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ABSTRACT

This roseqrch was designed to find out the methods of
teaching used in social studies, the evaluation techniques
used in assessing social studies outcones, and the attitude
of teachers toward social studies.

The study attenpted to answer six research questions.
These are:

1. Wat nethods of teaching do teachers use in social studies?
2. Wt techniques are used in assessing the outconmes of
soci al studies |earning?
3. Do teachers evaluate both the cognitive and affective
out comes of social studies?
4. Do social studies! teachers specialise in the subject?
5. Do social studies teachers have |long periods of teaching
experi ence?
6. What attitudes do the present teachers have toward
soci al studi es?

A total of forty-eight social studies teachers were
involved in the study. The nmain instrunent used in collecting
rel evant data was witten questionnaire.

The data collected was anal ysed by converting responses
into percentages. The findings of the study showed that
expository and |l ecture nethods were nostly used in teaching
soci al studi es. Teachers evaluated only the cognitive
out cones and negl ected the affective outcones of | earning.

Most of the teachers who taught social studies specialised

i n Geography, History and Soci ol ogy.



A mgjority of the teachers had taught social studies for
three years. A nost all the teachers supported the
i ntroduction of social studies in the school curriculum

Havi ng considered the results of this study, the
researcher recomends that all the Colleges of Education in
Ananbra State should introduce the teaching of social studies
as a mnor or nmajor subject in the College Curricul um

Any University in the state which has a Departnent of
Education should establish study programres in social
studi es leading to higher degrees.

Wor kshops, seninars, refresher courses and conferences
on social studies should be constantly organi zed.

Soci al studies should be taught not only by expository
and |l ecture nmethods but al so by role-playing, project,

i nquiry, sinulation, induction and deduction nethods.

Wiile the practice of evaluating social studies through
paper and pencil test is appropriate, there is need to |lay
nore enphasis on the evaluation of the affective objectives.
It is therefore necessary that the follow ng eval uation
devi ces should be constantly used by teachers of social
studi es. These are Cbservation, Rating scale, Check |ists,

Records and Questi onnaire.



CHAPTER ONE

INTRODUCTION

1.1 General Introduction

Socinl Studies as an area of study is relatively new in
Nigeria. Its inception on a national basis dates back to the
last ten years. Social studies was first introduced at the
1969 National Curriculum conference. The deliberations from
this conference led to the Federal Republic of Nigeria's
National Policy on Education (Lagos 1977) which provides the
basic philosophy of Nigerian education. ©Social Studies was
in the big plan to make education relevant to the needs of the
country.

In spite of the national booster given to social studies,
its introduction in Anambra State is of recent developmente.
Social Studies is taught in the primary and teacher training
colleges, and yet to be introduced in the secondary schools.

Social Studies as a new subject has yet a long way to goe.
There are not sufficient teachers in the area to plan, implement
and evaluate the learning outcomes in social studies. For
the successful achievement of any subject area, the method
of teaching and the validity and reliability of the evaluation
devices used in that subject area are of utmost importance.

This is because evaluation techniques affect the teaching.
The type of evaluation given to students will determine what

they learn and the method of teaching.



For exampls, the expositnry method of taeaching will likely be
followed by the testing of faotual knowledge. The rationale
behind this research is that the way the subject is evaluated
will determine what students learn and what teachers teach.
Teaching to tests and examinations and learning to pass tests
and examinations are common phenomena in Nigerian education.
It is therefore necessary to find out how social studies is
taught and evaluated in Teacher Training Colleges in Anambra

State.

1«2 tatement of Problem

For a successful achievement of the objectives of social
studies, a great deal depends on its teaching. Some people
argue that the methodology of social studies is more important
than the content itself in order to achieve the objectives of
social studies. It becomes necessary that some research into
the teaching and evaluation of social studies in this State is
undertaken. The problem, therefore, is to identify the
attitude of teachers toward social studies, the
methods used in teaching social studies, and the evaluation
techniques used in evaluating the objectives of sccial studies
in Anambra State.

More specifically, this study attempted to answer the
following research questions:

1« What methods of teaching do teachers use in social studies?
2. What techniques are used in assessing the outcomes of

Social Studies learning?



3. Do teachers evaluate both the cognitive and affeeotive
ontcomes of soecial studios?

k., Do soeial studies teachers specialise in the subject?

5. Do social studies teachere have long periods of teaching
experience?

6. What attitudes do the present teachers have towards

social studies?

1.3 Significance of Study

Many people are worried about the teaching of social
studies., Conferences, workshops and seminars have been
conducted by Nigeria Educational Research Council (NERC),
Institutes of Education, Teachers' Resource Centres in Nigeria,
to mention but a few, to discuss the issues on teaching and
other problems connected with social studies. Researches have
shown that some teachers of subjects such as History, Geography,
Civics, opposed the integrated nature of social studies.

Their egos have already been anchored in their subject areas.
It is therefore, significant to reveal what attitudes the
present teachers have toward social studies, what methods are
used in teaching social studies, and what techniques are used
by the present teachers in evaluating social studies. The
findings of these methods, attitudes and techniques can help in
the overall achievement of the objectives of social studies.

This study will help the future planners in planning for
in-service education. It will be useful to educators in
Colleges of Education and Universities in planning for student-

teachers.



To toachers themselvos,this study will help them to find out
their» scprengths and weaknesses especiolly in the teaching
and ¢valuation of social studies. Finally, it will help to

promote the new venture in social studies.

1e% Delimitation of Study

The study was delimited to Teacher Training Colleges in
Anambra State. The study was also delimited to social
studies teachers in these colleges selected, because of
constraints of time and financial resources invelved in
carrying out this project in all the states of the Federation.
The generalization of the study will also be limited to
Anambra State, but it is hoped that other researchers in

other states can undertake similar studies for comparison.

1.5 Definition of Terms

The following terms are defined as used in this study.

Social Studies refers to aspects of learning which deals
with how to get on with one's
environment, physical as well as human, and
how to develop those skills, knowledge,
attitude and values that characterise a
responsive and a responsible citizen in
free society.

Attitude is a predisposition to react negatively or
positively in some degrece towards a class

of objects, subjects, ideas, people etc.



Lvaluation

Method

By predisposition is meant the state of readiness
to respond in some preferential manner toward a
specific object, event, idea or situation.

refers to the process of finding out how far
the learning experiences as developed and
organised are actually producing the desired
results.

The general way of organising teaching.



CHAPTER TwWO

REVIEW OF RELATED LITERATURE

#?.7 Theoretical Studies

In this Chapter, an attempt is made to review the related
literature in Nigeria and elsewhere. Ary et al (1979)
emphasized that the study of related literature places a
researcher in a better position to interprete the significance
of his own result. The first phase of the chapter attempts to
review the theoretical studies which include meaning, nature
and scope of social studies and the historical development of
social studies in Nigeria. The last part of the chapter
undertakes the review of @mpiLrical studies which involve

review of literature in method, evaluation and attitude.

2+1A  Meaning, Nature and Scope of Social Studies

There are a8 many definitions as there are authorities in
social studies. According to Alexander Pope, the proper study
of man is man. Thus when we seek tc understand why man behaves
the way he does, it becomes appropriate to look at his
interaction with other people and things in his environment.
"The social studies are understood to be those whose subject
matter relates directly to the organization and development
of human society, and to man as a member of social groups" .

Kissock (1981§wdefinea social studies as a programme of

study which a society uses to instil in students the

knowledge, skills, attitudes and actions it considers important



concerning the relationships human beings have with each
other, their world and themselves. By this definition,
social studies gives the students the opportunity to examine
and understand their physical and human environments in order
to behave as responsible citizens.

Onyabe (1980) sees social studies as a field of study
that deals with the integration of knowledge, experience and
effective use of resources for the purpose of citizenship
education.

Dubey et al (1980) regard social studies as the
investigation of human activity since it studies man at home,
at work, at workshop, in polities, at play, in the village, in
the nation and so on and so forth. Social studies can be
defined as a subject which is concerned with the study and
development of human relationship and the functioning of a
society.

The nature of social studies is that it focuses on the
importance of man and his environments. For instance, in
some parts of our country, there are people who are fishermen,
some are farmers, or businessmen, while some are cattle
rearers because of their different environments. Therefore,
man is the focus of study and his activities are studies in
relation to his various environments.

The scope of social studies covers the study of man and
all environmental attributes, and alsc some aspects of the
interaction between Nigerian society and the society of the
world community.

Bank (1977:10) has this to say, "the social studies should



assume the major responsibility for helping children become
adept at making important decisions that affect their
relationships with other human beings and the governing of
their local communities and the nation"., The social studies
programme include knowledge, concepts, attitudes and values
drawn from History, Geography, Sociology, Economics, Religion
and other humanities and social sciences, For a social
studies programme to be effective, Onyabe (1979. p.1) stated
that it must be directed to four objectives: knowledge, the
basic skills, values and beliefs and social participation.

The importance of social studies as a subject of school
curriculum cannot be over-emphasized. Through social studies,
a student learns how to be useful to himself and to his
society., He identifies his needs, his strengths and weaknesses,
The study of social studies gives him the opportunity to learn
how to appreciate his rights, and how to relate with other
people in the society for his own benefit and that of others.
Social studies teaches the interdependence of local
communities and the wider nations. In emphasising the
importance of social studies Dubey et al (1980:2) stressed
that "It is the hope of social studies that the knowledge,
attitudes and skills obtained in the process of study will
have transfer value to the lives of children so that the
decisions they make as mature citizens will be useful to them

and to Nigerian society",

2.1B storical Development of Social Studies in Niger
Social studies as the content of History, Geography and

other social sciences has been with us, but social studies as



an integrated subject, was, according to Nubey and Bartk,
introduced in Nigeria in the early 1960s. The main
methodoleogy ¢of the new social studies is active inquiry
learning. The National Curriculum conference of 1969 has been
ragarded as a landmerk in the development of social studies
in Nigeria. It was on the basis of the deliberations of this
conference that social studiea was given =z national
;ecognition. The delberations from this conference led to
the Federal Republic of Nigeria's National Policy on
Eguecation (Lagos 1977) which provides the basic philosophy

of Nigerinn education. Social Ptudies was in the big plan to
make education relevant to the rseds of the country.

However, before the National Curriculum Conference of
1969, efforts had been made at the regional level to develop
social studies programme. For example, social studies
programme begn:n in Ayetoro Gomprehensive High School in the
Western Region in 1963. Also in 1965 an effort was made by
the Northern Nigerian Teacher Education Project {(NNTEP) to
introduce socizal studies ix.;;to some selected pilot Teachers!
Colleges at Bauchi, Bida, Ilorin, Katsina, Maiduguri and |
Sokoto.

Sooial Studies was introduced in Nigeria according to
Ndubisi (1973.63) to perform special tasks. They include
healing the social and political wounds of the past decadesa,
nurturing the most recent hopes in good ethnic group
rolationship and natioralism, and engendering constructive

reforms to make the nation a just and progressive society.
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It has to deal with the gquestions of values and attitudes,
and of course, with knowledges, skills and understandings.
Dubey and Barth (1980) are also of the opinion that the main
idea behind the introduction of social studies is the need
to use education for national integration as an attempt to
heal the wounds of the civil war.

Since 1969, conferences and workshops had been and are
still being held in order to get social studes firmly
established. The first National Workshop on social studies
was organized by the Institute of Education, Ahmadu Bello
University (A.B.U), Zaria, in 1971. However, the Nigeria
Educational Research Council (N.E.R.C) has been the major
body responsible for sponsoring programme for actualization
of social studies as a definite subject in the school
curriculum. For instance, in 1978, the N.E.R.C. convened and
coordinated a seminar on the clarification of meanings, ideas
and Cmclepts of social studies, the proceedings of which were
published under the title, 'Social Studies: Teacking Issues
and Problems',

The introduction of social studies in Anambra State dates
back to early 1970se It was first introduced at the primary
school level and later at the Teacher Training College level.
It was only last year (1982) that social studies was
introduced at the secondary level. The introduction of social
studies at the secondary level was as a result of the new system
of education - the 6=3-3-4 system ~ which has social studies

as one of the core subjects in the junior secondary school.
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There are some Colleges of Education in Nigeria which run
B.Ed. degree programmes in Social Studies while some
Universities like Ahmadu Bello University, Zaria, offer courses
in Social Studies up to the postgraduate level. However,
deapite this remarkable development, there are still shortages
of teachers and adequate books in social studies.

Dubey and Barth (1980:3) rightly pointed out that, '"Social
Studies has come far, but it has much further to go. Teachers
have yet to be trained in sufficient numbers and boocks with a
Nigerian orientation have yet to be written. This points out
the urgent need for training more teachers tc handle social
atudies; and that materials and books for social studies must
reflect Nigerian wants and needs as well as being c¢onsistent
with Nigeria's national development priorities and National
Policy on Education. Social studies has come to stay in our
educational 866N¢ and, therefore, every hand shculd be on
deck to see that the subject enjoys the status accorded to

cther disciplines in the schonl curriculunm.

242 Empirical Studies

2.2A. Review of Literature in Evaluation

- Meaning of BEvaluation:

Variocus definitions of evaluation abound in literaturc.
Some of them are too narrow, while others are too broad tc be
useful. For the most part, its meaning is taken for granted.
Suchman (1967) hae this to say, "The result is wide
disagreement with many other terms such as “assessment",
"appraisal’ and "judgement", often being used interchangeably

with evaluation". Alkin (1969) stated that evaluation is
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“the process of ascertaining the decision area of concorm,
selecting appropriate informaiion in order tc renort summary
data useful to decision-making in selecting aliernatives".
Alkin is of the opinion that it is necessary to conduct
evaluation studies of an on-going or completed programmes or
cuurse of study, use being made of the evaluation progess to
arrive at results or findings. Decision-mekers then study
the report in detail and on the basis of their study decide
how to improve the s tuation.

Lewy (1977:30) gave a similar definition as Alkin.
Evaluation essentially is the provision of information for
the sake of facilitating decision making at various stages of
curriculum development.se ' Evaldation also implies the
selection of criteria, the collection of data and data
analysis". According to this definition, » diagnosis of the
curriculum or learning is made in order to take a decisien to
further improve the entire curriculum or learning or some
aspect of them.

Stufflebeam in his own way described evaluation as "the
process of delineating, obtaining and providing useful
information for judging decision alternatives" (Bhola 1979: 2).
On the other hand, Tyler defines evaluation as "a procecss
for finding out how far the learning experiences as developed
and organised are actually producing the desired results",
Further, Bank (1977: 490) defines evaluation as,

& technical aspect of instruction. Ita purpose
is to develop as much precise and objective
information about the instruction process as
pogsible in order to assess the effectivences of

instruction, determine the accomplishment of
instructional goals, provide feedback to the
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teacher about the instructional processes and
provide information on which important decisions
about student's progress, curriculum chauges and
instructional goals can be made.
Therefore, curriculum evaluation involves evaluation of
teaching methods, instructional materials, effectiveness of

teachers, students' performances and the achievement of the

objectives of a school programme.

Purpose of Evaluation

Scriven (1963) uifferentiated between goals and roles of
evaluation, ant this distinction is useful in locking at
different Adefinitions of evaluation. Goale of evaluation
involve asking such gquestions a=, How well? Is it better?

Is the use worth the cogt? The role of evaluation is various.
It may form part of teachers' training activity. It may be
a process of curriculum development, it may be rart of an
investigation before decision is made on purchauing new
materials or it moy be data gathering activity to support
tax increases.
Berg (1965:380) suggested the purpose of evaluation.
He stated,
The purpose of evaluation is for calling
attention %o inadequacies on the part of students
for which instriction in the course may
compensate, A second purpose of evaluation is to
supply the student with some guidance in the
learning process, and some practice in ways of
thinking that are important in the given course.
The primary purpcse of evaluation is to motivate,to direct and
tc improve %teaching and learning. Other specianlised functions

include diagnosis of learning difficulties and prediction of

future performance., Ahman {1958: 11) described evaluation as
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"the process that attempts toc obtain a quantified representation
of the degree to which a trait s possessed by a pupil'.
Another purpose of educational evaluation focuses on its
predictive value. Dressel (1965) observes that cducational
evaluation is essentially the means of finding out or
determining the degree of the desired change that has taken
place in student's behaviour. It is the process of determining
the effectiveness or otherwise of a program of instruction in
bringing about effect:i re learning experiences. From the above,
it is apparent that evaluation plays an important role in
determining educational objectives. The role of evaluation in
teaching and learning shculd not be over-locked., Failure to
pay attention to this aspect of ieaching-learning process will
diminish both *he quality and quantity of learning. The
inter-relationships between evaluation and olher factors in
teaching-learning process must not only be taken into account

in order to maximize learning, but must also be examined.

Qur System of Evaluation
Currently, there werc criticisms levelled against the

inadequacies of the examinations conducted in our schools by
the West African Examination Council (WAEC). These criticisms
came from educators, teachers, parents and guardians.
It was felt that WALC was virtually debasing education tc the
narrow scope of intellectual ability. In his view, Ukeje (1966:7?)
emphasized that,

The system was plagued by a rigid system of

examinations. All pupils are subjected at the end

of the school year to a competitive national

examination. Their success or failure largely
determined their future. The areas tested are
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the three R's, but the results always affected

the school's reputation. the grant-in-aid and

the grading., Our education is highly acadomie

and theor@tical. The schools are virtually

isoloted from the cuature and the socicty of

which they are a part.
This author was blaming the educational system which we
irrerited from our colonial masters.

Fafunwa (1974:193) vegarding the WAEC wrote, "it is an

educational truism that examinatiors control the curriculum
and wuoever controls a country's examination system controls
its educatione Regretably, the success of a secondary school
is judged strictly by the performance of its students in the
West African School Certificate Fxamination set by the Council".
The fears implicit in these apt comments apparently point to
the fact that teaching cannot be tailored toward the
realization of the other values of educatien. All efforts of
our schools are examinaticn orlented to satisfy the aspirations
of parents, guardianas, learnsrs and even teachers whose image
are ustally affected c¢ither favourably or adversely depending
on other students'! overall percentage of paéses or failures.
The real objective of education was, therefore, r2legated to
the background. The cther values which were not catered for
were the ones that could ensure the unity of our country.
It was in the quest to realise these other factors that the
Federal Military Government decided to fashion a new policy on
education. BSuccess in this direction was achieved in 1977
when the Government came out with a new National Policy on
Education. |

Evaluoation techniquea as tools for assessing Sccial

Studies will makc the huge amount that the Government spends
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on education more meaningful when the learners, who can engage
in eritical thinking, reascued and dependable opinions, active
and voluntary participation in solving social, economic and

political problems are produced.

Forms of Evaluation

There are three major forms cf evaluation namely,
diagnostic, formative and summative evaluation. Fornative and
surmative evaluation ~re indispensible in any teaching-learning
situation. Gronlund (1971:3) states, "some form cof ~valuation
is inevitable in classroom teaching as it is in all fields of
activity when judgements need to '.e made however simple or
complex". It must not be assumed that evaluation can work
without a clear relationship between objectives and evaluative
instruments, It is essential that the tealher settles before
hand what objective he wants to attain in a lesson or unit,
and what instructional material he will use. Then he devices
the evaluation instrumcnts and techniques he will use as the
lesson progresses and at the end of the lesscn. 'This view is
supported by *he Social Studies Teachers' Association of
Migeria (1980.90) According to this view,

Predetermined evaluation in the form of convenient Object-
ive and written tests cannot be the basis of
establishing goals neither can they become the
determinants of teaching methods and stragegies.

Teachers must not adapt their procedures to what can

not most easily be evaluated. Evaluation is an

out-growth of social studies objectives and teaching
strategies.

P io14
Wang (19?3)hfound out that there is a great deal of variability
of teacher's informal observation for evaluating and diagnosing
students' learning needs. This points out the need for both

formal and informal tests in order to evaluate students learning.
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P43
Adesanmi (1978) carried oui. a study on Jdesigning

measurement and evaluation 7oi the Grade Two Teachers' Social
Studies programme, and fouid out that 61.67 percent of the
teachers were highly positive towards the lack of validity of
teacher-made social studies tests. Further, he found out that
when teachers were asked about their desirability of
supplementing the traditional paper and pencil examination
with other forme of evaluation, there was a low positive
responses This shows that teachers did not know how to use
other evaluativ: techniques. Alonge (19?9§gzid a study on the
evaluation of W.A.5.C. English Examination and found out that
the system of evaluation still used in school was paper and

pencil test. Therefore, there is need to investigate the

type of evaluative techniques used in social studies.

2.2B Review of Literature in Method

There have been drastic changes in the various ways in
which the knowledge being taught in the schools are passcd to
the learners. In the past, the most important elements of
education have been the society, the subject matter taught and
the learner in that crder. But nowadays, it is the reverse.
From the society-centred and subject-centred, we are moving to
student-centred or learner-centred education. In Britain,
according to Lawteon, many of the teaching methods - techniques
associated with the new social studies have demonstrated the
usefulness of approach

épupil-centreqﬁand of the pedagogical spectrum, and resources

for such are drawn from aoéiology, anthropology, history,

geography, literature and many others.
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Vays of teaching and learning could be in form of lectures,
group discussion, problem investvigation by inquiry techniques
and individual and group assigntients.

Mangga (1976) in his work on the teaching of social
studies in selected secondary schools in the then North
Eastern State found that none of the teachers had attended
gocial studies methodology course. and inter~-disciplinary
approach was not employed in the teaching of social studies.
Mangga (1976:48) further expressed that "the major problem
inhibiting the effectiveness of social studies teaching is the
failure of social studies teachers to attend in-service courses
arranged for them...!! However, refusal to attend a course
¢cannot be the sole factor for the unsuccessful or ineffective
teaching of social studies in any situation., On the other hand,
a teacher may be helped to have access to materials and
inegervice education, but only the classroom teacher can make
a decision as to which methods to employ in teaching his
students.

Lolo (1977) carried out a research in Kaduna Capital
territory to identify the major problems in the teaching and
learning of social studiess He came out with the findings
that only forty-eight teacliers had once attended a course in
sccial studies. It was also discovered by the researecner that
the problemwsolving method (inquiry approach) was hardly
utiligzed by any of the teachers observed during the resecarch.

In their research, Zaky et al (1980) surveyed the major
problems of teaching svcial studies in selected post primary
ingtitutions in Zaria town and came out with the revelation

that only one teacher was professionally qualified to teach
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social studies. The remaining 13 teachers had not had a
course, training or attended any workshop on social studies
teachinge. Zaky et al (19680, alsc discovered that the lecture
method and questioning technique were the main means or
strategies employed by the teachers in social studies teaching,
wkile the inquiry, dramatization and simulation methods
were seldom utilized.

The approach which is highly recommended for tecaching
sozial studies is an integrated approach. The child should
be encouraged to learn about his own environment through
integrated approach according to Thompson et al (1977). This
attitude to learning should contiaue throughout school period.
Social Studies, being new, has little or no teachers especially
trained ones to teach it in its proper perspective. Dubey and
Barta (1980) stated, "some big problems have accompanied
these curriculum innovations, however, with the new course,
comes a lack of clarity and definition. Persons teaching the
traditional courses arz caught unawares regarding the
philosophy of the new courses".

With regard to the methodology in teaching social
studies in the post primary institutions in Anambra State, no
single study has so far been made on th¢ method of teaching
social studies.

There are many new methods and modern inventions that
could be used in teaching social studies suah zap::;ect method,
the study unit, the film shows, radio, and sc on. Children
and teachers need to be equipped to fit in, to adapt to changes,
to participate and be able tc help give direction to changes in

the society.



They have to be intellectually capable, and practical in the
skills of decision-making. Dubey and Barth (4980) expresased
that social studies shoull be geared towards this direction
B0 that the pupils are not only tied down to their seats but
are allowed to participate actively together with the teacher
in whatever activity they are involved. They should be allowed
to involve themselves in practical situations so that they
should have the gkills of decision-making. | |
Emphasis on educaticn should be on training.effective
citizens. Teachers are expected to be creative inquiry

methodologists who will encourage scientific and reflective -

thinking in the classroom. 1t is therefore necessary that the -

social studies teachers should ncot Jjust adopt any method they
like in teaching the subject. They must plan and make good
use 0f apvropriate methods in order to achieve the above
objectives, Richard Livingstone {1977:31) stated,

Education sbould give gome guidance to a student in

the prcoblem of living. That every c¢hild lives in time,

in space, and in society, and the task of education

is to help him fto make thke right adjustment fo thenm.

He then can be helped to do this through observation,

thinking and activity. : C S e
Livingatone showed that the child lives in three different
environments and the task of education is to help him to mcke
the right adjustment to them. Hence, tke study of history,
of Geography and of society itself are all necessary to teach
the child the interrelation between the past, the present and
his own place in his society. He should know what his society
had inherited from its past, what changes and adaptations are

going on in the present and how it is reaching %% toward the

future,
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It is, therefore, necessary that he should te helped to see
human experience as a whole and not in sectiouns.

Busia (1977) further 2rplained that the teacher is not
there to dominate the clasa or to claim to know everything but
to give inspiration and leadership in a joint explanation with
his pupils to seek knowledge of the things around them, and of
the achievement of mankind which they have inherited. It is
clearly seen that when children find social studies dull and
boring, it is simply vecause of the poor approach to the
teaching of the subject, which results in an uninteresting and
very low motivating teaching by the teachers. Even when the
teacher knowe his subject very well and is interested in it,
he may be unable to communicate his knowledge and interest.
The teacher should be able to choose the best methods to enable

him give sound and proper education to his pupils.

2.2C  Review of Literature in Attitude

The word attitude has been variously defined by many
authors. According to Nunnally (1964:334), attitudes are
predisposition to react negatively or pouitively in some degree
toward a class of ¢! jects, ideas, institutions or people. By
predisposition is meant the state of readiness to respond in
some preferential manner toward a specific object, event or
ideas Thug if students hold positive attitudes toward social
studies, for instance, it is relatively easy to lead them
toward desirable objectives of social studies. In contrast,
if their attitudes are negative, it is very difficult, if not
impossible, to achieve the cbjectives.

The major determinants of attitude formation, as expressed

by Krech (1962), are the individual wants, information and
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group affiliation and personality. Another concept of
attitudes was given by Tyler (1949). He describes attitudes
as a tendency to react even though the reaction does not
actually take place, He further asserts that the importance
of attitudes arisecs from the fact that they are strong
inZluences upon behaviour and also strongly influence the
kinds of satisfactions and values the individual chooses.

Attitudes, by their nature, are said to be difficult to
identify and measure. Maclver (1969) argues that it is
difficult, if not impossible, to measure in any mathematical
sense, degrees of favour and disfavour, or liking and
disliking. Thus, the measurement of attitude is a complex
matter and cannot be observed directly but can be inferred
from the way individual student reacts to a particular
stimulus or situation. But it has been argued at the same
time that the value an individual puts on an event or object
and the subsequent use of it, depends to some extent on his
attitude to it since, 21s earlier indicated, attitude is a sum
total of inclinations and feelings about an object or event
which could be favourable or unfavourable.

We can, therefore, assert that one's attitude affects his
or her ov;rt behaviour in a particular situation and/or toward
a given phenomenon, Ndubisi (1981:78) expressed that,

The learner develops certain attitudes towards
things, individuals, groups or institutions which
he knows about. He may develop a negative attitude
to certain things in the school for various reasons.
One of the reasons may be that such things run
contrary to his aspirations. Another may emanate
from the way his teacher handles his lessons.

This section of the study may be concluded by sharing the view

of Chase (1978) who said that we learn not only bookish content
in school but we also acquire a set of attitudes towards all

kinde of people, organizations and social endeavours.
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CHAPTER THREE

' PROCEDURE AND METHODOLOGY

Fe1 Discussion on Procedure Used

There are various methods that can be used in gathering
data. However, using a particular method depends on the
situations such as time factor and finance. Using a method
like interview, requires a lot of time for hoth ihe interviewed
and the respondents. Using this method also requires a lot
of money foi1 travelling to different areas to gather data.

Moser and Kalton (1979) listed a number of methods of
collecting information or data in social investiga’ion. These
are questionnaire, interview, case study, scaling method,
observation and documentary sources. Using any of these methods
depends on the investigator and the situation. Therefore, the
method used in this study was questionnaire and documentary
sources. The documnetary sources involved the study of past
tests and examination questions in social Studies.

Lawson et al (1975) stated that the first step ain the
construction of a questionnaire consists of the investigator
sitting down and assembling, either from writings of others or
from his own imagination, a series of statements to which people
agree or disagree. Also Moser and Kalton (1979: 304) gave

their own advice on questionnaire by saying that, "In designing
either a questionnaire, more particularly, a recording schedule,
the convenience of the office staff as well as that of

interviewer and respondent should be considered.
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Layout and printing should be such that editing and coding can
proceed smoothly". In the construction of the questiunnaire,
therefore, many ideas from verious autho»s and my own
imagination were used.

The questionnsaire consisteu of opinion questions, open
questions and pre-coded questions. Four-point structured
question was also used, and the respondents were asked to
react to each statement in terms of four degrees of agreement
cr disagreement.

There were 17 items on the questionnaire: teachers'
personal data, qualification and teaching experience were
collected. Another section was devoted to methodology,
another on teachers attitude toward social studies and the
last section was centred on evaluation procedures. Past
questions used in social studies both for class vork and for
examination® were collected and analyiied. The reason for
this was to validate them with the responses got from the

questionnaire.

32 The Size of Sample and Method of Selection

For the purpose of this research, e¢leven Teacher Training
Colleges were randomly selected, This represented almost one
half of the twenty three Teacher Training Uolleges in Anambra
States These colleges selected included male, female and
co-educational Teacher Training Colleges.

The subjects used in this research were social studies
teachers. In the eleven colleges selected, there were
forty-eight . social studies teachers, and all these teachers

participated in the study. See Table I.
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Table 1

Number of Social Studies Teacher per School.

Institution - No. of Teachers

1. T.T.C. Ckpatu 2
2. B8t. MarKs Nibo Nise 3
3. Ste Peters Awka 4
4. B5t. Cyprian's Nsukka 7
5¢ T.T«C. Ihamufu 2
6. HeReCe Enigu 7
7« W.T.C. Enugu 6
8. W.T.C. Adazi 2
9. St. Charle'!s Onitsha 6
10. St. Joserh's Iwollo b
1. TeTeC. Obollo=Eke o

Total 48

The schools usad for this research were randomly selectied,
and the technique of random spampling used was 'hate-draw' method.
The name of cach Teacher Training College in Anambra State was
written on a piese of paper, folded, and put in a container.
Then, the pieces of paper were shuffled properly, and then
drawn one by one until the number of schools required for the
research was got. TETach school was given an equal chance of
being selected by making sure that there were forty-eight

pieces of paper at each draw.

3«3 Administration of the Questionnaire

The questionnaire was administered with the cooperation

of the principals and heads of deparvtments of social ctudics
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in all the Teacher Training Colleges chosen for the study.

The questionnaire was both structured and unstructured, that
is, the teachers had to choose from alternatives, rank some
items, but as well in some items, give reasons for the opinion
expressed, The number of copies of questionnaire analyased

in “he study were forty-eight. See Table 2.
Table 2

Number of copies of Questionnaire
Distribute ' and Analysed.

Questionnaire Questicnnaire Questionnaire
Distributed Returned Analysed

No % No %

43 43 100 48 100

3.4 Data Prucessing

The data collected by the investigator were mannually
computed since the number of the subjects involved was a

manageable one.

35 Statistical Method Used

In the analysis of data, percentages were employed.
The responses were rated and computed in percentages.
The main purpose of percentages according to Kerliager (1973),
is to reduce different sets of numbers to comparable sets of
numbers to a common bease. It is argued further that any set
of frequencies can be transformed to percentage in order to
facilitate statistical manipulation and interpretation.
Moser and Kalton (1979: 441) made a list of statistical tools.
They stated, "These are the most elementary tools of

statistical description, and a glance through a selection of
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survey reports will show that analysis often does not go much
beyond distributions, percentages, averages and measure of
dispersion, supplemented by suitable diagrams. So percentage .

statistic was used in analysing the data.
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CHAPTER FOUR

ANALYSIS AND INTERPRETATION OF DATA

h.1 Introductior

The main purpose of this study, as pointed out earlier on,
was to investigate H2 social studies methods and evaluation
as a school subject. Therefore, in this chapter, an attempt
has been made t» analyse the method used in teaching social
studies, the attitude of teachers toward social studies and the
evaluation techniques used in sociul studies.

This chapter deals with data organization in order to reduce
the data to intelligible and interpretable form. The other
aspect of the chapter is devoted to the analiysis and
interpretation of the findings of the research.

Analysis in this chapter means the categorizing,
manipulating and summarizing of the data collected to obtain
answers to the project questions. The statistics employed in

categorizing, ordering and summarizing the¢ data is percentages.

4.2 Research Question One:
What methods of teaching do teachers use in social studies?
Responses to queastions 11 to 14 in the quescionnaire helped
to answer this research question. The result in tables 3, 4 and
5 below show the responses to different questions on teaching

methode.
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Methods of Teaching used in Number Percentage
Teaching the topics
mentioned in Question 9.
Scory telling 12 25%
Lecture 20 L2%
Discussion 8 17%
Giving Note oa the oard 3 6%
Dramatizatioa 5 1%
L8 100%
Table 4
Method of Teaching « Question 12.

Teacaing Methods I _:?Iigzaiank Percentage
Expository 27 =6%
Note copying 0 0%
Inquiry 12 25%
Lecture g 19%

48 100%

From the ahove table 3, it is revealed that 20 teachers

representing 42% used Lecture Method in teaching their lessons.

This method, as seen from the table was commonly used by the

teachers.

In table 4, out of forty-eisht respondents, 27 which

represent 56% rated Expository method as their first choice

in teaching social studies.

of inquiry method, while nine respondents preferred lecture

method.

Twelve respondents were in support
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Each of the three groups of respondents stated their reasons
for their choice.

The possible explanation of the above result may be based
on certain factors. Most of the teachers did not specialise
in social studies. The result on area of specialization showed
tha* out of forty-eight respondents, only five specialised in
social studies. Most of the teachers were drawn from History,
Geography and other subject areas. These subjects weve taught
separatalye The methcds which were mainly used in teaching
them were expository or telling method of instruction. This
method consists of lecturing by the teacher, note-copying from
the chalk-bcard by the students, arsigned readings and question -
answer periods, conducted at the recall level of learning.
This is, . fact, how teachers who nse this method have been
taughi themselves. Akinlaye (NEPZ, 1980) avgued that majority
of social studies teachers were never trained in social studies.
Expository and lecture methods are passive ways of learning.
They are not conducive *o study in depth, but rather tend to
make pupils gullible receivers of knowledge. Adeniyi (1982:66)
stated, "But regurgitation of facts undermines the philosophy
of social studies which stresses active inquiry learning".

It was asserted by Dubey and Barth (1980) that the facilities
for the effective teaching and learning of social studies are
inadequate.

To achieve the objectives of social studies, the methoda
employed in teaching it should be more than a transmission of
content. It should involve a situation whereby the students
can be exposed to eralyoce, think and solve problems. This

situation can be found in inguiry method.
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This is probably why, when social studies was introduced, an
inquiry method was highly recommended for tea.iing it.
According to the National Policy on Edvcation (4977:8),
"Government will ensure that the téaching methods employed in
the primary school de-emphasize the memcvigation and regurgitation
of facts, encourage practical, exploratory and experimental
method..."

Dubey (1980) explicitly eadcrsed the inquiry iradition
as “he most appropria“es tradition to be fellowed for modern
social studies curriculum and instruction. He argued that,
inquiry is the most convenient method of socialization rather
than feeding students wich the structures of the discipline.
Further, Strasser (1971: 147) has this to say,

Inquiry, a method of instruction it is asserted,
is antithetical to the expository or telling
methed of instruction which stops orly at the
level of mere recall of 'taught facts', it is
further argued, since change in the values,
attitudes and character of students is the
central concern of the social studies, inquiry

as an objective as well as a process of learning
and teaching would make students go beyond the
mere recall of 'taught facts' to higher processes
of learning to form valid concepts and generalizations
as tools of inference into social realities
indeperdently.

Social studies is a subject that is taught through inquiry
method, which allows the learners have a critical examination
of facts, critical thinking, balanced argument, research,
discussion, reflective thinking, and the end result is likely

to be nothing but functional education.

4.3 Research Question Two.
What techniques are used in assessing the outcomes of
social studies?

Responses to question 15 in the questionnaire helped to



answer the above research question.
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The result in Table 5

below shows the responses to different questions on evaluation

of social studies.

Table 5

Techniques of Evaluation.

V. often Often Occasiocnally| Never | Total
Noe % No. % No % [No | $|Noy %

Observation { 16 3l 5 11 48 35 | 9 |20 | 48 1100
Eenay Tests | 28 s8 | 6 | 13 14 29 | = | - {48100
Interview - -~ | 10 21 11 23 |27 |56 | 48 |100
Records 12 26 3 6 13 26 |20 |43 | 48 1100
Queationnairl - - | 10 2" 10 21 |28 |58 | 48 100
Check list - - 6 13 8 17 |34 |70 | 48 |100
Objective

test 30 63 | 1 23 7 % | - | -] 481100

For better organization of the respcnses on techniques of

evaluation, two more tables 6 and 7 are drawn.

The first,

table 6, shows the commonly uscd evaluation techniques, while

the second, table 7 shows the rarely used ones.

Table 6

Commonly Used Evaluation Techniques.

V. often/often Occasionally/Never Total

No. % No. % No.| % |
Essay Tests 34 71 14 29 48 | 100
Objective Tests| 41 86 ?7 14 48 | 100
Observation 21 45 27 55 48 | 100
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Table 7

Rarely Used Evaluation Techniques

V. Often/often Occasionally/Never | Total

No. % No . % Noe| %
Interview 10 21 38 79 48 | 100
Rezords 15 ' 31 33 69 48 | 100
Questionnaire 10 21 38 79 L8 | 100
Check list 6 13 L2 87 48 [ 100

The findings as 1epresented in the above tables 6 and 7
show that out of seven major evaluative techniques, only two
were used very often. These are Essay and Objective tests.
Observation, though was included in the commonly used evaluation
techniques, it was scored poorly by the respondents.

However, it was comparatively scored higher than the other four
techniques. While the Essay tests and Objective tests scored
71% and 86% respectively, observation scored 45%. The other
techniques which arc rarely used are: interview, records,
questionnaire and check list.

The reasons for the rommon use of Essay and Objective tests
may be because these teachers are not aware of other evaluative
techniques or how to use them. Since mest of the teachers were
drawn from History and Geography and since they were taught in
the traditional method of assessing learning ovtcomes, the
tendency for them is t> do as they were taught. Also, the
focus of these traditional subjects is to acquire knowledge.

The implication of this is that evaluation will be directed

toward testing for knowledge.
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Ndubisi (1981:141) has this to say,

The type of evaluation devices or instruments used
to measure and judge the learning that has taken
place affects immensely the type of teaching and

le. /ning to be engagea in by teachers and pupils.
If the evaluation device or instrument demands
oriminality and creativity, th2 teacher will teach
for originality, and the student will learn to make
original contributions. If it calls for
regurgitation and rewembering of facts, principles,
theories, generalizations and solutions already
given, cramming and memorization are likely to be the
learning styles to be employed by the students.

Research has shown that many teachers of History and
Geography rather than join in the effort to establish social
studiee, covertly oppose the integrated concept. This is mainly
because their egos have already been anchored in their subject
arease. They ure either unable or unwilling to broaden
themselves and continue to learn new tricks. It ie therefore,
not surprising why only essay tests and objective tests are
often used,

Nicholls (1972) asserted that there is close relationship
between various elenents of the curriculum, and changes in any
asprct may affect all of the others., Evaluation, for instance,
affects method, so does method affect evaluation. In planning
our teaching and learning, we should, therefore, review the
evaluation devices which have been desigaed to make sure that

sy

they are valid, reliable and practical. Cronback (1962) warned,

What the leerner tries depends on his goals. The
goals of learning are supposed to be established
during planning, but actually the learaner's goals
depend on what evaluation he anticipates. Goals
not reflected in evaluation procedures will be
neglected., Progress toward some objectives affects
marksj the pupil pays only lip service to other
objectives not represented in the evaluation.

Finally, the teachers may not be aware of the objectives of

social studies. There is still a gap in our communication
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system, in terms of emiting information. It is possible that
many of the teachers have ncver seen the Federal Government
National Policy on Education 1977. Such documents are
supposed to be sent to schools by the Ministry or State
Education Commission, but it is possible that none of the

sckerols in Anambra State Res8 such documentse.

4.4 Research Question Three.
Do teachers evaluate both the cognitive and affective
outcomes of s.cial studies?

Responses t. questions 16 and 17 in the questionnaire
helped to auswer the ahove research question. Also the past
tests and examination questions collected from some Teacher
Training Colleges were helpful in answering the abve research
question.

The result in table 8 shows the responses tu different
questions on affective domain.
Table 8

Evaluation of Affective Domain

Yes No Total
No. % | No. % No,. %
Effort 27 56 21 L 48 100
Commitment 36 75 12 25 48 100
Voluntary
Service 10 21 38 79 48 100
Interest 30 63 18 27 48 100

The findinge as seen in the above table revealed that 56
percent of the teachers accepted that they evaluated effort,
75 percent admitted that they assessed commitment. Furthermore

63 percent stated that they evaluated interest.
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In another question, these teachers were asked to state
how they assessed each of the above behaviours. Unfortunately,
a few teachers gave answers to that question. Very
few of them who attempted tc answer that, indicated that they
evaluated such behaviours through essay and objective tests.

The above gquestions were asked to find out really whether
the teachers still evaluated in the traditional way of using
only paper and pencil tests. The responses revealea that most
teacheis had no idea f how to assess the learning outcomes of
social studies in the affective domain. They had no «nowledge
of how to evaluate this aspect of learning outcomes.

The reasons for the neglect of affective outcomes in social
studies are many. Bloom, B. S. 2t al (1964) suggested a number
of reasons which impede the evaluation of affective outcomes.
These reasons are not far from what the researcher had imaginec
must have prevented the teachers from evaluating this wutcomes
One of these is the tremedous scarcity of evaluation material
to grade and certify staderts achievement in this respecta.
Supporting this, Uche (1980) stated, "at present, the only part
of social studies or any other teaching rubject we &now how to
evaluate is the knowledge. We have never introduced
evaluative criteria on the value, attitude or the affective
aspect in our QOUrse programmes, much more un a new subject like
social studies",

Teachers and examiners do not regard it as appropriate to
grade students with respect to their interest, attitude or
character development, A considerable part of the hesitation
in the use of aifective measures for grading purposes stems from

the inadequacy of the appraisal techniques and the ease with
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which a student may exploit his ability to detect the responses
which will be penalized. We may hesitate to trust th»
professed evidence that a student has developed such an
interest, because we have difficulty in determining the
difference between a natural or honest response and one that

is made soley to please the teacher.

A more serious reason for not assessing affective outcomes
comes from somewhat deeper philosophical and cultural values.
Achievement, competern 2, productivity and sc on are regarded
as public matterse. Scholarhsip winners may be printed in
newspapers, but in contrast, one's beliefs, attitude, values
and personality characteristics are more likely to be regarded
as private matters, unless one voluntarily gives permission to
have them revcaled.

Furthermore, slow attainment of outcomes counts for this
neglect of affective objectives. A particular item of
information or a very specific skill is quickly learned and shows
immediate results, while attitudes and personality characteristics
are assumed relatively slowly. These behaviours which take some
time to develop would need more complex cvaluation techniquese.

For the successful achievement of the objectives of social
studies, both cognitive and affective outcomes should be
evaluated., The Bocial Studies Association of Nigeria (Sosan 1980)
stated, "evaluantion as a conscious, intellectual discursive
process in which consequences of choice or action are
consciously weighed, must be extended to cover affective and
psychomoctor domains". Also, Glocks (1975) had this to say,
"modern approach to evaluation should deal with the continuous

examination of the growth of pupil as regards his total
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personality. The total personality should include interest,
critical thinking, social sensitivity, needs, values, personal
and social adjustment, human relations, and not only class
achievement". All these point to the need for complete

evaluation of social studies outcome.

k.5 Research Question Four.
Do Social Studies Teachers specialise in the subject?
Response to question one in the questionnaire helped to
answer the fourth research question. The result of the

responses is shown in table 9 below.

Table ©

Area of Specialization.

Subject area indicated] Quali- Nc. ot Teachsrs %
by respondents. fication
Engliﬂh N.C-E- u R
&
B. Ed.
Geography BeScae & 12 25
B “Ed L ]
Hiatory B.A. & 12 25
B.Ed.,
Sociology B.Sce 11 23
Social Studies B.5c. L 8
B.Ed.
Mathematics BeSce 2 [
Adult Education B.Ed,. 1 3
Economics B.S5c. Ed. 2
B.Sc.
Total L8 100




39

The total number of respondents were forty-eight. Out
of this pumber only four, representing 8% qualified in social
studies, and forty-four specialised in other subjects. For

a more vivid representation,the result is shown below.

No %

Social Studies L

Other subject
_areas Lk 92

To get more facts about how social studies is studied
(i.e. taught and evaluated) in Anambra State, more questions
were asked in the questionnaire. Some of these questions
focused on the area of specialisation. The result as shown
in table 9 shows that most teachers specialised in Geography,
History and Sociology. The reason for this may be because
the subject is relatively new in Nigeria and in Anambra State
in particular. There are no trained teachers in the area to
handle the subject. Fafunwa (1967:82) rightly pointed out,

"eeoe Oof all the educational problems that beset African
countries today, none is persistent or as compelling as the
one relating to the training of a competent teacher". On
the same point Funtua (1987) was of the view that lack of
trained personnel is a great problem which is not peculiar
to social studies alone but to all newly introduced fields
of study. It is more acute in teacher training institutions
because of the nature of training teachers. Stressing further
on lack of specialists in social studies, Enaohwo (1982) stated,
"ees specialists in this field are practically non-existent,
expect for a handful of expatriates and a few Nigerians that

availed themselves of overseas facilities for training".
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Ancther reasor for lack of social studies teachers may be
explained by inadequate piovisions in institutions of higher
learning in the state. Thne solleges of education in Anambra
State, and universities do not offer social stud’es as one of
the subject areas. This Zeaves no hope for the sclution of
the problem of social studies teachers in Teacher Training

Colleges, secondary and primary schools.

L.,6 Research Quustion Five.
Do teachers of social studies have tong periods of
teaching experience?

Responses to questicuas 2 and 3 in the questionnaire helped
to answer this research question. The result is shown in
tables 10 and 11-.%elow.

Table 10

Teaching Experience

“Years of Teaching Number of Percentage

Experience. Teachers

1 = 5 years 14 29

6 = 10 years 16 33

11 = 15 years 11 23

16 = 20 years i 8

21 = 25 years 1 3

26 = 30 years 2 B

43 100
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Table 11 revealed the ycars these teacheis have taught

social studies.
Table 11

Teaching Experience in Social Studies.

T Year taught Social Number of Percentage
Studies Teachers

6 months = 1 yr. 9 19

2 years 9 19

3 years 18 38

4 years 4 8

5 years 5 10

6 years 3 6

48 - 100

One of the most important factors in the teaching-learning
situacion is the quality of the teacher this is because quality,
to a great extent, accounts for the teacher's performance. The
quality of the teacher is important if he is to help guide ard
motivate the students to accomplish educational objectives.

Boocock (1980) pointed out that the quality of a teacher
is generally measured by the amount of his education and
experience. Dreeben (1968) also remarked that the main criterion
for determining the composition of a teaching staff is subject-
matter competence, with standards based on training and
experience. So, it is important to ascertain the qualifications
and teaching experience of the social studies' teachers, since
these will affect the study of the subject in the classroom.

The result in Table 10 disclosed that 71% of the teachers
had long periods of teaching experience ranging from six to

thirty yearse.
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This shows that well experisnced teachers are teaching the
subject. It was also revealed that most of these teachers

have taught sccial studies for three years and over.

However, from the [inding of this reacarch, it is clear that
the problem of teaching and evaluating social studies have

nov and cannot be solved by a long period of teaching
experience alone. The teachers handling social studies must
acquire some education in the subject. There is, therefore,
great need to retrair the present teachers of social studies
who are mainly drawn from allied subject areas like history,
Geography and Sociology. The quality of teachers can be
improved through ine-service educavion. The in-service
programme, according to Ozigi, (1981:83) is "all thcse courses
and activitier of professional nature in which serving teachérs
participate in order to improve their knowledge, skill and
competence"s Also Ndubisi (1980) defined in-service erfucation
as "a process whereby serving teachers undertake various courses
and traiaing so that they nay improve themselves and in the
final analysis improve their pupils or students as the case

may be'", The social studies teachers shculd, therelore,
participate in cuch programmes so as to up-date their knowledge
in terms of the content, method, evaluation and using resources
in the teaching of soccial studies.

Also plans should be made to solve the staff problem of
social studies by opening up social studies departments in
colleges of education and universities.

k.7 Research Question Six.
Do teachers support the teaching of the new subject,
Social Studies?

Responses to questions 5 to 7 in the questionnaire helped
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to answer this research question. The result in table 12 below
shows the responses to different questions on teachers'

attitude to the new subject.
Table 12

Teachers' Attitude to Social Studies.

Scrongly Strongly
_Ipisagree Agree Disagree s Total
Moo I % | Noo| #|No.| % | No.| % | Noo.J %
Question 5 =
So¢ial Studies 36 75 10 @1 1 e 1 2 48 |100
Question 6 =
History and
it 8 {171 11122 |11 | 22 18 {39 | 48 {100

The total number of respondents were forty-eight. Out of
this number, forty two representing 96% were in support of the
introduction of social studies, while two representing W% were
not. On the guestion of wiether it is better to teach History
and Geography separately in the junior class2zs tkan to teach
social studies, twenty-nine percent of the respordents were
of the opinion that social studies should be taught in the
schools instead of teaching History and Geography.

Bowever, eveu though Teachers supportcd the introduction
and teaching of soc¢cial studies, it did not affect Lheir
efficiency and effectiveness in the teaching of the subjecte.
The opinion of the teachers was not considered before the subject
was introducede The teachers had no option but to support ite
It is 1likely also that most teachers supported the introduction
of social studies, sincethis would mean employing more teachers
in school. So, they must have seen it as a boom for teachers.

In another question, the respondents were asked to give
reasons if they supported social studies or History and

Geography in school.
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The following are the various reasons given by those who supported
that social studies should be taught irn school.
i. Social studies taught in jurior classes can help stadents
to choose their areas of epocinlization.
ii. What children need is whet will help them in their everyday
life, and so Histury and Geography do not help here. Social
Studies forms the foundation work for these traditional
subjectse.
iii  8ocial Studies taught in the junior classes broadens the
students minds and prepares in them the correct orientation
and attitude tc life especially as it affects their societal
norms.
iv. BSocial Studies teaches History and Geography in the junior
classes in the way these juniors accept and understand them.
Child.sen cannot cope with the volume of work in History and
Geography if taught separately.

Then for those who supported History and Geography, tnere
are their reasons:
i. BSocial Studies is too complicated and broad in scope for
junicr classes. History or Geography is easier to handle in
Junior classes than social studies.
ii. The subject matter of social studies is made up of only
relevant facts from History and Geography. So, they need to
know more History and Geography before embarking on social
studies.

From the foregoing discuseions it can be said that some
teachers are in support of social studies while others are
against it, However, both groups need some reorientation to

the philoscophy and cbjectives of social studies.
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k.8 Conclusions

Based on the study, the invaestigator draws the following
conclusions:
1. It has been observed that most of the teachers who
handled the social studies at the time of this research
were not trained in social studies.
2« Teachers supported the introduction of social studies.
3. The findings confirmed that teachers still evaluated
social studies ou’ ~omes in the traditicnal method and
neglected the affective objectives.
4, BSome of the findings of this research confirmed the findings
of other rcsearchuns carried out by other researchers

in other parts of the countrr.



CHAPTER FIVE

SUMMARY AN RECOMMENDATIONS

This chapter attempts to summarise the purpcse and major

findings of the s%udy. It also outlines some recommendations

based on the findings of the study.

Se1

Summary
The purpose of ti..s study was firstly to identify the

methods of teaching used by the present teachers of social

studiesj secondly, to find cut teachers attitude toward social

studiesj thirdly, to investigate the techniques that were used

to assess the learning outcomes of social studies; fourthly, to

analysize how far these techniques affected the achievements

of the objectives of social studies, and finzally. to suggest

how the evaluation *echniques used can “e improved.

Te

2e

3-

b

Se

6.

The study attempted to answer six research questions:

What methods of teaching do teachers use in social studies?
What techniques are used in assessing the outcomes of social
studies learning?

Do teachers evalutate both the cognitive and affective
outcomes of social studies?

Do social studies Teachers specialise in the subject?

Do social studies teachers have long periods of teaching
experience?

What attitudes do the present teachers have towards

social studies?

To elictk information on the study of social studies in

Teacher Training Colleges, eleven Teacher Training Colleges
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were sampled from twenty-three Teacher Training Colleges in
Anambra State. A questionnaire was constructed and
administered to forty-eight respondents, made up of social
studies teachers of all sampled colleges.

The data collected werc analysed by converting responses
into percentages. These were shown in tables from the raw data,

The result from the data analysed revealed that:

Expository aid Lecture methods were mostly used in teaching
social studies., Tcachers evaluated only the cognitive outcome
of sccial studies by assessing learning through objective and
essay tests only. Most of the teachers who taught social
studies specialised in Geoagraphy, History and Sociologye.

A majority of the teachers had taught social studies for three
years. Almost all the teachers supported the introduction of

social studiess

Sel Recommendations

Having considered the results of this study, the researcher
recommends the following which, if followed, would go a lonz
way in improving the teaching and evaluation of social studies
in primary and post primary institutions.

1« All the Collnges of Education in Anambra State should
introduce the teaching of social studies as a minor or major
subject. It is there that the student teachers can be fully
equipped for the teaching cf the subject at the post primary
level.

2. The Universities in the state which have departments of
Education should offer social studies as teaching subject.
They should also establish study programmes in social studies,

leading to higher degrees, sc as to give a kind of impetus
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to those interested in the subject. If social studies

education is to be encouraged, special emphasis should be

placed on the training of staff.

3, A supervisory programme should be established in the Btatéds
Ministry of Education and Education (ommission to organise
supervision and evaluation of the teaching and learning of social
studies especially at the teacher training colleges.

The State Fducation Commission should, as a matter of
urgeacy, employ tzachers who specialised in social studies to
handle the subject.

4., Workshopsy seminars, refresher courses and conferences on
social studies should pe constantly organized, because, these
will provide forum for discussion, sharing and dissemination
of new ideas concerning the teaching and evaluation of social
studies. The present teachers of social studies need to
upgrade themselves by availing themselves of such programmese
5S¢ Since social studies is relatively new in the state, *he
teaching of it should feature on the television at least once
a weeke This will be of great help to the teachers who did not
specialise in the subject.

6. The future planners should regardl;: an eye=opener in that
they should now focus their plans more on social studies
especially with regard to teaching and evaluatioa.

7« The Ministry of Education and the Educatioa Comission in
the State should provide social studies books to schools. At
present, not a single book on social studies is found in the
schools.s Teachers should be provided with handbooks on

Methodology and Evaluation of Social Studies.
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8. Wwhile thc practice of evaluating social studies through
paper and penecil test is appfOpriate, theré 13 need to lay more
emphasis on the evaluation of the affective objectives. It
is therefore necessary that the following evaluation devices
should be constantly uséd.by teachers of social studiess
Observation: This technique can be most advantageously used by
the teacher in learning about children, appraising their
growth and sensing their needs. Behaviours involving honestj,
Justice, fairnecs, love, kindness and patriotiam can be best
judged through cbservation. For the effective usme of
obgervation as a technique for evaluating social studies.in
post primary schools, the teacher must epell out exactly and
unambiguously the traits to be evaluated and state evidences
of these traits in terms of children's bchaviour.
For cxample,
1« Does the child show respect for the ideas and feelings of
claasmaﬁes? _ o : ) e
2. Does he abstain from causing disturbances that make it
impossible for others to do their best work? . R
3« Does he cafry.a fair share of work load in a small group?
4. Does he enjoy giving a classmate an assistance whea needed?
5« Does he return borrowed materials? Obtain permission to
use material that belong to others?
6. Docs he fulfil responsibilities on fime?
The teacher musi select certain studente for intenaive-l_
observation and study rather then observing in Zeneral.
The greatest weakness of observation in natural situation
is the high degree of subjectivity it generatag, Also, the

amount of time to be involved if all behaviours are to be



involved will be alarming. However, these demarits,
notwithstanding, obgervation is still useful. Observational
techniques can be improved by reducing the limitations in
subjectivity and cost in time. If this is done, observaticn
will be very useful in evaluating affective bekhaviours.
Observational techniques which have been found very useful
and effective are anecdotnl records, rating scales and check
lists. Anccdotal records are accurate descriptions cf the
mearingful incidents and events which are observed in the lives
of the subject, the learner. 7The observation can be made by
the teacher or someone whom he delegates, Parents, peers,
employers ard other peopie can make factual reports of events
and incidents in the lives of the learner. As far as possible,
¢ach incident should be described immediately it occurs to
maintain acouracy.
Rating scales consists of a set of characteristics or gualities
to be Jjudged and some type of scmles indicating the degree
to which an attitude is present. In¢ rating is done by
observers who judge what they observe and on that hasis ratgi
the individual concerned. | | |
Checklists call for simple jes or no judgement. It.is a
method of recording whether a particular characteristic is
present or note Learners themselves can participate 1n rating
scales and checklists of their behaviours. This should be
encouraged. Teachers can then discuses the learners! ratings
with their own to find out the reasons for agreement or
disagreement.
Records: A teacher should be evaluating his -<students all the

time especially when he gets feedback during discussions in
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which a good questioning is used. After such discussions, he
takes time and writes in his record book hia impressiins of
the performance of an individual student in terms of his
participationa. ” ”

e

Questionnaires Attitude scales are used for the evaluation

of attitudes, interests, and soc on. An attitude scale consists
of a set of statements to which a student's responses will show
his attitudes In the example below, the objective is to
evaluate student!s at itude towards social studies as a

school subject. Each statement is either favourable or
unfavourable. The student reamcts to each statement on a five
point scale ranging from strongly agree (SA) to strongly
disagree (8D)e. Thus, a section of the questionnaire in this
format might read! .

Direction: malke your decision and circle the initial letters

of your answer opposite each statement.

SA A ,U,D,.8D

1+ Learuing social studieg is very boring
2+ SBocial studies makes cne think.
3. There are too many rules to learn
in social studies.
k. Map reading makes gocial studies

easier to learn, '

5« Group discussion in social studies

makes the subjeet interesting. ‘

The gquestionnaire can be scored quite simply by giving
five points for strong endoresement of a favourable statement,

four points for agreement, three points for uncertainity, and
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so forth. An individualis.sccre is the sum of his ééofes
for the separate items.

In constructing classroom test to evaluate sooial studies
teaching, our major concern should be that the test items call
forth the particular types of performance indicated in the
gpecific learning outcomes pertinent to each of ouf
instructional objectives., This brocess of relating the test
items as directly as possible to the specific outcomes provides
us with the greatest assurance that ©UP test is a valid
measure of our instructional objectives. Therefore, the
nature of the test items selected to evaluate social studies
teaching shculd depend chiefly on the nature of the cutcomes
to be measured,

Finally, since social studies embodies broad education,
its evaluation must be continuous, varied, romprehensiﬁe and
.consistent with the instructional objectives, taking into
censideration the different domaing of educational objectives.
9. In view of the limitations of the present research, and
conaidering the fact that sccial studies is relatively new in
Nigeria, the researcher, therefore, suggeats the following
areas for future research:

(a) A repetition of the preasent study in other states of Nigeria.
(b) Other arcas of social studies other then method and
evaluation, should be researched into in the state,.
(¢} A repetition of the present study in secondary and
primary schoolg. |
The success of the teaching of social studieé in
Anambra State in particular and Nigeria in genaeral would

depend on how much attention is given to the retraining of
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teachers of soeial studies, most of whom are not specianlists
in the area,; and the opening up of social studies departments

in oclleges of cducation and universities,
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AHMADU BELLO UNIVERSITY, ZARIA
DEPARTMENT OF EDUCATION

I am conducting a research in the teaching of Social Studies.
Piease read the guestions/statements carefully and respond to
themes All information given will be treated as confidential.
Thanks for your kind cooperation.

- 1. What is your area of specialization?

2, How many years of esperience have you in teaching?

. 3. For how many vears have you taught social studies?

e p—

Please cick ( &/ ) in the block that describes the degree
of your agreement, L o

b, Social studies as an integraéion of éonial scierce subjects
is most weisome in schocls. : o _
Strongly agree ( ), Agree { ), Disagree ( )
Strongly disagree ( ). I s

$« It is better to weach History aﬁJ‘Géééfaphy separate;ﬁ in
the junior classes than to teach social studies. _

. Strongly agree () , Agree ( ) , Disagreee ( )

" Strongly disagwee ( D

6 Vhat are your reasons for your stand in No. 67
1.
2,
e
4,

% Teaching 2ids are very important in the teaching of social

studies. _
Strongly agree { ) 4 Agree ( ), Disagree ( ),
Strongly disagree ( ).
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e

10+

116

124

What methods of teaching did you use in teaching the

topiecs mentioned in No. 9. e

Rank these mwethods in order of preference in your teaching
of social studies. : S _
1 2 ' 3

Expository method. Note copying method. Inguiry method,.
4

Lecture method.

What reasons do you have for jcur choice of No, in your
ranke

1.
Za
3
4,
S -

Mention other mathods of teaching social studies you have

used that are not among the above listed in Ho. 12.

Evaluation s an important factor in the teaching of

social studiese. How ofien do you use the following devices.
Obgervation : Very often : Often : Occasionally: Fewver
Essay tests: Very often : Often : Ocecasinonally: Never
Interview : Very often : Often : Occasionally: Never

Records : Very often

[ L]

Often t Occasionally: Never
Questionnaire: Very often: Cften : Occasionallys HNever
Checklists 3 Very often : Often : Occasicnally: Never

Objective Tests: Very often: Often: Oeccasionally: Never
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13. Do you score students for the followingt-
A. Effort :  Yes, No
B. Commitment : YTes, Ne

Cs Voluntary
Service : Yes, No

D. Interest Yes, No

14 If your answer is yes in 4, B, C, D, state briefly how

you evaluate the performance in each case.

A. Effor

Be Commitment

Ce Voluntary Service
D,e Initiative

15. 'Kindly supply the following data:
Name of your Schools

46 Sexs Male ( ) " Female ( )

7. Qualificaticns: WASC ( ) Peachers Grade III { )
Penchers Grade IT ( ) - B.A/B.Bc. (. )

- Any others not included above ( )

Once again, thank you for your kind assistance.



