for
all subjects and recommends textbooks and other
teaching aids as deemed fit.

All senior secondary schools in 0Osun State
adopt ftha G5 syllabus 1in Christian Religious
Education (N.E.R.C., 1985). good performance in
CRE examination in the opinion of the teacher is to
a large extent determined by certain important
factors. According to Udogu (1976), such factors
include: the qualification and experience of
teachers, availability of facilites, readiness and
genaral attitude of examinee and the coverage of
the syllabus in terms of relevance and standard of
quastions.

Since both the mock and SSCE in Christian
Raligious Education (in sach school) are written by
the same students based on the same syllabus and
since tha students are prepared far both

examinations by the same teachers can tha CRE mock
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examination be used to give an accurate idea of
students’ performance in the 55CE? This is the
task of this study.
1.2 Statement of the Problem

Each secondary school in presenting candidateas
for the 55CF is interested in ensuring that most of
the candidates presented pass the examination.
Thus, in using the mock axamination as a predictive
and preparatory test, the school wants to ensure
that its predictive validity is vary high so as to
give a near accurate idea of future performance of
the students in the SGCE.

Unfortunately, the reverse is the case with
CRE in some schools. Onyemah (1976), reports a
negative relationship between Lthe results of CRE
mock and SSCE in some schools in Asaba (Delta
State). Other available evidence has also shown
that the situation is most alarming in some schools
that one is tempted to think that the CRE students
who sat for tha mock examination in a particular
year were different from those who sat for SS5CE in
the same year and in the same school. It is not
uncommon to hear cases of students who performed
vary wall in the mock examination doing very poorly
in WASC examination (Okorho, 1980). In like

mannar, there are cases where students performed
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poorly in the mock examination but pearformed
brilliantly in the SSCF (Onyemah). This often put
students, school teachers and authorities in a
state of dilemma. The lack of positive relation-
ship between the performance of some CRE students
in mock examination and the 5SCF has often resulted
into a state of suspicion between teachers and
students on the one hand and the school and WAFC on
the other. Students who did badly in the mock
examination often accuse their teachars of
victimisation and unnecessary strictness during the
examination. Some of such students often vowed to
prove the teachers’ assessment wrong by doing
batter in the S55CFE.

WAEC on the other hand has its blame. When
paopla fail to perform as expected, WAFC is often

accused of "inafficiency” and “"carelessness” in
handling the examinations. For example, when some
CRE students who are rated very highly by their
teachers (through their mock result) fail in their
final examination, WAFC is often blamed.

The question that then comes to an inquisitive
mind is: ‘Are there significant relationship
batween CRE mock and 5SCET Or are the CRE teachars

more linient in marking the mock examinations? Are

the questions set for the mock examination
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sub-standard? or are tharae ather factars
inhibiting the success af the studaents in tha S5CE?

Although Onyemah (1976), observes a great
divergence betweon the result of mock and WASC
examinations in Delta Gtate, this researcher is not
aware of any ressarch carried out on Osun State to
confirm or rejact such a conclusion. This study
thaerafare saxamines the relationship between,

students’ parformances in mock and SS8CE Christian

Raligious Education.

1.3 0Objectives of the Study

The Objectives of this atudy are as follows:

.I. - Ta examine the relationship betwean
students’ performances in the mock and
88S. Christian Religious Education
examination batween 1988 tn 1992 in the
salacted secondary schools.

.2. Ta determina the degrea of predictivenass
of S5CC through mock axamination result..

3. To investigabte the relatitonship betwean

C . thae academic and professional competencea

of teachers in setting and marking
standard CRE axamination and students’
performance in tha selacted secondary
schools.

4. Ta investigate other factors (such as tha
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attitude of teachers or students to work
and examination) inhibiting the success

of students in the final examination.

1.4 Significance of the Study

This study would be significant in the

following ways:

1.

Tt will be of immense help to the CRF students
as tha findings of this research will reveal
to them specific factors that may be hindering
their performances in final extarnal
examination.

It may also serve as a guide to students on
how to achieve better result.

Tt will furnish the CRE teachers with
knowledge of factors militating against good
performances of students in SSCE. Thus thay
will be able to find solutions that can halp
reduce their educational problems.

Tt will provide parents with usaful

suggestions that may help them to motivate

their children to improve their dedication,
commitment and attitude to examination.

Finally, it is hoped that tha findings of this
research will provide the Osun State Ministry

of Education with information upon which they



this

o.

wn

a
can base their support and emphasis for
axamination or upon which to base an argument

for a batter alternative.

1.5 Hypotheses for the Study
The following hypotheses were advanced for
study:
Thare is no significant relationship between
students’ performancas in CRE Mock
examinations and that of S55CE 1988 - 1992.
Thare is no significant differance batwean the
CRE teachers’ professional qualification and
students’ performances in S5CE 1988 - 1992.
There is no significant diffaerence between the
CRE teachers’ professional qualification and
studaents’ performances in Mock excaminations
1988 - 1992.
There is no significant difference batween the
CRE taanha;q axpariance and students’

performances in S5CE 1988 - 1992.

There is no significant diffaerence batwean the

CRE teachers  experience and atudents’
paerformances in Mock axcaminations 1988

1992.
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1.6 Rasic Assumptions
This study 1s based on the following
assumptions.

1. That students’ performances in the Mock
axamination have high pradictivae powar on
their performance in the SSCE Christian
Religious Education.

. That internal and external forces (industrial
action, examination leakage, students’ crisis
atc.) do not affect the performances of the
students in their mock and SSCE during the
pariod under study.

-, That all the CRE teachars in the selected
Secondary  Schools are academically and
professionally competent 1in setting and
marking examination questions.

1.7 Scope and Delimitation
This study is to evaluate bthe extant to which
the mock examinations have been able Lo prepare
studants for S8CF in Osun State.

, The study howaver, will be too broad if the
rasearcher is to carry out investigation in all the
Sacondary Schools in the State. Hence it will be
limited to samples geographically spread and
randomly selected in Osun State. Tha pariod 1988

to 1992 has been chosen. The reason for this is
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bacause tha first set of students under the new
6-3-3-4 Education system were presented for the
Senior School Certificate FExamination 1in 1988.
Having implemented this system for five years the
rasearchear believes that it is worth evaluating to
sae the axtent Lo which students’ performances in

Mock examinations are relatad to their parformances

in the SGCE.
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CHAPTER 2

REVIEW OF RELATED LITERATURE

2.1 Introduction

This study is aimed at evaluating students’ performances
in internal and axternal Christian Religious Fducation
examinations in selected secondary schools in Osun State from
1988 to 1992.

The purpose of this chapter is to review literature
related to the study. This is done under tha following
sub-heading:

1. Justification for the teaching of CRF in Nigerian schools.

?. Modes of Evaluation in CRE

. Relationship batween internal and external examinations.

4. Factors militating against the predictiva powar of mock
axamination.

2.2 Justification for the Teaching of CRE in Nigerian Schools

In Nigeria, the teaching of Christian Religious Education
in schools started with the introduction of Western Education
(Fafunwa 1974). The importance of teaching and learning CRF
in schools cannot be ovar-emphasisad. According to Tlori
(1992), thare are three educational criteria which avery
subject needs to fulfil if its inclusion in the school

curriculum is to be justified on educational grounds.
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two of these criteria are:

1) The subject musht incorporate a unique mode of
thought and awareness which is worthwhile to man’s
understanding of himself and his situation.

2) The subjact must ansure understanding and actively
foatar the child’s capacity to think for himself.

There is therefore the nead to apply these educational

criteria to CRE so as to determine the extent to which they
have been fulfilled. This is because, its ability to fulfil
tham will determine its affectivenass or ineffectiveness both
in tha lives of the learnar and in the socieLy in genaral.

In his evaluation of the diffarant reasons given in the

past for including religious teaching in schools, Tlari is of
the view that these aims have rarely been educational ones.
"Rather the subject was advocated from its introduction in
1943 on what may be called ecclesiastical, spiritual,
historical, moral and cultural grounds”. He went further to
say that the reasons that have been used at some time or
another to justify bhaving CRE in schools includa the
following:

1. Bacgusa christianity is true and without a
knowlaedge of it men and women will live
improverished lives (Fcclesiastical and spiritual

justification).
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;48 Because a child who has a religious faith is more
likely to behave in a moral way than a child who
has not (moral justification).
3. To bring children to an encounter with Jesus Christ
(spiritual justification).
4. To prasent young people with the challenge of the

parsonality of Christ (spiritual justification).

(3 ]

Because christianity is true, and because it
answars the deepest need to human nature (spiritual
justification).

6. To enable children know and love God and to
practice in the schonl community the virtues
appropriate to their age and environment {(spiritual
justification).

From the above, we can deduce that these objectives
cannot be acceptad as being saducaltionally wvalid within a
public system of education serving a multicultural society.
Howaver , with the implementation of the New National Palicy on
Fducation and the production of a courriculum based on this
policy one can say that the inclusion of religious aducation
in Nigerian schools can now be justifiaed on educational
grounds. Tt has fulfilled the educational criteria earlier
mentioned. Tlori defends this view when he posits that
Raeligious Fducation in schools is now based on the following

aducational goals:
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(B To halp the students build up a worthwhile sense of
direction in 1life and to achieve a wvalid
parspactive on the whole business of living.

2. To educate students on what a proper attitude is
and how to develop a faith in which to travel
through 1ifa.

X. To widen and daepen the students’ cognitive domain.

A study carried out by Jaiyesimi (1981), in Lagos raveals
that in Nigerian schools, though CRF is an optional subject at
WASC level, majority of the students choose it for WASCE. The
reasons suggested for this include.

P Tts being related Lo raligious boak and

consequently its valua as a source of guidance.

- Students’ familiarity with its contant which makes
it easy for them to understand.

3. Tts being presumably simple to pass in examination
and assumed high commitment of bteachers who teach
the subject atc.

Thus the 0Osun State Fducational Management Board has
continued to provide schools with teachars to handle the
subject and suparvisors Lo ansure ita affective teaching.
This no dcnllbt. is due to the fact that CRE like any other
subject can be justified on aducational ground.

2.3 Modes of Fvaluation in CRE
Shavelson (1976), defines evaluation as a means of

assassing the value or worth of something, work, project etc.
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Bajeh (1979), identifies three major purposes of avaluation as

follows:

Jis To measure the effect of a given programme against
the goals it set oult Lo accomplish in an affort to
contribute to subsequent decision making about the
programme .

2. To strenagthen bthe programme .

3. To compare the gains of adopting a programme with

that of other programmes =similar in a number of
raspechts.

Tlori (1992), faels thal there are two major purposas for
avaluation in the school setting. These are:

| " To help the teacher and students improve their

instructional and learning expariances.

2 To help adminstrators and instructors in

decision-making.

All these points to the importance of avaluation in every
programme aspecially in education. Fvaluation becomes quite
easantial since it concerns itself with measuring and judging
and also reporting students progress.

According to Adekeye (19R76), evaluation provides
nacessary information about individual students. Through
evaluation the levals of attaimnment of students is datermined
and therefore appropriate instruction is given. Whan lapses
in teaching and learning are discoverad, restructuring is made

to improve on them. This is done either by changing method of
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instruction, providing more facilities, revising certain
subjects etc. Evaluation also gives feedback to students by
informing them of their strengths and weaknasses in the
various subjects they offer. Tn tha process students will
know their hopes and aspirations and can forecast the future.

Both Ozigi and Carham (1978), and Bello (1981), discussad

some techniques of evaluating student’s work. Some of thesa
mathods are as follows:

1. Oral Test - This method can be used for revision in
class and test for oral communication or when less
facts are required.

25 Take-homa assignmentas - This method of evaluation
aids the teacher to validatae students
organizational skills, presentation of relavant
facts, communications, undaerstanding of assignment
or originality of ideas.

b 4 Ob=servation A close look at students’ behaviour
in and out of class either Lo guide the students or
grade the charactaer as part of school cummulative
recard about the students.

4. Continous Assessment. - This 1s the continous
grading of students’ work and these grades will
form part of the students final grade in the course
or subject.

Formal examinations - Thare are two types of formal

.

axamination- essay and objective. These types of
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test item helps the teacher to measure students’
abilily to organize, interprete, avaluate and apply
knowledge to appropriate fialds.

It is important to point oubt that formal examinations per
say are very involving especially when they are essay tLypes
like tha twn kinds of eaxaminations on which this study is
based. There are the problems of setting the examinabion
questions based on the syllabus, Lime-tabling, administering
the examination in a proper and dasirable manner Lo enchew
leakage and othar irregularities, bthe preparation of a good
marking scheme for the examination, Lhe marking of the scripts
and other connected issues. All these are really very
demanding, considaering the limited Lime available for all the
jobs connected with examinations.

Hence no examination can be completely error free.
Howaver, it is necessary to minimisa errors in examination to
make them reliable by carrying out all the processas involvaed
wikth tha greatest care possibla. This of course is nolt an
easy thing butbt it must be the goal of any good evaluation
techniquea.

?.4 Relatiaonship Between Internal and Fxternal Examination

The relationship betwean Leachars’ assessment and
students’ performances in  axaminations has attracted
invaestigation of individuals, groups and organizations. Many
such studies conducted have expressed diversa opinions on this

relationship.
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One common characteristics of examinations according to
Lewis (1974), is that the standards set are often subjective.
They are based on whalt the candidate, in the opinion of the
axaminar (or chief examiner) should attain. To determine the
dagree of objectivity of teachars’™ assessmant of their
students, researchars often relate teachers’” assessment to
aexternal assassmant made by a neubral body.

The result of an investigation carried oult in Newzealand
by Elley and Livingstone (1972), showed that thara is a
reasonably high deaegree of relationship between teachers’
assassment of their students and assessment by extarnal
examining bodies.

Okunlaela (1980), in a study on the relationship between
students’ performance at mock and WASC examinations found a
close (0.75) relationship which was statistically significant.

The reasons he adduced for this high correlation are as

follows:
1. The methaods of setting the two examinations were
similar.
2. The standard of the two examinations were similar.
3. Tha marking scheme for the two examinations were
alike.
4. The calibre of the teachers at the schools studied

compared favourably with the calibre of the WASC
examinars who set the examinations; and

N The conduct of the two examinations are similar.
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Following investigation into the relationship batwaan the
examination results in four schools in Tgala land (now Ankpa,
Dakina and Idah local government areas of Kogi State), Attah
(1973) reportad thalt there were significant relationship in
soma of the schools while the relationship was not significant
in others.

Daliop (1976), established a 0.85 correlation between the
rasults of the mock and WASC examinations of students of ST.
Murumba College, Jos in Mathematics. This he further tested
and found to be statistically significant at 0.002 lavael. He
suggested some reasons for this close relationship. The main
diffarence batwean the btwn examinaltions according to him "is
that the mock is set by the teacher while the WASC examination
is sat by thae West African fxaminations Council in Lagos. Tha
class teacher will set whalt he has taught the students at the
mock examination but WAFC sets the WASC examinaition on the
whola of thea syllabus whethar it has been taught or not.”

From a study of the performance of the students of Tjum
Grammar School, Asaba (now in Delta State), Onyemah (1976),
obsarved that students’ performance in the WASC axamination
ware at tipes improvements on their mock examinaltion
performances while in other years WASC examination rasults
wara worse Lthan the result of the mock examination.
Concluding, she remarked that "the students performed poorly
in internal examination i.e. mock examination and that WASC

performance validate this statement.



2D

N
A

20

Factors Militating Against the Predictive Power of
Mock Examination

Academic and Professional TIncompetence of

Teachers in Setting and Marking Standard

Examinations

Murphy (1979), from the resullt of a Comparism
of Teachers’ Assesament with GCE examination
raesults found that "teachers’ prediction basad on
real assessment was approximately 40% correct of
the predicted grades and B0% accurate to be within

il

one grade of the predicted grades." He tharefore
concluded from tha statisbical results obtained
that thare is a reasonably high level of agresmant
between the grades prediction of teachars and
grades which their students obtainad in extarnal
examinations.

Tnyang (1973), doas nolt appear to support the
findings that teachers’ assassment of their
students’ parformances in internal examinations can
pradict performances at external examinations.
According to her, there are many cases of teachars
who are professionally qualified but inaxperianced
in satting and marking standard examinations while
many are highly unqualified. She also pointed out

the case of insufficient staffing which often

result in teachers being assigned ta teach subject
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for which thay are not trained. She reported a
case in which English lLanguage was taught by a
teachar who had graduated in Social Studies.
According to har, because of this situation,
teachers who are either unqualified or
inexparienced in setting and marking standard
examination award very high marks and over- predict
students as a result of which some students get
inflated opinions about thamselves only to parform
woafully in external axaminations.

Along similar lines, Adesina and Ogunsaju
(1984), observed Lhat the intarnal exmaintions
which ara mainly achiavement tests and teacher
constructed test are largely subjective in nature
unless in areas wherae the tests are mada of
abjective items. According to them, one peculiar
dimension in these tests is that thay are
norm-referenced. The datermination of the fate of
tha astudents with regards Lo whathar he succeeds or
fails is left Lo the class teacher who assumes tha
raspnnsibility of evaluating the students through
the end of tearm or year tests in the subjects which
he taught. Most of the tests are very subjective
and various factors go into the success and failure
of these students in the test. One of such

factors, they posited 1s tha academic and
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professional incompatence of some teachers in

sakting and making standard examination.

ITn a write-up: Sacher (1978), was also of the view
that teachars assessment of their own students cannot be
objective. In his opinion:

“"To regard a teacher’s judgemant as a

desposition made from a firm point of

view as a matter of prescribed content

(i.e. a pupil’s performances, abilities

and personality)is to make an untenable

positivistic elipses (Sachar, 1978:12)."

This view emphasises the posibility of the influence of
parsonal bias and extreneous factors on teachers’ assessment
of their students. Teahcers are becoming increasingly aware
of the danger of this situation. As pointed out by Sachar,
himself a teacher, teachers are very much aware that:

"fvery judgement establishes a living

connection between, on the one hand, the

person judging and his judgement, and on

the othar hand, the person judged and the

bahaviour which the judgement handicap

has ascribed and atributed to him and

which he has sustained (Sachar,

1978:14) . "

To reduca tha effact of parsonal bias in their assessment

teachars oftaen use the external axaminations as a model for



their assassment.

From his findings, Fasokun (1981), reported a 0.81
ralationship batwaen the quality of teaching staff and the
quality of students’ resullk at the WASC examination in
selacted secondary schools in Oyo State, Nigeria.

In a similar study by Popoola (1982), in Ogun State of
Nigiera, he remarked that there was a significant relationship
batwean the qualilty of Lteachears and students’® academic
performances in WASC examinations.

P e Attitudae of Teachers and Authorities

The boundaries of responsibilities of tha teachers of
today most especially teachers of CRFE have increased beyond
all proportion when compared with those of their predicessors
in education. Any teacher of CRE with progressive training to
his credit is not only concernad with the art and science of
imparting the areas of knowledge withing his expertise of his
pupils, but he is kaen to ansure Lhat the children at the
recaiving and of the teaching process are able to comprehand,
analysa, synthesise, evaluate and apply their classroom
learning to meet their neads of real life situations.

Studies have shown that one reason for poor performance
in examination is that some teachars do not have the right
attitude to work. In a study by Onorise (1976), it is stated
that one of the reasons for the abysmally low performance in
the extarnal examinations is because of teachers who "suddenly

resign their appointment at tha middle of the year, leaving
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the innocent students helpless in the face of an external
axamination because replacement are not often sent for years."

In his comments on the attitude of some CRE teachers,
Tlori (1992), disclosed that both teachars and students of CRE
sea Lhe subject as nan-involving 1like other subjects.
Theraefore they display a lukewarm attitude to the learning and
teaching of the subject.

ITn order that the mock examination may be a good
pradictor, 0Olo (1985), recommandad that the teachar who teach
in secondary schools especially the upper class, should make
dafinite effort to raise the acadamic standard of thair
achonla. This could be dona by being proud of thair noble
profession, devotad and industrious since these factors were
found to affect the students’ performance in tha two
examinations.

On the basis of previous findings, Abi (1985), asserts
that a high standard of mock can be maintainad if the teachers
work had towards compleating Lhe syllabus before the mock
axamination. In order Lo achieve this, tha syllabus should be
started earliar than usual. The time Lable for mock and WASC
axaminations should spread evenly to give anough time for
students to study well for each subject. The mock examination

should be taken two months aarlier befarae the final

examination. The students too should be given enough time for

revision and study before the final examination.
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2.5.3 Attitude of Students to Work and Examination

The attitude of students to work and examinations have
bean aobserved to have great influence on the effectivenass of
teacher-made test at predicting future performance.

Onyemah (1976), disclosed thabt when a student performs
weall in the mock examinabion, the tendency is for him to
strive not to perform below Lhat standard in the final
axamination. Those who perform very badly on the other hand
may be discouraged and thus give up hope, thereby performing
equally badly or even worse in the final examination. However
parformance in the mock examination may serve as a nagative
rainforcer on parformance in tha final examination. Those who
parform wveary weall in the mock examination may out of
ovarconfidence parform bealow standard in the final
examination.

Available evidence seems Lo support the contention that
mock examination results have more predictive motivational
affect than negative effact on students. Tn a study conducted
on the attitude of teachars and students Lo mock examination,
Udogu (1976) explained that both staff and studants take tha
examination seriously bult they take the final axamination more
sariously. This situation is axplainad by Lhe fact that the
Mock examination rasult has a short-1life span and has very

limited use and acceptability.
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2.6 Summary

In this saction, a review of litarature related to this
study was dona. Tt has beean discovered that with the
implemantation of the New National Policy on Education and the
production of a curriculum based on this policiy, the
inclusion of religious education in Nigerian schools can now
be justified on aducational grounds.

Also the discussion on tha modes of evaluation in CRE has
shown that the importanca of avaluation in avary programme
especially in eduation cannol be over emphasized. This is
baecausa eavaluation provides necessary information about
individual students. Thus it helps both students and teachers
in their efforts towards achieving the desired goals.

Researches conducted by different educationists have
shown that, in most cases students’ performances in internal
axamination influence their performances in external
axamination either paositively or negatively. This depands
largely on the extent Lo which cartain extreneous factors
{(such as teachars qualification and exparience in satting and
marking standard examination and the attitude of both teachers
and students, towards examinalion) have been taken care of.

While the relatad studies reviewad dealt mostly with the
corralation baetwean intarnal and external examination in other
subjects, this study attempts to find the relationship betwean
Mock and S5CE results in Christian Religious Education. This

ia an araa to the best of the researcher’s knowledge in which



no previous study has been conduchted. Furtharmore, tha
validity of internal examination can be measured in the

following ways:

a) Tts correlation with axternal examination.

b) Study of how it could pradict future acadamic
achievement. And

c) datarmine whether it has been able to motivate

students far babttar performance.
The First two have been studied bul the last has not.
The present study is therefore attempting to do this. This
makes the work unique and its findings would contribute to

scholarship in this subject.



CHAPTER 3

RESEARCH DE3JIGH AND PROCEDURE

3.1 Introduction

This chapter contains a discussion of the methods and
procedures employed for the study. Aspects to be considered
include tha following: Population, Sampling procedure,
Instrumentation, Pilot study, Contant validity, Data gathering
procedures, and the Methods of data analysis used.

3.2 Population for the Study

The population for this study includes the students who
offer CRE in Senior Secondary Schools (8585) in Dsun State
batwaan 1988 to 1992. They are made up of mala and famale
students from diffarent ethnic groups in Nigeria between 13
and 19 years of aga. They can be found in various secondary
schools in all tha six educational rones in 0Osun State. The
results of these students have been chosen for the research
because it shows the academic performances of those who sat
for CRF in both mock and final axamination during the pariod
under study.

In addition to the students’ results, CRE teachers in
sacondary schools in Osun State were made to respond to
questionnaire. This is because they are rasponsible for the

implamentation of the CRE curriculum.
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3.3 Sampling Procadure
In considering the sampling of this rasearch, the
following areas will be discussed: Sampling of schools,

Sampling of students’ reasults, and Sampling of teachars.

3.3.1 Sampling of Schools
The Ministry of Fducation Headquarters of Osun State is
based at Dsogbo. There are six educational zones. They are

as follows:

1. Ede 7one

2. Ife Zone

3 Ikirun Zone
4. Ilesa Zone
5 Two Zone

& ODsogbo Zone

All these zones have a number of schools under their
juridiction, each headed by a Zonal Diractor. Thase Zonas are
responsible to the State Minisbry of Fducation Headquarters in
Nsogbo. Instructions are sent from bthe Headquarters to the
Zonal Offices for implementation. By implication the
implamentation of tha National Policy on Fducation is supposad
to be the same in all the six aducational zones in the state.

In the light of the above, the ressarchar salacted six
(6) senior sacondary schools within the stata, one school each

from the six aducational 7zonas. In ordar to obtain an
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accurata represantation, the stratified random sampling
technique was used.

The researcher collected the list of the schools in Osun
State from tha Schools unit of the State Ministry of
fducation. The schools ware than grouped according to their
zonaes. Using tha WAFC centra numbars as a guide for the
order, the schools were given new consecutive code numbers
bagining from 001. The rasesarcher bthan made use of tha table
of random numbers to draw out one school each from the sones
which had earlier been stratified. The researcher believes
that this technique made it possible for every secondary
school in the state to have an equal chance of being selected.

X.3.2 Sampling of Students’ Results

Studants’ results sampled were limited to the final year
studaents (555 T11) of each of the schools under study. Thus,
this study cavers the academic perfarmances of students who
sat for the CRE Mock and 55CE and who graduated from the
Schools betwaen 1988 - 1992

The perfarmances of the candidates in Christian Religious
Fducation for the pariod under study were calculated from
their resulbts in Mock and S5CE.

3.3.3 Sampling of Teachaers

A total of twelve (1?2) teachars teaching CRE in tha 53885
level in the selected schonls were served with questionnaire.
0Of this numbear, only six (6) teachers were found to bae

teaching CRE in 885 TIT. Thus it is the raesponses of these
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six teachar who teach the 555 11T level that were computed for
the hypothesas formulated for this study. The reason for this
is because, thay were the ones responsible faor Lhe
implamentation of the CRF curriculum most especially that of
tha final year. These Leachers were also found Lo be
responsibla for the setting and marking of the Mock
aexamination in their various schools.
3.4 TInstrumentation

Two main research insturments were employed for the
collection of data. These were the questionnaire and tast
scoras (See Appandix A, B and C).

3-4.1 Questionnaire

A closed-endad questionnaire titled "Teachers’
quastionnaire” was designed and used to gather primary
information for the study. Broad range of opinion on tha
problem under examination was given and reaspondents were
raquired to show their degree of agreement along five scales.

Tha questionnaire was in Ltwo parts. The first part
sought personal and school information from the CRE teachars.
The second part sought teachers opinion about the mock and
S5CE, and the attitude of teachers and students, to both
examinations, (saee Appendix A).

3.4.2 Test Gcores

The researchar was not able Lo follow up the students

{(who had already graduated from bthe schools) to administer

copias of questionnaire Lo them on their interests, attitudes



and opinions on the course which are also strong factors
contributing to students’ parformances in both axaminations.
This was so because it was difficult to know where they were.
Tharefore Lhe students’ mock and 55CF result recorded in the
schools for the pariod under study were used.

Z.5 Content Validily

According to Kolo (1991), the concept of contant validity
is "a check of test efficiency and suitability to measure what
is axpected so0 as to minimize arrors and misinterpratations.”
To ensure that the quesbtionnaire measures adequately what it
is intended to measure, bthe researcher submitited the teachers’
quastionnaire to his supervisor and statisticians within and
outside Lhe Department of Ffducation. This enablad tham to
read through, and to make necessary corrvections.

After the quastionnaire had bean davaloped, the
rasearchaer thought it necessary to carry oul a pilot study at
Kufena College, Wusasa, 7aria. The researcher sought for
parmission from tha School Principal for the purpose of pilot
study. The Principal together with the Head of CRE Department
chose a date for the administration of the questionnaire.
This was because the teachar responsible to the 555 TI1T1
students was said to be absent from school on official
assignmant. .

On the set day, the only CRFE teacher teaching the 555 IT1
students was given a copy of the teachers’ questionnaire to

complete. The researchar waited and collectad the



questionnaire back.

The researchar also had verbal discussion with the
teachaer to find out about the clarity of the test items. The
CRE teachar expressad a feeling of satisfaction with the
questions. Whan the pilot study was marked, it was also
discovared that none of the test items were poorly filled.
The result thus seems to indicate that the test items were
good enough for the general survey.

3.6 Administration of Questionnaire

The rasearchar made the administration of Lhe
questionnaire a joint work of the researcher himself and the
CRE Heads of Departmant. The researchar first obtained the
parmission of the principals of the schools under study. He
then requested introduction Lo the Heads of CRFE Daepartmant .
The questionnaire were given Lo the Heads of Departments who
distributed tham to the teachers. After completion, the
rasearcher collected tha questionnaire back from the Head of
Departmants . Tt was after the completed questionnaire were
returned from all the schools that the researcher started
analysing the data gathared.

3.7 Stakistical Analysis

Three statistical techniques were usad for the purpose of
analysing the data and computation of rasults; these ware the
Table of Percentages (%) simple Correlation Coefficient (r)

and Analysis of variance (ANOVA).
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The table of percenbages was used Lo analyse the items in
Nos 1 - 20 and to summarize the responses. The reason for
this is because percentages reduce differant sets of numbers
to comparable sets of number and Lo a common base (Kerlinger
1973). Adoke (1978), also argued that any set of fraquencies
can be transformed Lo percentages in order to facilitate
statistical manipulation.

The coefficient of correlation (r) was usaed to establish
relationship between students’ performance in tha Mock (x) and
their parformance in the S5CF (Y) (Hypo.one) This technique is
most appropriate because it can indicate the degree and
direction of the relations of the variablas.

For hypotheses two to five, the analysis of variance for
indapendant samples (ANOVA) was used.

A critical level of significance for the two typas of
calculation i.e. correlation coefficient and the ANOVA, is

0.05.



CHAPTER 4

DATA PRESENTATION AND ANALYS3IS

4.1 Introduction

This chapter deals with the analysis of data collected
through questionnaire that were administared. The first part
sought for general information on the teachers. Tts data are
prasentad in tables of percentages which werae drawn following
the pattern of the questionnaire. The information have been
analysed in faorm of frequency distribution and percentage to
allow for easy interpretation.

The Likert five point scale was also employed in
gathering data to find the parcentage of those who agree or
disagree to each item in sacltion B of Teachers’ questionnaire.
Tha figures undar O8A (Strongly Agreed) and A (Agreed)
reprasant the percentage of the positive responses to a
particular item. While those under 35D (strongly Disagreed)
and D (Disagreed) represent the percentages of tha negative
rasponsas. To identify the "general view” of CRE teachers in
Osun State, on each item, the highar of the two percentageas
between the positive and negative responses is accepted.
Since the figure under undecided (Neutral) in each item is
qualitative rather than quantitabtive, it is not considerad.

In the second part, the questionnaire was divided

according to the hypothaeses. In order Lo test hypothasas ona,
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simple correlation coefficient was used. This statistic
technique was used to explain relationship batwean students’
performances in Mock and GS5CE. Tha Analysis of wvariance
(ANOVA), was then used to explain the diffarance betweean
teachers’ profaessional qualification, experiaence and students’
parformances in setting Mock and 55CE (HO:2-5). Laval of
significance of 0.5 was chosen in accepting or rejecting the
hyupothesis. Intarpretations were based on the acceptance or
rejaection of the hypotheses stated for the study.
4.2 Zonal Representation

For this study, the six educational zones in Osun State
ware represented. One Senior Secondary School was selacted
for each zone. The schools ara:

Sekona Grammar Schoal, Sekana

Moremi High School, Tla-Tfa

Cokar Mamorial Grammar School, Tkirun

Methodist High School, Tlesa

Orile-Dwu Grammar School, Orile Owu

Ogidan Grammar School, Osogbo
Far each of these schools, Ltwo CRE teachers teaching at the
555 level responded to questionnaire. The break down of the

rasponses received for each Zone is shown in Table 4.1
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Table 4.1 7Zonas

Zone | School S
'''' A ! Sekona Grammar School, Sekona 1 2 | 16.67
"""" B | Moremi Nigh School, Tle-Tfe | 2 | 16.67
**** C { Coker Memorial Grammar School, Tkirun } 2 | 16.67
""""" O i Hethodist Migh School, Tlesa {7 | 16.67
" F | Orile-Owu Grammar School, Orile Ows } 2 | 16.67
6 | Ogidan Gramear School, Gsogbo | 2 | 16.67
o

Table 4.1 above shows that from the six (6) educational
Zones, six (6) schools ware selected as samples. From each of
thae selectad schools, two (?2) CRFE teachers which represent
16.67% rasponded to the questionnaire. This shows that a
total of twelve (12) questionnaire were administered for this

study.



4.3 Teachers’ Data
4.3.1 Demographic Information
This section contains data collectad from CRE teachars on
personal information, qualification teaching exparience etc.
It alsa contains information on the section of the secondary

achools which the teachers teach. The findings are reported

as follows:

Table 4.2 Sex

Sax f %

Female 5 41 .67
Male 7 58.33
Total 12 100.00

Table 4.2 above shows that the respondents are made up of
5 females which represants 41 _.67% and 7 malaes which is 58_33%.
This means that majority aof the respondant CRE teachers whose

views are used in this study were males (men).

Tablea 4.3 Age

Age f %
36 - 40 years 4 33.33
41 years and above a8 66.67

Total 12 100.00
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Information in table 4.3 above reveals that 4 which
represant 33.33% of the respondent teachers fall within the
agas of 36 - 40 years while 8 which is 66.67% were 41 years
and above. The implication of this is that majority of the

raspondant teachers are above 40 years.

Table 4.4 Academic Qualification

Academic Qualification f %
Ph.D (4] 0.00
M.A, M.Ed, M.Th 0 0.00
BO, BA, B.Th, B.Ed a 66 .67
NCE, Dip.Th, Dip.RE 4 33.33
Others 4] 0.00
Total 12 100.00

Table 4.4 above raveals Lhat majority of tha respondents
f ar 66.67% werae holdars of first degrea in aithar Divinity,
Religious studies, Theology or Religious FEducation. Other
teachers 4 or 33.33% ware aithar N.C.F or Diploma holdars. Tt

is then clear that most of the raspondents had first degree.
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Table 4.5 Professional Fducation Qualification

Academic Qualification f %
Ph.D (Educ) 4] 0.00
M.Ed (o] 0.00
P.G.D.E: 1 8.34
B.Ed (CRE) 7 68353
N.C.E. (CRS) 4 33.33
Total 12 100.00

Information in table 4.5 above further shows that one (1)
which represent 8.34% of bthe respondents had a Post Graduate
Diploma in Education. Seaven (7) or 68.33% had professional
degree in Religious Fducation while 4 which is 33.33% had the
National Certificate of fducation. It is than obvious that
all the CRE teachers used in this study had one form of

professional qualification or the othar in CRE.
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Table 4.6 Teaching Experienca

Yaars of Exparience 4 %
lass than 1 year 0 0.00
1 - 3 years 0 0.00
4 - 6 years 3 ?25.00
7 - 9 years 4 33.33
10 years and above 5 41 .67
Total 12 100.00

Table 4.6 above shows Lthal majority of the respondents
have bean teaching CRE at the Secondary school level for not
less than sevan (7) years. Three (3) which represent 25.00%
of the respondents have been on the job for between four and
six years. Four (4) which represent 33.33% of the respondents
have beden teaching beatween 7 - 9 years. Five (5) of the
teachars which is 41.67% have been teaching for not less than
ten years. Most of Lhe teachers cannobt in this case be
regarded as inexperienced as far as the teaching of CRE in

Secondary School is concerned.

Table 4.7 Section being taught by Teachers

Section of Teaching | ol % |
1 f {
S8S 1 | 1 | e6.00 |

8555 I1 5 41 .67

G55 IT11 6 52.33
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A look at table 4.7 above reveals that of the respondents

hile one (1) which represents 6.00% teaches only 555 1 level,
five (5) which is 41.67% teach the 555 1T level. Only six (6)
raspondents which represants 52 . 33% teach thae 555 TIT1 level.
The implication of this is that only the 6 teachers who teach
tha 585 117 level are used Lo test the hypotheses formulated
for this study. The reason for this as stated in 3.3.3, is
bacause they are the ones rasponsible for the implementation
of the CRF curriculum in the final year. Furthermore, thassa
teachers ware also found to be responsible for the setting and

marking of the mock examinations in their various schools.
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4.3.2 Presentation of Section B of the Teachers”
Questionnaire

In this section teachers indicatad thair rating of mock
axamination as a predictor of thae S5CE. They also responded
to items on qualification, experience and attitude of teachers
and students to examinabtion. This was to assartain whether
the mock examination, in the teachers’ opinion has any impact

on the performance of students in 55CF.

Table 4.8 Mock as predictor of the G5CF

S5A A un DA S0 Total
Contents ¥ f f ¥ ¥ f
(%) (%) | (%) (%) (%) (%)
The principal aim of the
mock examination is to
predict students’ perform- 2 10 12
ance in the S5CE 16.67) 83.33 - - - (100.00)
Teachers limit mock exami-
nation questions to only ? 7 3 12
topics covered in the class| 16.67| 58.33 25.00 - (100.00)
There is no noticeable
difference between
the standard of mock and 5 7 12
SSCE questions 41.67) - 58.33 - (100.00)
The performance of students
in the Mock examination
often approximate their 5 7 17
performance in the SSCE 41.67) - $8.33 - (100.00)

Information in table 4.8 above shows that all the respondents agree
with the first tuwo test items. Ten (10) which is equivalent to 83.33% of
the respondents agreed and ? which is 16.67% strongly agreed that the

principal aim of the mock examination is to predict students’ performance



44
in the S5CE. While 5 which present 41.67% agreed that there is no
noticeable difference between the standard of mock and S5CF guestions, 7
which represent 58.33% respoindents however disagreed. Also 7 or 58.33%
respondents disagreed that the performance of students in the mock
examination often approximate their performance in the 55CF. This means
that. it is either that students perform better in the mock while they
perform poarly in the 55CF or vice-versa, five (5) respondents which is
equivalent. to 41.67% agreed that students performance in Mock often
approximante their performance in the 55CF. All the respondents at least
agreed that the Mock examinalion is meanl. Lo serve as predictor for the
S5CFE.  However majority of the respondents are of the view that the

difference between students’ performance in Hock and 55CF is very evident
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Table 4.9 Teachers” Qualification and experience

SA i un DA S0 Total
Contents f f ¥ i f f
(%) (%) | (%) (%) (%) (%)
Improper staffing of
schools will affect
students” academic perform- 5 6 1 17
ance 41.67] s0.00] - 8.33 - (100.00)
Professsionally trained
teachers teach more effect-| 3 9 17
ively than nonprofessionals| 25.00f 75.00 - - (100.00)
The standard of mock exami-
nation guestions and mark-
ing vary from one teacher 4 a8 12
to another 33.33] 66.67 - (100.00)
The mock result of students
in CRE taught and examined
by professionally qualified
and experienced teachers
predict candidates perform-
ance in the 55CE more
accurately than when taught
and examined by less :
qualified and experienced 1 11 17
teacher 8.33] N .67 - (100.00)

In the first test item of table 4.9 above majority of the
respondents agreed that improper staffing of schools affects students’
academic performance. While 6 which respresent 50.00% agreed, 5 which is
equivalent to 41.67% strongly agreed. Only one (1) of the respondents
which is 8.33% disagreed. This means that nol much could be achieved by
students if schools are not properly staffed. Also all the teachers
agreed that professionally trained teachers teach more effectively than
non professionals. While one (1) which represents 75.00% agreed, 3 which

is equivalent to 25.00% strongly agreed. Furthermore, majority of the
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teachers agreed that the standard of mock examination guestions and
marking vary from one Leacher to another. While 8 respondents which are
equivalent. to 66.67% agreed, 4 which represent 33.33% strongly agreed. It
is ohvious that various factors such as: individual differences,
qualification, experience either in the teaching profession or as an
external examiner contribute greatly to this. lastly, like other test
items, all the teachers either agreed 11 (721.67%) or strongly agreed one
(8.33%) thatl the mock results of students in CRF taught and examined by
professionally qualified and experienced teachers predict candidates
performance in the S5CF more accurately than when taught and examined by
less qualified and experienced teachers. Both hypotheses two and three
are meant to test for significant difference between the qualification and

experience of teachers and students’ performances in SSCF.
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Table 4.10 Attitude of Teachers and Students to examination

SA A un DA S0 Total
Contents f f ¥ f f f
(%) (%) | (%) (%) (%) (%)

1. Teachers’ assessments of

their students in mock are

often influenced by their 5 7 12

knowledge of the students 41.67) - 58.33 - (100.00)
7. Class ravision amnd coverage

of more topics after mock

examination make students 5 7 ~ - - 12

perform better in S5CF 41.67] 58.33 (100.00)
3. The SS5CE is better super-

vised than the mock exam- 7 2 3 12

ination s8.33] 16.67] 25.00 - (100.00)
4. Students consider the 55CF

more important and thus 4 ! 12

prepare harder for it 33.33] 66.617 - - - (100.00)
5. Students are often motiva-

ted to perform better in

S5CF by the result of the 1 10 1 12

mock examination 8.33] 83.33] 8.33 - - (100.00)

In the first item of table 4.10 above, majority of the teachers under
study, i.e 7 which represent 58.33% disagreed with the statement that
teachers’ assessments of their students in mock are often influenced by
their past knowledge of the students. Five or 41.67% respondents however
agreed. There is unanimous agreement among Leachers that class revision
and coverage of more topics after mock examination make students perform
better in 85CF. This no doubl further confirms the fact that wmost
teachers limit their mock examination questions to only topics covered in

the class. Majority, 7 which is equivalent to 58 33 agreed that Lhe S5CF
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is better supervised than the Hock examination. While 2 or 16.67% could
not. decide, three (3) respondents which is 25.00% disagreed with this
statement. Furthermore, all the respondent teachers agreed that students
consider the SS5CF more important and thus prepare harder for it. This is
probably due to the fact that unlike some years back, most tertiary
institutions in Nigeria no longer consider it adequate for admission.
Finally majority of the respondent teachers are of the opinion that
stidents are often motivated to perform better in 55CF by their result in
Mock examination. This confirms the study by Onyemah (1976), that when a
student performs well in the mock examination, the tendency is for him to
strive not to perform below that standard in the final examination. It
should also be emphasised that performance in the Mock examination may
serve as a negative reinforcer on performance in the 55CF. This is
because those who perform very badly on the other hand may be discouraged
and thus give up hope. It is also likely that those who perform very well
in the mock examination may out of over confidence perform below standard
in the final examination. However, this study confirms the fact that in
the opinion of CRE teachers, mock examination result have more predictive
molivational effect than negative effect on students” performance in the
final examination.
4.4 Hypotheses Testing

The interpretation of data in this stikly was done based on the
hypotheses and the research questions. Five hypotheses were stated for
testing. Below is a discussion of how these hypotheses were tested.

In order to test the hypotheses, coefficient of correlation was

determined to test hypothesis one, for relationship between two (2)
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variables. Correlation Coefficient was calculated between mock and 355CE
for 1988 - 1992.

For the other remaining four (4) hypotheses the analysis of variance
for independent samples (ANOVA) is wused. This is to calculate the
variations between and withing the denominators. The critical level of
significance for the two types of calculation - correlation coefficient
and the ANOVA is 0.05.

4.4.1 Hypothesis |
There is no significant relationship hetuween students’ performances

in CRE Mock and 55CE from 1988 - 1997.

To test this hypothesis, simple correlaltion coefficient was employed.

The results are shown in table 4_11.

Table 4.11: Students’ performance in Hock and 55CF

S/N Examinations Total Correlation df p

1 Hock 0.1283 0.005
0.9715% 78

? SSCE 0.1531

From the data in table 4.11 above, the correlation coefficient of
0.97 was found. While the degree of freedom (df) = 28, and probability
level (p) = 0.005.

Thus the calculated value is greater than the critical value. The
conclusion is that the null hypothesis is rejected. That is, students’
performances in mock aslsimun in this study is a good predictor of their
prerformance in SSCE. The rejection of this hypothesis agree with the

teachers’ rating of the test items 1, 3 and 4 in table 4.8,
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It should however be pointed out that, the fact that there is
significant relationship does not indicate that students performsed very
well in both examinations. It has only shown that stodents were not able
to improve on their poor mock performance in the 55CF. Infact students’
scores as shown in Appendix B and C reveal that apart from zone C and F, _
the performances of students in both wmock and 55CF were below average
within the period under study. For example, oul of the 461 students that
sat for the SSCE from 1988 - 1992 in 7one A, No candidate scored A
(distinction) while only 138 which is equivalent to 29.93% got C (credit).
The remaning 323 students which represent. 70.07% could not get a credit
pass which is the requirement. for admission into tertiary institutions in
Nigeria. Furthermore, in Zone B, only 151 students which 38.18% passed.
In zone D, out of the 725 students presented, only 46 which represnet
17.83% passed. Also in Tone £, oul of the 779 students presented only 118
students which is 51.53% passed. Thus one can conclude that. although the
mock examination is signficantly related to the 55CF, it has not succeded
in serving as a motivator for hetter performance in the S5CF.

A.4.2 Hypothesis 2

There is no significant difference between the CRF teachers’
professional qualification and students’ performance in 55CF from 1988 -
1992. )

To test this hypothesis, a one way ANOVA was used. The results of

which are shown in table 4.11.



51
Table 4.12: Teachers’ professional qualification and

Students’ performance in 55CF

df 55 M5 F-val] P
Between 1 7.468E104 7. 468104
4.10 |0.0524
Within 28 1.683E105 6. 0120103

Table 4.12 above shows that with the df = 29 amd the calculated F
value of 4.10, there is no significant difference between the CRF
teachers’ professional qualification and Students’ performance in S5CF as
the probabaility stands at 0.0524. This means that the calculated value
is lesser than the critical value F at 0.05 level of significance. The
conclusion therefore is that the null hypothesis stated above is retained.
It is obvious from table 4.4 that all the respondent teachers had one form
of professional qualification or another. However, the result of this
hypothesis implies that the performance of students taught by teachers who
have higher Educational qualification (P.G.D.F. and B.fd) do not differ
from those taught by teachers who have lower Fducational qualification
(NCF and Diploma)

One should normally expect that there would be a major difference
betuween the performance of students taught by these two sels of teachers.
This is stppnrt.éd by the responce in table 4.8. In this study it is
however revealed that there is no significant differemce.

In this light, the r;es.earcrmr is inclined to think that it is either
that the teachers who have higher fducational qualification do not care to
make proper use of their knowledge of teaching methods to show the

evidence of high professionalism or that Leachers with lower Educational



qualification put in wore efforts to obtain better result.

Hypothesis three was further tested to see the extent to which
teachers” qualification influence students’™ performance in  mock
examination.

4_4.3 Hypothesis 3

There is no siginficant difference between the CRE teachers’
professional qualification and students’ performance in mock examinations
from 1988 - 1992.

Table 4.13: Teachers’ Professional Qualification and

Students” Performance in Mook Fxamination

df 55 M5 F-vall P

Between 1 A2.6630104 3.663F104
5.724 |0.029%
Within 28 1.9947 105 6.94F 1035

From the data in 4.13 above, one discovers that with the df = 29 and
the calculated value of F = 5.24, there is a highly significant difference
between the CRF teachers’™ professional qualification and students’
performance in Mock examinalions from 1988 - 1992, as probabaility level
stands at 0.0299. This shows that the calculated value of F is greater
than the critical value of F at 0.05 level of significance. The
conclusion, therefore, is that the null hypothesis stated above is
rejected. The findings here shows that unlike the S5Cf teachers’
professional qualification has more influence on students’ performance.
The result of this hypothesis agrees with the responce of teachers in

table 4.8.
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A4 4 Hypothesis 4
There is no significant difference between the CRE teachers’

experience and students” performance in 35CF from 1988 - 1992.

Table 4.14: Teachers experience and Students performance in S5CFE

df 55 M5 F-val| P

Between ? 2.5310104 1.265F104
2.04 |0.1500
Within 27 L.&677F 105 6721204005

An observation of table 4.14 shows that with the df = 29 and the
calculatedd F value = 2.04, there is no significant differ\em.g between CRF
teachers’ experience and students’ performance in SS5CE from 1988 - 1992.
In other words, the performance of students taught by teachers who have
more years of experience do nol differ from those of students taught by
less experienced teachers. [If the responce of teachers in table 4.5 is
followed, it could be said that though there is difference in the number
of years in which the respondent. teachers have been teaching, none of them
could be regarded as inexperienced. Further observation also reveals that
although two of the respondent teachers have amore years to their credit,
yet they are less gqualified. This may probably account. for the reason why
the difference betuween teachers’™ experience seems nol. Lo have any
significant effect on students’ performance in S5CF.

Hypothesis five was also tested to see if there is significant
difference between teachers” experience and stidents’ performance in Mock

examination from 1988 - 1992.
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4.4.5 Hypothesis 5
There is no significant difference between the CRE teachers’
experience and students’ performance in Mock examination from 1988 - 1992.
Table 4.15: Teachers Experience and Students’ Performance

in Mock Fxamination

df 55 MS F-val| P
Betlween ? J.675E 104 1.837E4104
7.53 |0.0980
Within 27 1.957C405 7.24BE103

The data in table 4.15 above reveal that with df = 29 and the
calculated value of F = 2.53, there is Mo _ significant difference
between the CRE teachers’ experience and students’ performance in MHock
examination from 1988 -~ 1992, as probability level stands at 0.0%80. This
shows that the calculated value of F is greater than the critical value of
F at 0.05 level of significance. The conclusion, therefore, is that the
null hypothesis stated above is retained. That is, like hypothesis four
above, the experience of teachers cbl::ffect students’ performance in CRE
Mock examination.

4.7 Summary

This chapter deals with the data analysis. The data were gathered
from teachers through questionnaire. Also data gathered from the results
of students in HoIck and S5CE were pr:esenmd and analysed.

The five hypotheaeaiforaed out. for the purpose of this study were
tested using two types of statistical tests. These are the correlation

coafficient and Analysis of variance (ANOVA). On the basis of the data,

hypothesis one was rejected under the correlation coefficient. under the



ANOVA, three of the remaining four hypotheses were retained amnd one
rejected. The major finding of the study will be discussed in the next

chapter.



CHAPTER 5

SUFTARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction

This research which focuses ils attenlion mainly on the relationship
hetween internal and external CRF examinations sought for information from
different. sources. These sources have heen discussed in chapter Two and
Three. The present chapter attempls to give a general summary, report the
major findings, conclude and make recommendations to the Government., CRF
teachers, parents and other researchers.

5.2 Summary

This study began with a description of the problem. The problem was
viewed against its historical setting. The purpose, objectives and
hypotheses for the study were then set. forth Lo provide a framework within
which the investigation was to be carried out.

A review of related literature was done. This review centred on
themes which include justification for the teaching of CREF in Nigerian
Schools, Hodels of Fvaluation in  Christian Religious Fducation,
Relationship between internal amd external examinations and factors
militating against the predictive power of Mock examination. These
reviews were intended to provide theorelical basis for statistical data,
interpretation, resulting conclusions and recommendation for the study.

The method used for data collection were through guestionnaire and
official document.. A teacher questionnaire was administered to CRF
teachers to collect information. Both Hock and S5CF resuylis of the six

schools over the period of five years were used Lo establish the quality
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of students’ performances in CRF examinations. The Llikert five point
scale was employed in gathering data, to find the percentage of those who
agree or disagree to each item. Then the analysias of the data collected
was done.

In the analysis of the data, tables of percentages and tuwo
statistical tests were carried oul to make the interpretation of the
result of the data possible. The statistical test carried oul are
correlation coefficient and the Analysis of variance (ANOVA). Coefficient
of correlation was done to find out the relationship between students’
performance in Mock and S5CF. ANOVA was used to find the difference
betwen teachers’ qualificaion, experience and students’ performance.

All the five hypotheses which were in the null form were tested and
the following results were arrived at.

Hypothesis 1

There is no significant relationship belween students’ performances
in CRE and S5CE from 1988 - 19972.

This hypothesis was rejected because a signficant relationship was
seen Lo exist after testing.

Hypothesis 2

There is no significant. difference between CRE teachers’ professional
qualification and students’ performances in 55CF from 1988 - 1992.

The null bypothesis here was retained alfter being tested. The reason
is that no significant difference was seen Lo exist.

Hypothesis 3
There is no significant difference between CRE teachers”™ professional

gqualification and students’ performance in Mock examinations from 1988 -



1992.

The null hypothesis was rejected because a significant difference was
seen to exist.

Hypolthesis 4
There is no significant difference hetween the CRE teachers’

experience and students’ performance in 55CF from 1988 - 19972
The null hypothesis here was retained due 1o the fact that no

significant difference was seen to exist.

Hypothesis 5
There is no significant difference between the CRF teachers’

experience and students’ performance in Hock examination from 1988 - 19972.
The null hypothesis here was retained due to the fact that a

significant relationship was found to exist after testing.

Therefore in all the five hypotheses that were tested, two were
accepted while the remaining three were rejected.
5.3 Conclusions
The following findings have been made in this study.

1. Students of the selected secondary schools in Osun State recorded a
generally low performance in CRF at the Mock examinations within the
period 1988 - 1992

2. Within the same period, Lhe same sel of students also recorded low
performance at the 55CF.

3. The performance of Lhe same sels of students at Mock examinations
were not significantly better than that of the 35CF.

4. The performance of student taught and examined by teachers who have

higher professional qualification were better than those examined by
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less qualified teachers. This was however the case in Hock but not
in the S5CF.

5. The performance of students taught and examined by teachers who have
more teaching experience were not significantly better than those
taught by teachers with less experience. This is also found to be
applicabe to Mock examinal.ions.

6. CRF teachers agree that teachers limil Hock examination questions to
only topics covered in Lhe class.

7. CRE teachers are of the opinion that class revision and coverage of
more topics after Hock examinations make students perform better in
the S5CE.

a. Most CRE teachers in the Senior Secondary Schools do not make proper
use of their knowledge of Leaching methads to show the evidence of
high professionalism.

9. Most schools do nol have a proper way of keeping records most
espcially students’ examination results.

From the above findings it could be concluded that although the Mock
examination has served as a good predictor of students” performance in the
55CE, in most sachools it did nol serve as a motivator for better
performance.

5.4  Recommendation

In view of the findings and conclusion in this study, the following
;"ecollendations are made.

1. CRE teachers should give room for revision and where necessary

coverage of more topics after Hock examinations. This will

definitely influence students performance in the S5CF.
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Teachers should always aim at varying their teaching methods
to suit the needs of their students. Teaching Aids should be
very carefully selected for each lesson so that the dullest
student will always learn something.
Oportunities should be provided for teachers Lo update their
skills and knowledge on the teaching of CRF. This could be
through refresher course, orientation courses, workshops and
seminars.
Principals as a matter of policy should ensure that their
schools have copies of the Chief fxaminer’s report published
by WAFC annually in their schools and make availabloe to CRP
teachers to have a feedback of overall students’ performance
in the 85Cr.
Government and propritors of secondary schools should
encourage graduate teachers Lo perticipate in Co-ordination
and marking exercise of Lhe 55CF organized hy the WAFC. The
training they will receive during the co- ordination and
experience acquired during marking will help them greately in
their primary dulies of teaching and evaluation of students’
performance .
Government. should endeavour to tLrain more CRE teachers post
them to post primary institutions, and allow them to remain in
one duty post for at least three years before being
transfered. Transfer should also be done at the end of the

Session.
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A special office under the academic office should be created
to catter for examination and records in all schools. This
office, when created should see to it that all report sheets,
broad sheets, Mock results, SSCE results etc. are properly
labelled, serialised and kept.

Fiml.]y, parents should fulfill their obligation to their
wards . They should ensure that they provide for their
children the materials recommended for us. in the CRF classes,
such as Rible and suplimentary texthooks. Thus they will
become partners with the CRE teachers.

5.5 Recommendations for further studies

There is the need for similar studies a= this in other states of

Nigeria. Such studies will further identify problem areas in the

learning and teaching of CRE.

Also, futher research could be looked into in the area of Lhe role

of CRE teachers in low level performance in SSCE.

A study of the relationship between resources and performance in CRE

O

is recommended.
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DEPARTHMENT OF EDUCATION

AHMADU BELLD UNRIVERSITY, ZARIA

QUESTTIONNATRE F'OR THE TEACHFRS TN SECONDARY SCHOOLS
Dear Respondent.,

This researcher is a student of Ahmadu Bello University, 7aria. lHe
is carrying oul a research on the Fvalualion of S5tudents’ Performances in
Internal and Fxternal Christian Religious fFducation examinations of
secondary students as part of the requirement. for a degree. He will
appreciate your concern in responding to this guestionnaire. Your
responses will be shtrictly confidenkial and are meant purely for
educational purposes.

Thank you very much for your cooperation in anticipation.

Olaniyi, H. Akinyele
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SECTION A

PFRSONAL AND SCHOOL TNFORMATION

70NE

2.

3.

Hale

/

B |
Please put a tick ( ) in the appropriate boxes.
Your sex: Female 7 /
Age: 18 - 25 years

26 - 30 years
31 - 35 years
36 - 40 years

41 years amndd above

b T T

/

b U . T

What. is your highest academic qualification?

Ph.D

M.A., H.Ed., H.Th.
B.D., B.A., B.Th., B.fd.,
NCF, Dip, Th.

Others

N NS N

What is your highesi. professional educationl qualification?

Ph.D (Fduc)
M.Ed
PGDE
B.Fd.

NCE

/

e

/

For how long (approximately) have you

secondary school?

less than one year

e T e

been teaching CRE in the



6

7.

O
1 - 3 years
4 - 6 years
7 - 9 years

10 years and above

which section of the secondary school do you teach?

.335 l

355 11

35 111

For how lond has this school been presenting students for WASC/S5CF

4 - 6 years
T - 9 years

10 years and above

/o
/7
/7
/7
/o
/!
/

N e ey Mg
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SECTION R
INFORMATION ABOUT HOCK AND S5CE
Instruction: Below are some statements of opinion about the Mock and S5CF
in Christian Religious Fducation. Indicate your degree of agreement with
each opinion as it applies to your school by putting a tick in the
appropriate box.
Please put. a tick ( ) under:
5.A4., if you strongly agree
A, if you merely agree
U. if you are undecided

N. if you only disagree

L T . T .
L O . T Y

0. if you strongly disagree
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12.

14.

70

The principal aim of Lhe Mock
examination is to predict students
performance in the 55CF .

Teachers limit Mock examination
questions to only topics covered
in the class.

There is no noliceable difference
between the standard of Mock

and 55CF questions

The performance of students in the
Mock examination often approximate
their performance in the S5CF.

Teachers Qualification and
Experience

Improper staffing of schools will
affect students’ academic
performance .

Professionally trained teachers
teach more effecltively Lthan
non-professionals .

The standard of Hock examination
questions and marking vary from
one teacher to another.

The Mock result of students in CRE
taught and examined by
professionally gualified and
experienced teachers predict
candidate’s performance in Lhe
85CF more accurately than when
taught and examined by less
qualified and experienced
teachers .
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Attitude of Teachers and Students to examination

Contents 1 SA AL UD LD SD

————————————————————————————— ':""' : ) _=_" ="_"'_:-_‘_-"-"
16. Teachers assessments of their ! . I
students in Mock are often : ! Y
influenced by their past knowledge ! ' : ' '
of the students. : - N
L] ] L] 1 1
] ] ] ] ]
17. Class revision and coverage of . - - X :
more topics after Mock examination | ' i Y
make students perform betler in : ! : - :
the S5CF. : - HE
' H ' ' i
18. The 55CF is better supervised : : H : :
than the Mock examination. : : H : -
L] L] ) ] 1
] ] ] ] 1
1?9. Students consider the 55CF more ! H ! - :
important and thus prepare harder | - : : -
fnr i* ] ) ] ] ]
s = L1 L] L] ] L]
: : ' : :
20. Sstudents are often motivated 1 ! - - :
to perform better in the 35CF ' : : : \
by the result of the mock | - Voo
examination. : - H : '



APPFNDIX B
SUMMARY TABLE OF SCHOOLS® CRE PFRFORMANCES
IN HOCK FXAMINATIONS

lone | Date No A C P F b 3 %
Presented Pass | Fail
1988 86 ? 23 50 1 29.071 70.93
19872 52 1 29 18 4 57.69] A2.31
A 1990 120 ? A4 70 N4 IB.33L 61.67
1991 106 0 60 3 15 56.60] 43.40
1992 97 1 18 52 26 19.59] 80.41
1988 114 5 16 A5 50 18.42] 81.58
1989 195 24 53 61 57 39.49| 60.51
R 1990 55 6 20 2?7 7 47.27) 52.713
1991 73 a 10 A4 1 18.261 21.74
1992 17 5 a8 5 1 68.42| 31.58
1988 17 5 10 ? 0 fR.24% 11.76
1989 16 7 6 3 0 a1.25( 18.75
c 1990 6 ? El 0 0 |100.00| 00.00
1991 71 1 70 0 0 {1o0.00f 00.00
1992 8 3 5 0 o (100.00( 00.00
1988 36 0 ? 12 15 725.00( 75.00
1989 23 0 a 11 6 32.00f 68.00
] 1990 81 0 20 18 | 43 | 24.69] 75.31
1991 6A n 22 16 26 34 38| 65.67
1992 52 0 6 21 | 25 | 11.54]| 88.46
1988 40 0 20 13 7 | 50.00{ 50.00
1989 AR 0 12 20 | 16 | 25.00[ 75.00
F 1990 27 1 18 a 0 TO.37{ 727.63
1991 41 n 16 14 11 39.072| 60.98
1992 94 3 74 54 13 ?28.721 71.28
1988 61 4 27 71 9 50.820 49.18
1989 44 1 20 19 4 47-731 52.27
F 192790 82 a H4 12 8 715.611 24 .39
1991 17 ? 5 4 1 S58.33] 41.67
1992 a0 ? 16 2 3 60.00] 40.00
Source:  Selected Secondary Schools




APPENDIX C
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SUNMARY TABLF OF SCHOOLS® CRE PERFORMANCES

IN S55CF
lone Date No i c P F % %
Presented Pass Fail
1988 a6 0 71 47 ?? 74 .47] 75.58
1989 52 0 10 16 76 19.23) 80.77
A 19720 120 0 AG 73 51 J8.33] 61.67
1991 106 ] 3 50 17 36.79) 6£3.21
1992 97 0 7? J4 41 22.68) 77.32
1988 114 1 18 44 51 16.67) 83.33
1982 195 25 52 26 a4 39.47] 60.51
8 1990 55 9 15 18 15 A5 .64 56.36
1991 723 6 14 3 0 86.96] 135.04
1992 19 5 10 4 0 78.95] 21.05
1988 17 7 9 1 0 4 .12 5.88
1989 16 1 a8 A 3 56.25] 43.75
4 1990 G 1 5 0 0 j100.00] 00.00
1991 21 9 7 5 0 76.17] 23.81
1992 a8 35 5 0 0 |100.00] 00.00
1788 36 0 a 15 13 22.22| 77.78
1989 25 ) 6 12 7 74 00| 76.00
D 1990 a1 0 10 16 55 12.34] 87.66
17291 64 0 18 74 7? 78.12] 71.88
1992 52 0 4 a8 40 7.6%1 92.31
1988 AD 0 12 70 a 30.00) 70.00
1989 48 0 9 15 74 18.75] 81.25
E 1790 27 4] 16 in 1 59.26) 40.74
1991 41 0 18 16 7 43.90] 56.10
1992 4 I 14 16 63 15.96] 84 .04
1988 61 A 70 27 10 397.341 60.66
1989 44 7 18 74 0 45_45] 54 .55
F 1990 a7 [ 57 14 10 .73\ 29.27
1991 1?2 r 3 7 0 41.67] 58.33
1992 a0 10 14 5 36.67) 63.33
Source: Schools Unit Ministry of Fducation, Osogbo Osun State




