| NTERPRETATI ON OF TEXTS: A SEMANTI CO- SYNTACTI C STUDY OF
VIRI TI NGS FROM SELECTED SOURCES

BY

ADEJOH JOSEPH NE ELEQJO

A Thesis submtted to the post-graduate school, Ahnadu

Bello University, Zaria in partial fulfillment of the

requi renent for the Award of the Degree of Master of Arts

in English | anguage, in the Departnent of Engli sh,

Faculty of Arts, Ahmadu Bello University, Zaria.



ii
DECLARATION

I hereby declare that this thesis has been written by me
and that it is a record of my own research work. It has
not been presented as far as I am concerned, in any
previous application for a higher degree. All quotations
are indicated by indention or quotation marks and the
sources of information are specifically acknowledged by

means of reference.

Signed.......




iv
DEDICATION
This work is dedicated to my parents Rev. and Mrs
J. E. Adejoh, for the love and care they have been giving

to me.



iii
CERTIFICATION
This thesis entitled "INTERPRETATION OF TEXTS: A
SEMANTICO-SYNTACTIC STUDY OF WRITINGS FROM SELECTED
SOURCES" by Josephine Eleojo Adejoh meets the regulations
governing the award of the degree of Master of Arts of
Ahmadu Bello University, Zaria and is approved for its

contribution to knowledge and literary presentation.

. (8 ZSw [$S ¢

Chairmaﬂ: Supervisory Committee Date
Professor J.S.Aliyu.

- ‘7( -(/‘({‘ L 2/(’/(,/

Member, Supervisory Committee Date | I y

Member, Supervisory Committee Date

,_/()me 23 — (v _RACBD

Head of Department  ~~ Date

— s\ D cﬁsVQ(U
Dean, Postgra?ﬁate School Date




v
ACKNOWLEDGEMENT

I give the Almighty God the glory, honour and
adoration fer giving me the ability and strength to do
this work. It is Him alone, I worship and glorify.

My supervisor, Prof. J.S. Aliyu to whom I am
indebted tc, gave intellectual advice, worked tirelessly
and made constructive criticisms. Most of the books used
for this research work were got £from his personal
library, he spared so much time to see that this dream of
mine is realised. Preof, I raise my cap toc you sir. I
really appreciate everything.

I owe a lot of gratitude fo many pecple, some of
them are, my supervisor's wife - Mrs. A. Aliyu who helped
greatly in administering the tests at B2Aminu Kano
Commercial College, Kano. She worked so hard to see that
it was properly carried out I am very grateful. To Dr
(Mrs) Gani - JIkilama (my course co-ordinator) and Dr.
B.F. Alisah, I say thanks for the interest, for the push
and for the confidence that I could do this work. I am
very grateful to the Principals, staff and students of
the fcllowing schools for making this research a success.
They are:

Federal Government Girl's College, Zaria
St. Joseph's Seminary, Basawa, Zaria
Demonstration Seccondary School, ABU., Zaria
Zamani Cecllege, Kaduna
Aminu Kano Commercial Ccllege, Kano
Immaculate Heart Comprehensive High School, Lagos
My boundless gratitude goes te my classmate,
Emmanuel Umenger for reading, correcting and making
brilliant contributions. Emma, thanks for your untiring

support and encouragement. I wish you luck in all your
other endeavours.

My specilal thanks also go to my friends Buki
Phillips, Nurudeen Seriki (Dearest}, Yakubu Ejeh, Wilson
Maikano, Idowu Isehunwa (late} and my brother-in-law Cy
Obieje feor all the encouragement they gave to me.



vi

To my parents and my siblings - Qjoma, Aladi,
Ugbede, Unekwu and Ajuma how can I but appreciate your
sacrifices, prayers and encouragement. Your confidence
and trust in me actually contributed to the success of
this work., 1 love you all.

My sincere appreciation goes to my elder sister Mrs
Doris Obieje who toock her time and strained her eyes to
read this work on screen despite her tight schedules.
"Tersis', your are indeed a sister.

To Mr Olarctimi Bello who typeset this work, and Mr
Jonah Ajogi who typed the tests administered, thanks for
the job well done.

S0 many people not mentioned here contributed to the
completion of this work-some known, some in the back
ground. This acknowledgement would not be complete if I
do not thank these people. 1 have not mentioned your
names, but the good Lord knows all your efforts and may
he reward you abundantly.



Vi
ABSTRACT

This is a study on Interpretation of texts - A
semantico - syntactic study of witings from sel ected
sources. It is based on the difficulties people face in
an attenpt to correctly interpret texts. Qur respondents
who were the SS | students of school nentioned in the
work, face many difficulties when interpreting texts, and
as a result, wong interpretati ons were given.

The tests admnistered to test the interpretative

ability were taken fromthe novel :-"No Second Chance"

(by Qunense, S and a text book titled:- "Handbook of

special Education: Teaching the Visually Handi capped"

(by Abang, Theresa) . The texts were chosen because they
were believed to be of the appropriate difficulty I|evel
for the respondents at their own |evel.

The objective of this study was to discover the
difficulties faced by people in interpreting texts, | ook
into the causes and nake suggestions on how these
difficulties can be overcone.

Chapter one forned the introduction of the study.
It discussed the statenent of the problem ains and
obj ectives of the study and the scope of the study. It
also looked at some terns - reading, witing,
interpretation (briefly) and the overt relationship

bet ween syntax and senanti cs.
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Chapter two reviewed sone related literature. It
reapprai sed a text - what forned the constituents, the
field, tenor and node of discourse, registers, cohesion
and the linguistic system theories of reading, witing
and interpretation, representational holismand then a
summary on spoken and witten | anguage.

Chapter three was the theoretical framework. Two
approaches used in this work were Davy and Qystal's
appr oach and Haynes's approach to stylistic analysis. It
also treated the «classification of features Iike
individuality, dialect, tine, province, etc. The chapter
di scussed the nmethodology and the total nunber of
respondents.

In chapter four, the findings and perfornmances on
the different sub-tests have been represented in tables
foll oned by di scussions. The tests were nmarked based on
the followng criteria - <cognitive, interpretative,
evaluative and affective abilities. The last part of
this chapter fornmed the concluding observations on the

overal | perfornance.
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Chapter five sumed up all that had been di scussed
in the previous chapters. It has reflected on the
I mplications of the findings for teachers, students and
text witers. Recommendat i ons/ suggesti ons have been
made, these with the overall intention of advancing
points that could help uplift bot h student s’
interpretative skills and an inprovenent in the methods

used for testing interpretation.
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INTERPRETATION OF TEXTS: A SEMANTICO -
SYNTACTIC STUDY OF WRITINGS FROM SELECTED
SOURCES
1.0 Introduction

Reading to understand texts is a problem faced by
many people in the learning world today. Equally
problematic is the issue of interpretation of texts. For
us to understand what this topic is all about, it will be
important to look at some terms such as writing, reading,
interpretation, semantics and syntax.

Interpretation can be looked at from the layman's
level which is usually tantamount to determining what is
meant either after a reading or a listening session.

From the common dictionary level, interpretation is
the equivalent of explanation or meaning derived from a
piece of material. The text analyst insists on a more
rigorous description of interpretation. To him,
interpretation will encompass a reaction to the written
or spoken piece of language, either in form of a text or
the transcript of a telephone conversation.‘ For such an
interpretation to be valid and accurate, it must be based
on both the clues and cues evident from the language
forms including the words selected, the tone employed and
the setting within which the language substance has been
conceptualised.

Reading and writing experts do not have a general

agreement as to what is meant by reading, writing and
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interpretation, but we shall try and hold unto a few
definitions as a guide for this research.

Writing as it is, is a graphetic representation of
the phonic substance of language using conventionalised
symbols,

Bloomfield (1933:21) in Stubbs (1980:24) looks at
"writing not as language, but merely a way of recording
language by means of visible marks". Some people see
writing as "a visual representation of spoken language"
(Stubbs 1980:21). But is this really true? As the,
study progresses, it would be established if this is
actually true about writing.

In English, it could be seen that spelling does not
always accurately represent the sounds of the spoken
words. Stubbs (1980) is of the view that writing is not
merely a representation of speech because there is a
distinction between the two (writing and speech). He
says that, the spoken language makes a distinction which
the written language does not, while the written language
makes a distinction the spoken language does not and that
they both differ in grammar, vocabulary, etc.

This distinction between the two however, is proved
in cases where pronunciation disambiguates a spelling,
e.g. " read". The word may be pronounced /rid/or/red/
in a condition were the context is not defined, but in a

defined context or realised situation, the correct
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pronunciation will be produced with ease.

Bill Green (198B8:159), states that "writing is not
simply the traascription of meaning but very often, works
actively in wvarious ways and in varying degrees as the
discovery and production of meaning”.

The thrust of this study is the interpretation of
written texts and because of this, there is the need to
emphasize that before any interpretation, the text must
be thoroughly read and understood. Thus, it will be

necessary to know what reading is and what it entails.

1.1 PRELIMINARY CONSIDERATIONS ON READING AND
INTERPRETATION

Reading is the ability to recognise letters, words
and structures, and to know what they mean.

Stubbs (1980:11} sees reading as:

a. "essentially a process of relating written symbols
to scund units

b. essentially a process of understanding meaning, and

C. essentially a process related to the social uses to
which it is put".

The definition in (a} 1is narrow since it excludes
rapid silent reading. This may apply only to beginners
not necessarily to fluent speakers. And since (a) 1is
narrow, we would try and look into (b} because it has to

do with understanding meaning. This seems to be in
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agreement with what Thorndike (1917) said in his article,
that "Reading is understanding the meaning of printed
words". (Stubbs 1980: 12). Point (b) in this case,
strongly fits in because it is possible to relate written
symbols to sound units without understanding what they
mean. All that we have seen concerning writing and
reading, are theories of different views which.wouldhheld
unto for the purpose of this research effort.

Along the line, it will be important to know what
syntax is, just as it shall be good for us to see it from

the point of view of some linguists.

1.2 SYNTAX, SEMANTICS AND INTERPRETATION
Syntax according to Lyons (1979:345) is to be
understood as:
"a set of rules which accounts for the distribution
of word - forms throughout the sentences of the
language in terms of permissible combinations of
classes of word - forms".
A syntactically accepted sentence, he further states, is
therefore, a string of word - forms which satisfies two
conditions: -
(i) "that each of the word - forms is a member of
some form - class and
{(ii) that the word - forms occur in positions that

are defined to be acceptable for form - classes

of which they are members".



Thus, a sentence like,
"Peter slapped Jane,"

can be considered an acceptable sentence cnly and only
if,the syntactic rules of English define the strings of
its form - classes to be syntactically well-formed.
Acceptability here, refers to grammatical well -
formedness - a linguistic phenomenon which is essentially
syntactic.

Consequently, an appeal need not be made to
semantics to establish its meaning. If acceptability in
the sense used above is to be established independently
of meaning, one might as well extend grammatical well-
formedness to sentences like:-

a. ‘The silthy toves did gyre in the wabe’

b. ‘Colourless green ideas sleep furiously’
Grammatical as they are though, the sentences are bereft
of meaning. In other words, they do not make sense. But
what makes language what it is, is its meaning content.
This takes us to what semantics is.

Semantics has been defined as the study of meaning.
Its main concern therefore is with the description of
meaning in natural languages and it does this by trying
to unravel what underlies the use of the word "means' and
related terms such as sense, non-sense, ambiguity,
entailment, etc.

Ogden and Richards (1923:193) define meaning as
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“that which the speaker intends the listener to

refer to, and that which the speaker intends

the listener to feel and to do
The meaning of a sentence is not what is in the mind of
the speaker/writer at the moment of utterance or writing
and not in the mind cf a listener/reader, for he may
utterly misconstrue the speaker’s or writer’s purpose.
As for the writer, he may intentionally wveil in his
writing, the thoughts or ideas which are in his brain,
and this, of course, he could not de if the meanings of
what he has written were precisely that which he held in
his brain (Ogden and Richards 1923).

Kempson (1977) says for a semantic theory to have
any claims to adequacy, it must capture for any language,
the nature of word meaning and sentence meaning, and
explain the nature of the relation between them. It
should be able to predict ambiguities in the forms of
language, whether in words or in sentences and above all,
it must characterise and explain the systematic relations
between words and sentences of a language, that is to
say, it must give some explicit account of the relations
of synonymy, entailment, contradiction, etc. Any theory
of semantics which fails to capture these relations
either at all or, in particular cases fall easily to the
criticisms of wrong predictions and must be consequently

deemed inadequate, either in principle or some detail.
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1.3 THE OVERT INTERRELATIONSHIF BETWEEN SYNTAX AND
SEMANTICS

We have decided to make this study semantic and
syntactic in nature, because there seems to be
relationships between them. This, however, does not mean
that a semantic or syntactic study cannot be treated
separately but the research intends to 1look at
interpretation from the point of view of these two,
Several linguists have, inspite of the
interrelationships |between syntax and semantics,
insisted on separating these important areas of
linguistics from each other. Such attempts, says Lyons
(1979:374}, have "long been and remained the subject of
disputes". This is because there is no way we can write
our grammar without reference to semantics. Put
differently, as a matter of necessity, grammar must be
sensitive to semantics. It must bear scome relation to
semantics, as well as to our everyday needs and
experiences. Any grammay that tries to exist
independently of semantics, no matter its beauty, would
be like a richly prepared dish which is saltless. And
besides, what makes human language what it is, is not
just the beauty of its structure but its communicative
value which finds expression in semantics.

Similarly, meaning does not exist independently of

syntax for it is impossible to "change the distribution
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of all word - forms in a language while holding constant
the meaning of the lexemes without affecting the
distribution of associated words®™ |[(Lyons 1979:375).
There is, consequently, ™"an intrinsic connection between
the meaning of words and their distribution and it is for
this reason that it is difficult to draw the boundary
between syntax and semantics (Lyons 1979).

Palmer (1979:120) supports this view by saying that,

"as we go into more detailed investigation of

grammar, we find that the correlation between

grammar and semantics becomes closer and closer,

until we reach a stage where it is difficult, if not

impossible to declare whether the categories are

formal and semantics".
In order to further understand , we may wish to look at
the sentence below

John is seeming bold'

In this structure, it could be seen that the verb “seem'
with “ing’' does not require the inflectional suffix in
this way. It also does not occur in the progressive
{continucus form). As a result the construction will be
described as an ungrammatical sentence. That is not all.
It does not make sense. It lacks semantic well-
formedness and this can be pointed out intuitively by a
native speaker without reference to grammatical rules.
Intuition accerding to Lyons (1979),"1Is a pre-theoretical

correlate of semantic well - formedness."
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It has as its main focus, the notion of making sense, of
being comprehensible. It plays an indispensable role in
the semantic interpretation of utterances and writings,
and consequently, shows how difficult it is to draw a
demarcation between semantics and syntax.

Palmer (1979) makes it clear that even the Chomskyan
syntax which says syntax and semantics should be
separated, is concerned with transformaticnal rules which
will generate the correct surface structure given the
presence of a deep - structure. That is, it is concerned
with transformational rules that would prove very capable
of converting deep structures to surface structures. He
said the deep structures are generated by them BASE which
consists of the CATEGORIAL COMPONENT and the LEXICON.
For example, in a structure like

‘John plays’,
‘John’ in this case is the noun phrase and ‘play’ the
verb phrase. The deep structure as Palmer (op cit)
further puts it, can therefore be seen as having the
necessary grammatical and lexical information that is
pre-requisite to the interpretation of the sentence cited
above. 1t is therefore, according to Palmer (1979), that
Chomsky’s Linguistics can be said to be interpretative.
In their words, we require both grammatical and semantic

information as pre-requisites for establishing meaning.
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Another interrelationship between syntax and
semantics can be seen through the concept of ‘sense’ and
‘reference’ .
Reference as a semantic concept deals with the
relationship between linguistic elements such
as words, sentencesg and non-linguistic world
of experience, Sense on the other hand,
relates to the complex gystem of relationship
that holds between the linguistic elements
(mostly words). It is concerned with intra-
linguistic relations (Palmer, 1979:29).
It might appear as if ‘reference’ is the most essential
element of semantics, owing to its main concern with the
way speakers/writers relate their language to their
experience of the outside world. A close look at sense
relations however, shows that such relations are of no
less importance to the field of semantics than the ones
produced by reference. For example, the word ‘ewe’ and
‘ram’ are hyponymous sets for the super-ordinate term
‘sheep’, that ig to gay, they refer to a particular kind
of animal c¢alled sheep and derive their wmeaning £from
there. They also belong to a pattern of English which
includes bull/cow, sow/boar, mare/stallion, etc. The
traditional grammarians treated this part of grammar
because these relations were those of sex, and since sex
was seen through the prism of gender, they (traditional
grammarians ) had every reason to believe they were

relations which they could neatly treat under grammar.

Thig was rather erroneous Dbecause English has no
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grammatical gender for male and female creatures. Words
like bull/cow, ram/ewe, boar/sow, etc have their places
not so much in the grammar but in the lexicon of the
language.

The syntax/semantic interrelationship, is also made
manifest even at the level of the word which was regarded
by traditional grammarians as a single "Linguistic unit
that has a single meaning™ (Palmer, 1990: 44).
Morphosyntactic description of English words has shown
that a single word like "dance’ conveys a sSingle meaning
when looked upon as a simple lexical item.
Syntactically, its derivation "dancer' can be interpreted
as "ona who dances”. Tts past tense form “danced' means
dance + past tense. The word therefore has three
meanings which can be lexically classified as lexcial,
morphological and syntactic meanings.

Apart from locking at words in this way, linguists
are of the view that even lexical words could have more
than one meaning. As stated earlier, words like lamb,
ewe, ram, for example, are hyponymous sets of the
superordinate term, sheep. They may also be referred to
respectively, as baby sheep, mother sheep and father
sheep. What this means is that a single linguistic unit
can be variously interpreted. In other words, it can
convey more than one meaning.

The impertant thing to note about words as the

foregoing has shown therefore, is their categorisation on



12
the basis of syntax and semantics, that is the
morphosyntactic and semantic explanations given above.
Apart from this, the categorisation of words on the basis
of their semantic and syntactic significance, find
expression in the distinction which linguists have made
between grammatical and lexical words. Words like ‘it’,
‘the’, ‘cf’ etc, belong to the grammar and have
grammatical meanings only. That is, they derive their
meanings from their functions in sentences. There are
also full words or what we may prefer to call lexemes.
Such words have the kind of meaning one finds in the
dictionary. In a sentence like,
"Mary is a good dancer,"

there 1is an interplay of grammatical, 1lexical and
morpholegical information pre-requisite to its
interpretation. Such interplay of the different kinds of
information - grammatical, semantic and morphological
show how interrelated or interwoven syntax and semantics
are. Morphology has been brought in to serve as a
bridge between the two.

That a word can have as many as two meanings, as the
foregoing discussion has shown, is no longer a point of
disputation. What may be looked at this time, is the
converse of the above. A combination of words, as
linguistic studies have proved, may convey a single

meaning. Examples are found in idiomatic expressions
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such as,

"Put up withn"

"give in"

"put down" eto.
The meanings of these combinations cannot be predicted
from their individual verbal or adverbial components and
in many cases, there is a single verb with the same or
very close meaning for such combinations. For example,

‘tolerate’ for ‘put up with’

‘yvield’ for ‘give in’

‘*quell’ for ‘put down’
Owing to their status of idiomaticity the combinations
cannot be divided up into separate semantic units. An
expression like ‘heavy smoker’ for instance, cannot be
split into ‘amoker’ and ‘*heavy’ to give the intended
meaning because a ‘heavy smoker’ is not to be understood
as one who smokes and who is heavy. Similarly, a
‘eriminal lawyer’ is not to be interpreted as one who,
apart from being a lawyer, is a criminal. Word division,
as it pertains to idiomatic expressions does not give
corresponding divisions of meaning. Instances like this
show how the relationship that exists between syntax and
semantics is unaveidably symbiotic.

At this point it would be understood that much as

semantics plays this important role of the ‘rescuer’, it

igs sometimes rescued by gyntax when it fails to give
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interbretative insights into the meaning content of
lexical items. For example, a word like ‘bank’ when
uttered in isclaticon can be subjected to wvarious
interpretations. It may be taken as riwverbank,
bloodbank, a finance institution where monetary
transactions are made or ‘bank’ as a verb might mean
‘count on’. This 1s what we refer to as lexical
ambiguity. To disambiguate it, an appeal has to be made
to syntax, first of all to ascertain its syntactic value.
Thus is a sentence like,
"T was at the river bank this morning"

would be analysed syntactically as:

I --emmmmm - > NP
Was --~--------- > VP
at the river bank----» Adverb of place.

"River + bank" could be analysed further to specify the
type o©of bank being referred to. Here ‘river’ though a
noun functions as an adjective gqualifying the noun
‘bank’ . In this way the sentence has been used to
disambiguate the ambiguity in the word ‘bank’ It is
therefore a clear indication of how syntax can come to
the rescue of semantics. Apart from accounting for
lexical ambiguity, syntax. can disambiguate ambiguities
that are structural in nature. For example,

"The bank is full"
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Here, we cannot tell whether it is a river bank that
is full with water or a commercial bank that is full with
customers. But by making some recourse to recursive
transformations, we can easily disambiguate the ambiguity
this way -

"the bank which is located near the Central
market in Kano city was full with pensioners
who stormed the office of the treasurer
yvesterday".
Through recursive transformation, it becomes clear that
the bank being referred to is a finance institution and
not a river bank. Disambiguation of sentences like this
and more so through syntactic transformations is another
way of explaining the symbiotic relationship that exists
between syntax and semantics.

Much as semantics can be said to have potentials for
rescuing syntax when it comes to the question of making
sense,; syntax too, comes to its rescue as clearly shown
above. 1In this way, the two can be said to be intimately
related. Separating them from each other in the hope
that they would play distinctive or independent roles in
the interpretation of texts would be most difficult if

not impossible.

1.4 STATEMENT OF THE PROBLEM

Interpreting texts, is a problem faced by many
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people, such as the SSII students. The purpose for which
writers write most of the time, is to convey a message,
but in the course of the readers trying to pick out the
message (by trying to interpret what 1is written),
problems crop up. These prcocblems are caused by factors,
several of which may not be too difficult to identify.
A few cut of many reasons which could be held responsible
for this are, style, time, perception, emphasis,
familiarity, theme and bias. Style can be described as
the writer’s use of language to convey his message. In
other words, it is the way in which a message is put
across. Style, according to David Crystal (1969) may
refer to some or all of the language habits o¢f one
person. For example, Shakespeare is known to have his
unique style of writing (later known as shakespearean).
Consequently, any one who is used to his style and reads
his work finds it a lot easier to know or rather
understand (him). Very often, style refers to a
selection of language habits unique to a writer, "the
occasional linguistic idiosyncracies" (Crystal, 1969:9).

One will alsc agree that perception may hinder
good interpretation. What is meant by perception in this
case, is the value judgement and the state of mind of the
readers. There are times whereby a reader makes a
judgement or concludes with what suits him without taking

the actual meaning of the text into consideration. This
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is sometimes caused by the reader's state of mind which
may of course lead to subjectivity in the course of
interpretation. But in a situation whereby one is
_excited and relaxed, the correct interpretation would be
given or achieved with little or no difficulty at all.

The pericdic aspect of writing cannot be ignored.
This includes the synchronic and diachronic studies. The
synchronic aspect of writing is the study of texts at a
given point in time. The diachronic aspect, is the study
of writing at different points on a time dimension (that
is through time), for instance, looking at a text or
writings from the 17th century through the 19th century,
to discover the changes/modifications the piece of
writings have undergcne.

If a writing meant for the 17th century is brought
to the 19th century, the pecple of the 19th century may
find it difficult to understand, if their language use
differs.

In the shift from the older to the newer stage, some
of these elements are dropped and new ones appear. Some
rules are deleted while others are added and elements and
rules can undergo various modifications.

In a nutshell, the problems of interpretation
typically encountered by language users, especially those
in a second language situation like that of Nigeria could

be subsumed under the following sub headings:
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affective, cognitive, evaluative and interpretative.

1.5 AIMS AND OBRJECTIVES OF TEE STUDY

This study aims at identifying the difficulties the
students of Senior Secondary Two Students face in their
attempt to correctly interpret texts and to suggest ways
of remedying these problems.

1.6 SCOPE AND LIMITATION

The study as earlier mentioned, is only concerned
with the interpretation of texts, looking at it from the
semantic - syntactic point of view. This excludes oral
interpretation tasks. This c¢cculd have been done by
making candidates listen to some recorded conversation,
after which some sets of qQuestions are asked. 1In such
short c¢onversations, the clues rest less on semantic
selections than on supra-segmental phonemes like
intonation, stress and rhythm.

In such ceonversaticon pieces, ideally, there are
usually between two to three wvoices. Two ¢f the voices
engage in some authentlic dialogues, the third wvoice
functions as an interlocuter and producer of the
question. The listener would then be expected to answer
or react to the guestion.

Even though this type o©of language interpretation
task possesses a high level of authenticity, it is

nevertheless very expensive and highly demanding to put
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in place.

To the best of this researcher’s knowledge only the
National Research Institute Kaduna (NTI) and Test of
English as a foreign language (TOEFL) have sub tests on
their own English exam packages that approximate such
interpretation task.

For this particular study, the present researcher
considered it impossible to realistically incorporate
such sub task without doing a great damage to

authenticity and reliability.
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CHAPTER TWO
LITERATURE REVIEW

2.0 Introduction

The purpose of speech or writing, we all know, is to
convey messages to either the listener or the reader.
Messages are therefore encoded through socund waves as
speech or through graphitic repregentation of
conventionalised symbols on paper. The latter is what we
refer to as writing. The purpoge of this linguistic
activity (be it in gpoken or written form}, is deemed to
have been achieved when the listener or reader correctly
decodes the message the encoder intends to send across.

It is alsc commen knowledge that at  certain
instanceg, this time honoured activity of encoding and
deceding messages gets derailed either because the
encoder has employed a stiff style that is not easily
made availlable to the reader or listener, or either
through certain inadequacies on the part of the latter.

In this chapter, these problems are looked at, with
a view to determining the extent to which they hinder
texts interpretation. But before this is done, one would
like to look at the linguistic concept of text and
perhaps see how it fits inte the thematic thrust of the

study.
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2.1 WHAT CONSTITUTES A TEXT.

According to Halliday and Hasan (1979) "the word
‘text’ is used in linguistics to refer to any passage,
spoken or written of whatever length, that does form a
unified whole". A text is therefore distinguished from
a disconnected sequence of sentence partly because of its
uniquely cohesive texture and partly because of the
appeal it makes to the intuitive knowledge of the native
speaker of any given language. Intuitive knowledge says
Lyons (1979) is a "pretheoretical correlate of semantic
well - formedness". Viewed in this context, a text can
be conceptualised as a semantic unit: a unit not of form
but meaning. It is for this reason that Halliday and
Hasan (1979) have described it as "a unit of language in
use",

A text as we have stated earlier, has a texture,
that is to say, it has linguistic features which
contribute to its total unity with respect tc its
environment. 1In a stretch like:

"Give your car a thorough wash first thing
in the morning. Clean it after washing
and then apply "the shinning cream"
to make it brighter.....",
the pronoun ‘'it’ refers anaphorically to the noun ‘car’
in the first sentence. It links the two sentences

together and thus gives them ‘cohesion’. Cohesion in a
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text is realized by the presence of the referring item
as well as that of the referent that is the item being
referred to. Thus the cohesive relation between “it' and
the noun "car' in the above illustratiocn is that they are
co-referential, that is, they refer to the same thing and
the signal of this referentiality is the anaphoric item
g 1 A It is the presence c¢f this pronoun 'it' that
enables us to interpret the two sentences as a whole.
Together, they constitute a text.

By cohesion which Halliday and Hasan see as a
semantic concept, it means relaticns of meaning that
exist within the text and that define it as such.
Cohesion therefore, occurs

where the INTERPRETATION of some elements in
the discourse is dependent on that of another.
The one PRESUPPOSES the other, in the sense
that it cannct be effectively decoded except
by resourcétto When this happens, a relation
of cohesion is set up, and the two elements,
the presuppeosing and the presupposed, are
thereby at least potentially integrated into
a text (Halliday and Hasan 1979:4).
Cohesion or want of it distinguishes a text from a non-
text. It 1is, as the above suggest, also very
instrumental to its effective interpretation. For
example, the anaphoric pronoun 'it' in the earlier cited

text presupposes for its interpretation something other

than itself. This requirement is not met by "the car' in
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the preceding sentence.

The presupposition, and the fact that it is

resolved provide cochesion between the two

sentences and in so doing, create text

(Halliday and Hasan 1979).
The potential for cohesion 1lies in the systematic
resources of reference, substitution, ellipsis,
conjunction and lexical cohesion. Such resources are
therefore built into the language itself. They are known
as ‘ties’. Specifically, the term refers to an
occurrence of a pair of cohesively related items. As a
result, a segment of a text may be characterized in terms
of the number of ties which it displays. In the example
above, we have a single tie which shows the relation
between the anaphoric ‘it’ and the noun ‘car’. It is
what Halliday refers to as ‘reference’ that is a
referential tie for short. In another examplelthe old
piece of school boy humour" which reads-

Time flies
You cant: they fly too quickly,
we have three ties. They are, the elliptical form - "you
cant®, the reference item, "they", and the lexical
cohesion, "fly".
As already stated above, "the potential for cohesion

lies in the systematic resources" which has so far been

identified as reference, substitution, etc. Its

actualisation in any given text however,
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depends not merely on the selection of
some option from within these resources,
but also on the presence of some other
element which resolves the presuppositicn
that this sets up (Halliday and Hasan
(1979}5)
The foregoing illustrations are gquite instructive.

It is also against the backdrop of the foregoing
that the concept of cohesion can be appreciated as being
able "tc account for the essential semantic relations
whereby any passage of speech or writing is enabled to
functicn as text" (Op cit: 13). Besides, the reasons for
this seeming feat stem form our ability to "systematise"
cohesion as a concept into a small number of distinct
categories characterized as language ‘resources’. These
categories have "a theoretical basis as distinct types of
cohesive relations" - reference, substitution, ellipsis,
conjunctions and lexical cohesion". They therefore
provide the practical means of describing, analysing and
above all, interpreting texts.

It is also worthy of mention at this point that
cohesion is not restricted by sentence boundaries. It is
a semantic relation which exists among the parts of a
text - "the sentences or paragraphs or turns in a

dialogue". (Op cit: &86). Its relevance to text

interpretation is self explanatory.
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2.2 ANAPHORA, CATAPHORA AND EXPHORA

As the foregoing clearly suggest, the form of
presupposition which points back to that which had been
previously mentioned in the sentence, is what is referred
to as anaphora. Its relevance to text interpretation has
already been demonstrated above, via the illustrative
sentences given above.

There are instances when presupposition in a text
may go the opposite direction with the presupposed
element following. Halliday and Hasan (1979:17)
illustrate the situation as follows:

"This is how to get the best results: you let the

berries dry in sun, till all the moisture has gone

out of them. Then you gather them up and chop them
very fine".
The information required for interpreting the text is not
found in the first sentence. It is to be located in what
follows. Such forward reference is what we refer to as
cataphora.

In written texts, cataphoric reference is often
signalled by a colon. It "has the effect of uniting the
two parts into a single orthographic sentence" but this
does not "imply any kind of structural relation between
them" . It (the ceclon) is only used to signal the
cataphora.

There are, also, instances when the information required

for interpreting some element in the text is not to be

found in the text at all, but in the situation. This is
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known as exophora because it takes us outside the text.
Although the exophoric reference is not cochesive on the
grounds of its inability to bind elements together in
text, it constitutes the background against which
interpretation is predicated.

Also relevant to this view is the context of
situaticn, which refers to the environment in which
dialogue is taking place or the setting of the text in
the case of a written text. "A text, therefore fits into
a situation (i.e. environment) which has some effect on
how it is constructed and understood" (Haynes, 1992).
The situation is not a linguistic level. It is,
essentially, extra-linguistic - perhaps what Halliday
after Malinowski refers to as "context of culture”. Such
is what is also known as the wider situation, that is,
that which is not immediately in focus but which has the
potential for tying down utterances or the written word
to concrete meanings.

The immediate situation on the other hand, is what
is represented in the environment. Halliday and Hasan

(1979) illustrate the situation as follows:

"Aid the gardener water those plants" (P. 18)
The anaphoric pronoun ‘those’ refers indubitably to
some preceding text - that is to some mention of the

plants in the discussion. It is also pessible that it
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refers to the environment in which the dialogue is taking

place, - "to the context of situation - where the plants

in question are present and can be pointed to if
necessary. The interpretation would be those plants, in

front of us" (op cit: 18).

Equally important to this linguistic concept of
situation is the concept of "ideology®™ which Haynes
(1992) defines as the overall way in which the "situation
is understocod and acted upon". Situational context is
therefore sub-divided into three linguistic components.
They are:

(1) Field of discourse which refers to the setting in
which discourse takes place and the topics referred
to

(2) Tenor of discourse - The social and personal
relations of speakers, their attitudes to each
other.

(3) Mode of discourse - the channel of communication
{speech or writing).

These three components are abstract interpretative tools

which can be taken as "generalised ways of describing how

the context of situation determines the kind of meanings

that are expressed" (Halliday and Hasan 1979: 22).
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rdid THE FIELD OF DISCOURSE

Halliday and Hasan, (1979) see it as "the total
event, in which the text is functioning, together with
the purposive activity of the speaker or writer; it thus
includes the subject matter as one element in it". Put
differently, it "encompasses two situational factors -
the setting in which, the discourse takes place and the
topic of discourse or succession of topics". These
topics are what the speakers vividly have in mind. 1In
written texts, it constitutes what the writer has in
mind. It therefore has some straight forward effect on
how the conversaticnal or written discourse goes on.
Infact, the topic of discourse constitutes the focal
point of communication in most texts (whether they are
written or spoken). It therefore prompts the choice of
words used in the text. It is, in other words, the major
determinant of textual diction.

The setting on the other hand has an indirect effect
which is at times almost null. According to Haynes
(1992:13) a setting may be "purpose built" and may thus
be made to be congruent with the topic of discussion.
Consequently, the relationship between the two, can, to
some extent, be taken as an intricate one.

A setting may be immediate or wider. The former is
what we can see and hear, while the latter is what

remotely affects the immediate situation and in
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consequence, influences its interpretation. It may
therefore be looked upon from the point of view of
ideology, which is the overall way in which the context
of situation is understood and acted upon.

In sum, the situation refers essentially to those
extra-linguistic factors which have very important
bearing on the text itself. It has some semantic
relevance to the facts expressed in the said text or to
the words and grammatical patterns that are used to
express them. What this means in effect is that the
external factors of the context of situation affect the
linguistic choices that a speaker or writer makes. They
crucially determine what form a given text will take
apart from the potentials they have for providing the

semantic underpinnings of the text.

2:2.2 TENOR OF DISCOURSE

To Halliday and Hasan (1979), tenor "refers to the
type of role in interaction, the set of relevant social
relations, permanent or temporary among participants
involved in a discursive situation. It is, in other
words "the basis for the actual interaction of the
speakers, their sccial roles, status, personal attitudes
and intentions". Beside having facts and ideas to
exchange, people also have relationships and are involved

in what they are saying" Tenor can therefore be
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characterized as “"the personal atmosphere in which the
conversation takes place (Haynes 19%2: 14). We therefore
have immedlate tenor as in face to face personal
relations that society allots to us.

Tenor, Haynes (1992) :15) contends, "is particularly
important in the study of conversation because it affects
the way 1in which speakers take turns, make claim,
challenge and so on". In written texts, conversations
like in real-life situations, depend on turn-taking and
role playing. Conversationally it is "expressed through
facial expression, the direction of gaze and by gestures
and posture" (op cit}. These are discourse features pre-
requisite to the realisation of aspects of tenor.

Another aspect of tenor is sincerity but Haynes
(1992) :17) argues that there is some sort of insincerity
in most actual conversations: insincerity which often-
times, is occasioned by ‘tact’ and ‘politeness’ through
which tenor, as an aspect of situation and discourse are
congruent”. This insincerity is manifested in written
texts where writers adopt a cryptic style or veil that
which they want to send across to readers, in an ironic,
satirical or humorous language which immature readers can
hardly understand. By way of illustration, George
Orwell’s ‘Animal farm’ though politically serious in
content, passes simply for a fictitious account of a

revolution by the animals against the owner of "Manor
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farm": the ensuing power tussle and intrigues which saw
Napoleon emerging victorious with the expulsion of
Snowball from the farm. The facade of equality which the
leaders of the revolution preached with fervour shows the
greed and exploitative nature of the animals which by
extension could be taken as inhumanity of man against
man. Beneath this heuristic manner of presentation lies
the serious political connotation of what greeted the
famous Bolshevik revolution in the majority Russia, that
is after it was successfully executed by its leaders, the
power struggle that followed and the ensuing repression
which became the lot of the revolutionaries - a dream
shattered, so to speak. An immature reader, that is, one
who does not belong to the class of readers for whom the
novel was intended would certainly fail to get the
political message or gist of the story. Instances like
this, thus show how tenor can affect interpretation of

texts.

2.2.3 MODE OF DISCOURSE

The mode of discourse is "the function of the text
in the event including both the channel taken by the
language be it spoken, written, extempore or prepared -
and its genre or rhetorical mede, as narrative, didactic,
persuasive, phatic communion and so on (Halliday and

Hasan, 1979: 22). In simple terms, the mode of discourse
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is the medium used as a channel of communication. With
it, the distinction between immediate and wider context
is less evident. The most important contrast in the
study of mode says Haynes (1992) "is that between speech
and writing”. Written language both restricts what the
composer can do and enhances it. It cannot make use of
intonation and gesture, but he can take longer process to
clarify his thoughts and get them precise and economical.
And he can communicate with people at a distance.
A speaker can communicate a distance if
he shouts, or uses the electronic media,
but each of these also restricts
communication, the first by making long
subtle discussion hard to sustain, the
second by making it impossible for the
hearer to respond or intervene (Haynes
1992:18).

Texts which have discoursal code of conventions or
code for short, have obvious constraints which the medium
imposes. In texts like poems or minutes of meeting,
Haynes (1992) argues that,

the constraints imposed by the medium are

cbviocus in the sense that they seem to

stand against the discourse intentions of

the writer who must master them (Haynes,

1992:13).
His (i.e. the writer’s) "compensation is that once this
is done, his communication gains impact rhetorically" (op
eit) . In free conversation, Haynes (1992) explains
further, the distinction between tenor and mode is less

easy to draw than it is in written or many other texts,

"since it is the interaction of the speakers that creates
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the genre”. In principle, Haynes contends, the two
notions - roles played and the medium/genre used are
inseparable. Turn-~taking in conversation, he says, can
be looked upon from the point of view of text - making
{mode) cor from the point of view of interaction between
speakers (tenor). That genre is separate, he further
argues, "can be approached when it i3 remembered that the
rules by which turns are taken are prior to any
particular set cof people interacting™ (Haynes, 1992:18).

Mcde of discourse, he concludes,
is not the same as the physical substance of language
itself, the speech sounds or the printed marks. Mode is
a matter of the conditions of, for communication. It is
situaticnal in the sense that it exerts constraints as to
how the resources of language may be deployved
(Haynes, 1892:18-19)
2.2.4 REGISTER

The mode of discourse, field and tenor of discourse
constitute the linguistic features that are typically
associated with situational features. Together they
constitute =register; thus the more" specially we can
characterise the context of situation" (Halliday and
Hasan, 1979:22). Toc merely talk about the subject matter
ar the medium does not really tell us much. We can, for
example, discourse on a “register of marine biology or a
newspaper register' but this hardly enables us to say

anything of interest about the type of text in gquestion”.

{(Halliday and Hasan, 1979). We are however likely to be
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better informed when we give some useful information
about the three discoursal components - field, mode and
tenor. For example, if we specify field of discourse as
a personal interaction which holds between a superior
military officer and a sub-ordinate one with the
spoken/written medium as the mode and the tenor as a
superior/ sub-ordinate relationship, we are likely to get
the register that is appropriate to the discourse event.
Brook (1979) says some varieties of language which
are not associated with groups or individuals but with
the occasions when they are used are called registers.
The register is therefore seen as,
the set of meanings, the configuration of
semantic patterns that are typically drawn
upon under specific conditions, along with
the words and structures that are used in
the realisation of these meanings
(Halliday and Hasan,1979:23).
In practical terms, the reality of register is manifest
in situations where any given passage (or any textual
material) hangs together as a text. Hence, the
consistency of register is displayed. Put differently,

the

texture involves more than the pressure of
semantic relations of the kind we refer to as
cohesive, the dependence of one element on
another is for its interpretation. It involves
alsc some degree of coherence in the actual
meanings expressed: not only, or even mainly in
the content but in the total selection of the
semantic resources of the language including
the various interpersonal (social expressive -
conative) components - the modes, modalities,
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intensities and other forms of the speaker's
intrusion into the speech situations (Halliday
and Hasan, 1979:23).

Against the background of the above, the concept of
cohesion can be usefully supplemented by that of
register, since the two together, effectively define a
"Taxt", Consequently, a text can be looked upon as

a passage of discourse which 1s coherent in
these two regards: it is coherent with respect
to the context of situation and therefore
consgistent in register, and it is coherent with
respect to itself, and therefore cohesive
(op.cit).

It should be emphasized that neither of these two
conditions is sufficient without the other, nor does the
cne by necessity entail the other. Just as one can
construct passages which seem to hang together in the
situaticnal - semantic sense but fail as texts because
they lack cohesion, s¢ also one can construct passages
which are beautiful and cohesive but which fail as texts
because they lack consistency of register - there iz no
continuity of meaning in relation toe the situation. The
hearer or reader reacts to both of these things in his
Judgement o¢of texture, Situations 1like these also
determine how effective or otherwise a text may be
interpreted.

Two important peints are worth noting in connection

with the text and its context ¢of situation. They are the

relation of text to the situation and delicacy. The
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former is extremely valuable because of the relative
weight which the text has to bear. There are for
instance, situations when the non-linguistic facteors
clearly dominate and the language plays an ancillary
role. For example, we have non-verbal games like foot-
ball where the activity speaks clearly for itself, while
verbal communication from player to player is minimal or
even forbidden in some cases. Consequently,
interpretation of what is going on cannot be clearly seen
if reccurse is not made to situational information.

At the other end of the scale are types

of activities 1in which language 1is the

whole story, as in most formal or informal
discusgion on abstract themes such as

those of business, politics and
intellectual life (Halliday and Hasan
1979:24).

The language used here i1s self-sufficient with all
the relevant situational factors derived from it.

The latter point has to do with the amount of detail
needed to characterise a given situational context.

According to Halliday and Hasan (1979:24), it is not

possible to

draw a clear line between the same sgituation
and different situations, because any two
contexts of situation will be alike in some
respects and not in others, and the amount of
detail needed to characterise the situation
will vary according to what we are interested
in what distinctions we are trying to explain
and so on.
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We are therefore interested, under circumstances

like this in
what respect the texts and the situations are
alike and in what respects they differ and not
in questions which seek to know whether two
texts are the same in terms of register (op
cit: 24).

Thus a linguistic situation like a boss talking to
a sub-ordinate, which all of a sudden changes to that
between the said boss and his equal does not interest us
per se. Rather, we are interested in knowing these
personal relationships.

There is also, the notion of non-texts which
Halliday and Hasan (1979) define as ‘non-sense texts’.
Non-text, they point out do not exist in real life
situation because it is difficult to determine where a
text begins and ends. Degrees of texture however vary if
one examines especially spoken language from this point
of view. Under such c¢ircumstances, it becomes
indeterministic to say where exactly a particular point
marks the continuation of the same text or the beginning
of a new one. "This is because texture is really a more
or less affair® (Halliday and Easan 1979:25). A partial
shift in one situational context i.e, a shift in one
situational factor in the field of discourse or in the
mode or tenor is likely to be reflected in some way in

the texture of discourse, without destroying completely

the continuity with what has gone before. What this
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means 1s that

continuity of subject - matter 1s neither
necessary nor sufficient condition for the
creation of texture, Subject matter is

neither more nor less important than other
features of the context of situation as a
determinant of text, as it is simply cof the
factors that enter into the picture. And
where there 1is continuity of subject matter
texture is not necessarily the result of this.
{Halliday and Hasan,1979:25).

As a basic unit of meaning in language, a text is a
semantic concept. It is therefore to the semantic
structure, what the sentence is to lexiceogrammatical
structure. In other words, a text i3

a unit of situational - semantic organisation:

a continuum of meaning - in - context
constructed arcund the semantic relation of
cohesion,

{(Halliday and Hasan, 19%7%9).
It is therefore no wonder that a text normally has
continuity of register. It also

fits a given set of situational features, a
pattern formed by the nature of the
communicative event {(field) the place assigned
to the language acts within the event {(mode)
and the role relationships of those who are
participating {tenor). It should be understood
that the "fit' does not by itself ensure the
kind of continuity we associate with texts
(cp cit).

Texts may alsc make sense withont necessarily hanging
teogether (that is without texture}. This is most of the
time, a characteristic ¢f children's writing. It also

reveals the other aspect of texture which is cochesion.
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Texture therefore results from two kinds of semantic
configurations: those of register and cohesion.

The register 1is the set of semantic
configuration that is typically associated
with a particular class of context of
situation, and defines the substance of
the text: what it means, in the broadest
sense including all the components of its
meaning, social, expressive, communicative
and 8o on, as well as representaticnal,
Cohesicn is the set of meaning relations
that 1is general to all classges of texts,
that distinguishes text from non-text and
interrelates the substantive meanings of
the text with each other. It does not
concern what a text means, it concerns how
the text is constructed as a semantic
edifice (Halliday and Hasan, 1979).

2.2,5 COHESION AND THE LINGUISTIC SYSTEM
Cohesion has some intimate relationship with the
main compenents of the linguistic system. The three
components says Haynes {1972} run through a text like a
thread. Together they make up the semantic system. They
are ideational, textual and interpersonal components.
The interpersonal component is concerned with
the social, expressive and conative
functiens of language; it is also
concerned with expressing the speaker’'s
angle, his attitude and judgements, his
encoding of the role relationship in the
situation and his motive in saying
anything at all. (Haynes, 1992).

Infact, the interpersonal function of discourse or text

has to do with the use of language to
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"interact with other speakers. Hence, a
cluster of grammatical structures, words
and intonations are used by a speaker to
express tenor, to persuade, beg, woo or
whatever it is. It can convey roles and
emotion. (Haynes, 1592:18}.

The textual component operates in association with
particular ranks in the grammar. For example "every
clause makes a selection in the system of THEME, a
selection which conveys the speaker’s organisation of the
clause as a message and which is expressed through the
normal mechanism of c¢lause structure. It also
incorporates patterns of meaning which are realized
ocutside hierarchical organisation of the system., The
textual compconent is also concerned with cohesion which

has potential for relating one element 1in
the text to another, whenever they are and
without any implication that everything in
the text has part 1n it (Halliday and
Hasan, 1879:27).
It is therefore part ¢f the text - forming component in
the linguistic system. This is so becausge
it is the means whereby elements that are
structurally unrelated to one ancther are
linked together, through the dependence of
one on the other hand for its interpretation,
(Halliday and Hasan 1979:27-28).

Infact, "the resources that make up the cohesive
potential are part of the total meaning potential of
language" (p-28} . All s=said, the textual function of a

text is the set of mechanisms a language provides to give

a 'thread’ of meaning to a text, 1its c¢ontinuity together
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with the organisation into blocks of information with
suitable emphases.

The ideational component is that part of the
linguistic system which concerns itself with the
expression of content. It has been sub-categorised into
the experiential and logical components. The former is
directly concerned with the representation of experience
or the context of culture, while the latter expresses the
abstract logical relations which derive only directly
from experience. In other words, ideaticnal function is
the use of language to represent things, ideas, and
relations. It

allows us to label things in a situation,
to indicate <categories and connections
among them, and to show more abstract
relations such as negation and causation
{Haynes, 199%2:18).

Each of these components has equal importance, not
withstanding the fact that one or the other may gain more
attention or be more convenient to concentrate on, in
looking at a particular aspect of text or text types.

(Haynes, 1992:25).

2.3 READING

Reading simply put, is the ability to recognize the
conventionalised symbols (letters) to which meanings are
arbitrarily attached. It is initially the process of

relating written symbols to sound units and thereafter,
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a process of understanding meaning, a process related to
the social uses to which reading is put.

Aliyu (1979:30) looks at reading

as a way of building up meaning from what has been

put down in the written form. The written symbols

are used to form words and sentences, which are in
turn expected to represent certain information or
intention.

The literature on reading says Stubbs (1980), has
been vast and reiterated. The reasons, he argues are:
the topics discussed have been approached from different
directions from within different disciplines - such
disciplines as may include psychology, education and
linguistics. Our pre-occupation in this work is with the
third.

Oftentimes, "these approaches have been largely
self-contained, making little reference to work within
other approaches" (P.3).

The attempt to look at reading as a "process of
handling written language cr as an activity with
particular social functions" is a recent one says Stubbs
(1980). It will therefore receive due attention in this
work. The thrust, in other words, is to lock at ‘reading
and writing’ as a linguistic process and, to some

reasonable extent, examine its social func¢tions.
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2.3.1 READING AS DECODING MEANING
A famous definition of reading as a meaningful
activity is reading (is}) understanding the
meaning of printed words - understanding a
paragraph 1is 1ike solving a problem in
mathematics (Stubbs 1980:12Y.
This wview, had been expressed by Thorndike in 1217 and
much ¢f the debate about definitions border on agreeing
or disagreeing with Thorndike. He takes the view that,
reading involves understanding, and that this
involves meaning, problem - solving and high
level inference {(Stubbs,1980: 13).

In reading, one normally draws cone's understanding
¢of the language of the text on the one hand and on the
other hand, one allows or extends comprehension that is
characteristic of reading activity to spoken language,
i.e, the same problem of understanding may apply to
spoken language.

There appears to be the same eclecticism in the
existing literature on reading failure, where the
overwhelming impression is that each individual case must
be taken on its merits.

Some limited number of factors can be taken as being
responsible for reading failure. They 1include the
medical factor also known as "word blindness", the

psycheological factor which has to do with the state of

the mind or emotional disturbance, the language deficit
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view which implies the learner’s language use and the
social definition factor or pathology which is occasioned
by one’s family background.

There is also the problem of medium i.e, where there
is something wrong with the spelling system of the
language of the text to be read.

The foregoing seem to imply that attempts at
situating specifically where reading problem or failure
lies is not an easy task. This explains why in terms of
initial learning, reading failure in a pupil could be
blamed either on himself or herself, the teacher, the
teaching materials used, the medium or the background of
the pupil.

It may therefore be pertinent, at this point, to ask
whether or not this situation is applicable to adult
reading. The answer to the question is what this study
seeks to provide.

By and large, the overriding consideration in
assessing the success or otherwise of the reading
aptitudes of fluent or adult readers is based upon an
analytic knowledge which is in every inch different from
the unconscious knowledge of the child. For example, to
understand fully how English spelling works, readers have
to appreciate the identity between roots of semantically
related pairs of words (or their etymologies). This

analytic knowledge is not available to a five year o0ld no
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matter how prodigious. The situation, therefore explains
why statements such as "at the age of entering school,
children have acquired a mastery of the complex
phonological patterns of their native language" should be

taken with care.

In sum, reading is
partly perceptual psycholegical skill
involving eye-span and recognition of
shapes, but it is @partly a linguistic
skill involving among other things,
knowledge of the sequential probability of
words and letters and it is also partly a
social skill with particular social uses
(Stubbs, 1980:10).
2.4 INTERPRETATION
According to Graham MacDonald and Philip Pettit,
(1981:18),
precblems of interpretation begin at home and
the principles of their resolution must apply
tc the familiar as well as to the foregoing Can
readers of very limited education find anything useful in
this apprecach?:
Language users are able tc construct and understand
a large variety of sentences which they have never
encountered before. Language as this implies, 1is
indubitably productive. But

cur understanding of novel sentences must

depend upon the understanding of their parts
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and the ways in which such parts can be

combined (1981:18) .

2.4.1 "THE DAVIDSONIAN APPROACH"
Graham MacDonald and Pettit (1981:18), say

the Davidsonian approach suggests that the
meaning of the sentence is given by stating
truth conditions and that the meaning of the
elements (semantic primitives) is identified by
the way in which those elements contribute to
the truth conditions of the sentences in which
they can appear. Thus from a finite
vocabulary, we can construct perhaps infinitely
many novel sentences via the combinatory rules
of the theory. In other words, through a
finite set of rules, we have the capability for
generating myriads of sentences.

It is however doubtful whether the meaning of a
sentence can be approached in the so called Davidsonian
fashion. The ‘semantic primitives’ (that is the
elements) do not always contribute to the truth condition
of sentences in which they appear -what will the myriads
of the non-sense be like?

"the silthy toves did gyre in the wabe"
"Colourless green ideas sleep furiously"etc.

Is it possible to arrive at any possible semantic
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interpretation of these sentences via the Davidsonian
approach? or, can the dggregate meanings of the ‘semantic
pPrimitives’ contribute to the truth condition sentences?

What about metaphorical sentences? Can the approach
be relevant to a sentence like
"he flew off the handle?”
Considerations like this are potential interpretation
constraints e@specially to readers of non-sophisticated

literary competence.

2.4.2 THE EVIDENTIAL BASE FOR INTERPRETATION THEORY

"Can we distinguish assertions from other speech
acts, and can we identify signs of assent and dissent
prior to the interpretation of sentences?"” Davidson
suggests that the attitude of "holding true" may be
amenable to such prior identification, that we may be
able, behaviourally, to discern that some of the
Sentences uttered, being sincere assertions are held to
be true by the utterer. It will be these sentences which
will form the evidential base for the "interpretive
theory" (Haynes, 1992y . This may be true as far as
spoken language is concerned. The privilege is however
not available in situations where information being
disseminated is codified in conventionalised written

symbols i.e. in situations where the sald information is

reduced to written form. Under such circumstances, "the
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evidential base" is evidently absent. Its absence may
therefore constrain and in some severe caseg, iwmpair
effective interpretation of texts.

After locking at the approaches/theories of
interpretatiocn, it is pertinent to explain the problem
agsociated with our akility to understand
representations. Some authors say that it is possible to
undergtand a sentence one has never heard before. Elgin
Catherine for example, says thus:

We thus already know the wmeanings of
individual words and the rules of obtaining the
meaning of the whole from the meanings of the
parts. To interpret a sentence, we simply
apply the rule to the words. We do exactly the

same in interpreting familiar sentences
(Howard, (ed), 1990: 63).

This present work frowns at the above because the
semantic interpretation of a string does not derive from
the additive value of individual words and the rules that
make possible their realisation is the lexico-grammar.
A good example of this state of affairs is the following
non-sengse sentence.

"The glampies myffled the toonoozies
unflamingly.
The individual words above have their respective
gsemantics. Their being strung togsther does not in any
way give us any absolute meaning of the entire sentence.

In other words, they have been strung together through
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the employment of syntactic rules but the meaning of the
whole form does not stand out as Elgin claims.

If it 1is true that grammatical and lexical
information is already stcred in the mind, then the above
claim falls easily to further criticisms.

One may have the ability to understand some
representations never encountered before, one does not
understand every English sentence one hears or every
pictorial representation one sees.

Moreover, our understanding of representations
often times depends on knowledge that is not
specifically syntactical or semantical (Elgin

in Howard (ed) (1990).

2.4.3 INTERPRETATION AMCNG SECOND LANGUAGE LEARNERS
In the study "How do language Arts students
interpret poetry?" Williams (1989:291 in Nigeria
Educational Forum Vol. 12 No. 2) assessed the reaction of
B.Ed Language Arts students of Ahmadu Bello University,
Zaria to poetry. Even though poetry is outside the scope
of this study, the findings are relevant in the sense
that they present
quantitative and qualitative analysis of
categories of these responses,
highlighting causes of misinterpretations,

and pointing out differences between the
more able and less able readers.
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Equally relevant was the rating scale employed by
the above researcher. The three - dimensional rating

scale comprised:

Comprehengion, analysis and evaluation and
sophistication in response {in which the
reader shows freshness and originality in
attempting to 1lluminate the author’s own
experiences, aptly alluded to, and maturely
incorporated in the totality of his
interpretation and appreciation

(Op cit. 295).

By using the rating scale, the researcher revealed
some difficulties faced by the subjects in terms of
comprehension, and deficiencies in styles of response
that were common to the students. He (the researcher)
said that there were misinterpretations of the details of
the poem and misreadings of the poet’'s intention. He
further added that the subjects’ inability to grasp
literal and implied meanings 1in one of the pcems
‘telephone conversation’ by Soyinka, may to some extent
be as a result of the poet’s style or the difficultg
nature of that genre of literature.

Some pecople may think that the reason why the
subjects responded poorly is as a result of English as a
second language in Nigeria. The unique role occupied by
English often drives a wedge between the (L2) day - to

day interpretation of written and spoken texts and the

concepts eaexpected to be represented Dby them. But
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Williams (1989) said
the fact that the poetyy is read in a
gecond language cannot be proffered as an
excuse at an undergraduate level but that
as "would-be teachers", the B.Ed language Arts
students should be aware of the idea that
interpretation is not merely a restatement of
the details of literature,no matter how correct
such restatement may be.

Apart from the above, the subiects are also exposed
to English language through radio and television
programmes or news like on British Broadcasting
Corporation {(BBC), and sc the issue of English language

being a second language 1in Nigeria does not hinder

accurate interpretation.

2.4.4 REPRESENTATIONAL HOLISM

Interpretation of symbols depends on its place in
the various symbols to which it belongs. 2And it depends
on the systems available and appropriate for classifying
the symbol itself.

A symbol system is a system of implicit alternatives
that collectively sort the objects in a realm. And the
same aymbol can belong to several sgsystems and so
participate in a variety of sortings (Elgin in Howard
1990:73} . For example, all fish are vertebrates under
the narrow interpretation of the term but false under the
breocad interpretation of same. But many other sentences

are indifferent as between the twoc readings "Fish are
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agquatic" and “fish are a good source of protein® remain
true under both interpretations (Howard {ed) 1990:73).
Often, a gymbol belongs to several systems and one
needs to know which and how many of them are functioning
in other to understand what and how it represents.
Understanding a representation involves knowing some of
the ways it is classified.
We classify representations by subjects as
crucifixion picture or medical bulletin, by
style, as impregsionists paintings or symbolist
poems, by genre as still lifes or short storiesg"
{op cit: 73).
Infact, understanding a text depends sguarely on an
appeal to this background knowledge. And we classify
representations by medium, by author (i.e authorial
representation}) by historical and cultural milieu.
By medium - news reports
" author - Shakespeare
" historical and cultural milieu - Victorian
works.
There 1is no obvious limit to the knowledge of a
representation and its context that could, on principle,
enhance our understanding of it.
These points do not pertain exclusively to
works of art. To understand a newspaper
article, for example, we need tc clasgify it as
a news report, a feature, a cclumn or an
editorial. We do well to know whether it was
subject to military censorship or to editorial
policies that restrict what is said or the way
it is said. And we need to know the systems of

alternatives to which its’ terms belong. In
calling a country a friendly power, do we

e i 1 ey
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exclude only such regimes as are actually
belligerent to us, or all those that do not
actively support our interests? Although we do
not ordinarily deliberate about them,
appreciation o©of such matters forms the
background against which our reading of the
news makes sense (Howard (ed) 1890:73-73).
Holism takes so much te be relevant to interpretation
of a symbol (or a text), that understanding a
representation seems a remarkable achievement, not an
everyday ococcurrence. The richness and complexity that
the holist attributes to symbels is hard to square with
ordinary unsophisticated comprehension of picture and
sentences.

Understanding admits of degree. A little knowledge
cf a symbol and its context can vield some small
understanding of what a symbol represents. For example,
one recognises that the pronoun ‘he’ and the conventional
stick figure represents a male even though we cannot
identify him further. And the greater the gtore of
relevant knowledge, the greater the resources for (and
hence ©prospects of} understanding what the symbol
represents. Moreover, the growth of understanding may
induce the recognition of several admissible alternative
interpretations and may occasion the reconsideration of
some we have already accepted. A symbol that had been
construed literally is resourced metaphorically sometimes

by revolving the literal reading, sometimes by augnenting

it or several separate literal readings are identified.
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Some modes of representation are so simple and
familiar that understanding is easily achieved. But even
here, the understanding may be illusory or incomplete.
An apparent compliment contains a hidden slight, a
passing remark, a manifestation of deep-seated
resentment. Psycho-analysts and critics have shown that
even seemingly simple representations contain
significantly more than a superficial reading reveals.

Understanding a representation is like
understanding anything else. We use the
cognitive resources we have, realising that
they may be inadequate. We bring to the task
of interpreting an unfamiliar picture or
sentence, the background of related
representation we already understand, along
with any additicnal knowledge and skill we can
press into service. Often these suffice. If
not, then by modifying and extending our
previous understanding we can sometimes arrive
at an adequate interpretation, but not always.
No rules or relations guarantee that a correct
interpretation will be achieved, There are no
recipes (Elgin in Howard (ed) 1990:74-75).

Perception varies in human beings. But there are
situations whereby, syntax determines interpretation,

this however, is not in all casesg, as already discussed

earlier.
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CHAPTER THREE

THEORETICAL FRAMEWORK AND RESEARCH METHODOLOGY
3.0 INTRODUCTION

The English language is not a single homogenous
phenomenon. It is a complex ¢of many varieties used in a
variety of ways and situations. "These varieties have
much more in common, they are all clearly varieties of
one language but each is definitely distinct from all
others. (Crystal and Davy, 1974:3).

There are, for example, the spcken variety of
language, the written variety, varieties which are
regionally based as well as those which may be attributed
to the personality involved in some speech act or
writing, and the kind of social situation he finds
himself. These variations are the main concern of a
rigorous and powerful stylistic theory.

Stylistic as a genre of linguistics, pre-occupies
itself with such issues as have been specified above. It
analyses linguistic habits of the speakers of any given
language, discovers; and describes the patterns which
differentiate varieties from each other, explains how
people speak 1in a certain way and discovers what
alternative forms of language are preferred at given
situations. In other words, stylistic seeks to study the
varieties of language use. It is therefore against this

background that Crystal and Davy (1974) see stylistic
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analysis and description as a
necessary part of clarifying linguistic problems of
interpretation, or at least pointing to where the
source of ambiguity lies (Crystal and Davy 1574:8).
The varieties of language, they further argue,
need to be studied in as much detail as possible,
so that we can point to the formal linguistic
features which characterise and understand the
reactions in their use (op cit).
This study as the introduction has clearly shown, is
stylistic in content and orientation. This is because it
tries to see what impact language variation has on

interpretation. It therefore has as its principal focus,

the total range of linguistic features bearing on
interpretation. (Crystal and Davy, 1874).

3.1 STYLISTIC ANALYSIS: A THEORETICAL FRAMEWORK

In this study two distinct approaches to the study
of stylistic are reviewed. The approaches are those
adopted by Crystal and Davy (1974} on the one hand and
John Haynes (1992) on the other. The latter approach has
its roots in Firthian linguistics because the author
seems to have drawn much inspiration from the works of
Halliday whe is an apostle of J.R. Firth, It is fairly
simple and generally straight to the point in terms of
presentation and also up to date considering its recency.
Above all, John Haynes's approach passes for an electic

one because it combines and synthesizes the various
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approaches te stylistic theory. It is therefore the most
pragmatic and perhaps the most readily available by way
of application.

Stylistic analysis - whether they are approached
from the point of view of Crystal and Davy (1974), John
Haynes (1992) or from the point of view of Toolan (1992)
has been done at the level of vocabulary, grammar
semantics, phonetics and phonology, graphetics and
graphology. Our pre-occupation in this study however, is
with three stratal levels of analysis. These levels
embody the specified ranges of linguistic features which
shall be loocked into, in the attempt to advance reasons
for effective or ineffective interpretation of the text
administered to respondents. The other areas cf analysis
such as graphetics, phonetics or phonology have been
excluded because they are, in this opinion, not crucial
to the core argument of this chapter.

By "features®, it is meant any bit of speech or
writing (mostly writing in this case) which can be
singled out from the general flow of language and which
can be discussed. Such units include words, ways of
uttering them, sequence of weords, linguistic features
whose occurrences are limited to a number of social
contexts, those which may be identified with non-

linguistic aspects such as an individual's experience or
g P
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that subset of non-linguistic events which are

clearly relevant to the identification of these

features" and anything "non-linguistic which exists
at the time of wusing the linguistic features

{Crystal and Davy, 1974:11).

Linguists have, at various times, identified these
stylistically significant features and have specified
precise ways of talking about them. In other words, they
have situated their descriptive analysis within sound
theoretical frames based on the notion of interrelated
levels which in Crystal and Davy’s approach include,

phonetic and phonological information, grammar and

vocabulary and semantics.

3.2 CRYSTAL AND DAVY’S APPROACH TO STYLISTIC ANALYSIS

According to these two analysts, analysis of texts
and hence their interpretation may be approached at the
level of graphetics - that is, the level at which the
graphetic substance of language is taken as being
stylistically significant and thus worthy of intellectual
investigation. It may also be apprcached at the level of
graphology where an analysis of a writing system or
orthography is done with a view tc determining its impact
on interpretation.

At the grammatical level they stress, an analysis of
the internal structure of the sentence constitutes the

main focus since grammar, according to them,
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"is the central part of a linguistic statement"

(Crystal and Davy, 1974:18)

At the lexical level, choice of lexical items in a
text and which of course are related toc the subject
matter are considered stylistically significant. Equally
relevant at this level is the distribution of lexical
items in relation to one another and their meanings.
This is done against the background of the fact that
words may be related to others in a consistent and
stylistically interesting way. As Crystal and Davy
(1974) have rightly observed,

"It is sometimes more convenient to bring a certain

amount of information about word structure into

exposition of text" (P.18)

The relevance of such exposition to interpretation of the
text in question therefore says quite a bit in terms of
informativeness and relevance. At the level of
semantics, stretches which are longer than single lexical
items are the focus of study. Here, the linguistic study
of the meaning of a text over and above the meanings of
lexical items (taken singly) assumes profound stylistic
significance.

There is cross referencing between these levels,
that is to say, grammatical and lexical features may co-
occur with semantic ones while significant inter-level
relationships may lead to some reinforcement or better

exposition of the other. There is, also the tendency to
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determine the stylistic significance of a feature on the
basis of its occurrence, that is to say, a feature which
occurs more frequently within a text will be as egqually
significant as that which occurs less in the same text.
3.2.2 GRAMMAR

In an attempt to recognise where in a grammar the
stylistic distinctiveness of a text may be said tec lie,
Crystal and Davy (1974) have identified three levels of
analysis. They are, the sentence, clause and the word.
They stress that the areas of emphases are, inter-
sentence linkage (textuality as Haynes, 1992 would put
it) adjective order, pre-determiner contrast. Also
relevant to their approach are stylistic contrasts which
underscore inter-sentence relationships, sentence
typology, clause, group and word typologies.

At the level cof the sentence which they believe is
semantically more self-contained than any other unit,
linkage features like ellipsis, anaphora which involve
the use of pronouns, definite articles, demonstratives
and personal pronouns are noted. Other features include
the use of concord (that is, in number or tense) word
repetitions, adverbial contrasts which are noticeable
mostly at sentence - initial positions and prosodic
features such as contrasting tones and intonation
patterns which are stylistically relevant to analysis.

As for sentence typology, simple, compound, complex and
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mixed types of sentences have been identified as being
relevant. They have defined a simple sentence as
that which c¢omprises a subject and predicate
with or without a complement, depending on the class
of the verk occurring as a predicator, with or
without adverbials and without vocatives.
It is possible to have co-occurring structures in simple
gentences, that is te say, in the situation where a
subject + predicate + complement + Adjunct structure is
overtly linked with a structure of the same kind to form
a simple sentence as in:
John asked me as I was coming
Ag for complex sentences, Crystal and Davy (1974)
say
they consist of a simple main clause and one or
more simple dependent clause linked by one of the
sequence - determining conjunctions, or in writing,
by one of a range of co-ordinating punctuation
devices such as a semi-colon (P.47)
Example:
His foot is right down the line/
{main clause)
and he pushes back down to the Bowler,
(co-ordinate dependent clause)
The two analysts also identify a compound major sentence
as that which may consist of a "siwmple main clause plus
a clause of parenthetic type (split - c¢lause) (such as

you know, I mean) which may be embedded in the main

clause or may occur in sequence with it" {op cit. 48)
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For example:
You know, that’s my sort of knitting.

It may consist of "one main clause of the simple type,
with the adverbial element of structure made clear by at
least one dependent clause”
Example:
The operator will determine/if you are uncertain

(Main clause) (dependent clause)
A mixed major sentence, according to them," consists of
a compound sentence in which at least one of the clauses
has a dependent clause introduced by a sub-ordinating
conjunction",
Example:
Give the proper signal/before moving out/

(main clause) (dependent clause)

and only move off/

(co-ordinate dependent)

when you can do so

(dependent)
There are minor sentences for which, in the words of the
two theorists, the term clause may be applied. In fact
they are structures other than the ones we have shown
above but which display

functicnal characteristics normally associated

with a majcr sentence - in particular, non-

independence and graphological or prosodic
features of sentence-ness (Op cit:49)
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Example:

Drink Maltina. Because it is good for you.

Thus in a stylistic analysis of the Crystal and Davy
type, it would be pertinent to determine whether a
particular variety made use of the following:

if it consisted solely of simple sentences, whether

it had a high portion of minor sentences, whether it

showed a preference for a particular kind of complex

sentence pattern (op cit: 51)

It is therefore possible tec know (and of course) in the
light o©f these choices) the extent to which
interpretation of any given text 1is positively or
negatively affected.

Other determinants of effective interpretation or
otherwise which might be predicated on this approach and
which are questions bordering on plentifulness or paucity
of features like commands, questions, poetic syntax and
others, have to be addressed in carrying out a stylistic
analysis of any given text. Also crucial to the analysis
may be matters like the placement of adverbials, that is,
whether they are placed at sentence-initial, middle or
final positions. The fact that issues like this have a
glaring potential for impinging favourably or otherwise
on the reader’s ability to read and interpret a text can
therefore not be gainsaid.

At the level of clause, Crystal and Davy (1974) have

postulated five elements pertinent to stylistic analysis.

They are subject, predicate, complement, adverbial and
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vocative. There are instances of overlapping or
conflation. For example:
I saw him go
where ‘him’ combines as the complement of the verb ‘saw’
and subject of the verb ‘go’.

A clause may function as the complement of a
sentence as in:

He/ can eat/ half a bag of groundnut.

subject/ predicate/ complement

In the above sentence, it has a personal pronoun as the
subject while the non-finite clause functions as the
complement. It is alsc possible for a clause to function
as the subject of a sentence, that is, where the said
subject is introduced by ‘what‘. For example:

What I wanted Linda to do was to wash the plates
Clausal complementation is also possible in complex
sentences like:

2 &

{subject)

didn’t know whether you were going to say that/

(predicate)

you would come.

{complement)

The complement element is amendable toc further expansion

into direct and indirect objects as in:

~
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John/ bought/ Mary/ a blue dress.
subject/predicate/indirect obj./direct object
It also permits the presence of an agent noun in the
passive transformation as is:
Mary was bought a blue dress by John
There are intensive and extensive relational clauses

as indicated in the example below:

(a} They elected John president
where the complement ‘president’ is in an intensive
relationship with the object noun ‘John-’.
(b) They called the /boy/ a taxiv
complement / complement
The two complements ‘boy’ and ‘taxi’ have an extensive
relationship.
At the level of clause, the predicative element is
always a verbal group. For example,
Tina/was having/her dinner/when we came in
subject/predicate/complement /Adjunct
As for the adverbials, they may be realised as single
words. FoOor example:
Tina/ danced/ beautifully/ to the music.
subject/predicate/adjunct /complement
Alternatively, they may be realised as prepositional

phrases as in
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The tax office/will supply/details/on request
subject predicate complement adjunct
{Crystal and Davy, 1974:53). It may be a finite clause
introduced by a sub-ordinating conjunction.
Example:

There would be no kind of interference with their

families while they were in retirement (op cit: 53)

Finally, there is the wvocative which is nominal,
usually a proper noun used in a direct address.
Example:

Principal, have you noticed? or

Have you noticed, Principall! (op cit)

Vocatives are not preceded by articles. They may,
however, be premodified as in addresses like

Dear Madam/Sir (op cit)

To Crystal and Davy (1974} therefore, features like
the ones already discussed above, at the level of clause
structure, are worth taking note of in any stylistic
analysis and by extension theory. In fact, particular
attention should be paid to the distinctiveness at this
level

which relates to the way in which elements of

structure are realised viz the proportion of nocuns

to verbs, the frequency of nouns as opposed to
nominal groups, how often c¢lauses operate as
complements, or whether nominal groups tend to occur

in clusters, as in opposition (Crystal and Davy
1974: 53)

Also stylistically significant at this level are issues
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bordering on:
The ordering of elements of structure in relation
to one another, for example whether the order,
subject + predicate which is usually expected in
statement may be reversed, as in Jjournalism: with
the position in which the adverbial tends to occur
in clause initially, medially or finally, and with
how many adverbials there are in a variety
(op cit:53)
At the level of typology and structure, Crystal and
Davy (1574) have underscored the relevance of the ‘group’
to stylistic analysis. On the issue, they have
conceptualised ‘group’ as an
endocentric construction, that is, a construction
with a ‘head’ which performs the same syntactic
function of the whole and may stand in place of it
(P. 53).
They have identified nominal groups as those having nouns
as head words while their verbal counterparts have verb
as the head words.

Nominal groups have obligatory heads as in:

The nubian/ Queen
premodification/ head

They may be postmodified as in:

The Emir / of Kano
Rock / of ages
head postmodification

Examples given by Crystal and Davy to further explain

this concept are:
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(2} The/plumes/of the Calvary
det/head/postmodification

(k) Juat /a Jaquick /wipe (op cit 54)

Pre. det/ det/ adj/ head
Determiners are realised as articles (both definite and
indefinite) demonstratives e.g. this, that, those, these.
Possessiveness - my, your, his, theirs, and with them go
with words like all, both, just. Genetivised
premodification is realised in structures as:

John’s/ way/ of doing things baffles me
Premodification/ head/ prepositional phrase
With adjunct nouns functicning as adjectives, we have the
fecllowing realisations:

garden fence

iron lady
There are also, adverbial intensifiers preceding
adjectives as in:

a very daring robber

a very uninteresting film

an extremely vicious fellow
Postmedification may alsce be realised in group structure
in the following ways:

{a) Preposition with further nominal group as in:

(i} The struggles/of the American Blacks

/postmodification
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(ii) 1In defence/of fundamental human rights
/postmodification
(b)  with non-finite clause
(i} The example/discussed above
{(ii) The Paragraph/under reference
/postmodification
(c) A dependent clause which may be introduced by
& relative pronoun or simply attached directly
to the nominal it modifies
{i) The man/who/vigited ug Yesterday is a thief
(ii) The big John/ I know.
/postmodification
{d) Cccasionally, bostmodification is realisable
with adjectives. Example:
(i) God/the Father Almighty
(ii) Joyece/the eplendid
/postmodification
Nominal groups have z potential for making stylistic
contrasts in terms of complexity. This ig confirmed by
the possibilities described above. Further possibilities
of sequence of guch items within a single nominal group
also abound,
As for the verbal groups, there is no significant
contrast. The only structural difference ig between

finite and non-finiteness. Finite wverbsg consist of
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lexical verbs operating as ‘head’ optionally preceded by

auxiliaries.

Example:

John will be travelling today. Please go
through this letter.

At the level of word, emphases are laid on word
morphology. The stylistically significant features
therefore are

distinctive categories and types of word formation,

such as freguent compounds, complex affixation

involving elements from classical Latin or Greek,
and also deviant forms that might occur including

portmanteau..... (Crystal and Davy 1974: 55-56).
3.3 CLASSIFICATION OF FEATURES WITHIN THE FRAMEWORK OF

SOME GENERAL LINGUISTIC THEORIES

A lot has been written on what constitutes the

stylistically significant features of texts but as

valuable as such literature may be in terms of their

"stimulus and initiatives", their antidote "is

suspect (Crystal and Davy, 1974).

The two analysts have further contended that:
Categories which have been set up to account for
the features or sets of features in the language
data wused are frequently inconsistently used.
(P.61) .

For example, the use of the term ‘register’ which they

have described as a notion so fundamentally expressed in

"Neo-firthian" stylistic has been for the most part

inconsistently applied. Use of the term has been further

criticised by Crystal and Davy as having
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difficult to outline" Details of their approach shall be
discussed. Besides, i1t is not gquite true that "there
seem to be many hidden assumptions that can be seriocusly
guestioned" in existing literature on the subject. The
one - to - one correlation between linguistic features
and situation which Crystal and Davy play as not being
valid does exist. Although it may not be possible to
predict the gituation from the language and vice-versa,
the fact that "all texts fit into a situation which
always has some effect on how the text is constructed and
understood", (Haynes, 1992:4) can hardly be contested. It
is, Haynes has observed, alse possible to treat the
physical world with its shapes, swells and movements as
possible carriers of meanings "in a way analogous to the
physical presence of a word or a text" (Haynes,
19%2.:127) .

At the moment, there appears to be some controversy
on the possibility of one - to - one correlation between
a set of linguistic forms and situation. Crystal and
Davy (1974} appear to have accepted this fact but "while
this relation doesg sometimes genuinely exist, it would be
a mistake to talk rigidly in terms of language - one
situation” they argue. They therefore favour the view
which sees as more meaningful, the talk about "ranges of
appropriateness and acceptability of various uses of

language to given situations (Crystal and Davy, 1574:63).
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In the case of modality, the two analysts have
conceptualised it as a systematisation of discussions or
a descripticn of

those linguistic features correlatable with the

specific purpose of an utterance which has led the

language user to adopt one feature or set of
features rather than another,... and ultimately to
produce an overall conventionalised spoken or
written format of his language, which may be given

a descriptive label (Crystal and Davy, 1974:74).
This, they point out, has been largely ignored in the
existing literature on the subject. At present, they
argue,

majority of the situationg claimed to Dbe

stylistically distinctive have hardly been studied

at all from the linguistic peoint of view, and many
of the labels used are vague 1in the extreme

(Crystal and Davy, 1974).

For example, Coinages like the language of science,
religion, diplomacy etc are manifestations of existing
literature on the subject but which they contend, have
been fraught with "many hidden assumptions that can be
seriously questioned". (op cit).

Consequent upon the assumed absence of correlation
between linguistic features and situation coupled with
the near-impossibility of predicting the situation based
on the language used and vice-versa. Crystal and Davy
(1974) have identified eight situational dimensions in

which a text may be analysed together with its

situational correlates. They are, individuality, dialect,

ilU&TH:iIBRAFH?illﬁ S
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time, discourse, ©province, status, wmodality and
singularity.
3.3.1 INDIVIDUALITY

Individuality has to do with relatively permanent
features that are characteristic of the speech or writing
of an individual. Such features that identify him as a
specific person and thus distinguish him from other users
of the same language or the same variety of the language.
In other words, they are idiosyncratic features which
include voice quality or handwriting and which, in
consequence, constitute the basis for recognition. Under
this heading therefore, are ‘pet’ words, phrases with a
high frequency of occurrence in an individual’s speech or
writing. In fact, individuality covers both physical and
psychological traits - such traits as are phonetically
and graphetically distinctive and are thus characterised

as being peculiar to the individual who expresses them.

3.3.2 DIALECT

The dialect concerns features which give some clue
as to the place of the speaker’s geographical origin
(regional dialect) or his location on a social scale
{class dialect). They constitute constant features of a
speaker’s language which may be studiously altered to

create certain effects such as humour or in some cases,
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may be altered by intense social pressures which compel
someone "to conform to dialect patterns other than his

own”(Crystal and Davy, 1974}.

3.3.3 TIME

Time has to do with diachreonic information which
Crystal and Davy (19274} have also christened as the
"temporal provenance of a pilece of language". It
therefore concerns such information that

would be of primary importance in any historical

study of English, both in the general sense of the

language as a whole, and in the particular sense of
the development of the language habits of a single
human being (linguistic ontogeny) (Op cit €7).

The two analysts are of the view that these
"relatively permanent features of language" can largely
be taken for granted by the stylistician. In the
interpretation of texts, however, they (the features)
have a significant role to play because of the potential
they have for reducing or enhancing interpretation. For
example, the diachreonic dimension of description has
implicit relevance to the much needed predictabilitcy
between situation and language use: if the relevant
extra-linguistic factors are known (what Haynes refers to
as the wider context of situation), then certain
linguistic features will be predicated and vice-versa,
that is to say, "within some set of predestined criteria,

there is predictability" {(op cit: 68}
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3.3.4 DISCOURSE

Under this heading, there are two kinds of
variability in language viz -

(a) the difference between speech and writing,
usually referred to under the heading of medium
and

(b) the difference which results from the
participation in the language event.

These distinctions refer to "given, fundamental
features in language use": features which are valuable
not on the grounds of their informativeness but for the
explanatory clues which they offer,

Thus by "referring to the linguistic differences
associated with these distinctions, we may be able to
explain more adequately the characteristics of certain
varietieg" {Crystal and Davy 1974). Examples are found in
situations where a written material contains features
that are mostly associated with informal speech, where
spoken language is found to contain constructions that
are typical of written texts, when features of dialogue
are introduced into a monologue.

The distinction between spoken and written language
has profound relevance to stylistic analysis because it
underscores the choice of method of substance of
communication. For example, speech is phonetically or

phonologically realised while written language is
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realised at the graphetic/graphconelogical level. Each of
the levels employs a different descriptive framework.
From the situational point for example, speech implies
"personal contact of some kind." It therefore elicits
the "interperscnal function of language" (Haynes 1992]).
Speech is transient as opposed to the permanent nature of
writing. "There is also the absence of complete formal
parallelism between spoken and written®. No spoken
variety c¢an be written in traditional orthography to
reflect the sgpeech - laden contrasts such as "the
cmission of non-segmental information, pressures against
writing obscene words". Conversely, there may be cases
of written language in which it is impossible to speak
without destroying the original graphetic coherence of
the text. For example,

the punctuationless nature of legal language which

has to be broken down into units if it is to be

spoken aloud, though these units do not exist in the

graphetic form (Crystal and Davy 1%74:69},

Under participation, there is a distinction between
monologue and dialogue. The distinction has to be noted
along with the medium because there are clear and central
co-occurrences between" the categories of medium and
those of participation, irrespective of dimensions" {(op
cit: 70}. For example, one can talk of spoken and
written monologues on the one hand and spoken and written
dialogues on the other. Spoken dialogues are the most

common phencmena, though written dialogues, as could be
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found in £filling of forms are also possibilities.
Exchange of letters is also a good example.

From a functional point of view, very important
similarities also exist between medium and participation.
For example, one does not speak to some one out of ear-
shot, does not use monologue when other people are
present unless for a temporary effect. Also, one does not
use writing to communicate with somecne within speaking
distance (unless in a situation where participants want
to exclude other people present from the discussion).

There is also . a category of language which
serves as a "stop gap" (a temporary substitute) in a
situation. It is a temporary device which is
facilitative of a transfer to the alternative category at
some later stage, It is referred to as the "complex
medium". It has to do with the language spocken to be
heard, written to be read which will be formally distinct
from language that 1is spoken to be written (like
dictation) or written to be spoken (like speech delivery
or broadcasting).

Finally under this sub-heading, there is "complex
participation® as in drama where the relationship between
the author and the characters is thought of as a function
of written monologue which is spoken as dialogue. Here,
one is trying to explain the features which would

normally be expected to occur only in another,
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3.3.5 PROVINCE

Under province, there are

features of language which identify an utterance

with those variables in extra-linguistic context

which are defined with reference to the kind of
occupaticnal or profegsional activity being engaged

in. (Crystal and Davy 1974:71).

They form the focugs of a stylistic analysis. Province
features only relate to the nature of the task the
participants are engaged in. They do not say anything
about the statuses nor relationship with one another.
Halliday’s approcach to the same linguistic situation
however, favours the view which sgees the occupational
role of a language user as imposing certain restraints on
what he says or writes. For example, the languages of
advertising, religion, science, have readily definable
extra-linguistic correlatives and hence the restraints
imposed on the language of participants playing these
roles.

There are, according to Crystal and Davy (1874},
three general points to note about the concept of
province. They are:

{(a} subject matter of utterance. Thig is sometimes
identified with register albeit exroneously. Province
features are not to be identified with the subject matter
of an utterance as it has sometimes been suggested with

the notion of register. This is because, subject matter

ig a factor among many which contributes to province

L}
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definition. It only has predictive power in a minority
of extremely special situatiocons. Knowing the subject
matter of an utterance is therefore no guarantee for
appreciating the definition of its situaticnal origin.
(b) Conversation which, though applicable to the term
province, is different from other provinces in the sense
that it is the only case where conventional occupational
boundaries are irrelevant.

(c) "There is no thecretical ordering between
dimensions, no established priorities to demand, for
example, that province features should always precede
status features". It is considered facile to look for
province features in any analysis because province is a
more readily established stylistic concept, the relevant
variables being equally easy to specify and label. This
is however, a procedural convenience and not in any sense

a theoretical requirement.

3.3.6 STATUS

It deals with the "description of systematic
linguistic variations which correspond with variations in
the relative social standing of the participants in any
act of communication, regardless of their exact locality"
(Crystal and Davy 1974:74). Status variations may occur
independently of province variations.

Subsumed under the label ‘status’ is a complex
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semantic field which ranges from factors related to
contact between people from different positions on the
social scale, that is to say, factors which wmay be
intuitively assoclated with noticns such as formality,
informality, respect, politeness, deference, intimacy,
kinship relations, business relations and hierarchical
relations in general. Haynes (1992:15) discusses such
relationg under the heading "Tenor of discourse" (after
Halliday and Hasan, ({15%7%).

It 1is difficult to state exactly how many categories
of status there are. Beocording to Crystal and Davy
{1974), Martin Joos has postulated five degrees of
formality. They are: frozen, formal, consultative, casual
and intimate. The nature of polarities on a scale of
formality, Crystal and Davy contend, "are still matters
of speculation. This is because utterances which fit
neatly into the above frame are far out numbered by those

which do not.

3.3.7 MODALITY
According to Crystal and Davy (1974), the dimension
of medality has not been accorded any systematic

distinction in stylistic discourse. It is a dimension in

which
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we describe those linguistic features
correlatable with the specific purpose of an
utterance which has led the uger to adopt cne
feature or set of features rather than ancther and
ultimately to produce an overall, conventionalised,
spoken or written format for his language which may
be given a descriptiwve label

(Crystal and Davy 1974:74-75).

It may be described independently of the dimension of
province and status because a language user‘’s choice may
not be necessarily informed by his specific cccupational
role or relationship to the other participants. For
example, linguistic differences of medality abound even
within the province of a conversation carried out in a
written form (or correspondence). A language uger may
choose to communicate his message in a "letter form, post
card, a telegram or a memo" regardless of the province.
Also within the province of écience, a language user may
choose to convey his message through a "lecture, a
report, an essay, monograph or even a text book". Here,
linguistic features can be said to correlate with the
specific purpese of the discourse.

"Medality is clearly and partly a question of the
suitability of form to the subject matter” although it
cannot wholly be discussed in these terms. There is,
also, a clear - cut distinction between modality and
province. For example, to talk of the province of gports
commentary suggests two theoretical wvariables - the

business of reporting sports has to do with province

while sports commentary is a function of modality, that
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is to say, other linguistic formats are available to the
sports reporter - newspaper article, retrospective radio

report etc.

3.3.8 SINGULARITY

It has to do with linguistic features which are not
systematic amongst language users in a speech
community but are idiosyncratic to an individual
speaker based on his preferences. Such
idiosyncratic features a epeaker displays in his
occasional utterance give specific effect within the
framework of some conventional variety

{Crystal and Davy 1974:76) .

For example, when an author introduces linguistic
originality into a pcem, he is displaying the linguistic
dimension of singularity in his literary work.
Singularity is therefore a cover term for perscnal
occasional linguistic features. It ig therefore an
evidence of authorship if linguistic variations appear
regularly in a person’s usage.

Singularity features, according to Crystal and Davy
{1274 :76),

are different from the vocal or written reflexes of
perscnality traits mentioned under the heading of
individuality above in that the former are typically
short, temporary, and manipulatable, usually being
deliberately introduced into a situation to make
specific linguistic contrast, whereas the latter are
relatively continucus, permanent and not able to be
manipulated in this way in short, non-linguistic

A conceptual problem arises because the borderline

between singularity and individuality is, in most cases,
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tenuous and in extreme ones, indeterministic or hazy
because

there comes a time when what has been taken as

singularity feature in our sense, turns out in fact

to be an individuality feature: this point is always

not easy to detect (Crystal and Davy, 1974: 76)

As the above clearly suggests, there is a procedural
problem in determining whether a linguistic contrast in
a text 1s a marker of singularity or not. Perhaps
‘familiarity’ will be taken as a good determinant of
‘authorship’ because the more cne reads or listens to a
person, the more recognizable will be his idiosyncracies
to analyse an unfamiliar text, there will be '"no way of
deciding whether a contrast belongs to province, status
or modality on the one hand, or to singularity and
individuality on the other". The difficulty may be
overcome when one reads several other texts by the same
author in comparigscon with those of other autherxs. This
does not negate the fact that the difficulty does exist,

In sum, any text which is stylistically significant
according to Crystal and Davy, may, apart from the
message communicated, be analysed on the basis of whether
or not it reveals the identity of the person who
specifically communicated the message {(individuality},
wnether the message gives a clue as to the geographical
region ©f the speaker (regional dialect), whether it

gives some information as to the position of the speaker
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on the social scale (social class dialect) and whether
the encoder of the message spoke or wrote the message
(discourse medium) .

The message should also tell during which period the
encoder spoke or wrote it or it should be able to give an
idea about his age (time).

Stylistically significant texts also have the
potential for telling the reader/listener whether the
person speaking or writing was doing this as an end in
itself or as a means to an end (simple versus complex
discourse medium), whether such texts talk about the
presence of only one or more participants in the
utterance (discourse participant), specify whether the
monologue or dialogue are independent or are to be
considered as part of a wider type of discourse (simple
versus complex discourse participation).

Also in a text, it would be possible to know whether
it does tell which specific occupational activity the
language user engaged in (province), whether it talks
about the social relationship existing between the user
and his interlocutors (status), the purpose the speaker
had in mind when he was conveying his message (modality),
that the Jlanguage user was being deliberately
idiosyncratic (singularity) and finally, whether or not
the text tells more of the above dimensional holds

{common core}.
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3.4 HAYNES’S APPROACH TO STYLISTIC ANALYSIS

Like Crystal and Davy {(1974), Haynes (1992) sees the
study of language as that which "reveals ourselves, how
we are both particular and commeon, unlike everyone else,
and yet just the same as everyone else®

His perspective on language, he says, is

based on Halliday’s systemic functional linguistics

with some ideas adopted from broadly Hallidayan

writers on discourse analysis, and this is merged
with a fairly heavy reinterpretation of some aspects
of post gtructuralism, ..
Haynes, as the above has clearly indicated, belongs to
the neo-firthian school whose ideas Crystal and Davy are
not satisfied with.

Central to his analytic procedure therefore, are the
concepts of text and context. There are immediate and
wider contexts and a text, says Haynes, "fits into a
situation which always has some effect on how the text is
constructed and understood" (Haynes, 1992:4). He also
talks of ideology which he gpecifiegs as the overall way
in which the context of situation is understood and acted
upon. A text has a discourse which functions as its
subject matter. It is, in other words, the topic of
discussion or debate or whatever the situation is.
Discourse is realised by the lexicogrammatical strata of
language.

Discourse 1is not just a matter of 1ideas being
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conveyed through the use of grammatical structures, it
also articulates the aspects of context of situation,
articulates topics and speech acts which are picked out
to be meant for the occasion. Speakers also play
discoursal roles or acts when they speak.

With is said above, language, as Haynes (1932) sees
it, is an activity which is stratified into levels while
the relation between the context of situation and
discourse can be seen as the relation between the stratal
configurations of language. The levels are, the level of
ideclogy which is described as "the common sense way in
which the speaker understands and acts upon his
experience", the level of situation which represents" the
wider and immediate environment and what is going", the
level of discourse at which "exchange of ideas and speech
on the topics of discussion", are manifested, the level
of form at which "resources of words, grammatical
structures" exist in order to convey or carry discourse
and the level of substance at which "speech sounds make
form public" (Haynes 1992:6).

Closely related to the above is the concept of style
which Crystal and Davy say "does not imply studying the
style of an author or everything about his language. To
them therefore, style is only

an attempt to isolate, define and discuss those

linguistic features which are felt to be peculiarly

his, which help to distinguish him from other
authors (Crystal and Davy, 1974:76).
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This view seems to have confused individuality with
style.

Haynes (1992) seems to have a better idea about
style. He conceives of style in stylistic analysis as
“options of realising the same speech acts.®™ A choice
between options therefore shows a very subtle distinction
which is felt though not expressed 1in words. For
example, the statements:

Now get some rest

Now get some sleep
all achieve the same discoursal aim albeit with some
nuances. This is because ‘sleep’ and ‘rest’ have
different shades of meaning. ‘Rest’ appears to be more
"solicitous" than ‘sleep’ which communicates the
experience of resting. And as Haynes (1992) has rightly
observed, "one could sleep without necessarily having
some rest" or feeling rested on waking up. The study cf
style he contends; is the "study of distinctions: looking
at what was said against what might have been said" (cp
cit: 8). This view has very important implicatiocns for
interpretation of texts. He then distinguishes between
style which involves choice-making which in ordinary
discourse is done intuitively and studicus style which he

associates with "exceptional type of discourse e.g
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poetry". *"A difference in style is a difference in
choice of content'" (Haynes, 1992).
Haynes {1992} alsc seces style as
a matter of tendencies in a text or in a type of
text. A gpeaker or writer may betray verbal habits,
he may prefer short active clauses, or tend to hedge
all his propositions around with provisors
{Op cit:9)
Thus, in the study of style,
we pay attention to the ways vocabulary and grammay
and intonation express or realise the discourse
intentions and discriminations of speakers or
writers. {(Op cit).
Discourse and intention apart, attention may be paid
to the ways in which ‘form* (grammar}) and intonation

(substahce) realise the situation of discourse and

through discourse, an ideology.

3.4.1 THE MACRCO FUNCTIONS OF LANGUAGE

The levels of discourse, says Haynes {1992), "can be
looked upon from the points of wview of three broad
functions® viz- the interpersonal function, the textual
function and the ideational function.

The interperscnal function of language has to do
with the use of language to interact. The interaction ig
realised through the lexicogrammatical level of language
in both written and spoken forms. "It is the cluster of
grammatical structures and worde and intonations which
permit a speaker to express tenor, to persuade, beyg, woo,

ete” (op cit: 23).



50

The textual function deals with the organisation of
information into blocks with suitable emphasis. A common
thread runs through these blocks also referred to as the
texts. There is continuity and the blocks hang together.
This makes interpretation an easy task.

The ideational function of language says Haynes, "is
the use of language to¢ represent things, ideas and
relations" {(op cit:23). In looking at texts, these three
functions must all be accorded their appropriate places

in stylistic analysis.

3.4.2 DISCOURSE MESSAGE

As already explained, the textual function in
discourse consists cof the way discourse is structured,
that is to say, the way "discourse is organised as a
message, its sequence and emphases, and how it heolds
together as unity" (op cit: 32). A text which is
haphazardly put together may therefore be difficult to
interpret.

The above notwithstanding, language has the
potential to knit together a sequence of meaning to form
a text. This is done in two ways - cohesion and

coherence.

Cohesion, which has been treated in chapter twec in

this study, deals with the logical connection between
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parts of a text. It can be realised conjunctively via a
conjunction, through articles {definite and indefinite
articles) and 1in some cases through pronouns and
demonstratives. Cohesion is a relation between meanings,
not of grammatical units. It is independent of sentences
or other grammatical boundaries.

There is alsoc have lexical cohesion where

an individual word at one stage in the development

of the text refers back to another or others which

have related meanings, or to an earlier occurrence
of the same word. These words of similar meanings
form a stitch work through the text (op cit:34).

Apart from the conjunctive and lexical cohesions,
there is also reference cohesicon. This has to do with
"the way speakers can refer back (or sometimes forward)
to another part of the text". As already noted above,
words like definite articles, demonstratives and pronouns
are used in this sense. As a linguistic concept,
cohesion has a fundamental role to play in the
interpretation of texts.

Ellipeis is another type of cohesion where part of
an utterance is left unsaid in such a way that the unsaid
part can be exactly supplied. For example:

The rebels would kill the colonel if they capture

him. ¥Yes they would (do just that).

The missing words are replaced with "do juat that."

Substitution and ellipsis are fundamentally the same

phenomenon. This explains why ellipsis is sometimes
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referred to as zero substitution.

Coherence cn the other hand refers te factors other
than cohesion which help us to see the text as a whole.
Relations between classes may, in some situations, not be
marked by any explicit cohesive item. The connection
under such situations may be gathered from the context of
the situation into which they fit. Haynes, (1992:37),
says it would be better to see coherence as implicit
cohesion. "In a more general sense, coherence relates to
the more general knowledge as to what goes with what in

life".

3.4.3 DISCOURSE AND CATEGORISATION

This has to do with the ideational function of
language through which experience can be categorised to
represent events, things and states. Understanding a
text from an ideational point of view says Haynes
(1992:43), is like "making a summary” of the text, that
is to say, a summary of what is semantically represented
in the text. Ideation is "discrete and can be thought of
as units or blocks of meanings, as opposed to the textual
function which 1is 1like a thread or stream". Its
structure can thus be seen as the "accumulation of
individual clauses" each of which expresses a process of

some kind.
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From the point of view of textuality, "the same
phenomenon is a matter of what is emphasized and the
interpersonal matter of what the speaker wants to impress
upen us or conceal" (op cit:45). The angle from which
events are viewed is ideological, that is not consciously
thought out but, accepted on the basis of upbringing and
lifetime experience as to the way things are. Ideoclogy
to Haynes (1992) therefore, is a "mental map" of lifetime
experience. It is therefore crucially important in the
interpretation of texts". The way language categorises
experience is not really different from the way in which
it represents it" {op cit:45). For example, the same
situation may be categorized in different ways as in the
following:

‘John is not convincing the teacher’

‘The teacher looks skeptical about what John is

saying’.
The above sentences clearly show how impossible it is to
have a simple "one-to-one correspondence between the
situation and the words used to categorise it" not
withstanding the fact that they have similar deep
structures. Sameness of meaning is what is called
synonyms - a very important aspect in the discussion of

style and hence interpretation.
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3.4.4 TRANSITIVITY

A clause comprises a cluster of words which
represent

process, participants and circumstances of that

process. Sentence structure is therefore discussed

in terms of whatever verb is used to label the
process and then round that verb, we set the others

(Eaynes:1992:54) .

Relations of this kind are grouped under the heading
transitivity. Perhaps the sentence represented below will
explain the situation better.

John/ gave/ Mary/ a pear/ in the garden
processcr/ process/obliquely/processed/ circumstance

processed
By ‘circumstance’, it is meant "the place or time of
occurrence of the central process". It is traditionally
referred to as the adverb. ‘'Circumstance’ also describes
the manner in which the central process occurred or "how
much something is done " (op cit:55).

Reducing the foregoing discussion to the facts of
clause and style, it would be appreciated that the clause
‘represents’ and ‘categorises’ situations. It represents
a process of some kind which realises a fact of the
situation. A speaker or writer may, within the limits of

the clause therefore, represent a situation in different

ways as in the feollowing:
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John/ drinks/ a lot
processor/ process/ processed
John/ is/ a drunk

carrier/relation/carried
The illustrative sentences show how a speaker or writer
has a choice between representing the same state of
affairs as a relation and not a process depending on his
attitude or any semantic nuance he wants to communicate.
It is also worth explaining that a relational process is
realised by the verb ‘BE’. This explains why in the
second sentence, we have ‘John’ as a ‘carrier’ the verb
‘ig’, as a relational process and ‘a drunk’ as ‘carried’.
The choices available to a speaker or writer are
stylistically determined. They therefore have
significant implications for texts interpretation. The
situation can be further illustrated as follows:

(a) The teacher/drinks/wine

processor/ process/processed
(b) The teacher/is /a wine drinker
Carrier/relation/carried

Sentence (a) above communicates some habitual process
which the teacher indulges in. Sentence (b) classifies
him as belonging to a group of wine drinkers. Sentence
(a) tells what the teacher does, while (b) tells what he

is.
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(c) The teacher is drinking wine

{(d} The teacher is having a drink of wine
Sentence (c) suggests related enjoyment. It also
suggests some kind of duraticn of his experience and
possession. In (d) drinking perhaps to bury or forget
his sorrows ig communicated.

A speaker or writer may employ the stylistic
technique of embedding in orxder to augment the
information content of the clause.

For example:

John/ regretted/ how much wine the teacher drank

processor/process/processed
Embedded in this clause (that is the processed) are the
teacher (processor) and drank (process) while "how much
wine the teacher drank" is a clause embedded in, and
functions as the processed.

The most important feature of the clause is
‘thematigation’. According to Haynes (1992:66), "the
theme of a clause is the group in it that comes first".
It carries an announcing force which means this is what
"the rest of the clause is going to fill you in about".
The rest of the clause is the rheme which simply
translates as non-theme. A speaker or writer has a
variety of choices as to what tc ‘thematise’ that is
depending on what is considered most important to him and

which he may want to share with his listeners or readers.
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This wide range of thematisation choices may be
represented as follows:
{a} The teacher/ was drinking/ wine/ in his office
processor/ process/ processed/ circumstance

Theme/ Rheme

{b) The wine/was being drunk/ by the teacher/in his office
processed/ process/ processor/ circumstance

Theme/ Rheme

(¢} Drank/ wine/ in his office/ the teacher/ did
process/processed/circumstance/processor/process
Theme/ Rheme

{d}) In his office/the teacher/was drinking/wine
circumstance/ processor/ process/ processed

Theme / Rheme

Themes may be differently oriented not withstanding the

fact that they constitute part ¢f the textual function in

the clause structure. There are for instance, themes
which are oriented towards the topic of discourse as in:
Finally,/ get/ some rest

Theme 1/ Theme 2/ Rheme

In this gentence, Theme 2 is oriented towards the topic
of discourse while Theme 1 is oriented towards the

textual that is
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it functions as a link up with what has gone before
and marking this final remark. It is thus a
cohesive and textually oriented theme
Some themes are oriented towards interpersonal functions
in the clause structure as in:
"For God’s sake/get/some rest
Theme 1/ Theme 2/ Rheme
Interpersonal /Topic
The interpersonal theme illustrated above suggests
informal tenor {that is informal interpersonal
relationship occasioned Dby an informal topic of
discussion). It may also be suggestive of a genuine or
feigned concern or anxiety for the welfare of the person
addressed. The textual theme links up with what has gone
before. It "suggests the end of a turn in which the
speaker has outlined a series of things for the hearer to
do" {Haynes, 1992:69) while the topical theme suggests the

topic of discourse.

3:.4.5 THEME, TEXTURE AND STYLE

In speech, there is always a stress and pitch on the
syllables of the words which carry the most important
information. In writing, it is normally assumed this
puts the new information at the end where it would be
read. The unit of utterance though not tec be taken as
being the same with the clause is indeed "co-extensive

with the grammatical clause". It is often taken as the
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tone group in speech. A tone group has two types of
information viz- ‘new’ and ‘given’. What is meant by
‘given', is what the speaker or writer assumes the
listener or reader already knows. It may have been given
earlier in the text or its existence is assumed on the
basis of "common knowledge, the setting".

Thus acting with the given and new pieces of
information which, when spoken, is realised 1in
intonation, theme "allows differences of emphasis to be
made on the same ideational material" (Haynes, 1952:69).
This view therefore conceptualises "style as a relation
between functions" that is the way the same material may
be treated differently as in the following:

{a) My gang you can join

(b) Join my gang, you can

(c) It’s you who can join my gang
(d) It’s my gang you can join

In (a), jein is placed at the end (that is the new
information). The speaker seems to be emphasizing the
openness of the gang to membership. In (b) the idea
expressed is similar to that expressed in (a) because
‘can’ here suggests availability. The difference
however is the stress on joining. In (¢) a dummy theme
(it’s) is introduced, thus placing emphasis on ‘you’ as
opposed to any other person - It’s you (and no other

person) who can join the gang. In {d) emphasis is placed
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on my gang (op cit:7Q) as opposed to other gangs.

Where the processor is not mentioned ideaticnally,
there is nearly always textual difference of emphasis and
economy.

For example, Jane’s application for in service

training has not been considered,

The processor in this sentence (though not mentioned)} is
Jane’'s boss. The speakexr’s criticism of him is expressed
indirectly or veiled. It is economically expressed
because it renders unnecessary the kit "by you sir -
Jane’s application for in service traiﬁing has neot been
approved by you sir". Under a circumstance like this,
economy is achieved via the passive constructions like
this which places the processed {or non-processed in this
case} in a position of the theme.

Information structure may also be condensed via
embedding as in:

"Ada/regretted/how much her cousin flirted".
processor/process/processed
The processed can be analysed ideatiocnally as

", ...how much/her cousin/flirted".
clrcumgstance/processor/process
In fact, the processed is the embedded clause, Ada’s
regret 1s a state of affairs, it is a fact.
The interperscnal function of language says Haynes

{1992:25), " allows the speaker to indicate his or her
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involvement in what he or she is saying".

At the clause level, the interperscnal function of
lanquage 1s handled by the mood system. Undexr this, two
headings have been identified. They are;

(a) the way in which explicit speech acts are realised
(k) the way in which probability and obligation are

expressed

Three mood types constitute the bagic contrast hexe.
They are interrogative, declarative (or simple indicative
statements) and commands. Examples are:
(a) Mary is drinking - declarative statement
{b} Mary may/be drinking

mood/finite residue

modality

The residue constitutes the remaining part of the
sentence coming aftexr the finite verb ‘may’ in this case.

Thus in sentence (b) above, the speaker is not sure,
what he i1s saying may bhe true or false. A mcore confident
way of representing will be through another finite verb
‘must’ which expresses obligation.

"Mary is possibly drinking"” is the same as (b} above
but differs Jpecause of the adjunct ‘possibly”.
Variations like this are indicative of the ways speakers
or writers handle stylistic variations to express nuances

of meanings. For example, mood adjuncts are oriented
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towards the speaker, while residue adjuncts are oriented
towarde the topic of labels circumstance or cbliquely
processed compohents as in

"John gave his book to Mary"
where ‘to Mary’ 1is the residue adjunct. It cannot be
rendered transformaticnally into

"To Mary was given a bock by John™.

The obligque type cof complement sometimes implies a
relational clause between the subject and the complement.
Sometimes a similar relationship can be found between the
subject and one or two complements. Example:

"Ada made her husband a good wife", It translates
as

"she made a gcod wife"

*she was a good wife"

Here the subject and the complement are co-referential.
This contrasts with the sentence,

"She left him a mess" where the complement is an
extensive relationship with the object.

The mood system also has something to do with style,
that 1is to gay, questions which have finite, subject,
predicator as the clause structure can be stylistically
made offers. For example,

"Can I get you s8some bread?" has a command-like
structure - predicate + complement but is functioning

here as a clear offer.
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Another important aspect of mood and style is the
way in which apparent question and observation can be
made to have the force of commands. Example,

(a) "Would you like to open the wine bottle for me

John?"

{(b) "My glass is empty John" (so get on and fill

it)
Sentence (a) is soft and it marks power relation.
Sentence (b) underlines the cobservation in (a). Here,
the observation is categorically made and the power
relation between the participants is made explicit by
mention of the first name John.

(c) "My glass seems to be empty John" carries
the same tenor as (b) above albeit less explicit. Here,
the request is made friendly.

The tencor of discourse, particularly power relations
affects the way mood and other interpersonal features are
interpreted. It is also guite true that intonation is
the most potent way of expressing attitude and it can
even override grammar and vocabulary but the latter, is
no less important in expressing the interpersonal
function in language.

In written texts, emotion is expressed by similar
transitivity over and over again. The presence of such
repetition in a text suggests a very ‘'passionate

delivery" (Haynes 1992:81).
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Another way of doing it is by employing the mood
adjuncts generously. For example, "I’11 do it" is less
assuring than "Darling, of course I’11 do it"™.
{(op cit: 82}. Also, the generous use of textural themes
and reinforced lexical cchesion put together give the
interpersonal effect of helpfulness. For example,

*Again, ag I said earlier, late coming will not be

tolerated."
Thig communicates a lot better than "late coming will not

be tolerated."

3.4.6 GROUP STRUCTURE

The rank of ‘group’ is alse crucially important in
stylistic analysis. We have nominal groups, adjectival
groups, adverbial groups and verbal groups.

The nominal groups have nouns as the head. They
also have ‘entity’ or 'thing’. But ‘head’ according to
Haynes (1992), is used from a slightly different point of
view. The head noun is preceded by modifieras and those
coming after them are postmodifiers. This may be
illustrated as follows:

(2) The tall grey friendly old/major/at Wusasa

premodification/entity/postmodification
Premodifiers have primarily textual and interpersonal
function. For example, the determiner ‘the’ functioning

as a premodifier in sentence {(b) fits the major into a
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text through referential or anaphoric cohesion. It does
this by referring back {(anaphorically) to the fact of his
being mentioned earlier in the text. It also has the
capacity for deistic function if ‘the’ is changed to
‘that’ to read,

"That combatant Major with long thinking grey hair".

One important aspect of style as it pertains to
group structure of the nominal type is the sequencing of
premodifiers. This has tremendous significance when
examined closely. For example:

(a) "The tall grey combatant Major"

(b) "The tall combatant grey Major"

According to Haynes (1992:86), general description
like ‘*tall’ ‘clever’ or ‘heavy’ come before modifiers
labelling colours, and colour modifiers come before
classifying words such as ‘combatant’. The adjective
‘combatant’ classifies the major intoc a "military slot"
while the descriptive words give qualities to him or
"attributes".

A change in the sequence of modifiers such as
represented in the second sentence above, adds extra-
emphasis to ‘combatant’. The word has therefore been
underlined in order to stress how important it is, that
is, ‘to pick out the combatant Major from a room full of

grey majors’. (Haynes, 1982).
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Discussed elsewhere in this section of the study is
embedding and its significance to stylistic analysis.
Here too, embedding functions as a common feature of pre-
modification, that is where we have a group embedded in
a pre-modified one acting roughly in the same way as pre-
modifiers. Such pre-mocdifiers are usually prepositional
phrases as in:

"The old grey major we met at Wusasa"

This distinguishes that particular major from the others
at Wusasa. It 1s therefore a defining or identifying
clause.

Modifiers can be classified into deitie, attribute
and eclassifiers, but the distinction says Haynes (1992)
is not a "hard and fast one".

Apart from embedding, there is lexical density as an
aspect of style. Where lexical items are thinly spread
in a group, the information carried is less dense.
Example,

"The lively tall grey friendly old retired combatant

Major" is more dense than

“The tall grey combatant major is lively and

friendly"

Nominal groups are used to refer to something but
not to say something about it. For example, the
expression‘that book’ means very little unless it 1is

followed up with a verbal deixis by pointing to the book.



107

To say something about the book therefore, more than one
nominal group is employed.

Example:

The funny little/fellow/in our class

premodification/entity/postmodification
These modifiers have the basic meaning of specification,
that is, they narrow down the definition of the entity.

Adjectival groups have attributes or classifiers.
They are therefore potential modifiers as in:

The grey old/ major/ is/ much/ taller

pre- / entity/re-/ premodi-/attribute/
modifier lation fication
than me

post modifier
The adverbial group said Haynes (1992) behaves in almost
the same fashion as the adjectival groups. Example:
Very/ solely/ indeed
Premodifier/manner/postmodifier
In the verbal groups, the second or the last group
in the structure labels an event. For example,
John/was drinking
Processor/process
Also in the construction, the concept of aspect is
relevant. It has been described by Haynes (1992:88) as
"the time frame in which the event is categorised
independently of the speaker. It may be represented as
continuous or with time limits put on it" In the above

examples, the time limit is not specified - the
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commencement and stoppage of drinking has not been
stated. It could be concluded that the drinking is still
going on - continuous or progressive.

In another sentence, "Jchn smoked cigar" the event
is seen in totality and where a time circumstance is
added to read®

"John smokes a cigar in the afternoon", the event is
no longer once and off but ‘habitual’

By and large, aspect "can be oversimplified and seen
as a broad option between an event as either completed or
uncompleted" (op cit:89).

A verbal group also expresses tense. The tense of
a verb says Haynes (1992), "does not necessarily indicate
the time it refers to, but very often we can measure
present tense against reference to the present time, and
past and future similarly. Tense is primarily expressed
by finite and other words in the verbal group. However,
finiteness according to Haynes (1992) "is not a faithful
or reliable indicator of tense". For example:

I go on friday (future)

You will observe here (present)

If I dared (possible future)
The interpersonal functicn of tense in an utterance lies
in its capacity for introducing time of some kind from
the perspective of the speaker. Aspect, although

formulated by the speaker is relatively more objective.
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In studying a particular auther an endeavour which
has significant bearing on interpretation, "it is always
useful to ask who would have seen the event in that
aspect and from that view point" (P.89). We should try to
find out if sentences contain clauses which are
commentative or are momentarily complete as in:

He looked up. She was watching him.
The first clause is indeed commentative, a momentary
complete action. The second one 1is continuous.
Consequently, the novelist can give us the impression
that although it is mentioned second, it was going on
befcre the man looked up. The illustration therefore
suggests so clearly that

the first clause is ‘shot’ from the point of view

of the author {(or it would have been in the first

person), but the second could move into a position

of the man, as a kind of indirect speech commenting
on his thought (Haynes 1992:90).

3.4.7 PREPOSITIONAL PHRASE

They are made up o¢f nominal groups with
prepositional groups before them. Examples are:

"In the Major’'s office"

"Almost in his office”
were ‘almost in’ is a prepositional group, while ‘his
office’ functions as a nominal group.

A prepositional group in a prepositional phrase may

function like a kind of process while a nominal group may
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function like the processed entity.
Example,
She/walked acrose/the field
process/processed
Like their verbal counterparts, prepositional groups have
the capacity for realising aspectual distinctions.
For example (a) "She stood on the motor way
{b) "On the motor way (she jumped)
Sentence (a) communicates a state of being on the motor
way while {b) communicates incipience that is about to be
in the state described in (a) above.
A prepositional phrase may represent the
circumstance in a clause as in:
Dupe/ found/ the beook/ in the kitchen.
processor/process/processed/circumstance
When embedded in a nominal group, 1t acts as a
postmodifier. For example:
The/ man/ with/ the long pointed nose

premocdification/entity/relation/carried

Both relation and carried are elements of
postmodification
3.4.8 WORDS AND STYLE

The choice of individual word to a reasonable extent
has some bearing on style. This state of affairs is

better expressed via lexicalisation. What is meant here
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is, the ability to sum up a concept in a single word, an
exercise which saves time and condenses information.
Writers may therefore prefer expressions which are
textually compact as in:

"The friendly old major"
which may of course be preferred to

"The friendly major who is old" or

"The major is old and he is friendly".

The drawbacks of this significant feature which to a
large extent serves as a determinant of authorial
identity i1s that "the more we condense, the more
difficult it becomes for a reader to decode".

{Haynes, 1992:93)

Style has tremendcus bearing on the ideational
function while interpersonalisation and texture may be
regarded as embellishments. This 1is so because
ideational function "embodies stylistic options as to how
the level of disccurse is to be realised and how the
topic could be locked at and categorised". Speakers and
writers alike therefore, have several kinds of varieties
at their disposal. This explains why thematisation can
be textually varied as in the case of passivisation,
variation of mood can be effected through transformation
of the clause into a less certain statement as in”

la) Possibly John may have achieved what he wanted

at Wusasa.
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(b} Did John achieve what he wanted at Wusasa?
Question
(¢) Could what John wanted at Wusasa possibly

have been achieved by talking to the old major?

3.4.8 SENTENCE AND STYLE

A combination of clauses in written texts can have
considerable rhetorical effects. Clipped, short active
sentences as opposed to multiple embedded ones also have
their effects. In determining style, sentences of a
passage may be analysed into clauses, groups and the
tendencies noted. Certain stylistic features like
ideaticnal relations among clauses, relative clauses and
textual relations among c¢lauses should be identified and
analysed. Rhetorical effects (particularly in written
texts) may be produced by delaying the free clause till
the last, especially if there are a number of bound
clauses.
Example:

The bowler, having rolled up his sleeves and taken

a few shuffling steps forward, his stride

lengthening as he gathered speed with a final leap,

let fly with a bumper {(Haynes, 1992:103)
Ideaticnally, we have a

commentative aspect which is here overlaid by self-

conscious literary mimesis, making the movement of

the sentence imitate the movement of the plaver, the

climax at the end where the free clause is finally

v released’ like the cricket ball from the bowler's
hand. {op ¢it:103-104).
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In sum, Haynes’ handling of the theoretical
framework for stylistic analysis of texts and hence their
interpretation, is elaborate, incisive and intellectually
sound. Drawing immensely from the benefits of "systemic
functional linguistics with some ideas adopted from
broadly Hallidayan writers on discourse analysis", he has
provided students of stylistic with a beautiful framework
with which they could approach the study of language
variations in spoken and written texts. Davy and
Crystal’s approach is also incisive and elaborate, it is
beautiful and appropriate for a stylistic study of texts.
In this study therefore, much of the benefits of his
frame have been utilised in analysing our selected texts

vis-a-vis the data our respondents have provided.

3.5 RESEARCH METHODOLOGY
A critical assessment of secondary school level
interpretation test was carried out. A detailed
scrutinising of parallel tests wused by various
examination bodies 1like West African Examinations'’
Council (WAEC), Joint Admissions Matriculation Board
(JAMB) , National Teachers’ Institute Kaduna (NTI) and
Interim Joint Matriculation Board (IJMB) was done.
These reappraisals sensitized the researcher toc the
make-up of interpretation tests directed at the

population from which the subjects of this study were
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eventually drawn.

The materials considered appropriate in terms of
interpretation demands were identified and efforts were
made to incorporate such and reflect them in the
instrument that was eventually ccnstructed.

The designed instrument was finally administered on
240 Senior Secondary Two (S5S2) subjects drawn from Lagos,
Kaduna, Kano and Zaria on the basis of stratified random
sampling.

For the purpose of collecting data for this study,
two written texts were administered to a total of two
hundred and forty respondents. The texts were extracted
from a novel and a text book. They are: (a) A text from
Olumhense Sanala‘s (1982) novel titled,

"No Second Chance" (135-136). The text is 1like a
conversational text or a dialogue, but in this case, two
people are the participants but only an individual is
talking and the other is just listening and performing
some actions showing respect. It is known that in a
conversation or dialogue, two or more people are involved
and are supposed to contribute in the discussion for the
purpose cf continuation. This is not so in this text,
the writer just has had a reason for making it this way.
(b) A text from Abang, Theresa's book (1986) titled" Loss

of Independence". A andbook of Special Education:

Teaching the Visually Handicapped
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(1986:27-28). This 1s more of real text than the one in
(a) above. In this text, no people talking, only the
writer talking to her readers about things which are true
and based on facts about the handicapped, after carrying
out a survey or research on them,

From the two texts, we can say that the two writers
must have had a large population in mind, not just a few
and that explains why the language and diction employed
are simple and clear for their readers to understand with

little or no difficulty.

3.5.1 DATA COLLECTION AND THE SAMPLEH

The two texts were administered to respondents to
see how effective or otherwise they could answer the
questions and interpret the texts, since that is the
purpcse of this research. The respondents were drawn
from different post primary institutions of learning in
Zaria and other parts of Kaduna, Kano and Lagos states.
Forty students each of the Senior Secondary II from the
schools menticned below were involved. The schools

consisted of:

1. 8t Joseph’s Minor Seminary, Basawa- Zaria
2. Federal Government Girls’ College, Zaria
3. Demonstration Secondary School,

Ahmadu Rello University, Zaria.

4. Zamani College, Kaduna
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5. Aminu Kano Commercial Ccllege, Kano
6. Immaculate Heart Comprehensive High School, Lagos
This then gave us a total of two hundred and forty (240)
students from six schools.

Since the study is a "semantico-syntactic" approach
to text interpretation, a tegt assessment method was
adopted. As a result, it (the study) does not impose on
the present researcher, the burden of a representative
sample of all SSII students of all secondary schools in
states mentioned.

Our choice of respondents was made in order to
determine if students at this level could give effective
interpretation of the texts. Our approach was based on
the assumption that effective interpretation of the
administered texts could be a problem to the secondary
school students by virtue of their being "in a period of
transition where the basic competence in English is
supposed to be laid" (Oyetunde, 1983:111).

The two texts selected therefore represent different
genres and they were administered to confirm the validity
or otherwise of the research question/assumption stated

above.,

3:5.2 GENRE BLURRING
In order to guide against ineffective interpretation

of the texts, ‘genre blurring’ was carefully avoided. By
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‘genre blurring’ is meant writings or "texts that escape
any clear definition and location on the academic map"
(Francis and Kramer Dahl in Toolan (1992:56) .
Consequently, the texts administered were succinct and

appropriate.

3.5.3 TEXTS IDENTIFICATION

The two texts were labelled A and B for ease of
identification. Below each of the texts were questions
and an instruction requiring the respondents to answer
the questions and to give further informaticn included or
to give additional messages conveyed in the texts and to
state the writer’s attitude (where applicable) without
any limitations. Some of the questions asked were direct
and specific, while others were indirect and non-
specific. The questicns demanding for additional
message (s) conveyed and the writer’s attitude were aimed
at giving the respondents complete/total freedom in their
effort at interpreting the texts.

Above all, the researcher believes the research
instruments used and the procedure adcpted for data
collection were the best because they are potentially
valid, suitable and most appropriate for a research of
this nature. This in essence explains why they have been
employed in this study.

There was no difficulty in gathering data because
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the schools approached released their students to
participate in the study. In strict observance to the
ethics of research procedures, no single student was

compelled to participate in the research test.
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CHAPTER FOUR: DATA ANALYSIS

4.0 INTRODUCTION

It has been the contention of this study that
textual interpretation poses enormous challenges to many
pecople in the world today. The reasons often adduced to
explain the unyielding phenomenon of this problem range
from style, time, perception to the general inability to
read and comprehend a text. The latter, to a large
extent, is a conseguence of intellectual immaturity of
the reader.

One is convinced that these reasons are not based on
any empirical facts: they are hinged on impressions and
perhaps the experiences of those who postulate or espouse
them.

This study takes the reasons adduced above as
research questions and sets out to prove their
correctness or otherwise, using the scientific principles
of data collection and analysis.

To achieve this aim, two tests were administered on
240 respondents in six different schools to test their
cognitive, interpretative, evaluative and affective
abilities in reading, comprehending and interpreting
texts. The schools were located in Zaria, Kaduna, Kano
and Lagos. Respondents used were all drawn from the 5th

(fifth) form - that is, the SSII class.
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In choosing the texts, care was taken to secure
maximum comprehension on the part of the respondents.
Consegquently, texts which were considered as not being
too simple nor too difficult to be understood by those on

whom they were administered, were selected.

4.1 TEST A

It was taken from a novel NQ SECOND CHANCE

{Olumhense, S. 19282: 135-¢6) and administered in an unseen
prose-like fashion. It contains no explicit information
as to the setting of events it describes. Its wider
context of situation is also not in focus. Its opening
sentence which reads:
"For two days Chief Ajala deliberately made it
imposgible for Yekini to see him”
is commentative. It is a kind of indirect speech
intended for a comment on the behaviour of Chief Ajala.
The text 1is cohesive and coherent because it
manifests elaborate meanings from within. In other
words, it "holds together as a unity? {(Haynes 1992:32)
or manifests logical connection between its parts. We
have in the first three lines o©f the text for example,
anaphoric cohesion realised through the use of personal
pronouns as cchesive devices, The use of the subjective
personal pronoun ‘he’ and the objective pronoun ‘him’ in

the lines under reference, refer anaphorically to Chief
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Ajala who was menticned in the first line of the text.
Also in the third line of the text, we have an instance
of lexical cohesion. The name Yekini which was first
mentioned in the second line, is repeated in the third
line perhaps to underscore his predicament - that is his
inability to see the chief, his persistent calls
notwithstanding.

In the fourth line of the text, the phrase, "time
and money lost" refers anaphorically to the vain calls
which Yekini has been making for two days running. "He
came again and again" also points anaphorically to the
futility of his actions which was announced in the
opening sentence of the text. The phrase "Now, this was
Thursday" serves the same anaphoric function. It gives
us a clue as to the time Yekini started calling on Chief
Ajala.

In the ninth line of the text, there is repetition
of a lexical item, this time of a synonym of some kind,
in the context of reference. Here, the word ‘master’
refers anaphorically tc Chief Ajala. Both words -
‘master’ and ‘Ajala‘’ have the same referent. We also
have reiteration in lines 8 and 9. It also points

cataphorically to the punishment specified in line 25.
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4.1.1 TEXTUAL DICTION
This refers to the choice of words in a text. It is
generally expressed through 1lexicalisation which,
according to Haynes (13892) is "the ability to sum up a
concept in a single word". It is an effort which
condensges information and saves time too.

In this text we have textually compact words or
expressions as in the following:

(a) "feeling absolutely wounded and bitter"

(b) ranxiety and tension that clearly advertised

themaelves on his face"

(¢) veclearly dismissing him"

(d) "feeling jimmune to the cold"
(e} "He went straight to businessg"
(£} "Because of your indiggcretion®

These phrages could be expressed in sgimple terms as
follows:
(a) "feeling hurt by chief Ajala’s attitudes
towards him
{(b) "The ccuntenance of his face showed that he was
disturbed, worried or sad"
(c) "He was rudely sent away"
{d) "He was overwhelmed by the punishment the chief
had given him and so could not feel the extreme
cold outside"

(e} "He went straight into discussing what Yekini
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did and his punishment®

(f} "Becauge of your carelessness, indiscipline or

rude behaviour to the chief’s friend"

Textual compactness as we have noted elsewhere in
this study, has its disadvantages. This is so because
nthe more we condense, the more difficult it becomes for
the reader to decode" (Haynes, 19%2: 93). For mature
minds, the condensed reasons of the phrases illustrated
above may be,weferred but for the not-so-mature minds
like our respondents in this study, the use of condensed
syntax in this comprehension passage would be disastrous.
Similarly, words like ‘wounded”’ , ‘advertised’,
‘dismissing’, ‘immune’, ‘business’ and ‘indiscretion’,
have the potential for impairing effective cognition and
hence interpretation, considering the text in which they

have been used.

4.1.2 SENTENCE PATTERNS:
The text shows a particular preference for complex
sentences illustrated as follows:
(a) "For two days Chief Ajala deliberately made it
impossible for Yekini to see him"
(b) First thing in the morning he called again,
this time at the office, quite convinced that
this time the man wasg certain to be absent

again"
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(e} I have, however, decided that because of your
indiscretion, you will no longer, beginning
from today, go home with your vehicle at the
end of the day’s work".
(d) Chief Ajala got up and began going to the
corner of hie office, clearly dismissing him".
A look at the clause structures of these sentences
reveals their complexity: a situation which has the
potential for adverse impingement on the cognitive and
interpretative abilities of the respondents. Sentence
(a) for example, has the following transitivity:

For two days/ Chief Ajala/ deliberately/ made
circumstance/processor/circumstance/process

it impossible for/ Yekini/ to see/ him
processed/ processor/ process/ processed

The clause "it impossible for Yekini to see him" is
embedded. It is also the processed part of the sentence.

With regard to thematisation, "for two days" is
theme 1, "Chief Ajala" theme 2 while the rest of the
sentences passes for the rheme. As it was pointed ocut in
the theoretical framewocrk, the theme of a clause is the
group that ccmes first. It dictates the semantic pace
for the rest of the clause to follow. The two themes are
also differently oriented. The first theme for example,
carries with it a textual function. It refers textually
to what has gone before, that is to say, it links itself

up with what might have been said befcre now. It is
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therefore a cohesive and textually oriented theme. The
second theme is oriented towards the topic of discourse.
It tells what the chief has done to Yekini as elaborated
upon by the rheme.

Sentence (¢) 1is particularly significant. it
presents a cluster of intervening clauses embedded within
the main clause which in this case, may be represented
as:

"I have decided that you will no longer go home

with your vehicle at the end of the day’s work"

Its structure could be represented as:
I - subject
hafe decided - predicate
that you will no longer go home with your vehicle -
clausal complement
at the end of the day’s work - adjunct of time
(SPCA)
The intervening elementsg are, ‘however’ which functions
as a ‘conjunctive adjunct’ in the sentence, while
"because of your indiscretion", "beginning from today"
are definitively but not necessary embedded clauses.
Complex sentences like this have glaring potentials

for stifling comprehension and hence interpretation.
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4.1.3 STYLE

We had categorised style in the literature review on
the basis of formality and informality or both. The
latter is what is referred to as the plain style.

Text A qualifies for a plain style because it
employs elevated language and a textual diction that may
on the one hand, be considered elitist in content and
idiomatically figurative, personal, proverb al,
repetitive by way of constructions and elliptical on the
other. This combination with its ensuring complexity has
the potential for creating communication gap between the
writer and the respondents. It might well be taken as
one of the factors that could explain the glaring
inability of the respondents to answer those gquestions

that had to do with cognition,

4.1.4 CONTEXT OF CULTURE

It was said in the theoretical framework that the
context of situation which Malinowski refers to as the
context of culture gives a clue as to the setting of any
given text. The textual setting is also the environment

which has some effect on how a text is constructed and

understood. As Haynes (1992) has rightly observed,
situational context is extra-linguistic. It is sub-
categorised into immediate and wider contexts. The

latter though not immediately in focus, has the capacity
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te tie down the written word to concrete meanings.
Closely related to this concept is "ideclogy" which is
"the overall way in which the situation is understood and
acted upon" (Haynes, 1982).

It was also noted that the context of situation has
three components viz: field of discourse, tenor of
digcourse and mode of discourse. The three are
generalised ways of ‘"describing how the context of
situation determines the kinds of meanings that are
expressed" (Haynes, 1992:22). This relevance to textual
interpretation cannot be over-emphasized. Thig is so
because, the field of discourse for ingtance,
"encompasses the setting in which discourse takes place
azs well as the topic of discourse or a succession of
topics (Ibid}. The discoursal topic in turn functions,
as a focal point of communication in most texts because
it determines the textual diction - that is, the choice
of words used.

Text 1 as we said at the outset, contains no
explicit information as to the setting of events it talks
about. It has therefore been written in an unseen prose-
like form and was thus administered to respondents in
that form. The implicatiocns of this state of affairs to
interpretation of the text are, as we can see, dquite
obvious. A background knowledge of the text that is,

that which refers extra-linguistically to the discourse
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events would, of course, have been very important to the
respondents. It would have aided them in no small
measure in reading, comprehending and interpreting the
text.

The tenor of discourse as noted elsewhere in this
study, provides the personal atmosphere in which spoken
or written language takes place. Like the situational
context, tenor of discourse has been categorised into
immediate and wider tenor. The former emphasizes face to
face conversation, while the latter refers to the
expected roles allotted to the speakers by the society.
It compels a speaker’s or a writer’s choice of words or
sentences. Closely related to the concept of tenor
therefore, is the concept to interpersonalisatiocn. The
interpersonal function of language as said earlier in
this study, deals with the use of language "to express
tenor, to persuade, beg, woo, etc" (Ibid: 23). It also
gives the speaker the freedom to indicate his involvement
in that which he says.

In this text, tenoral clues regarding interpersonal
relationship can be found in the following sentences and
clauses:

(a) "I'm indeed happy; he said, that you have

abandoned your wild plans to embarrass a friend

of mine™.
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(b} "I have, however, decided that because of your
indiscretion, you will no longer beginning from
today, g¢ home with your wvehicle at the end of
the day'’'s work".
{c) "You will bring it here and park"”
{d) "Secondly, you will forget vyour Active work
(AW) returns for the next six months.

(e) Now, go.

The five sentence are indicative of a face to face
conversation between two participants. They alsoc give an
idea ags to the power relations of the two participants to
the discourse event. Their discoursal roles are also
implicitly indicated wvia the mood of the sentences
i1llustrated, all of which are commands or instructions
from a superior to a sub-ordinate. Besides, the fact
that one of the participants is doing the talking and the
other listening, gives sgome insight into the nature of
the interpersonal relationship between the two - boss -
gub-ordinate relationship and the fact that Yekini
"prostrated feebly and went out" confirms the master
servant relationship we are talking about.

Ag earlier said, tenor compels a speaker’s textual
diction, sentences and generally enables each participant
of the discourse event to know what to expect from each
other. The c¢heice of words as shown through the

illustrative sentences no doubt informs us adequately

— e .
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about the sccial distance between Chief Ajala and Yekini.
It also indicates his attitudes towards his servant.
Certainly, the language used has some tencral
significance on the way the text may be understood and
interpreted. The said significance unfortunately, seems
lost upon the resgpondents owing to the very complex
nature of the sentences. It is this kind of complexity
which as said, has a stifling potential for improving

effective comprehension and interpretation of the text.

4.1.5 IDEATIONAL FUNCTICN

Understanding a text from the ideational point of
view 1s like making a summary of the text, that isg, a
summary of what is semantically represented in the text.
Ideaticnal, as already noted in the theoretical
framework, is "discrete and can be thought of as units or
blocks of meaning, as opposed to the textual factor which
ig like a thread or stream" (Haynes, 1992: 43). Its
structure is thus seen as the "accumulation of individual
clauses" (Ibid, 13592) each of which expresses a process.
But appreciating the ideational import of a text is alsc
dependent upon textuality, that is the way discourse is
structured or "organised as a message, its segquence and
emphases, and how it holds together as unity"
(op cit: 32}). It also has to do with the language used.

A text which employs very stiff language, compact syntax
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and complex sentence structure or patterns can hardly be
appreciated fully at least from the ideational point of
view. This text falls intc this frame and hence the
difficulty the respondents had with its comprehension and
interpretation.
4.2 TEST B

It was taken from a text book titled HANDBQOK CF

SPECIAL BEDUCATION: Teaching the wvisually Handicapped by

(Abang, T. 1986: 27-28).

This text falls under the category of texts
classified as formal. It is inundated with beautifully
framed sentences which are correct and complete. There
is a logical presentation of ideas, a clear manifestation
of logical thinking and careful constructicn. In fact,
presentation of these ideas is balanced and harmonious.
It is textually cohesive. The phrase, ‘the adult blind-
which concludes, refers anaphorically to the phrase
"the newly blind person" in the third line. This is an
instance of lexical cohesion - cone in which a lexical
item or a phrase referg back to another to which it is
related by virtue of their having a common referent.
(Halliday and Hasan, 1979: 278).

Its few numbers o¢f simple sentences are hereby

1llustrated as:

(a) Dependency breeds contempt
subject predicate complement
theme rheme
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{b} No one/ wants to be looked upon/ with contempt
subject predicate complement

{prepositiocnal
phrase)
The part regarded as the theme ig the traditional subject
noun which is here represented as "No one". The rheme is

the rest of the sentence.

(¢} Dependency breeds contempt/ is
subject (clausal) pred
New

an accepted and known adage
Given(clausal complement)

What is meant by given, is that which to the reader, is
believed to have been known already. Tts existence is
therefore assumed on the basis of common knowledge. It
is also a c¢lue to what has been referred to as
‘ideology’ . In writing, the new information nearly
always comes at the end of the mentence. Here in the
above sentence, the new information comes first in quotes
while the ‘given’ comes last. It is a unique feature of
the text which may be attributed to Haynes' concept of
style - i.e one which "allows differences by emphases to
be made on the same ideational materiaf‘-'(Haynes
1992:26). Put differently, Haynes (1992} conceptualises
style as the way the same material may be treated
differently. Conseguently, the above sentence may be
rendered differently as:

"It ie common and accepted adage that
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dependency breeds contempt".

The latter is a stylistic variation, one which allows for
different emphasis on the same ideational material. It
appears to be a lcot easier to understand than the way it
has been expressed in the text because the dummy theme
‘it’” places the new information into a position of
prominence.

There is also a glut of condensed expression; some
elliptical and which have the potentials for stifling
effective comprehension of the text. Such expressicns
include:

(a) A newly blinded person - i.e. one who became

Plind in adulthoed. The use of the adjective
'‘blind’ in a verbal form is also instructive in
the sense that not many students at the level
of SSII have merphosyntactic mastery of the
English language to this extent. It may
therefore be considered an ideational material
whose semantics may not be readily made
available to the respondents.

(b) *the outside world’ - i.e. the people who are

sighted around the blind person.

{c) 8uch - like items - i.e. similar other items.

{d) The blind (people)- the head noun ‘people’ has

been left cut elliptically. It is quite true

that the head noun has been left out
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ideationally perhaps for emphasis and economy

but this appears to be counterproductive

i.e. as confirmed by the performances cof our

respondents. The same thing is applicable to

the construction - “"the sighted” (people) where

the head noun people is left unmentioned.

(e} ‘On the average’ - i.e. in most cases, most of

them.
(f) Co-workers - refers anaphorically to their
sighted counterparts’. It is an instance of

lexical substitution, where the two lexical

items have a common referent.

(g) ‘They cannot support a family’ - i.e. they

cannot cater for the needs of the family.

It may be conceded to the writer of

the

text the right to structure or condense her sentences

the way she has done, especially on realising the fact

that she has a variety of choices as to what
considers most important to her and how she says
This, however, may not be done to the detriment of
readers that is, if in the final analysis,

information she wants to share with them does not

dCross.

she
: & 48
her
the

get
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£.2.1 SENTENCE STRUCTURE: MODIFICATION
Modifiers, it was observed in the theocretical
framework, have the basic meaning of specification i.e.
they narrow down the definition of an entity thereby
making its semantic structure ideationally prominent. In
the text, the following can be cited as examples of

structures of modification.

{a}) A newly blinded / person
det adv epithet / head noun
premodification

{(b) the sighted / people
det epithet / head noun
premodificaticn
(c) the  verbal / information
det epithet / head noun
premodification
{d) an important possession
det epithet head
There are also prepositions co-occurring with
determiners or other modifying words to modify the

nominal entity as in:

(a) "....... have effect on the individual
modif. head
psychologically
postmodification
(b}  the greatest assets of man
det epithet head postmodification

By and large, modification of nominal entities in the
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text are of the determiner + epithet types. There are
isolated cases of postmodification. They however
emphasize the fact that their usage 1is generally
associated with the condensed constructions which was
said could be problematic to the respondents by way of

interpretation.

4.2.2 MOOD REALISATION
According to Haynes ({1992}, the interpersonal
function of language can be handled by the mood system.
This is guite true especially in situations where the
speaker studiously changes c¢lause structures for
stylistic purposes. For example, the sentence:
"Could/ vyou/ please coma over"
finite subj. predicate
is a command issued out, albeit in a polite way. It
elicits. reaction from the person addressed and thus
serves its interpersoconal function.
Similarly, a clause of the structure -
finite + subject + predicate, can be stylistically made
an offer as in the following:
Can I get you some panadol?
finite sub pred. complement
In the text however, the mood system is realised not
from the interpersonal point of view, perhaps due to the

type of language used ~ i.e. the clearly formal style.
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Thus a sentence like:

"Independence is one of the greatest assets of man"
is a statement of fact. Its mood is clearly declarative
or what is referred to in some literature as the simple
indicative mood. Almost every sentence of the text is
couched in this mood type perhaps due to the fact that
the entire text is largely an informative one. Under
normal circumstances, the text should have presented the
least problem to the respondents. However, the numerous
other factors we have earlier treated as problems have
weakened this position. This might therefore explain why
their (the respondents’) performances as they pertain to

the test have not been impressive.

4.3 FINDINGS

A total of two hundred and forty (240) test returns
were collected back from the respondents, to whom were
administered the two tests. These tests were marked
using 60 as the perfect scere and 0 (zeroc) as the score
for no correct response on any of the testing. The test
on which the subjects were examined consisted of four (4)
sub-tests made up of parts A and B. This was done to
ensure that the test incorporated items that reflected
the various language proficiencies. These areas included
the cognitive, interpretative, evaluative and affective.

Omojuwa (1989:95) calls them 1literal, interpretive,
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eritical and creative respectively.

The literal level according to Omojuwa {1989)
composes of

“(a} Recegnition of concrete words, phrases,
clauses, sentence patterns.

(b) Recognition of non-figurative idicmatic
expressions.

{c} Recall of stated facts.

(d) Identification of stated main idea.

The interpretive level has to do with:

{a) Explanaticn of words, statements,
figurative expressions or structures
manipulated for essential effect.

(b) Established links and relationships

{c} Predict outcomes.

(d) Draw inference/conjuncture.

(e) Identify implied {main) ideas.

The critical level expresses opinion, reasoned judgement
and evaluates information.

The creative level recognises material by
summarising major components, differentiates main idea
from supporting detail and alsc has to do with the
extension of ideas/projections (Cmojuwa, 1989:95) .

After marking, the performances of the subjects were
recorded at both individual and group levels. The

individual school scores were established as both group
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percentages and mean scores. The purpose of this
procedure of reporting was to identify specifically each
school’s standing with regard to particular sub-tests and
secondly, to provide a quick and reliable guide for a
school - by -schocl comparison in the different sub-
tests. The most useful findings have been reflected in

the following presentations.

4.3.1 PERFORMANCE ON COGNITIVE SUB-TEST

The best performance in the cognitive sub-test was
recorded by Zamani College Kaduna in both A, ., B, sub-
tests. The college {Zamani} recorded a mean score of
4 .65 in sub-test A, and 3.12 in sub-test B,. The
performance suggests that the subjects definitely found
the sub-test A, less problematic to handle.

FGGC Zaria recorded a mean score of 4.42 in sub-
test A, to place third (3rd) and 2.97 in sub-test B, to
place second (2nd). Again the relatively high
performance in sub-test A, suggests that the subjects
found this one less problematic than sub-test B,.

Immaculate Heart Comprehensive High School, Lagos,
scored 4.47 in sub-test A, to place second (2nd) and 2.52
in sub-test B, to place fourth (4th). As with the other
colleges, the subjects performed better in sub-test A
than in sub-test B,. It is interesting however to note

the position in terms of ranking versions of the
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cognitive sub-test.

Demonstration Secondary School, 2Zaria recorded 3.7
in sub-test A, to come fourth {4th) and 2.6 in sub-test
B, to come third (3rd). This gives an almost consistent
position in terms of ranking to the college. It is
noteworthy that the students of this college performed

creditably in sub-test A,.

8t Joseph’s College, Zaria scored 1.72 in sub-test
B, and scored 3.35 in sub-test A, to again place fifth
(5th). The relative standing of the college is therefore
consistent.

Aminu Kano Commercial College (AKCC) scored 1.97 in
sub-test A, to place sixth (6th) and 0.82 in sub-test B,
to again place sixth (6th}. The consistency demcnstrated
according to the colleges on these similar sub-tests
would seem to confirm the reliability of the items
engaging the subjects’ ability to handle cognitive

gquesgtions (See Tables 4.1 (A} and 4.1 (B).
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Table 4.1(A): PERFORMANCE ACROSS SCHOOLS ON COGNITIVE

SUB-TEST
Schools Number of items Mean Perfect score
passed (No of score
subjects = 240)
F.G.G.C. Zaria 1777 4.42 6
Zamani College,
Kaduna 186 4.65 6
St Joseph’'s
Seminary, Zaria 134 3:35 6
AKCC, Kano 79 1.97 6
Demonstration
Sec sch. Zaria 148 3.7 6

Immaculate Heart,
Lagos 17% 4.47 6

Group total 903 3.76 6
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Table 4.1(B):

Schocols Number of items Mean score Perfect
passed (No of score
subjects = 240)

FGGC, Zaria 319 2+ 97 5
Zamani College, 125 3.12 5
Kaduna

St. Joseph’s, 69 1:72 5
Zaria

AKCC, Kano 33 0.82 5
DSS, Zaria 104 2.60 5
Immaculate Heart, 101 2.52 5
Lagos

Group Total 551 229 8
4:3:2 PERFORMANCE ON INTERPRETATIVE SUB TESTS

The performance across the schools in interpretative
sub-tests Aii and Bii were on the average much lower than
the performances in the cognitive sub tests.

The two mest likely reasons for the low level of
performance included the apparently more challenging
demands of the interpretative tasks. Secondly, the
interpretative items were fewer (only two). The chances
of doing well were therefore statistically reduced or
narrowed.

The colleges retained virtually identical ranking
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position as with cognitive test. Zamani college recorded
the highest mean scores in both sub-test with F.G.G.C
Zaria placing second (2nd) and third (3rd). D.S.S. Zaria
came second (2nd) and fourth (4th) in sub test A, and B,
respectively. Immaculate Heart Lages was fourth (4th)
and third (3rd) in sub tests A, and B, respectively as
with the previous sub-tests. St. Joseph’s Seminary,
Zaria came fifth (5th) in both sub tests and AKCC, Kano
came sixth (6th) in both sub-tests.

It is instructive to note that only St. Joseph’s
Seminary and Aminu Kano Commercial College scored below
the group mean in both sub-tests. The details of the

scores have been reflected through the feollowing tables:

Table 4.II(A):

Schools No of items Mean score Perfect
passed (No of score
subijects = 240)

FGGC. Zaria 39 097 2

Zamani College, 47 1:137 2

Kaduna

St. Joseph’s

Seminary, Zaria 23 0.72 2
AKCC, Kano 13 0.32 2
Demcnstration Sec.

Sch. Zaria 45 1.12 2
Immaculate Heart, 35 0.87 2
Kano

Group Total 208 0.86 2

e et T e T T e —
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Table 411 [B):

Schools No of items Mean score Perfect
passed [No of score
subjects = 240)

———— T S e T i s e e W S e — — — —  — — T —

FGGC. Zaria 75 1.87 2
Zamani College, Kaduna 76 1.90 2
St. Joseph’s Seminary

Zaria 56 1.40 2
AKCC, Kano 44 1.10 2
Demonstration Sec. 64 1.60 2
School, Zaria

Immaculate Heart, Lagos 69 1.72 2
Group Total 384 1.60 2
4.3.3 PERFORMANCE ON EVALUATIVE SUB-TESTS

For the evaluative sub-test Aiii and Biii, Zamani
College and F.G.G.C. Zaria recorded the highest mean
score of 2.52 for Aiii whereas Zamani College recorded
the highest score of 1.45 for Biii. F.G.G.C Zaria came
third (3rd) in sub-test Biii with 1.5 whereas, Zamani
came third (3rd) in sub-test Aiii with 2.22 mean score.
Immaculate Heart came fifth (5th) in sub-test Aiii with
1.67. AKCC came sixth (6th) in Aiii and fifth (5th) in
Biii. From the mean scores, only the two colleges -
Zamani Cecllege, Kaduna and F.G.G.C. Zaria could be
described to have maintained their top position in

evaluative sub-tests Aiii and Biii
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Table 4iii (A):

Schools No of items Mean score Perfect
passed (No of score
subjects = 240)

F.G.G.C. Zaria 101 2.52 5
Zamani 89 2.22 5
St. Joseph’s

Seminary, Zaria by 227 5
AKCC, Kano 38 0.95 5
DSS; Zaria 86 2:1I5 5
Immaculate Heart, 67 1.67 5
Lagos

Group total 472 1.96 5
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Table 4111 (B):

Schools No of items Mean score Perfect
passed (No of score
subjects = 240)

FGGC Zaria 60 1=5B 3
Zamani College, 58 1.45 3
Kaduna

St Joseph'’s Seminary,

Zaria 23 6.57 3
AXCC Kano 30 8.758 3
DSS, Zaria 52 1.3 3
Immaculate Heart, 47 .17 3
Lagos

Group total 270 112 3
4.3.4 PERFORMANCE ON AFFECTIVE SUB-TESTS

Federal Government Girls’ College Zaria subjects
recorded the mean score of 1.85 to emerge the highest
performing school for affective sub-test Biv while Zamani
recorded 0.60 in the same to come second (2nd). St.
Joseph’s Seminary, Zaria recorded 0.07 coming fifth (5th)
and AKCC Kano recorded 0.02 to place sixth (6th).

From the computation only F.G.G.C. Zaria subjects
and Zamani College recorded above the institution mean
score for the affective sub-test Biv of 0.54. Since all
the others scored well below from the overall

institution mean score one could reasonably consider this
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sub-test problematic.

For the affective sub-test Aiv, Zamani College
recorded a mean score of 0.87 to place first (1st) while
FGGC recorded 0.75 to come second (2nd). St. Joseph’'s
Seminary recorded 0.75 to tie second (2nd) with F.G.G.C.
Zaria while Immaculate Hearth scored 0.72 to come third
(3rd) . Demonstration Secondary Schoel (D.S.8.) Zaria
recorded 0.60 to place fourth (4th) and Aminu Kanc
Commercial College recorded 0.40 to place fifth (5th).

Four (4) institutions recorded scores across the
institution mean score of 0.68. Probably the fact that
there was only one item in the affective sub-tests Aiv
and Biv had only one question each contributed to the
relatively low schocol mean.

Table 4IV (A):

Schools No of items Mean score Perfect
passed (Nc score
of subjects
= 240)

FGGC Zaria 30 0:75 1

Zamani College, Kaduna 35 0.87 1

St. Joseph’s Seminary 30 0.75 1

AKCC, Kano 16 0.40 T

D.S.8. Zaria 24 0.60 1

Immaculate Heart, Lagos 29 0.72 |

Group Total 164 0.68 1
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Table 4IV(B):

Schools No of items Mean score Perfect
score passed (No of

subjects

= 240)
FGGC Zaria 74 1.85 1
Zamani College, Kaduna 24 .60 1
St. Joseph's Seminary,
Zaria 03 0.07 1
AKCC, Xano 01 0.02 3
D88, Zaria 13 0.32 1
Immaculate Heart, 16 0.40
Lagos
Group total 131 0.54 1
4.3.5 CONCLUDING OBSERVATIONS ON THE OVERALL

PERFORMANCE

In scoring the tests, the five (5) band rating used
were Excellent, Very Good, Good, Fair and Poor. Out of
the two hundred and forty (240) respondents, from the
overall performance only 134 of them were able to attain
the 40% mark or beyond. This represented 55.8% pass.
The highest mark of 83.3% was scored by only one student
who was from Federal Government Girls’ College, Zaria.
A tcotal of 106 respondents representing 44.1% failed to
record the 40% pass mark. This is shown in the following

table:
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TABLE 4.V: OVERALL PERFORMANCE (NUMBER + %)

College Excellent  Very Good Good Fair Poor Total Percentage
> 70% 60-69% 50-59% 40-49% 0-35% Number of (%)
{42-60) (36-41) (30-35) (24-29) (0-23) subjects

F.6.6.C 4(108) 7(17.58) 12(308)  10(258) 7(17.5%) 40 100

Zaria

Zaman) 1(2.5%) 10025%) 16(408) 10(25%) 3(7.5%) 40 100

St. Jeseph's  0(0%) 0(0%) 5(12.5%) B(20%) 27(67.5%) 40 100

Seminary

Aminu Kano 000%) 0(0%) 1(2.5%)  3(7.5%) 36(90%) 40 100

Commercial

College

Demonstration 0(0%) 5(12.5%) 9(22.5%) 12(30%) 14(35%) 40 100

Secondary Sch.

AB.U.. laria

Immaculate 0(0%) 5(12.5%) B(20%) B(20%) 19(47.5%) 40 100

Heart Compr

High Sch. .,

Lagos

The percentage failures on cognitive questions
confirmed the postulations which had been made in the
analysis of the two sub-tests. One of such postulations
is the use of condensed syntax which though very
economical, has serious drawbacks that is, the more one
uses condensed syntax, the more difficult it becomes for
the reader to interpret. The analysis have revealed that
the two tests have a fair share of textual compactness
which seriously reduced the ability of the respondents to
comprehend and evaluate information containéd in them
(the tests).

It was also postulated that interpretation of a text
could be hampered as a result of the use of complex
sentences whose semantics cannot be appreciated with

ease. Also, a faulty comprehension of a text which is a
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direct consequence of cognition, does not put a reader in
any good stead as to be able to make use of his affective
assegsment of the said text. The view, however, does not
ignore the possibility of an effective understanding of
text but which may be marked Dby poor perception.
Perception or reader’s prejudiced point of view may be a
hindrance to effective interpretation of text.

Odejide (1989), in Nigeria educational forum (1989)

vol. 12 No. 2 said some reasons which hinder people from
reading, comprehending and interpreting text is due
to"lack of proper foundation in reading at very early
ages". It 1is possible that the respondents who did not
do well in the test had a poor reading foundation. Oku
(1970 in Odejide 1989) makes it clear that reading for
pleasure is not known in Nigeria illiterate homes and
that even literate homes have not yet cultivated the
reading habit and are not fully conscious of its
usefulness. Omojuwa on his part has said that,
the mastery of reading in modern education is still
rather illusive among the bulk of both students and
teachers and at all 1levels of the Nigerian
educaticnal system. {1989:90) .
He went ahead to ask if there is a problem with reading.
Umch (1980:31 in Omojuwa 1989) says there is, and goes on
to state its manifestation at the secondary school level

as follows:

Slow reading rate, slow comprehension rate,
difficulty in distinguishing main ideas from
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relevant or irrelevant details, difficulty in
reading for gist and making good summaries,
ineffective recall of what 1is read, uncritical
reading behaviour, difficulty with intensive study
type reading, inadequate vocabulary or word power
and inadequate reading interesgts
Odejide (1989} further added that
the multilingual nature of the country, lack of
formal instruction in teaching reading and lack of
adequate materials compound the problem of creating
reading habit among many Nigerians. (P:267).
The said factors which are normally considered in reading
readiness for pre-primary schocl children such as
physical, emotional, social and <¢ognitive are not
promoted in a proper systematic way in the programmes for
pre-school children. Reading, she said is not just a

gsingle skill but a combination of different skills which

are used as occasion demands.

Skimming, scanning, speed-reading, understanding and

interpretation, comprehension of main ideas and

details, and critical evaluation all make up
reading. Children and adults alike should be
encouraged to know and do all these which is the

"basis of literacy (Op cit: 272).

It is believed that before one can interpret a text,
he or she "must be equipped with the essential skill to
distinguish fact from opinion, check the accuracy of
statements, the currency of information and the
basis...." (Odejide, 1989: 273}. This is required for
both recreational reading and for reading in the content

areas. Lack of this skill in some of the students caused

thelxr inability to comprehend and, interpret the tests.
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By and large, the results have provided eloquent
answers to the research questions on the inability of
people to read, comprehend and interpret texts. The only
guestion which the analysis has not been able to address
is that of time - that is, the impact time has on text
interpretation. The inability to treat this question,
however, does not rule out the fact that the time at
which a text was written does not in fact have something
to say about the way it is read and interpreted. This
explains why interpretation of Shakespearean texts could
be a problem to the respondents.

The texts, however, have been couched in
contemporary English. It is therefore expected that the
language used should not be a hinderance to their
comprehension and interpretation. The existence cof
complex sentence patterns with their attendant semantic
problems, the stiff textual diction of test A, the
condensed syntax of test B and the absence of clues as to
the existence of the context of situation in the two
tests, has made their interpretation problematic to the
respondents. This therefore confirms the claim that the
level of one’s academic attainment will, apart from the
factors stated above, influence the way he/she may read

and interpret texts.



SUMMARY AND CONCLUSION
5.0 Preamble
This chapter contains the summary and conclusion to
the study. It further deals with the research findings

(briefly), implications of findings and recommendations.

5.1 Summary and Conclusion

The study looked at interpretation of texts as a
problem faced by many people in the world today. It also
looked at related and relevant concepts like writing,
reading and cognition upon which effective textual
interpretation depends.

Interpretation,as postulated is affected by style,
perception of the reader, problems of compact
lexicalisation, impatience on the part of the reader,
lack of proper reading foundaticn at an early age and
condensed syntactic configuration of any given text.

Thus in the course of the study, an appeal was made
to syntax which, according to Lyons (1970), is

"a set of rules which accounts for the distribution

of word forms in terms of permissible combinations

of classes of words forms".
In the analysis of the texts administered therefore,
textuality was considered, that is to say, the way
textual material in these passages was agranged and
presented, sentence structures and the impact such

structures have on the interpretation of these texts.
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Also looked at, was textual diction in terms of word
choices, their semantics or general communicative value,
This was done in a bid to determine how textual diction
has some influence on text interpretation. In other
words, the researcher tried to find out the impact of
textual diction on the cognitive, interpretative,
evaluative and affective abilities of the respondents to
whom the two tests had been administered. On this score,
the study assumed a purely semantic diversion by looking
at "that which the writer intends the reader to feel and
do" (Richards, 1923:193)

Also in the course of the study, the context of text
was reviewed in relation to the two administered
passages. It was established that the two qualify as
texts because they have 1linguistic features which
contribute to their total unity. Such features include
the presence of cohesive relations which define them as
texts. They are anaphoric cohesion, cataphoric,
elliptical <cohesive relations, lexical cohesion,
conjunctive cohesive relations among others.

In the analysis, an attempt was made to show how
cohesion or want of it affects textual interpretation.The
researcher also looked at the texts from the point of
exophoric cchesion to find out whether or not there are
any exophoric references required fcor interpreting them.

Put differently, the researcher tried to find out whether
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or not there are instances when the pieces cf information
required for interpreting any one of the texts could be
found in the context of situation. The study therefore
looked at the context of situation as the wider situation
"which is not immediately in focus but has the capacity
to tie down utterances or the written word to concrete
meanings”" (Halliday and Hasan, 1979).

Closely related to the situaticnal context is the
concept of ideolcgy which, in the words of Haynes (1992)
is "the overall way in which the situation is understood
and acted upon®.

The study also discussed the three components of the
concept of situation which Haynes (1992) identifies as
field of discourse, tenor of discourse and mode of
discourse. The three components are generalised ways of
"describing how the context of situation determines the
kinds of meanings that are expressed in a text".
(Halliday and Hasan, 1979: 22).

In the analysis therefore, particular attention was
paid to the way these discourse features aid or reduce
effective interpretation of the texts.

In the theoretical framework o¢f the study, two
approaches were discussed and their relative advantage to
text interpretation noted. They were systemic approaches
in which Halliday and Hasan (1879) and Haynes (1992) are

the major exponents. The Crystal and Davy approach
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identifies at least eight discoursal features which may
be stylistically significant to text interpretation.
They include time which 1is seen as the "“temporal
provenance" of a piece of language and one which has the
potential for reducing or enhancing text interpretation,
individuality which gives us a clue as to the identity of
the person who used the language contained in any given
text, regicnal dialect which may be known through the
language used, class dialect which is also linguistically
determined from the textual uses of language.

Other features include simple complex discourse
participants as made known through language use -
discourse participation, whether or not language use
gives a clue as to the use of monologue or dialogue in a
text and whether or not these features are to be
considered independently or as part and parcel cf a wider
type of discourse.

There are also discoursal features which specify the
occupational activity of the language user - province,
the social relationship between a language - user and his
interlocuters - status, the purpose the language user had
in mind when conveying a message through either of the
media (that is written or spoken medium) - modality and
whether the language used in a text says anything about
singularity - that is a deliberate effort of a language

user to be idiosyncratic in language use.
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The systemic functional approach takes the concepts
of text and context as being central to its analytical
preccedure. The apprcach conceptualises discourse as the
macro-function of language. It therefore identifies
three (3) functions viz: the interpersonal function of
language in order to interact, the textual function with
the organization of information into blocks with suitable
emphases, while the ideational function represents ideas,

things and relations.

5.2 SUMMARY OF FINDINGS
In the analysis of data, the two apprcaches have

been used in terms of their relative advantage and more

so with the following findings:

(a) That the temporal provenance of any piece of
language used in any text determines the
effectiveness or otherwise of our efforts at
interpreting the said text.

(b) That the individuals point of view also referred to
as perception or value judgement has a bearing on
the way he/she interprets a text because judgements
which are the products of his/her instincts or
preferences graduate into subjectivity and
consequently impair sound judgement and hence
interpretation.

c) That the cognitive inabilities of the respondents

KAS
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s0 glaringly displayed in their answers to the
questions on the text could be attributed to style.
This therefore finds expression in the complex
sentence patterns of test A and the compact textual
diction of test B, the drawback of which has been
very poor performances of respondents in them (the

tests).

5.3 IMPLICATIONS OF FINDINGS
The implication of findings for teachers, students

and text writers.

5.8.3 Teachers

Many teachers in our schools today are poor in
handling interpretative terms. They read boocks and are
nct able to get the right or accurate interpretation of
such books. Their reading habit is poor.

They read irrelevant materials in newspapers. What
most of them read are stories which make them laugh and
nothing more. They prefer reading magazines with make
believe stories or funny stories about people.

Columns of articles/editorials are not read by
teachers, they do not even write articles for such
ceclumns. The teachers are not even interested in writing
articles. Instead of spending time writing, they are

rather concerned about family matters - clothing and
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feeding their families.

Parallel teachers' texts for classroom materials are
not faithfully patronised/utilised by the teachers
because they find the texts too bulky or so. They also,
hardly use dictionaries along side with prescribed text
books. A good teacher is supposed to use a dictionary
when he/she is not sure of the meaning of a word or
words. The teachers should advise and encocurage students
to use their dicticnaries in class and at home, they
should be models to their students and teach the students
how to use the dictionary.

It is also good to listen to radio stations like
Veoice of Nigeria, British Broadcasting Corporation (BBC)
and Cable News Network (CNN} to hear native speakers'
authentic productions. On such radio stations, words
with their meanings are given and explained, and so, it
is very necessary to have access to native speakers
variety which will help non-native speakers to improve on
their spoken and written English and as well as encourage

them to learn more by reading extensively.

5.3.2 STUDENTS

The students on their part do not read, and we know
that books are avenues through which learning takes
place. New words/vocabularies and sentence constructions

are learnt through books but since they do not read, they
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do not learn and when given a text to read and interpret,
it becomes very difficult for them. Most of them prefer
reading materials like "Super Story', "Hints', "Lolly'
and the like which lead to the decline of both their
spoken and written English. When given assignments for
example, the words or sentences they (students) use are
awful and these words are learnt and borrowed from the
magazines they read. They do not read prescribed or
recommended classroom texts.

The students do not listen to news of BBC and CNN to
hear native speakers' out put (production). It is
through these channels that they can improve upon their
pronunciations, learn new words and their meanings which
will enhance their interpretative ability.

Dictionaries are also important for their use, but
most of them do not even have dictionaries to check the
meaning of new words discovered, even if they have any,

they seldom use them (the dictionaries).

5.3.3 TEXT WRITERS
For the text writers, their choice of words in some
of their texts are difficult for their audience,
especially if their target audience are students who
have not acquired enough knowledge at that level for them
(students) to understand the text(s). NGUGI'S Petals of

Blood which is read at the post secondary school level

KAS .. oA
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{A' Level) like the Schocl of Basic studies (S.B.S.), is
a difficult book for students at that level to understand
because the students are just from secondary schools and
have net yet attained what it takes to read and
understand the book. In a situation like this one, it
could be blameable on the teachers or the Ministry of
Education for recommending such an advanced text for the
students or even the text writer. Ngugi Wa Thiongo could
have used simple words or should have stated his target
audience because he wrote the novel for a purpose, and
for the purpose to be achieved, only people who are
mature academically can understand it. Film writers for
example, normally state their audience by writing the
ages of people who can watch the films, text writers
should follow suit.

Some texts are too bulky and this discourages both
the teachers and students. By mere seeing the texts they
get discouraged. Some try to read but by the time they
are half way into reading the texts, they stop and do not
continue reading any longer,

Text writers sometimes write irrelevant
things/materials. Instead of going straight to the
point, they go round and round before coming to say what
they actually have in mind to say. Some texts are not
clearly written and explained, and this, makes it very

difficult for people to read and understand - this
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certainly, 1s a hinderance to text interpretation.

5.4 RECOMMENDATIONS/SUGGESTIONS

This study will not be complete without making
recommendations and suggestions on how the difficulties
in interpreting texts can be overcome based on the
findings.

To help students like the respondents for this study
overcome these difficulties, one would suggest that the
English language which is being used in our secondary
schools, primary and tertiary levels should be used
continucusly, and students should be encouraged tc read
educative texts widely without much bias. This should
start at as early age with the help and control of their
parents. At school, the students should be given free
opportunity to ask questions and to talk freely based on
the texts given or studied in class and at home.

In studying texts, the teachers should make the
students understand that some sentences, phrases or
passages in the texts, have deeper or greater meanings
which may be far above the literal meaning. They
(students) shculd be taught and encouraged tc find such
or these meanings and ways of differentiating them

completely.
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The Ministry of Education should liaise with
authorities and teachers of schools before choosing
literature texts because teachers of this subject
(literature) are in the best position to know the texts
meant for their students at each level.

The findings it has been established, are consistent
with the aims and objectives of the study which was said
are attempts at sensitising writers to the need tc first
of all identify their audience when writing since the
target audience once identified, will determined what to
write and how to write it.

It is therefore recommended that text writers and
readers alike should carefully take these findings into
consideration when writing or reading texts for
interpretative purpose.

The study does not treat language variation at the
phonolegical, phonetic, grapheological or graphetic level.
It has been restricted to the levels of grammar,
vocabulary and semantics. The researcher therefore
wishes to recommend further research in the areas not
covered by this present study considering the great
potentials these areas have for the development of
linguistic science on the one hand and for the
development of the English language for functional or

practical purposes on the other.
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Reading Comprehension TEST
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- PASSBACE [, CUMPHLHENSTON

Read the following passage carefully and answer the
questions below it:

For two days Chief Ajala deliberately made it impossible for
Yekini to see him. He was cither 'out' wher hz was indeed

in or 'busy' when Yekinl could see he was doin: absolutely
nothinz. And nobody offereé him any apologies. Ilot for his
time, or the money he lcst. He came again =andi giuin, to both
offic: and home, feeling absolutely wounded and nitter. For
a while he suspected that he was being d<liberalely avoided
and that that was probably his punishment. Butft he knew his
master better, and knew that when he said punishnent, he
meant punishment.

iow; this was Thursday.

rirst thing in the morning he called agai.:, this time
at the office, quite convinced that this time .ho wan was
cartain to be absent again. But he was wrong. The wan was
not only in the office, he had been 'waiting' IZor him all
the Lioe, he was told. And when Yokini wont in to see him,
Chisf Ajala did not ev=n behave as if he knew sboul Yelkdni's
suffzring for the past few days, in spite of nllfthe worry,
anxinzty snd tension that clearly advertised th:2nselves on his
fac2. Ile went straight to tusiness as scon as /-izini rose
from his prostrating position.

‘I'm indeed happy,' he said, 'that you hav.. abandoned
your wild plans to ¢mbarrass a fricnd of miz:. I hav., however,
decided that becaus+ of your indiscretion, you will no longer,
beginning from today, go home with your vehicl: a2t the end of
the day's work. You will bring it herc and park. Secondly,

you will forfeit your Activ: “erk (AW) returns for the next
5$ix months. MNow, go!'

Thief Ajala got up and b-gan going to a corn.r of his
offic -, clearly dismissing him. Yekini, quit:  dozod and not
quit: surce he had heard ripght, prostrated feebly snd went out.
It was adrizeling sliphtly as he ot Lo th e door o) ‘the building.

H2 went outside, feeling immune to the cold. 1% ¢hill he had
in th.s pit of his stomach was cnough., “hi - f Njalo had Just

witiiddrawn the two smz2ll b notitsz thot aceru,ad oo Ads taxid
Ariv.rs . .

v uif 2



QUESTIONS :

1. Tick ( ) which of the options lettered A-D that best
describes the status of Chi«f Ajala and Yekini.

A. Same D, ?Par apart

‘B. Slightly different E. fGuy otlu: (specify)
. €. Close ‘ : '

----- LAl S0 R AN S ST L SR T I B SR B /'/

2. According to the text "mobody offured him any apologiess#.
What apologies according to th: text-.cculd heve be2n
offered to Yekini?

L O N I L I R L R I R A B B I B A

[N L I L L L L I IR I T T T T O T T I U T S I T

L A R R B

v
L I I A I T I I I I I T I I I

3. Based on the beginning of the text, from which day of thu
wcek can you say Yekini start:d weonting to sce his master?

R R R R R I I R T I O I I A A ]

L N L R A e O O O O I O T O R O I T S T A R ST T T T T I I R I I

4. Who was worriuvd, anxious and tinscd up?

LR L A B B B O S R B N I T I A R R O T T B B T I IR I R A T N N I I R O IR R B I

LA LA R R L I L R R I B T O S NN BN I I R R I I U S B B A S S B A B I ]

5. The sentence, "He went Lo busin.ss as soon as Yekini

rose from hig prostratingg positives.  Whal ind of

business is referred to here?

A. Talking to Yc¢kini about wh:t " dig »nd his punishacnt.

B. P«isonal business - in terms of coing out to loock for
contracts.

C. The business he was doinsg in s ot iee before Yoldnd
came.

D. Going to check, if his taz;ic w:r. brought back and well
parked.

6. Is there.any indication thot 7. kini respondcd to Chicf Ajala
after he (Tokini) was told about his puni chiment?

® =y 8 S s eE et s Rs e

7. Chief Ajala said "I'm indced happy that you have abandon.d
your wild plans to umbarrass = fricnd of mine'".
Do you think he really m=ans thet? Yes or No. If Y.s
.of No, state why?

R I O O T O T -
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& i
ﬁ. ... You will no longer, boginning from todnr, '© homu with
' your v ‘hiclue at the ond of the day's work . iy Jdous Chief
e Ajnl- zey ‘'your vehicle'? '

® & 8 & & F & 8 8 8 a8 % B 8 @ 4 8 B s F 8 & s & B S a8 e e I T R I e = ® & & a8 s

loI-lDt.no»l.ool-n.--nc-o.-qvc-oonto--naql-ooo-l-lcl-"""

4. ih:t impression epbout Y- %ini is created on .ur winds throuph
th: description in the lest parogrnph?

P rece s e s e Rt R s esa sty FaeseadaRssEruineeene e nF

IIO.'Q...O.I‘I...‘.'...0..lcltbllIl.llli.....-l..""'"‘...-

12, *“Hd. w.nt outgide, faeling immune to the cold. Th. ¢hill he
Bad in the pit of.his stomach was éndugh . Jh=l do you
understrnd by the second sunt.nce? _

AR R R N T I A A R S R R O R T I R I L R

4 % 8 % 5 % & 0 % A S B S S § T AN S PSS s e s st 8 U I I LR B B IR I N L

11. 4~k do you frel about the wny Chisf Aj21a b hrved to Yekini?
Do you think it is Justiri-d?

® & 8 % e e T a8 e s eSS Es st

R R A I S T A R S I S R B B R RN N S R A S IR R SRR T B R ST B A B B L B L L

12. How would you heve felt if you were in Yokini'g sozition?
+3I In <h. ¢ address form is th=: entire taxt pre::isd.
4. Luas-—plded slobement:
B, .71 conversation
C. Frublic disturbence
D. D rsonal conflict
14. +Jh:ot type of words have Lren used by the wuth.ar. Are they
favourable (good) words nr unfavourahle {terribl:, words?

(A IS A SR B B AU I S B R N BN B O T B B B SRR IR B

APrensIx C

PASSAGE I1: CriPREHENSIO!
Read the passrge carefully and answer thre aquastiovas :t follow.

LOSS OF INLEPERIGECE

Mepandecy breeds contempt’ is an acespted »nd nem ndage. The
truth is thrt no one wants to bz laooked upon with ¢ .otempt. A
newly blind.d person would have to depend on oth:r -~ :orle for
movemant “n¢ for getting inform-~tion from-th.. outgide werld, For
exsmpl:, il the blind person should go shopping wiih ¢ friend, the
friend would have to tell him ~»bout th- kinds of clothing which are
availabls: in the stores, the type of shoes avail:bl: :nd such like
itema. Tn = 1ot of casern, the blind person would only hove to rely
on th: virbul informaLicn civen him by the siphiod vadividaal,
Indepcn'i-:':ca is one ol tho rreate 58 aucety of meagg i toniwge Lthnol,



ly

wmenns losing ouit~ -n irpertent possession.  Loss'of Jind :p mionce
affects not only mov w =t but on:'s cconomic life, ' Although (his
does not necessarily Inlley, it has ginoer=lly beon the prac:cic:
threugh generptioas, Lu pay less to blina people working on Zh:
seme Jjpb as sight.-d o ople,

People beli>v: th- -t nroducts arnduced by the blind are
inferior to those ~r3iclcid by tha sighted. o one re22lly stops
to compare the pradcc.s., or the amount of tim.: spant by ==zch
viorker on the job. 1. .r3 bho.n revenled th-t dDiind peonl -
~mployed In op:n 1 Vaoorter, on Lhe aversg <0 reqearh car o Lo
thedr work plac:s, 25 o hedre clghted counterparts ol Lew s e i
work place later ti - - heir co-work:rs. They do not busy
thems21lves watchin "o clock li%: the sighted and further it s
bi:vn revealed that i1 y l.eck less articl-s ~t work then tho
sighted. Unfortu: -2y beerusc most blind peopl. ars undsroois,
lhey cannot support® = f-mily. It is no wonder then that si:n:iad
prople should f:»ar lowing their independence through blindna2ss.

Obviously th: lozs ol indap-ndencs does also have an adverse
effect on the indivicis1l prychclogic»21lly. Th2 individual may
develop an ihferiority complex having te admit that he depends
absolutely on othars st certsin times, »nd =t these times he is
helpless. Furthermiy-, he knowe he could b+ 2 nuisenc=.
Undoubtedly, ev:n - Llind msan who has mastered mobility skills
is sometimes inden'nd nt =nd sometimes must denpend on the h:lp of
others. Jome blinu individusls resort to withdrawsl rather th'n
ask for help. This is more so with those who went blind aft:r ihey
nad enjoyei ind:p:il mce - the 2dult blind.

AULSTLONS

1. The phrase A\ i-: blindzd person ...* means one born blind
or one wno b=c.w blind st an adult ngz.

L L N L L R R R I R T BB SR I S R R

<. A portion of *h: %.xt zays ~the blind person would hove to
depend on th: aui~ide world for inform~tion'. ‘'Outsid-
world' nere m:ras

A. Neighbours n€ those in his house.

B, People wino 'r+ sishted around him.

C. Only his I~ .ww., wothar =nc Jther relations.

D. Other cou.iri s iik%e Sritain, H.5.A, Ghana, etc.

3. What does th: "uv''cr rate as the grestest loss suflfered by
the blind?

L R I I I T Y

4. MHow would you desc:ive the suthor's attituus towards prolucts
made by the blind®

SERNSLE AL e et beT .l bl s ettt ssseanpessans i resernnairenes

L R I e I I T N U T N T N T S A p R N R B

S. With referenc: t) vucstjon 4 above, what is tha author's
attitude based o,

A. scientific c:lculation
B. gassumption

C. concrete 2viiince

D. guess work
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c
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"They (blind) c-~nnot support s f-mily" mznans that

A. they csrrct hold 7 family tozether as a unit

B. they c:mot eptor for the needs of the family

C. th2y cannot gettle quarreis among frmily membars
D. they c-.iwot get supporters for the femily

What is ‘infuriority comnlex' ou indicsred in the paszic. e
& & & 8 & 3 & % & B % & & & & 8 & 8 s s g &N s s SsEa s

T R R R T T T I I T I I I T S I I I I I R I O L

What do you understond by ‘independence! an used in Lbo
passage?

A. A country's freedom
B. Tfreedom »i ovmership
C. freedom of movement
D, freedom of consciznce

“It has bewn reverleda that blind people employ2d in open
industries, on the averag2, report <srlier to tha work
places, .e.*

'On the ~vercge’ here m:=ns,

, five out of cvery ten
. most of thzm

. few of thum

. all of thom

In two (2) 5-utencin, what mess~ere do yon think is ponerslly
conveyod?

B ® @ & % % B E T S e R e mow s e s soes ssoEsw s oaosoE ® = s 8 8 88 e s E T s s s,

T E R R R N A A AT B ST N ST L BRI N R AR S B R R

Is the writeris choice of words simplu, slightly difficult,
difficult or very difficult?
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