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ABSTRACT

The objectives of the study were to find out
(a) the construct validity of the pupils' self-concepts
in the last class of a primary school in Nigeria, and
(b) the differences if any, between the sexes in their
acadenmic attainnents. For the construct validity the
sel f-description questionnaire (SDQ of Mash, Farner
and Smith (1983) was used for the study. The teacher
ratings were also obtained on a 9-Point scale for the
pur pose. Besides, the investigator obtained the
pupils' school marks in mathematics, English and soci al
studies and al so obtained the overall mean of the school

mar ks from their previous exam nation.

The self descriotion questionnaire (SDO consisted
of seven categories such as, physical abilities,
physi cal appearance, relationship with peers, relation-
ship v/iith parents, reading, mathematics and school
subjects. The mean of the first four categories
(physical abilities, physical appearance, relationship
with peers, relationship with parents) forned their
non-academ ¢ self concept (NACD), while the mean of
the last three (reading, mathematics, English) forned
their accidemc self-concept, while the nmean of the

seven categories gave their total self concept (TOT).



To obtain the teacher ratings,; the teachers were
instructed by the investigator on how to rate. The
teachers gave their ratings on a 9-point scale on al
these categories. Fromthe teacher ratings as well,
the investigator obtained the NACD, ACD and TOT scores,
whi ch were subjected to conputer data anal ysis.

The analysis of data revealed the construct
validity to be ,039 (pupils' TOT with the Teachers'
TOT), .091 (pupils' TOT with M3), and also .275
(Teachers' TOT with M3). It was however found that
there were sone differences for the girls' NACD concept
and their school attainnments. Comrents on these
di fferences have been discussed and the thesis ends
with some discussion of the inportance of SJQ which

are highlighted,
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CHAPTER 1

INTRULUCT LUN

The self-concept of the adolescent has been a
suitable area for the researchers to enter into, and
this area has been studied by Marsh, Parker and Smith
(1983) for the 11 year old to find the convergent
validity of the scale with the teachers ratings and
students' academic ability, Three divert samples
(total N=958 students) were used in the study and
they showed that the validity of the scale ranged Zrom
r=.24 for (relationship with parents), re=.52 for
(mathematics self-concept), and it was found that the
self-concept was higher in academic areas than non-
academic areas, the academic self concept for the
sample high social economic status (SES) group being
r=.74. The teacher ratings on the self description
questionnaire (SDg) was obtained with the care after
the teachers were instructed fully as to how the nine
points response scale has to be fill in. Inspite of
this care the authors were aware of the mistake
cripping in the responses of the teachers as bias
and the authors made correction for the bias to get
ad justed rating. The research afready published

showed the validity coefficient for both unad justed



and adjusted rating of theirs.

The above research was good for the investigator
to try out in Nigeria in the form of empirical resecerch
for the 11 year old, (boys and girls) to examine how
the self-concept of the students as responded to in
the SDQ appear and with this purpose in mind the
investigator adopted their scale of SVUQ in the last
class (class six) of primary school - L.E.a. primary
school bSamaru, Zaria. The investigator was opporctune
in having one sample from one school and also in having
one class teacher to give responses to the ratings
(9 point scale) of information of each of the pupils
after instructions were given to him to fill in the

/
ratings apprOpriataly?/ﬁfgere is no need for adjustrment
of the teacher ratings in this research on the basis
of the following tvwu grounus:

(a) The teachers in Nigerian context know eazcn
and every one of the pupil more or less very
well about their background and their
relationship with friends, peers, and pirents,

(b) The teachers were fully instructed to use
the full variability of the range of the
ratings having a mean of 5 to 1 or 1 to §
scale on the basis of the ratings for each
of the seven categories of the SUQ. Furiher,
since the pupils came from the saue clasg of

the same school there was necessity in



standardizins thei>~ ncademic ability
performances and hence the investigator 5
obtained only the school marks of the last
previous examination in English, mathematics
and social studies and the investigator
obtained the mean of the three subjects from
them.

/7 The self description questionnaire (S0Q) conteins
seventy-two items on seven categories arranged rarcdomly,
and the English of these items are all meaningful for
the 11 year old in Nigerian child. The scale was
arranged in Likert-type 5 points scale ranging from
false, true, mostly false, sometimes false, sometimes
true, mostly true, true, and the items to gquote an
example were like: I like reading; I look forward Lo
mathematics, I like the way I look, etc. on these type
of questions children were given example of how to
give the right responses to each of the items and
there was thus no question of any form of biaseda

Categories of the responses to the SDQ scale are
as follows;

y T Physical ability/sports

2- Physical appearance

Ve Relationship with peers

4, Relationship with parents

5e Reading.



6. Mathematics.

7. School subjects.

From the above categories the first four categories
were added to give the non-academic self-concept
(NACD) and the last three categories were added up to
give the academic self-concept (ACD), while the addition
of all seven categories yielded the total self-concept
(TOT) «

The fact that self-concept are meaningful i.ec.
they give a true picture of the things they relato,
has been used in the assessment ol this research,
HJow are the self-concept arising for the pupils has
been discussed in the review of literature in the next
chapter of this investigation. It is true to say in
this connection that by the end of the primary
schooling a pupil gets a fair and stabilised form of
view about himself and about his participation in
the world. A good child at school knows that he is
good in academic performance and the question of he
is doing well in those subjects remains axiometic,
The minority, say about one percent of the population
who self-concepts are not really true pictures of
themselves and their participation in the world are
cases for the school counsellor and this sort of
distortion in the true picture of self-concepts hac
not been a bother for the investigator in this researeh

where correlation were concern. With these ideas in



mind the ipvestigrnto» n thic cmpirizal reeecarch went
on to get some figures of construct validity of the
S5DQ and also to obtain the analyses of variance fo.
the sex of the children, to give the final view of
construct validity of the instrusment.
The objective this study therefore was to obtaing
(a) The construct validity for the seven
categories of the questionnairc of the sell-
concepts (5DQ), with the teacher ratings, and
(b) To obtain the correlation of their acadenic
performance with their own views of ti.cir
ability to perform.
The next chapter deals with the theoritical

background of how the self-concepts are acquired,



CHAPTEK 1I

BACKGROUND LITERATUKRE

Human beings have the unique advantage over other
species of animals in being able to perceive their
own selves as objects in addition to other things or
objjects of the environment. This is because they have
a language, various other forms of communication,
their superior intelligence and cognitive abilities,
and their experience from living in groups or socictica.
The set of feelings and cognition about oneself can
be termed as one's self or self-concept. Interest in
self-concept sterms from both its recognition as a
valued educational outcome and the assumption that
the improvement of self-concept may lead to improvements
in other areas such as academic achievement. Underlying
one's self concept there are similarly these thrce
components of the picture about one's self. For
example, a person knows what he really is, and thig
Iknowledge about himself represents the cognitive celoement
of his self-concept. It is difficult to illustrate
a person's feelings about himself, though it is
reasomable to believe that every person has somec coxrt
of evaluation of his own behaviour and abilities,

For example, a person may think that he is ugly as he



is short and fat. This would then represent his
affective component of his self~concept. A person
behaves in the way in which he wants to be regardeccd by
others, and such behaviour may be in accordance with
the other two components of his self-concept. His
behaviour therefore, if consistent with his cognition
and feelings about himself would represent the
behavioural component of his self-concept.

As a child grows and develops, he learns not only
about the world about him and his place in it (the
type of learning that has been stressed so far in
this volume), but about himself, Such learning is
intensely personal, is in large part private, is
heavily symbolic and often illogical, and is of vital
importance to both private happiness and public
behaviour,

Each person lives with himself and hence, to
some degree, is always alone. No one can over completely
know the self of anyone else, although in the quest
for understanding onesclf and others there has
developed much of human thought and philosophy,
including psychology. Man has long held the hope of
answering such question as who am I? What am 1?7 How
did I come to be this way? And their logical conscquence,

the search for purpose: VWhy am I?



The psychologica. construct, the self-concept,
connotes this area of essentially private expericnco
and self-evaluation - essentially private even though
it is inpart translated into action by most of thc
things we say and do, by the attitudes we hold and by
the beliefs we express. Sullivan, in €hild Behaviour
and Development (1967), considers the self-concept or
self-dynamism central to human personality, and he has
devoted much thought to it. From the learning point of
view, the self-concept is the apex the culmination of
all the social and personal experiences the child has
had. Conditioning and instrumental learning, prinsry
and secondary generalisation, reward and punishmert,
motives and drives, expectancies and probabilitiecs,
confli:ts, fixations, and displacement - all these
processes and experiences play a part, first in
distinguishing "others" from "me" later in an only
partly articulate personal awareness and evaluation of
"me" and finally in the mature "me"™ who may be cynical
or trusting, happy or depressed, or self confidently
male or female.

The self concept may be thought of "as a set of
experiences, plus evaluations of the areas or behaviours
with reference to which these expectancies are haoaldn,
(Boyd R. McCandless 1967, p. 255). Total self-concept

of an individual may vary from extremely poor or negative



to very good or positive. The over-all self concept
may be visualized as an algebraic total. If, in

considering the many areas making up the self and more

important, arcas are regarded as good than bad, thexn

a positive self-concept can be inferred and vice versae.
Cooley (1902) put forward his theory to explain th=
formation of the self-concept, which postulates that

we look at the reaction of others to find what we are
like. There are many theories and explanations from
considerations of interpersonal behaviour of individuals
to understand the growth and formation of the selli~
concept, which will be discussed shortly.

Interpersonal Theory of the Self - - "

The interpersonal b¢haviour every individual
strives to achieve some form of congruency in his
behaviour to others by doing what others want him to
do and yet not sacrificing the totality of his own
beliefs and convictions about what should be done,

In the process of the individual's striving to acliecve
congruency various forms of stablishing mechanisma
enter into the operation:

(a) Misperception: There are instances when the

expectations of others are in conflict with the sclf-
concept or behaviour of an individual, and changes
take place in his own evaluation of his self-concepte.

This is due to misperception of others' reactions,



10

For example if an ugle girl is made to believe that
she looks beautiful when she smiles, she would smilc
more frequently than she used to do so in the paot,
This she does to achieve congruency between her 'solf!
and others' expectations.

(b) Selective Interaction: Many of us select

only a handful of other individuals to interact with,

of a kind which tends to maintain the congruency

between ourself-concepts and the expectations of those
individuals interacting with us. There is evidence

that among experienced teachers there is less discrepancy
between their self-concepts and their perception of

the teacher role, than among inexperienced teachers,

(c) Selective Evaluation of the Other Ferson:

In determining congruency . individuals do not pay any
rogard to the behaviour or expectations of others if
they are of no consequence or importance to them. On
the other hand, if the other persons are of importance
to the individual concerned, then their expectations
about his behaviour matter, and to achieve congruency
he would attempt to modify his own behaviour to suit
his needs. If the expectations of others are in
congruency with the behaviour of an individual, then
he would evaluate those expectations maximally, as
against others which are not congruent with the behaviour

of the 'self' of the individual concerned. To achieve



11

congruency therefore, we see that an individual
continually engages himself in an evaluating process
of the various expectations of the other persons ho
consorts with.

(d) Seclective Evaluation of Self: When some

aspects of the self are at variance with the expectations
or behaviour of othe¢rs, then the individual would

devalue those aspects which are at variance and

maximise other aspects of his self and his behaviour

to achieve congruency. For example, if an adolescent

has to make achoice between continuing further education
or following a career as a tennis player, he would scleoct
one of the two by a process of selective evaluation of
the two aspects of his self in which he holds equal
promise .

(e) Response Evocation: An individual may

consciously or unconsciously behave in a way so that

other persons are compelled to behave in particuler

ways to maintain the congruency of the situation, This

is possible as the individual evokes compatible response
in others so that he may continue to experience congruencya.
For example, an individual may in his conversation say,
"John, I know you would......" In interactional situations
some individuals use such cues in tueir conversation

to evoke compatible behaviour or responses from othoer

individuals.
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(f) Affective Congruency: Individuals strive
te achieve congruency in their affcective domains as
well. Rogers (1951) in Educational Psychology,
suggested that individuals have needs for self-
enhancement as they continually strive to make others
form good opinion of them. There are others who strive
to attain sclf-deprecation. For example there aro
many among us who would reject flattery; and there
are also some others manifesting feelings of worthlesse
ness and inferiority in their behaviour. Both self-
enhancement and self-deprecation tendencies come within
the boundaries of affective congruency factory
individual's behaviour of interaction.,

(g) Affective Cognitive Congruency: OSometimes

individuals try to achieve congruency from consisteoncy
of the cognitive und affective aspects of their selfw
concepts. For example, if an individual's self-
concept comprises of his intelligent behaviour and
handsome features, then he would strive to achieve
congruency in both aspects of his self from his
interactions with others, where his intelligent
behaviour will be appreciated, and his handsome
features will be admired. Further since self-concept
consists of a constellation of attitudes of the porson
towards himself as an object, he would ascribe to
himself positively valued traits like intelligence,

politeness, kindness, etc. If he has positive feelings
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about himself with cognition of his intellectual ebility.

Bdward (1957) in Educational Psychology, has shown

that most people have a powerful tendency to ascribe

to themselves various positively valued personalily treaits.
Secord and Backman (1961) in Educational Psycholory,

put forward the above theory of congruency factor in

interpersonal behaviour to explain how individuals!

concepts about themselves grow out of various strivings

to achieve congruency between their behaviour manie

festations and others expectations or behaviour.

According to them, the congruency factor has three

alements; (a) an aspect of the self; (b) individualis

interpretation of his behaviour relevant to that aspcot,

and (c) his beliefs about how the other person behaves

towarcds him or feels towa'ds him as far as that aspect

of his self is concerned. For example, an aspect of

the self of an individual may be consisting of his

ability as a good tennis players. He would evaluate

his tennis playing skill on the basis of his cognitive

component of that aspect, and would thus rate his si-ill

as being 'good'. His congruency will be maintained

if he believed that others like himself felt that e

was a 'good tennis player'. Behaviour of an individual

during his process of socialisation is determined by

the various means of achieving congruency discussed

above, thus leading to the formation of his self-concepte.
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The Growth of the Self

Geoge H. Mead (193%4) considered that the mind of
a man is essentially a social phenomenon, and it is
useless to look at the mind of a man from the point of
view of the individual organism though it has its
centre of attention there. He approaches the topic
from the consideration of social intercourse which
takes place through the medium of gestures, and langusnge
communication, In the conversation of gestures, human
beings acquire mcanings of various gestures during
social intercourse by intermalising them into their
own selves, when gesture become significant. A child
observes his mother's smilcs followed by her cuddlinge.
The smile become significant gestures when the child
is ablc to interprete them as signs of happiness and
pleasure. When intcrnalisation of these gestures and
their corresponding meanings have been accomplished,
they become significant variables in the self-concept
of the child. But human beings have a more powerful
medium of social intercourse in the use of languagee
Mead explains internalisation of the meanings conveyed
by language by stating that an uttered sentence or
command evokes some physical action in the cognition of
an individual. When an individual, says, "please bring
a chair", it arouses in the mind of the speaker and

his listener an activity of 'bringing a chair's. If a
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child is appreciatcd bocsuse of Lis goodness in somce=
thing by his parents' saying; "Bishir is a good Loy",
then the child internalises into himself three things,
(a) his act which was approved, (b) parents approval of
his act, and (c) interpretation of thuat act being 'zood',
From such internalisation of 'good' behaving, the ehild
is likely to say to himself in our imagination, "If I
do this others will think that I am good". Arzyle (1978)
considers this as a result of introjection, It is also
possible for the child to think later if he is asked

or tempted to behave differently. "If I do this, then
I would kick myself". In both ways therefore the ciild
learns to behave in a way which others want him to
behave. Mead (1934) wm.intains that during the process
of socialisation, we take "jpon ourselves a host of
others' attitudes towurds us: "How, we should behave',
The means of gathering such attitudes during the long
process of growth are too many to quote. For exeample
we take the attitudes from our school masters, parents,
friends, heroes of novels and films, etc. By a process
of internalisation of the attitudes of others in our
society, we create in ourselves the concept of 'the

generalised others', as Mead calls it. It is the influence

of 'the generalised others' that gradually shapes our
self concepts. we behave in a way as ethers would like

us to behave, and we appreciate others' expectations,
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and thus strive to develop e personality consistent
with the mecrms of our respective societies. This
nowever, does not mean that all individuals are moulded
in the same pattern from the internalisation procegas
of others' attitudes. There is enough room for
diversity among the unifying process of incorporction
of 'the generalised others', since other individuslao
differ in their attitudes and behaviours, and further
since we tend to select some of these attitudes while
re jecting the rest. It is to be understood that any
such process of internalisation includes sub-processes
of evaluation, comparison, ana intergration as without
these 'the generalised other' of the last century would
have been still the s me as of this century, and
victorian norms would have prevailed on us. From an
internalisation of tne attitudes of others, an
individual begins to think of I and me, as he says to
nhimself; "1 am me"“. The behaviour of an indivicdual at
this moment represents the 'I' of his behaving self
and this becomes the 'me' of his self-concept of the
following moment. It seems that 'I' has direction asnd
it is self-expression, while 'me' is the totality of
underlying aspects of an individual's self or self=-
concept.,

Erikson, (19786) considers the development of
personal identity from his theory of socialisation

arising out of resolutions of the psycho-social crises
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corresponding to the psychosexual stages of Freud's
theory of personality development. His work is
essentially a work on mutuality of the effects of
interaction to which the child is put from his early
years. The mutuality arises out of interaction of the
needs of the child and the various influencing faclors
of his milieu, thus seducing the child to his particular
life style. When the child begins to walk he reclises
that he is one wno can walk. This realisation depends
on three factors, viz: (a) the maturation of the child's
physical skill to walk, (b) the approval from others
that his skill of walking meets tue standard's set

by others, and (c) the pleasure the child derives from
his behaviour of walki ig. Erikson assumes that the
thesis on mutuality depends on the transformation of
the child's instinctive mode of functioning into
psychosocial modes of functioning through a course in
aevolution. The development of the child is then
successively characterised by imbalance of intercction,
which Erikson refers to as psychosocial crises, It is
noticed that his thesis on mutuality arises out of the
child at one end, and his social milieu at the other,
and the resultant socialised behaviour manifested by
the self-concept of the child depends on how the child
resolves his psychosocial crises at each developmental
stage. All developmental processes, particularly that

of identity formation, are governed by an epigenetic
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principle of maturation. By thus Erikson means that
there is a grand plan out of which parts or organ
develop. Each part or organ in its developmental
process meets with its decisive and critical time of
origin and special ascendancy until development hes
been synthesised into an integrated whole. Normal
development of personality and self-concept of an
individual depends on the proper rate, and proper
sequence of these maturational and interactional
processes.

At the oral stage, the child's instinctive function
is one of incorporation, or of getting something f{rom
his milieu. The psychosocial mode of functioning of
this incorporation bebuviour is the generation of the
child's awareness that he is one who can get, and since
he is given something by his milieu to incorporate he
becomes also aware of the fact that he is '®bne who can
get to be the giver". Longer (1978), shows from hisp
analysis of Erikson's thesis on mutuality how one's
psychosexual modes of functioning are transferred to
one's psychosocial modes of functioning in the slow
and gradual differentiation of one's personality and
self-concept. At the oral stage the child thus
internalises the values of trust and mistrust to tlie
extent to which he is exposed in the interactions with

his milieu. Harry Stack Sullivan (1953) on neo=Frecudian,



19

also supports this carly differentiation of the child's
nersonality formation, as he suggests that personificaw~
tion of a good or bad mother develops right from the
days of early childhood depending on the kind of
treatment the child receives from his mother. At the
analstage the child's awareness results in his
internanlisation of his psychosocial resolution of the
crisis corresponding to this stage, as he thinks to
himself. "I am one what 1 will%. At the phalier stage
this awareness results in nis thinking., "I am what X
will be™. At the latency stage the child acquires
values, and this awareness of his success or failure

of his behaviour results in his thinking. "I am wheat

I learn". At the gen.tal stage the child is able to
think. "I am one who can lose and who can find oncself
in another"™,., At adulthood the socialised and intere
nalised values dictate the child to take care of, to

be through having been', and 'to face not being', with
regard to his milieu. Erikson's thesis of mutuality
explains the possibilities of wide differences existing
in the self-concepts of individuals growing up in the
same environment. It is also emphasised the imporiance
of the influence of the environment and the milieu of
the growing child on the terminal structure of hia

self or self-concept. Erikson's theory postulates

further that occasionally mosatoriums can be declared
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in the growth and development of identity of the ch:ild
till satisfactory resolutions of the crises arec attained
by him,

Purkey (1978) offers his views in his searct Tor
self and states that the self is organised, the sell
is dynamic, and the self 1s learned, The self is
organised in the sense that it consists of a comple::
system of organised and incorporated beliefs, values,
and cognition of the individual's abilities arnd
attitudes. For example, an organised self-concept of
n child may continually remind the individual chilcd that
he is more intelligent than the average person, thot
he is an athlete of some average competence, that he
has social competence in his interactions with other
members of his society or group, and that he is able
to achieve success in his academic engagements. If tha
cn2ild really deserves the above compliments of personality
but problems step in when the self-concept of the child
is not organised on the basis of realities about himgelf,
The self is dynamic in the sense that it capable of
being changed and changing itself, For example, if &
child confronts a situation which he fails to handcle
successfully, then the new learning that will take
place will alter his awareness that he is not perhaps
that good in handling that situation, as he believed in

the past. The opposite of this instance is also truc,
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For example, if a child due to luck of opportunity i=n
nis life, failed to manifest or realise his total
potential in education, he is likely to go in furiliox
on the arrival of appropriate environmental inter:zction,
cnd his former self-concept of his 'not being thet sood?
will be dynamically changed to one of 'being quite zood!
in academic engagements. That the self is learncc can
be illustrated from the fact that the entire growth
process of a child is a long process of socialisation,
which is by itself a leurning process. As it has bean
pointed out that learning determines the dynamic growth
of the self can be examined from the consideration of
one's self-image, self-esteem and ideal self.

The 'me' of 'I!

The self or the self-concept is treated by most
psychologists in two ways, viz - (1) there is alvays
the conscious agent or the person behaving in any
interactional situation, and it is the '1' of himself,
ond (2) there is the 'mé' of the self of a person or
agent, which is referred to by others in situations of
interaction, For example, an individual with somc
charisma will frequently use the first person "I" in
his conversation with others, and if he gets on with
others in his socicty, then this 'me' of his will hcove
elements of confidence, pride, and independence asg
characteristics of his personality. Argyle (1978),

considers the components of the 'me' of the self zs
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consi. _ting of tihe self-image, self-csteem and idenle
self, Self-image iz tue descriptive part of an
izdividual's self-concept, aud it implies what sort o
e person an indiviaual toinks he is. Ddelf-estecn
component of tie self-concept of an individual ralctos
to how favourably he regaras himself. Further cvor
individual has in his fantasy sowme picture of virious
ideals of behaviour manifestotions which he aspircs
cfter, and these truits or charucteristics forw tie
ideal-self component of his se¢lf-concept. The 'me! of
the self-concept has therefore the above three coopcnents
of the self.

The self-image of a person develops from his
interactions with others, and he internalises the
rasults of tueir evaluations into his self-concspta.
For example, if a cliild receives various forms of
social reinforcements from his parents, teachers, id
friends that he is extremely witty, then his self-
imnge will have an aspect of the witty characteristie,
ond he will consider himself to be witty in his
interactions with others. If however, his witty
ciaaracteristics of behaviour are approved and proisec
by others, then he is likely also regard himself
favourazbly tor being witty. The same cnild may teve
observed in his dealings with others several other

characteristics of others' behaviour wiich he may
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consider to be worth having, and then these
characteristics of behaviour components of others
that he thinks worth having will constitute his ideal-
self. There is evidence that individuals do not
behave in interactions with true representations of
their self-images. They put on a mask in their
behaviour especially when interacting with strangors,
and we connot study the self-image from simple
observation of individuals' behaviour in interactions
with others. Campbell (1978), calls this sort of
behaviour reactive responses which are emitted by
individuals in their interactions with others as they
are controlled by social desirability of the
atatements they make. The simplest way to find out
the sclf-image of a person is persons to administor
to him the twenty-statements-test (TST) of Kuhn and
McFartland (1954) where the subject is asked to give
twenty answers to the question. "Who am I?" from the
findings of this sort of testing we know that about
half the answers the subjects give are in the form

of their objective roles, e.g. female, married,
housewife, etc. and the rest are in the form of their
personality characteristics e.g. happy, good, sociable,
etc. Another method of finding their self-image can
be by the method of (~sort in which the subjects are

asked to arrange in hcaps some cards with descriptions
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to consider himself not capable of undertaking acaderic
tasks of a particular nature, and he is given to
understand this by almost everybody thiat he encounters,
then he becomes a problem nceding specialised help

from the counsellor. It is for this reason that
teachers, and particularly parents, should be extramely
careful in making comments on & child's performance,
and we recall at this stage the saying of Holt, (1969)
"No child starts off stupid in his life". The oppositc
of the above case also needs consideration. If a
child is always given to understand from various
reinforcements from parents and relations that he is
bright and intelligent in spite of his poor performance
in the schoeol, then the teachers will find it

éiffic;lt to make him co-operative in his attempts

to learn and understand the lessons taught in the
class. Such a child may even think that the teachers
do not like him and that is why his performance is not
good as others, and this point may even get reinforccee
ment from pampering parents of the child. This child
also needs special help just as the former one did,
Hormal development of personality demands that the
concepts of the child about his self-image should

be atpar with the realities about him, and that should
regard himself on merits of what he has got and not

on the basis of what he has not got. Once this is



26

achieved, then thoe concepts of ideals of behaviour
and personality characteristics can be inculcatcc

inte haim to form his ideal-self, to which he should
bo directed continually by adequate programming of

his socialisation, and cducational opportunities,

Goffman (1978), presented his thesis on 'The

Zresentation of self in Everyday Life' by saying that

individuals in an interaction strive to achieve g
‘working consensus' with their differing self-estcons
so that some agreed grounds can be worked out for
further interaction., Various techniques are uscd for
the establishment of the self-esteem by an individual
so that the same is accepted by others. One of the
commonest techniques adopted by an individual in this

situation is that of name-dropping, i.e. when an

individual tactfully may say; "Kecently I have retuwrmned
from a study conference held by Harvard University,

and Professor X was saying to me...." etc, By saying
this which may not be lie, the individual makes sure
that others understand who he is. The theory on
tworking consensus' holds good in interaction
situations betwecen strangers who meet for the first
time in some conference, meeting, or some other form

of gathering. For intiwmate friends, these pretences
are extremely rare unless of course one's name-

droppings, and pretences are appreciated by others
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who reinforce the behaviour of the former.

The Self-concept and Personal Adjustment

As pointed out earlier, self-concept, though
assentially private, influences and 1is revealed by
most of a person's behaviour. If this is correct,
then poor self-concepts should be reflected in the
other behaviour that represents poor personal and social
ad justment, and good self-concept should be associated
with good adjustment, The studies reviewed in this
section indicate that the good-bad dimension of the
self concept is related to scores on anxiety tests as
well as to more general of a non self-destructive sorte.
Fersons with good self concepts are less anxious, are
Jjudged to be generally better adjusted, are more
effective in groups, and are more honest with themsolves

and less defensive,

Three studies illustrate these points: First,
Hassan and McCandles (1966) have found that strong,
musculary eslementary school aged boys tend (non-
significantly) to be less anxious than fat or gcrawing
boys, are at least as "well-ad justed" as fat or scrawny

boys; and are significantly more willing to admit mildly
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negative churacteristics about themselves. Ring,
Lipinski and Braginsky (1965), working with ninety-

six women undergraduate students who were first, only,
znd later-borns, find their first born and only young
women to be much alike and, when compared with girls
who care later in their families, less confident about
their self-ratings, more unreliable in rating themselves,
end more likely to be "stimulus bound". That is, if
their current situution is a happy one, their over-all
ostimate of themselves is good; if the current situction
is bad, then take a gloomy over-all view (this fits

well with the research of Irene Rosenthal (1963) who
finds men more reliable reporter of their past histories
than women), Ring ancd his co-workers also find their
first borns more likely to be anxious in ambiguous and
possibly dangerous situations, and seek more often

than later borns to fit themselves into the group
situation in which they find themselves at any given

moment .

Reese (1961) worked with fourth, sixth and cighth
grade upstate New York children. He found that girls
generally reported higher sclf-esteem scores tham boys.
In general, cliildren, both boys and girls, who "liked

themselves'" also liked others,.
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The Self-Concept and Anxiety

Several studies of both children and college
students indicate a relation between sclf-re jection,
or negative self-concept, and measures of anxiety,.
Lipsitt (1958) asked a large number (about 300) of
fourth, fifth, and sixth grade boys and girls to
indicate whether each of a series of adjectives wes
"very like them! or "very unlike them". They were
then asked whether each of the traits was personality
desirable or undesirable. This provided an over=all
index of the good~bad dimension of their self-concepts.
They also took an anxiety test, Children with poor
self~concepts were more anxious at a statistically
significant level (for boys and girls) than children

with good self~concepts.

The anxiety scale used (Castaneda, McCandles and
Palermo 1956) appears to have a moderate degree of
validity, Children who test low, are less popular
(MeCandles, Castaneda, and Palermo, 1956); have
difficulty with conceptually complex learning tasls
(Castaneda, Palermo and McCandles, 1956}; sad in at
least some cases do lesa well with the more complicated
school subjects (McCandless and Castaneda, 1956).

These findings (it well with the later longitudinal
study by Hill and Sarason (1966). Children referred

for behaviour problems test higher in anxiety thean
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those not so referred (Kynerson, 1957); and Negro
children in an area where racial role changes likely
to produce tension get higher test scores than their

non-Negro peers (Palermo, 1959).

Another author, Coopersmith (1959), used this
anxiety scele for a different sample of fifth and
sixth grade children - 102 in number - but used a
different measure of self-concept. He found that
children who had high self-esteem were significantly
less anxious than those with low self-esteem. The
youngsterss with high self-esteem were also more popular
(self-esteem and popularity correlated 37). The
children apparently rather accurate in their selfw
concepts, since teachers in the main, judged the younge
sters very much as they judged themselves. Coopersmith
(1960) in children behaviour and bevelopment, also
reports that fifth and sixth graders who have high
self-esteem (good self-concept) recall presumably so
as to correct their failures, while children with poar
self-concepts suppress and deny them. Since a good
self~concept probably goes along with anxiety,
Coopersmith's study is one more of a series suggesting
that high anxious children are less curious, hence

poorer students, than low anxious children,



31

Effectiveness in Groups

Mussen and Porter study (1959) bears on the
guestion of the effectiveness in groups of people holding
high or low esteem for themselves. This study used

male volunteers from undergraduate psychology clessess

The young men higher in feelings of adequacy and
with favourable rather thon negative self-concepts
were rated by other men who took part within frec-
wheeling, or leaderless, discussion groups as being
generally more effective than those who expressed
feelings of indequancy and negative self-concepts,
The criteria that the group members all of whom were
initially unacquainted with each other used in melking
their judgement of group effectiveness were among others,
contributing the best ideas to the group, degree of
activity in the group, amount of intellectual
stimulation provided to the other members of the group,
adequacy in explaining their ideas and clarifying the
ideas of others, most influential in the group, and
most appealing in that the rater desired to become

better acquainted with him,

A related study (Dittes, 1959) supports the liussen
and Forter conclusion: the self esteem ratings of 104
male college freshmen were positively correlated with

ratings of adequacy made by fellow group members
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another research worker (Jalsh, 1956) has interested
herself indifferences in self-concept between very
bright boys (Ig above 120) who fell in the lowest
quarter of their class in terms of academic achievenent,
and a group of carefully matched adequate "achievers'”
whose acudemic achievement was in the top half of their
class. Twenty boys from the second through the fifth

grade were included in each of these groups.

The Uriscoll playkit, consisting of a facsimilec
(floor plan) of a six-room house, toy furniture, and
adoll family (father, mother, boy, girl and baby), was
used to elicit the boys self-concepts. Nine incompleto
stories were read to the boys, and they were asked to
tell and play out the endings to the stories. Thoy
could make up a tenth story of their own in which
anything they wanted could be made to happen. Judgas
inferred their self-concepts from their story endings
making judgements about freedom of action, freedom and
adequancy of emotional expression, feelings of belong-
ness (with their parents; response to environmental
stimulation whether the child used opportunities to
gain direct satidsfaction of his needs, conformed and
obeyed without question, or saw his world as something
he must defend himself against through such behaviours
as rebellion, negativism, unreasoning epposition, and

so forth).
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(Dittes does not give the corrclation). Some of the
Dittes' subjects were led to believe that they were

re jected by the group, while others were given the
impression that they were accepted, or that accepicnce
was likely. He found that "persons made to feel well~
accepted in a group found the group more attractive
than did those made to feel poorly accepted" (p.8).

SBut an individual's rating of the attractiveness of the

accepting group varied according to his self-concept,

the group, the group being rated significantly more
attractive by those with low self-esteem, Vittes
believes thut low self-esteem should be considered

indicative of a "strong need for acceptance".

Self-Concqpt and School aAchievement

It can be predicted that poor self-concepts
implying as they so often do a lack of confidence
infacing and mastering the environment, will accompany
deficiency in one of the most vital of the child'sg

areas of accomplishment his performance in school,

The Coopeérsmith (1959) study of fifth and sixth
sgrade children which has already been mentioned in
this section supports this prediction. For the 102
children included in the study, a correlation of ,36
was found between posiltive self-concept and school
achievement, Hill and Sarason (1966) report similar

findings.
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There were extemely significant differences for
three of these catvgories, The low uchievers more
markedly than the adequate achievers portrayed the
boy doll or “hero" as being restricted, or not freas to
pursue his own interests and feelings, and as acting
defensively. Results were statiscally significant
but not as a clear cut, in the "belongingness" arca.
The low achievers more frequently depicted the boy doll

as being isolated, criticized or rejected,

This study has obvious practical implications for
education, suggesting as it does that children who
have come to feel that their freedom is restricted,
that they cannot pursue their own interests or expross
their feelings, that they cannot cope with their
environment, that the world is "against them", and
who do not feel close to their families may express
the conficts so engendered by "rebellion" against the
gducational process that is by achieving far less than
they are able to accomplish. For such children, active
"emotional" education in addition to academic teaching
may be necessary.

In this comnection, Long and lienderson (1966),
working in a southern community, adopted the hypothesis
that community conditions will affect the self-concepts
and social concepts of Negro and white children

differentially, to the disadvantage of the Negro child,
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and that these differential effects will manifest
themselves in school. They worked with the chilcdren
from a rural area who were just beginning school,
thirty-six Negro boys, thirty-six Negro girls, anc
seventy-two white children of the same age, grade, sox
and community were used as subjects. The Negrc children
(when compared with the white youngsters) were from g
lower socio~economic class, were of lower intelli ence,
had more brothers and sisters and more frequently came

from father-absent homes.

Compared with the white children the Negro ehildron
had lower self-esteem, were less realistic in evzalunting
their skin colour, were more identified both with
their mothers and teachers (this probabily means thoy
were more dependent on adult female persons who loomed
important in their lives), and less identified with

their fathers.

when the group of Negro youngsters was considoered
separately, it was found that teachers made higher
ratings of those who had higher self-esteem; who were
realistic in their estimate of their skin colourj; and

who were identified with the teacher.

ThO@® Negro children from father present homes
identified more highly with fathers than did chilcxoen

whose fathers had left the home.
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In summary, then the self-concept does appear to
be related to school adjustment. Substantial evidencoe
indicates that children and adults with poor sclf-
concepts when compared with those who have more positive
self-concepts, are more anxious and less well adjusted
generally, are less popular, are less effective in
groups (although they value groups that accept thews
more highly), and are less honest about themselves
(or more defensive)., The pattern of parental rewards
and punishments seem to affect the self-concept, and
quite certainly, the self-concepts of bright but
underachieving youngsters are less positive than those
of children who arc doing as well as can be expected
in school. Children tend to mould their self-concepts
accoruing to the way they think their teachers regexrd

them.

Changes in Self Concept

Since problems in education arise partly from the
mistakén self-images of children which may only be
remotely associated with the realities about themsoclves
it becomes necessary to see if their seclf-concept can
be changed by manipulation of their environments.
Sometimes these changes are affected Ly the children
themselves by appreciating the gaps or differences

existing between what they think they are and what they
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actually are. Peter mcPhail (1978), calls adolesccnce
o period of social experimentation by which he merns
that during adolescence a child tries out various
processes to observe others' reactions towards hig
outgoing behaviour. For example an adolescent boy may
think that he has a good deal of muscular strength oxr
body skill, and he is likely to undertake experiments
to find if his seclf-image of his bodily strength stands
up to his expectations in his fights with others in

the street, or school, or elsewhere. Similarly, if an
adolescent girl thinks that she looks pretty when she
smiles, she would smile more frequently. If her smuiles
evoke admiration of her onlookers. What happens vhan

a child's social experiment brings forth to him a
knowledge that his old idcas about himself held for so
long that he was an intelligent child in the classroom
are not really true? For example, suppose a child has
grown up with a belief that he is intelligent and bright
in his academic performences from various sorts of
reinforcements he received in the past, and further
suppose that he is now facing a situation of competition
with other brighter and more intelligent children for
the first time in his life. He observes that his
previously held values about his intelligence are no
longer true. The gap between his cherished self~image

of being a very bright child, and reality about his
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intelligence and brightness, is now apparent to hin,
This new experience of his may lead to various
possibilities viz;
(a) he may show signs of anxiety or neurosis,
and he may become maladjusted in his later
behaviour;
(b) he may reconcile himself to his new finding
about himself that there are children who
are more intelligent and brighter than himg or
(c¢) he may disregard the findings from his new
experience and continue to cherish that he 4is
really intelligent and bright irepespective of

the new experience.

The children who adopt strategies (a) or (c) above
are ones who need special help. Case (b) should not be
overlooked by us, as this new experience may not nave
been due to the fact that he is not capable of meeting
the demands of competitions. It may be due to some
hazards in performance, as no reliance can be placed on

the findings of one-~shot experiments of the above typee.

In another experiment, Edward and Miriam Clifforxrd
(1978), found from an experiment on 'Survival traininsi
of adolescent boys in a.g* smer camp where every child
was pushed to his limit in sharing the vigorous

experiences of lives in camps that (a) the measures of
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ideal-self remaincd more or less the same, (b) chenges
in self-concept and ideal-sclf of all children was
reduced. It was found that children with initial poor
self-concepts about themselves (i.e. underestimators)
gained in their estimation of themselves as a result of
the experience, and children with exaggerated sclfe-
concept lost some of the attributes or degrees of
attributes about themselve towards reality. ‘.[‘htiaJ ch.xnges
that took place were thus in both directions, ie.e. the
overestimators lowered their self-images to reality,

and the underestimators began to think of their
abilities in real terms than they used to see themselves
in the past, The findings of this experiment tell us
the advantages that can be obtained by proper planning
of confronting situations which bridge the gap betweon
the self-concept and reality about a child, and with
proper planning in teaching situations, many of the
underachievers can be helped to realise their promise,
and many of the problems of children having exaggeratoad
views about their abilities can be successfully handled,
In another experiment Payne, Drummond, and Lunghi
(1978, with male school lcavers of average age of
sixteen years being taken to an arctic expedition,
showed that the gap between self-concept and ideale~
self of the children was reduced as a result of the
experiment. The aim of this study was partially to

replicate to the former study of Clifford, though the
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experimental exposure was perhaps more rigorous than
that of the former. According to Mukherjee (1978)

since both sc¢lf-concept and ideal-self measures of the
children changed, and since the gap between the two

was considerably reduced as a result, this finding
contradicts to some extent the former findings. But
according to him in so far as our concern is centred

on the changes of the self-concepts, we find that both
these studies showed that changes in the self-concepts
of children take place when they are confronted with
challenging environment of any sort. It is perhaps likely
that changes in the ideal-self of children are tc tele
place if confronting environments are really challenging
thereby providing ins.ances to the subjects of what can
be acquired and what cannot be acquired, This point
needs special consideration in teaching. For example,
if a child believes that he has ability to become

agree at scientist like Einstein, then this belief will
introduce into him an e¢lement of the ideal-self, and

if experience tells us that the child can at best be

an average man of science, then care should be taken

to bring his inflated concept of ideal-self to earth

and reality, by providing environmental opportunities
for him to realise the differences in abilities existing
between a scientist of international fame and average

man of science.
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mistakes in his arithwmetic ana if he is admonished

for this by his teacher whom he had admired in the nast,
then he may develop a kind of a version for sums, and
may e¢ven generalise this a version to other subjects

of learning or other teachers, and perhaps eventually
to the entire schooling systems., The fact is that
sometimes these mild comments though not intentional
may act with powers of suggestion on the self-appraisal
of the children we teach., While it is possible to help
children with poor self ratings to gain in their owm
estimation, some ill-considercd comments may lead to
damaging results in their personaties eventually to

their malad justed behaviour.

Imglication for Education

The study of the psychology of the self unforlds
to the teachers and parents how environmental influences
can be planned especially in the younger days of the
child, so as to help them to develop a mature personality.
Care should be taken of the children who tend to
underrate their potentials and abilities in academic
performances by bringing them into a suitable teaching
environment by minimal steps in learning so that
success at every step can carry them forward. Once
they realise that they are also able to cope with the

challenging situations of learning they will change
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in their own respeciive estimctions of themselves as
regards their abilities. Children who are over
estimators should be confronted with task or lesscag
of such sort so that they realisc that they have their
limitations. Further, the ideal-sc¢lf of children can
be shaped in such away that the ideals are realistic

for them to achieve and not sheer fantasies.

Summar

The discussion above have revealed that self-
concept is acquired through the socialisation process,
The discussion has been concerned with the formation
of the self or the self-concept of an individual, and
various theories have been discussed to explain the
formation of the self-image, self-esteem, ideal~self,
the 'I' and 'me', and the 'generalised other', It has
been shown in the discussion how an awareness of the
underlying factors influencing the self-concepts of
children can lead the concerned teacher to shape the
personalities of children towards normal development.
The findings from the various experiments discussed
have shown how the self-concepts of children can ba
changed towards reality to the advantage of the
children and their teachers. Importance of the ideal-
self has been pointed cut as it helps thc aspiring
child to get on in life and be happy without any

manifestations of neurosis or maladjustment in behaviour,
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It has also been noticed that the self is learned,

the self is organised, and the self is dynamic.
Finally, the discussion has thrown some light to the
fact that the development of self-concept takes place
in phases and that self-concept is organised and
dynamic. In similar vein, the role of the significant
others i.e. parents, teachers and friends in the
formation of a child's self-concept has also been

advanced,
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Allo AL nYl UINESE>

From the foregoing review of the relevant
literature the aims oif this study were to findou: =000
the self-concepts of children in the last class (cleass
six) of primary schools in Nigeria and the aims were
based upon finding of the totality of the self-conceptis
of children and noting their differences if any, from
what their teachers feel about themselves. From these
objectives, the aims can be broadly divided into
categories:

(a) The self concepts of the children shoulcd

have a positive ~orrelation with their scool
achievemenis,

(b) There should be no uifferent between theiz

self-concept assessed by the children =-° %3

wia

self-concept of theirs as assessed wise D7

the teuchers.

From the above aims the following hypothesis of

the study are stuted:;

45



(i)

(ii)

(1di)

ke

Hypothesis I: There will be a positive

correlation between the academic self-concept
(ACD) of the children and their achievements
in the school subjects.

Hypothesis I1l: There should be a positive

correlation also between their non-acadeniic
self-concept (NACD) and their school achievew
ments.

Hypothesis I11: There would be a positive

correlation between the total self-concept
(TOT) of the children and their school

achievements,



ChakFTed IV

EAFenIMENTAL RETHOOOLOGY

{(a) The Sample

The present sample of this study was obtained
from the last class of Local Education Authority (LZA)
primary school Samaru - Zaria in Kaduna State. Tne
sample consisted of 52 boys and 58 girls totalling 110
children. The empirical nature of the study was
satisfied as the entire population of the school last
class (class six) was taken in the sample and the study
was aiming to find the relationships mainly of their
self-concepts with their acadewmic achievements, Further
Dy the age when the child arrives at the last class of
primary school it is reasonable to belief that they
attained some forms of stability in their self-concepte.
Also the class masters of the primary school have the
mowledge of the children performances in the school,

their relationship with their peers and parents as well,

47
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(b) Test Used

The investigator used the pre-adolescent self-
concept scale H.W. Marsh, J.%W. Parker and I.D. Smith
(1983). 1t consisted of 72 items which could be
responded to in the form of Likert type of responsgos
as false, mostly false, sometimes false, sometimc true,
mostly true, and true. The items were scored accoxrding
to the responses falling in one of the five altern=tives
ziven, The scores of the positive items ranged from
1 - 5 and for the negative items it ranged from 5 - 1,

The scale was divided into 7 categories of physical
abilities/sports, physical appearance, relationship
with peers, relationship with parents, reading,
mathematic and the school subjects. Items of the
categories werc then randomiscd and given to the
children to respond. ' There were also some transformed
scores obtained from the responses by totalling the
children's scores on the physical ability, physical
appearance, relationship with peers, and relationsihip
with parents, calling the total scores as the non-

academic self-concept (NACU). The total children's
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scores in reading, mathcematic and the school subjeccets
wes given the name as academic self-concept (ACD) and
was used as such, The total of NACD scores and ACD
scores, being the total of the 7 categories of scores
of the self-concept questionnaire was called as the
total self-concept scores (TOT). All these scores
were used for the purpose ol this type of research.

The investigator also approached the class masters
and were fully informed of the purpose of the resccrche
The teachers were requested to fill in a rating scale
of 9 points (1 - the lowest and 9 - the highest scores)
in their ratings. The rating scales were obtainca
from the teachers of all the 7 categories of the s2lfw-
concept questionnaires. From their rating scales,
transformed scores for the NACu and ACD were obtained
tnd then the TOT was calculated. 1In short the investie
gator obtained a parallel picture of the self-concept
of the children given by their class masters.

Next, the investigator obtained responses of the
children as far as their "intellegence" (lon-verbal
rearing) was concerned. For this purpose the investi-

gator used the pictorial test of aH4 part II,
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(Alice, Heim 1970). This test was necessary inorder
to see the extend-of corrclations of "intelligencz®
with the various attainment, Lastly, the investicator
obtained the children's school marks of the precccding
term prececding terminal examination in mathematic,
English and the social studies both in percentages,

(c) Scoring of the Test

The investigator scored the children's respongsag
of the self-concept questionnaire according to t. .o
rosponses falling in 5 alternatives for each of the
items. For the positive items the alternatives' Doxes
were to be scored as 1, 2, 3, 4 or 5, and for the
negative items the scores were 5, 4, 3, 2 or 1. The
boxes were set at false, mostly false, sometime truo,
mostly true and true. The score of each of the 7
categories were total separately and the total scores
of physical ability, physical appearance, relationship
with peers, and relationship with parents were total
as to give the Non Academic Self-concept (NACD) of the
children., The total of the scores of reading
mathematic and school subjects categories yielded the
academic self-concept (ACu) scores of the children,
The total self-concept scores (T0T) was obtained as
the total of both NACL and aACu scores.

Teachers ratings in the 9 points scale for all

the 7 categorics of the self-concepts obtained by the
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investigator seponrately on the rating scale and fronm
the teachers ééting tine itransiormea scores of thoir
Both NACD and ACD together with TOT were also obtained,
The investigator scored the responses of the‘
children to the AHY part 11 test. For every corruct
answer the children were given a score of 1 ignoring
the wrong answers. Lastly the school's marks of <the
previous terminal school examination of the children
in mathematic, English and social studies were also

obtained.

(d) Data Matrix

The data matrix of *this empirical study congigstod
of the children's sex, and thc sceres in the selfs
concept scale, teachers, ratings scalc, the transformaed
scale of NACD, ACD and TOT, from both the childrenis
responses, the teachers r.tings and the school marks
on the terminal examination in percentages of mathematic,
English, social studies and the overall mean of the
school achievements.

The next chapter deals with analysis of the data

results, and the discussions following the result,



CHAFTER V

ANALYSES CF DATA AMY mabULT

The investigator used Ahmadu pello University,
Computer Services to do this statistical analyses of
tiis investigation. SP3S computer programmes were
used for the analysis of the data matrix in this
research. At first the means and the standard deviations

are reproduced below in Table 5.1 as follows:
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Table 5.1

Means and Standard Deviations of Varisroles
(N = 1103 Boys = 52; uirls = 58)

= — ! s Te = Vool Sels
. ean . M SeZa |
VAKIABLES | PeSl s.p. | oAl Total Total

e &

Physical ability Fal 30.14) 9.09|28.95 027 |27255] 9.53
Physical appearance|PAPI 35.39] 8. 54]135.56 Ce32|35.48]| 8.47

-

Relationship with

peers - RFRI 34.52: ?-10.33.Q4 { 6,05 i33.98! 7.58
Relationship with | . : 1 ) :
parents - RPI 36.85- 5.34:36.76 + 6.78-36.81. 6.06
. ; . : . >

Heading - ' RGI 3?.54i 5.26;38.85: 5.55:32.20; 5.41
Mean of (PAI, PAPI,

RPRI, WKPI) -~ MI  33.59)10.98[33.92 | 12,5%(33.76]11.26
School Subjects 58I 39.42] 5.11|38.14 501C[38.78] 5.11
AHA4 - AH4 13.14)] 4.88]13.45 5044 [13.30| 5.16

Fhysical ability,
Teachers rating - FA2Z 4.56| 1.42| 4.00 105 L4281 1.44

Fhysical appearance
Teachers rating FAP2 5.14)| 1.37] 5.85 152 | 5450| 1.45

Relationship with
Peers Teachers \
rating - RFRZ2 3.84] 1.41] 3.52 146 3.66] 1.44

Relationship with
parents Teachers

rating - RF2 5.14| 1.51| 5.10 1.68| 5.12| 1.60
Reading, Teachers

rating RG2 5.06| 1.71| 5.17 1.75| 5.12] 1.74
Mean of (PA2-RP2),

Teachers rating M2 5.09} 1.59| 4.93 1.54] 5.01] 1.57
School subjects

Teachers rating SS2 4.97| 1.45] 5.31 1e52| S5e14] 1.49

Mathematic (School
scores 40.00(24.87{41.37 | 26,02]20,69] 25.45

! 1 !
. .
45.26 ;| 27,62 42461} 26473
! 1
Social Studies ! !

i )
T R
(School scores) ’ 5740 24.35‘51.5?' 26.5%[?4.49|25.47

English (School
scores)

*‘ﬁ
W
a
o
1
o
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.
o
A
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In the above table the means for the boys and
the girls and their respective standard deviations
are shown. 1In addition the overall means and its
corresponding standard deviations for the sexes
talten together are alse shown. The result will be
used to see the significant differences between these
twe means by appropriate statistical analysis later

on in this chapter.

Next, the inter-correlations of the data matris:
was found by applying pearson's correlation computer

programme are given below in table 5.2 as follows:
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E:

Relationship with Peers RPRI 1.00

38 3

Relationship with parents RPI 1,00 Yok
Reading RGI 1.00 o
Mathematics MI

School Subjects SSI

Mean of (ral, FAPI, RFE, RFI) M21
Mean of (BG, MI, S8I) li22

Mean of PAI, PAPI, RER, KFI, RG], MI, SSI) M23
AH4 ol oS

Thysical ability (Zaechers' rating) (PA2)

Fhysical appearance (.sachers rating) PAP2
Relationship with Peers (Teachers rating) RPR2
Rel:tionship with Parents (Teachers rating) RP2
Reading (Teachers' rating)(RG2

Mathematies (Teachers'! rating) M2

School subjects (Teachars rating) SS2

Mhena of FA2-RF2) Tecchors rating

Mean of (RG2-SS2) Teachers ratinge

Mean of (PA2-552) Teachers rating

Mathematics (M3, Schocl Scores)

English (School scoras)

Social Stucies (School scores)

Mean of School Scores

S88I School Subjects
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x
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x
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x signifies F¢ .05 of 108, for a two tailed test,

xx signifies Fg .01 df 108, for a two tailed tast,

xxx signifies P4 .001 df 108, for a two tailed test,

From the correlation matrix above the following

significant correlations at their respective levels

are noted as follows:

1a

Physical ability correlated significantly

at .001 level of confidence (Pg .001, df =
110-2 = 108, for a two tailed test) with
mathematics and mean of non-academic self-
concept (NACD); and it also correlated
significantly at .01 level of confidence

(PL 01, df = 110-2 = 108, for a two tailed
test) with their scores in mathematics and
their social studies scores, and it further
correlated at .05 level of confidence (P« .05,
df = 110-2 = 108, for a two tailed test) with
relationship with parents, reading school
subjects, mean of academic self-concept (ACD),
teachers rating of physical ability and theixr

scores in English. ,.:.9'75"
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Physical appearance correlated significantly et
.001 level of confidence (Fg 001, df = 110-7 =
108, for a two tailed test) with school subj:2cis,
mean of non-academic self-concept (TOT); and it
also correlated significantly at .05 level of
confidence (Fog_ .05, df = 110-2 = 108, for a two
tailed test) with relationship with parents,
reading mean of academic self concept (ACQ), A“L,
teachers rating for reading and the mean of
academic self concept (aCu).

Relationship with peers correlated significantly
at .001 level of confidence (P& .001, df = 1ilm?2 =
108, for a two tailed test) with relationship with
parents, mathematics, mean of non-academic sclf~-
concept (NACD), mean of academic self-concept
(ACD) and mean of total self concept (TOT), and

it also correlated significantly at ,01 level of
confidence (P&L 01, df = 110-2 = 108 for a two
tailed test) with reading, school subjects and
teachers rating for mathematics and it further
correlated at .05 level of confidence (Pg_«05, df
110-2 = 108 for a two tailed test) with AH4 and
teachers rating of relationship with peers,
Relationship with parents correlated significantly
at ,001 level of confidence (P« 001, df = 1102 =

108, for two tailed test) with mathematics,
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school subjects, mean of non academic self-concept
(NACU), mean of acudemic self concept (ACD), and
mean of total self concept (TOT), and it also
correlated at ,05 level of confidence (P .05,

df = 110-2 = 108, for a two tailed test) with
reading, AH4, teachers rating for relationship with
poors, mathematics, and mean of academic selfw
concept (ACU).

Keading variable correlated significantly at 001
level of confidence (PZ£ .001, df = 110-2 = 108,

for a two tailed test) with mathematics, meen of
non-academic self concept (NACD), mean of acuzdemic
self concept (ACD), mean of total self concept
(TOT) and their scores in English, and it also
correlated signiticantly at .01 level of confidence
(PL£ .01, df = 110-2 - 108, for a two tailed test)
with their scores in mathematica, and it further
correlated significantly at .05 level of confidence
(Pg +05, df = 110-2 = 108, for a two tailed test)
with school subjects, teachers rating for reading,
mathematics, mean of academic self concept (ACD)
and overall mean of school scores.

The mathematics scores corrclated significantly

at .,001 level of confidence (PL .001, df = 110=2 =
108 for a two tailed test) with mean of acacenie
self concept (ACD) and mean of total self concept

(T0T), and it further correlated significantly at
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.05 level of confidence (P ¢.05, df = 110«2 = 100
for a two tailed test) with school subjects and

teachers rating for mathematic.

The school subjects scores correlated significently
at .001 level of confidence (P¢ -001, df = 110-2 =
108, for a two tailed test) with mcan of none
academic sclf concoept (NACD), mean of academic

self concept (ACD), mean of total self concept

(TOT) and their scores in social studies, and it
also correlated significantly at .05 level of
confidence (PL .05, df = 110-2 = 108 for a two
tailed test) with teachers rating for relationsghip
with poors, mathematics, their scores of mathematics

English and the «verall mean of school scorcgo,

The children's non-academic sclf concept (MNACD)
correlated significantly at .001 level of conficence
(Pg -001, df = 110-2 = 108, for a two tailed test)
with mean of academic self concept (ACD) and mean
of total self concept (T07), and it also correlated
significantly at .05 {RgL .05, df = 110-2 = 108,

for a two tailed test) with AH4, teachers reating

for physical ability and relationship with peers.

Children academic self concept (aCD) correlated
significantly at .001 level of confidence (F "301,
df = 110-2 = 108, for a two tailed test) with mean

of total sclf concept (TOT) and it also correlated
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at .05 level of confidence lpcm.os, df = 11C=% =
108, for a two tailed test) with the mean of the

overall school subjects scores.

10 Children's mean of total self concept (TOT)
correlated significantly at .05 level of confidencc
(PLLO5, df = 110-2 = 108, for a two tailed test)
with teachers rating for relationship with peers

and their scores in English.

11. Children's AH4 scores correlated significantly
at .,001 level of confidence (P.01, df = 110-2 =
108, for a two tailed test) with the children's
scores in mathemetics, and it also correlated at
«01 level of confidence (¥ .01, df = 110-2 =
108 for a two tailed test) with the tcachers
rating for physical ability, mcan of non-academic
self concept (NACD) and mcan of overall school
sub jects scores, and it further correlated at .05
level of confidence (P& .05, df = 110-2 = 108,
for a two tailed test) with teachers rating for
relationship with parents, recading, school subjeots
mean of academic self concept (ACL), mean of total
self concept (TOT) and their scores in English

and social studies,

12. Teachars rating of the children's physical ability

correlated significantly with the teachers roting
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of physical appearance, relationship with pecrs,
relationship with parents, reading, mathematics,
school subjects, mean of non-acadewic self
concept (NaCD), mean of acadewmic self concept
(#CD), mean of total self concept (TOT), their
scores in mathematic, English, social studies,

and overall mean of school subjects scores.

The teachers rating of physical appearance
correlated significantly at .001 level of confidence
(PL.001, df = 110-2 = 108, for a two tailed test)
with teachers rating of reading, wathematicso,

school subjects, mecan of non academic self

concept (NaACD), mean of academic self concept (ACD),
mean of total self concept (TOT) and their scores

in English, it also correlated at .01 level of
confidence (P .01, df = 110-2 = 108, for a two
tailed test) with the scores in mathematics, and

it further correlated at .05 level of confidence
(P& +05, df = 110-2 = 108, for a two tailed test)
with relationship with peers and the overall mean

of the school subjects scores.

The teachers rating of the relationship with
peers scores correlated significantly at .001,
df = 110-2 = 108, for a two tailed test) with
teachers rating for school subjects, mean of non

academic self concept (NACLD), mean of academic pelf
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concept (ACD) and mean of total concept (TCT),
it also correlated significantly at .01 level of
confidence (kg 01, df = 110-2 = 108, for a two
tailed test) with teuchers rating for reading,
and it also correlated significantly at 0,5 level
of confidence (PZ£_ .05, df = 110-2 = 108, for =

two tailed test) with teachers rating for relation-
ship with parents, mathematics and their scores

in social studies and the overall mean of the

school sub jects scorese.

The teachers rating of the rclationship with
parents correlated significantly at .001 level of
confidence (PL.001, df = 110-2 - 108, for a two
tailed test) with teachers rating of school subjects
mcan of non academic self concept (NACD), mean of
total se¢lf concept (TOT), their scores in social
studies and overall mean of the school subject
scores; it further correlated significantly at

.01 level of confidence (PZ .01, df = 110-2 = 108,
for a two tailed tcst) with their English scores,
and it also correlated significantly at .05 level
of confidence (P .05, df = 110-2 = 108, for & two
tailed test) with teachers rating for reading,
mean of academic self concept (ACD) and the

children scores in mathematics.
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16. The teachers rating of reading scores correlated
significantly at .001 level of confidence (Fg_«001,
df = 110-2 = 1008, for a two tailec¢ test) with
teachers rating for muthematics, school subjects,
mean of non academic self concept (NaCD), mean of
academic self concept (ACU), mean of total self
concept (TOT) and their scores.in mathematic,
English, social studies and overall mean of

school subjects scores.

17« The teachers rating of mathematics performance
correlated significantly at ,001 level of confidence
(F .001, df = 110-2 = 108, for a two tailed test)
with the tecachera reating of school subjects,
mean of non acadc nic self concept (NaACD), mean of
academic sclf concept (4Cu) and mean of total
self concept (TOT), it also correlated signifi-
cantly at .01 level of confidence (P&L .01, df =
110-2 = 108, for a two tailed test) with children's

scores in English.

18. The teachers rating of the performance in the
school subjects correlated significantly with
their ratings of mean of non academic self conecept
(NACD), mean of academic self concept (ACD), mean
of total self concept (TOT), their scores in
English, social studies, and overall mean of

school subjects scores at .001 level of confidence
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(Pg -001, df = 110-2 = 108. for a two tailed test)
and it further correlated significantliy at .01
level of confidence (P«L .01, df = 110-2 = 106,
for a two tailed test) with their scores in

mathematics.

The teachers rating of the non academic selfl
concept (NACD) correlated significantly witi the
rating of the mean of academic self concept (4iCD3),
mean of total self concept (TOT), their scores

in mathematic, English, social studies and the
overall mean of the school subjects scores at

«001 level of confidence (P« .001, df = 110=2 =

108, for a two tailed test).

The teachers rating of the children's academice
self concept correlated significantly with mean
of rating of total self concept (T0T), the
children's English scores, social studies scores
and overall mean of school subjects scores at
«001 level of confidence (P .001, df = 110=2 =
108, for a two tailed test), it also correlatod
significantly at .05 level of confidence (P «05,
df = 110-2 = 108, for a two tailed test) with

the children's scores in mathematice.

The teachers rating of the total self concept
(TOT) correlated significantly at .001 level of

confidence with the children's performance in
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mathematic, £nglish, social studies, and overall
mean of the school subjects scores at .001 level
of confidence (Fg .001, df = 110-2 = 108, for a

two tailed test).

The children's performance in mathematic correlated
significantly at .001 level of confidence

P £.001, df = 110-2 = 108, for a two tailed test)
with their scores in English and overall meen of
the school subjects scores; it also correlated
significantly at .05 level of confidence (PZ .05,
af = 110-2 = 108, for a two tailed test) with

their scores in social studies.

The children's performance in English correlsatoed
significantly at .001 level of confidence
(PL.001, df = 110-2 = 108, for a two tailed test)
with the overall mean of the school subjects
scores, and it also correlated significantly at
«01 level of confidence (Pg .01, df = 110-2 =

108, for a two tailed test) with the childrenis

scores in soclial studies.

The children's performance in social studies
correlated significantly at .001 level of confidence
(P £,001, df = 110-2 = 108, for a two tailed test)

with the overall mean of the schocol subjects scores,
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Analysis of Variance

The investigator with the help of the computer
programme worked out the analyses of variance SPS5 ol
the different of the means of the various variables used
in the study and only the significant results are
reproduced below. Table 5.3 reproduces the analysis
of the variance results of the tecachers' ratings of

physical appearance as follows:

Table 5.3

Analysis of Variance PaF2 (Physical Appearance
Teachers rRatings

N = 110
Mena Boys: 5.14

Mean Girls: 5.85

Groups Sum of Mean of | Degrees of F P
Square Square Freedom

Cetween

Shoans 13.830 13.830 1

Vithin

groups 227.661 2+110 108

Total 241.491 - 109 5.561] 012

From the above table it is clear that the Girls
rating weye significantly better than the boys' ratin

at 0.5 level of confidence.,
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Table 5.4

Analysis of Variance HGI (readaing Ferformonce)

Table 5.4 reproduces the analysis

reading performance.

N = 110
Mean Joys: 37.5h
Mean Girls: 38.85

of the pupilot

- e - .

Groups Sum of Mean of PDegrees of F P
square square Freedom

Between

Erangs 159.188 159.189 1

Within

groups 4104%.156 38.002 108

Total 4273.355 - 109 4.452] 037

It is clear from the above table that the Girls

have significantly better perf{formancce than the boys

differing at

«05 level of confidence.
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Table 5.5

snalysis of Variance $52 (& sub j
il il e (5chool sub jects

N = 110
Mean poys: 4,97
Mean Girls; 5,31

Table 5.5 shows the analysis of variance results

of the teachers’ rating oif their school subjects

performance as follows;

Groups Sum of Mean of | Degrees of o
square square Freedon ¥ ¥

Between

o8 11.065 11.055 1

Within

s 217.853 2.017 108

Total 228.918 - 109 5.486] +0210

From the above table it is clear that the Girls?
rating were significantly better than the Boys raling

at .05 level of confidence.

Discussion of the Hesults

This research consisted of getting all awarceness
of the self concept responded by the primary six school
children themselves and #lso together with teachers
ratings on it and finally obtaining their school nmaxis
in mathematic, English and social studies. The self

concept questionnaires consisted of seven categories



69

of questions of which mean of physicsl ability,
physical appearance, relationship with peers, rclation=-
ship with parents, formed the non-acadeuic self-
concept (NACD) and mean of reading, mathomatics and
school subjects formed the academic sc.f concept (ACD),
while the mean responses of all the seve2n categories
forming the total self concept (TOT). In the similar
way, the NACD, ACD and TOT parts of the self concept
from the teachers rating were calculated. Besideca,

the percentage scores of the children “n mathematio,
English, social studies were obtained and the mean of
the school subjects scores (MS) was also calculated,

Firstly, the boys' and girls' scores were recorded
separately and their means and standard deviations
were also calculated. Apart from the English and
social studies scores the other score means of both
the boys and the girls are more or less same and hence
it will be a fair conclusion from these table that
the children did not differ between the sexes very much
as it can be intepreted from the result of the means
of table (table 5.1).

Then inter correlation of all the variables for
the boys and girls together were done {(table 5.2), and
comment on these correlations have alreuady been mode
before. The non academic self concept (MNaCD) of the

children correlated among others with the teachers



70

ratings of relatiomsbip with peersa, teacaners ratings
of mathematic and the mean of school subjects scores
(Vide (VIII) of A%4). On the basis of these significant

correlations, hypothesis 1 is supported.

The academic self concept (aCJ) of the chilaren
correlated among others with the teachers ratings of
the relationship with peers, teachers ratings of
mathematic (Vide (IX) of all above), further it
correlated with all the school subjects scores wnd
the mean of the school subjects scores. (On the basis

of these similar correlations hypothesis II, of this

research is supported.

The total self concept (TOT) of the children
correlated with the teachers ratings of the relatiouship
with peers and the English score (Vide (X) of the above).

Cn the basis of this correlations hypothesis III is

supported.

AH4 scores correlated with teachers ratings for
the relationship with peers, teachers rating with
relationship with parents (vide (XIX) of the above),
and it further correlated with teachers ratings of
school subjects, mean of total self concept %teachers
ratings or mean of school subjects scores, the scores
in mathematics, English, social studies and the overall
mean of the school subjects' scores. OCn the basis ol

these correlations hypothesis I is supported.




Teachers ratings of the non academic self concept
(HACD), correlated significantly among others with the
teachers ratings in reading, school subjects, mean of
total non academic self concept (NACD) and the mean of
the school subjects (Vide (XX) of the above) it furthex
correlated significantly with their English scores,

social studies scores, mathematics scores a«nd the mean

of the school subjects. On the basis of this hypothesis

Il is supported.

The mean responses of all the non academic self
concept (NACD) correlated significantly with the scores
of mathematics scores of English, social studies scores
and the mean of the school subjects (Vide (XI) of the

above). On the basis of this hypothesis IV is supported.

The teachers ratings of the academic self concept
(ACD) correlated significantly among others with the
total mean of the teacher ratings in non academic
self concept (NACD), the mcan of teachers' ratings of
the school subjects (Vide (XII) of the above), it also
correlated significantly with the scores in all the
school subjects and the mean of the school subjectise.
On the basis of this hypothesis IV is supported,

The investigator was then interested to look at
the result of table 5.1 to see if the boys and the
zirls differyed significantly in their means of the

scores of the variables of the study. Table 5.3 showed
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that the girls performed significantly better in the
teachers ratings of physical appearance than boys.

Table 5.4 showed that the girls performed
significantly better in reading then boys.

Table 5.5 showed that the girls also performed
significantly better in tecachers ratings of the schoocl
subjects than the boys.

These differences in the performance between the
boys and girls could be real differences in the
performance in those subjects of the boys and girls
which the table (Table 5.1) could not established,
This study is however not concerned with the differences
in these performances of the boys and girls and no
hypothesis was therefore formed out of it.

The results of this investigation have shown
enough evidence to support the hypotheses of this
research and have pointed out the importance of the
self concept, NaACD and TCT, in Education.

The next chapter deals with the critique,

conclusions and recommendations of this study.



CHAPTER VI

CHRITIQUE, CONCLUSION 4ND RECOMMENDATIONS

Critigue

The non-academic self-concept (NACD) of the
students correlated at .001 with teachers rating of
NACD and it also correlated from r = 092 to r = 053
with mathematics, English and social studies and it
further correlated from r = .104 with mean of overall
school scores. The ACD of pupils correlated with
teachers rating r = .026, and from .121 - .115 with
academic attainment. The total self-concept to the
pupils correlated with teachers rating r = .123 and

from .028 to .132 with academic attainment.

From the correlation above which are all
significance we get a fair picture of the construct
validity of the instrutment and we noticed that the
total self concept of the students correlated both
with the teachers (r = .039) rating of self-concepts
to from overall school performance, the validity
coefficient for their English performance being

maximal at r = .091.

The construct validity of the instrucment

therefore has been fairly established at r = <137
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(significant at .003 level of confidence df = 110=2 =
108) . On the academic ability the total self concept

of the pupils correlated significantly with mathenatics,
English, social studies and the overall school mean
ranging from 091 - .109 and there by explained tha

validity of the instrustment responded to by the pupilse.

The analyses of the variance results showed &
significant difference in the teachers rating of the
self description guestionnaire (5DQ) from the pupils
responses of the boys and girls in physical appearance,
raqéing, and the school subjects., Showing that the
ég%ig obtained significantly high scores than the si;ia-
These difference could be very real differences between
the sexes of the sample and no comment seem to be
necessary. Now it is necessary for the investigator

to talk about the experimental validity of this research

which is undertaking.

Campbell ( 1969) says of the extermal validity i.e.
the representativeness of the finding of this research
to wider area outside the sample undertaken by saying
that if external validity cannot be assured can be
sacrify for the researcher. This research was based
on the empirical sample which was not representative
of any population outside and what is found were true

for the sample has to be checked for its own internal
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validity be examining the various internal validity
factors one by oneces The sample consisted of 110 pupils,
boys and girls who were present for the investigctor to
response to guestions throughout the investigation
periods There was fio case of experimental mortality
and hence that intermal validity factor was none
existence. On the question of reactive responses coxo
was taken to get the trueful answers on the SDQ and
hence the risk of getting reactive responses either
from the pupils or the teachers concern werc minimun,
Cn the question of history the factor does not arise
since the experiment was finished in one sitting and
the history factor did not change. The same arguement
goes to maturation factor of the internal validity

and can be safely held that intermal validity factor

of history and mature were also none existence. The
investigator has no trouble in scoring their responses
and to get the teacher ratings and the school scores
and hence there was no factor of experiment decaye.
Speaking about the last factor of internal validity i.e0.
statistical regression of the mean, it can be safely
say that the investigator did not look in his sampling
any choosen criteria for selection of the extreme group
in which case the statistical regression of the mean
could have maximul, and hence on this ground it can be

safely held that the statistical regression of the mean
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factor was not active in this research, Summerising
therefore it can be said that the research is

internally valide.

Conclusion

1« The self description questionnaire is a
valid instrutment to find the non-academic
self-concept, the academic self-concept and
the total self-concepts of the pupil who
were in the last form of primary school,

2. The construct validity of the instrutment
in the categories of NACD, ACD and TOT has

been established.

3. /Ihe"?ETIEIf?“oqgfficient of the instrutment
ff for the academic ability of the pupils ranged,
\
from for the academic performances

/

\ of the pupils. /

\\_H

‘-_‘-“_‘——--_ ..
Recommendations

This study has highlighted the formation of the
self or the self-concept of an individual, and various
theories have been discussed to explain the formation
of the self-image, self-esteem, ideal-self, the 'Ii
and 'me' and the generalised other. The parents and
teachers should see to it that environmental interactions
is planned especially in the younger days of the child,

80 as to help them to develop a mature personalitye.
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Care should be taken of the children who tend to
underrate their potentials and abilities in academic
performances by bringing them into a suitable teaching
environment by minimal steps in learning so that

success at every step can carry them forward. Once

they realise that they are also able to cope with the
challenging situations of learning they will change in
their own respective estimations of themselves as
regards their abilities, Children who are overestimators
should be comfronted with tasks or lessons of such sort
80 that they realise that they have their limitations.
But nothing should be done during teaching with the
objective of defeating these children in their entexr-
prises, but only to make them aware of their limitations
in their capabilities., The teachers should always plan
their strategy of teaching in such a way that is most
suitable to the needs of the children of the above typese
Further, the ideal-self of children can be shaped in

a such a way that the ideals are realistic for them to
achieve, and not sheer fantasies., Every teacher is a
counsellor of his children, he can make use of properly
planned strategies in teaching to keep the children
motivated to strive for these ideals for themselves which
are not too unrealistic for them to aspire for. It has
been further noticed that the self is learned, the solf
is organised, and the self is dynamic. Many of the

aspects of knowledge of this part of the text are useful
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guidelines for the school counsellor in his trouble
shooting activities of various kinds, though it must
be borne in mind that the counsellor's role is not
mainly trouble shooting as proper planning of the
environmental interaction in the home and school of

a child will minimise these cmergencies,

The school administrators, ministry of education
in the country and the local education authorities
should always take keen interest in this type of
important research for effective planning and school
management. This is because the psychology of self~
concept concerns the individual and his interaction
with others, this area comes under the broad spectrum

of socialisation of the child.
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APPENDIX 1X
NON-VURDAL RTALCCHLING TEST (A4 PART IX)

In the test that follows y0u will find some items which are 1n
the form of picturcs. The ftems are there to test your understanding

\ of some sort of relationships botween the pictures of every item,

I The right answer is onc of the five alternatives glven for every

\ question. These aldernative marked 3,2y 3, 4 and.5, Wwhen you find

l the correct answer, writc the NUMBER of the correct alternative in the
space provided at thc right hand marxgin of the test. The test 13 not

difficult; though the questions bocome difficult gradually. If you find
4

/any item to be difficult, then do not waste time ~n it; proceed to the
4

/ following onas. Thurc will be 10 minutes nnly for you te comnplcte this
A

- test, Please remember that very few can complete the test in 10 minutes.
| So do not worry,

\ Now turn thc page and let us look at the examples.
1

l Item No. 1 has the correst answer as Ns. Ao

! Item No. 2 hes the Corrcct answer as No. 2,

D@ .YOU UNDERSTAND?Z
W11l you now work out the items 3 to 10. When you firdshed I shall tell
|

you the correct answers and please check,

Studoent's Name:

Form or Class:

Sex: Py

Scherol:

—————————
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