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ABSTRACT IX

The nmain concern of this project was to study the teachers'
perceptions of co-curricular activities in ten selected post-
primary institutions in Zaria Local Governnent Area.

The study was linited to boarding post-primary institutions
in Zaria. The data collection was by a questionnaire which was
admnistered to the senior and permanent teaching staff of the
post prinary boarding institutions.

The questionnaire was designed to determne the teachers
perceptions with the view of finding answers to the follow ng
questi ons:

(a) Do teachers accept co-curricular activities as

part of their functions, or do they conceive
of these as inposition by the school principal?

(b) Do teachers take part in co-curricular activities

because of financial reward?

(c) Do teachers think that co-curricular activities

contribute to the attainment of the ains and
obj ectives of a post-primary institution?

The study reveal ed that 56% of the teachers did not
perceive co-curricular activities as part of their

responsi bilities. Mre nen than wonen were found to



X
perceive co-curricular activities as part of their responsibilities.

The study al so reveal ed that the nore the teachi ng experi ences

of a teacher, the nore negative the teacher perceived co-curricul ar
activities as part of his responsibilities. 90% of the teachers
did not consider financial reward as a condition for taking

part in co-curricular activities. The study, however, reveal ed
that 89%of the teachers perceived that co-curricular activities
contribute to the attai nnent of the ains and objectives of a
post-prinary institutions. The reasons for their negative
attitude towards their participation therefore, renans

probl emati c, which can only be ascertai ned by future research.
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CHAPTER ONE

INTRODUCTION ANC STATEMENT OF THE PROBLEM

Colonel Eghagha, the former Military Administrator for Ogun
State, speaking during the ceremony of exhibition of school
materials advised student teachers not tg concentrats on acade~ic
excellence alone but pay equal attention to extra-curricular
activities.l

In the same way, Chief Rechard Akinjide, a one time
Federal Commissioner for Education, saw sport as a means of
arresting youth's energies from destructive purposes.?

The views of these puplic figures agree with the
objectiQes of the Federal Government of Nigeria with regard
to co-curricular activities in schools as stated in the

Federal Republic of Nigeria Mational Policy on Education f1977):

lthe Nation Wide Mews, Federal Radio of Migeria News,
11th June, 1979.

2'The Punch' Migerian Mewspaper, March, 8 1979 p.15.



Appropriate measures will be taken tc see that
training in citizenship goes beyond the usual
civic lessons and aims at inculcating, through
practical exercises 3 ‘italics mine)

The government continues to emphasiz:s that "youth clubs
and organisations and school societies are important instrument
of character tz'ain;lng,,"‘F and concludes that, "Teachers will be
made to realize that extra-curricular activities form part of
their responsibility."5

Crumpton, (197&)6 on the importance of co-curricular
activities observes that it is essential to recognize, officially,
teaching staff who hold administrative jobs assigned by the
School Authority. Similarly, Thomas Risk while advocating for
a democratic philosophy of school administration maintained
that: "While the school administrators are primarily

responsible for the successful administration
of the entire school programme they must depend upon the
classrooms teacher to help with many of them."

The above examples indicate the importance of co-curricular

activities in our post-primary institutions and the participatory

3The Federal Republic of Migerla Mational Policy on

“1bid. p. 13.
5%. cit. p'la.

Scrumpton, EPT 1974, The Principal and the Problems of
School Administration. Principals Conf. Inst. of Educ. A.B.U., Zaria.



role of the teachers. The question arises, will teachers
accept responsibility-sharing type of administration without
imputing motives? The purpose of this research, therefore,
is to determine whether teachers in the post-primary
institutions in Zaria Local Government Area of Kaduna

State accept participation in co-curricular activities

as their role.

Co-curricular activitlies, as used in this research
embrace not only the activities involving organization,
formulation, supervision or directing student's activities
outside the normal classroom work, but including other
administrative duties which may be assigned by the
Principal to the teacher. Some of these duties include
preparation of general time-table, compilation of examination
results and purchasing of school equipment.

In post-primary institutions, there are two major
organiziational systems:

(i) the teaching system,
(ii) the administrative system.
The two systems, by and large, must co-operate for the

realization of the institutional goal. In Thomas Risk's



words, {(1958): "If we were to think in terms of extra-class
duties, we would find that someone, usually one of the
teachers, has to sponsor or supervise study halls, lunch

hours, soclal events ..."B



THE RESEARCH QUESTIONS

No doubt, two premises emerged in the fore-going discussions,
There is need for the support of the co-curricular activities in
schools, and there is also need for teachers' participation. The
fact that some kinds of co-curricular activities are going on in
most of the post- primary institutions is not in doubt. What is
in doubt is the extent to which teachers in these institutions
participate in. The research problem is, ttereforz, cateqgorized
into three concep wal questions:

(a) 7> teachers accept co-curricular activities as part

of their functions, or do they conceive of these as
imposition by the school principal?

(b) Do teachers participate in co-curricular activities

because of financial reward?

{c) Do teachers think that co-curricular activities

contribute to the attainment of the aims and
objectives of a post-primary institution?

In order to find out teachers' perceptions of the problem,
several relevant questions and related statements have been
carefully worded and presented to the teachers in form of

questionnaire.



RATIONALE OF THE STUDY

1. The findings of this research may be of help to school
principals in the areas covered by this research in determining
the teachers' willingness to participate in co-curricular
activities and may help the principals in planning and
organizing his administrative assignments to his teachers.

2. The findings will assist Kaduna State Ministry of

Education in planning for future expansions and costing of
materials required in schools, budgeting and accounting

of finances meant for co-curricular activities, supervision,

and evaluation of co-curricular activities.



EEFLITION OF TERMS

For the purpose of this research, the following terms are
defined )perationally:
Curriculum: Curriculum means a general overall plan of the
content or specific materials o” instruction that the school
should offer the student by way of qualifying him for
graduation or certification or for entrance into a
professional or a vocational field.

Curricular activity or Co-curricular: Curricular activity

refers to any student or teacher activity suggested in the
courses of study or provided for in the curriculum.
Principal: The term principal refers to a full-time or part-
time administrative and professional leader of a post-
primary institution.

Teacher: A teacher, in this research refers to a person
employed in an officlal capacity for the purpose of giving
instruction to pupils or students in an educational
institution, whether public or private.

Teaching: The term teaching refers to both the narrow and
broad definitions. The narrow definition refers to the act
of instructing students in any educational iInstitution,

The broad definition refers to the act of providing
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situations, conditions or activities desiagned to facili:2":
learning on the part of those formally engaged in attending
school.

Student: The term student refers to one who attends an
educational institution of a secondary education level.
Institution: The term institution refers to any educational
institution concerned with the execution of the curriculum
of a post-primary education.

School: The word scﬁool means an organized group of pupils
or students pursuing defined studies at post-primary level
and recelving instruction from one or more teachers,
frequently with the addition of other employees @nd :officers
and usually housed in a single building or group of
buildings.

Pcst-primary: Post-primary refers to an interest group of
children approximately 9 to 11 years of age who are normally enrolled
in school work beyond the primary education.

Administration: Administration refers to the conduct of the

work in a school or school system that pertains to the office
of administrative head and to the business affairs of the

school directed from that office.



Summary
The topic of this study is 'teachers' perception of

co-curricular activities in post-primary institutions in
Zaria." The perceptions of the teachers are being classified
into three conceptual problems:

(a) Do teachers accept co-curricular activities as
part of their functions, or do they conceive of
these as imposition by the school principal?

(b) Do teachers participate in co-curricular activities
because of financial reward?

(¢) Do teachers think that co-curricular activities
contribute to the attainment of the aims and
objectives of a post-primary institution?

The answers to these questions, might guide the school
principals in allocating administrative duties to the teaching
staff in the schools under this study., The Ministry of
Education, Kaduna State, as the proprietor of these
institutions will find each of the three questions and their
results useful in curriculum improvement, financial allocations
to co-curricular activities as they affect staff and institutions

in the areas covered by this research.



CHAPTER Twe

REVIEW OF RELATED LITERATURE

For the purpose of this project, five major areas ha;e
been identified in the literature.

They are:-

{1) The problem of terminology,

{2) Types of co-curricular activities

(3) The teacher and co-curricular activities,

(4) The teacher's reward in cg-curriculum activities and

(5) The values of Co-curricular activities.

THE PROBLEM OF TERMINOLOCY.

Co-curricular activitles are many and in the modern
post-primary institutions, their contributions to students

o@erall experiences have assumed different concepts among
educationists.

Differences in concept on co-curricular activities can
be attributed to the gradual growth in importance of various

school actiQities, outside the normal classroom work,9

9Archer, R.L. (1966) traced the history of co-curricular
activities In Secondary Schools in Europe from 1868 when there
was a growing encouragement of school activities outside the
classroom.

1
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and inability of the teachers to perceiQe the educational
values of co-curricular activities. Differences in concepts
thus bring about differences in choice of terminology for
the programme. :
Chamberlian and Kindredl0 sald that the programme had
been variously referred to as "'Co-curricular’, ‘extra class',
'collateral', 'inter-curricular', 'semi-curricular’', 'allied®

and ‘'pupll-conducted’. |

Linder and Gunn u

o commenting on the shifts in the

title of the programme sald that it deplicts "the administrafl;e
problem which its acceptance has created." The acceptance of

the term 'extra-curricular activities', at first, showed that

1t bore little or no relation to instructlon. But as the values
of the programme, such as preQenting drop-outs, were acknowledged,
"they began to be recognized as an important form of learning

by doing.“12

10¢hamberlain and Kindred, pp 285-303. The teacher and
school organization, 1959.

11Linder, I.H., and Gunn, H.M. Secondary School Administration,
pp. 77-97, 1963.

1211 1d., pp. 77-97, 1963.



They concluded that:

the recognition that activity programme for some

youth provides a strong supplement to reqular

curricular offerings, and serves better to bridge

the gap between schocl and 1life than classvork

alone could acromplish, led to the use of the

term, co-curriculum.

Austing French and Hu11'? having noted the worth and signifi-
cance of co-curricular activities confirmed that "the
programmes have shifted from the term extra-curricular to

the more acceptable co-curricular."

But Abioye (1974)1u writing on 'organization and manage-
ment of a co-curricular activities preferred to use extra-
curricular.

He noted that identification of extra-curricular
activities has been coloured by more varied terms such as
semi-curricular and co-curricular activities which show
a major difficulty in defining the term. He, however,
agreed that, "no school activity is outside the curricular.”

Similarly, many authors prefer the use of 'extra-

curricular'. Chandler, B.J. {1963)15, Austin French Hull

Berench, A. and Hull 1962. American High School
Administration pp. 267-291.

14Abioye, P.A.F. Organization and Manacement of Extra-
Curricular Activities in School Administration and Management
for Principals. The Institute of Education Publication 974,
A.B.U. Zaria p.4l.

BSehandler, B.J. 1963. Education and the Teacher Dodd,
Mead Company, Mew York. p. 225.
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(1962)16, R.L. Archer (1966)17 in their literatures reforred
to the programme as extra-curriculum,

' Other authors, like Linder and Gunn /1963)'® Chamberlian
and Kindred (1959)19 used the word 'Co-curricular’'. W.A. Dedd
(1970}20 called it 'special duties' while Trump and Miller
{19?4)21 preferred the word 'extraclass'. The latter writers
claimed that, "The use of the term 'extraclass' suggests

that everything a pupil does under the sponsorship of the

school 1Is an fextenslon of the classroom'.

Types of Co-curricular Activities:

In the foregolng discussions, it has been noted that
co-curricular activities are growing in Qarieties, Some
activitles which were earlier classified as 'extra-curricular'
activities are now being regarded as formal school curriculum,

22 noted certaln acti@ities

Chuchill and Rothwman
which they regarded as "class related activities". These are:

(1) The school Aseemblies and Exhibits

Y6 pench and Mull, (1952) Op. cit. pp. 267-291.

17Archer, R.l. Secondary Education in the qth Fran Cass
and Col. Ltd. 1966 pp. 224-116.

18Linder and Gunn, 1963 Op. ecit. 77-97.

19 chamberlain and Kindred, 1959, Op. cit. pp. 285-303.

20Trump and Miller. Secondary School Curriculum Imprerment.
1974 p. 25&.

21p0dd, W.A. (1970). The Teacher at work. p.1&6.

. 22Chuchill, R. and Rothman, P. Extraclass Experiences in
The Integration of Educational Experiences 19%8 p. 126.
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(i1} The school Library facilities and

(1ii) Testing programmes - such as the elementary-
school achlevement battery test.

Ne;értheless, they confirmed other activities, such as the
*School workexperiences' - {jobs related closely to their
vocational interest), 'foreign study' and ‘citizenship
actiéities.'
Trump and Miller23 also classified co-curricular
activities Into two major groups: (1) Those closely
assoclated with class subject; for example, "future homemaker™
for Home Economic programme and, (ii) The hobby-type. The
hobhy=-type acti#ities are removed from class work such as the
cemera club. They obserQed that both types require special
approach, in sponsorship and different appeal to different
types of students. i”

Franzen's classificatioﬁs;2¢mére typical of other
selected authors on co-curricular acti@ities. His main

classifications are as follows:

{a) Clubs

2 1rump, J.L. and Miller, D.F. Secondary School Curriculum
Improvement. 1974 p. 258.

24Franzen, C.G.F. Foundation of Secondary Education Eddcation,
1955, pp. 393-394.



fb) Homeroom organizati n
(c) Student Council,

(d) Assemblies,

(e) Publications and

(f) Social functions,

He defined clubs as group activities embracing students
who share common interest. Homeroom is an administrative
device to decentralize the carrying on of routine activities
of record keeping, daily attendance, announcements and schedule
of room activities. Student Council is the practical
application of the philosophy of teaching and practicing
of democratic procedures. Franzen refers to this as student
participation in school government. The <chocl assemblies
prlede for the development of school unity, encouragement
of school spirit, motivation for curricular activities and
stimulation of interest in extra-curricular activities.
Publications are school activities which call for creatiQitIes:
newsgathering, writing new stori~s,writing feature stories,
writing editorials and at the same time encouraging business
manarerent, Social functions which invol§e parties, dance,

pienics are forum devised by the school to inculcate
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into the students, boys and girls, practices of acceptable
social customs. It is important to note that Franzen singled
out athletics which he described as 'curriculized'.

) . and I\bicfyez7 included

Daniel®”, Linder and Gunn’
athleti~s inco-curricular activities. They all regarded
clubs, student council, homereom organizations, assemblies
and publications as co-curricular activities.

Teachers participation in Co-curricular Activities:

Most literatures on co-curricular activities indicate
the need for the teaching staff to participate in organizing,
supervising co-curricular activities in school.

Hilsum and Cane f1971)28 observed that teachers should
not only participate but should "organize for and with pupils
in the teacher's own time." Macomber']952)29 wrote:

"The most valuable teachers not only are excellent

classroom instructors; they are likewise interested
in the out-of-class activities of their pupils.”

25Tanner, Daniel. School for Youth - Change and Challenge in
Secondary School 1971 ®d. pp. 47-477,

26Llnder, I1.H. and Gunn, H.M. 1963, Op. cit. pp.77-97.

27 pbioye, P.AF. 1974 Op. cit. pp. 41-53.

28Hllsum, S. and Cane, P.S. (1971), The Teachers Day National
Foundation for Educational Research in England and Wales. f1971) p,178,

29Macomber, F.G. Teaching in the Modern Secondary School 1952 p,.335.
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Franzen {1955)30 is one of those authors who saw teachers®
participation as a normal schedule. He said, "Teaching

extra class actlivities is but one of the duties for which
todays’® teacher is scheduled.” o - |

31 40 the analysis of

Austin, French and Hull (1942
school administration in which they discussed the teachers
" role in co-curricular activities, maintained that each
staff member has some part in the tasks involved in the
organization and the continuing re-organization of the school.
Fensch and Wilson (19611-)32 supported teachers' participation
because "everything a school sponsors has educational Qalue
for pupils.”" Teachers' participation, in their view, should
be based on specialization. For example, certain areas,
like music, athletic should be sponsored by speclalists.

33. H

Thls view was equally supported by Farrant (196%4) e

sald that teachers participation should be a collective

30Franzen, C¢.G,F. Foundation of Sebondary Education,
1855 p.

3pustin, D.B.3 French, W.; Hull, J.D. The “igh School
Administration Policy ard Practice. {1962) pp. 378-39°.

3ZFensch, E.A, and Wilson, R.E. The Superintendency Team.
(1964) p. 154,

32Farrant, J.S. Principles and Practice of Education
{1964) p. 329.
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responsibility for the achievement of the school goal. -
Allocation of tasks to teachers should be made according
to interest and specialization.
| Risk (1958)3h was of the view that 'teachers!
participation in some administrative duties is a must;" -
Some of these dutles include: Ppartlcipation g, gehool

committee, C“Urriculum development, keeping of records and

‘sharing in the social life of the school. Faghulu 519?2)35

emphati~ally put it that "teachers' duties do not begin at
8 a.m., and end at 2 p.m. in the afternoon." Teachers must
participate in such activities as athletics drama, work-
projects for the balanced education of the child. PRut

Ike (1976)¢ in his own contribution lamenter that there
were no co-ordinations between the student life after the
scheduled €1asSroompqurs with his formal eurriculum.

Edem, (1977)37 raised a question as to whether teachers

in Nigeria, will zrncert responsibility-sharing type of

3"'Risl'c, T.M. Principles and Practices of Teaching 1n
Secondary Schools (1958) p. 475,

35Fagbulu, A.M. Administrative Practice for Teachers

: (1972) .33.

361ke, C.V., University Development in Africa. Nigeria

Experlence (1976) p.%6.

3;Dr. Edem, A. M.Ed. Lectures on Post- Primary School
Administration. (1977). . _
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administration without imputing motives, szeing it as an
attempt of the head-teacher to over-burded them with
administrative function which rightly belong to the superior.
On the other hand, Abioye {197&)78 suggested that the
teachers' participation in co-curricular activities should
be limited or, in some cases, completely eliminated.
According to him, organization of school clubs should
growy out of the interest of the students themselves. Where
it is necessary for a teacher to come lnto administration,
he should play the role of a guilde.
Abioye'*® submission when critically analysed raises a
point on the school goal. 1t is generally assumed that
all activities sponsored by the school bear releQance
to the school goal. The school goal when idenfied becomes
the responsibility of the school head and the teachers
for its execution. Should this responsibility pe left
to the school pupils to decide? If the organization -of

the school clubs should grow out of the interest of the

students themselves, is there any assurance that some
-

.

3Bpbioye P.AF. Op. clt. p.bs5.
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of the students' interests will not run counter te the goal
of the school?

Grambs {!959)39 was more concerned on the teachers'
attitude in and out of the classroom. He observed that the
teacher's success as a guide or sponsor depends on his
attitude in the classroom. "In any extra-class duty the
teacher must remember that he cannot be a chameleon and
get away with it." A teccher who is a stern figure in the
classroom does not change his role in the minds of students
when, out of class, he attempts to be friendly and relaxed.

From the fore-going discussions, it is clear that
teachers are expected to participate in co-curricular
activities. It is, however, .ot clear whether teachers
themselves perceive co-curricular activities as important.
Teachers' perception of co-curricular activities and their

participatory role is a major issue of this research.

Teachers reward for participating in Co-curricular

Activities.
Some writers on teachers' perticipation in co-curricular

activities also, found it essential to clear the problem

§9Grambs, J.D, (1959) Modern Methods in Secondary Education;
62,1
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of tedéﬁefé' réﬁdnéré%ion. Opinions dif?er'ésutO'thther
remuneration, for taking part in co-curricular actiQities,
or any administrative dutles, is legitimate.

In Nigeria, the issue is being gradually tackled.
Following the recommendation of Adefarasin Commission, the Asabia
Commlittee was set up in 1967. According to Fafunwa,kp "This
Committee was set up by the Federal Government to look into
the grading of duty-pests in voluntary agency educational
Institutions.” The posts co&ered were those of principals,
Qice—principals of all post-primary institutions; seniuop ,
tutors, heads of departments of studies; house-masters and
sectional heads of primary schools. The Asabla Comittee's
terms of reference and the Federal Government approQal of
its recomwendations, showed a progressiQe step towards
adequate remuneration for teachers assigned to duty-posts.
Some of these duty-posts are yet to come into full
operation in some states of Nigeria.

Crumpton41 (1974) said that there was neéd to recognize
some teaching staff, whose positioﬁs were not permanent
yet had little hope of ever occupying the recognized duty-

posts, since they were undertaking responsible administrative

40Fafunwa. 1974 History of Education in Migeria p. 229.

AICrumpton EP.Te (1974), The Principal and Problems of
Secondary Education Report on the Conference of Principals of
Secondary Schoeols in Northern States.

ko
el
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tasks. He cited an example from the northern states of
Nigeria,” "where no allowance 1is giﬁen to housemasters."

It should be noted that hounemastership is one of the
recognized and approved duty-posts by the Asabla Committee
and the Federal Government. Other administrative duties,
majerity of which come under co-curricular actiﬁities

are yet to receive financial attention. Trump and Miller
(1974}42 confirmed that "with the coming of negotiated
contracts, teachers are demandling compensation for all
duties beyond regular classroom instruction.”™ lkuponliyl
{1974)43 while not advocating for flnancial reward obser#ed
that where teachers had to reside ocutside the school
compound, they would find it difficult to participate

in the co-curricular activities of the school. Where

this conditioh is accute school discipline will be
difficult to maintain, Teachers' reward, then, should

be channeled through the provisien of adequate accomrodation

for staff within the school compound.

oo

27 rump and Miller 71978) Op. cit. p.259.

“31cuponiyi, 1.A.192., Indiscipline in our Secondary
Schools Reports on the Conference of Princlpals of Secondary
Schools in Morthern States.
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The Values of Co-currlcular Activities:

The value base of “ocurricular actiﬁities, especially,
when the guestion on realization of the school objective is
tabled, cannot be said to be universal among authors and
among the school teachers. Among authors, the difference
in concept is manifested in the cheice of terrminology. While
some consider most aspects of co-currieular activities as
part of the schoel curriculum, others view them as extra-
curricular or out-of-class avt':ti\fit:l.es;'["-'r and they proceeded
to apportion time and importance to them accordingly.

Risk (1958)uB and Fagbulu f1972)49 writing on teachers
éftitudes to school activities cast great doubts as to the
teachers' clear perception of the values of co-curricular
acti@ities 1n schools. _ | .' S

The question one might ask is, what is the present.éiew
of the teachers concerning the ;alues of co-curricular
activities in the school? . | -

Some authors in their various dégreé of emphégis. have shown

the positive effects of co-curricular activities In schools.

__n78ee the problem of terminology.
48

Risk, T. (1958} Op. cit. p.275.
“Fragbulu AM. 1972 Op. clt. p.33



25
Trump and Miller (197h)59, on the history of recegnition of
co-curricular activities, traced the origin to when the
college directors of admission began to consider them
important enough, to be listed in secondary school transcripts,
and employers began to use pupils participation in extra-
class activities as criteria for eValuatlng potential job
siccess. Linder and Cunn f1963)51 tracing the history of
Co~-curricular activities and their acceptance as a function
of the high school, wrote that "it was quite obvious that
these activities satisfy a need not served by classroom
instruction alone..."
Earlier on, PBrigs (1920)52 had summed up the Qalue, which he
sald "to teach pupils to do better the desirable that they
will perform anyway; and second, to reveal higher types of
activities and to make these both desired and possible."

)53

Franzen (1955 on the objectives of the school stated

that the school should prepare pupils not only on what they

0 rrumps, J.L. and Miller D.F. (1974) Op. cit. p.2%3.
SlLinder and Cunn (1963) p.77

328rigs T.H. 1920 p. 157. The Junior High School. Houghton
Mifflin Comp. Boston.

53Frenzen, M o w190 Jnyoalt. S T,
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were doing, but on what they were going to do. One of these
objectives was concerned with participation of boys and girls
in the social activities of their milieu. Stroup f?96ﬁ'§a
writing on "organized student activities"'", drawing his example
from the University situation stated that it would be unwise
to establish categorically antitheses among the school
activities under the mistaken notion that only the best
activities contribute to the ultimate aims of the University.
Yhere a student fails to participate {, .ycurricular activities
the ability of later participating in groups, such as staff
meeting of his work, his church congregational meeting or the
local PTA will be greatly affected. Such a person has not
really achieved full education. According to Stroup, "he
carries with him everywhere a serious social handicap.”

King (1973)55 noted that co-curilcular activities
are means of generating creativity within the age level

and sex.

SEStroup, Cerbert. Touard a philosophy of Organized
Student Activities University of Minnesota Press Minneapolis
(1964) pp. 134.

55King, Ronald, School Organization and Pupil Involvement .
A study of Secondary School (1973) p.87.



.They are, also, means of extending the schools hours and
supplementing the formal curriculum. The experience of club
membership is expected to have outcomes in terms of generating
lasting interests or modification of behaQiour in appro@ad
direction. He too 1s of the view that through these actiﬁities
the schools pass judgement on a pupll's beha@iour. Chand " ap

)56 said that co-curricular activities pro#ide for

{1963
highly effective teaching. Through these actiQities, pupllst
motiQation and self-discipline are established. The usugl
classrooms tensions and anxietles are reduced to minimum.
Most importantly is the latent co operation between the
teacher and the pupils. It affords also some of the best
opportunity to observe the development of boys and girls
in informal situation when their true characteristiecs are
apparent. _ |

Churchill and Rothman (1958%, stated thét, apﬁafent

Qalues to be derived from 'extraclass'’ activitles are

enrichment of studies and interest,itilization of special

53Chandler, B.J. Education and the reacher "1963} p. 225.

57Churchi11, Ruth and Rothman, Philip Extraclass Experleences
in The Integration of Educational Experiences. The Mational
Society of the Study of Education f1958) p. 126.

 abioye, P.AF. 1978 Op. olt. p.b2.
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talents and development of citizenship. They noted that
integrative nature of the activities allow individual
student perceive new relationship and to impose his own
unique patterns of meaninc and response on situation.
ActiQities are directly related to the student's own day-
to-day experiences, his interest and expectations; thus
he sees them as part of his on-going life than is true

of his formal classes and courses. Abioye f‘97¢)58 while

agreeing with Chamberlain and Kindred ’!959359

summed up
the value. "In many ways the values are personal, social
and they are compéementary to the objectives underlying
the curriculum subjects." The values according to the
authors include: "better use of leisure, experience in
democratic living, greater self direction, training in
citizenship, leadership, special skill are acquired and
=zholarship is advanced."

Both Kneebone (1957)5C, Thuponiyl (19766 and Akinjide (1979)%

have cormor  valuer, Kpeehone's idea is that clubs and societies

Sghbloye, P.AF. 1974 Op. cit. p.k2
59 chamberlain Kindred 1959 Op. cit. pp. 228 -286.

6OKneebOne, R.M.T. (1957) Op. cit. p.1NS5,
6lkuponiyi, J.A. (1974) p. 192.
620nief Richard Akinjide 71959) Op. cit. p.



29
for boys and girls who lived in public schools all the term,
provide outlets for animal spirits. They widen cultural
experiences. Ikuponiyi is of the opinion that the presence
of these activities will curb indiscipline in schools.

Chief Richard Akinjide, a one time Federal Commissioner

for Education speaking on Sports in general said: "We

have found out that the inherent consuming energies of

youth are better discharqed through participation in sports.”
Py this measure he concluded that such youth will be
precluded from expending their energies on desctruction

purposes.
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Summar

In summary, the review of literature has shown that
co-curricular activities are gradually assumino greater
recognition among the school authorities. The growing
in importance is reflected in the fact that some
actiQities which were termed extraclass activities
have been reappraised and classified curriculized.

Eminent authors who have written extensively on co-curricular
activities agree that classroom teachers are inextricably
bound with narticination’'inall school activities. Remuneration
may or may not be attached for taking part. 1In a mor:»
definitive measure, some authors recommend reward for

taking part in co-curricular activities. The values of
co-curricular activities have been summed up by Chamberlain
and Kindered (1959)53 "In many ways the values are personal,
socilal and they are complementary to the objectives underlying
the curriculum subjects." Although most of the foregoing
studies were done in countries outside Migeria, nevertheless
they have implications for Migeria, for Kaduna State in
particular. Do teachers in the selected post-primary

institutions in the area of study accept co-curricular

63chamberlain and Kindred 1959) Op. cit.
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activities as part of their responsibilities? Do the
teachers participate in co-curricular activities hecause
of financial reward? Do the teachers think that co-curricular
activities contribute to the attainment of the aime and
objectives of a post-primary institution? These are the

key questions for this research.



CHAPTER THREE

THE METHOD "ND DESIGN OF THE STUDY

The study was designed principally te find out teachers'
perception of co-curricular activities in post-primary
i/ <titution in Zaria Local Covernment Area. The study has,
therefore, delved into the areas of teachers participation
in co-curricular activities; teachers' participation and
expectation of financial rewards and the teachers' perception
of the values of co-curricular activities in realising the
institutional objectives.

The instrument designed for the collection of data in
this research was a questionnaire in which respondents were
subjected to two types of treatments:

(i) A response requiring 'Yes' or '“o' answers and

(ii) A response requiring a selection from arong the
best alternatives answers. Mcleish, {}970‘-6Q

writing on the type of instrument appropriate for assessing

sﬁMcLeish J. (1970) Students attitudes and college
environments. Cambridge Institute of Education.

32
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perception studies indicated that such an instrument had to

be an inventory quentionnalre asking a great number of specific,
factual questions,but so devised that it would be possible to
derive varlous comparisons, not only the total of the population
but of particular dimensions of the population so selected.

The researcher was aware of the fact that, in social attitudes,
the relationship between objective reality and a person's
beliefs is freguently considered to be of great interest.

Questions were, therefore, set to satisfy this condition.

The Questionnaire:

The research questionnaire was planned and shaped with
dedicated assistance and suggestions from speclialists in the
department of education and the Institute of Educatlon of

Ahmadu Bello University, Zaria.
| There were two main parts to the questionnaire:

(a) Information on personal data and {b) Questions on the
subject matter. The guestions were prepared in a closed
form. The purpose of this measure was to obtain objecti&e
responses,

On personal information, ten guestions were asked to

cover the teacher's institution, sex, marital status, age
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nd teaching experiences in post primary institution. MName
of respondents were not required. This was done to establish
an atmosphere of annonimity and enlist sincere responses from

the teachers.

On subject-matter, eleven questions were carefully
structured to cover the three major questions raised in this
research. |

In Appendix /£, (The Research Instrument), questions
11 - 16 were to bring to light whether teachers would like,
or would not like to participate in co-curricular activities.

Qestion Y7 was meant to elicit the perception of teacherg
on participation and remuneration in co-curricular activities.
Lastly, questions 18 through 27 were meant to ask for the
teachers' opinion concerning co-curricular activities as
Instruments for the realization of the ob}ectives of post-

primary institutions.

Selection of Sample:

Out of the 11 post-primary institutions in Zaria lLocal
 Government Area, 10 boarding institutions were used in this
research. The only institution not included was a day

institution. PBoarding ilnstitutions were selected bhecause

FEFE LT

o
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the teacher s in these institutlons were more exposed to co-
curricular activities. According to Appendix C these ten
boarding institutions were male's, female's and co-

educational schools.

Sample Procedure:

In all the sample schools, & total number of 303 senior
and permaent teaching staff was recorded. 1In a research
of this nature, it was considered that responses of the senior
and permanent staff were most appropriate in obtaining the
true lines of perceptions of the teaching staff.

As indicated in Table 1, column 3, the questionnaires
were administered to 303 senior and permanent school teachers.
As shown in column 4, the completed questionnaires received
from the schools were 150, The percentage respondents in
this study 1s shown in column 5, In effect, the population
of this research were stratified according to sex, age and

teaching experience.
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TAPLE !

Distribution patterns cf the Questionnaire in all the ten

Schools, 979

No| Institution No. of Seniorf Mo. of Pepiantine
Permanent Respondents ¥ggate
Teacher s in each
school
1 2 3 h 5
1. | Parewa College 82 16 50
2. | Govt. Sec. School 43 18 n2
3. | Gevt, Comm. College 32 18 50
4, | UPE Teachers College 20 17 71
S| W.T.C. Zaria " 18 56
6. | Kufena Sec. School 50 20 50
7. | Basawa T. College L0 1 28
8. | Giwa Govt. School 15 10 3
9. | Govt. Girls Sch. Soba 27 AL 52
10.| Govt. T. Sch. Soba 18 1n 56
TOTAL gy 150 o

Note: (1) In this research, only the senior permanent staff
members in each school were used. The Mational Youth
Corp z, and other temporary teaching staff were not included.

{2) Sources of Data! Office of the Principal of each school.




Adminintration:

In admini stering the questionnaires, the school Principals
played a significant and helping rele. The Principals and, in
some schools, their assistants helned in the classification
of the senior and permanent teaching staff in each school.

Yhile it was easy to classify the required res>ondents
in each school, it was not easy to meet all the teachers in
their respective schools during hreaks. Most urban school
teachers were more gullty in this regard. |

M seen in table !, the questionnalres were to he
administered to 303 teachers. As a result of the absences
of the teachers, the availlable respondents were 157 just
over 0% of the teachers envisaged.

The researcher was aware of the luke-warm attitudes of
the teachers to research questionnaires in most of these
institutions. It was part of the rese¢archer's previous
experience, that frequent subjection of the teachers to the
treatment of long guestlonnaires, coming often from Ahmadu
Bello University staff and students, had killed all enthusiasms
that would have normally gone into the teachers' effective

participation.
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In order tb miﬁimise this ffec;; the questions were made
as simple and clear as possible . ECach question contained brief
instructions to guide the respondents. In additlion, the return

of the qucstionnaire was reasonably left opened to the teacher'sg

convenience.

Limitation of the Study

In the first place, thils study Is limited in the sense
that any results derived from the responses to the questions
of this study, could only be applied to the post-primary
boarding institutions in Zaria Local Government Area.
Generalization to cover other post-primary teachers is not
part of this research. Secondly half of the population

required for the regaarch did not submit thelr questionnalres.

Cdllection of Data

All completed questionnalres were returned tﬁ the
Principal'~ office in each school. While a time limit of
one week was set for the returns of the guestionnaires,
the actual time required to complete a questionnaire was

estimated to be, at most 15 minutes.

F
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_ "Treatment of data:

The data collected for the re¢raarch wefe manually processad.
For each of the ten :chools a large card was opened as shown in
Appendix B. In each card re:ponses to all the questions were
grouped Into three major areas which were the concern of this
study.

Under questions one and two, responses obtained were
further classified into finstitution, sex, age and teaching
experience. CQuestion three was based on the teachers!
perceptions of the problem only.

The following steps were taken In order to arrive at

conclusios:  about the three questions posed in this study.

Table 2,

Acceptance of co-curricular activities as part of Teachers!'

functions.

To determine the perception of the teachers on £ﬁe
abo#e question, six responses of 'Yes' or 'No' were expected
from each respondent. (Appendix A, Mon 11-16). Three |
responses were marked out a:  representation of a strong
positive perception. These were resrenes to 1'a, 12b and

b quicstinsng, Any devlation from the three responses, as
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above, was regarded as negative perception to the question.
A table of Yes and Mo responses was constructed. The
percentage frequencies were determined to arrive at the popular

perception of the teachers. This was followed by a de;>riptive

analysis and comments.
Table 3

Participation perception of the teachers in co-curricular

activities according to Ingtituticn

This table contained detailed analysis of the teacher:-
responses according to each of the institutions.

A table of 'Yes' and 'No' responses was constructed for
analysis. It was found out, except in two institutions,
that the result of each institution followed a similar

trend as shown in table 2.

Table 4

Participation perception of the teacherg in co-curricular

actiQities according to sex.

Thi® table was drawn up to indicate difference. in the
perceptions of male and female teachera. A descriptive

anal:s{s based on percentages was applied.



Table 5 &

Participation perception of teacheis in co-curricular

activities according to age.

Thi s table was made to indicate differences in perceptions
according to the age of the teacherg, For the purpose of
simple analysls, ages were grouped into three: ‘a) 2" 3»
years, (b) 31-40 years and 4 years and above. It was assumed
in this study, that no post-primary teacher will be less than
20 years. It was also implied that 10 years of differences
in age was enough to create a mark in the perceptionn of the
teachers. A descriptive table of percentages was drawn up to

explain these differences.

Table &€

Participation perception of teachers in co-curricular

activities according to teaching experience.

This table was prepared with a view to finding out
differences in perceptions of the teachers, according to
length of teaching experience in ﬁcst-primary institutions.

For the purpos= of tabulation, the years of -
experience: are classified into three major areas. fa) '-€

years, (b) 7-15 years and (¢) 16 years and above. The
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Intervals shown above were so selected to facilitate meaningful

interpretatio; of the responses. A table of 'Yes' and 'Mo'

responses was thus prepared to indicate responses in percentages.

Table 7

Financial Reward as Hases Tor Teachers' participation in

Co-curricular activities.

A single question, number 17 of the qﬁeatlonnaife,
Appendix A, was set to determine the perceptions of the
teachers on the above question. For the purpose of |
establishing negative perception, r-sncnse number 17a
was considered appropriate. This response was analysed
into perceptions according to institutions, sex and

teﬁchlng experience.
Table &

Teachers®™ participation in co-curricular activities and

financial reward perception according.to Institutions.

This table was constructed for a detalled study of

the teacheis' perceptions of participation and financial
reward in co-curricular actlvities in each of the ten

boarding s:hools.
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In the analysis, it was found that three institutions

deviated from the others vwith a significant percentages
differences of 21%, 50% and 24% for 'Yes'. These percentages *
indicated that they will take part in co-curricular activities

if only financial reward was attached.

Table 9

Teachers' participation in Co-curricular activities and

Fiqucial reward perception according to sex.

A cross-table frequency was tabulated and the responses
were expressed in percentages for the analysis of the 'teachers'
perceptions into sex. The percentage response patterns

among the male and female teachers were very much similar.
Table 10

Teachers' Participation in Co-curricular activities and

Financial Reward Perception according to Teaching experience.

The grouping of years into three component experiences
was simlilar to the step taken in table g,
The renponses of the teachers were tabulated in a

cross-table form and expressed in percentages for analysis.
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© Question Three

Teachers' Perception of Co-curricular ActiQities 55.

contributor to the attainment of the aims and nggctiées

of a Post-Primary Institution.

In order to analyse the teachers' perception of the
above question, four varieties of questions were set in the
questionnaire, (Appendix A, Nes. 18-21). Each guestion

had five possible responses. Each response had a rating

seale attached. For example, Strongly Agree - 5 marks
jF Agree I
Undecided -8 "
- . S Disagree -2 "

Strongly Disagree - 1 mark.

In all the four questions, the possible scorcs range from

a maximum of 2% marks, for strongly Agree, to # marks
minimum, for Strongly Disagree. The expected mean score
was 12. The observed mean was then compared with

expected mean to determine negatlve or positiQe perception.
When our observed mean was above 12, it was concluded that
the teachers' perceptions titled toward positi?e perception

20, which indicated an agreement with the question.
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Table 17
This table showed the total responses to the four
questions, (1 through Q4. The rating scales were marked
along with the questionms.
Table 12
This table showed the tabulation and the working of
the responses to determine the mean score of each question.

Table 3

This table showed the surmmary of the mean score and
compared the res :1t with the expected mean to determine

the perception of the teachers.



CHAPTER FOUR

Result and Analysis

In this chapter, the researcher made use of percentage
scores in the analysis of data. For the first two major
questions of this study below, the frequency tables and
percentage scores were combined to identify the teachers'
perceptions. For the third question, the frequency table
was constructed on a rating scale. The total mean score,
the observable mean, was compared with the expected mean
score to identify the teachers'perception.

The thrc ¢ main questions of this research are:

1. Do teachers accept co-curricular activities

as part of their functions, or do they conceived
these as imposition by the school Prinecipal?

2. Do teachers take part in co-curricular activities

because of financial reward?

3. Do teachers think that co-curricular activities

contribute to the attainment of the aims and

objectives of a post-primary institution?
47
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The responses to question one were further classified
into perceptions according to institutions, sex, age and teaching
experience of the respondents. Similarly, the responses to
question number two were classified into institutions, sex
and teaching experience of the teachers. The responses to
the third question were analysed to reveal the perception
of the teachers only.

The results of the above questions and their sub-

divisions are analysed separately in the following pages.

Question 1

1.1 Do teachers accept co-curricular activities as part of

their functions

A total of 150 responses were received. These responses
were analysed in a cross-table frequency. Table 2 below

shows the trend of responses.
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Table 2

Participation perception of the teachers in co-curricular
activities

(N = 150)

The Questions ! Absolute  Relative Cumulative
i iFrequencies;Frequencies Frequencies

. r : o
Do teachers % : !
accept Co- { Yes | 66 Poa4.0 L 44D
curricular f ————— A ——— e ———r - ———
activities as I No f ot | 56.0 i 100.0
their i ! ) "
b LT T T 7 R R M i, s 1
,Total | 150 | 100.0 | 100.0

In foregoing table, the research finding shows that out of
150 respondents, 44% accepted participation in co-curricular
activities as their functions, while 56% of them answered in
the negative. This suggests that to them the participation
in any of the co-curricular activities in school was an
imposition from the Principal. This is definitely contrary
to the importance attached to the teachers' participation
in co-curricular activities in the literatures; one would
have thought that more than 44% of the responses to
this question should have been positive. Judging from

the writing of Ikess, and the emphatic warnings

651Ke C.V. Op. cit., p. 56.
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of Fagbulﬁss, it s clear, by this result, that there s
a breakdowm of communica:ion between the authority, and

the teachers.

66Fagbulu Op. cit., p.33.
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1.2 The Problem of participation in co-curricular acti#ities

according to institutions

As in table 3 below, column three shows the total number
of respondents per school. Columns four and f1§e show the
frequency of positive responses and their corresponding
percentage values school by school, and column six and
seven show the frequency of negative responses and the

corresponding percentage values.



Table 3 52

Participation perception of the teachers in co-curricular
actEvIEEs aocoraIng to Institutions.

TPossitive | Negative
Responses ! Responses

No ; Institution \(N)ifreq. % |Freq. %

1 2 31 4 5 g ' 7

| Barewa College (16| 7 | 9 56
! - \
Government Secondary School 151 5 33 | 10 i67

i Government Commercial College 16

37 | 10 |63
\
17 | 47 | 9 |53

Women Teachers' College 18 i 33 12 67

Kufena Secondary School

1
2
3
4 |Teachers' College (U.P.E.)
5
6
7

iBasawa Teachers College } 12 50 6
» |
|Giwa Government 5chool 10

6
8
¢

24 | 9 |37 {15 (63
6 i
a

50
8 60 | & lao
9 |[Government Girls School Soba 12 e 42 7 58

10 Goﬁernment Technical School
Soba 10 8 80

150 | 66 84 56

_ I

Total

I

According to table 3, the analysis re\‘reals that most teachers
in Barewa College, Government Secondary School, (City) Government
Commercial College, Teachers' College (U.P.E.), Women Teachers'
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College , Kufenéqsécondary School and Government Girls'
School Soba did not accept the participation in co-
curricular activities as their responsibility.

It is significant to note that Basawa Teachers'
College stands on the balance between negati&e and
possiti§e responses. The school shows 50% responses in
either way. But, Government Technical School Soba and
Government Secondary School Giwa show high possltive
acceptance. I:

The percentagé of negati;e.fésponses among the schools,
poses a question on the reason for the differences in the
teachers' perceptions. A close examination reQeals strong
indication that over 90 of the institutions whosc teachers
expressed negatl?e attitudes are in urban schools. In
these Institutions, the teaching staff live in house
which are not within the school premlses. The effect of
accomodation for staff on co-curricular activities has
been noted by Tkuponlyl (197#)6? as a factor responsible
for the teachers' lack of effecti@e participation in

co-curricular activities in our secondary schools.

67 Liuponiyi 1974. Op. cit. p.192.

5
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It appears that most of the respondents, who have accepted

co-curricular activities as part of thelr responsibilities were
from the institutions sited in the rural areas, for example,

Soba and Giwa.
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1.3 The Problem of Participation in Co-curricular activities
according to Sex

Comparison of the responses of the female with those of
the male total respondents are as shown in table 4, below.
Its analysis shows that both males and females indicated
a high megative interest. For the males, 49% show positi\_re
perception, that is, they accept co-curricular activities as
part of their responsibilities, while 51% negative responses
reject any responsibility for co-curricular activities. The
female scored 32% pouiti@e responses and 68% negati@a ones.
Consequently, it is obvious that more women teachers than
men did not percei\-fe co-curricular activities as part of
thelr jobs.

Table &
Participation perception of the teachers in co-curricular
activities according to Sex.

The Question Male Female Total
Do teachers Freq. % ‘Freq. % Freq.
acoept Co- ~ -
curricular Yes 52 b9 14 32 66
activities -
as their No 54 | 51 30 68 84 |
respons- : —
ibility? j Total | 106 {100 T 100 150 J’mn
= ==f Il
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There are many factcrs which might be responsible for

the situation. One major factor appears to be the dual status
of women as teachers as well as married women. The family
life of a married woman carries a lot of responsibilities

which may contribute to her unwillingness to carry extra class

burdens.
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1.6+ The problem of participation in co curricular actlQitIes
according to the teachers' age.

Table 5 shows that teachers within the ages of 2" and
30 years exhibited different perceptions to the problem of
participation in co-curricular acti?itleq. Of the ™
resnondents in this age group, 54% of them accepted co
curricular activities as part of their responsibility.

In the same column, 46* of the respondents did not see co-
curricular activities as part of their responsibility.

It Is worth noting, that more respondent came from this
age group.

The responses from the teachers aged between 3' and £7
indicate a strong negative perception. 0Out of the 42 responses
68 of them were in the negatiQe while 32% were in the positive.
Thase 52 responses represent 41% of the total responses.

There were 17 respondents in the age group of 4! years and
above. Among this number, 53% expressed unwillingness to
accept the responsibility of co-curricular activities, while

only 47% were willing to take active part.
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1.5 The problem of participation in co-curricular activities
according to the teachers' experience.

As shown in table ¢ below, about 8% of the total respondents,
or 02 out of 150 fall within the teaching experience of i to 4
years. Out of these responses, 517 (57.9) of them do not see
co-curricular activities as part of their responsibility. This
percentage, howe\}'er, is closely followed by 49% of those who
positi#ely Qf.w co-curricular activities as part of their
responsibilities.

The overall responses of the teachers with 7 to 15
years of experience, which form about 2% of the total
respondents, or 32 out of 50, show a wide margin between
the positive and negati\}e responses. While 34* responses
show that they will take the responsibility of co-curricular
activities, 66X will not take the responsibility.

Similarly, for the teachers 16 years with teachino

experience and abo\'re, though fewer in number, about 1§
of them, their responses show an overall negati\}e perception.
Yhile 31 of them accepted co-curiicular acti;fltles, Ao% of
them did not accept co-curricular activities as part of their

responsibilities.
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Table 6
Participation perception of teachers in co-curricular

activities according to teaching experience in post-primary
institutions.

I i |

i The Question . YEARS OF 7 =15 ' Y6+ RAW TOTAL

]
| TEacHg |t 6 |
| . EXPERIENCE | | 4 |
r L]
Yould teachers! B I VO
participate ini YES | (89) | (38) | 31) | (am)
CO-gUrricular |=—ecm e cmcmmmee e e - md = e e ok
¥ ' ; i
activities? ' os2 21 T
! MO | (50.9)  (£5.4) (68.8) ’S6€)
- - ..-1!.. ———— ....-.......t- —— - - e -
Lecoom ;2 | B2 | s 15 ;
| TOTAL ey [ neny | (1omy|  (1mn) i

In summary, it is indicative iIn this table, that teachers
with 7 years teaching experience and above do not like to
participate in co-curricular activities. That is, the experienced
teachers did not consider co-curricular activities as part of
their responsibilities.

The patterns of responses as obtained from the above table
may be due to many factors. Most teachers with less experience
in post-primary institutions, are usually fresh from institutions
of learning. It is most probably that many of them will naturally

like to put into practice what they have learnt. This may be a
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factor r.sponsible for their positive attitudes to school

co-curricular activities. Among the more experienced
teachers their negative attitudes call for a careful

analysis. It could be that most of them graduated from
training institutions a long time ago, and haQe not had
regular refresher-course to keep them abreast with new

ideas.
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Qgestion 2

Do teachers take part in co-curricular activitics because of
financial reward?

To this question, 150 responses were received. The
frequency cross-tabulations of the responses recei§ed are
shown in the table below.

Table 7

Teacher s responses to co-curricular activities with reference
to financial reward

The Question | OBSERVED :
| FREQUENCY PERCENTAGE

Would teachers 'r |

participate in !'YES 15 10

co-curricular

activities for |NO 135 an

financial

reward ? JTDTALI 150 1NN |

Table 7 above shows that out of 157 responses, '35 or
90% were of the opinion that they would not accept the
responsibility of co-curricular activities even when
financial reward is attached. Out of the 150 respondents;
only 15 or 10% indicate that they will only take part in

co-curricular activities if financial reward is attached.



63
The finding in this table shows that the large negati&e

responses imply that financial reward is not a condition for
taking part in co-curricular activities. This clearly indicates
that the teachers did not want to be associated with co-curricular
activities whether for financial reward or not.

It appears from the findings that teachers do not see
co-curricular activities as part of their responsibility;
neither are they willing to shoulder the responsibility for
financial rewards. In a normal circumstance one would have
expected the teachers to be willing to accept financial rewards.
The conclusion one car ma%: s that the teachers in  *"2 ten
schools'percei;zd such actitities as imposition from their
employers. This conclusion is supported by Table 8 below

which indicates the responses according to tLhe institutions.
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The problem of participation in co-curricular actiQititc

and financial reward according to the institutions.

The analysis of responses according to the ten
institutions shows that all the teachers in 50% of the
schools would not accept financial rewards as the condition
for participating in co-curricular activities. The teachers
in only 10% of them thought that financial reward was
Important.

Table 8

Teachers' participation in co-curricular actiQities and

financial reward perception according to institution.

YES NO

NO INSTITUTIONS ™) | Freq. | % | Freq. |7
1 |Barewa Secondary School %! 0 n| 6 oo
2 |Bzsawa Teachers' College p 121 0 n 12 E1ﬂﬂ
3 |Government Girls Sec. School Soba | 12| 0 o 12 joo
I |Government Sec. School Zaria 151 0 n 15 100
5 |Government Technical School Soba 100 0 0 10 100
6 |Kufena College 24| 1 3 28 9
7 |Women Teachers' College Zaria 18| 2 | 11 16 89
8 |Government Commercial Collge 16| 3 |19 13 81
9 |U.P.E. Teachers' College 171 & | 24 13 76
10 |Government Secondary School Giwa 10| 5 50 " 50

TOTAL tsplis o | 137 | 90
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With exception of Giya Government Secondary School where,
as shown in the table above, half of the total respondents would
accept financial reward and half would not, the teachers in the
remaining institutions indicated a high negatiQa interest. This
means that financial reward is not a condition for accepting

the responsibility of co-curricular activities.
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2.2 The problem of participation in co-curricular activities

and financial reward according to sex.

A close analysis of table 9 below shows that both the male
and female respondents clearly indicate negative answers to
the question whether teachers would accept co-curricular
activities if financial rewards were attached.

The analysis of the responses of 93% of the female
respondents shows that financial reward is not a condition
for taking part in co-curricular activities; 89 of the male
respondents indicate similar attitude., It is interesting
to observe that the female responses to the previous question
vhether they would accept co-curricular responsibility,
and the present question of financial reward for participating
in co-curricular activities, remaln constant. The negative
response percentages are very high in both cases in contrast,

however, with the responses from men.



4% of the teachers with 7 to 15 years of teaching
experience would not accept fTinancial reward as a condition
for taking part in co-curricular activities. Similarly,
tedchers with 14 years and aho#e of teach’ng experience did
not consider financial reward as a condition for particination
In extra class actlQities.
In summary, the above findings indicate a clear rejection
of the teachers' participation, which suggests negatiQe attitudes

of the teachers toward co-curricular activities.
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Question 3

Do teachers think that co-curricular activities contribute

to the attalnment of the aims and cbjcctives of a post-

primary institutions?

A total of 150 responses were received for the analysis.
Table 11 below indicates  the patterns of the responses and
the corresnonding rating scales. Table 12 is a collation
of the mean scores of the four questions set in the
questionnaire. Table '3 is a comparison of the expected
and the observed mean scores.

Detail Ang}ys's of the tables

Table 11 below shows the responses received for each of
the four gquestions in the guestionnaire, Appendix A, numbers
18 to 2. The questions were asked to determine the teachers'
perception of the contribution of co-curricular acti;ities
to the aims and objectl?ea of a post-primary irstitution.
Eéch question has five possible choices. Each choice has a
corresponding rating Scale. For example, question ! in
Téble 11 has five possible choices with their rating scales:
Strongly Agree, 5 marks; Agree, & marks; Undecided, 3 marks;
Disagree, 2 marks and Strongly Disagree, ! mark. The
responses received for each qu¢stion were tabulated according

to their choicessthese were used for further detail work in Téble 12.
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Renponses to the questions on the contributions of co-
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curricular activit es to the aims and objectives of a post-

primary institution.

| Question Question Ouestion |Ouestion
1 z2 3 4 :
The Question !
|
Do you think 'crongly Agreg(5) 97 62 88 b
Co-curricular |
activities Agree (n) 16 (33 53 A
contribute to
the attainment !Undecided 8 5 i 18 4 17 J
of the aims :
and objectives | Disagree 2) 2 7 5 an
of a post-
primary Strongly
institutions? | Plsagreed (v 0 1 n 22
i
Total 150 | 150 150 1150 l

There are three colums in Table 12 below. The giyg cOlumn

stands for the four questions which have been described in Table

11. Column two iIs the detail working »f the mean, while column

three shows the mcan scores of ecach of the four qﬁestions.

In computing the means of one question, the total responses

for cach of the fiva choices to the gquestion were mﬁltiplled

by their corresponding rating scale.

together and the sum was divided by the total number of

The products were added
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responses. The means of the four gquestions were added to

arr1§e at the obser#ed mean .

Table 12

Extracting the mean go res of the responses to the questions on

the contributions of oo«:u?icular_gg;1§1ties to the aims and

objectives of a post-primary institution.

! i 2 I 3 .
Question | The mean Rrsufti
i '
L (97x5) + [B6xs) + (5x8) + (2x2) + [0x1) .59 |
1 e '-""I_')ﬂ ------------------- '
; (62x5) + (66x4) + (148x3) + (7x2) + !'x1) h,21
2 U P T ——
150
(88x5) + 51xt) + (16x8) + (5x2) + (Ox1) | %48
3 T = 1 LA
150
" (66x5S) + (BIx8Y + (11x3) + 130x2)+ 122x1) 8.39
150
TOTAL '6.67

Mote: In table 12 above, the total mean score is 16.67. This
is the observed mean,

Table 13 below is a comparison of the expected mean and the

obscrﬁed mean Secres. Column ) in the expected mean while

column 2 is the observed mean. In working out the expected

mean, each rating scale is multiplied by the four questions.
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The product is divided by 5 which represent the number

of choices available. If the result is below .the expcetad mean it
is regarded as negative perception and the reverse, will be

poait1§e perception,

Table i

The Expected mean and olsched mean scores compared for
Analy sis

1 2
Expected maan

Chs2rved mean

(5x&) + (Ix8) + ‘Nb8) + 2x8) = (1xh)

--------------------- - -—-—'

12 16.67

e

In table 13, the expected mean score is 12. The observed
moan score is 16.67. This shows that the observed mean
score is greater than the expected mean.

The responscs to question three of this study show that
teachers peroeiéed co-curricular activities as contributing
to the attainment of the aims and objecti;es of a post-
primary institution. TIf these tcachers so errwhelmingly
acknowledged the importance of co-curricular activities
one wonders the recason why they should be unwilling to

shoulder this important renponsibility.
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l ’ . .
Summarx
Analys's of data reveals that morc than half of the

teéching staff did not percei@e co-curricular acti@ities és

"~ one of their responsibilities. The analysis also reveal

thét the younger the teachers the more they showed Interest
N in co-curricular acti@ities. On financial reward és a
condition for taking part in co-cﬁrricular activities, teachers
of all grades, age and teaching experience, relected over-
| vhelmingly their participation in the activities. The females
demenstrated more regular éttitude than men. ;

Finally, majority of the teachers agreed that coucﬁrricﬁlér
activitics cont:ibute to the realization of the aims and

'objectiQes of a post-primary Institution.



CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATION :

Summary

The problem of this study was to determine the teachers'
“za:tiensof their role in co-curricular activities in post-
primary boarding institutions in Zaria Local Government Area.
Attempt was made to determine the teachers' perceptions according
to their sex, institutions, age and teaching experiences.

The plan of this study was to sample opinions of the
senior and permanent teachers in each of the boarding schools,
in the research area. The method of selection of the teachers
was based on the stratified available sample. About 5" of
the questionnaires were completed and returned.

The questionnaire contained personal information of the
teachers and gquestions on the subject matter of this study.
The subject of this study was ¢lassified into three major
questions:

{a) Do teachers accept co-curricular activities as

their responsibility or do they consider them as
imposition from the Principal?

75
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(b) Do teachers take part in co-curricular activities

because of financial reward?

(c) Do teachers think that co-curricular activities
contribute towards the achievement of the aims and
objectiﬁes of the post-primary institutions?

The questionnaire contained, mostly, closed questions.

A few questions were asked using the Likert rating scale
response pattern. The negative and positive responses were
tabulated in frequency - percentage scores to determine the
teachers' perceptior s. The Likert rating scale responses were
calculated on mean scores. The expected mean and the observed
mean scores were compared to determine the perceptions of the

teachers.
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Generalization

The research population was taken from the s2nior and
permanent teaching staff in ten boarding institutions in Zaria
Local Government Area. The research generalization was
strictly limited to the population and the area of this research.
But the research findings could be used as reference when similar
studies in other MNigerian boarding institutions were being
undertaking. The following conclusions were drawn from the
study.

1. (a) When teachers were asked if they would accept
co-curricular activities as part of their responsibilities,

56% of the respondents, as compared with 44%, would

not accept co-curricular activities as part of their

responsibilities.

Ay this finding, majority of the teachers who answered
in the negative seem to be going against the provision in the
Federal Republic of Migeria Mational Policy on Education (1977)68
Section 26, sub-section 3, which states that:

"Teachers will be made to realize that extra-

curricular activities form part of their
responsibility.”

68Federal Republic of Nigeria Mational Policy on Education
1977 Op. cit. p.13.
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If the majority of the teachers refused to get involved in

co-curricular activities, as they have shown, it would probably
be due to a conflict in role perception.

The negative attitudes of the teachers were further
classified according to the institutions, sex, age and teaching
experience. The following results were obtained.

(a) Most teachers, in all the institutions within Zaria
township, were found to have responded in the negative, while
most teachers who indicated that they would accept co-curr'cular
activities as part of their responsibilities, were from
institutions in the rural areas.

The responses of the teachers were probably due to the
influences of urban and rural environments. Most teachers
in the urban environments are probably more involved in social
activities such as: club memberships, religious activities,
ethnic meetings, which are not usually present in rural
environment.

{(b) When a relative percentage of the negative responses
was classified according to sex, women teachers had higher
percentage of negative responses. This means that, on
proportional basis, responses received showed that more women than
men would not like to accept co-curricular activities as part |

of their responsibilities. The females' negative responses were
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probably due to additional family roles they were often

committed to. It scems family responsibilities can be
distractive influences that would affect the role perception
of women on co-curricular activities. A female teacher,
who just gave birth to a baby, would probably, be more
opened to this problem of role conflict.

{¢) The classification of negative responses of the
teachers according to age showed that a higher percentage
of young teachers between 20 and 30 years old would accept
the responsibility of co-curricular activities. Most
teachers above the age of 37 showed that they would not
like to participate in the organization of co-curricular
activities. The negative responses of the teachers who
were 30 years and above, are probably due to the fact that
a greater number of them assumed social responsibilities,
such as community leadership which might come in conflict
with the school roles.

(d) The research finding showed that while the most
experienced teachers with 7 years and above of teaching
experience indicated a higher percentage of negative
perception, the less experienced teachers, below 7 years
of teaching experience held closed perceptions between

negative and positive.



The trend of perceptions according to the teaching
experience showed that the more the experience of the
teachers, the more unlikely they would accept the responsibility
of co-curricular activities. o
2. {(a) Question two of the study, asked the;feéchers 1f they
would take part in co-curricular activities only when financial
rewards were attached. The responses were massively negative.
The negative responses implled that most of the teachers do
not consider finmancial reward as a condition for taking part
in co-curricular activities.

These negative perceptions, appear to have lent support
to an earlier finding which show that most teachers would not
accept the responsibility of co-curricular activities. The
wide margin between the percentage negative re&ponses to the
two major questions as indicated earlier In thls study, raises
a question on the true perceptions of the teachers on co-
curricular activities.

From among the S56% who did not percéive co;curricular
activities as part of their responsibilities, under normal
circumstances one would have expected about that percentage
to have seen flnanclal reward as a condition for taking part

in co-curricular activities. The research generalization is
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that since financial reward was not considered as a condition
for taking part in co-curricular activities, about 56% of the
teachers who m.ght be assigned co-curricular activities would
concelve of such assignment as imposition from the school
authority.

(b) VYhen negative responses to financial reward for
participating in co-curricular activities were classified by
institution, only one institution was found to have responded
50 percent positive and 50% negative. Four other institutions
which had something positive to record were within the ranges
of 4% to 24%. Five out of the ten tested schools recorded INN%
negative responses. In the institutions where a few teachers
indicated that financial reward was a condition for accepting
extra responsibility of co-curricular activities, one might
conclude that the teachers might have more than their fair
share of extra school assignments,

(¢) Yhen the negative responses to a financial reward
condition were analysed by sex, it was found that more women
recorded higher negative responses than men. This is in

line with women earlier negative perceptions on acceptance

of co-curricular activities as part of their responsibilities.
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{(d) The analysis of fesﬁ&nses to financial rewards according
to the teachers' experlence showed that there was no outstanding
discrimination among their responses. However, teachers with
7 to 15 years of experience recorded more negative perceptions.
Teachers' responses to the guestion on financlal reward were
more unanimously negative than the question of accepting
co-curricular activities as part of their responsibilities.
3. On the question of whether co-curricular actlivities
contribute to the attainment of the aims and objectives of
post-primary lnstltutions, there were strong positive responses.
Ahout 89% of the respondents strongly agree, or simply agree
to the question. = D

A detailed analysis of the contributlons of co-~curricular
acti#ities to the school objectives showed that:

{a) 95% of the respondents perceived that they

contribute to the preparation of the students

. for useful life; * ' _:”
(b} 93% belleved that they glive students self-reliance

and expression; “

{e) 85% saw them as means of assisting the students in

the preparation for higher institutions; and
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(d} 58% percei;éd that co-curricular activities should

be glven equal time schedule on the school tims-table.

If the teachers belleved as they did in the value of
co~curricular activities in the promotion of the school
objectives, one wonders why they should be unwilling to play |
activé roles in shouldering the responsibility.

In summary, it was discovered in the study that majority
of the teachers did not accept co-curricular activities as
pért of their responsibilities and did not consider financlal
reward as a condition for accepting the responsibility of
co-curricular activities either. The teachers, howe§er,

- agreed that co-curricular activities contribute to the

attainment of the school objectives.
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is conducive to accepting the responsibility of co-curricular

actiQities. This atmosphere will include:

(a) the bullding of teachers' houses within the school
premises, and | | _

{b} increase in studeﬁts'lﬁopulation.and a corresponding
Increase- in the number of teaching staff, to allow
the principal 2 fair spread of the school tasks among

the teachers.

| &, VWhere the boarding facilities were not pro;ided for,
special days in the week, including Saturday, should be
reserved for co-curricular activities. Teachers should
be fully fnvolved in the administration and 3uperQision

of these activities.

%, Ffor easy reference, the school should prepafeua time-table
on co-curricular activities showing the supervisory roles of
the teachers,

6. Asslgnment of administrative duties to teachers should be

based malnly on interest and specialization.
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7. All cd~cor;iculér administratch dﬁties should not take
more than half of the total teaching hours a teacher is
expected to do in a day. |
8. More materials for variohs established co-curricular
activities should be made available to each school. This
will stimulate and make easier the administrative duties of
the teacher.
9, The record of co-curricular activities should be kept.
The cumulative Information recorded should be used by the
teacher to inform the students on their activities.
10. The principal and the students' parents or guardians
should consult the teachers for advice on each of the

students' referral cases.

11. All records on co-curricular actiﬁities should be

counter~checked and signed hy the school Principal.
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Areas for Further Studies

The author suggests the following related areas for
further studies.

1. 1t sould be beneficial to evaluate the influence
of co-curricular activities on the life style and
occupation of the students long after their school years.

2. A study is needed to determine the quality and ocuantity
of materials available in schools for better organization
and stimulation of ce-curricular activities.

3. A study is also needed to determine the facilities
and programmes des’gned for the training of teachers at
either Crade Two Teachers' instititions or the Advanced
Teachers' Colleges in the promotion, organization and
supervision of co-curricular activities in schools.

4. The study has given answer to the problem posed
by Edem69 as to whether, "teachers will accept the

responsibility-sharing type of administration without
imputing motives, seeing it as an attempt of the head to
over-burden them with administrative functions which

rightly belong to the superior" with respect to the teachers
in the selected post-primary schools in Zaria. The findings
cannot be generalized. It is,therefore,recommended that

GgD.A. Edem, 1979. Guide to Educational Administration in
West Africa. Faculty of Education, Ahmadu Bello University, Zaria.
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similar research should be conducted in other post-primary

Institutions.
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APPENDIX A

Research Instrument

Questionnaire on Post-Primary Co-curricular activities for
Teachers.

PART 1

Personal Information.

Kindly reply appropriately to the following:
1. MName of your institution: —eeecveacmm e

Tt - -

(a) Male
{b) Female
3. Marital Status;
{a) Married
(b) Single
4, Age:

(a) Under 20 years

(b) 20 - 25 "
(c) 26 - 30 "
(d) 31 - 640 "
(e) 41 - 50 e

(f) 51 - and above



5. Teaching Experiences in Post-Primary Instlﬁdtion:

6

7.

(a)
(b)
(c)
(d)
(e)

Under 3 years
3 -~ 6 years
7 - 10 years
11 -~ 15 years

20 and above years

Do you hold any administrative post?

(a}

Yes

{b) No

96

Below are lists of co-curricular activities which could be

established in a post-primary institution:

(a)
{b)
(e)
(d)
(e)
(f)
(g)
(h)
(1)
(1)
(k)

The post of a deputy head of the institution.
A head of Departnent B

Form Master

Games Master

School Secistary

Health Master

Store Master

Examination Master

Patron of a young farmers'.CIub

Library Master

Guidance and Counselling Master



(1) Direéior of Sociai Clubl
(m) Director of Drama and Debating Society

(n) Director of Photo graphic Club.

(o) Patron of a Science or an Art Subject Club
(p) The Time-Table Master *

(g) General Assembly Master

(r} Director of School Publications.

(s) Chairman Students' Council.

From the list above, tick the activities currrntly in operation

in your school, .

8'

9.

10.

State other activities in your school, which are not
in the list above. . N
Do you have a subject to teach in the school?

(a) Yes
{(b) No

If Yes, 11st the subject(s), H,

[ EENENEENNNENEENNEREBLENESEENLIEEERNEINES AN R ANFERREEEE AN LERENDN )
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PART II -

INFORMATION ON  SURJECT MATER:

The following questions and statements represent, oplnions,
Kindly tick {v) the approprlate letter of a statement you
honestly subscribed to. |
11, Do you agree that a teacher §hould be in&olved in both
the class teaching as well as co—qurzicular activities?
(a) Yes | |
(b) Ho - ’
12. Do you consider co-curricular activities as impositions
from the school authority?
(a) Yes . _ij-*nJ-;v'f?.”;l

(b} No

98

13, Do you agree that the schools' Principal should be 1n§ol;ed

in co-curricular activities?

(a) Yes |

(b) No

14, Do you agree that speclial teachers should be employed to

take up co-curricular activities?

(b} Mo



15.

16.

17.

18.

99
Would you like to be involved in a co-curricular activity,

which you are not really qualified for, but you have

great interest in?

{a) Yes

(b) Mo
Vould you like to introduce and be responsible for a
co-curricular activity which is, presently, not yet in
operation in your Institution?

(a) Yes

(b) Mo
I would only accept participation in co-curricular actiQities
if only financial reward is attached,

(a) Yes

(b) No
Co-curricular organizations in schools play a significant
role in preparing students for a useful life in the socicty.

(SA) Strongly Agree

(A* Agree

{(U) Undecided

(SD) ftrongly Disagree

(D) Diagree.
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19, 1If one of the aims of Post-Primary institutions is to
prepare students for higher institutions, do you agree
that co-curricular activities play a significant role
towards the achievement of this aim?
(SA) Strongly Agree
(A) Agree
(U)  Undecided
(D) Disagree
(SD) Strongly Disagree.
20. Co-curricular activities in schools give students the
benefit of self-reliance and expression,
(SA) Strongly Agree
(A) Agree
(U) Undecided
(D) Disagree
(SD) Strongly Disagree.
21. Co-curricular activities and formal school subjects should
be given equal attention in the overall school life.
(SA) Strongly Agree
(A) Agree
(U) Undecided
(D) Disagree
(SD) Strongly Disagree.

Thank you.
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APPENDTX B

THE COMPUTATION CARD

SCHOOL NO.I

Total Mumber of completed guestionnaires (M) =

QUESTION OME: Table ! - Do teachers accent co-curricular activities

as part of their functions, or do they conceived these as imposition
by the school principal?
Yes

No

Table 2 - Participation perception of the teachers in

co-curricular activities according to Institutions,

NQO. NAME OF TNSTITUTIOM [ YES { NO | TOTAL

Table 3 - Participation perception of the teachers in
co-curricular activitlies according to sex.

MALE L FEMALE

|
1
YES ‘l

NO

Table 4 - Participation perception of teachers in
co-curricular activities according to age.

20-30 13140 | 41+

YES
NO
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Table 5 - Participation perception of teachers in

co-curricular activities according to T:aching experience.

I N-6|7<15 16+
| |

YES | s
71
]

NO

QUESTION TW0O: Table 6 - Do teachers take part in co-curricular

activities because of financial reward. YES

NO

Table 7 - Teachers' participation in co-curricular

activities and financial reward perception according to institutions

NO.( MAME OF nzsnmrmu! YES {NO J’TUTAL

L

Table 8 - Teachers' participation in co-curricular activities
and financial reward perception according to sex.

MALE FEMALE

YES

NO

Table 9 - Teachers participation in co-curricular activities
and financial reward perception according to teaching experience.

0 ~8f T~15 16+

; YES

NO
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QUESTION THREE: Table 10 - Do teachers think that co-curricular

activities contribute to the attainment of the aim and objectives

of a post-primary institution?

{ QI 02 03 N

SA




APPENDIX C

Boarding Institutions selected for this Research

—

No. Institution Type fEnrolment Teacher

1. |Barewa College Soys 1192 42

2. |Govt. Secondary School Boys 1864 &,
i 3. |Covt. Commercial College Co-educ, ann 40
; 4., [U.P.E, Teachers' College Boys 1400 24
; 5. |%Women Teachers' College Girls 1994 40
) 6. |Kufena College Poys 1600 47
i 7. |Basawa Teachers' College Poys 1400 48
| 8. llea Govt. Secondary School Roys 950 18
! 9. |Govt. Girls Secondary School Soba Girls 063 32
‘ 10. | Govt. Technical School, Soba Boys 1050 23
! § TOTAL R Skaboliaenl: > 7 . s WAR-

o
Note:  he teaching staff column included temporary teachers.

Source: Office of the Principal in each School, 1979,
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