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ABSTRACT

It is the desire of every society to devel op
econom cally. An inportant factor contributing to
econom ¢ devel opnment is econom c know edge possessed
by the citizens within a society. Realization of
this, therefore, places enphasis on econonic
educat i on.

This study was designed to assess the econonic
literacy of educated Ni gerians (those with university
education). However, to avoid the confoundi ng
i nfluences of extraneous factors, such as working
experience, Nigerian undergraduate students in their
final year were studied instead of the graduates.

A stratified random sanple of 200 students participated
in the study. A test of economic l|iteracy was

devel oped and adnministered to the finalists and the
freshnen - those just beginning their university
education, used in this study as a control group.

In addition to the test which neasured economc
literacy, questionnaires were also admnistered to
col | ect personal data.

Factors suspected to contribute to economc
literacy were also investigated. These include ngjor
field of study, sex, age, level of formal education
in econom cs and previous working experience.

The findings indicate that university education

affects one's economc literacy irrespective of the



The findings indicate that university education
affects one's econonmic literacy irrespective of the
field of study. University life offers the opportunity

for one to be nore literate in economc matters.

However, sone disciplines contribute nore to economc
literacy than do others. For exanple, professional
science students are better than arts students in
economc |iteracy.

Sex differences in economc literacy are found
only anong freshnen. Uni versity education neutralizes
the sex effect, hence, anong finalists, neither
femal es nor nales can claim superiority in econonc

knowl edge. Age does not have any influence on economc

[iteracy.

Economc illiteracy anong educated N gerians
shoul d be given paranmount attention. A council to
deal with the problem nation-w de should be set up.

A core course in economcs and sociology title "N gerian
Probl enms” to be taken by all Nigerian undergraduates,
irrespective of field of study, is also recomended.

The curriculum at the primary school I|evel should

i ncl ude business and economic ethics. Government

shoul d accel erate the production of business educators
who should play the dual-role of teaching economc

educati on and busi ness studies.
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1.

2.
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4-

ECONOMIC

EDUCATED

LAYMEN :

DEFINITIONS OF TERMS

LITERACY: This term refers to that
ledge of economics and related
skills needed by any citizen for intel-
ligent and constructive discussion of
personal and national economic issues
and for responsible participation in a
modern economy. (Technical differences
in meaning according to Bloom's Taxonomy
of Educational Objectives notwithstanding
the term will be used in this study,
synonymously with economic knowledge and

economic understanding).

CITIZEN: Anybody with university
education leading to the award of at

least a bachelor's degree.

Both educated and non-educated citizens
that have no formal training in economic

education.

UNDERC “\DUATES: All registered students for degree

courses in the university, irrespective of
rgat

are the freshmen and finalists. Freshmen

are part one students while finalists are

final year students.

xv



Chapter 1

INTRODUCTION

l.1. Education as an important Tool

The: '+ -or hing in today's world that makes
it different from the primitive world. There is
something in the modern man that makes him different
from the ancient man. Knowledge - terrestial know-
ledge, cosmic knowledge, knowledge of science,
knowledge of arts, knowledge of technology - which
brings previous imaginations into reality. Through
education, this knowledge has expanded in horizon,
increased in dimensions, and been propagated and
preserved over the centuries.

Education is the scholastic instruction, the
scientific training to bring about change = change
in culture, change in religion, change in idiosyncracy,
change in politics, change in economy. It is that
which illuminates man's mind; it promotes his life
and indeed sets man free. Locke (Ed. Scotland,1979:
p.96) in a bid to emphasize the importance of
education to man explained that:

Or all men we meet with, nine parts of

ten are what they are, good or evil, useful
or not, by their education. 'Tis that which

malac &hn rraat Al ELavav - Ry aamve Nl &

- Sases wmes Aeeste  AMLALAAANe A W WL

abilities of men is owing more to their
education than to anything else.



Man, in his world is the catalyst. He acts
and reacts to his environment. Man has the
injunction to "subdue" the earth, and ever since
man has been occupied with how to accomplish this
task. More to his experience than hunches, he
started to generalize and to discriminate based on
_the consequences of his actions. He learnt, faster
than any other animal, how to differentiate actions
and situations that are detrimental to his survival
from those that promote his life and pleasure.

This experience or knowledge was often passed from
father to son, friend to friend, and soon became

the knowledge of society. $ocieties were formed and
knitted together by common knowledge belonging to
them. Similiarity in physique was, therefore, not

a sufficient identity to belong to a society, but
the understanding of the common knowledge was
sufficient to bind the members together.

Education alters man's personality, equipping
him with the skills to discriminate and also to
generalize, and making him wiser in his conduct and
manners. The society, in turn; is influenced by
the sort of personalities it contains. A society is
distinguished as civilized because it has within it

civilized citizens who recognize the curial



importance of education as a machinery for growth '
and development. As education alters man's‘
perscnality, it consequently alters the characteristics
of a society.

The role of education in any society is seldom
debated. The controversy has always been on the
contents of education given at different levels,

No society has absolutely decided what its curriculum
should be.

The extent to whicn the objectives of school
are or ought to be contigquous to the objectives of
the society has been a ground of controversy among
the philosophers, politicians and educationists.
Mannheim (Ed. Scotland, 1979:p.242) argued that "home,
school and community ought to have a common purpose."
Eisenhower (1959: p.231) warned the Americans that:

There is no common faith, no common body

of principles, no commen body of knowledge,

no common moral and intellectual discipline.

Yet the graduates of these modern schools

are expected to form a civilized community.

Any community whose educational goals are not in
congruence with its societal goals must be likened

to a house divided within itself - its foundation

certainly, cannot stand.



Education is a reflection of its society.
Since society is faced with the problem of integrating
its citizens into a peaceful, productive and harmonious
living organisms, it is pulled between two forces -
the education to integrate a citizen and the educaticn
to create (ideas and goods). Mannheim (Ed. Scotland,
1979: p.242) advised that:

. «» « @ citizen ought to be educated both

for originality and for conformity. Stress

the first too much and foster neuroses;

over~-emphasize the second, and your society

becomes static and withered.
However, every society, be it lassez faire or planned,
capitalist or socialist, exerts some control on its
educational system in order to bring it in harmony
with the societal goals. What constitutes the
curriculum offerings of education for a society,
therefore, depends on the perceived needs of such a

society. Toward the end of 1600 Locke (Ed. Scotland,

1979) prescribed education for the English gentlem&n.
Scotland (1979: p.B8B) commented on this:

. « » Locke's intention was to produce a

properly educated English country gentleman,

interested in science and agriculture as well

as the affairs of his daily round. Such a

man would have an important role to play in

the ruling of the state. b

Locke's idea is opposed to that of Commenius

(EQ. Scotland, 1979: p.63) who had earlier advocated for
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"a state where everybody shall .learn everything of
;ubstance by all means with versatility, exhaustive-
ness and thoroughness." Commenius stressed that the
curriculum should include "all those subjects which

are able to make a man wise, virtuous '‘and pious."
However, Locke (Ed. Scotland, 1979: p.89), unlike
Commenius, did not assume that man should be omniscient
He maintained that "“our buéineas here is not to know
all things But those which concern our conduct,"

‘He went further to stress that:

. « .it cannot be hoped that pupils should

have time and strength to learn all things,

most pains should be taken about that which

is most necessary and that principally looked

after which will be of most frequent use to

him in the world.

Education has come a long way in becoming a
personal asset as well as a societal asset. Each
society is seen continually moulding its educ;tional
system to suit its intentions. As education becomes
more and more a state asset, it lays less and less
emphasis on what an individual intends to achieve
and stresses more and more what a society desires
and demands. For example, it is not acceptable for
one to want to learn astrology in a society that forbid:
terrestial exploration of any kind. Such an individual

must be either capable oflleading a revolution against

the society or of deserting the society.



With the state taking over the control of
education from private individuals and organizations,
a new responsibility has fallen on the state.

The state has to decide the contents of education
for its citizens in order to achieve a desired
-developed society. Education may have little or
nothing to say about who is regarded as a citizen
within a geographical boundary; it is, however,
expected to have much to say on the productivity
and effectiveness of any citizen within the

" boundary.

It is one thing to be a citizen, it is another
to be an effective citizen. An effective citizen
is expected to understand the forces existing within
the territorial boundaries of his state to the
extent that he can make reasonable interpretation of
such forces, and take productive actions either to
quell activity inimical to the survival of such a
state or to promote activity that enhances its
survival,

It is becoming increasingly important for every-
one in society, apart from being proficient in his
specialiied area of study, to have adequate knowledge
of his society. The adequacy of knowledge would

depend on what the state requires of an effective



-7-

citizen. At a time when preparation for effective
citizenry demanded bodily fitness, Plato (Ed. Scotland,
1979: p.12) suggested that the recipients of such
preparation (education) be sent to:

. « « master of gymnastic, in order that

their bodies may better minister to the

virtuous mind, and that they may not be

compelled through bodily weakness to

play the coward in war or any other

occasion. . . . when they have done

with masters, the state again compels

them to learn the laws, and live after

the pattern which they furnish, and not
after their own fancies.

In Plato's days, effective citizens would be
those physically fit to go to war and well grounded
on matters of law. However, Plato believed that a
group of people within the society should not be
given such training. He divided the state into three
groups - the producing, the military and the governing.
Concerning the preducing class Plato (Ed. Scotland,
1979: p.15) wrote:

There would be no specific training in

citizenship, for these members of the

community have .no voice in the government

of the state; their characteristic virture

is obedience, technically "temperance" -

to know their place and to keep it.

It should be noted that lack of specific training
in citizenship was based on the conception that the

producing class had no influence whatsocever upon the

government of the state., Today, the producing class



" controls many of the organs of government in any
state. Nevertheless, it became obvious from Plato's
writing that "education" provides for effective
Eitizenship. Today such education is not only
relevant but in some societies made compulsory not
only for the governors but also for the governed,
consumers and producers alike. An important aspect
of education which is aimed at producing effective-
citizens is economic education.

1l.2. The Place of General Economic Education

The question of whether or not economics should
"be taught to the general public is not just emerging.
Perhaps, this might be the first conscious effort

to look at this problem as it affects educated
Nigerians. Many debates have been sponsored by
developed countries such as America on this topic

" and many studies conducted, but the results are far
from being conclusive. The problem of economic
illiteracy is more relevant today than ever for two
major reasons. The first is the fact that knowledge,
more than before, is becoming more and more
fragmented and specialized (Newell and Miller, 1973),
and secondly, never before has the world experiencéd
such highly complex economic and business activities

as it is doing now (Eyster, 1958).



The critics (Eyster, 1958) of general economic
education have put forward many cogent arguments.
The first is that general economic education has
never been taught successfully to laymen using the
way adults use economic c@ncepts as the measure of
success, They, the critics of general economic
education, claim that the laymen's economic reasoning
and understanding have nothing teo deo with economic
policy which is primarily a matter of political
power, self-interest and social philosophy. To
buttress this point, the critics asked; how much has
the ‘general public economic ﬁnderstanding or lqck
of it affected Government Central Bank monetary
policies? Did the Nigerian Government consult with
the laymen before changing the colour of the naira?
None of theée decisions was arrived by a public
referendum,

Another reason adduced against general economic
education is that a little knowledge of economics is
more dangerous than the lack of knowledge of economics.
This thought is likened to an attempt to teach
the general public do-it-yourself medicine. This
type of practice, the critics claimed, would have
devastating consequences for the economy as it would

have in medicine. The critics also wondered what
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the opportunity cost of trying to teach
undergraduate non-economics major (laymen) would
be. The time that would be spent in learning
economics in the university by these students could
be used in more profitable ventures. Therefore,
economics should be left to the specialists alone.
The specialists themselves have, according to the
critics, more often than not, disagreed with one
~another over economic policies. Why should the
time of the laymen be wasted anyway?

In response to the criticism levelled against
general eccnomic education to 511 undergraduates
(laymen) , some counter arguments have been put forth
by the proponents of general economic education
(Eyster, 1958). The first is that itlis wrong to
argue against general economic education because of
the wrong or unsuccessful teaching method. There is
a difference between the content of education and
the pedagogy to impart it. No one throws away the
.content because of poor pedagcgy, but instead an
attempt is made to refine the pedagogy in order to
achieve the aim of the content, If laymen cannot
recall adequately or if they misuse the economic
concepts previously taught, could the fault not lie
.,in the manner in which they were taught rather than in

the importance of the content? The critics asked.
i
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. It is true that most econcmic policies are
not even known to the léymeh_let alone being
formulated by them. But could the layman's igﬁorance
pf economic policies not simply bé due to his lack
of general. economic knowledge? A layman without
economic literacy does not know what to look for,
and when he sées or hears he does not understand.
In a country like Nigeria where there is mobility
between the Euling class and the proletariat,.a .
iayman may find himself in a position to make5
economic policy on behalf of this country. Economic
laymen have ruled in the past but the present
complexity calls for a well informed ruier.-

As Nigeria becomes more and more developea, and
democracy is promoted, consuitations at all levels
would increase. This, perhaés, is the reason
5ehind the Babangida's regime call for public
debates on whether or no* Nigeria should take a loan
(or credit facility) froﬁlthe International Monetary
Fﬁnd (IMF), When thisloccurs, a country that is
Ideficient-in economic education would have only a -
few people participating in.the debates with the
gehneral public being indifferent spectators.

Perhaps there is nothing bad in a few making decisions,
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especially right decisions, for the nation; but it
would certainly foster more national spirit if the
general public not only understand but also
participate.

A little knowledge applied at the right time
cannot be as dangerous as complete ignorance as put
forward by the critics. The general idea of general
health education is to give little idea of medicine
to the general public. No layman is expected to know
how to perform a surgical operation, but he is
expected to be able to apply iodine on wounds and to
understand when he is told that he needs a surgical
operation. Such is the demand for general economic
education. It does not =seek to educate the general
public on the calculation of price indices or the
multipliers but to understand and rightly interprete
a price index figure,

Economic specialists often disagree among
themselves over economic policies but the basis of
.disagreement is not on their understanding of economic
fundamentals. Economic policy is governed bx forces
other than those of economics per se. Economists'
reasoning depends on their social philoscphy. For
example, a communist has as many economic policies

that he thinks are viable as his counterpart, the
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capitalist. The general public can act only
emotionally based on the eloquence of other
sentimental reasons if such public l&cks the
economic fundamentals. Therefore, the need to
equip the public with this tool of discernment
cannot be over-emphasised.

Man, to some extent, is an inquisitive being,
He seeks knowledge for the pleasure of knowing. If
general economics is not taught for any other
reason, it can be taught at least for the simple
fact that it satisfies man's curiousity in certain
areas of his life.

1.3. The Significance of Economic
Education 1n Nigeria

Development, among other things, is a function
of the human resources available in any given land.
The most crucial among the human resources is the
wealth of knowledge (and general awareness) of the
citizens in the land. BEvery dynamic society embraces
a dynamic educational system.. The curriculum offering
of such a society is continually stretched with the
aim to equip its citizens with adequate unde&atanding
that would make them effective within the society.
An area of knowledge crucial for such effectiveness

is econcmic literacy.
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To be a developed society requires knowledge,
among other things, of what economic development
is and what steps will lead to it. For a nation,
- like Nigeria, to progress as a whole and consistently
toward development, adequate economic understanding
of its citizens must be given paramount importance.

Nigeria is a society where there is available
machinery for mobility within the social stréta.
Unlike Plato's type of society, Nigeria is a state
where any one of her citizens (especially educated
citizens) could have the opportunity of directing
the affairs of the nation. An important implication
of this is the need for adequate knowledge
especially of the economic system, institutions and
economic activities of the nation as a whole by all
her citizens.
| Nigeria's philosophy of education can be
described as eclectic - while it tries to borrow
from idealism it does not abrogate the good influences
of realism, pragmatism etc. In the introductory part
of the National Pclicy on Education, Nigeria shows
the importance she attaches to education in this
statement:

The Federal Government of Nigeria had

adopted education as an instrument par

excellence for affecting national
development.
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Education is held as a means to achieve a
"desired society" that can compete with the rest
of the world in spite of constant rapid changes.
It is to this end that her National Policy on
Education (1981), in her bid to produce effective
citizéns,lrequires of her higher education to
achieve the following aims:

32(a) the acquisition, development and

inculcation of the proper value-orienta-

tion for the survival of the individual

and society.

(b) .the development of the intellectual
capacities of individuals to understand

and appreciate their environments,

(c) the acquisition of an objective view
of the local externuil environments.

All these aims require a sound understanding of the
forces, particularly the economic, operating in
Nigeria. For the survival of a national, it is
becoming more and more imperative thaﬁ all its
citizens acquire an adequate understanding of the
economic values and system. Also, to intelligently
appreciate one's environment is to intelligently
uhderstand ones environment. Lastly, objective
views either on local or national issues call for
nothing less than sound judgement based on sound

knowledge.
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l.4. Statement of the problem

There are multifarious routes to enter a
university in Nigeria for undergraduate courses.
One may pass through a formal or an informal
school system. 1In the forma} school system, one
may pass through a science school, comprehensive
school, a teacher—traininq college, a commercial
college etc., With these different routes, there
is no naticnally stipulated combination of subjects
that all university aspirants must learn except for
English language which is the medium of communication.
Thergfore, except for the courses that specificallf
require credit in economics at GCeneral Certificate
of Education (gCgE), ordinary level, no student is
obliged to take economics at the secondary school
level.

This research is intended to probe into the
area of ecconomic understanding of undergraduate
students of Ahmadu Bello Univeristy. It will examine
their background in terms of pfevious formal economic
education received, and investigate how much this
has influenced their present economic understand-
ing. It will present commonly used economic terms

and concepts to the students and look into the extent

of the students' comprehensicn and application.
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This research also intends to pfobe into the
possible variation in economic knowledge based on
the sex factor. This is an attempt to answer the
question whether or not a male undergraduate is more
'econcmically literate than his female counterpart.
One's level of academic attainment, as indicated
by his academic performances, is expected to have a
relationship with his general awareness. It is suspected
that the higher the level of intelligence the higher’
the general awareness and consequently the higher the
general economic literacy. It is, therefore, of
interest to either confirm or refute this assumption.
Working experience, for example, conducting some
business or private affairs that have to do with
banking services, increases one's chances to interact
with the economic environment. Students who have
worked before entering the university are expected to
exhibit nore knowledge in economics and business related
affairs of this nation. This research is intended to
shed light on whether or not previous working experience
of students significantly contributes to their
economic knowledge.
Another question this research intends to answer
is whether or not university education provides

opportunities for economic literacy. Based on the
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performances of students, the scores of the fresh~

| men will be compared with the scores of the fina-

;liSts.

Variation in age is expected to be a factor

affecting one's underStanding. One would want to

know whether or not the age of undergraduates affects

their level of economic literacy.

1.5. Research Questions.

This research is carried out to answer the

,. fellowing general questions:

(_a)

(b}

{c)

(d)

What is the level of econdmic literacy
of undergraduate students at Ahmadu
Bello University as measured by their
performances on the test of economic
literacy?

Are there differences in performances on
the test of economic literacy, between
students with previous formal education
and those without it?

Do students differ in thier performances
on test of economic literacy as a result

of differences in their fields of study?

What is the effect, on economic literacy
performance, of these factors; sex, age,

academic achievement, work experilence?



l.5. Ilypotheses

In an effort to investigate the amount of

economic knowledge possessed by undergraduates of

Ahmadu Bello University, the following null

hypotheses will be tested:

1.

4a.

ib,

There is no variatien in the berfér—
mance of students on a test of economic.
litéracy based on their fields of study;.
There is no significant difference

: 5
between the performance of freshmen and-:

- the performance aof finalists aon test of

economic literacy.

The students without any previous forﬁal
education in econcmics and the students
with previocus formal education in economics.
perform equally in the test of economic
literacy.

The performancé bf male students equals
that of female students in the test of
economic literacy.

There is no variation in the performance
of students on.test of economic - .
literacy based on age differences.

There is no variation in performance of
students on test of economic literacy

based on academic achievements.
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4c, There is no significant difference.

between the performance of students
with previous wnrking ecperience and . ' e
the performance of those without previcus

working experience.

1.7. Significance of the Study

|
A nation is made up of'people and the type

oﬁ people determines the type of nation. A nation
Iwﬁich consists of people that are less informed can-
not be expected to operate effectively in the modern
werld economy. '

The importahce of education in forming a desired
society is gaining grgater concern..uﬂoweﬁer, thera
:is the need to have an educational system 'that is
' more relevant to the needs of the society it serves.
Western educétion, as 1t is known today, came into
Nigeria through the British influence (Beckett and
0'Connell, 1977). The B.Litish Government was in B
charge of all its colonies and. exercised considerable
power over educational, economic and political |
affairs of its colonies. Nigeria, like many other
colonies, did not benefit from the British system of
_ education from the inception of British administration
(Fafunwa,1979) . Education was more of missionary

effort to get the heathen converted. Later, the

British administrators of the colonies found education
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an important aid to achieve their goals in the
colonies. They, therefcre, introduced the type
of education they considered appropriate for
their colonies. Today, there is need to take a
critical look at the type of educational programmes
offered in Nigeria with the aim of préducing
effective Nigerian citizens.

] Upon the attainment of independence, those
colonies, now independent sovereign countries,
ﬁave found it difficult to break from the imposed
system of education in spite of the desire of these
countries to be completely emancipated from the
colonial influence. For example, very many of the
textbooks used in Nigerian institutions are written
by foreign authors - some have little or no relevance
to the local problems. Except problems, especially
economic problems, peculiar to Nigeria are identified
.and except the strength and weakness of the present
programmes of education are appraised, both educational
efforts and the needs of the country may be on
parallel lines.

Another educational practice inherited without

‘any effort to investigate its suitability to an
infant nation is the classification of pure sciences

in one category, social sciences in another with

——
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pure arts in another category. In the developed
countries where this system originates, there are
facilities (e.g. radio, television etc.) within

the countries to enlighten the citizens.

Therefore, the level of general awareness of the
citizens of these countries cannot be expected to

be equal to that of the under-developed or developing
countries. Inspite of these facilities, it is still
required of both scientists and nonscientists to be
generally literate enough to pérticipate effectively
in the economic system of these developed countries
{Daughtrey, 1974).

Nigeria as a growing nation will benefit from
any research designed to expose deficiency within
her educational system. Growth in the economy
transcends mere material increase. It includes
increase in the general awareness of the citizens

and out of all areas of general awareness, economic
awareness is perhaps the most significant in achieving
econcmic growth.

Individual citizens will also benefit from any
exercise that reveals the inadequacy of their
~education to meet their challenges. One of the
outcomes of this research will be to draw the attention
of the general public to the implications ofieconomic

ignorance,
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Educational institutions stand to benefiE
from this research as it raises questions about
the strength and weakness of the present educational
system in meeting the economic challenges facing
the nation. Nigeria is besieged with myriads of
economic news items daily. The Nation found herself
engulfed with high technical economic concepts such
as Second-tier Foreign Fxchange Market (SFEM),
Counter-trade, devaluation of naira, International
Monetary Fund (IMF) operations, privitization of
public ventures etc. (Appendix I). Part of Nigeria's
economic predicament is the total ignorance of the
general public in this area. Educated Nigerians with
university education in non-economics-related fields
cannot be expected to effectively participate in
economic discussions and decision-making without a
basic economic literacy. A research of this nature
is inevitable if a curriculum that is relevant to
the country's needs is to be developed.

Employers of labour also will derive benefit
from a rich education that replaces employees'
prejudices with understanding, appreciation and
tolerance. Poor economic understanding on the part
of employees often result into interpersonal
disequilibrium and unhealthy working atmosphere with

serious consequences on their organisations.



One of the aims of Nigerian Educational System
demands for a core progr-.mme of studies at a
university level. The aim, as contained in the
National Policy on Education (Section 34.4), states
that:

As part of a general programme of'all-round

improvement in university education, students

will be made to take a course in history of
ideas and the philosophy of knowledge or some
other such suitable course as may be determined.

This aim requires a type of education for both
scientists and non-scientists that equips educated
Nigerians with general knowledge of the environment,
There is need, therefore, to investigate the extent
to which this is being met.

Furthermore, Nigeria is a developing country.
For her to develop in this present world demands a
broad-based educational system which would produce
broad-minded educated citizens - those that havenot
only the knowledge of their fields but alsc the
knowledge of the business and economic forces of the
country This would make them more capable in
"paddling the canoe" of the country's economy in
the right direction.

Nigerian university students are being developed

to eventually rule in different areas of the country

in the near future. Heads of various institutions
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]
are made up of people from different fields of

profession. It is not unusual to find a medical.
personnel heading a ministry either as a permanent
secretary or a commissioner; neither will it surprisse
one to see a physicist heading the country's
political system. Since such mobility is not only
possible but common to Nigeria, the education given
to her citizens requires a good amount of Nigerian
business and economic knowledge.

| It is desirable of educated Nigerians to be
able to make intelligent interpretation of
government economic measures. A large part of daily
news either in the air or in print in Nigeria is
on business and economic issues {Appendix TY
Irrespective of the discipline of the educated
Nigerian, he should be able to'comprehend the
contents. General economic education may minimise
wrong interpretation, wrong judgement and
consequently wrong actions.

In the middle of economie recession, the Nigerian
Government (1984) called on university graduates to
enter into business or to be self-employed and lean
less on the Government for employment. This presup-
poses that the graduates are literate enough in
business and economics to know what to do. There

is the need, therefore, to determine the level of
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These attitudes are in part the result

of lack of knowledge and understanding
about the American competitive business

and economic system and about the function
of government. Knowledge and understanding
will not only dispel false conceptions '
about American business and labour system
but will also alert people to their
responsibility as citizens in a democracy.
Knowledge and understanding are the keys

to defensible attitudes toward business,
government, and life. The role of economic
knowledge and understanding is tremendously
significant in providing the requisites for
attitudes toward business and labour and
government that are compatible with
democracy and free enterprise.

Lastly, Hall (1964: p.29) in a research study on
the type of education which would bring about total |
vocational competence, summarises the need to

investigate the level of economic literacy and to

take steps to enhance such level by saying:i

Vocational education is enhanced when
individuals are given opportunities to
form economic understandings which
provide the 'base' for total competence
in differing types of vocational
situations. The ultimate goal of sound
vocational education is the development
of appropriate occupational attitudes
and skills for the total world of work.
Vocational preparation should lead to a
full life, but evidence suggests that
too often it does not.

Millions of dollars and unlimited amounts
of time are being invested in developing
the nation's more valuable resource - the
human resource =~ so that individuals may
become functional 'producing units',
Throughout the process, however, relatively
little interest has been generated for
economic education which enables 'producing
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units' also to become informed knowledge-
able 'consuming units'. Failure to
understand the fundamentals of our
economic system, the intelligent use

of political rights, and the prudent
allocation of financial resources forces
many persons to settle for something less
than a full life. 1In fact, the utility
of vocational preparation which makes
possible a good income is eroded when
citizens lack economic understanding to
facilitate personal and social economic
decision making. Economic illiteracy
thus negates the value of vocational
education.

1.8, Limitations

Since this study is carried out on 1985/86
students only and since the effect of incidental
learning is not ruled out, events happening within
the society as of the time of this study can influence
students' interest in business and economic issues.
From 1979 to 1983 Nigeria was under civilian regime
with efforts from many political parties to educate
the citizens on choice making. Since then, .the country
has been under two military regimes., .The implication
of this rapid change in governments is that people
become more interested in political-ecconomic issues .
facing the nation. They get involved in arguments on
national issues and thereby educating one another on

economic issues. The factor of history may be a more



plausible rival explanation to the difference
between the economic literacy of the 1985/86
subjects and those that may be studied at a
later date.

In a research design of this nature (Static-
Group Comparison) _ where freshmen are compared with
finalists, experimental mortality can be a limitation.
However, it is not expected that economic literacy
could cause freshmen's withdrawal before the end of
the course.

Also the data on students' knowledge will be
collected through questionnaire in the class room =
under the atmosphere of test. It is unlikely that
students at this level should dread test but to the
extent that this is possible, the data may be
inaccurate.

The American National Council for Economic
Education, Form A was used as a guide in developing
a test instrument for this study. The instrument
developed may not be the best standard possible,
however, it serves as a foundation for further
development,

1.9. Delimitations

This research has been delimited to Ahmadu Bello
University, Zaria main campus students alone. The

immediate area of location of a school can have
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influence on the level of awareness of the
students. Samaru is relatively a small village
with Ahmadu Bello University being the only
significant higher institution. Samaru village

is, therefore, expected to exert little or no
influence on the students, Ahmadu Beilo University
is a typical institution in Nigeria having the

best blend of the communities existing in Nigeria
(O'Connell, 1977).

It would be cumbersome to study all the
students in every department within the University.
Courses were regrouped according to the level of
economics needed and adequate precautions were
taken to ensure adequate representation of each

group.



Chapter 2

"REVIEW OF RELATED LITERATURE

2.1. Economic Education, the Tenet of Democracy

Perhaps the greatest single factor that brought
about the realization of the importance of economics
as a subject of study was the depression of the 1930s,
According to Daughtrey (1974), economics was first
taught in America as part of a general business course.
Later it became a specialized field. At the beginning
of its introduction, it commanded quite a handsome
popularity but this later faded off to a handful few.
The fraction of the population that took a formal
course in economics was so small that it became a
serious concern to the country.

It was scon realized that the very tenet on which
the peolitical and scocial system rested was nothing more
than economic literacy of the citizen. Daughtrey (1974:
p.37) wrote that:

The concept of democracy, its perpetuation

and improvement presupposes the enlightened

participation of its citizens. But the .

sport-light of opinion from professional,

business and lay groups has in recent years

been focused on the low level of enlighten=-

ment among Americans with regard to the

economic aspects of American democracy =

a large percentage of the citizenry is said

to be economically illiterate.

While general education is a necessity for democracy

to be efficiently implemented in any nation, economic



literacy has more relevance to all the political

and social machineries within any democratic country,
As people conduct their affairs, daily making choices
both on the use of their time, money, resources or
political rights, they =zre governed by the amount of
economic knowledge they possess. Daughtrey (1974: .
p.34) also commented that:

Economic understanding is essential if we

are to meet our responsibilities as

citizens and as participants in a basically

private enterprise economy. We face

economic problems in our day-to-day lives

at every turn - in both public and private

affairs - and at every level - national,

state and local. . . . Yet the vast

majority of students graduate from our
\ institutions without the economic

understanding necessary to comprehend

such problems and to reach reasoned

independent judgement on them.

Economic literacy has been a major concern not only
to the government but to various institutions within the
economy. The crucial importance of this area of
education made the government of America to establish
a policy commission to see to the eradication of econon =
illiteracy from Americe. land (National Task Force
* Report, 1964). 1In 1969 the Policy Commission for
Business and Economic Education issued a policy state-
ment to pledge their determination to totally wipe out
economic illiteracy from the face of American land.

The Commission was to work in conjunction with Joint
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Council on Economic Education in pursuance of this
objective. The Commission commented that:

It is evident that business education

has been making significant contribution

to the achievement of economic education.

This is as it should be, since business

education has a vital stake in the

effectiveness of economic education and

one uniquely qualified to help students

become effective participants in the

economy .

Educational institutions and indeed business
educators have the responsibility of equipping the
students with the skill to deal with personal and
naticnal economic problems., Daughtrey (1974) in
agreement with this, reported that substantial
economic understanding cannot be achieved among the
adult population unless schools give a more adequate
foundation on which to build.

In order for schools, colleges and universities
to achieve this aim, there is need for them té& harness
their resources towards the increasing of economic

awareness among the students.

2.2. Research Works in Economic Education

Perhaps the first survey in economic education was
that of 1951 in Brooklings' institutions (Daughtrey,
1974). This survey revealed that only twenty-five per
cent - of the students who graduated from ;olleges/

universities had had at least one course in economics.
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From early 1960, the level of economic literacy
of school or college students has been an area of
concern to researchers especially in the developed
countries. The available literature for this
research reflect only situations existing in America.
In 1963, Deitz (1963) investigated "Economic
Understandings of genior students in selected
California High Schools." The first objective of
Deitz was to formulate 2 reliable testing instrument
which can be used for measuring economic literacy.’
His second objective was to find out the difference
in the students' economic literacy. A 43-item test
was designed to measure literacy. In order to
establish validity, the instrument was submitted for
experts' scrutiny. A pilot study was conducted on
156 students in order to establish the reliability
'‘of the test. A questionnaire was used to collect
personal data and a total of 3,903 students participated
in the study.

Deitz discovered that over 60 per cent of the
students had never taken any course in economics or
any related field prior to their high school education.
Deitz's finding is not unexpected from an educational
system where the curriculum offerings are streamlined

into arts, humanities and pure sciences with greater
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emphasis on pure sciences. - This kind of :
practice is also true of Nigeria. Many graduates
of sciences and those in professional fields such
as medicine may not have taken any course in
economics even throughout their studies in the

universities.

2.2.1. Parental Influence on Economic Education

According to Deitz's study, over 50 per cent of
the students investigated_were children of parents
who had never had education up to high school.
Parental education can be a strong factor in deter-
mining students' understanding in a particular subject.
Parents that are educated, more often than not, render
~educational services to their children; they encourage
their children by their personal efforts; and influence
their children's reasoning bg their own analytical and
matured discussions on economic, social and political
affairs on national and international issues.
Children's aspiration for academic work may be derived
from parental aspiration (Muhkerjee 1974). This is
more soO espécially at the early age of the children.
In Nigeria, educated parents are still in the minority.
Some students in Nigerian universities are from
uneducated background (uneducated in terms of western

formal education).
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Deitz's research findings indicated no signifi-
cant difference in students economic understanding
based on.parental education. This has, earlier, been
found to be true by Ousdigian's (1962) study.
Ousdigian studied the 5Economic Understanding of
Ninth~grade Students" in University of Minnesota
(Minneapolis). His purpose was to determine whether
students who took basic business course had increase
in knowledge of fundamental economics concepts'at
the end of the school year than those who did not.

Ousdigian's findings, among others, revealed
that there 'was no significant difference in the
performance of students based on their socio-economic
background as measured by parental occupations. Also
supporting this finding is Vivian's (1966) study on
"Economic Understanding of Distributive Education
Students in the University of Minnesota." Her purpose
was to determine the economic literacy of the
distributive education students based on certain
factors such as socio-economic background and
scholastic ability of the students. Vivian's
?indipgs revealed that there was no significant
difference in distributive students' economic literacy

based on parental occupation or education,
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It is not impossible to find the situation in
Nigeria different from what is obtained in America.
This is expected since it has been proved that
parental background may affect academic performance
of gtudents (Muhkerijee, 1974).

2.2.2. Freshmen/Finalists Effect
on Economic Literacy

According to Deitz's study, high school seniors
understood approximately 55 per cent of the economic
concepts deemed minimal for effective citizenship by
the American Naticnal Task Force on Economic Education.
This was also corroborated by Carl (1968) who studied
"Understanding of Economic Concepts by Business Educatic
and Social Studies Undergraduate Teaching Majors."

The objectives of his study included the determiﬁation

of the difference or otherwise between education

majors and senior students and freshmen of social

studies majors; to identify factors which were correlated
or associated with the seniors and freshmen's understand-
ing of economic concepts. Carl used the Joint Council

on Economic Education Test of Ecconomic Understanding

Form A, the students transc¢ripts, and questionnaires

to investigate 1968 students. Carl's findings revealed
that the freshmen scored 55 per cent on the Economic
Understanding Test while the seniors scored 70 per

cent on the same Test. The seniors reported by Deitz
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scored 55 per cent on Deitz's Test. It should be
noted that the senior high school graduates become
freshmen in the university. It is no surprise then,
to see Carl's freshmen scoring 55 per cent, therefore,
performing equally with Deitz's. Carl's study also
indicated that both the business education and social
studies undergraduates increased significantly from
55 per cent to 70 per cent. Except in the case where
extreme precauticn is taken to minimize the influeﬁce
of extraneous and intervening variables, this type
of research may be misleading. This will be true where
the subjects tested as freshmen are different from
the finalists or seniors in all respect. In this
instance, the difference in their performance may
have little to do with the course of study that the
finalists or seniors have passed through. An
example is when the general intelligence of the seniors
is exceptionally higher than that of the freshmen,
difference in their performances may be due solely to
the level of general intelligence.

However, the study of Levenhagen (1963) revealed
that the seniors he studied did poorer in Test B
issued by the same Joint council on Economic Education.
Levenhagen studied ". . . the Economic Literacy of the
1963 Graduating Seniors at Granville High School."

His purpose was to investigate the agreement or
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disagreement between the contents covered by the Test
and those emphasised in the classroom at Granville
High School. Levenhagen's findings also revealed
that the students performed more poorly than the
national sample norm population. He concluded that
there was a disagreement between the curriculum
emphasis of the school with the economic understanding
that are most important.

It should be noted that it is one thing for
seniors to perform better than their juniors in Test
of Economic Understanding and another for the‘same
seniors to perform to the standard of the natiocnal
sample norm. In Nigeria, each university decides
the contents that make up its programme for a parti-
cular training. Therefore, it is expected that there
will be some variations in the abilities of graduates
of the same profession but from different universities.
. Apart from comparing one university with another,
there is the need to set a nationally acceptable
étandard by which any university can be compared.

2.2.3. Effect of Sex Factor on
Economic Literacy

Males' superiority over females on economic
understanding test was repcrted by Deitz. It seems to
support the notion that women seem to be less interested

in economic-political aspects of their environment.
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Bergstein (1964), in his study of "Business and
Economic Understanding of Business and Non-business
Majors - A Comparative Study" also reported the

same findings. He noted that female students performed
significantly lower than the male students. However,
Healey (1965) reported a slightly contrary finding. #
Healey studied "The Analysis of Economic Understanding
of High School Senior Students and Non-College Bound
Graduates of Northern Illinois High School." His
purpose was to determine the extent to which one
semester course in economics had increased students
economic understanding and the extent of students'
practical application by terminal high school graduates.
Tests on Economic Understanding from Science Research
Associates - Forms A and B were used and also Economic
Comprehension Test to determing the application of
economic understanding of non-college bound graduates.
Healey reported that non-college bound female seniors
had higher scores than their male counterparts.
Nevertheless, the same research discovered that the
male college-bound seniors performed significantly
higher than female college bound seniors. It is not
impossible that non-college bound females, because

of their roles in the soziety, employ more of consumer
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economic knowledge daily than their male counterparts
hence the higher performance in practical application
of economic understandinng.

2.2.4. Effect of Scholastic Ability
~on_Economic Understanding

Deitz reported that seniors with superior grade
average achievement proved superior in economic‘test.
The general academic ability is expected to positively
affect the performance of students in test of economic

' literacy. Deitz was not alone in discovering this
effect of scholastic ability on students' economic
understanding. Ousdigian (1962), found that the
general ability of the students affect their capacity
to learn certain economic concepts, with academically
talented students benefiting more from economic
education. Also Bell (1961) whose study was on
"An Evaluation of the Economic Literacy of the
Graduating Seniors of Austin High School", reported
similar finding. His objectives included the
determination of relationship between these knowledges
(i.e. economic knowledges) and the high school
subjects - using students permanent record cards to
obtain data on their I.Q. He then correlated the I.Q.
scores with the scores of students in economic literacy

test. At 0.01 level of significance, Bell reported
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relationship between I.Q. and economic understanding.
The best students in terms of I.(QQ. scores obtained
the highest scores in the test of economic understanding.
There was a strong positive correlation between
gconomic understanding and I.Q. with "r" = 0.80.
Vivian (1966) reported that scholastic ability of the
students was significantly (positively) related to
their level of economic understanding. Another
researcher to report such finding is Nelson (1964)
who studied "Business and Economic Understanding of
College Freshmen in Northern Illinois University."

He reported that students' rank of general ability
was a more accurate indicator of success in further
"studies in business or economics rather than previous
knowledge in business or economics. All these point
to one fact, that the more intelligent one is, the
more alert, the more retentive the memory of, and

the more interested and involved in the environment
Isuch person is. Since intelligence affects probing
ability of students, it is expected that gifted
children would have better skill to analyse economic
affairs surrounding them.

2.2.5. Previous Knowledge in Economics
and Related Subjects

Research reports on the effects of previous

knewledge in business and economics on the performance
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on economic understanding test are conflicting.
Deitz found that seniors with general business
instruction did not show any superiority. The
purpose of teaching economics is for the recipient
to exhibit economic understanding. It should be a
disturbing revelation, therefore, tc find out that
a recipient of an economic course dces not perform
significantly different from one that has not taken
any economic course.

This is also true to some extent with the students
"who had taken a course in genheral business studies.
General business is applied economics and economic
understanding is essentially the application of
economic knowledge. However, if a student had not
taken any course in economics priocr to studying
general business, the student may not be able to
explain the economic theories behind some business
practices.

Deitz (1963) reported that senior students who
had had general business instruction proved inferior
to those without it, but those who had had economic
instruction proved superior to those without economic
instruction. This may support the notion that it is
better to teach theory before practical application
than the other way round. Deitz also reported that

students with mathematics and science majors proved
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superior. This is not unexpected because students
with aptituae for science and mathematics often
show relatively high scholastic ability, and as
stated earlier, scholastic ability affects performance
in economic understanding test. Nelson (1964) went
further to say that "the fact that some students had
taken high school general business or economic course
had relatively no effect on the scores of the pre-
test or the post-test." Though the students that
Nelson studied were freshmen and seniors in university
(who should be adult students), previous exposure to
these subjects should be expecﬁed to influence their
performance. Levenhagen (1963) corroborated Nelson's
findings. He, Levenhagen, found that general business,
accounting or marketing courses do not increase a
student's economic literacy as measured by the Council's
test of economic understanding.

Thatcher (1966) discovered that the second test
given to each student showed a significant difference
’with ghe consumer education students being the highest
in all the three groups. He, however, agreed that
consumer economic knowledge can be acquired to a lesser
extent from sources other than consumer economic class.
Ousdigian (1962) had earlier found out that business
. students scored higher than non-business students in

economic understanding test. Healey (1965) went further
1]
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to list areas of highest achievement in the economic
understanding test as: "Supply and demand,
international trade, inflation and fixed incomes,
credit and the effect on the expansion of the eccnomy
and labour." He also listed the following as areas
of the lowest achievement:

Economic terms, role of government in

promoting investment and expansion of

the general economy, recognition of the

profit motive and the part it plays in

a free enterprise system, the farm

surplus problem, and discrimination

between communistic and socialist
systems of government.

s
Bell (1961) reported that both students and teachers
believed that economic understanding can be derived or
enhanced through the study of these subjects: consumer

education, general business and economics.

2.2.6. The Effect of Age Factor on
Economic Understanding

Among the variables investigated by previous
researchers is the factor of age. The question has
been whether or not age affect economic understanding
and to what extent? Magnoni's (1965) finding indicated
that there was no significant difference in the
performances of the respondents based upon the
differences in their age groups. It should be noted
that Magnoni's work was on "A Study to Determine the
the Degree of Economic Understanding of the Adult

Manufacturing Labour Force of Dekalb County, Illinois."
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His purpose was to determine the degree of economic
understanding of the advlt manufacturing labour
force, both men and women of Dekalb County by
administering a test of economic understanding to

ten per cent of the total number employed. Magnoni's
finding can be explained in light of the fact that
his respondents were adult workers - no longer in
school, they have all been exposed to the life of
work and possibly had finished all their elementary
and sebondéry or possibly higher educaticn before
they were employed. However, Bergstein (1964)

whose study was on university students discovered
that not only was age related to students' economic
understanding but that the two, i.e. age and performance
in economic undérstanding are positively related with
an older student having a better understanding and
application of economic ‘nowledge than a younger
student. Bergstein, however, reported that this
finding was only among the students with non-business
major. Business or economics students show no
significant difference in their performances based

on variation in their age. Bergstein's finding is
not unexpected because the study of economics or
business might have nullified the effect of age in

the business majors.
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Business students are, in the course of their
studies, exposed to the economic-business aspects
of their environment. 1In fact, the environment is
their economic laboratory, where they observe all
the theories learnt in the class, Age differences
are not expected to present noticeable difference
in the test of economic understanding. But students
of non-business major acquire understanding of the
economic theories largely from incidental learning
rather than systematic studies. I 1d; therefore,
expected that the older student who has interacted
more with the society than the younger one should

perform better in the test of economic understanding.



Chapter 3

PROCEDURE AND METHODOLOGY

3.1. Introduction

The nature of data collected and the praca@ura
for collecting and analysing the data are discussed
in this chapter. It specifically follows this
-order:

Preliminary steps

Population

Methods of sampling

Data collection

Administering the test/questionnaires

Validity and reliability

Statistical treatment.

3.2. Preliminary Step

For the purpose of determining the researchability
of a research title and for the purpose of deciding
the relevance of the title, theltitle of this reaearcﬁ
work was submitted to the Prihcipal Supervisor for
approval. After the approval was obtained, it was
necessary to check available records in Ahmadu Bello
University in order to see whether or not previous
work in this area could be found. The Department of
Economics in Ahmadu Bello University is concerned with

the training of eccnomists and not economic educators.
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fhe Department of Education offers admission to
students interested in Education major and economics
as a teaching subject - though the number is usually
extremely small. Department of Vocational and
Technical Education (Business Educatioﬁ Section) is
primarily charged with the responsibility of increasing i
economic and business education in Nigeria. There |
is no record of any previous work in the area of
economic education especially as it affects under-
graduate education. |

However, there are quite a number of research
~works done on either general business educgtion or
economic education in America. The available records
show that America holds economic educati&n as a tool
for economic and political growth. Therefore, .
various steps have been taken to look into the area
of economic literacy. A National Task Force on
Economic Education was set up and charged with various
responsibilities, among which is to increase the
economic literacy of American citizens. It was
necessary from the onset for the Task Force to devélop
instruments for measuring economic literacy. The
second task was to set a level which would serve as
a standard for measuring individual citizen's
economic literacy. Forms A and B, améng others, were

developed to serve this purpose. Some enquiries were
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made to get the name and address of the current
Chairman of the American Joint Council on Economic
Education (JCEE) in order to solicit for assistance.
Specifically, a request was made to the JCEE for
copies of form A. On payment in dollars, samples

of the forms were sent. These were used as guides
in the development of the testing instrument.

3.3. Population

Ahmadu Bello University is one of the largest uni-
versities in Nigeria with students from all parts
of the country. Therefore, it is assumed that a
'research conducted on Nigerian students in Ahmadu
Bello University would be more representative of the
Nigerian situation than any other one conducted in
any other university in Nigeria. This research
limits its scope to the students of Ahmadu Bello
University. This university has many campuses but
the research covers only the students in the main
campus i.e. Samaru, Zaria. The study was carried
out on both the final year students (finalists)
and the part one students }freshmen) undergoing under=

graduate courses. About 200 students participated.

3.4. Methods of Sampling

It was uneconomical to collect data from all the
registered degree students of Ahmadu Bello University

in Samaru campus. Such data would be too enormous to



handle. Therefore, appropriate sampling procedure
was used to obtained samples.

First, it was discovered that some courses have
almost eqﬁal number cof females and males, while others
have few or no female students. However, there are
other courses too that are predominantly female,
home economics being an example. It was, therefore,
necessary to use stratified random sampling to select
the respondents. The population was stratified with
respect to students status (freshmen/finalists), sex
and fields of study. The selection of the respondents
within strata was done randomly.

Lists of all registered students for courses
concerned were obtained from the academic office,
departments and faculties within the university. It
was noted that some courses have very large number of
students while others have relatively small number of
students, Hence number of respondents selected from
éach stratum reflected the size of the stratum.

3.6. Data Collection

There were two main sources from where data were
obtained. The first was the students confidential
academic records. In the case of the freshmen i.e.
first year students, their grade-points in advanced
level were used. It was important to convert their

grades into an interval scale.in order to correlate
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the students' scores in previous acadenic achievement
with their scores in test of economic literacy.
Grades and the conversion to points are as follows:

Grade A = 5 points

Grade B = 4 points '

Grade C 3 points

Grade D = 2 points

Grade E = 1 points
A candidate who passes three papers has extra one
point. The second source was the test/questionnaire.

3.6.1. Testing Instrument

In order to measure economic understanding of
undergraduates of Ahmadu Bello Univeraitf, a testing
instrument was developed. The test was develcoped with
Nigerian economic issues in mind. Joint Council on
Economic Education forms A was used as a guide.

The areas covered by the test include:

Economic and business institutions

Common economic and business terms

Economic theories

Economic functions of the government

Economic systems

Economic and business sources of information.

Interp;etation of economic and business issues.

The test consisted of simple statements arranged ii

sections. Against each set of statements, economic tern
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or concepts were provided. Students were required
to match the correct concept or term with the
appropriéte phrase by indicating the letter (used
for numbering) of a term by the phrase.

In spite of the fact that the questions were
many, the test was developed in such a way as to
allow respondents to complete them in less than
20 minutes.

3.6.2. Questionnaires

Questionnaires were used to obtained nominal data.
The items were structured since data obtained
from open-ended items are not easy to analyse. They
were worded in clear, simple language such that any
university student should be able to conveniently
comprehend and respond to. Sufficient number of
alternatives were given to enable students to express
themselves properly and accurately where applicable.
Ambiguous questions were carefully avoided. To test
students honesty in answering questions, questions were
sometime repeated but differently worded. The students'
questionnaires were deéigned to include two sections.
Section A consists of personal data which covers topics
such as:

Course of study

Students' status (freshmen or finalist)

Sex of the student
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Previous study in economics subject

Age of the student

Working experience

Students' desire for a course in economics.
Section B is the testing instrument designed.

3.7. Administering the test/questionnaires

The students' questionnaires were administered
through the help of various lecturers within each
department concerned. Permission was, in some cases,
sought from a lecturer during a lecture session. The
students were briefed on how to complete the test even
though they could complete it without any assistance.
After the briefing, the test wéa given to each student
while the researcher waited to collect them back;
After the completion of the test, the students were
requested to complete the remaining section = the
geustionnaires. Each questionnaire was attached to the

completed test of the student,
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The table below summarizes the distribution

and the collection of all the questionnaires.
TABLE 3.1

QUESTIONNAIRES DISTRIBUTED AND
PERCENTAGE RETURNED

! Numbér of Number of

Course " questionnaires ‘guestionnaires 1 percentage
! distributed " °  returned =
‘ Finalist |Freshmen | Finalist |Freshmen |Finalist | Freshmen
ihrts 25 a5 15 20 75% 57.14%
i
{Sciences 20 30 20 25 100% B3.33%
|
;SOcinl -
'Sciences| 30 40 25 30 83.33% 75%
|
{Pxof.
iSciences 10 20 10 15 100% T 75%
iProf.
'Arts 20 20 20 20 100% 100%
| Total 105 145 90 110 85.71 | 75.86

Table 3.1. shows that out of all the questionnaires
distributed t~ the finalists, over 85 per cent were
returned while over 75 per cent of all the questionnaires
to the freshmen were also returned. This is considered

a satisfactory rate of returns.
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A close examination of the grouping of courses
indicates that though some courses are grouped
together under the same faculty, they may be very far
apart in terms of curriculum content. For example,
both Library Science and Business Education are under
Faculty of Education, but it is expected that Business
Education students should perform better in thé test than
the Librafy Science students. Business Education student:
are all required to undertake at least a full session of
economics course while Library Science students are not
required to. Although History and Economics are all in
the same Faculty, it is very likely thét the responses
from the students in each of these departments would be
different. Therefore, reclassification based on
similarity in the level of economics offered is presented

in Table. 3.2. below.

TABLE 3.2

CLASSIFICATION OF FIELDS OF STUDY

Arcts Social Professional | Professional scisn
Sciences Arts Sciences - e
English Economics | Architecture | Engineering Biological
Sciences
History Sociology | Industrial Agriculture | Chemistry
) Design
Language Arts Business~ | Fine Arts Veterinary Biochemistry
Education * Science
Physical Sculpture Physics
Education Building
Education ' Mathematiecs







