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CHAPTER 1
INTRODUCTION

Rationale of the Study:

The objective of this study is to exapine the general notion
affecting Art pPducation in Comprehensive Schools in the former Western
State (now corazisting of Oyo, Ondo and Ogun States), with special
reference to Comprehensive High School, Aiyetoro -~ Egbado. The generul

objectives of the school are laid down in a booklet "The Comprehensive

Guide" thus:

Comprehensive High School, Aiyetoro is a Government Secondary
School for both boys snd girls which offers ¢ relatively

new approach to secondary education in Nigeria. The purpose
of the school is to present a wide range of training than
presently availnble in other secondary schools. Each student
will study a common core of basic subjects rnd, further,

will elect to study sdditional cubjects according to his or
her individval ~bilities #nd interests, It is the rim of the
scheool, in this woy, to give to eanch student , r solid genercl
educrtion plus an oppropriate -nd useful bias go thst each
student will hove the opportunitv to become - more useful

~nd productive citizen in + free nd democratic Nigeria (the
Storlight Press, Ibsdan, Jan., 1964, p. 1).

With these broed objectives in mind the reserrcher will identifly

problens of Art Education amd also suggest possible positive approaches
of mcking Art in a comprehensive systen of educclion more meaningful,
creative, useful and attractive for both those taking art .8 mrt of
their general education curricula us well ns those aspiring to be

profesgional arti;.ts.1

1Tho Comprehensive High School, Aiyetorc currently operates
Guidence Counselling system whereby cumulative records of each student's

performances are assessaed to suggest to the student which subjects he
or she could clect in preparation for future carcers.

1.



Stotement of thc Problen

The erroncous notion th-t Lrt is & subjcet which commonds
little or no respect we a profession is a heirloom one among the
students in Couprehensive High Scheool, Aiyetoro. This notion is
one of the major barriers ploguing the course of Art Bducation zmong
the other thirty differcnt subjects offercd in the school. (And
according to the Principal, more subjects are still to be included).

Despite the fact that during the first two yerrs in the school,
Art is nade compulsory for every student, only very disappointingly few
students usurlly show up to eriry on with the subject in the school
certificate clesses., Again, the m jority of the few students do t-ke
art in thc school certificote exrminrtion cither becouse they find it
difficult to get the required nuuber of sobjects needed for certificas
tion, or they feel thet they cen easily peoss with good grede in Art
with little or no efforts., Such students' performances in the
examinction are wsually not satisfrctory. The guestion arises:

Has the Art Progromme itself been designed to be attractive to the
students gcenerslly? Could Art really perform its proper roles in

the multiple - subjects systen existing in the school so as not to
be relegeted to the backgreound? What efferts could the Art tcachers
nake to arouse the spontoneous intercst of their students and develop
their creativity in art so that the students might continue to offer

art up to e level thet they achieve ¢ reazsonable understonding of the

smbject? What could be donc to influence the current non-patronizing
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attitude of teachers {who are well over fifty in populution) tovynrd
Art 08 a gubject? These and sinilar questions in reloztion to Art
Education iR @omprehemsive school need to be exouined.

Poart of the tagk of this invesiigation concerns thu tnelysis

of poor students' response to art and the determinntion of the
appropriate stepas te toke so as to try to ersdic-te orroncous ideas,
generate mnd stimulate moximum awareness not only in the purpose of

Art in comprehensive vducation but anlse in the culturel asgpects of

Art Bducation az ~ whole,

Ancolyois of the Problem

The problem has been broken down to ~ngswer thesce specific

Qquestionu:

1.

(2} What is the riiionzle for Art Educetion in Compreheﬁaive
Fducation curricul~ with reference to Liyetoro?

(b) Docs the Art Education curricwlum currently in operrtion

in the scheol cater for envirenmental influences, culfural backe
ground, individual differences, developmental gtages, creativity
and other factors which will stimulcte the interest of the learner?
Related to the broad question in {b) are thu following issues:

whethoer the tcachers oporate teaching methods in accoxdance with

~ the factors named: i,e,,gtudenta’ needs, individuel diffcrences

ete?

k)
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3. To what extent do the zctivities of the school cdmimdistr-tion,

the guidrnee counsellors, the tecchers of other subjeet deparinonts,
the parcnts, the students and the society influence Art Education
in the scheol?

4.. What are the interasetiong of Art Bducntion with other subjects
arecs in 1he compichensive eduertion?

Definition of Terus uscd:

To clarify 4o both the resc-rcher ~nd the rc-der the issues
involved in thig sivdy the undermentioned terms rre definod »s uged
in the study:

Adninistration: refers to the people comnected with the mrnagenent

of the achool."n day-to-day affairs rccording to the Governbment policy.
These people include the Principel, the Vice-principal, the burser and
the inspectors of cduention representing the Governnent,

Cultural Studics: Certein aspects of lecarning cxpericncce which promoio

the aworencss of culturc. This concept of fculturcl studies' is nlso
sometines referred to a2s ‘eultursl cducation.' Subjects which ore
often studied undcr these titles include: traditionnl muaic, dance,
dranz, costune, custom, architeécture, art ond crafic ete,

Culture: may be ~nalyscd in a nuuber of ways depending upon the

purpose for which the cnalysis is nade. For the purpose of this study,
Snith*s et. al. definition of culture will be applied. Zfccording to
this source, ®*Culture is that pert of his environment vhich men hinself
has nede.® (Smith et. »1., 1957) Hommby (1974) rives exsmples of this
part of environment which n:n himsclf hes nade ~s: beliefs, soeirl

institutions, (costumes, custons, 1rngurge, relirion, arts -=nd crafts ete),



This study will e concerncd with mony aspects of the culture,

Local Artistg: Sometimes referred to in this piludy au YWradliionul
Artists® or '"Craftiwen', are the artists vhe carry on their arts and
crufts basically in the iradiiional ways. They include the carvers,
potters, weavers, dyers, drurmers, accrobalc, dancers, e$2.
Comprehengsive School: Some traditional secondary schocls, when they
include one or two vocational courses (i.c. agricultural scicice, home
econovics ete.) clong with their academic of forings :md Lhave large
populstion of students, call themselver 'Comprehcensive School', These
cannot be =aid here to be truly comprchensive., A 'truly comprehensive
achool' conbines under one administration, gener-l, vocationel,
technical, commcreial, liberal courses ete., The provigion for guidance
counselling is unique fenture of » 'truly comprehensive' school.

Bagic Assumptions

To give substance and vrlue to this study the following rssumptions
which serv:d as guides in the seerch for mesninsful veriables were advanced:
That Art Bducation progremme could be more memmingiul when it is

integrated with the cluster of subjects which now go under the

nage 'Cultural Studies! .2
2. That in a comprehensive system of education (such as that operating

in Aiyetoro) where most ordinary school tr.ﬂajm:'m3 are offered,

Art Education should have educational and academic relevance

strong enough to justify its inclusion in the curiicula,

2F‘or the subjects which now go under the name Cultural Studies
see definition.

3

June, 1975, School Certificate examination result conlirmed that
twenty-seveh subjects vere offered up to School Certificste Level in
Aiyetoro Comprehensive High School.



The Significence of ihe Study

Comprehensive schools offer two years of genersl education

and three years of” specialised educaticn in academic subjects,

commercial, technical and agricultural training, and

home economics through the coumselling system., In all

of Nigeria there is only one fully developed government

comprehensive school and this is located in Aiyetoro in the

Western State end was established with the assistange of the

Ford Foundation. A gsecond one was founded in Port Harcourt

with the assistance of the U.S5.A.1.D. but the school has so

far devcloped along mainly technical lines, A nuwsber of

voluntary agency gremmer schools are wodifying their curricula

to reflect comprehensive ides by introducing one or two specia-~

lised progrommes, particulerly coumercisl cnd agricultursl courses.

The Adeola Odutola Comprehensive School in Ij®bu-Ode estrblished

by = philanthropic Nigerian is the only one th-t could be seid

to be as thorough as the government comprehensive school in

Aiyeioro (Fafunwa, 1974, pp. 19 - 3).

In view of the foregoing statement made by one of Lhe foremost
Nigerian Educ tors, Professor Fafunwa, this study brsed on Comprchensive
Education hus its significance in focusing attention on issues alfecting
Art Education in comprehensive schools,

Art ard other 'cultural activities' are now regarded in Nigeria
as some of the major tools {o ustrengthen '"naiional unity' and 'national
identity'. Also, it has now become regular occurrences in Nigeria to
organizc arts and culturel festivals on compelitive busis. Nigeiia has
also token steps to streamline organization of cultural activitics by
appointing officers both at national -nd at state levels, With the
recent increase in lNigeria's administrative divicions it is hoped that
cultural activitics will be more enthusiasticclly organized at states!
level to invelve more people than hitherto. However, the present
activities concentr te mostly on ‘he nceds of ~dults 2t the expense

of the youths who tend to be apathetic to snything that is treditional

or culturesl.



The findings and recommendations that emerge from this study
should hclp the government and others concerned with educational planning
to fully involve students with urt and cultural progromme not only in
the comprchensive but ulso in other sccondary schools in the state, |
Art and cultural revival in auy netion will e shost-lived if The
youths are not genuinely involved in the excrcisc as Balogun (in a
paper presented on the 'New Role to Revive Culiure', to the Department
of Bducation, Cultural Study class, A.B.U., Zaria on the 1st of November,
1974) rightly rcmerked:

ses that varied cultural activities including frequent

visits to museums, art centres, as well as teaching of

music, art -nd indigenous 1 nguages should be integretod

intc the schools' curriculum from the carliest possible

poment (Zarie, lst Nov. 1974).

The findings of this study will be veried but mention will be
mrde of the following:

The study could be used by the existing comprchensive schocls
by serving as catalysta which should lead the way and steer Art
Education curriculum towards improved and cultural revival,

Scope and Delimitation of the Study

In this study attontion will be focuscd on the Comprehensive
Righ School, Aiyetoro but refercnecs will be mode to sonc other
comprchengive schools auch asJAdeola Odutola College, 1jobu-Odc, The
study will examine udmationai issues such as, administration, stuffing,
guidance, curriculum,time allotment, art studio, cultural activities,
finance, materials equipment, students' necds ete, as the factors

influencing Art Education in compreliensive education., The researcher

on the basis of this study will suggest concrcte approachcs for further

improvement on Art Educztion.



Sources, Methodology end Procedure

The sources e¢nd litcreturco to be used in this study could
be grouped under three sub-ho-dings:

1. Publicotions: Government publications as well as unpublished
articles vhich are rclated to the study will be used.

Books and other sourccs related to the notion of comprehonsive
vis a vis the traditional concepte of gencral cducation willi 2lso be used,

2., Unpublished Records: These would includc official lettcrs and
circulars which will be pertinent to the study. Currcnt Art Education
curriculum and curricula for some other subjcets, Compreohensive High
School goneral timeteble, accumulated Woest African Examinaticn School
Certificate results 1967 to 1975, subjects grouping, admission policy
records, general aort files, Art end Cultural Society files and staffing
statistics. Students' cumulative records (torminal and scssional
examinations) as well as parents' letters and information from the
Guidance Counszllor.

3. Observ:tions snd Interviews:

Non~-participant observ: tion vhereby ihe rescerchor will spemd two
weeks in Comprchensive High School, Aiyatoro.: This will rllow ihe
researcher to form on-the-spot opinions which =2rec relavont to som. of
the concepts affocting Art Bducstion, Adecola Odutola College, Ijebu-Ode
wae also briefly visited.

In addition to the former eight years continuous stay of the
rescarcher in the Conmprehensive School, the two weecks observation period
to be spent in the school for this study will roveal relevent moterials

for the rescarch, The rescarcher will involve himeelf in various ways
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which will bring him closer to the school authority, the staff as well
as the entire students' body.

Intervicws: The following poople will be interviewed in
conncction with the study, (some of the interviews will be tope recorded):

The Principal, Dr. Alafe-Aluko vho happened to have worked
closely, a8 the Vice-Principal, with thrce of the former Principals.

The two Vice-Principals.

The two art tcachers whose oxperiences .nd opirions will be vital
to the study.

The students to be interviewed will be sclected through randon
sempling all over the classces.

The teschers from other dcpartments concerming correclntion of
their subjzcts with Art Education,

The reserrcher will £lso drow on the experienc s of those who
have previously trught in traditioncl secondory schools,

The teccheirs who are in charge of Art and Qullurel Society will
be specifically interviewcd on the sctivities of the society, their
orgomizational preblews wund the significance of the socicty to the school.

And finally, the Guidance Counsellor who will be interviewcd
concerning his duties ond the procedurce, He will also be very helpful
in supplying information which the ethics of his profession permit.

The informetion and data gethered from the foregoing scurces,
literaturcs, observations ond intervicews will be critically analyscd

and appropriate recoumcndations mode,



CHAPTER IX

DEVELOPMINT AND AIMS OF COMPRIOHENSIVE

BEDUCATION IN NIGERIA

Comprchensive educntion is relatively new in Nigeria‘s.
educational gystem; it is still under exprorimental stege with its
tecthing problens. The philogophy, oriontation and function of
comprehonsive education, especially the roles of individual subjent
area in the curriculn are yot to be clearly defincd.

This chapter will therefore cxamine the general philosophy
and objectives of comprchensive educntion, its mejor cheracteristics
scen in the lighteof traditional secondary weducation, with speeial refer-
gnce Lo Comprchonsive High School, Adyetoro, Bgbado, It will also
asgcos the historlesnl background of comprehensive educsation in Nigeria
a8 this is influcnced by the Amcrican, British nnd Swedish Educational

]

system (Skapski ond Somade, 1962),

Comprehensive Educatieon in Nigeria

Historical Background

Through the selflese and untiring eflforts of Skapski md
Somede, the first truly Comprehensive High School in Figoerin was
estnblished in Aiyetoro, Egbado in March, 1963 (Alafe-iluke, 1973).
It was initioldy Jointly finsnced by the United Stotes of Amerida

through Ford Foundation and ihe Govornment of Western Region, 4s a

1Adam Skapelki and Chief Somade jointly wrote nn srticle on
"A Demonsirative Comprchensive School for Western Nipcria® in Weot
African Journal of Bdueation, June, 1962, Vol. VI, No: 2, p.69.

10



11
co~-cducational school, it reflects British cducationsl systen by providing
boarding accomnodation for both beys and girls which is the systen alreudy
adopted from Britain (traditionnl secondary school). However, mony of
the students, at thot time, were receruited from the locolity, -s such,
many of them werc day students from Aiyetore ond Abecokut:. School
tronsports were provided to convey students to :nd fron Abcokute. daily,
Because the dny students werc expected to st v in the schoel premises
till six o'clock in the evening, rs they siill do, lunch is usually
provided., These reflected the Americen gystcn in its originel plenning
by also adrmitting students from the loc-lity (some thirty riles rrdius
- 48 X1n,) and by climinsting competitive entrance exemincotion to form
one., This is further exploined by Skepocki nd Sonmade thus:

There will be no cutrance cxzomination to the .., Conprehensive
School, the admission being granted to all grgdu-~tes of the
clenentary schools which will form its bnsis, There will be,

however, obility and aptitude tests for the purpose of
gathcring informotion for the use of the teachers (loc. eit.).

Skepski and Sonnde further cxpmess that during the coursc of
studies, tcachers and gvidance counsellor who arc well qualified will
obscrve personal intcrest ond aptitude of each pupil with the intention
of guiding him to sclect the wmost approprinte educctional patiern.
They (Skapski ~nd Somade) also express thrt to avoid narrow progrorme
vhich may offect 1lnte developers, at very cerly rge, the first eleetive

subjects will not be introduced until the third forn, ot the ~ge of

about fifteen in Nigeria,

2

Basis is sowetimes referred to ~s 'fueder school', It was
planncd thet some schools will be daoveloped to dewonstrotion schools in
which curricula ond syllabi could be experimented with, in ouvder to
arrive at ncccssary changes which could in tine be introduced in 211
clenentary schools. The plan had fallen th.oough



The citation above is self-cxplanatory enough to throw light
on tiyetore Conprchongive High School - aynthesis of vdecctional systens
in Britein, Amcrica and Sweden to ciit the Nigerien background
ns previovsly discusscd,

In the history of Comprehensive Educection in Nigeric, Adcola
Odutole College, Ijedbu-Ode t-kes » prominat plrec, It is ithe first
Volunteory igency Conmprohensive High School in Western Nigovie, rnd wes
of fieizlly opened in February, 1964 (ideola Teachors' Hend Book, 1974/75)
alnost a yeer efter Comprechensive High School, {iyctoro, the first
Goviernoent Comprehensive School - Western Higeria was opened.  For
Adeola Odutola College Ijebu-Ode, two previously existing secondaxy
schocls, Olu-Iwva founded in 1948 and Ijebu-Ode Secondary Comnnmercial
School founded in 1945 werc nerped together, Both schools werc cwned
by Chicf Dr. T.A. Odutula.3 The adninistration, in nany respectis,:is
identical to that of Aiyetoro Comprchensive High School which served
as its nodel (Sce Appendix 1 on Adninistrotive systen). Adecla
College is a co-cducational school whiely, at the tine of Lhia investiga-
tion, offered variety of subjects; but the ronge was a little moru than
traditional secondary schocl, The Vice-Principal cxpressed that nore

courscs were still underwany to justify its conprehensiveness,

3(‘.‘h:'u:rf’ Dr. T.... Odutola, th- Ogbeni-Oje of Ijcbu-Ode -nd tho

Lsiwaju of the Christisns in Ijebu lend, the provriector of ddzole
Odutolr. Cellege Ijebu-Ode is ‘o be commcnded sinee the school was
regrrded o gingle-handed veniure of - philsnthiopist.,
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Ancther couprehencive school esteblished cround the serc time
as fdeolt College Ijebu=Ode wra the Port Hercoust Coi: rohencive o wols

The Covimnrent of I stocrn Nigeris, vith the cocpersticn of the

United Ui tes ,.goney for Internrtion 1 Dovelommord, hes Legun Che

developnent of & comprehonsive sccondrry scheol ot Port Heorcourt.

Such n school, repreccnting ~s it does, » new rpp.occh 1o nccon-

dary cdueaton in Eestern Higerdia, requircs careful pl-nning,

for vhile it is bas.d on the best ~duecationzl prectices of tho

United Stutis .néd CGrezt Britedin, the progr-rme of this school

will b adogted to vhe necds of Higorin, Not only does it differ

narkedly fron the typienl Wigericn Sccondary scheol in philocophy
and o.xrgonizaiion but it also <iffers in sise (iewbry md Bjiom,

1964, ps 3C).

Fafwnwe (op. c¢it., p. 193) rororkas, "the school", Port larcourt
Comprehensive Schrol, ®has so far developed nlong rainly technicol
lines," As renerked cevrlicr on, nony traditicn:l seccndary schools
£ll over Nigeriz ore tending tovieds conprohensive syston by rdding
one or two spoccinlized progroarmes particulorly cornerciel ond cgricul-
tiurel courses, Some newly cstoblished schools orc also attorpting

conprehcisive svoten,

Unigue Ch-raeteristies of Comprchensive High Scheol Aiyetoro

It is relevont te cx-nine the 'mique chrricteristics of Conprehen-
aive High School, ‘iyetero <5 they contribute signifieantly {o the
'Concepts! which affect 'Zrt Bduc-tiun' in the scheol. Conprehensive
High School, Alyctoro-Bgbedo oduits pupils from princry schools -
norual pge 12 ~nd yho heve conpleted 6 yorr prinry edication ur its
equivalcnt,

Adnicsion Policy:
It wus the policy of the school to wdnit pupils fron tl 1oc'-_lity4

without rigorous ccmpetitive antr. nee excninntion. This uwas a departure

4‘Locality refers to schools located in Epgba ~nd Egbede Divison.
which sre not rore thrn 48 kln, radius of the school,
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from the known sclective conpetitive entrance exaninotion to traditionel

secondary scheol., Students with varying acadepic abilitics were selected
from linited arcn thwough Aptitudc ‘I';:sts conducted by Test Developnent
and Research Officc (TEDRO), » section of West Africon Exenminution
Council, Lagos., This policy opened sccondary educ: tion doors to nany
who, if adnission was to be by conpetitive exoninstion, could nei hove
been adnitted. Unfortunntely, students aduitted s such, olnost

all of then, did not show much interestin school work - subjects

(irt inclusive),

Though this school was later vholly nrintained by the
Governuent of Yestorn Region through trxes poid by the entire people
of the Region, lhe doors of the school were almost closed then to
students fron other Divisions. The school weos virturlly serving Egba
and Bgbado Divisions only. Any porent vho wonted his child to be
ndnitted could only do so by allowing the child to sttend one of the
feeder schools., This policy of ~dnitting only students fron Egba and
Egbado Divisions was abrogrted in 1968 by Dr. Onololu Olunloyo, the
then Conuissioner fox Education Nestern State. The Cormissioner
oxpresscd that it wos ivnmoral to spend the noney of the cntire stote
on a particular section of the Stante and to debar others who ought to
enjoy the spceial educational facilities offered in the school fron
doing so. He snnounced imnediately that as fron that day, the school
will adnit students froc 21l over the Sttztc.S However, ndrission is

8till through Aptitudc Tests by Teat Devilopnent and Research Office

(TEDRO); but students arc sclected fronm nll ower the state - acadenically,

5Tl:le researcher was o nember of Terching Stoff in Conprehensive
High School, Aiyetoro, Pgbado when the Cormissiocner nsde the -~mnouncencnt
during his speech in Fzjuyi Hall.



15
vocationally, tcehnically ond business cducationclly inclined students
are considercd during sclection excreise.

Before the introduction of competitive aptitude test in 1966,
sotk. students .ho could not cope with sccondary school work up to the
School Certificate level werce advised to do cither busincess svbjects,
houe cconories or technical subjects. Such students terninated their
coreer in the school in their third ycz:r.ﬁ The lucky ones rdight find
ways either to trade centres, technical schools or tnke.up scni-skilled
appointnents, Allowing ccadericrlly weak students to do home econondes,
technic2l subjects and business education reflectud badly on thesc
subjects rnd thuy we > labelled "roor atudents' ground ', Fow th-t rosct
of the ctudentes rcdritted nre considered at 1-nst, ~bove rvur:g.,
studunts consider it degroding vhen thuy arce ~dviscd to tok. any of
the three coursus. The guidonee counsellor zg wcll ca othor te-chors
are rn-king 21l efforts to convince studcnts thut cach subject ie as
inportont as onother, In the nidst of thic uncertninty exists Art
Education - a coursc vhich at the tine of this investigation wes 21l

practical,

6
Third Year Terninal was the special class provided for the

students whowere te terminate their oducational carcer in the school
at the end of their third ycar., During the first two ye-rs, such
stud.nts did general education courses with the other students and on
the strength of their acadenic performence werc cdvised to do one
year s pecial course in cither Busincss Education for both boys nd
girls, Hone Econordcs for girls or Technical-Woodwork or Metalwork

for boys. The course disappeared when competitive selecctive ud:‘.lission
was introduced.
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The General Philosophy, Objectives eond Chrrecteristic Feotures of
.Ggupzehfznaive Education:
Definition of Comprehensive Schocl

The World Survey of Educction, UNESCO (1955, Vol. 1, p. 650)

defincs Couprehensive Secondary school ns "a .., schocl offering o wide
ronge of gen ral nnd vocational subjcets.” The New Universcl Librory
(1969, Vol., 4, p. 58) describes Corprehensive seh ol cc a "single
secondary school ¢ tering for all gr-lcs of secondary scheol pupils.
The pupils arc not streaned into modem, tochnic:l and greonar sides
but arc grouped diffcrently for differcnt subjects acccrding to their
ability and aptitude," "The schoul is conprehcusive ~2 soon a8 it
storts fincluding nuch,' 'conpricing nony things,' having a wide scope'”
(Keller, 1955, p. 28). "4 truly comprehensive school covers =ll aspeets
of secondary educ tion with respect to curriculum, purpose, ™nd ne.ting
the needs of all the pupils," (Bent and Kronenberg, 1961, p. 411)
Briefly, conprchensive school could b defined ns a school vhich
provides libernl, general, vocationcl, fechnicol, busincss, ete. cducailon
for nll students with varying abiliti-s -nd brekground - uithout
necessarily strerping then into rerdenic»lly horiogeneous gocups ~8 done
in specioliged school such as technierl, busincss, -ris ete. In this
manner pupils of diverse socinl, .econouie, culturcl rod intellectudl
cbilities ere brought together in the s re lecening situation,
The Philosophy of Compreiensive School

lfccording to Alnfe—nluko,7 the philosophy of comprehensive

7Dr. hilefe-/luko, the prusent Principal of Comprehensive Hign
School, liyetoro wns fornerly the Vice-Pripcipsl of the Echool before
he went overscas for his Doctorate dogreec, He was interviewed by the
researcher, the interview was tope-rccorded,
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sclinol is:

To ench pupil according to his ©bility; or to ecch according

to his nceds, (Conprchcnsive School is) not out to tr in clone;
it is out to usc the telent of evury child to suit the conditicns
of the pursuit which he is properly cuited., Conprehunsive

Schocl caters for every lovel of ability: general, vecationnl,
industrial and cther disciplines, Every child will be cble

to diseover what he ia pre-eminently suitnble (/lafe-iluko,

Tape rccorded Interview, 1975).

In England, the Bducation Act of 1944 provides cnong other things
in renodelling the public aystern f educotion, the effeetive execution
by local BEducntion fLuthcrity of the untion~l policy of providing o
veoried ~nd comprehensive educationsl gervice in every arca., It stipulates
th-t the comprchonsive school imust provide cduc-“ion suiteble for every
age, aptitude -nd nbility of 211 ite pupils; the nchool rust within
its org-nization, provide the .erns whereby esch pupil cmn be regended
ag on individual no natter hov lorge the school (Notionel Union of
Tcuchers, n.d., p. 25).

The efforts of rerodelling cdueationsl systen werc not licited
to Brit:in aleone, other cowntrios were zlso doing siniler things.

In Sueden, the School Cornission (1948) recormcnds that:

The school ('Grundgkola' Comprehensive) should placc the pupil

in the centre of intcrest to a2 greater degree than forierly,

and the work of the school nust be besed on respect for the

personality and individunlity of each pupil. This is in

kecping with the fundancnt:l denoeratic conception thrt 231l

hunan buings are equanl in volue regardless of their copebili-
ties in one dircetion or snother (Orring, 1961, pp. 20 - 21).

The gencral philosophy of Corprehensive Dducational systen is
wholly bcsed on the individual endcwrent of the pupils te be edneated.

ilsc, the general philosophy detornines the objectives of the systern.



18

The General Objectives of Ccnprehicnsive Edueation:

The Conprehcnsive Bducational eyster cims at ncking the best use
of eech child's telent. It allows each child, if well guidedy to dis-
cover hinself ond becouec @ norce useful oewber of his society. The
genercl objecotives of conprchensive school rccording to Newbry nd
Ejiogu arec:

i, To provide gencral cducrtion core which will preporc

students to play responsible citizenship role in  he developnent
of their country.

ii. To develop an educrticncl programne which is o refleection
of the nceds of society.

iii. To develop on cducotionnl progr-mne in kecping with
education~l nceds of the students,

iv, To develop 2 guidrnece progr-rn¢ which will help astudenis
ncke corcer choices a8 well s to assist then with personcl
problen,

V. To increose the students' underst-nding of +nd respect
for thuir country.

vi. To devclop thuse work habits -md character traits which
will enrble students to live nost succesufully as workers rnd
citizens.

vii. To develop = cu—-cu.rricult'rs progriume designed to supplenent
citizenship educntion, ~nd to promote the acquisition or dcveclopnent
of otk)l.cr desirable skills end cttitudes (Newbry -nd Ejiogu, op, cit.,
p. 28

hesc objectives hove sinilarities with those opercting in the
United Statec. In the United Stotes of lowrica, conprchensive edueation
has three poin objectives as Conant ond others indicntes

i. To provide & @general education for rll the future citizens;

ii, %o provide good elective progrqis for those who wish to
use their acquired skills irnediately on gradustion; ond

a'Co—curriculn.r‘ used instend of 'exira-curriculor' because
sane tenchers are now showing less concern for mmything extre duty-
wige, therefore, co-curriculrr progr-mme is still port of the
curriculun,
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iii. +to provide sntisfrctory progrnoms for these whose voertions
will depend on their subsequent oducation in a college or
university ( Conent, 1959, p. 17).
These objectives ore alse siuilor to those of the Nationel Unicn
of Tecchers of Englsnd ond Wales which sugeesis thnt the alns of

comprehensive scheel feor the first two or thrue yorrs should be:

i. To provide o sownd general educction ond sure foundation
on which o variety of later specialist siudies con be built,

ii. To provide opportuwnity for the nusessment of ench child's
real abilities and aptitude on the basis or observoticrns rnd/or
tests of verious kinds nnd ot various intervaols.,

iii. To provide the child with the vpportunity to neet n wide

ronge of subjects in order to nmsess for hingelf the noture of

their nppenl for hin »nd his own =bility in then, in order th:t

he nnoy ‘he nmore essily moke the right dercicions with regrrd to
nore speci-list studies lnter. To provide the avpertunity, ine-
fret, for the child to find out whet he ¢rn do ~nd not whrt he
rnnot (op. cit., p. 33),

Conprehensive school should cinm nt wrking liter-ture, rrt -nd
mugic the culturel nsassets that they should he, The school should
nlzo ain ot strengthening the feeling of respomsibility, duty =nd pleasure
in the tanily life,

The compréeéhensive systen of cducation brings together the
highly zcademically inelined, the nediocre, and the dull studonts so
that they all learn under the sone roof. Though cach io given the
opportunity tc develep his or her copacitieas to the bhest of his ¢r her
ability. The studenis nay choose different subjects for their voertional
or otherwesdss yot students still come together wron they heve genersl
gubjects or core subjects i.e. Mathematics, English, Jduring honoewrdon
nectings, or other social interactions, It is right to say ihen thnt

¢vrprehensive school acts as o socially wnifying force, drawing pupils

together at en age vhen they, otherwise, begin to drsw apart,
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The conprehensive school, by providing variety of courscs ond
through guidonece coumselling syétau, encourages students to stry longer
in school, insterd of dropping oub. because they crn ersily chrnge fron
one course to cnother within the gchool vhen they discover thet they
hove no aptitude for that course. It iz ouch casicr teo chenge courses
or forms thrn te chrnge schools. It is alse possible to odjust the
curriculun which a particular pupil is following as the nced ariscs.
Bent and Kronenberg put the functions of comprchensive gchool briefly
thus:

i, To provide genernl education for alljg

ii, to provide general cducction for sonme; and

iii., to provide vocational educntion for cthers.

These three functions suobarize what o conprehensive school is
necnt to achieve,

Wide Range of Subjccts:

Most of the traditionnl post-prinary or secondary sducaticn in
Nigeria consist of specinlized schools laying oenphasis on subjects heavily
oriented towords either a liternry, voecational, comnercinl or tcchnical
education (£s the cose naybe) based on ‘he troditionsl British educotionsl
prottern. While the gramnor schools stress libernl or generaleduertion,
the vocrtionrl schools eophrsize trrde -nd technierl courscs, s commerciol
schoole pay vore ~ttention to business education end economics, The
conprehensive school, on the othur hond, conbines oll thot we nentioned
above =nd lays equal cnphasis on ench of the courses. In this cose,

each subjeet is ps inportmt rs the other.
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As the comprehensive school offers 2 wide range of subjects,
students population is often relatively, large: "... if the school is
large enough to offer ¢ large variety of subjects, even ii the pupil
cannot profit by one pattern oi courses he cnn, by exploration ond
guidance discover those in keeping with his obility." (ibid., p.215)
This wide ronge of subjects requires a wide renge of speeizlized teschers,
But the wide r-nge of specirlist tecchers con be justified on the
ground thrt n wide ronge of subjects rermits Tlexibility.

If our educstion is to promcte » good ~nd hryppy society, our

educationsl system should be so flexible as to sccommodate the

new generation, harmess their resources, re-orientate their

ettitudes, offer courses in technic:1l and voentional educction,

and channel their new knowledge snd skills in a mann.r to

maximize their productivity and thus make the new socicl

order a blessing rather than a curse to society (Adaralegbe,

ed., 1972, p. 119).

Also for the school to serve the needs of the society, the
curricula should be controlled largely by the soeietal needs, Unlike
the traditional grammar school system which cuphasizes academic performance,
comprehensive school emphasizes am all round development of the students
i,e., the use of hands in mannuel labour, the brain in intellectual
exercises - catering for all clssses in the pociety, OStudents with
varying abilities, social and economic backgrounds are brought together,
they develop understanding of one another, the respect for others and
unity which the society finds not easy to achieve.

Recruitment of Pupils
Another mejor characteristic of comprchensive school is thrt most

of the students, vhere possible, are recruited from the loc lity. In the

United Stotes from where the ides of comprchensive school originoted,
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comprehensive school is meintéined rnd elmost vholly fin-nced by the
locsl people through trxstion zpd issuing of bills (o provide buildings.
Bach of the American Str-tes is autonomous. in the sense thot it prepares
curriculs vhich suit. the locelity end reflect the needn of the scciety
in thet locality, Each State provides the local council money on number
of pupils' basis in addition teo 'equalization prosram' &,e., money provided
by considering the wealth of each leocal bozsrd, the poorer local
board receives from the Stote more fund than the weclihier one,

Since each local council provides ecducalion suitaeble for the
locality, students are drawn from the locality into the comprehensive
school, This was true of Aiyetoro Comprehensive High School before
January 1969. And it iz desirable th«t this should continve.

The school is community institution, open to the children

of all the people, and the people have the sense of ownership

in it and an affection for it, as well as a high degice of

legal control delegeted to them by the State (UNESCO, op. cit,,

p. 819).

In Nigeria at present, though primary educa: ion is partially
free from paying fces; yet, is nol compulsory. ©Secondary education
is neither free nor compulsory. This does not rllow the few compre-
hensive schools to reflect 11 the sbove cheracteristics of ¢ compre-
hensive school. The future possibility is not iuled out th-t Higeria,
after adopting the universsl primary education now to be implemented,
will take further steps to provide secondary educstion free aznd maybe,
in quick succession, make both absolutely free and compulsory. Then,
each of the Nigerian localities can develop large comprehensive schools

to accommodate the large number of students who will graduate from

Universal (Compuleo ry) Primary Schools.
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As previously discussed and as Wiles rightly remarks, cne of the
most essential characteristics of comprehensive school is the generous
offering of wide range of subjects which are suiteble for the lerge
variety of students who attend the school. The courses are planned
so thet it will be possible for eech studwnt to choose suiteble courscd
thet will best develop his sptitude, encournrge hir os much »s poscible
to achieve his purposes :nd which will eventually meke him the most
efficient citizen possible (Viles, 1963, p. 109). In a comprehensive
school vhere students are cxposed to variety oi courses {genoral,
vocational, technical, business ete.), Lhese students are likcly to ond
up confused in meking finsl choices or teking decisions if they arc not
properly adviscd and guided,

It is one of the major characteristics of comprehensive school to
provide adequate counseclling system. The ideal thing is to employ full-
tinme traincd guidance counscllors who will keep cumulative records of
each student in the school and advisc him or her vhen nececcary.

Thie gystem iz unique of comprehensive school. The function of the
guidance counscllor is not to supplant the parents but to supplemedt
parental advice to a youngster, To this cnd, zs Conant has proposed, he
should be in close contact with the parent as well as thce pupil.

In a comprehensive school where thore ic no specieclly txained
guidance coungellor, o committec of cxperienced terchera could be
assigncd vith the counselling duties (for more detsil discussion of the
roles of Guidance and Counselling. see Wiles, K. 1963, p. 180 znd
Bent and Kronenberg,1961, pp. 384 - 410). More major characteristics of

comprehensive school will be discussed latcr as they form the major cone

cepts, affecting Art Education in the school,
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Traditionsl Seconcory Bducction System
In Nigeria
Skapski and Somade in their article (loc. cit.) rcmark that the
educational system in a free and democratic socicty should serve throc
main purposes, nmumely:
i. The educational nced md potentialitics of evey child;

ii, the requirement of the socicty for the kind of servicoes the
society nceds such as technicsl, oconomic ete.); and

iii. the formation of democraticzlly mindcd citimens who vould
be awore of their country's sociul, economic and political probleme
in the present world gituation.

Also Begd has e¢lucidatcd on the environmental factor in cducation:
Education is thc continuous process of the adjustment o the
individual to his environment; and if en individual ever claims
to be completcly educated, it mercly indicates that lic is in
need of a change of scene, But a men vho had retrined the
innocent c¢ye of childhood would never make sveh elaim, Te his
ever fresh sensibility the world is rcborn cvewy day (Read, 1955,
p. 31).

It is o fact that, to » considerable extent, peoplc r~re moulded

by their environments through contuct with the envircpments. Changes

thus occur th-ough various senscs i.c, visual, auditory, kinctic cte,

All other educ:.tional factors e.g. intellcctual growth and discipline,

Judgement, emotions ctec, could be aided by providing the ncccssary

cnvivonments for their maturity.

Environment is continuously changing through many forces interacting
on it: political situations, tcchnological developments, ceffects of
various rcsearches, wealth, cultural changes cte. All thesc make it

imperative thot education must be continuously changing to mecot the neods

of the changing socicty. However, the rates by which it changes are
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faster in some countriés th&n in sotc éthare. The apeed of vduentioncl
changes in Nigeria hos gothered momentum in thic decado: ploms are on
for Universal Prisary Rducalion (U,.P.B.}, morc sccondary and Universities
arc opencd, many traditional sccondary schools are revoluing their
programmes, tecachers' sclaries ma conditions of scrvice wre ruviewed oic.
All these efforts arc geared towards usking necesgary overduc changes in
Higceria Traditionel Bducation - Hocondary iLchool.

For convenicnee, nny seccoudary scheol which admits primary/elementary

school gradugtesithrough selective entrance exsmination snd
which providos speeialized nono-clective courses to student, ic a
*Praditionsl Sccondary School'. In Nigerid,the schools in thiz category
are:
i. Secondary Gr-mmar School,

ii. Socondary Commereisl Schoel,
iii. Secondery Modern School,

iv., Technieal Schoeol,

v. Vocational/Trade School,
vi, Crafts School,

vii., Tcucher Training (which admits primarj or ¢lementory
pupil for S year course).

Not all thoe above schools are represcnted all over the states in Nigeria.
Since there is no clear policy-as to vhat school must be estobliched,
each gtate established what it folt could scerve its cducational purnoses
and needs as most traditional secondary schools ¥ere medelled on the

British cducalional patterns.
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Historical Background of Traditional Socondury Education in Rigeria

Many historisns, cdutationel cescorchers ond educators ggrec that
formal education was first introduced into Nigeria by the miscionarics
in the 1840s. Fafunwa (1974), Wangboje (1968), Rotimi {1960) md othors
support this pericd. The first clementary school was sturted in 1842
while the first secondary gramcar achool was csteblished in 1859
(Fafupwa, op. cit., p.99). The grammar schoeol nemed the Church Missionary
Society Grammar School was established in Lagos, Coursces of fered thon
were {and in some cases still are) hoavily oriented towards a liberal
education with gencrous offerings in Lietin, Greeck, Logic, Thetorvic,
Geomctry, =nd othor liferary subjects., This was pottorned on educational
gystoem of Brit-in ns mentioned eorlicr on. It wos catrblished to propore
students for 'white collar jobs', The system waz regrrded adequate in
Nigerie by the Nigerian sinc¢e it was satisfying tho necds of thet time.
It provided the needed civil servamtis, the catechists, teochers,
interpreters, court clerks, middlo class clerks, cte.

"Moat of the other post-primary schools founded in tho South
between 1899 ond 1914 were based on Lagos Grammor School pattern -
government granmmar schools included.” {ibid.} The Hope Waddell
Institute Calcbar was the only school which dgparted from the fraditionald
gystem by adding practical courscs i,e., printing, carpentry «avd rechonies -
it was an imperfect firnt attompt of *comprehensive system' in Nigeria,

"The cducation of the community was thus almost wholly in the haends
of the migsions for a hundred years before any large scoale participation
of the Government." (Banjo, Dec. 1960 - Jan. 1961, p.2} This ayston
of ftraditicnr]l secondary educsetion introducced by thoe missicnaries is

currently going on, nll over Nigeria, with elight modifications.
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The generelity of Nigerisms particularly the modern cducaters ~re not
satisfied with the narrow cims of traditionsl secondary school system as
it was in Nigeria since 1859 to 1960 when Nigeria got her Independence from
her British over-lords., This has started a felt desire that Nigerio
educational systom nceded corcful overhauling so that the national objectives
could be achieved through an cducational system that cators adequatcly for
Nigeria's cducational nceds, This nccegzitated the Nationel Curriculum
Development Conferences. The first such Confercnce was held in 1969 to
detcrmine Nigeria Educational philosophics bascd on the national objectives
which are to cstablish Nigeria as:
i, 2 united, strong and self-rcliant nation;
ii. a grecat and dynamic cconomy;
iii, a just and egalitarian society;

iv. 2 land of bright ~nd full opportunitics for nll
citizens; rnd

v. a free ond democr-tic society (Federal Govermment
of Nigerin, Second-Nationrl Development Plan 1970 - 74,
p. 32).

Considering the five national objectives, it is obvious thet
Ntgeria needs a clear educational policy which will be instrumcntal to
the achievement of the national goals.

Nigeria Educotionnl Policy:

Despite the fact thet the national objectives have been clearly
stated, it is regrettable that the corresponding national ecducational
objectives have not boen clearly identified., Fiftcen years after

Nigerian Independence we still lack a clear educntional policy.
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Colonel Alig recently remorked thot there had been no 1.id down policy
on educetion since the cowniry grined its politiccl independunces He
hovever, zdd-d thot - concoptusl bhreek -through has been achieved with
thc newly worked oui policy (Now Nirerie, Hey 13, 1975, p. 1 cols. 1 =3).
The 1:ttor part of the statenent is con{using since such policy has not
been mrde kmovn to the gencrality of Nigeri-m public. MN=ybe, with the
'newly worked out policy', lligeria will be sble to aryive £t clerrly
dcfined educ-iion~l objectiver,

There is » considernble controversy sbout what the objective of

educctionel developnent should be. Some have swipeoted thet

education should be provided for its owm srke, as o means of
enriching an individic1's knowledge nnd developing his full

personility, Thiec concept of education hos lately influenced
educelional policies in some gdv-nced cow.tries of ihe world.

Others, on the other hand, hold th:ot edvention choul! seck Lo

prepare peoplc to undertaite specific tzaske and employment functions

which arc eubentiad for the transformation of their environment.

The two points of view can be restated in termc of the conflict

between regarding education 2s a consumer ood and regerding it as

a cupit-l rood, Niperie chould in her st: e of developrent, regard

ed.cation & both (Fodcrr.‘l. Governuent, op. cit., p. 235).

Dr. Suleiman coumenis that the M8bter peri of the citation sbove domin-tes
the 1970 - 1974 National Development Plan, (1974, p. G8).

Nigeria in her erforts to review educotioncl cystem sel up the
Ashby CO._ZIﬁG:ZiDn10 in April, 1959 to conduct an invesiigoiion into
man-power necds ond hi; her cducation reauirecnents over the rext tweaty
years 1960 - 1980, 4%be composition of the Commicoion is a clesr indicoe

tion of how Nipgeria looks foruord to Britein snd Americe for Edveational

pattern,

90010!181 "«As Ali, the Pederal Coomissioner for Bduestion made the
renatk on Nicerie Edveetionsl T'olicy vhile he wes emswering New Nipgeria
correspondeni's guestion =t Kaduns AirpoFh,
loixsh'ny Comuission set up by the Federrl Covernmment of Nigeria
in April, 1959 composed of thrce Nigerian thiee British and two Americen
Educators: Sir kric Ashby - Chairuen, Professer K,0, Dike, R.G, Gustavson,
Profcegor Hannah, Sir Kashim Ibrohim, Professor F, Keppel, Sir, J,F, Lock-
wood, Dr. Sanya Onabamire and Mr, G.E. Watts.
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The Ashby Commiscion set up by the Federal Government to moke
recommendations on men-power needs :nd higher educeti n recuircments
set a target which can only be reoched if the present prirary and secondary
education systoms arc reorganized and expanded (Banjo, op. cit., ps 1).
As a rcsult of Ashby Conmiision report, the Western Regional Government,
Nigeria set up Benjo Commizsion in Dee¢, 1960 - Jan. 1961 ...

1, To revieu:

(=) the existing structure @nd working of the primary and

secondary (grampar and modern) school systems in the Region,

in perticular, the fubure of secondary modern schools;

(v) the adequacy or otherwise of the teacher training programe,
having regard to the present and future nceds of the Reuion;

(e) the inter-relationship between primery education .nd the
various types of secondery educction, with a view Lo maling

pre=University ecducation in Western Nigeria dove-tail into
an orgsenic whole; and

ii. to m.ke recommendation cnd report (ibid.).

The Minister of Education, Western Region in his opening address
to the Commission stressed thel to cresrte sn educated {orwrrd-looking
democratic society is the primery objective of the Government, that
the expenditure of over 40 percent of the totsl itegion's budget on
education showed Government foith in enlightened and thinking society,
He also expressed the determination of the Government to develop the
cducation service of the Region so that it could provide the trained

nen-power necded to inplement the development,

Vith the educational needs of Wigeria in poneral and Vestemrn
Region in particulaor, Dr, Adem Skapski and Chief Somade (who was then
the Permanent Secretary, Ministry of Bducztion and who later beecne the

Chief Inspector of Education, Weetern Rerion), jointly worked out = project
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which was wndertcken by the Govermuent of Vestemn Region, Nigeric and

ihe United Ststes Operations lission {o Nigeria., OSkapoli and Low-de
“hrve azttempted to combine in it the sppropricte edncationel elerents

of Americean, British -nd Zwedish approachies into unified pattern adeapled
to Nigerien reclity."™ {Skapski cnd Somade, loc. cit.) Souwe of the najor
educationel clements of the threc countrics have been indicated. The
Jointly worked out project resulicd in the estoblishment of the fiest
truly comprenensive school in Iligeriz - Comprechensive High School,
Alyecioro. 'Whu type of schiool which Nigeria requires (o cater for her
needs as regerds educsatiion and particulcorly at this time when she is

trying to revive her 'Cultural Heritage',



CHAPTER IIX
THE ROLE OF ART EDUCLTION
Il NIGERIAN CULIURLL REVIVAL

This chapter atlempts 1o identify, examine amd analyse sowe of
the Nigeiian Cultursl Heritoge, how they developed, ithe methocr used
in their transmission, {crces causing their deeline, ithe current el’lorts
to revive them; and it also attempts to delermine the 1oles which Art
Educztion can play in the race for cilturel revivel partiicularly in
Nigeria as 2 'Developing Nation'.

Por sometime, Nigeria ss »n develoning nction is in search of
ways ¢nd mecns by vhich she can attesin the nationsl objectives slreudy
enumerated in Chapter I1 (of the unity of the ethmic groups existing
within Nigerie and also the wazys by which Nigeria can be identified
as one homogencous country). One of the ways by vhichi attempt is uade
to achieve theco is the move to revive the country's culture vhich a-e
fast ddsappearing because of some forces ngainst then,

"Culture ... is that complex vwhole which inecludes knowledge,
belief, art, cratom, and other capebililiecs and habits acquired by
man as a pember of socicty." (The New Universal Library, op. cit.,

P. 237) Capebilitics and habits acquired by man also include among
the ones mentioned above, religion, costumes, occupation, modes of life,
tradition, architecture, education, government, langiage, etc.

According to Foster, ...

eee culture can be thought of as the common learned way ol life
shared by the members of a society consisting of the totality
of tools, techniques, sociel institrtions, attitudes,; beliefs
motivations ond systems of value known to *he group (Foater.
1962, p. 11).

31
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T.5. Bliot, as auoted by Sesn Lucy (1960, p, 3), said that
there are thre¢ moin ways of regording culture;

i. As the cultwre of the individualj

ii, as the culture of a group or clcas; or

iii. as the culture of n whole society.

But he comments that, these three are interdependent, and it io in
the third of them that .e get the truest snd fullent ideas of culiure.

Suith, et. al., give another clesr coucepto ol culture in their
ovn definition of culture when they stote:

A culture is th-t fabric of ideas, ideals, beliefs, skills,

tools, aesthetic objects, methods of thinking, cusioms, and

institutfons into which each members of society is bom.

The way individucls moke a living, the grmes they play,the

stories they tell, the heroes ithey worship, the music thry play.

the way they corc for their children, their family ovganization,

their modes of transporiation rnd comrmication - 211 these

and countless other items too numerous o mention (or, for thet

metter, for any single individual tu know about) comprise the

culture of & people. The culture is thet pert of hiu

environent which m:n himself hes mede (1957, . 4).

If it is agreed that culture is not inborn but men-mede, therpe-
fore, 2 new born haby has no culiure until ii is brought ir contcct
with a cultural rilieu and grows up to acquire what obteoiss in that
society as his culture i.e.,a Nigerianichild broucht up by duropean
fostered parents in Lnglend will ascquire culture quite dilferent frow that
of his biclogical parents who are brought up in Nigeria by iypicnl Nigerian@.
Any human being ccn learn any culture either sponiancously o: consciovply
depending on exposure to and the degrec of acceptsbility of such culiu-e,
It is thus necescary to express that culture will vary from society to

sociely and within the same society over = given period of time. For,

it is clear thal vhat people do, believe, value anu the like vurics
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fronm one society to. another; and within a piven nociety if e long
enough time spen is allowed (i‘bid., pp. 4 - 5).

The Nigericn Cultural Herit:ogze

The Federal Ministry of Information has claimed $hat Nigeria's

culiure and pattern of socizl life daote back several centucies, That
owr heritage of zrt, music, dancing, fenmily pattern, religion, etc.,
contain some of the best tradition in the African Continent despite
the eroding influence of foreign contact ond learning.

All over the world, Nigeria's carvings handicrz{ts,

paintings, metal »nd bronze sculpturcs are highly r:ted

and treasured, Large number of them szdorn world famous

museums snd archives, Lately, the works of ligerian

writgrs have also been in the limelight (Nigeria, 1968,
P. 2).

There are, in Nigeris, nunerous diverse cultursl patterns,

'trives and tongues difer' as there nre weny ethnic groups, So far,
Nigeria has no universzlly accepted nationzl culiural pettern i,e..,national
language, national costume ete, BEach of the Nigeri n ethnic groups hog

its own culiural patterns through vhich it could be ersily identified i,e.,
Ibo culture, Yoiuba culture, Hausa culture, Tiv culture etec. 1t is
therefore more meaningful to refer to highly cultured Ibo man, Yoruba

man, Hause man, Tiv men than to say highly cultured Nigerian.

Since culturc is agreed to be anything vhich ic man-pade in his
environment, man's physical geogrephical envircnments seem to iniluence
his religious beliefs, the house he lived in, his occupation, hisc mode
of life, his art and crafts, his tradiiions, customs, coustumes, the
food he ete, hic means of tronsport, his education, ete. For exauple,

in an area with heavy rainfpll, thick vegetotion, occasionzl storms
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and lightningo; religious beliefs were indluenced by the supernatur:l
phenonena; they lived closer to be sble to worl: torether by helping
thenselvee; made use of zboundant vood in carving :nd produced farm
implements; developed iraditions suiiuble lor the society to exict;
prepared menu bused on their ferm products; built houses wlich were
stron; cnough to withstind heavy reinfall and stoms etc. 'They thereby
formed a culturzl unit,

Again within a culturcl uwnit, there could be some sub-cultures,
Smith et. a1, (op. cit., pp. 6 = 8) group culture into ithree catzpories;
(i) Pultural elements which are universally accept~1 by everyone in that
society - leonguage, food, dress, religion, politics, conducts, ete.
(ii) Cultursl specimlities belonging to a section of the society
certain oceupation like hair-plsiting prrctised only by women in a
society - division ol lazbour. (iii) Cultur:l :lternstives, this is
associated vith cporadic departure from methods or techniques ncceptable
to others - = member or few wmenbers of a society could dreoun in a way
quite diffirent from whut i3 practised in the sociciy.

Indigenous religious practices .nd beliefs, in the wvarious parcts
of the couniry, have contributed to the spontancous grouth of variety
of cultural patterms in different cociety. As we will ses later, the
cultural pattems which religion promoted were later influenced by
foreign relizions (Islam and Christimity). But before then, let uo
briefly examine thc concitions which favoured the development of
culture in the 2ociety;

Talbot writes to correct the misconception that people worchip

all sculpture pieces a8 gods;



35

'ith very few exceptions, the deities -re represented by

symbols beiore which sacrifices are offered snd all proyers

made .,. they are never thourht to be gods themselves, but

only a convenient means of concentrating the attention and

providding a point for worshippring (quoted by Carroll in

Odu, No. 3, p. 11).

The cenire of attraction in Nigeria indigenous society was usually
ihe area around the shrines or the temples which werc norm:lly located
very nenir the reoidence of the head of ‘he society, the "oba", the
"bcile", the head chief ete. Culiural dances, music, acczobatic disploys,
masqueriding, throshing, etc. featured during religious worship or
festivalu, In certian societies,difforent occupations had dilferent
god-patrons o#nd the people ®crved as ihe shrine kecpers for such gods,
€.8. "Opun" pation of the blacksmiths, hunters; "Osun" matron of the
dyers, Therec werc the social control aspoct of religion - religious
taboos which promoted code of conducts and which strengthened the dos and
don'ts of the societies, Commenting on art-producing arcns in the
traditional African society -~nd the conditions which favoured contin=
uity of culture in such areas, Wangboje wri tes:

In the tradition:l Africen society, lhe rri-producing arens

were inh:bited mostly by people who were engrged in agriculture

ond vho lod sedentery 1life - a life which promoted continuity

of culture. This in turn beceme sn important incentive in the

developmeni of arts which were essentially'fuwnction2l' in nature,

ind vhich were interwoven inio ihe sociel f-brics of the different
tribes or cowunities, The socicl struveture was complex, but

tvo main important basic drives, security and survival wereo

among ihe most paromount in its set up (Vangboje, 1968, p.32).

Space will not permit us here to exemiunce ©ll th: ethnic groups in
Nigeria; for thc purpose of this dissertation, we will, 'hereforc, limit
further analysins to vhe Yoruba, especially as the Comprehensive High
School, Aiyetoro, our major focus, is located in Yorubaland,
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Secret societion, such as the “Ogboni' cult, }:sla:,red am dmportunt
pert in developing colirre amons “he Yoruhe o - just az the .zbo" or
"Elpo® in Ibibio, "Hmuo” in Ibo, “Hba t sov* in Piv (Suleinan, op. cit.,
pp. 45 - 54). Thewre :re other nocieties that uve rise io subl-cnli:res
within the umein culture, The merbhers of the dalts could ideniify ihie
selves with he moin enlive: bul not everv izmber in ¢ comsuwni iy hed
the riglt o (he cults except th ovrh iniiictions, The lLeed of ench cult
peri rned seculer ~nd suirituel funetions in the society., 1t ie imneortont
to note thot, in "he Yoruvbe cormumitics, vony of the crlis pationisned
vizual arts, crefis -néd performing erts - lraditional dmees, folksongs,
traditional cereronics, birth, initiction, puberty, dezth, reliious
cercuonics eiec. = A1l were reg rdcd o5 occavlcns for culiurcl disploys.

The ldrgs werc popular pations of criture., Uore paluces vere
decor:tcd ith earvings, i.c. door pencls, pillrrs, contuiners, scats,
ete, end they cloo patrunized performing a:ts, troditionul dancco as
vell ro trediiionid costires, ©och oo beuded crowm. In the pame way
that ihe Oba of Penin petronized vhe form of art regrrded as "Couwrt Art',
The late Ob. Laoye, Tirndi or Ede, was populsr for patronizin: traditional
tolkin, drmw. fost Yorube Obas nainteinved ir their paluces drurmer,
lyric singers ond poet: ho cang praises to the Oba?! uncestors,

Culturnl Yroncais:

£
— - PR

As mentioned esrlier on, orlture heog Lo e trancmitbod from one
gencration to the other,

Dvery sociely, vhelher -imple or couplexz, hrs iis ovn syotem

P for treining its youih, 'nd edrewiion for the ;ood Yife hus
been onc of the wori perziztent conce.n:z of men throughout
histocy, However, the goal of eduecation -nd the meihod of
cpproach mey difier from pleee to plice, nation to nrtion, and
people to people (Pafunvs, op. eit., . 15).
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In the post, ithe firct contact of a Nigerian child with his culture
was usually throush his fonrily, his verentocand members of hic exbonded
fadly, RPoster (1962) cowosnte, "Every norm: 1 infint h-s the potentinl
to lecrn any culturc. The one thot lic comes to share jo a natler of
chunce, the accident of his place of birih.," Lenguage, mor-ls, habit:,
behaviours, mwuic, donces ete. #ve acquired frow youths; peer <roup,
adultc ete, 211 help to transmit culture throvsh the process of
enculturation, Cultural contents learnt in thie way were thosc which
dealt with thenes ie., morels, habits, beliefs etc. Those contenris vhich
could be reloted Yo prodvets i.o., nrt rnd crafts, occupetion, ete. were
learnt moetly by observetion, lmit:-tion :nd prrticipzation,

Again, tradiiional art, crafts :nd other occupctions could be
hereditory or acquired: heredilory, if they were passed doan fron futhers

(yarcnts) 1o children; accuw red if the lecrner was apprenticed to o

-

master vho tousht his trrde to lhe learmer. OSome occupations and crafis
i.e., carwing, swithing, leatherwork, pottery-ruking, wenving, wedicine
etc, were hereditory te some families. They could also be transuiitocd
through serving apprenticeship which wus the more commonly used depending
on the custon of the ured.
Learning .. craft ofter began vwilh perconal service to the muster,
Young boys would become house serverts to 4 close relative, vho
woilld feed and clotlie ithei, ond (fter some rears of prouising
usafulncss they would then gradvally be introduced to the eruft
of the guardian. Crafts voried azcording to the .rea, but
inclvded rat-making, carving of door ond of figures for shrines,
building of houses, leoatherwork, blacksmithings, meking wmesquerndes,
vecving, pottery-nal-ing (Fafunwz, op. ecit., p. 31).
"If - young nan showe a certain talent s#s » carver, he serves rn

apprenticeship with s well 'mown sculptor ... practice nd imitation form

the basis of his tr-ining.* (Eley Leuzinger, 1964, pe 33)
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Other pe:ns used in tronsmiiting culture were initiation vhereby
& member of the socioty who ie of age' was introduced o adult life -nd
secreia, PFolk--stories were itsed for imparting some rmorels; lyrics and
nyths were used in recezbering history of ancestors and for impurting the

philosophy of 1ife ete.

Nigerimn Cultural Herifoie.

Foreign religions, education nd technology as well as the operation
of the colonial governmwents are amony the major faclors vhich militated
against the Nigerian cultural heritage, As clready indiceted, Nigerien
indigenous relisions and culture remained unadilterated intil vhen Islam
and Christianity, both foreign religions, were introduced into the country
in about 13ih und 19th centuries respectively, Islsm, which wes (irst
introdiced into Nigerie, did not dorinate the trzditions1 religion
until after the jihd when Islam becume the dominant reli ion among
the Hause people (Suleimsn, op. cit., pp. 63 - 4).

Ls previously disoussed, in this chapter, traditioncl religion
promnoted the grouth of cultire; in the same way, {oreign reli;ions
promoted in the country, the growth of foreigr culture., Islam forbude
seulpture but cncourased abstroct dosigns and decorntions - mural wall
decor:tionc vhich cre still scen on sore walls in stotes vhere they arc
predoninantly ouslims, Arobic literature, dresses, laws, customs ete,

vere introduccd along with Iglam,

1To be of age anong nost Nigerian ethnic groups had no bearing with
chronologicul zge. It was the period traditionally regarded =s attaining
the age of puberty which was determined according to ethnic acceptable
traditioncl stondard.
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“People who practice polytheism often are not 'nreceptive to
Christian miscionaries” (Foster, op. cit., p. 77). It wos easy for
Christionity to guin strong foot-hold in the south becavce it weas easy
to add snother God to ‘he coxisting oncs. However, it will be wrong ‘o
assume thst Christianity dic not mecet with strongz opposition in any of
the southern areus wherc indigenoug reli-ions were very popular, The
shrine keepers sensed thot their authoritics were threstened, Lhis nade
sone of them to resist Christianity .nd forcod the missionerics' retreat
in some towns.

The nmissionaries forced thcir eorly converts to sbandon their shrines
and temples which were adorned with carvinge and other art works., The
converts were compelled to burn sculptural figures, wasks and other art
works which the miscioncries szssociated with pogenism. In the society
where the wicsionuries had nany converts, the traditional carvers loat
their prestigious positions; the hich priests of the shrines lost many of
their adherents to Christisnity and m:myof the priests, becouse of
lack of patronage, 2bandoned thc shrines to join the new religion.

As a result of such sb:ndonmont of shrines rnd temples, nany of
then declined steadily, perished snd the cge-old tradiiicns, sculptural
pieces, traditonal nmusic ond 4 nces ete., associcied with such shrines
cnd temples perished yith them., Foreign Christi-n hymns were substituted
for traditionsl nusic, verses frow the Bible znd pessoges {rom the
cotechisi took the place of traditionel lyries no siory-telling.
Converts were indocrinated cgadnst their cultural heritage,

Formzl education cccomponied Christianity. People werce taught
how to reed the Bible and do simple arithmeticsl calculations to be cble

tc serve the growing need Tor indigenous missioncry vorkers. Some porents
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lost the services of their children, farming received loss hondg, while
apprenticeship systen declined, The result was that troditional art
ind crafts declined since youngulers were no longer kcen on serving
apprenticeship. Somz chiliren desertcd their parente to join ihe mission
schools in distant viilrgezs., From thrt tine, cultural f bric started to
deteriorate, People were educsted to be purelv literatces i.c., people
vho could re:d =nd inierprete the Bible, kuep ledgers teach christian
doctrines ete. It was n education which oliensted the educated from
his cultural milien, The school curricula, at that time, hod no place
for art., From 1840s Lo 1920s, Art hed no plwce on the achool timetable
(Wanghoje op. cit., p. £88).

Apart from foreign religioms and educa’ion:l system Llhat affecied
Nigerian culturzl heriteze, modern technological developments aleo have
adverse effects on Figerizn culture, The introduction of industries
and factories lead {o mass production of articles i,e. alluniniun cooking
poete, plastic wares, iron pots eic. displyred local potters vho could
not favourably compete with medern technology. Textile nills flooded
ihe morkets with variely of cloths and thereby displaced many of the
local weavers. Lack of patroncge and the slow procenseu of local crafts
forced nany local craftomen Lo abzndon their crafis only to t.ke up
enployrent in the frctories and industrics, In the past, each cr.ftsman
was solely responsible for vhot he produced: ont now, with the division
of labour in ‘he modern factory system of production, no one could be
held responsible for what are produced., Workers are forced to obey
the mochines by operaiing only their own perts vhich if not done &t the

correct time may disrupt the whole sysiem of production, Most Nigerian
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industries sre located in urban arcop where nany eople, Jor ecoronic
reasons, flocl: to in seurch of employmentc. Taey, in the procesc, lose
contact with vheir cultursl backgromd; wié itglead, acivire new nodes of
life i,e., w.y of dressing, eatiny, spcrking ete., Zt is poscible Tor such
pcople, in due course, to (o vac!” to their villages .s culturul donors
who may influenice their culture by iuporting whiet they huve & cquired
during their stay in citias.

Many Higerian parenis wlo now work in comuercial housea, governrent
offices, etc., return home too exhcusted to see to ihe treditionzl moral
educstion of their children. GSone children are vnaveidebly left in the
core of house-hoys or house-msids whe heve little or no knowledge of
custons, traditionzl story-teliling, oi cny worthwhile knowledge of
the traditionnl culture, Children brouszht up 'mder these conditions would
grow up deveid of viluable cultural educational beckground.

Also, mass communication media i.c. radio, ftclevision, cinena, nowse
papers, magazines etec. do & lot to effect changes "n culiural pattems.
Programmes watchod, listened to, recd ete, have eilher conscioug or uncon-
ncious effects on viewers, readerc or listeners. 1In lligeria, prograxes
featvied arce alnost dominated by foreign eveuts - cosboys, Nligson.
Ivpossitie, Indian films, war filus, svord-fighting and soiie otheyr itens
which bear no relationship o Hiserian culiure. Such programmes are
draving Nigerians fariher awny {rom their cultural heritage. The
introduction of modern sophisticated musicadl insirurents into Higerian
musicol scene coupled vith studio-bsched musical recording units sre
steadily displacing Nigerian traditionsl musicians. Nany Wigerisns who

are now used to gtereophonic music are growing cpsthetic to traditional
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musgic in its orizinal baclground i.e., noi cided with the use of eleclronic
gadgete, MNany tracditional drummers heave been displaced - beconinz truders
or joiniag the local "juju" bands or have found employment in the factories
to earn their living. In these circumstrnces, they lost their truditional
positions,

The Colenizl Government in Kiperia Drought about chenges in the
institutdicn of 'Obaship' particularly ia the Yorubc land, The Cbus who
were, in nost cases, the patrons of culiure i.c,, religion, music, dunces,
arts and cr.fts, costw es ete, bercame mere nouminal hezds brcamse of ihe
introduction of indirect ruies through cowicillors. In the past,the
Obas were regorded ithe mosi powerful, they ws-e sometinmes referred to
as "Bkeji Oris-" (second in ramk to the gods): but when their positions
were threstened as such, they lost itheir financial grip on their subjects,
With heir meagre subsistence ~llowrnce they could no longer putronize
culture 28 Lhey were prsctising before, Sul®iusn cormenting on lhis
writes;

The introcucticn of th: colondal aystern of govermiment severely

linited the power:s of the kings, tradiltionel chiefs and various

feudal aristocrats vho were, hitherto the important patrons of

the art and spiritinl cum temporel leaders of their respective

societies, The iuplication for art was the diminished demands

for cerewoniel sculptures, court art, musks, staffs und shrine

furniture ete. "The old practice of ecploying court artists wis

no longer easy {or the tradilion:l chiefs vhose remunerriion end

povers were now strictly linited by lew (Suleiman, op. cit,, p.37).
In 1897, when the authority of the Oba of Benin was challenged by the
British Government, the Punitive Expedition took place and over ran
Benin fron where over 2,500 works of art were removed to Burope

(Wangbo je, ops cit., p. 43). The locs of pover by Obas, Eiire, chiefs

etc. to the locazl councillors and politicinne destroyed -nother very
high institution for cultural patrenage.
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Foreipgn influences hove thus imposcd on th;a conte.porary Kigeri ms
(both literates and illiterates) vany of +th: vaye of the foreipner::
their costuncs, lenguages, menu, hobits, costows, musie, dances, art
and crafts ete. thereby elmost negaving Nigericn cultwe, It was not
wmiil recently that Rigerien ooatxme:: 8re ulloved as officicl drendes.
Foreign dresses were vwholly reguarded as MNigerian official dresrezs., The
oificial lungpuage ll over Migerie is Inglish - a forei n language,
Despiie the fuzct th. t Nigeris iz graduclly being inductriclized, many
Nigerizns look down on nmede-in-lligeria goods. !any of the Nigerien

roducts are concidered from utilita®ian point of value md not fronm
the aesthetic point of v:lue,

Fifteen ye~rs after Independence Nigeria still hes the tentacles
of imperinlisa hanging on or thrertening her culiur-l heritrze, Higeiia
needs Yo re-exenine her cultire rnd develop clear culiur:l policy to
retrieve those aspects of her cultur:] pest vhich will dove-t.il into
her modern age ol tachnologicel r.ca, As Maitama Sule puts it: "Our
salvation lies only and only in being ourselves. We can uever succead
in eny field of human endesvour vithout conserving, preservi.gz, developing
end prejecting ouwr culture." (Laitama Svle, 1973) A clear policy on
rovival of oulturo,in the roce. echer's opinion, meot take cognizance of
Art Tdueclion o5 one of the rajor vehicles for the revival of our culturcl
heritege.

Education as Instrument of
Cultural Revivil in Nigcria
The programe of culturcl revival in Nigeria now consiate basically

of organization of Arts estivels, the establishnent of reseirch centires
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in 'Africsn Studies' in the Universities and the activities of the naiional
art bodies, In this connection, 'he important role of the educational
procescs has been lirgely neglected.

The eurly cfforts to organise the arte o< culturael festival bogir
in Migeria with the festivel which {ook place in Lagos and colony in
Harch 1950, The one orgenizea in 1953 wag the £ist in vhich ¢ cch
Rezion - Northem, Bastern .nd Western - organized ils own loccl Festival
sending, where pos:ible, itc best arts, crufts, dmces, music ete, to
Lagos. The festival then wes lmown »s 'The Nigeri~n Festival of the
Arts! ,2 the azims of which were:

i, To bring wider recognition 1o the excellent =artistics and
craftsmen known to exist, each to his style 211 over Nigeria;

ii. To give those others who heve devoted themselves (o imported
skills the chance to meacure progress by coupetition (The
Nigeriun Festival of Arts Syllabus, 1954, o. 3).
With the regular competitions orgonized both at regionel, later
at stote :nd nationzl levels, it was possible for Nigeria to compete and
exhibit actively during the Vorld Fectivel of Fegro Arts shich was held
in Dekar, Sencgol in 1966. At the ernd of tle competition, President
Leopold Senghor invited Nigeria tc host the Pestival in 1970 but Nigerien
Civil War overtook the event., The Festival, now known as World Black rna
Africcn Fegtival of Arts and Culture (FZST/C) is to toke place in Nigeria

in Decenmber 1976 - after two postponements.

aDurin-g the coupetitions, therc were two clasres of competitors
i.e, '"Junior' under 17 years, 'Open' above 17 years, The events competod
for consisted of Art (Open #nd Junior)n=de wup of Drowing, Painting, Design,
Lettering, Poster and Sculpture. Crafts (Open to all clooses of competitors)
ineluding Pottery, Textile, Carving, Casbinet-umskings, Metsl, ¥ibrew rik,
Leatherwork, Jewellery rnd Orn ment, Book Crzit with lettering, ncedle
craft and embroidery. Drsm: compricsed of recitation, Bible reading, prose
readins, choral, verse, plesy. Under music were choirs, quartets, duets,
golos, both instrumental 2nd non-instrunental, dancing, poet.y, short
story, snd photogrrphy were all included in the competitions.
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Higerie was also oble to orponize the 'All Nigerion Festivel of Arts!
during the 10th innivers~ry of Higeri/n Independence in 1970, in which
all the cemponent states actively pocticipoted. Durirgcuch Festivals
competitors from wvarious stutes in iireria were brought together to live
md compete under the same conditions. These could gerve our procluimed
goals of "wnitly in diversity'.

Another bold step tsken by nsny of the Stetes in Niperia is {he
estoblishment of Cultursl Centres either under the Ministry of Infommition
as done in the former Vestern St€@e or vnder a speciel MHinistry as done
in Kedune State, Cultural Contres ~re mamnad by culiurel officers whose
jobs include orgrnizing competitions, scoutin- for lee=l t.lents meking
sone cultural reseerches ete. However, 211 efforts ~ie concenircoted
on recdy-made telents, not edue ting the potential oneus, 2s the vouth,

Again, Nigeriin Universiiies hove roolized thit, “once Culture is
properly developed it vwill cut acros: 21l boundaries -~ tribal, religious,
politicel, social or econcitic - wnd will thus brim, about better under-

standing ..." (Haitona Sule,-"'l

loc. cit.) Nigeri=m Institutiona of

higher learning are melking substmtial move towards research into, pree-
servetion and preserntation of Nigerisn Culture. The University of Ibadan
estzblished the Institutc of Africon Studics in July, 1962, Perhups the

Universities' efforts to prowotc studies of local importonce was one

outcome of the Ashby Comnission (1959):

3fi‘»‘pem‘.n‘s_'; Address by Alhrji Maitane Suvle, Commicsioner for

Informetior and Cultural Affairs :nd President of Nigerion Arts Council-
Arts FPestivel Workshop orgrnized by A.B.U., Zaria, Centre for Cultural
Studiss,9th - 13th April, 1973,
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The fulure of Nigeri. is bound up with the future of Africu:

and Nigeria past lies in Africsn History end folk-lore and
langusge. It should be the first duty of Nigerian Universities,
therefore, to fouter the study of African History .nd unkiquitics,
its languages, its societics, ity cocks nd soils and vegetation
-'.‘1!1 -!lil'.‘!r.l li.i;IEC

The Univorsity was (and ie still) concerned with relationship of truditional
culture to contcaporary social and cultur-l ch.nge,

The University of Ifc also established the Institute of sfrican
Studies in 1362. %Thiz Institute hns pioncered tlie te - ching of Fine Zirts,
Yoruba and Archoeology to degree students., It ulso patronized several
research into perfoming arts and erafts, It organized workshope,
seminars, symposia, public lectures, films ete,, 2ll esimed ot the
advancevent of, not only Hirerian culture, bvt also Afrie:n culture
(Ife University Calendor, 1972/73, p. 327).

The University of Nigeria Ngukka cstirblished Hanberry Institute
of Afriern Studies in 1963. Thic Insiitute conbines reseasch with te.ching
in order to foster cludents' knowledge of ifrican culture,

The thucdu Bello Univercity, Zaria recently estcoblished Centre for
Nigerio Cultural Studies. The Cenire wus esteblished duwing 1971/72
Scugion primorily to concentrate anld give priority to Nigerion culture
particularly in the Northern States vhich the n.BJU. gerves. The inuial
field of studies are Archacology, Dance, Drame 'nd Musicoloy (Ccntre for
Nigerisn Culturcl Studies, A.B.U. lot Report, 1972 - 1973, p. 6).

The Ccntre has sponsored cultural displeys, workshops, researches, ote,

The University of Lagos too, esteblished its School of Africon
and Asian Studies to cater for the study of progroimes besed on African

and Asian Culture by offering related studies i,c., African History,
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Principles of Economics, Flements of Govermuent, Gereral Africrn Art,
Lengueges, Ethnonistory, ‘fric-n Music, etc,,from 1973. DMany of these
subjects were offered to students.

In eddition to ‘he efforts being podc by the Bigerian Universities
to promote cultvre, the Hirerirn lationsl Museum: alsc sre no.longer
playing the single role of preservation of artifacts, They now organize
exhibitions of the vorks of contemporary artists, snd ~170 sponsor
traditionsl displnys, The Dcpartment of Antiquities ie. veited with the
power of acquisition of wmtigquitics :nd prevention of illegrl exportotion
of Nigerisn old works of orts and crafts, Ethnographers, archaeologists,
cur:.tors ete,, =11 work together to retrieve, preserve .nd present

artifscte wiich are vitrl to Nigerien cultursl heritege,

£11 the fore=going cgencie~ for cultural revival focus attention
mostly on nceds of adults, It should be espheciged thet efforts directed
tovards cultural revivnl in Nigerie chould fully invelve ihe entire
concuni ty, particularly the jounger generation, At precent, very
little ig being done to involve the Nigerisn youths in this exercise of
cultursl revivel,

The elite, who a few vears ecrlier esgerly sou:ht to identify

therselves with the ways of the Vest, in dress educalion,

food, rnd politice &nd who often deprec-ted their own culture

end its achievencnts, now lead their people in a pearch %0

discover Lle essence of their troditionzl cultural forms
(Foster, op. cit., p. 42).

Cultural revival and nointenance can effectively be cerried out by
involving children right from the ecrli.st age in ithe prinary schools

md by allowing this {o ctretch through 21l levels of Nigerian education,
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Since the arts are the principsl «lements of our indigenous
culture their rclesin the sehools' curvicula degerve more emphasis
£ subject like Art Educalion should be rude compulmory to all gciudents,
For this to be practiccble teachers' educetion should be reorienicd wnd
prepared Tor such task, IY ic suggested i ¢t leachess' education could
initially begin with ceachers' profes:ion:l covrses, worlishops, cemin-rs
ete, Local tulents might vlso be imvolved in the exercises of ciultural
revivzl. On ihis Nicholson rowmarks:

vee what is precented depends not only on the elerents in the

cult:ral base, but on who is available to present these eleménts,

That who, is therefore, & crucial {igure responsible fcr selecting,

modifying and interpreting cultural content. He alco estublishes

the effective quality of the learning situation, He may serve

a model with whom the learnmer identifies, or an image whom he

rejects (Nicholson, 1968, p. 36).

There is nothing th t is a man-made or in his environnent without
Lhe element of art in it. On the significance of Art Educaiion

Bent, et. =1, comment:

Art (Educstion) ploys = port in the daily life of all people.

In mrtters of dress, home furnishing and beautificsation, the
principles of Art (Bduc-tion) should be vnderstood .nd applied,
If we expect to malre significont improvenent in the teste :nd
Judgment of people we must give up the notion thet art is beyond
the comprehension of most people; we must apply Lhe principles
of Art tEducation) to the problems rnd products of doily life
(op. eit., p. 311, words in urenthes® cre wine).

Art has been performing seful rolcs in the life eof man. The early uwan,
ever before writing was developed, expressed his impressi ons with and

on some indestructible materials which arc today still existing., Despite
the foet th-t he had no written records as done todny, we are abls to
learm much gbout his culture through the artificts i,e.,, sculpture,

paintings on the cave walls, implements, ornoments,weapons etc., which
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he left behind aud vwhich serve ss useful sources of information.

In Nig-eria where our :orebears had no writlen records, we are
able to learn much about them through the works of arts cnd crafts which
they left behind e,g.i Nok terrs cotta, Ife bronse cnd terr: cotte, Benin
art, differeni types of musks, stcols, ornsments, veapons, cost.mes ctc,
FKany of these are displayed :nd preserved in the national apehives i.c.,
Eoie, Jos, Lagos, Ife, Owo, Oron, Kadunr nuseums etc, If art and criofts
displayed ond preserved as such give us vivid ideas of the cultures
which existid hhadreds.of yeors ago; (hey cuan therefore, wlso be used
to resuscitate the Nigerian cultural heritage vhich are grodually dying
out,

Many Nigerians ore devoid of whai Herbert Read calls the "educational
system that preserves and matures the inncte szesthetic sensibility of man,”
(Rezd, op. cit., p. 47) Art Bducstion develops, rmors other things,
aesthetic avareness nececssry for total maturity. It serves the purpose
of ensvring thet we nmake maximm vse of oxr senses together with onr
creative imogination (Wickizer, 1957, pp. 25 = 26). One connot fully
appreciate the beauty inberent in one's environment except one is
conscious of its exisience, Through Art Educetion, one is educated not
only to see bui also to perceive with decper underst:nding, the ccothetic
qualities in man-mcde articles and naturcl environment. It is necescory
to be aware of thc cesthetic qualities inhcrent in our envivonment mad
which form the bacis of our culture , "From the beginning of education
Chinese children devote at lcast one hour a day to calligroaphy and their
prictice never ccascs; it becomes a natural occupation long «fter their

schooldays." (Read, op. cit., p. 54) This Chinose calligraphy helps to



50

develop westhetic awarencus in Chincse children at ihe earliest possible
age. Nigerian children should be pgiven aescthetic education nt the
earliesct possible time so that vhen they grow up they will not despise

their culture.

Art Bducsiion develops ecrestivity. "Art Fducetion is impcitant
not only because it develops crertivity in art but &lso becavcse it
develope creativity in genercl.” (Bisner & Bcker eds., 1966, p. 9)

This erecstivity, vhich is a natursl endowment of ench child is, unfortun.-
tely, ususlly inhibited by non-caring attitudes of the adults and by not
providing adequate opportunitiecs for its development. "Young children can
make use of anythirg thot comes to hand and pretend that it is almost
anything else, This 2biliiy is steadily driven underground in most
children ..." (Field, 1970, p. 39) Small children at play nre observed
creating thedr own things; but adults inpose conformity to patterncd

way of life through norms and accepled standurde which zre detrinental

to creativity, Through Art Education, individuals are given the ample
opportunities to drawgpaint, conziruct, compose, cxpress their ideas in
different media. These activitico give room for creativity.

Culture keeps on chonging 2s the cvoeiety changes, Hummm beings
are trying out new ideas, new tochniques, new fashion ete., it is the
developed power of originality through creativity thnt boredom could be
avoided and Nigerian culture revived.

Art Education develops sense of appreciation. Nigerian culture
as mentioned earlier on ere st disappearing because many Higerians do
not appreciztc the vslue of their cultural heritage., This lack of

appreciation for Nigerian cultural heritoge is the effect of lack of
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aesthetic awareness. "If the aecsthetic avarcness of a2 person is developed,
he has the capacity to appreciate art qualities and to mcke art judgement.”
(Wickiser , op. cit., p. 29) Appreciction is developed through discussions,
criticisma, cvaluations of works of art. History of Lrt, cymposia,
lectures, workshops orgenized could be used to stimulate interest which
could lead to appreciation of Nigerian cultur.l heritage, Nigerians tend
to treasure what they velue end (hey also chow pride in precenting it.
Higerian culturc should be highly valued so thet its revival would de
meaningful.

Art Dducation encourages Personsl Ixpression. Before a child is
able to meke meaningful verbal expression, he expresses his impression
through art symbols, Art Educaiion provides opportunities for individual,
verbal, visval, ocuditory, rhythmic expressions, These means of expression
provide outleds for pent-up emotions i,e.,, love, frar, hatred, timidity,
aggression etc, which ~re modercted through art exprescions end presented
in socially acceptable way. It is possible fora pasinter to produce work
based on the horror of civil war. Nigerian culture provides for variety
of opportunitics for expressing emotions,

There ore also certiain social functions of Art Education,

From the earliest cge, children should be involved, through Art Education,
in projects which allows thcm to work cooper:-iively together. Students

are educated to willingly contribute toward the sucecess of thc sroup
projects, They ire encouraged to obey, cxpress their views, consider others
views, identify with the group, help poorer students and they are olso .,
given the opnortunity to experience division of labour which is operetive

in the society. All these serve to ley solid foundation for sicial life

in the community.
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Arts could be vsed as means ol educating the society., For instance,
during the chonging over from driving on ihe left to drivine on the
right in 1972, Niseria extensively cu. effectively used 211 available art
media: posters, television, radio, cinems, verbel inforuatipm, drama,
slogrns, nevapepers, ¢ rtoons ete, to ed cate the public. These contri-
buted to the smooth chenging over. The television programme 'The Village
Headnaster' is currontly very populer because il bears reclevance to
Nigeriasn cultursl beckgiound., R~dio or television advertiserent slogens
have some effects on the cociety. All thesc are art media which Nigeria
must fully utilize to eflect culiural revival, Nigeria cultural
prograumes should festure prominently on the«<e msss communicating media,
These modern technologies, instead of becoming bairiers to Nigerian
cultural heritage, should becone asseds vhich vill buttress the efforte
towsrd Nigerian cultural revival,

Again, while Rigeria capitalizec on these modern technologies,
public recognition could also be accorded other erts and crafts.
Olanrevaju /depoju and others zre wreseating philosophy of life through
"Ewi". They are ablc to combine modern sophisticnted musical instiuments
with traditional ones to preduce appropriate mucical backgrownd, Many
such Higerion traditional music waxed into playing records or recorded
on tapes are exported to foreign comntries. This adds to Higeria
Foreign Exchrnge earnings pover,

Talents thus encouraged will lead to snontrneous cultursl revivel,
At the wmoment, most weelthy Nigerien show luke-worm attitude towsrd

Nigerian Culture, they should be encouraged to pztronize Higerian culture,
Nigerian Cultural deritage needs cverybody's selfleas efforts for

meaningful reviveal.



Nigeria is now on tis 'i;hresholci of an claborste culivral revivel
wiich can only be achieved wnd sustalned by mobilizing .1l relevant
available rosources. N’igeria.ns {01d end ;Voung, literctes end illitorates)
ghould be penuincly involved in the cuvirent ruace [or culiursl revival,
This iy not iae time to propownd lofty theories tin t will not be put
into any useful proctice. This is the :pprovriate time Mor coultwral
revoluticonary actions which will serve as rowmedial mcasvres Tor the
current non-patronizins oitivudes of mest Nigerians to cur culiural
herit.ge. Nigeria shoul?d intensify the curvent approaches (some: of
which have been discussed) to cultursl reviv:l. goin Wigorian
educational institutions, at all levels, should devzlop and operate
viable Cultural progromme ac an integral part of Art Bducstion
Curriculum for z1l. This ig pr.ctic-ble in Comprehensive Bducation
particularly, in Aiyetoro which is considered to be rt its experimental

stage,



CIATR IV
IDENTIFYING THE STRENGTH 11D PHOBLEMS OF
AIYETORO COMPRLHIBSIVE HIGH SCHOOL
REVIEY AND ANALYSIS OF DATA

Comprehensive Bducation in Nigeris ies an educsation:1l experiment
vhich should nol be allowed $0 fail., 2= observed in certesin quarters:
"Bducational experiment is a slow process ond con be carried out
only on children; if 4 schome frils, it is not just natericul :nd viume
that are wasted but human beingo.” (Bnzlad and Wales, 1957, p. 5)
Educacional experimental scheme, to be successful, should be skillfully
and diligently planned, cirefully tesied, constantly appr.ised and
necessary adjuctment regularly made.

This chapter will therefore be devoted to ithe cxsmination of
the various facets of the academic prograumss of Aiyeloro Comprehensive
High School with a view th T such an ex.minaiion will facilitatc our
recomrcndations for this school, an’ povuibly others of its kind.

Analysis of Date

As indicrted in chspter one, the researcher spent t:o weeks in
Comprehengive Hijh School, ‘iyetoro snd briefly visited Adeola Odutols
College, 1jebu-Ode, collecting data ete. Three methods were used in
collecting dat: for the study: observ tion, interviews -nd rocords,
Obsexvation

In addition tec what was reverlad throush interviews nnd rvecords,
obgervation vag also used to subsidiZe these {ormer rethods,
Intervicws

The princippl, the two vice--privcipals, he~ds of depcrtments

and some other members were interviewed, particularly, teachers yho
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29
had tought in traditional seconduary school., Selecied studentis werc
also interviewed, Uome valid inform-tion gathercd during svch interviews
wra being incorporcted in {he 2ain text of the thesis, #o well as in
the snalysis of data that now followz,
Records

The West African School Certificatc accumulated 1967 - 1975 resulis,
art files, utaff statislics, admission policy, general iimetable, art
curriculum :nd programres, Art and Cultural Society and other relevant
records were scputinized and data collected are also included in the
analysis,
Hethods sed in Selectin; Jtudents' Population
For the selection o studenis' popul-tion interviewed, random

sempling was employed, Forty (40) students were selected from Fomm One,
72 from Form Ywo, 104 from ['orm Three, 54 from Form Four znd 50 students
from Form Pive. On the vhole 300 stvderts (boye mmd ;irls) vere
interviewed, The lergesl number of students werc selected from Form
Threc because the form was regorded ©g the mid-uey class which could
reflect on the two previously spent sessions vhile the ntudenis vere
prepering to procced to the school certiic te cless, These two classes

have nlso been exposed Lo «t lenst two scosions of ert experiences,
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FORMULA FOR DA%/ ANALYSIS

. : Y

The Popularity Indices (P.I.) for the questions ascked
ore determincd by subtrretine the number of respondentsn wﬁo answered
'NC' from the number answering 'YES' 10 a particular guestion md

then dividing the difference by the tot~l number of respondents;

thust ‘_' ' -
p. = =X |
- Y. = POSITIVE
) N, = NEGATIVE
" R. = #0TAL NUMBER OF RESPONDENTS

The maximum Popularity Index posaible is thus 1, ond the

possible range is from - 1 to +1.
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[UIYSI3 OF TMBLE 1 Q, 1.,

Students' Lrt Bockgrouwnd - Slementery School

Out of the 300 students intervicwed in Comprehernsive Hirh School
Liyetoro, only 28 students (9.3 ) indicatod thet they Jid Art in their
elementary schools while 272 students (90.7%) indicated thrt they did
not. The Popularity Index of -0,81 is rogrrded very hi 5 on ihe negotive
dde, When the data woa Perther brokon dowr, for forms on¢ and tvo,
oul of tne populction of 112 students, 97 studenls (B6.6/) did not do
irt, the popularity Index was ~0,73 which is regorded very high., In
Forms three, four on: five, ovt of a population of 188 siudents, 175
(93.1%) indicated that they did rot do irt, ‘he Populeriity Index was
-0.86 on he neg.tive side. It could bLe infeurrcd, therefore, that mojority
of tic studernts in Liyetoro Comprechensive High School were being cxposed
to Art for the first time in their lives., This could be vegarded s
one of the reasous vhy students were not showing intercst cnd why
they vwere responding very poorly o irt. The necessary ’‘rt - Lesthetic
foundations: which should have been 1:1id in elereniary schools were,
in most cases, completely lacking. /{pgain, lacl: of interest was also
due to inadequate teaching (Two Lrt Tecchovs doins the teaching -hich
ought to be done by at least four Lrt "eschers. (Se- ¥able 6, P.76 )

ANALYSIS OF TABLE 1, Q. 2
Students' Interest in Irt.

Responses to question 2 showed that forws one -nd two etudents
viere interest"ln Fine /rt bectuse of its noveli» to them. Out of
112 students interviewed in forms one :nd two 85 students (75.%)

indiczted that they would like to offer Fine .rt in their School
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Certificate Bxaminction (See Table 1 {b) Q. 2). This indicated thnt
they had interest, this is also confirred with the Popul=2rity lndex
+0.52 on the positive side, this wru moder-iely high, vhen compored
to -0.72 Povlerity Index on the neprtive side for forme three, four
and five (See Trble 1 (c) Q. 2). Out of & popul~tion of 18" resposdents
162 (86.2%) indicatd thst they wonld not offer Wine 'rt if thay were
given the encoursrement w do go, On the vhole the populsrity Index
was =0,25 on cthe negotive side. It couvld boe inferred thet studenis'
intesests in Fine Lrt waa higher in the lower cl-soer while it
dwindled as students proceeded to hizher cl sses, Fine ..rt was noew
to lower clasces. Inodequits teaching md lack of mo!ivationzl
activities could not sustain the interest throush. (See also Teble

1,(d8) Q. 5, 6, & 7, p. 60)

'MALYSTS OF T/BIE 1, Q. 3

Utility of /Lyt in Puture Corcer:

. — e e . ————

Out of the 112 students interviewed in forms one wnd two,
86 (76.8%) of them could not foresese any use for /rt in their fvture
careers., The Popul-rity Index ves -0.54 on the negsiive side (5ce Tnble
1 (b) Q. 3). The rosponzes on the positive side were ¢li hily higher
in forms three, four =n¢ five vhere, out of 168 gtudents, 65 (34.5)
indicrted th %t “rt could be useful in their future cereers (See Teble
1 (c) Q. 3) The Popul-rity Index of -0,31 on the nerrtive side wes
moderztely low, I'or comparison of Popularity Indices for forms one
te five sce Table 1 (a) Q. 3. fnclysis of the data showed that most
of the utudents were ignorant of their future curcers and the port

which irt could pluy in their daily lives. Ignorcnce of the utility
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of Art in (heir futurc careers and daily life covld be one of the
reasons vhy students responded poorly to ‘rt which they cid not vclue
as necessary subject, Their ignorance could also be due to 1 ck of
necessary infori'alion from the Guida.ncti Coimsellor es well as lack

of such inforration from the jrt teachers thomselves.

MILYSIS OF TAELE 1, Q. 4

Knowledge of Nigeiian /rtist

lnalysic of question 4 showed that out of the popul-tion of 112
students interviewed in forms one »nd two, only 2 (1.87) could n-me
eny Nigerirn Artist, 110 students (98.2%) were completely ignoront
of tny Nige:irn Lirtists., The Popularity Index -0.96 wrs very high on
the negstive side (Sce t-ble 1 (b) Q. 4). Out of 188 students interviewed
in forms three, four and five, only 10 (5.%) could nume soue Nigerien
Artists, 178 (94.T5°) of then were ignorant of ihe existence of .ny
Higerion . rtist. The Populirity Index of -0,89 concidered very high
on the negolive side confim ignorance of the studentc., On the whole,
ocut of the total 300 respondents lforms onc to five, 208 (56.0:) were
ignorant of Wigerion Artists while 12 (4.00) could nume souo Nigerien
Lrtists. (Sce Toble 1 (d) Q. 4). It cowld be justifiubly inferred that
meet of the mtudents in the school were completely ignor.nt of
Nigerisan [r¥ists ond their works; and ithat the school provided no
situction for such discussions on Nigerizn Art ond Artists. This

monifested that Art Appreciation was not properly handled in the school.



ABALYSIS OF T/BIR 1 Q. §
Musecuag | .

B4% of the 300 studénts interviewed - forms one to five had
ﬁever visited sny museums, 165 indiccted that they hed; but thet they
did so without lerymning much i.e,,they went on thieir own without any
definite educstionrl purpose, According to some of them, the visits
were not pre-planned end they were not puided. Out of the 112 students
interviewed in forms onc and two,18 (16.1%) indicated that they had
vigited one or two of the nationsl miseums,while M (83.95) had never.
The Popularity Index was ~0.68 on ‘e negative side. {See Table 1 (b)
Q. 5). In forms three, four and five, out of the populsticn 188
studenta interviewed, 30 {15,9%) had visited muscums while 158 (84,1%)
had never. The Popularity Indox was ~0.68 on the negutive side (Sce
Table 1 (c) Q. 5). There is correlation in students' responses,the
Pepularity Index of ~0.68 for forme one and two correlated with that
of forms three, four and five ~0.68 all vexry high on the negative side.
It could be inferred that most of the students in the achool hod never
vigited any museum oid that the few who did derived no significant
educationsl benifit from their visits. No orgmnized excursinn to
Huseums/hrt Centres.
| | ANALYSIS OF TABLE 1,Q. 6

Internel School Art Exhibition

Analysis of Teble 1 Q. 6 reveeled th-t m-jority of the students
who were interviewed had never taken part in any organized internal
school Art Exhibition, Out of {the ‘otal populotion 300 students, forms
one to five interviewed, 264 (88%) indicated th-t they had never taken

part in such exhibition while only 36 (12%) had participated in such
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exhivition. The Popularity Index was -0.70 on tho negetive sice (See
Table 1 (d) Q. 6). When the totsl annlysi: was further broken downm,
out of the 112 students interviewzd in forws one and two, 13 (11.6%)
had teken part vhile99 (03.4%) hed rever prorticipated in internal
Art Exkibition, The Popularity Index vag ~0.77 on the ncgative side,
For forms threce, four, and five, out of W studenis interviewed, 23
(12.2%) had taken peit while 165 (87.3') had never. The Popul-rity
Index wes =0.76 on the negative nide (See Trble 1 (e) Q. 6). The
Popularity Indices were relatively very high on the negrlive side in oll
the forms (Sce Table 1 (a) Q. 6). It could be inferred therefore thet
organized internnrl school iLrt Exhibitions were not egul-r enouvgh,

This motivation. 1l aspect h~d not bzen fully nutilized in the school,

AALYOIS OF TABLE 1. Q. 7

External f:t Exhibition

97% out of the total 300 studentis interviewed indicoted that they
had never visited nor purticipatcd in any Bxternal irt Exhibition,
Only 3 had the opportunity of visiting one or two Extcrnal 4rt
Exhibitions. The popularity Index was ~0.91 on the negutive cide.
This was considered very high (Sce Toble 1 (d) Q. 7). Out of the 112
students interviewed - forms one and two - 108 (96.4%) hud never visited
nor participated in any Bxternal Art Bxhibition, 4 (3.6%) hed visited
such exhibitions, the Popul :rity Index -0,93 is considered very high
on the neg-tive side (See Table 1 (b) Q.7). For forns three, four »nd
five out of 188 respondents, 5 (2.77) incdicated th t they had visited
such exhibitions 183 (97.37) indicrted that 'hey hed never. The

Popularity Index -0.95 is considered very high on the negriive side
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(8ee Table 1 (e) Q.7). Therc is very insignificant difference between
«0.93 and -0.95 Populerity Indices forms one snd two; rnd forms three,
four =nd five respectively. (Jee also T-ble 1 (a) 2. 7)

fnelysis of the data shoved thei studentd experiences in Art
hezd been limited to their school, most of them were immorsnt of vwhat
obtained in other pleoces. Their Art horizon had been limited.

ANALYSIS OF T/BLE 1, Q. &

Perents' Attitude to irt

Out of the 300 student respondents, 273 (91.0%) indicated that
their parents had never blamed thew Tor spending psrt of their
pocket-money on the purch:se of /rt mteriols, In forms one and two, out
of the 112 students interviewed, 97 (06,.65) indicated thet their parents
showed no attitude which could mike them rejeet Art while 15 (13.4%)
indicated that their perents queried them one time or ancther for spending
part of their pocket-moner on Art ioteriile (See Trble 1 (b) Q. 8). The
Popularity Index+0.73 on the positive side is considered very high.
Agein, out of the 18f sgtudents in {ferns three, four ond five interviewed,
176 (93.6/() indicsted thut their parents had never shown cny ettitude
derog: tory to the course of 4rt, 12 (6.4%) vere not in support. The
Popularity Index +0.82 r-ted high on the positive side (See Todble 1 {c)
Q. 8). It could he inferred, herefore, thst perents showed no significant
non-petronizing attiiude to influence students poor responses to irt.
The guidance counsellor =1so confirmed thet parenta had never written
to oppose asny studeni who indicated thet he woul: liks to offer Art

as a subject,
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ANALYSIC OF #/BLE 1, Q, 9
Local Crafts
89.% of the 112 forms one and two students interviewed

welcome the idec that local Crafis should be inaluded in Art progrimme
for the whole school; 12 (10.7%) rejected Lhe idea, “he Popularity
Index was +0.79 on the posilivc side. In forms three, four and five,
out of 188 students interviewed, 175 (93.1%) supoorted the idea of
introducing local crafts vhile 13 (6.%°) rejected $he idea, the Popul rity
Index +0,86 rated very high on ihe positive side (Sce Tuble 1 (e) Q. 9).
On the whole, out of 300 students, 275 (91.7%) supportrd the idea while
25 (8.%) rejected it. The Populirity Index +0.83, ruted very hish on
the pozitive side (See Toble 1 (d) Q. 9). For comparctive indices gee
T ble 1 (a) Q. 9. It could re-sonsbly bc inferred th. t stidents were
in full support of locezl er:fis being introducrd into the =chool /it
programme. During interview mony of the students indiceted that they

would like Lo experience loczl crafts.

ANALYSIS OF T:BLE 1, Q. 10

Students' Participation in Co-Curricular Cultural Activities

Out of the 112 students forms one rnd two, 33 (33.9.) indiceted
that they had participnted in cultural activities i.e, ,treditional
dences, music, story-telling, costumes, drama ete. organiged by
Cultural Society, & voluntory organization in the ochool, vhich was oul
to promote some of the Nigeri-n cuwltwral heritcge., T4 (66.1%)
students indicated that they we®e not interested :nd could not be
bothered. The Populurity Index was thus -0.32 on Lhe negotive side
(See Table 1 (b) Q. 10). In forms three, four ~nd five, out of 188
respondents 169 (89.9%) indicated thot they were not interested, only

19 (10.1%) indicated thot they hod participated in such cultural



i 68
activities., The Pepulority Index ~0.80 was very high on the negative
side, The junior classes shoved nore irlorcst vihich uvouonlly decreased
as they proceed to higher closases. On Llhe vhole,it could be inferred

that most of the youngsteors in ithe school had 1little o no interest

in their culture becuuse this was inferred from the negotive responses.

The Culiursl Society is o students' orgemizetion in fiyelore
Comprehensive High School vhich gets out to nromeic some of the Nigerion
Cultural Heritage,and to stimulate astudents inlerest in their culture,
Sowe of the zetivitics of the soclety inelvde, itraditional dences,
mugsic. dramn, ddAplaying costumcs, portraying cus.orms, religious corew
monies eve. The scciety also intends that menbera should be educnted
to value their culture., The =zociety aloe arronge for the »practice
snd exhibition of local craits,

The currint Syt Bducation syllabus in Comprehensgive School
Aiyeloro was cempletely devoid of Joecsl crfis, Therefore, the society
was partially providing what vas mi.ocing in syt Bducation programme,

Interview with Mr, Durcjaiye, in exponent of Yorubs culbture, a
playwright, a senior ieacher - Yorubs subject énd vho happened to
be the chief organizer of the Culturanl Society remerked thet the society
had been wery popular <ith giudents in forme one end two while the
students in forws three, four and five were no more showing spontapeous
interest as shown in the ivo preceeding lormy. Interview ad records
revecled that the society waxed a gramophone record of traditional nusic
which wue successfully lunched on the 31st of July, 1970. The schocl's
Principal commcnted that the society had brought ihe school horcur by

winning some trophies during externul cowpetitions at both local and
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state levels., He aloo cxpressed thei he intended to invite local
artistes 10 encourage students to velue the culture of their pcople
throush direct involveuents., This renuik rade by the Principal also
supported the ides of involving the local crafismen in the school /rt

Eduvcation programmc,

ffering Fine Airt - School Certificate Examination
Analyuis of the West African Examination School Certificate
results of Comprehensive [ligh School /iivetoro from 1967 to 1975,

(table 2, P. 70) showed th-t very few candidates hsd oilfered Fine Art,
Out of the total of 1231 cmandidntes who sat for School Certificate Examie

nations during the period, only 66 cmdidates (5.36%) o fered Fine /rt.
The highest percentsage of candidntes who o 'fered art in a vear was recorded
in 1967 when out of 26 c:ndidates 3% of them (11.54%) offered Fine ..rt.

The lowest percentcge, s0 f-r, wrs reco:ded in 1970 uhen out of 149
candidates only 2 condidates (1.3%4) offered Fine Art,

From 1967 to 1970, there w:ou steady decline in the percentage
of candidates who offered ¥ ine /rt at the School Certificate level.
11.54% in 1967 dropped to 8.9% in 1968, to 5,7% in 1969 end to 1.34%
in 1970, This downward movement could bec attributed to the declining
interest of students in the subject (Sce also Table 1 (b) & (c) Q@ . 2).
During that period there was only one Art teacher, as such, in the whole
school and he could not effectively cope with the l-rge number of
students in forms one to {ive. In 1971, ihe percentuge rose from
1.34% to 5.07, this wes when the second art teacher was employed.
In 1972 ,the risc in the percentage was negligible, there was an increcase

of 0.01% over that of the previous year. In 1973 t{here has been gradual
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T/BLE 2

OFFERING OF FINE ART IN 1967 - 1975

SCHOOL CERTIFICLTE EXANS.
C.H.5. AIYETORO

A R ‘
g’r

S

I
T0TAL NO. OF ‘ %

-
1968
1969
0

| 1971
' 1972

i 1975+
1974*

e o el et —a——

1 i
CANDID/TES. ! 26§ 112, 157 149{ 138 118 1717 M6 | 214} 1231
% PR = . i--.--._.-._n o e
NO. OF CANDIDATES | ! |
WHO OFFERED ‘RT | 3] 10! 9 2 7 6 6 8 15 66
— i— -
PERCENT AGE ] 11,5418.93 1) 5.73] 1.34 | 5.07 | 5.08 | 3.51{ 5.48 } 7.01] 5.36

* WABC EXjM, HELD IN JUNE OTHERS VERE HELD IN DrCENBER,

GRAPHIC REPRESENTATION-TARLE 2.

PERCENTAGES

nDGEACGED

canciis
70 T 1971 1972 1973 1974 1975

968 " 1969

Scale lem.=1%
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upward movement which indicates thuot the pergentages of candidates
offering Pine Art are stend.ly increasing. (See Pigure 1). It could
be inferred btuut the percentige will conlinue to increuace as Fime Art

result® beconc more encouraging (See 1.ble 3, 1975).

TABLE 3
STUDENTS' PERFORMANCE IN YINE ART BX/MINATIONS
1967 - 1975
e e I
- DISTINCTION CREDIT P4SS  |FMIL
o p——— - - --—|--— e e g— —— el e e e - e e ——
1 2 3 4 5 6 7 8 9
e ' i :
1957 § 1 = « law b= 18 % = 3§ = 1=
]
1968 10 - - - - 1 1 i 1 7 1 =
1969 9 - - 1 - - 2 4 i} 3
1970 2 = - - & = % = s 1 2
1971 T - - - - i1 4 1 (O .
1972 6 - - - - - 2 3 - 1
197%% 6 - .. o - ; & 2 2 2 I
1974% 8 v - 1 & - 1 2 2 2
1 i
1975 {15 5 - 3 2 2 2 1 - ! -
i
- “—--"--- hensenlie s oo d --l——+— —— -
TOT:L 66 5 y - r—.s 2 € 14 15 13 | 6
PERCINTAGE | 100 l 7.581— _17.58 l3.03 9.09]21.21{22,72119.70|9.09

* JUNE W..A.S.C. EX/MINATION.



T/BIE 4.

GENER/L /[C/DEMIC LBILITY OF FIN. /RT

STUDENTS 1967 - 1975

- - -

NOTE: D/TA BLSED ON RELE/SED RESULTS.

+ *
D
AR
Tl Pt | S
L 2 4 4 5 6 3 20 18 14 76
¢ !
g Tl = Vol « ] =] «f = = | = -
Cc 0] Q 0 0 @) 0 0 0 0 0
L 6 10 24 23 21 29 29 18 27 187
eoe1r [B| - | 3| - | - | -] -} - {- 3
ct of3 | of ol of o o o] o | 1.60
I 9 43 55 | 58 67 35 46 39 89 439
GRADE III] B 5 4 1 6 1 3 - 9 30

C | 11.1§11.62]7.55}1.72 ;18,96 | 2.86 | 6,52 0 0.1 | 6.83

1 - ) = 31 31 21 34 42 62 222

G.C.E, ' 1 - - 1 1 3 - 4 6 16
c | 100 0 0 13.26}3.26 p4.29 0 9.5219.68 | 7.21
A 3] 53 75 24 13 26 54 11 22 266
FAL B 1 s 5 - - 2 3 4 - 17
|
Seinel

¥ = JUNE W.A.5.C. EXAMIN/TION
A = T0T.L NUMBER OF STUDINTS IN GR/DE
B = FINE fRT STUDINTS IN GR/DE
C = PERCEIT.GE OF FINE ART STUDENTS 1IN GRDE



GENERAL OFFERING COF 3UBJECTS IN ORDER OF

TABLE 5.

FREFERENCE 3 RAKDOM SELECTION.

1968 | 1972 |1 1968 § 1972 | 1 AVERAGE
sossmcns | 26| o fase b faors | o
1, ENGLISH LANGUAGE 112 18] 214 | 100 100 | 100 100
2, MATHEMATIOST 112 | 18] 214 1 100 100 | 100 100
3, ECONOMICS w 96 | 185 » 61.36| 86.45 | 83.90
4. CHENMISTRY 9| 92| 186 | 83.93{ 77.%| 86.97) 82.94
5. GBOGR/PHY s8 | 118 | 176 151.79 | 100 | 82.24 | 78.01
6. BIOLOGY ot 731 187 |83.93 | 61.86] 87.38 | 77.72

AGRICULTURAL SCIENCE 54 1 531 97 | 48.21 | 44.91] 45.33 ] 46.15
8. PHYSICS a1 641 101 §36.60 | 54.24} 47.20} 4s6.01
9. YORUBL 69] 48| 63 |61.60 ) 40.68} 31,78 | 44.68
10. ENCLISH OR/L 461 86| 42 |41.87{ 72.88] 19.27 ) 44.67
11. FNGLISH LITER/TURE 371 19| 48 {33.04 | 16.1 | 22.43| 23.85
12. ADDITIONAL MATHEMATICS 27 26 35 | 24,19 | 22,20 16.36 21.61
13, COMBERCE 341 26! 26 }30.36 | 22.03| 12,15 | 21.51
14, ACCOUNTS 25| 26} 26 |20.54 | 22.03] 12,15 18.24
15. HISTORY 8] - 32 1 33,93 - }14.95] 16.29
16. APPLIED ELECTRONICS el 19| 29| = 16,1 | 13.55 | 14.82
17. AUTO MECHANICS * 25 * * 11.68 11.68
18, BASIC ELECTRONICS «| 19 4 * 16.1 | 1.87 8,98
19. SHORTHAND 10] 10 B.93 | s.47] + '8.7
20. TYPING 10 10 8 | 8.95| 8.47} 3.74 7.04
21. FINE iR 10 6| 15| 8.95| s.08] 7.2 7.0
22, TECHNICAL DRAWING 9 6 7| 8.04 | s5.08] 3.27 5.45
23, COOKERY 3 -1 27| 2.68 - | 22.62 5.1
24, FRENCH 9 5 4 | 8.08 | 4.2¢4] 1.87 A7
25. METALWORK - 1l 26 - 0.85| 12.18 4.34
26. NEEDLEWORK 3 -] 12| 2.8 - 5.5 2.72
27. VOODWORK - - - - - - .

POSSIBLE CANDIDATES

PER SUBJECT 21 30| 53

+ CONMPULSORY SUBJECT

* NOT OFFERED BY THE SCHOOL AT THE NMATERIAL TIME
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ANLLYSIS OF TABLE 5

Despite the fact that admission to form one in Comprehensive
High School, Aiyetoro wos usually based on the results of Aptitude
Tests to select studentc on the basis of techmiculy vocational, sciences,
arts courses etc; the analysis of Table 5 shows th.ot only very few
students offer technical =nd vocationcl subjects. Apart from English
and Mathemetics which are commulsory for every candidate, all other
subjects, in theory, »re supposed to be of equal import-nce. As shown,
some subjects e.g.,Sciences, Economics, Geogrnphy were gencrously
offered by c ndidates. For the three yerrs 1968, 1972 md 1975 results
analysed, an average of 83.9% of totrl crndidntes o/ fered Economics as
one of their School Certific:te Bxamination subjects; 82.94) offered
Chemistry; 78.01: offercd Geogrsphy while only 7% offered Fine Art
within the same period. This could be the effect of subjects combihations
in the school (Sce Lppendix 2, p.134)

A glance through Table 5 indicated that in the order of prefercnce
of subjects, among 27 subjects Fine [rt rcoted 21st. This glaring
disparity in students' preferences nogates the selection cxercise through
Aptitude Tests. It is alec clear that, contrary to expectation, wocationcl
courses, which should attract students in Comprchensive School Aiyetoro
were not popular enough to justify fheir inclucion under the same
Adminigtration with the so called academic subjects.

With the exception of Agricultural Science which had an average
of 46,15 candidates, vocationnsl rnd technical pubjects ronge between
2.72% end 21.51% oversge (See Table 5 p. 73). For the yers 1968, 1972

md 1975 results, the possible cmdidates for esch option’l subject
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should be 32, 30 and 53 respectively. It is clear that most of the
vocational and techniecal subjects had very low percentoge of csndidates,
much lower thon the possible number of coendidatcs. Fine /rt had
candidates below the possible average for the three years snalysed.
This table 5 ~lso reflected the genercl negotive attitude of studente.
towards vocrtionsrl ond technical subjects. This -lso confirmed the
ides thot Thiwd year Terminal' the time for aclecting School
Certificnte subjeets vhich existed in the school had rdverse effoct

on the courscs - technical, business home economics snd Fine Art.



TABLE 6

TEICHING STAFF STATISTICS (JaN. 1975)

76

l 1 ]
g = | o
(<
DEP ARTMENT @ 5'5' - ; = %é 8 b cﬁ 3 & " E

= F:Li ::;! - Eg - o o3 $ ;;. E_' 9‘1

SR8 | s |5ERap [mp|ED)HEG

cel & | 2 !4 B\ B8 |EE gl |Re
SCIENCES 11 8 2 = & - 1 | 20.7%
TECHNICAL 9 & - & 7 2 - | 16.98
LANGUAGES 8 7 1 - - 2 - |15
SOCTAL STUDY gt 6 1 1 - - « 1152
MATHEMATICS 6% 5 - - » - - 9.43
BUSINESS 4 2 1 1 - = - 7.55
FINE ART 2 - 1 1 - - - 3,77
HOME ECONOMICS 2% 1 - 1 " - - 3,77
TOTAL 53 31 6 5 7 2 2
PERCENTAGE 58,501 11.32 9,43 13.22 | 3.771 3.T7 100

*  INCLUDING THE PRINCIPAL

#* INCLUDING ONE VICE~-PRINCIPAL
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General Comments

Our enquiries have reveanled, among other things, the following
ganeral short-comings of Comprehensive Sccondary Education as related

to piyctoro: e i o

vy

i, Dcspite the foet that pdmissions to fhe school were wholly
bascd on Aptitude Tests for scleetion on the basis of technical,
vacationsl, commercial performonces etoi: Gontrexry to expectation,
very disappointingly fow gtudenta offered technical, vecational mnd
comercinal subjects as electived. This negnted the admigsion cxereise;

(See Boble 5, v, T3.

T

Y7 41, Most stulents in the school wewe buing exposed o plennad
.IA'rt.. Bduention for the first time in their lives., This has contributed
to students' poer responsce to Art. This memnt that some students
have hed their crentive power end interest cripplod from clementrry
achools; (Sec Badle 1, Q. 1, py 57)

iii. 49 indiceted in Chapter V ond in this prescnt chapher,
the current Art Bducation progroume, prepared by 2 body not connected,
in rmy way, with the school, is not diversificd enoush to cater for 211
varying intcrests, needs and aspirations of nll the students in the
school, Theory of Art has been completely left out, as such, the
progrome could not attract academically inclined students:

iv. Contrary to thc pre-conceived idea, pmrents have not shown
any attitude which could jeopardize the course of Ax+t Education in tho
schools {See Table 1, Q. 8), but tcochers of other gubjects none

patronizing attitude wns caused by their vague knowledge of Art. This ond

some other derogntory remarks from students' peer - groups largely contrivutoed

to the poor rcuponse ond negntive attitude shown to Art as a subject;
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v. Since Art was introduced into the school currigulp . in 1963,
it has never beon officially or wmofficinlly inspocted for epproisal
by the Ministry of Education. One ccu}@_conclude, therefore, that
the Ministry has not focused sny significant attention on Art ns a
valuable subject ~ hence the luko-warm attitude to #rt in clementary
schools; and | | |
o vi, ©One of the major gools of Art Education h~s not buen
proporly catcred for in the school: the Art Education programuc hag not
adequately reflected the cultuvre it should agerve since it has not
included ~ny local crafts i.c..coarving, pottery etc, This might contri-
bute to students growing uapothetic to mything trnditionnl, Students were
not cncour-ged e-rly enough to v-lue znd rcspect their culturc. Jg n
corellary to this is the observation thrt the school itself was existing
ag o world of ite own with its entire progrrmmes not involving the community.
It appeared thot the community lost intercst in the school becausc of the
abrogation of the policy of admitting students only from the locclity.
Only very few of the children from the leocnl community were sdmitted to
the achool, The school could have drawn more human ond material rescurces
from its imqediata locality for mesningful interactiona,

It was oﬁserved that since local crafts were not included in the
school Art programme, it wos not possible to moke use of the locrl
artists ond croftsmen who could hove been asscts to the school. The
locally available crafts matcrials were also not fully utilized,

vii. Observation has alseo revealed that Art o3 a gubject in
Conprehensive School Adyetore hns not nefe any significont impeaet on
the school as a whole. fpart from what werc exhibited in the frt Studio,

there were no othor visible evidences to show that Art 18 offored as o
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subjecct in the schocl. Thce assembly hall and other large wall surfaces
suitable for mursl paintings werc bare, The principal observed and

regrettably commentcd on this,

Fundg:

In Comprchensive High School iiyetoro, funds were controlled
by the Principal, Despite thc faet thot funds were h-ndled by the bursar,
the principal nllocated funds to cach department nccording to the number
of students who were cntered for cnd on the brsis of the funds necded for
preetical work ond capital expenditure. According to the principal,
Science, Home Economics, jgriculture, Technical Depattments, out of the
meagre funds provided, esjoyed lion-shnres., Finc Art Deps rtment h-s not
hzd its own boom, -s such, adequ-te consum~ble mrterinls snd non-consumedble
equipments could not be adequatcly provided. In some cases students provided
their own materizl ond these studenis were not plensed to spend part of
their pocket-moncy on Art motericls. They sonetines ended up by not
getting the needed materinlas for ~rt work.
Staffing:

In the school staffing hod boen generally poor. The heads of the
nine departments in Comprchensive High 8chool Aiyetoro eomplained of
the departments being under-staffed, Fine Art Department inclusive,
Despite the fact that the Fine Art Départment wos under-staffed, the two
Art teachers werc requepsted to tench English thereby m-king worse an
already bad situation. The irt teachers could not fully concentrate on
irt Bducotion ond they bad almost regretted being cnlled irt Teachers.
This nlso reflected rdversely on students' anttitu@es townrds irt ~nd

eventually on their responses to irt ns o subject. (See tcdle 6, p. 76,for

staff stetistics).



General Timetable:
In o large school like Comprehensive High School, liyetoro with

forma onc to five, each form uith five -~ros m-king 2 total of twenty-five
clrsses; 'nd where thirty-one different subjects were offered, the
problens of timet-ble were r-thir chronie. Therc were vell over fifty
teachers, each subject, each elass and ecch tercher hod to be adequotely
provided for on the general timetable,

In the past, the time-table wos usunlly prepared single - hondedly
by o teacher who 2lso had full teaching load, He would, during the
holidnys, prepare the timetable using the data provided on who might be
available to teach which subject, the number of periods nceded for ecch
class etc. He would preparc the genercl timctable based on the provided
data. Problens crose from different amgles: expected teachews might ndt
report for duty and the $eaching load allotbed to him would create
problens for the available teachers. In sone coses, teachers were
given two different classes during thc 8ssme period, sometimes, adequate
pericds wrc not provided for some clnsses; whercas, morc thon adequate
were provided for some othere. Usually, the first two terms of a
session were spent on readjustment of thc gencrcl timet~ble. Infact,
the problens were never complctely sokwed till the end of the session,

During the time of this investigotion, thc Heads of Dep~rtments
or their representctives formed the committee which prep-red the tine-
table before the beginning of the session. The committee, with the
raw data, as metioned bofore, met to prepare the general timetable.
Since almost every department was represented, some problems which might
arise later were presolved, Problems which arpse later were directed to

the heads of departments instead of one teacher,
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The problems of timctable threntened Pine .rt Department. Some
students who could have offered Fine /rt covld not because of their
timetable. Their subjcct combinations might net allow them favoursble
timeteble (Sec Lppendix 2 (B) p.135) (Subject Combination According
to Classes).

If Lrt Bducation in Comprehensive schcol is to rezlly perform
its desired rcles in a multiple-subject gystcn existing in the school
without being relcgated to the backg.ound; bvut insteed, promote
spontaneous interest =nd become popular with moet students, all the
forces identified eerlier gince, plegring its course mist be fully
controlled and faults promptly rectified, Thesc demond that all
possible asscis inherent in comprehensive school rnd its immediate
environment should be exploitod to the maximum sdveontage of Art Education
in the school, 1In the light of this, ve shell attempt, in Chapter V,
to appraise the currcnt Art Education curriculum ond progremme in Aiyetoro
and eventually suggest a more comprechensive .rt Education curriculum and
programme which, hopefully, will reflect the philosophy snd objectives
of the school as indicated ip Chapter II, mud vhich will place Art
Education in its rroper place - Indispensnable subject in the school

curricula,



CHiytar 7

ART BDUCLTIMN CURRICULU.: 1iu 110GRaAITLS I
CQIPFH.Z'3IVS IIGH  SG'CCL AIYSTCRO

Theoretical Rationale {or Curciculun scevelopnent:

Curriculun wvill be derined Tor tie purpoue of this rescarch as sinply
the course of study plamned for the learner to aake hin discover hine
sclf, identify hinself with his cnviromnent and nieke hin develop fully
his nental, physical, nornl =nd oulturrl abilities to suit his society.

The Figeri.n Jducational Researcl Council identifies three basic
charecteristics of a worlkable currieulun thuss

i. It tust have definite and dynacic objectives based on the

value of the society "nd the ncel of the child as a citizen
and a skilled individunl;

ii., it nust be flexible and nust provide for the srowth that is
essential in order to ncet the steved or inplied objectives;
and

iii. it nust have built into the process of constunt evaluation
to¢ deternine the oxtent to vhici: the cducaticnal process is
neeting the ponls ne steted in tems of end products (Adaralegbe,
@dey 0Ps ¢ikay Pe 79)e
Curriculun developnent is considercc Lo be continuously revolving
in a circular foru wiidcn neans it neitiier nas a bDoginning nor an ende
E7aluation, therefore, should be continucus tlaoush all the processes
to discover both the strong ond the weak noints of objectives, contents,
learnin; cxporiences, instructional sirateries, teachers' effcctiveness,
students! responses, workin~z nrocesses and ond products.
‘e should no- eranine these llcorctical requirenents of curriculun
developnent in nere detail with speeial reference to the conditions

obtaining in our arce of focus ~ the Conprchensive High School Aiyetoro,



1. National Aspiration

Metional aspiration is regarded 2s ong of the major tools in cny
curriculun devoelopnent.

It cammot be over-emphasized that Nigerian educators arc scriously
criticising our general educational system. Our politicians, businessuon,
technicians, researchers, and indeed, tho gonerality of tihe public arc
dissatisficed vith the educational system as it is. They cxpross the
view that Nizcrian cducation should refleat Nigeria's cultural heritage;
should serve Nigerian needs (thercby helping to achiceve the five national
objoctives onumerated in Chapter X1 ). Fafunva has observed tiiat, "the
present cducational systen, instoad of developing positive valucs in the
socicty in vidch the African child lives tonds to alienate vin {rom his
cultural cnvironment; ees the system educates the child out of hic environ-
nent, "(Pafumra, op. ¢it., p. 194)

Nigeria as a mation has therefore been trying to revicw old and
identify now goalds for ecducation at all levels. As briefly nentioned in
Chaptor 'IE , the National Curriculun Conference of 1969 vwhich brought
togother a cross-section of Nigerian socicties, was able to provide sone
useful guide~lincs on vhich Nigerian educational programmes could be
operated. The menbers suwbmitted sixty five recommendations, the gajority
of which arc yot to be iwplementcd. The recommendations cover most aspccts
of Nigorian gducation and serve as the guide-lines on which Cﬁrriuulm
Seninars and .orkeshops arc developing curricula for different subjects =
includéng Art Jducation = and for differont levels of cducation, particularly

primary, sccondary and tocacher training (Universal Primary Lducation =

U.Pe. Progranne)e
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These Curriculum "cninars arc sponsored through the Nigeria Educctional
Rescarch C-uncil. They 2lso identified the purposcs vhich cducation in
Nigeria should serve. Adaralegbe, cd., (1972) reports that Sducction in

Nigeoria should scrve to:

i. help the child to realize hinsclfs

ii. help the child to relate to others in an atnospherc of nutual
understanding;

jii, promotc sclf and national cconomic efficicney;
iv. pronote effcctive citizenship through civie responsibility;

v. facilitate national consciousncss in the arca of national unity
and survival;

vi. promotc social and political avakening; and

vii. create sciontific and technological avarcness.

Furthicmore, the former ‘estorn Statc Govennment proposes that cducation
should be a policy instrusent for ccononic and social developucnts
This Governuent further stipulatus that, "3ccondary education should there-
fore be vic.ed, at this stage of our developnent as an investnent vhich,
vhilst fulfilling othor purposcs, will cquip its products for a happier,
nore uscful lifc." (ibide, p. 46) The Jestern State Governnent hed in
mind that the products of sccondary school should be well couipped to be
gainfully cnployed, productive and also fit well into the socicty, 1t
inmplics, education which will rcduce alienation to the barcst nininum and
fulfil . the three broad goals of goneral cducation vhich are:

i. To promote personal fulfillnent;
ii, to transnit the cultural heritage; and
ijii, to improve the social order (Suleiman, op. cit., pp. 113=11L4).

All other objcctlves are based on the three basic general cducational goals
listed above, These three goals are intervoven and could be aclicved

concurrently,

1'ifoatem State Dovelopnent Plan 1970 -« 74 Ministry of Jcononic
Planning and Recconstruction, Ibadan, .Jestorn Statoe
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Migoria is currently making considorable efforts to achiove tho goals
of goneral cducation; all Nigorian governments give priority to tho
cucation of tho nasscs as a natter of policy -~ thus allocating the liome
share of their budgot®-: to cducation, COnsidor;ng thesc conceted offorts
boing mado b Miperian governoents to overhawl our cducational systen so as
to cater for our various nccds: neonomic and culturcl dovelopment ,pOlitical
stability, the cgalitarian conoept of society, national unity and ncathetie
valucss fherefore, these should be regarded as some of Nigeria's priorities.

Aldnycni has romarked that fostering of the spirit of nationcl unity
and recongtruction sheould be first on the list of Migoria's priorities.

He mdded thet oducation is the nmost poverful foree that can foster this
scnse of nationhood and broaden people's undorsfanding of hov the diverse
ethnic and culturzl clements in the country ¢ould bo united, thereby
respeoeting the traditions and contributions of all the others (Lldnyond,
in Adaralogbe, cdey ope Cite, pe 117)e

Any art dducation currdculun which docs not take inte consideration
the national aspirotion which nust reflect national objectives, and which
form the basis of educetitnalphilosemy of conprehonsive cducstion, ig
bound to be irrclevant.

It is thorefore neccessary to appraise the Art Dducation progrannc
to determine its capabilities for achieving the desired goals of Art

BEducations The variablos to be appraised are:

* the contents set to achieve the goalsy

* nethods uscd @@ vechicles to convey the instructional nmaterials to
the lonrners;

¥ the strength of Art teaching staff anpd role-performance of both
staff’ and students;

* the nethods of evaluetion to discoveor relative achiovencont;. and .
* all other relevant aspects of the whole curriculun that ara
necessary for appraisal.
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On the strongth of appraisal, a fousible necns of developing ‘rt ‘ducation
curriculun and progrenne for Conprehensive High Gchoel Ajyetero will be
sugposted.
e 1live in a continuously caanging sodety in which no knosledge

is constantly boing discovered and in vhich old knaoiledge is bein, ro-
exanined (oudrqy aad Howard Wichells, 1972, p. 15). This chuny ing kituation
denands thiet curriculun planner nust keep abreast of changes taking »lace
to keep the curriculun current and funotiapdd. This roquired tiorow;n
understanding of the socicty. Cn this Bent and Kroncnberg oxpress thus:

Curyiculu: planning or developnent ipplics that

curricula should be continuously planncd and

develoned for each pupils, This cannot be done

unless the secondary school is constantly develop-

ing courses of study to kecep abreast of cultural
C.a].n{‘;b‘a (opt cit., De 250).

2e Diapgnosis of Cultural Concepts for Art Sducation Curriculun
Doveloprient
A Curriculun planner diligontly and critically exanines anl analysces

the society and the existing curriculun. He also considers the nceds of

a given socicty as the basic foundotion for neaningful Art Dducation
curriculun, Any Art Education curriculun vhich bears no rel-rtionship to
the culturc it is supposed to serve, and vihich does not reflect tho culturl
needs ¢f the society is to be consideored inpotent becawse it loiwves out onc
of* the major goals of . /rt Lducation i.c.,"dvarencss of Artistic

Heritagd'. i./02 expresses that, for any curriculuu to be neeningful and
purposeiul, it nust be child and sodety oriented (Now Nigeric, 16th Jane

1976, pe 7,0018. 1 & 2).

zl‘lrs. (Dr.) :wie, Western State Cornissioner for sducation, now
Connissioncr for ducation, Oyo Statc.
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The luovledge of the culturcl Luckgrownd of the learper helpo -curriculm
planncr in sclecting objectives and instructionzl naterials for the
cgurriculun. Thesc objectives and instructional naterials should bo
consistont with the cultural set-up and needs of the society. "art
courses arc to be sclected fron Lroad=based thenes appropriate for indivie
dwal conuunity or group. Suleinan, op. cite., pe 167} The curriculun
planncr should be conversant with the norms and beliefs of the socicty, as
thees - night atfcet Lrt Bducation objectives and curriculun contonts.
Suleinan points out hov in islamic socicty, if a praclice is forbicden, it
could beeone a taboo; and again, hovsunevthorizeddisplay of cortain objects
connected ith certain rituals are not favourcd in sone sopicties, In
Aiyctoro toin, by tradition, tionen argc not allowed to sec "Crd' or any
artifacts connoeted tith it. ZLrt Sducation Curriculun planner should
avoid the inclusion, in the curriculum, such topies that are ininical to
the culture it serves. “iles, {op. cit., p. 23) comnents that docision
concerning the sccondary school Art Zducation curriculum objectivers and
contents are partly deternined by the value of the society in vhich tho
school exists and also by the quality of living in the connunity.

3. Diagnosing the Nature of the Learner

Usually, ot the centre of neaningful curriculus is the lo.orner. nrt
wsducation curriculw: planner considers the learners in planning o vorkable
curriculuns He needs to understand the nature of the learner, particularly
adolescent in tho secondary school. He requires the knovledge of ehild
psychology so that he can fully understand loarner’& bghaviours as influcnced
by his nccds, cnviromment, physical and uental developucnts and other
natural phenoncna vhich influence learner's behaviourse It is clear that
no single Art Jducation Curriculun can setisfy all the necds of tho lozrner

iece, physical, social and integrative nceds (Tyler, 1973, pe 7)o



The curriculun planner should identify learner!s nceds which could
Justifiably be satisfied through 4rt Bducation curriculume lic should also
ldentify the varying neods of the learners in comprehensige schoul,

Baviroments bring about varying differences in tho learnerst
behaviours i.c., reactions, responscs, cnotions ete., which sre saie of
the concepts vhicih affoet Art Jdueation, Vacheriack and Rensay, {1969,

Pe 9) on students' cavironnents have saids
Childron the world over have nuch in comoon,
Before they are influenced by their partie
cular cnvironnenty, thay react alike to
various stimuali, natursl or artificial, Thay
laugh, they cry, they delight in sceing and
noving colourful objecta; and they respond %o
sympathetic volces.

Curriculun specialists enphasize that curriculun plannor, in devoloping
Art Bdueation curriculuwi, shouldd consider individual differences. Axt
Bducation curriculun in comprehensive school should boe diversificd onough
to cater for all levels of varying interests and agpirations of the students
in the school, UStudents newed Art Education curriculun which providos
maxiauwy dpportunitics for then to fully participate in variety of art
axperionces both thoory and practice., "“Younpstor who excels in clay
panpiputation ney respond less onthusiasticelly to drawinge Tho child vac
confidently tackles brush and paint nay need morc guidsnece in throce
dinensional constructions. ({ibid., p. 10)

Other variables which give risc to concepts which affect Lrt
Bducation curriculungin addition to stating objectives,sclecting contents,
instructional nethods and materials and ncthods of cvaluation, . lden
curriculun planner wpust consider are: funds, adrministration, parcnts,

public cpiniong ete,
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As pointed out esrlier since, Art Education 18 one of the electives
subjects in comvrehensive school, all students ere exposed to it. As
gach, its curriculum should be planned to answer question posed to
curriculum planner: "What can your subject contribute to the layman, the
garden variety of eitizen?" (Tyler, op. cit., p. 26)
Once the curriculum planner has disgnosed the niture of the lesrmer

:nd the purposes the curriculum is to scrve, the nexi task is To procecd
with developing curriculum which will serve ithe purposes for which it is

meant,

4. Stating the Objectives

As discusced earlier on in thic thesis, the philosophy of education

put forward by Comprehensive High School Aiyetoro will determine whoat the

objectives of Art Education curriculum for thz Scheol should reflect, how

to achieve them cnd the methods for their evaluetion, Tyler, on stated
objectives, remariks that educational objectivesotnted become the criteria
by which moterinls are selected, contents ovtlined, instruction~l procedures
are developed, evsluations :re prepared cnd tust z11 aspecte of educational

progremmes pre mens to accomplish besic educsiionsl purposes (ipid., P- 3

The objectives of Art Education could be ztoted to reflect two types
of courses:

i. Generel Art Bducation for all the pupile in the secondary
school; and

ii. more specific Art Education for those displaying special
talents (Bent and Kronenberg, op. c¢it,, pp. 311 - 12).

iny Art Educetion objective selected should be attainable. Highly genernl-
ized Art Education objectives cre usually not easily achievable, The
noture of comprehcnsive school coupled with {he philosophy of the school

serve a8 some of the bases on which objeciives are selected.

—
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Bxperience shows that an Art Education curriculum is not effective if
so much is attempted that so little is achieved, It is essential, there~
fore, to select a number of objectives that can reasonably be achieved
within available time. Objectives should be meaningful; vagvely stated
objectives confuse both the teacher as well ag the learners.

Behavioural Objective i3 the current way of =ztating educational

cbjectives. Researchers are s{ill experimenting on the effective use of
"behavioural object.¥ea". Developed nations i.e., Americ:, Britain ete.

are developing educational programmes based on atating objectives te reflect
3

desired changes in learmers' behavicurs. Nigerie” also stresses stating

educational gogls in form of *behavioural objectives!.

Behavioural objectives (or if you wish instructional cbjectives)
ghould provide the busic foundation for auy wmd all course work.
Objectives shovid tell the student where he is going, vhat he will
be doing on the way, how he will knoW when he has errived, and how
he will he evaluated. The consensus smong educators seem to be,
'If you don't knmow where you are going, how will you know when you
have arrived?' ONObjectives will clarify this for both the instruc-
. tor md the student (Brumner,% 1973, p.1). . _ .,

Brunner alsc expresses that behavioural objective in the teaching and
learning stages should perform three main functions: ~ ©

i, Guide the instructor in planning his ingtruction, so a8 to
achieve the go=zl;

ii, guide student learmning toward the goal; and .. . .. ..
iii. provide a criterion for evaluating student achievement of

goal (ibid., p. 5).

o L

3'1‘}:115 evidence is contained in the General Information, Programme
Booklet which served as guideline during the Seminar on U.P.E. Teacher's
Education Material Production Project (Writing Workshop) N.E.R.C. 6th -
25th Jan., 1975. See page 11 of the Booklet on how to state Behavioural
Objectives,

4Waame D. Brumner: "Behavioral Objoctives Ctudy Gnide", Material
developed in cooperation with the Instructional Media Research Unit,
Librarica and fiudio-Visual Centre, Purdue University: under the sponsor—
ghip of the Exxon Education Fowndafi on, Purdue Research Fowmdation, 1973.
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Lxonple of stating Behoviourcl Cbjeetive in Art sducation in vhich skill
is to to be evaluated.

Unit: Pottary-llaking, Using Different licthods.

Objective: To develop stutent's skill by uin.[; different nethods of
naking pots. 4t the end of the course (unit), stulent. should be able te
apply one of the aethods of naking pots (coiling, slabbing pinching,
throwing, casting ctc)e

Once the /rt @ducation curriculun planner and art teacher understand
the najor characteristics and principles of stating behavioural objectives,
the job is half done. Houever, nuch rescarch is still needed in /rxt
Bducation curriculun to state cbjectives behaviourally particularly when
tho criteria for its evaluation are still very controversial., Concrete
agreenent on stzndard nethods of art evaluation has not been reached, ,
\udrgy and Horard Nicholls observe th .t sone critics reject the whole idea
of .objectivens in eertoih 2red of the curriculun, Both of then agreec that
it is very difficult to cxpress objectives in behavioural terns in the arts
and hunanitics. They later cwment tuat "this is no reason for not trying."
(ope cite’y ppe 34=35) /rt Lducstors should not wait .ntil psyehologists
develop this further before ve aet by vay of ,researching into the usc of
behavioural objectives in .ot .ducation, '

Domains of Cbjectives: Curriculun specialists categorize cducational
objectives into three nain Jonains thus:

Cognitive vhich rcfers to knowledges In Art Nducation this could be
in Jxt History, Art Approciation and other Art Theories which deal with
knowledge.-

Affective refers to value, This domain is regarded in Art Lducation

as the nost controversial area = evaluation of wvhich art educsbers-are.yet

to agrees There is no standard or value judgenent. It is personale.
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Psycho-notor refers to skjll; ;Thcrc are some topies in Art Education
that casily lend themselves to tho dovelopment of skills o.7. crafts.

Herevar, objectivca should ba évaludtéd from time to time to determine
if they are attaimable, foasible and tc dlscover if they contributc effecw
tively to the attzinment of the goneral goals of Art Rducation, “Then
cbjectives are discovered to be unattainable, soncthing s wreng sone=
sbere in the curriculun process., The cause should be detectod and pronptly
elininated. |

S How To Seleet Contents

Contents are sclected on the basis of objoctives based on the goals
of rt Dducation (Sce p. 91 ). Or stated in ancther forn, irt Bducation
curriculun contents should bring about the realization of Art Jducation
goals stated in foma of objectivos, The contents siould be such that
deskred changes in students' zesthetic reactions are attainablo; the
contents should ello.; for different approaches in attaining the sane
ohjﬁétivm' andl that the sanc contontg will usually bring about severel
desired outcone in the learnors (fylor, 1973). In addition to neeting
stated objectives Audrey and Feovard Nicholls suggest that the contents of
curriculun (Art Bducation curriculun) should be selcoted using four |
criteria which are:

i. @riterion of validity;
ii, criterion of significance;
iii. criterion of interest; and

iv. criterion of learnability (op. cit., pp. 51«55).
These four eriteria ara valid for selecting neaningful Art Education
curriculum contents,

Furthernore, the contents selected should be such that would encourage
the students to do oxtensive work Loth in depth and in breadth in their

various art courses experinenting writh all possible available art nedia

0sg+yDopth and Breadth in the use of clay « Pottery Making:
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He had no felt need for firt Bducations (The art toncher should be
prepared to acquaint the students with the needsfor 'yt Tduenstion).
Bent 2nd Kronenberg express:

«++ youth are not aliays likely to be interested

in those things considercd deairable for then (as

such) ... individual fecchers engaged in guiding

the learning setivities of 2 proup of pupils

seleet the majority of the subjeet natter nnd do

50 wi.th the cooperation of the pupils {op. ¢it.,
P‘ 253)0

In situations vhere students are rot likely to shoy interest or have
felt needs, the curriculun planner should select contonts with the co-

operation of the students.

4yt ducation Curriculun Davelopuent in

Couprehensive High School
Ayetoro,

Le The Currant Curricu];gli:

The Art Bducation Syllabus (Curriculun) currently in use in the
school {Seehppendix 3A ) vas propared Uy a coundttee of the Western State
Art and Grafta Teachers' Asgocintion uging the West African Couneil Lt
Syllabus as a nodel, This nove waa necossitated beentuse, at that tine,
there was no wniforn art syllabus in the statc. DBach secondary school
offering Winoe 4irt prepored, on its am, vhat it felt could lend ta the
achicvenent of the “est ‘frican Exaninition Council roquirenents in art
exardipation; and these schools later received coples of the syllabus
prepared by the counittee.

Considerdng how the syllabus vas prepared, it vas not possible for
it to fully reflect the phileosophy of comprehensive schocl which is to
cater for every level of studentd abilifies a3 well as their aesthetie

and cultural needs,



96

These defgcts ;mve been browht cbout (ainly becnuse the art teachers
who prepared the syllabus vere 21l froo traditional secondary schools
and none of thou had nuch experience or knouledge of the situation in
conprehensive education. These defects have been thoroughly cnalysed

and what follows is a neth~dical atteupt to rectifly then,

Be Nou Proposals for Art Zducction Curriculus

Appraisal of the currcnt rt Jducation curriculun already discussed
revealed that there is an urgent need for planning = nore conprehensive
Art Bducation curriculun and progranne which w7ill cater for the art
educational needs of the students, the sockety and the nation as a whole,

1. Art Bduecction as a Service Discipline:

Art Bduecation in any school could be a service discipline to other subjects,
perticularly in conprehensive schoel vhere nany other subjects are offered.
I¥.could serve the schocl co-curricular activities, i.e..drue, sceneries,
sign-uriting and labelling, charts for teaching aids, 21l aroas wvhere Art
dducation are highly in denoend, .rt Zducation also is a diseipline in

its own right and it descrves respect accorled ether subjects and it
requires, like any other subject, vell planned curriculun and prograrme

to justify its place in any educntional institution, Wechowiak and

Ransay connent that:

e+« ¥he art progran or curriculun should not

be diluted and enusculated until it hos no core,
no substance and no integrity of its own. Vhen
the art period is given too little tine in the
total school progran, when it plays second fiddle
to every other subject in the classroon, and wvhen
it is bogged doun in continuous demand for posters,
sign, charts, stage decoration, teble favors, and
factually doninated dioranas, it is no longer valid
and neaningful art progran, It is senseless to
Justify its inclusion in the schocl curriculun on
this basis (ops cite, pPe5)e



As earlier nentioned in tikis thesis, there are thirty other
different subjects available in Conprehensive High School Adyetoro. To
correlate rt Bducation ecurriculun with these other subjects would doubt-
lessly lead to the curriculw: becoudng inpotent and could subsequently
lead to the total eclipse of ..rt dducation in the school. Since this is

not our intention, it is sug ested therefore, tt though nutual relation=
ship of art with other subjects could develop spontaneously, it should not
be consciously planned. ..t Dresent, Lrt _Zducation in uiyetoro has not
been adequately handled to generate and sustain students' interest and
achieve the desired puals. LIt will serve our purpose, at least for the
tine being, to conecentrate nainly on the proper handling of Art ZSducation
to justify its existence anong the other school subjects, Subnergence of
Art Sducation in the attenpt to correlate its curriculw: with other subjects
is unjustifiable. Such conscious correlation should, as nuch as possible,
be avoided., “'achowiak and Ransay, on correlation of Art Dducation curri-
culun with other subject sounded a note of warning to art teachers vhen
thay renarkoed:

eses another distinct handicap to & qualitative

art prograrme is the continued enphasis on

nispuided correlation practices vhere teachers

use art to nake other school subjects nore

falatnble and in the proceas often kill the

student's) love for art (ibid., p. 5, word in
parenthesis is 1ino),

The nutual relationship vhiech suould exist between Art gducation and other
subjects in the schocl should be puided as such, and shopld be the type
that will serve tobubtress thg knowledse acquired during Art sducation
lesson; not the type which will nake art Jducation a worthless subject in

the school,



2, Curriculu: Contents for Years I and 11~

The contents of Art Zducation curriculun in conprehensive school,
Tor the first two years, arz as shown in Fig, &p,lﬁ . In these early
years, all the students should Le oxposed to all the available art courses
in the aschocl. At tlis stage, only the basic knovledge should be enphasized
beeause it has been dlscovered that nost of the students are being exposed
to [t Jducation for the first tine in their lives (see Table 1 Ne 1 pe 57 ).
The Art Dducation curriculun content® for years one and two should provide
opportunities for both boys and girls to leurn tradional crafts of the
locality, In addition to skills developnent , students should be encour-
aged to appreciate the aesthetic and functional values of crafts (for
available crafts in /dyctoro sec Pigure 3, p.99).

Courses sugrested for these two classes are Basic Design, Drawing
and Peinting Crafts and .t Lopreoiation.

Basic Design: this is to allow students to experience and experinent

with naterials to discover gualities of design = lines {(thin, thick,
straight, curved wavy otec), shapes (large, oval, regular, snall etc.),
colours (bright , vam, rcceeding, cool otc), balance (til¥kng ctc.),
toxture (snooth, rough, coarse etc.), space (larpe, enpty etc.), novenents
{rhythnic, regular, rececding etc,), Students are to nake use of found
objects in the locality =« natural: seeds shells, benes, leathers, scales,
pebbles ete.3 artifiecial: bottle tops, broken plates, iron, button ete.=
for building up patterns, Jueh objects could be pasted or fastened to
selectoed background-plank, hard beards, clay, plester, cement slabs, The
students should experinent first with natural objects, then with artificial

and could later conbine both,.
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The idoa is to help the studeonts cxpross thelr ideas and to be able to
respond to design creatod by others.s It is also to help students respond
and got ideas fron natural and nan-nade envircnnent. Students should be
int roduces to colours while naking use of thase different cbjects and
also by naking usc of coloured papers for designs - collage, nosaic, free-
hand pattems, storeh 2nd cono patterns, sbstract designs using geonetric
shapes and the use of crayon, paint, coloured chalk, charcoal and pencils,
These vill provide opportunities {or students to work particularly in
breadth. It is sujgested thet students should be involved in art experienws
oes vhich are sinple onoush but will sufficiently task their intelligencee
The exercises should be such that could be conpleted during the available
tine and not unneccssarily prolongedq

Drax':gﬂ‘ and Painting: It is suggosted that students should be
encouraged to expeorinent with uedia i.0., charcoal, picces of chalk, orayon,
paints, pencils eto. to discover the coffcet of each nediun on different
surfaces and art works. The idea is notl to nake students drav or paint
roalisticallyy rather, it is to oncourazeo students to express their ideas,
interprote what they see and visualizc in their ovn ways as best as thay
can, te recognise shapes and develop the contrcl of their hands and to
be avare of the artistic qualities in things around then., Topics should
be sclected fron naturel andartdfiglal objeots, hunan figures, inaginative
conposition. (See I'igs %4, Psr.103, Mrawing and Painting).

Students should be encoureged to express ideas and respond to the
vorks crcated by others. It is sugrosted that students should work both
in depth and in breadth, Topics should Le correlated to other courses in

the Art currioulu. e.g., sclecting topics basod 'n subjeots ohosen for designe
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Three = Dimensional /ork: The idea behind including this in the

ourriculum, among other things, is to encourage students to develop feel=-
ing for space and to experiment with the use of media e.ge clay, papler
mache, plasticine, plaster, cardboards, wood, netal ete, TEmphasis should
not be on product;but on subject, mediz and design. Lessons should be
planned to focus attention on these individuclly, one as the theme and
‘the others could be planned as related conitentse.g., il media is the foous,
contents and subject could be chosen to stress media; -nd désijm to atress
the use of mediz,

Topics for three-dimensional work is included to correlate with
previous art experiences, simple shupes, naturcl and artifioial objects,
animals, figures puppets etc, B8ince the idea in these first two years, is
to give students general Art Bducation, it is advisable to emphasize more
on breadth than on depths At the end of planned units, students should be
able to handle as many muedsa aa possible out of which they could later,
in upper classes, choose prefzrences. (See Fig. 6, p. 113).

Crafts: Tie and dye, batik, weaving,book oraftepottery. It is
suggested that students should be exposed to at least one craf't per temm.
This is to encourage the studen’s to develop sidll, work with media, and
also among other things, appreciate functional and aesthetic values of
such erafts, 05Such crafts selected, should be treated depthwise so that
students can develop deeper knowledge, appreciable skills etc. {see Pig, 3)

Appreciation: The topics included to develop appreciation are, art

works produced Ly students themselves, art works produced by others, local

orafts and oraftsmen, designs in the enviromment artists and their works-~
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These are designed to cncourage students criticime, discuss, respond,
eviluate eto., works of art (See Figures 3 & L)}, Students should ba
encouraged to collect art works, and objects for the school art corner
or museum. Provision are alsc made to visit art placesdn the locality.

3¢ Gurriculum Contents For Years III, TV AND V.

Year Three courses will ireileot those of years one and two above;
but vith more advanced work in each of theo sections. Drawing and painting
from set objects, figures, still-lif'e, nature, imaginative composition,
mural painting and mosaic using difTerent objects, local craftse

Year three students require involvenent in more specific art expew’ .
riences with greater degree of complexity than what have been done in
years one and two, It is suggested that year three programme should include
"Unit Themes'! focusing on subject, wmedium, design and product = as will
be discussed later under ¥Planning for Unitr%, Students in this class are
required to wverk both in depth and in breadth to disoover the medié in
which they are best and to experiment with variety of art experiences,
This is in preparation for partial specialization later in upper classes.

Years Four and Five are regurded as the classes for partial specialie
zation beecause these are students who elect to offersrt in School Certis-
ficate examination. Therefore, they are required to work occasionally in
breadth to acquire broad art experiences. HNore emphasis should be laid
on'Unit Lhemes which focus on subject, product and style while:design and
wedium should be ragarded as related footures in the Wnit Themest for these
upper classes. Students should have agquired adecguate knowledge of design
and mediwa in the lower claszses, to hel) ¥hem through in the art experiences

in upper clagses. (For suggested curriculum ses Pig. 5, p. 108}
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SUGGASTED ART CURRICUL ~OR YRARS IV AND V.,

CONTENTS

SSLECTED OBJECTIVES

Draving and Painting using different

media:

i Still Life: Variety of objects
selected from day to day lifle
in the school, utensils, tools
etc,

ii. Nature as presented &n the envi-
romment , lardscape, sceneries,
plants, anim-1ls,cloud, etc.

iii, Living Person - different poses,
facial expressions, guick sketches
of activities,

iv, Imaginative Composition: memory
vork, studlés,topies based on
daily lif'e experiences. Naturcl
and abstract vork,

Personal expression.
Finding and interpretdng.
ideas.

Respond to aesthetic inhe-
rent in their environment.

Develop control of media.

Pind sources of subjects
for expressing feelings. .

Develop awareness of life
in the society,

Three-Dimensional Jork:

i, Modelling (topics based on
(A.,i-iv above) in clay, plasti=
oine, plaster, cement, papier
mache, etc.

ii, Casting of simple works in
plaster, cement,metal ctc,

iii, idobiles = using found objects,
out out pictures and papars,
paper folding.

Develop control of media.

Bxpress personal feelings
in three dimensional work.

Appreciate other artists’
problemg in working with
media.

Learn how society shape

. environment through art

works.

Crafts:
i. As available in the locality.

ii, EKnowledge of crafts from cther
places but used in the locality.

iii. Book Craft:
Book stitching - Album & books,
Book binding old and ney books.

iv. Lino eut 2nd print.

Learn hov craftsmen express
ideas.

Develop awareness of the
roles of crafts in the
society.

* Experience the problems of

book binding and thereby
value books.

Respond to art works,
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FIGURE 5 COWT,
CONTENTS SELECTED CBJECTIVES
— * FWxperience the effect of
D. Designs: lettering on viewers.
i, Lettering using various cliarace # Learn hov posters could
ters of lottere ®.8e,. Romap, ef'’ect changes in beha=-
ii, Suimple posters reflecting achool, viour of the soolety.
local comaunity lif'e etce +* Learn how the society
iii, Christmas Decorations and urcci- perceive visual designs.
ing Cards for different occasions * Respnnd to other artists!
and seasons, expressions.
ive Simple illustration-steries * Learn hov society changes
uritten by students. enviromment through artis-
Ve Textile, tie and dye, atik, tic decorations,
scremne printing and zirmle colour * Bxperience problems faced
separation. by designers.
B, Appreciation # History of Art: * Respond to works created
i. Discussion of students! art works by others.
from aesthetic point of viev. * Learn how various artists
ii. Art vorks and erafts of the loca- find and interprete ideas.
lity = local artists and craftse- * Learn how art could be
men. used to influence social
iii. Contemporary artiats =nd their behaviour,
art orks. #* Learn hov critics and
iv. Art vorizs of Nigerian past. historians respond to works

Ve Vigits to loocal museum and
places vhere there are works of
art, local exhibitions.

Art theories, vocabularies and criticisms
are to be encourcged,

creatod by artists,

uearn how szocleties
express their beliefBand
ideas.
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The cwrrent West Africen School Certificste Examdination Art Syllabus
provides for seven papers ,5 out of which 2 candidate is to offer threee
The contents which hove been selected should be orgenized to bring
together, as much 25 possible, nll relerted instructionsl materials so
that they could be presenied to ihe learners in close succession of
learning units.
Sample of Close Succession Unit
Lessons with a 'Subject' focus
Releted Contents: Medium Design, Product
Class: Year Three
Unit Theme: Trees
Lesson 1. Looking at trees to find ideas for design - observation.
Lesson 2. Drawing of selccted trecs - student®s ohoiee.
Lesson 3., Painting of trecs to include background.
Lesson 4., Modelling trees - clay/plasticine,
Leason 5. Finding how artists interprete their ideas about trees in.
different ways.
The rationale for this is that knowledge iu more meaningful when it is readily
applicable in other situations, Isolated week by week topics should be .
avoided. BExperiences chow thot many of the Art topico scheduled on such
basis are sometimes nol fully completed before proceeding to the next topiec.
Topics organized on unit baris allov talented studenis to go at their own
rate while the slow learncrs are nol pushed, It is suggested that irt
Education progremme contcats should be orgenizod on unit bases,

4. Planning Art Educntion Unit.

Unit is sn ergnization of worious wetivities, experiences,
and types of learning rsround centrsl problem or purpose deve-
loped cooperatively by a grovp of pupils under teachers'
leadership; it involves planning, execution of plens and .
evalurtion of reuults (Cood, ed., 1959, p. 587).

2Section 4, Paper 1: Draving or Painting frow still Life; Paper 23
Draving or Pai tmg fron hature either {a) Drawing or Painti

Plant l.fe or ?b) Study of 2 spray: Bager 3, Drawing or Pamnfng from
a Living Pervon, Section B, Paper 4; Original Imaginative Compositiom
in Colours; Paper 5, Design: Puper 6, Craftwork (no printed paper will
be cet). Secu.on 1 C, Paper 7: Art ippreciation. . candidate must take
three (and noi more then th.ce) papers, including at least one from
Section A and at lesst ore from Seciion B, Success or failure will
depend on the candidates' performance in the examination as a whole
{West /frican Examination Lrt Syllabus),
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The Art Education Unit snhould be planned to play its part in

integrative projects such zs Yy School® vhich may involve, designing,
modelling, painting, measuring, constructing ete., which bring about
variety of art activities. Xnowledge gained in the othor subjects may be
used ag source matorials to bubtpvess Art Hducation lossons. As a result,
isclation of Art mducation knovledpre is theweby removed. If a student
thinks that what he is doing or studyliny in tho school ha® positive
influence on his proscnt or later 1ife, such study in question takes a -
néw importance, Units plammed as such could arouse studehts' varying
interests and emcouraga then to realize the importance of Art Education,
Units could be plonned for individuals, groups or the hole class depend-

ing on situations and what ther arc plansed to achieve, The following

... procedurcs are suggested for planning 'Unit':

i. B teacher or group sceks a topic, the study of vwhich will help
students solve artistic/acsthetic, problems in the future.

ii, Deterrine what you vant to be the rosult of the study of this
topic « this, then becones the general objective.

1ii, Dotormine what speecific behuwviour you oxpoet from the study of
this topic that can in faot, be evaluated - state this behaviour in
specific terus. This is the beiwvioural objective.

iv. Dotermine the vehicle which w11l uelp the student to practise
using the aoquired knowledge and at tae same time can be cvaluated in
terms of expected behavioural changose (Within his own interest and
ability level - project, rcnort, scif oritlclsm and evaluation cte,)

In other words, the student iill 1llustrate that he can use this knowladgos
If he camot, the knowledge (no matter how well memorized) will never be

useble, and therefore, teaching time ha: bLeen vasted.
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Ye Ureak the unit topic down into simple conceptse irrange them
in developucntal pattern, beg.nniag vitl tie simplest concepts and
successively leading into the moro complex concepts which compose the
objcectives
vi. HEach one of those concopts becomes daily lesson plan, Each
daily losson plan should have its oun beohavioural objective, vhich shotzld
in turn, contribute to the understanding of the final unit objective and
should be evaluated. (Resources and teaching aids should be included here,)
vii, Students should be avare of the objectives at each point in the
plan and should understand exactly how they will be evaluated, Finally,
if any point has heen considered important to the understanding of the
entire unit to be included for teaching, it should be evaluated, If it
is detormined that the students have not fully mastered the concept, the
method of teaching must be evaluated and diflerent methods must be trieds
The teacher must never po on until the pant is mastered, or the possibie
lity of meeting the final objective will be weakoned,
viii, Methods of achieving eaci: daily lesson objective must be
interesting and vaiied, J4void a routine,
Remembey, e only remember that:
i, .hich we ccaprchend;
ii, in vhich we aro intorested;
iii, vhich has recognised value to us;
ive ith vhich e are femiliar; cond
ve vhich e expericnco.
Sugrested contents vhen planncd 2s such, need continuous evaluation
to ascertain rhether thay lead to the attainment of the desired objectives
or not; vhether they are too simple or too difficult to promote meaningful

learning,
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They must satisfy the needs ol the studentn as well as those of the
society which the school serves, Contents sclected as such require

appropriate instruction:l strategies ic convey them to the learners,
FIGURE 6
PLAN POR SELECTING UNIT WOCUS THEMES WOR E/CH CLASS

YEAR |SUBJECT IMEDIUM |DESIGN |[PRODUCT| STYLE

Yy @

y

i V ///%

N

>
__
N _

Note that subject, medium and design are to receive attention in each
year only the degree will vary., Plan considered also thrt students are
being exposed to art for the iirst time - Years One and Two,

5. Instructional Strategice
The teacher who, maong o.ber thinge, plmans his teaching well in

advance ond experiment on studonts' projecte to goin first-hand experience
of probable problems thst ctudente zre to encounter, ic likely to be a more
successful teacher thon one who doea not,

Wachowiak and Romsay agree th.t art needs serious planning when they

write thus:

Art is not mn gasy subjeci to tecch. Nor ic it »n cnigma without
solution, Natur:lly it requires oz much preparstion, planning,
fuidance ind techrical imow how as sny other gubject in school -

as much, indced and moret /And beccusc such o high premium is put

on preserving the individurlity of the child's expression, the
teacher must learn, ‘co, u0 teach the lmguoge, the voecabulary, and
the fundamentals of art, in s.ch o permissive wey that each gtudant)
can benefit from the orientsotion without endangering his unique inter-
pretation or delineation (Wachowiok nd Rrmsuy, op. cit., p. 4, words
underlined arc itelics in original text).
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The Art Educatinon %eacher should be versatile enough io make use of
variety of spproaches in prescnting contents which will ultimately lead
to the achisvement of the desired objectives.

Motivation is regarded as one of the wmost importent toole if - teaching

methods are to be effective. The tecchers should, in collaboration with
the students, provide environment which encourages students' initiative
to work, Lowenfeld =nd Brittain suggest five ways for motivation:
i. Natural Drive. or Expresuion |
ii, The Teacher Stimulates Interest
1ii, The uze of Hew Materials
iv. Individusl Topies

¥, Group Motivation (1970)

i. The Natural Drive could be achieved by creating healthy,

stimulating and cordial environment where s tudents could work creatively
and spontaneously.

jii. 7The {Art Education) Teacher Stimulates Interest when he uses

variety of approaches, plans meaningfully integratcd projects, presents
Art Bducation lessonaa and theories in logiecl and interesting way;
relates learping cxperiences to stiudents' varying backgrounds; and
provides appropriate materials which satisfy students' sducational and
aesthetic nceds, He ale offers suggestions when need:d and he realizesd
that students will show interest in what they value.

iij, New Haterials, if properly introduced motivate students desire

to experiment with the new medie Thereby avoiding getting bored with the
uge of the grpe meterials all the time, Audio~visusl materisle and other

art educational resources i.e., scmples of ort works, slides or films,

tapes, photographs etc., help to motivate students if appreciably used.
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iv., Individual Topic to satisfy varying interests and abilitjes of

students is & sure means for motivation., Given adequate attention, each
atudent should be able to go a2t his own rate .nd congcious of his achleWe-
ment and progress.,

v. Group Motivation through excursions to local art centres,

mugseuns or art exhibitions provides opportunities for eesthetic awareness,
cultural advancement and other art expericuces., Students are exposed to
works of art and ave encouraged to freely verbalize their feclings, ideas
and respond spontaneously to art works. Through group projects, students
show interest in working and sharing experisnces together, they are
motivated to work., '"The purpose of motivation ia to nake the creative

process peaningful to child not to force a particular topi¢ upon him," {ibid)

Ahove all, on efficient art teacher should not be a dictator, rather,
ghould regard himself as a pupil who is more advonced in techniques than
the others. He should be clear of his art goals snd the means of echicta

ing them. He should work cooperstively with the students, sympathize

with them -nd should not deny them of valusble posuession of self-

confidence.
6., Theoretical Courses in Art Education

"o enjoy the arts fully o8 humen phenomenon, one needs to be able
to approach them philosophically, ecritically end historically; and it is
simply not true to suggest that such siudies . do mot: enhance mwost pedple’s
enjoyment." (Field, op. cit., p. 43) The idea expresscd necessitates
knowledge of theories of Art BEducatior vocabularies, Art History. Art

Bducation devoid of su¢h theories is not likcely to attract brillisnt students,
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Bxperionce sho.s that most brilliant students show keen interest in
theories vhich task thoir inagination, The teaching of Art Education
theories is a controversial issuc among Art Sducators. BSome put forward
tenable aguments for; vhile some, convineing argunments against the
teaching of Art Bducation theories.  ioiever,art educators secem confused,
Flitts rerarks: "There is no true theory of works of art,” (in Bisner and
Ecker, ods. op. oit., p. 54) However, he agrees that,"the great contri-
bution of theories of works of art is peecisely in their teachings, not
in their dcfinitions, of art® (ibid p. 55).

The rescorcher consilers the teoaching of Art Education theories
as an integral part of Art BEducation as a vhole, The folloving Axt
Bduecation theories should help art cducators in their efforts to make
the teaching of Lrt sducation nore neaningi’'ul and interesting and again
to encourage acadenigally inclined students,

Contcuporary art Sducation Thoorigs:

is Prd'essional thecorizing shouid proceced in light
of the major alternative theorics of art and art
education, and of'fer a basis for choice among these
alternatives;

ii, theorizing should be oiferecd and evaluated in
vieu of the full rangc of practices of art education;
iii. theorizing should reflect a significant under-
standing of the history of art, and prectice of artists
and the conditions under which they have workeds

ive should neet the conditions cf ecientific: ingquiry
where that inquiry is apnlicable;

Ve profecsional theorizing nced be unly as precise as
present or anticipated probleas or situations demand;

Gucrris Vieitz, Tho Mature of Art; Eisner and sSoker (eds.) Readings
in Art sSduoation 1966, pp. 49-56,
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vi. should be concorned to cetablish or propose
speoifie neans, ends, and methods in art cducation;
i,c. goals should bo stated so as to suggest the
neans or teaching procedures by which these goals
are to bo achieved: and

vii, oll criteria for ovaluaiing critical think-
ing, wvhether that thinking is about student perfor-
mance, curriculum proposals, learning goals or
othaer aspecots of avt prograc in the schools, should
in prineiple be puslicly available to students,
aronts, teachors, and administrators alike

Eisnor and ickor, ade.,. 1966, p. 24),

It is essential in the teaching of theories of Art iKducation that
the teacheor should not allow such teaching to degenerate into boredon,
Theories of Art Bducation should be nrescnted to students whose inberests
have been aroused through motivational means.

To satisfy the varying needs, interests, abilities etc. of the
students, the art teacher should vary hig teaching methods ieeos,indivi=
dual, group project;tcam teaching nethods ete., and should be used
when appliceble and appropriate. The art teacher should constantly
evaluate his instructional strategy to determine its effectiveness,
sucoess oy failure so that he ocan discover its strong and weak points,
These will help hin in planning for betteor approach., Evaluation of
instruetioral strategies by other teachers, particlarly, of the sanme
subject arca should be encournged. Criticisms should be as constructive
as possible, thay should "foster better leaching.

P Evaluation
How to determine ways and ueens of effective evaluation in Art

Bducation iz a controversial ilasuc. Sone art educators are able to put

forward logical argunents in Javour of oveluation of students' art works.
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Sone, on the other hand, arrue convineingly that students' art works should
not be evaluated, The argunents for and aginst evaluation are precipita=-
ted by the nature of art itself = judgouent is essentially personal,

Lrt oducators against evaluation arzuced,anong other things,that
evaluation create in students, anxiety which inhibits oreativity; that
art is personal and unigue to individuals as such, there could be no
standard neasure for aesthetic quality. Evaluators, they argued, tend
to evaluate art products rather then procosses,

Art educators in favour of evaluation argued, among other things,
that evaluation is necessary to find out whether the desired objectives
are achieved and in vhat degrec so as to determine the worth of art as a
subject and its impact on students. svaluation,they also argued, helpp
to discover the nerits and dewerits of the art curriculum and to determine
vhether students are making progress or nota

owleiman, after considering tiic argunents in favour and those against

evaluation of students' art works, conciudes that: "Constant appraisal
of students' achievement (in Art Bducation) is necessary." (Suleiman, op.
cite, pp. 136~141, words in parenth-::iia are mine)
. The cof'fectiveness of Art Sducation currioplum should be evaluated
from tine to tine to determine capability of the selected contents in
achieving desired goals and to detect the weak points which need reine
foroement or eliminetion, Eisner in his article, "Toward a More Adequate
Conception of Ewaluation", argues in favour of evaluation of Art Education,
The arguments could be summarized thus:

i, e desparately neced to ovalucte what we are doing and achieving

as art teachers;
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i, we desperately neecd nev fresh way of describing the achievenent
and veakness of the programnes e oporate;

iii, w& necd to deseribe students' achievement vividly so that others
can understand the contributions art ecducators are making toward students!
educational grouth;

iv. we need wvays of diagnosing the weaknesses of our art programmes
so that they can be strenghthened;

ve we nced to discover the wecknesses in our Art Bducation instruc-
tional strategies and the school cuvironnent; and

vi, evaluation allows tne scheol authority to know the quality of
work done (Art sducaticn, October 1974, vole 27, Nog 7, Pe 4, Col. 2).

In Aiyetoro Couprehensive High School, all parts of Art Education
ourrioulun i,e., desired objectives, sclectod contents, varying methods
of teaching, .corking processes, art products, effects of art on students,
etce, nust cmstantly be evaiuvateds The art teacher should not delay
evaluation of students' art vorks till the end or completion of students!
art vorks or projects, Rather, evaluation should start early in the
vorking process and continue throughout., This helps the teacher to disco-
ver, early enough, vhere and vhen stulcnts nced assistance.

The end - produsts, hovever, should be evaluated to discover how
students arc able to carry cm through the processes. This also is to
determine vhether the students understand the whole processes or not,

This should be done to point out the strong as well as the weak points
which weuld eventually lead to further improvement on previous attempts,
Learncrs should be encouraged to devclop to the best of their abilities,

Students should be encourcged to keep art files or folios where their

art works should be carefully kept.Thése are to facilitate easy compariison

for both teacher and students to deternine individual achievements,.
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Progressive, retrogressive or stetic efforts could ensily be detected

by comparing previous works with the current onos. The art teacher should
do this together with the students, Tho teacher, in this case, should
avoid conformity which could impoede students'! creative ability, This
nethod of evaluation is individualistic and it allous the learner to
discover hinself as well as realize ials achievenonts,

Bvaluation by the art teachor is anothor vay by :thich the teacher
assesses students' works using porsonal criteria such as value feadgement
eto, However, the teacher should nake fair judgement vhich would be free
fron sentinents. The art teachers should jointly werk out critedda for
such ovaluation; and as much as practicablc, assessment of students'
works should be jointly carried out teo strike a balance in the judgenment,

Students! art works could be oonspicuously displayed so that each
work could be seen among the others, Care should be taken during such
evaluation that derogatory remarks are svoided. Criticisms either from
the teacher or students, should be cnstructive and inspiring, mistakes
should be identified and possible solutions sought, first, by the student
oconcerned and later aided by others, Solving problems through variety
of approaches should be encourajed .

Svaluation through uxternal Body: In addition to art works produced
under examination conditions and subnitted to .Jost African Examination
Council for evaluation, studenis sihould be required to submit a folio of
works produced during class art lesscns. 3Such art works could be useful
in the final asscssuent of candidetes' overall performance. Art work
produced under striot examination conditiong night not truly reflect the

art ability of the candidatce A folio of previous art works submitted
would allow the external evaluators fexaminers) gain insight into the
ability of the candidate.
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Eisner suggests thnt art educator, with his colleague ~nd.fellow art
teachers, should work outon plan for evalustion thot will provide vivid
md accurate picture of Art Educction in the school, If art cammot be
taught or vividly evaluated, thore is no justification for including it
as a school subject or engoging art teachcrs toteach it. It is thorefore
concluded that art could be meaningfully taught os well as evalucted;
what is necessary is o comprchensive curriculum im o comprehensive school
which wuld stimulate and generate magimum awercness,not only in the
purpose of Art Bducntion.but nlso the ewltural aspect of Art Education as
a whole. This, as had been discussed, wuld roeguirc artd educators who
are clear of the gonls of Art Bducation; who have clefr idecs of their
implementntion; vho are willing to experiment nnd who provide favourable
conditions which would promote lexrning.

For auccessful implement~ticn of the suggestcd Art Educntion currigu-
Ium for Comprehensive High School Aiyctoro, in addition to all that we
have discussed, the art educrtors should be willing to accept rensonable
suggestions from others for necessory mor:l or finrneicl support, The
art studio, rooms, workshops or sheds should be ndequately equipped to
facilitate necessery working conditions i.e., provision of sdequate light,
storage facilities, reguler wotor supply, surfaccs for exhibitiona,.
comfortable working benches, drowing bonrds, audie-visucl teaching aids,

art{ educational resourccs md othor necessities should be provided along

with relevant art books.
In addition {o 211 these digecussed, we, ns art educators, could leamn

much from psychologists, anthropologists, guidance cownsellors, administrators

curriculum coordisotors cte.; but we should not forget that we are teachers
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of art. It is rdvisable, thereforc, to do that one job well so th~t students
pleced in our charge could develop in nesthetic awoarencss, in sensitivity

to their chonging environments, in good t-ste, in ercative power md in
rationnl appreciation of nrts of the prst os well as the art of their

age, It is thercfore our hope th t the suggestced curriculum and programme
could help us, as much as possible, to achicve all thesc, Hopefully too,

Art Education should really perform ite proper roles in the multiple -
subject system in Comprehensive High School fAiyctoro ond other compre-
hensive schools, meaningfully, to enhrnce its stotus so os not to be

eclipsed or relegoted to the background by the other subjects.



CHAPTER VI
CONCIUSION AD RECOMMENDATIONS

This study has ideniifiecd the mejor concepty which affect
Art Bducation in comprehensive educational system. Sone of fthese
concepts were precipitsled by the complex nature of the comprehensive
system of education itself. Its philesophy, cducstional objectives and
unique characteristics have not been fully graspeds, Its large
population of students, the availability of wide range of subjects
coupled with inadequate teaching ataff appeared to comstitute some of the
other common problems of the schools lack of sufficient funds,
inadequate guidance and counseliing system contributed immensely
toward the inability to maximize the educutional advantages which
the gyetenm is capable of achieving.

It has heen revealed that Nigeriz needs clear comprehensive policy
on cultural issues, which should take cognizance cf Art Bducation as one
of the major tools to revive, sustoin, preserve and when necessary, present
those aspects of Wigsrda euwltural herita;je which may be adapted to her
nodern technological sge. If Nigerin as o developing nation, allovws
both aesthetic and functional values to interplay on articles
manufactured in the country, such articles might stand better chances
of aktracting both Nigerian and foreign patronage. At present, most
articles made in Nigeria are considered mainly from utilitarian point
of view because most Niperian congumers and technicians lack aesthetic
education, This drowns taste and preferenoce,. Art Bducation, as found out,

ehould be regarded, st this stage of our development, a necessity for

123
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everybody, REvery Nigerian should be educated to make aesthetic judgement
and develop sense of aesthetic value in such a way that neither age nor
social stratification will stand as a hinderance,

Art Education is ~ fundamental aspect of Nigerian cultural heritage,
Art is either comsciously or unconsciously made use of in our daily lives,
in making selection of our dresses, utensils, hair stylees, tools, buildings,
flowers, ete, We therefore need aesthetic education so as to make
appropriate and besl selections, It is no gainsay, therefore, that it
is when we are conscious of the aesthetics that are inherent in our
environment that we can fully appreciate them, BEvery Nigerian needs
aesthetic educetion which will mcke him or her develop sensitivity and
informed responsiveness to the beauty of his or her environment, Educated
vision will allow Nigerians to perceive, understand and value the aesthetics
in our enviromment and in our cultural heritage. The answer is
unavoidably in Art Education for alle

However, our assumption that Art Education programme could be
more meaningful when it is integrated with the cluster of subjects
which now go under the name “Cmltural Studies', i,e.,traditional music
dance, drama, costume, custom, arthitecture etec,, seemed to be unworkable,
Though these subjects bear relevance with Art Education, they could not
be integrated and taught together to attract and sustain interest.
At present, Art BEducation in Comprehensive High School, Adyectoro, is
unattractive; to merge lccsz at'ractive subjects to it could further
lead to its total ecliisce Guch integration would require more
specialist teachers who ~ould be hard to provide. The identified

local crafts could, however, be easily included in the school
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Art Bducation curriculum, To achieve ithe desired el lect, local artists/
craftsmen could be cmployed to supplement the art te~chers' efforts,

The second assumption, thst in a comprehensive system of education
(such s that operating in Aivetoro) where most ordinrry school subjects
are of fered, Art Edave:tion should hrve acrdemic relovance strong enough
to justify its in~lusion in the curriculs, »roved velid. ‘he
current Art Educalion courses vere idertilied to be 211 practicals;
there beiny no provisions for Art Apprecistion .nd Histo.y of Art,
These amission resulted in Art Gducation becoming less attractive
to academically inclincd students. The =zcademicelly weak students found
saving grace in Art Educztion which, ese it was presented, required no
theory and further readinqm,

The study has also analysed the poor siudents' response to Art
Education and hag suggested appropriate steps to be taken in eradicating
erroneous ideas - thereby generate maximum avoreness not only in Art

Bducaticn, but alsce ihe cultural aspect of their educalion as a whole.

All these have been extensively considered in “he proposed Art
Education curriculum and programmein Chapter V. Ample opportunities
for both practical ond theoretical works hiave heen provided to foster
aesthetic educaticn viercby the goale of Art Dducation could be fully
achieved, Hopefully +too thc proposed 4rt Education curriculum ond
programe should open the way for further resesrch into the uae of
behavioural objectives in Art "duc-tion snd -mong other things, develop
criteric for evaluatin- Art “ducation - processes :nd products.

The undermentioned recormendations heve energed from the findings
of this study and they ere intended to make Art Educclion more meaningful,
interesiing and attractive so us to justify its rightful place in

educational curricula:
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1. Art Education to begin at Burly Age: All Nigerien children

should be exposed, st the errliest possible age, to planncd Art EBducation
courses which will be cerricd on through ell developmenisl steges., This
requires thet irt Educstion should stsrt from the nursery school (where
applicable) thPough primery and secondary educabion, For this to be
practicable, teachers' education should, initislly, begin with teachers!
professional courves, wagation and week-end vorkshops, -seminars etc,
Local talents should also be invelved in such exXercises., This requires
Governments' full participations,

ii, Comprehensive Schools 1o Lecommodate U.PLE, Gredustes: When

Universal Primary Education t kes off ir September, 1976, the Tirst
graduates are expected in July, 1982, Higeris should plar well in
advance to provide for large number of primary =ix graduates. It is

recommended that lasrge comprehensiwve schools should be provided to
facilitate continuous education for the pupils. Such gchools should be
day schocls for students in the 1ocality.to remove boarding expenses
and probdlems, Curriculum should be planned to reflect the needs of the
society which each school will be supposed to serve, Effective guidance

amd coungelling should be adetyuztely provided so thut student could be
given the type of educatimm which he ox zhe ir yre~eminently suitahle,

Since this study revealed that Aptitude Test for admission served no

useful purpose in Aiyetoro Comprehonsive Bigh School, cuch proposed
comprehensive achools ghould be nade open to studenis iu the locality,

This will require intemsified programme to educute tcaching personnels for
effective teaching, Buch scheols shovld eventually become community schools
in the sense that their curricula should involve comaunity participation

to generate gsense of Lelonging nnd ocwnership,
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14i3. Art Bducstion Seiwduled on Unit Basis: Art Bducation Progromme

in all the classes should be orgenized on Unit Basis to replage weekly
gcheme of work (such ng currently cxisting in Conprchensive High School
Aiyetoro). Contrary to thic philocophy und objectives of comprehengive
gchools, week by week programnc did not allow for maximum benefit for
individual students, fast students aroe not tasked enoush because thoy were
compelled to wait for slow studontis; while slow students were somelimes
pushed ahead without fully mastering the topice for the week, &rt Educabion
progromme organized on Unit Busis would allow for related topics to |
be sequenced arcund Unit Themes aceording to the degrec of complexity =
starting {rom simple to complexs BEoch student should go at his or her
own rate with maximun benceflt deriveds

iv. local Crafts: Cralts, such as available in the locality
ghould be included in A1t mducation curriculum and programme at all levels of
Nigerian Art Rducation porticularly in the primary and secondary education.
Locel artiste: - and ernltamen should be employed to supplement teachers!
efforts, It is recommended that such local artists and ¢raftsmen should
be cautioualy guided by the teachers so thut meximum benefits could be
derived from such arrahgeacnt (uuch recornendat ion had previouasly been
made by Wangbojo (1%8), Suleiman (1974) and others, It is desirable
thnt this recommendation should be implemented without further delasy,
particularly in comprehensive schools, Ghis is nccessary sco that
learners could be involved in traditional crafts and the carliest
posaiblc agoe

ve Art BEducalion inspoctions As a matter of urgency and as many

people who arc concernod with the progress of Art Bducstion hed earlier

proposed, tho Ministry of #Bducation should egtablish art Bducation
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Inspectorate Division with cxperienced Art Education teashers. This
divigion should be charged with the respongibility of full-scale
ingpections of Art Educsation in both primary and secondary schools; should
organize vacation and wcek-end courses, workshops, seminers cte. The
division should also orgonize local curriculum development workshops to
ldentify and develop curriculum und prograome suitable for n given
locality. The division should also be charged with the responsidility of
organizing art cxhibitions and competitions when need be. (Sce Appendix 4.)e
Pinally, it is hoped that the findings of this study and the
proposed recomcndations should, in addition t0 other things previously
mentioned, be instrumentsal to the advancement of Art Education,
porticularly in comprehensive schools, and thereby contribute
effactively to national consciousness of the aesthetics inhcerent
in our enviromment and Nigericn culture, ond also derive maximum

benefit from these - our acsthetic endowments - in our daily lives.
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APPEIDIX I
™E ADMINISTRATIVE STRUCTURE OF COIPREIENSIVE HIGH 3CHOOL
AIYETORO:

The success of any institution depends largely on the
effectiveness of its administrative structure. A school administrative
atructure is considered effective when the sociel interactions provided
are cordial; when the environment provides such conditions that are
conducive to meaningful learming; and when the general attitules of
both staff and students are such that generate the spirit of belonging,
mutual understanding, unquestionable loyalty, self=-discipline and
acceptance. On the other hanmd, an ineffective administrative struciure
may generate, on the part of botly staff and students, general laxity
hatred, dissatisfaction, unhappiness, @uspicion and other vices that
can ruin vhat education can achieve.

The large and complex nature of .iyetoro Comprehensive High School,
with a students' population of well over a thousand and more than fifty
teachers, has necessitated a type of administrative structure based on
"Hierarchy" organization(slafe-fluko, 1975) wit: ;rades of authority
from the highest down to the lowest sce l'igure 1. This system was
necessitated by the large and complox size of the school. At the head
of the school administrative pyramid clands the Principal who is responsible
to’ the Deputy Chief Inspector of Bduc~tion and the “hief Inspector of
Cducation who are the professional heads; and the Permanent Secretary
who is the administrative head of the linistry of Bducation, Yestern State.
The Principal of the school has a degrce of autonomy in running the
school, he conducts assemblies, authorizes sperding of funds, finaliges
decisions, keeps some vital records i.e.,los Book, Visitors' Book, ete,
For the a@ministration to be effective, evervbody is considered important
and has at least a unigue part to nlay in the running of the school.

In addition to the parts which individuals play in the sdministrative
machinery of the school, several comittiees i.e,, Focd Committee,
Disciplinary Committee, Sports and Cames Commitiee, Social Committee,
Preparatory Commitiee etc, were net vy to deal with specific aspects
of the total adminiastration, Host of these committees comprise of
both teachers and students representatives. The researcher regards
these systems as so effective that the school has not recorded any
gtudents'® riot which could disturb students' studies,

The resecrcher, on the strength of his eight yerrs tcoching
experience in comprchencive gchool during which he worked very closely
with four out of the five principals who hod admiristrotive influence
on the school =nd coupled with hic twuo weeks resenrch stay in Aiyetoro
Comprehensive Righ School, infer thet the principsl's personslity,
his educational ideology end convinetions, his degrce of sccessibility
to both staff rnd students, hic person-1 attitudes to life, his super—
visory role - perform-nce, his sense of judgement etc., contribute a lot
to the smooth sdministrative machinery ol the school. However, it was
noticed thot each of the principals sllowed what he considered most needed
by the students to gein priority over the other educational developments
i.e. (as it happened), one principal allowed drems to gain priority over
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the other aspects of school life, he fully mobilized nll available means:
funds, human cnd material resources to develop droma in the echool; the
Technical Department constructed the stage; the Fine /irt Department
painted background scenerics: the Home Economic Depariment made necessary
constumes: and other Departments were invclved in different ways. Another
principal gave priority to physical educgtion, much noney-wae expended on
gports and games equipgmm¥e, orgrmizing athletics, sports and games
competitions ete. A1l these did not allow for full development of the

le amers. Special interest or priority given to a particular aspect of
school life does not lcad to all round levelopment of the students,

The Principal of a comprehencive school, in an ideal situation
and beopuse of the complex nature of the school, should give equal
attention to 2ll activities which promote all round development
of each student according to the philosophy ~nd objectives of the
schood, The administrative structure should be regarded as = whole
unit which, if one part does not function well, will surcly affect
or damage the othors, Each aspect of the school programmes must be
accorded significent recognition. No part should be allowed to
eclipse the othors,
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APFEIIDIX 2

COULSE OFFERTIGS T THE VARICUS DUPARTIEITS ~ COMPROHENSIVE
HI@ SCHOOL AIYETORO.
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DEPARTIENT COURSES
1. ACRICULTURE i. Jerieeltural Science
2., BUSIVESS EDUCATION i, Accounts
31, Commerce
iii., Seonomics
iv. Shorthand
Ve Typing
3. I'THE ART i. Tine Art
4., 1HCHME ECONOMICS i. Cockery
ii, lleedlework
5. LANGUAGES i, 7n:lish Danguage
ii, Brglish Litoerature
iii, 'rench
ive Oral English
ve Toruba
6. MATHEMATICS i, Additional HMnthemnties
ii, Modern liathematics
7. SCIZHCES i, Yiolomy
ii, Chenmistry
iii. Cenaral Science
iv, Phynics
8, SOCIAL STUDIES i. eogranhy
ii, Histiory
iii, Jocial Jtudies
9, TECHNICAL EDUCATION i, Applied llectronics

i3, Luto-mechanies

111, Dasic Clectronics
iv, General Jorkshop
Ve He taluork

vi. Techniical Drowing

vii. Yoodwork




(B) SUBJECT COMBINALTIONS ACCORDING TO CLASSES

1. FORMS ONE AND TVO (GENERAL COURSE)
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i. Agricultural Geience
ii. Businecss Study
iii. English Language
iv, English Literature
v. PFine Art
vi. French
vii. General Scicnce
viii. Home Economics (girls only)
ix. Mathematics
x. Social Studics
xi. Workshop (boys only)
Note:

During the first two ycars in the school, students arc cxposed to these
courses as part of their Gencral Education, Elective Courses are
introduced as from the Third (3rd) Year.

Contrary to whet is preachcd in Comprehcnsive High School, Aiyetoro
that every subjcet will be given equal emphasis, this is a theory not
yet in practice. Some subjects i,e.,, Geogrophy, Economics etc, which
are not compulsory subjocts worc gencrously provided for slmost every
class, Business, Technical, Arts, Sciences and Home Economics while some
subjects like Fine Art, Agric. Science etc., were not mnde available to
every class., See Figure 3, p. 136 for comparison,
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APPENDIX 3
FINE ART CUWRICULUM & PROGRAMIIES

(a) SUGGESTED SCHEME OF HORK FOR

SECONDARY SCHOOLS

(Pascd on West African School Certificate)
Prepared by art and Crafts Teachers'! Association,
Weatern State,

) ONE _SCHi oF W

Exploring all possible mat.rials in order to omlarge the childts
appreciation of colours, line, texture, and shape through cxperience,

lst Tcrm
Weeks . :
1. Experimental work with crayoms or colourcd pencil (lines,
curves, trangles),

2. Experimental work -;ith pencil or charcoal (lines, curves,
tricngle),

3« Experimental work with caondle, wax and colours.
4, Bxporimental work with scissor#y paper of all kinds, ca: dboard,

5 Experimental work with cardboerd, tiles, vire, paste,
6. Experimental work with cloth, straw,.
?e Expecrimental vork with papdor veche maskse

8. DExperinental work vith papier mache, imaginary é.nimals,
figures, birds,

9« Experimental work with paﬁier nache maske,
10, Mosaic in paper, secds, beans, buttons,

11, Collages paper, cloth feathers, sceds.

12. Patterns Free-hand painting.

13« More Pattcerns.



Week:
1.

2
3,
4e
5,
6.
e
8.

9e
10,
1.
12.
13.

1.
24
3
4.
De
6.
Te
8,
9.
10.
M.
12.

2nd Tem

Free cxpression - Jrawing big and space £illing,

Free cxpression ~ Sinple pictures from home and school life.
Imaginative Composition - Stories cte,

Ideas of design .. the mechanic of repeat pattcrnse

Ideas of design - linc, curves, triangles, lcaves.
Experiment in Primary, Secondery, & (Tertiary) colourse.
Experiment in Dari, Medium, Light colours.

Formal Drawing - Understanding basic shapes - squares, cirecles,
rectangles, trianglee, seni circles, polygon.

Solids, cubes, cuboids, pyramids, using colours.
Spheres, henisphere using colours.

Cones, cylinders, ..nd variations of these using colours.
Drawing of objects bascd on the above shapes,

Drawing of objects based on the above shapess

2rd Term
Lettering - cut out block letters.
Lettering = cut out block letters.
Crayon resist pattirns,
Crayon resist patterns.
Crayon Etching,
Cra7on: Etching.
Wet paper design or picturec.
Straw blowing into design.
Composition = village life.
Compogition = Druamers, Dancerss
Inmas Decoration Carda,
Exaringtions
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24
3
4o
De
6o
Te
8.
R
10,
1.
126
13

1 B8
24
3.
4.
5,
6.
To

9s
10,
e
124
135

2e
Je

139
FORM TV SCHEME OF WORK

A little zore formal work

l1st Term:

Drawing = Simple planta,

Drawing - Simplc leaves, pinnste, palmate, hoartish,
Drawing in groups - leaves, pinnate, palmate, heartish,
Drawing = Sinmple shading introduced,

Drawing = objects bascd on basio shapes, archs, cuboids.
Drawing = objccts based on basic shapes sphere and Cones,
Blocking in of hunan figures (with brush and colour).
Blocking in of humaon figures costunede

Supplying in background - sky, ground, grass or waters
Pen and ink and colour for human figures,

Pen and ink and colour for human £igures,

Imaginary compositions

Imaginary compositions

2nd Term;
Poper mosaic - grou; worke
Paper mosaic - group worke
Lettering - Script nibsg,
Lettering - Ser'-% niba,
Lettcring -~ Script niba,
Posters -~ Sports, music.
Poaters ~ Lxhibitions,
Sketching outdoors,
Sketching outdoors.
Still=Life in various nedia,
Still-life painting,.
Still-Life painting,
Still-Lifc painting,

3rd Torm;
Life Urawing Proportion 1 : 8.
Life Drawing . ¥ weye
Life Drawing - Heads, arms, legs in details.
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5,
6.
Te
8,
9%

10.

11,

12.

¥
2o
b N
4.
Ba

6.
T»
8,
9.
10.
.
12.
13.

2,
Je
4
Se
6e
Te
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Iife Drawing - Long poues,
Life Drawing - Tohg poses.
Life Prawing - Short poses,
Life Vrawing ~ Short poscs.
Mural -~ Group Work,
Mural ~ Group Worke
Amas = Decorptionse
Xnas.~ Decorationss
Examinations.

FORM THRNE SCHOME OF WORK
4 little nore formal srork
lgt Torp
Perspective « Introduction - Roads, verandahs poles, windows, housea,
Perapective Boxes shapces.
Pepgpective Problems on Position 3
Parallel Pergpective - Position la, b, c, 28, b, ¢; Drawing Boards,

Angulor perspoctive ~ Position 3 ~ boxes, doors,tables, cheirs,
drawing boards.

Ellipses based on simple perspectives.

Ellipses: cylinders, turblers, buckets, jugs, bowls.
Ellipees: plates, saucepans, bosins, school cups, calabashoss
Life Drawing =~ proportion.

Action sketchos based on gtick figures,

hetion sketches - Running, football.

Action sketches = long poses,

Long poges — cogtumed, helf ruacs.

2nd Term
Lettcring ~ Ronan, Budomic - Wide lettcrs (squares) round letters.

Lettering -~ Roman narrow letiers.
Still Life ~ flowera,

5till Life = kitchen utenuils, fruits,
Degign - using selfemade stenoila.
Landscapes - Houses, troecs.

Landscapes - Palms, UGrass, Hedges,
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8, Landscuﬁe - Mountains, nountain ranges.
9, Lettering ~ Round hond or pester nibs.

10, Lettoring -~ Round hund or poster niba,

11. Lebtcring — Postcors.

12, Examinations,

13. Braninations.

Zrd_Texm

1. Absiract desipn excrcises, following given mothods.
2+ Abstract design cutting and painting techniques.

3. Abstract design wondering line technique,

4, Abstract design - repeat patternsge

Fe Fabric design, layout and printing.

6, Yabric design ront,

7. Perapective applied;

8. Pergpective appliede.

9. Further experiments on colour, warn, coal;

10, Purther experimemts on colour harmony and contrast.
11, Christmas decorations, cards.

12. BExamingtions,

FORR I'OUR SCHEME OF WORK

st Tom

Free abstract compositdon excroise in shupes and colours with the aid
of printba.

Innginary compositions

Drawing fron life in various moedia,

Drowing from plant in various modia.

Drawing from mature in various media,

Drawing from still-life in various nedione.

Deaign Techniques, P

Exercise in degign and lotlering for given purposesa

2nd Terpm

Introduction of craft likely to be used in Form Five, -
Crafts: lino cuts, block printing, tic and dye
Textile design -~ Experiment in lay out.

Still - 1ifeo



ord Term
Iife Drawing, Plant Drawing and Still-ldfe,

Inaginary Composition,
Out=door and indoor sketches, landscapes.
Craft Continuod,.

FORM FIVE SCIEME OF WORK
ist Tem

Inaginative Composition or Posign according to the subjects

chosen for school certificnte Examination,

Appreciation of Art - Bvaluation of present day work of 0ld masters.
Reading about Artists,

2nd Temm

Two or threc variations on a craft:
ege 3 Fabrics 1 Batik

1 Adire using a stencil

1

Printed Fabric

or 2 Mosaic 1 Mosaic Pannel.
1.Miniature nesaic piece
or 53 Boaoks Covers 1 Abstract rendering

¥ Realistic remdering

1.Floral or constructional.
or 3 Greeting Cards 1 Birthday

1 Zmas

1 Get=well qu8ckly.

srd Term

Drawing and Painting from Plant, life objects, naturc and imagination
with emphasis on subjects chosen by each student for School Certificate
Exaninatione
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APPENDIX 3
(B) APPRAISAL OF CURRENT /KT EDUC/TION CURRICULUM
AIYETORO COUPRIFHENSIVIE HIGH SCHOOL

Appraisal of Teachers' Role - Perifcrmence: In eddition Lo what has

been discussed in Chapter V concerning the apprzisal of the contents of
the current Art 8yllabus, the two uzrt teachers provided favourable
conditions that made students work. They esplained the art topics to

the studeuts vho werc puided in ithe selection of media used. The
teachers encouraged stiudents to explore, experinent with naterials and
develop their ideas, The teachers occacionclly went round to give neces=—
sary end constructive criticisns, The Wachers with the assistance of
sone students prep~red, before hand, nmateriazls to be used i.c., vhen students
needed starch ar paste, thie wes gdiven to so» swdents who went to the
school kitchen to prepare it according o ihe specilicalion given by

the teacher, It was observed thot teaciers usually experimented, before
hand, on what studenis were to @o to expericnce difficulties which
students wore likely io face. The teachers slso devised means of
evalunting students art work and kept records of each siudent's work,

Appreisel of Students' Role - Perlori cuce: The students in Forms one
and two chowed sponiszncous interest in Art. lost of then usually ceme
back to the Art Studio during their free periods to complete their
individual work or project. Though mony of them indicated that they did
not do Art in their elementary schools, they displayed the desire to
crecte cnd experiment . ith new art nedie, Contrery teo whet was observed
in Forus One and Tvo; Porms Three, Pour ~nd Pive students appeared to be
less enthusiastic zbout art. They were .lwayu very eager to leave the
Art Studio «nd only very few of them c.me beck to vork on their own.
Most of the Forms Pour md Pive siudentc complained thot their time-table
did not allow nuch iinc for Fine Art,

Appraisal of Instructicnal Siratesies: Inothur very irportant aspects
in thc approisel of Lthe cwrroat Art BEduceiion syllabus in Alyetoro are
the different typec of wethods used to schicve the objectives of the
syllabus. The art te:ichcoa reclized that, though siudents' population
was large, students .erc regarded ng individuale., This individueliem
was reflected in some of the ingtruciion:]l atratesies +hich the teachers
used in teaching siudents,

Individual Method of Teaching: The tecchers scuetives used this method

to involve students as individu:sls, Though clase method of teaching was
first used in explaining topico at the iniiial stage; yet, they later
nade use of individual approach after brief but clear enough explanations,
Individual pattem-naking, drmwing -rd pointing still lifc, nature, living
person sl imaginative composition were usually carried on individually.
This allowedfor individual creative work -nd expressions, The teachers,
dins such periods, went round to give individual attention snd to discuss
students' worksindividually,
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Group Method of Teaching: This nethod vwas voued durirg modelling project
Papier Mache forn Two., The class was divided into =ix groups of about

six or seven students (boys .nd zirls) in cach group, The teacher allowed
each group to select its leader. Bach group utart-d work by division

of labour uystem i.e., while sounec civdents were bucy preparing wire
armature, sone were tearing nd ccskiag onieces of paper, some had prepared
starch .nd all students l:ter started ork on the ‘odel uffer the preliminary
exercises, The teacher noved rcind fror grovn to ~roup. It wes observed
that during the lesson, no. all the students vore T:1ly occupied; some
were idling away, they preterded {o be working, sowe left their groups to
disturb othorc, In the finel angly is, majority of the atudentsa gained.
Some groups kept their necuwpleied vorls in .he store provided for such
works; while sowe left theius carelecsly ecrowd the sirt Studio corridor.
Later in the day, come gsroups came lbeck ©c couplete theirs vhile some
could not be bothered 1ill ithe follovirn;: art periocds, Combination of

the methods seemed to be effective, However, the teacher could be more
vigillant and fully involve all studonts,

Teaching Aids: Apart from the two black and green borrds in the art
studio, there were no oth r teachin~ eid naterisls used. Despite the
fact thet the schcol hed sbout two over-head projectors, there were no
art slides hich could be vsed during "rt lessons, There were no copies
of 0ld master piecec nor conterporary sart works. The achool, though
large, had no museum to its credit., The ne rest Museum is sbout one-
hundred end sixty (160) kilometres swey, At the time of the investigrtion,
there was no Art Departmentel Librsry, the few evesileble art bocoks were
irrelevent to the topics in ihe syllebus and were siored in the school
mein librery, Thece motivationsl aspecte were lacking in the school
current Art Education,

Appraisal of Mcthods of Evaluction: The researcher observed that evalua-
tion technigues used in Aiyetoro were not to discover the weaknesses of
the syllabus; rather, they were mainly to find out and assess what the
ptudents hzd gained during the lesson, They were solely evaluation of
the end producte.

Evaluation by the Tescher: Students finished products were assembled
and arranged either on the studio floor or tcbles for evaluation by

the teacher. llarks were cwzicd-d on the strength of how each work
appeared to the te.cher who sonetimes nelzcted ‘he works he felt should
be grouped together as posszecezing slmost egual artistic qualities =
depending on the teacherts judgement. Criteria sometimes used were:
understanding of the topic, mastery of tle use of redia, 'nd originality
shounn in the worl done, This the researcher coansidered not effective
enougli, Sometimes students' works were evalusied when they were not
around, Again, the marks swarded as such wepe not réleaged to the studemts
until vhen terminzl reports were released,

Students Self--Evelustion: Students' finished art works were sometimes
arranged on the floor or tables so thet studenis could compave their
works with others, They were encouraged to discucs freely each work,
i,e., the qualities which made some worksoutstanding., It was common
during such self evalurtion to see students who felt dissatiefied with
what they produced, when they compared ther with others, would like to
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desiroy such works. Such evaluation produced two conmtradictory results =~
it encouraged those whose works sppeared outstundin -3 and it also
discouraged those vho fclt dissetisfied with thoir works.

Eveluation through Temiinal and Sescionsl Bzosinctions: Students vere

made to draw or paint w.der ex mination condii’onz. The papers were marked
by awarding grades according to West Africen Exaninaiion Council Standard.
Such grades werc recorccd in gtudents' repori shecic on which very brief
comments were scmelimes mude, Since such comasents were made on report,
sheets but not on the worlkt produced during examination, they had no
appreciuable effects cn the sludents who could not see the yeport sheets
and the work done together at ‘he mame time, Again teachers judgements
were very personal.

Evaluation through Exteirnacl Examination: In Aiyetoro, for convenience,

the stuvients were usually entered for the sime ihree papers. Drawing or
Painting from 8till Life; Drawving or Painting from Neture; and Painting
from Imagination (Imaginative Composition) Forms Pour :-nd Pive students
concentrnted on the three papers *hereby further narrowing down the already
limited scope ¢f the syllabus. Foim Pive students were usuelly examined
through test papers set by 1he West Africnn Examination Council snd attempted
by art cmdidstes - Drawing or Printing from 5till Life (2% hrs.). Brawing
or Peinting £rr2 Nature (2§ hrs.) snd Painting from Imagination (3 hrs,).
Students' worked urder strict exemination conditions. The end
products were submitted to W,:.E.C, for evsluntion., Art work produced
under strict examination conditions could not be fully regrrded as
adequate for evaluaticn vhich would affect students' overall School
Certificate results,




APPENDIX 3

(¢) NATTON AL CURRICUIOM DEVELOTMENT UOUKSHOP
SUGGESTED PINK ARD PROGRAMME
SECONDARY EDUCHIION

INTRODUCTION

The prograime in Fine irt is divided into two seciions, OSection (I)
is to serve the needs of students in ihe [irst three years of secondary
education where it will provide a basic background in crective art as
well ag forwn pert of the student® general cducation, Section (11), which
is wider in scope md content, is designed for the last three yearsof
gecondary cducotion and is intended to meet the neede of both producers
and congsuuers of art,

In exder to neet the cultural aspiretion of contenporary Nigerian
gsociety and to take dviantage of new resources in wmedia, techniques and
procenses, the fine art programms is a synthesis of itreditionzl art
of Nigeria (Arte and Crafts) and selected aspects of such bagic art as
drawing, pusinting, sculptuce, desipgn, thit would have meaning and relevance
for the students und the society. Furthermore, naw creative tledia are
being evolved from time to time cnd the fine ort programme is flexible
enough to allow not only for innovaiion but clso for experimentation with
new meterials, boc they loecal or foreign. With regard to its tecching
and to ensure that the proposed synthesis is inplemented, It would be
necegsary that the work of the wrt teacher ic supplemcnted by empleoying
the services of local craftsmen and women with demconstrated ability in
various ¢rafts to tcach zuch c¢rafts.

ROLE OF YHE TEACHER

Experience has shown that the art teacher ai the secondary level
1ls faced with the challenge of dealinp with sdolescents with verying eims,
interests +nd gbilities, Anong his students ~re:-

(a) Those gifted in art -nd whose objectiives are to
geck ' a career in ort,

(b) Those who core academicslly - oriented but show interest
in art =zetivities as a hobby or leisure only.

{c) Those who could not be bothered shout ort -nd who tend to
shov indifference or apathy to art, probably because they
think art 1g o soft or easy subject or because they
"ecannot drow". . : :
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The teacher must be prepacred to meet the chollenges posed by these
categories of students. It is his duty to intcrest -s well as educate
them in and through art. It is his responsitility to let The students
Imow thet fine art hac subject content that both the productive ~nd
appreciative ospects are important, .nd thai art reflects not only the
intellectusl, marel, spirituel - nd inductrinl st te of na‘ion but it
al so serves the vnique function of recording his history of & people's
civilization,

NAYION/L SECONDARY ELUCATION

- — - . - Ta m— 8 ——

CURRICULUL:

ART /D CRAFTS
OBJECTIVEREES

To provide opportunitics tor the students to:

* Develop = language for expreosing ideas, feelings, emotions and
moode through o variety of art cxpericnces (crective gro'th)

- gain understanding of the mediu of exprcssion.

* learn the proper use of tools, equipment and materials,

* understand and appreciate works of art (man-made and nat‘lu'al}.
* develop interest for a future voccotion in art,

* have adequate skill and compctence for higher education in art.

* see the usefulness of art in other subject areas.

CONTENT (for the first Three years)
in Secondary School/Teacher Trzinines College

Following is a suwmery of the content of curriculum for the last
three years in Primary School &5 recommended by the National Curriculum
Workshop, 1972.



Primary (last 3 years) Jecondary 1st year.
1. Drawing :nd Taintin~ 1. Drawins :nd Painting
2, Pattern -nd Desiin 2, I'attern ond Design
3. 3-Dcmensionsl work 3. 3-Dimension-l work
4, Crafts 4, Craofts
5. Art Appreci-tion 5. Art Appreciation

The work in the first yeor of the econdery school should still
be of generzl nature — solidifying the foundation from the primary schools,
The next two yecrs iz to prepure the student for more serious work in art
laying a foundotion for specialisation in the last {hree yeors of the
secondary school,

The content for the first threc years is therefore organized
as follows:

CONTENTS

BASIC ART
Opportunities for creative expression in
2 + 3 Dinmensional media colour and Desism -
Year 1 their relation to daily life - Training in
observation and Apprecistion,

Years | Drowing and Painting j-Dimensional Crafts
II & Pattern nd Desgign Appreciation | Appreciation
ITI Appreciaiion
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4th, Sth, ond 6th YE/RS (Collepes to cover what ic physically possible
bearing in mind the aaterials .vailable).

Drawing and Painting Te«tile Dosign
Desizm
(Advertising, stage, costume) Sculpture
I Crofts
Photography Jl(Cer;-mic:;, vwe ving embroidery)
L bookbinding;, lectherwork.

Art Hiztory and Appreciciion
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Drawing gnd Paintin
Free-hand drawin: from obgervation, maory and imagination:

a, 8till life lilke tables, chairs, booka, pot:
buckets, boxecs cte.,

b, plent life like flowers, barks, fruits

¢, figure drawing (poscd cnd unposed)

d, conposition,
Materials:. pencily, crayons, pastels, cclovred chalks, charcoal,
brushes, pen, water colours, indian ink, pester colours, loeel

colours ecnd dyes,

Painting of landscape, figure, still and plent life and imaginative
composition,

In composition, students should be given as wide s choice of
subjects as possible, These should be related to the environment.
Topics should be discussed teo stimul-te interest.

Collage - “rrangeuent of coloured pieces. Adding colour (Pisﬂant)
to composition, materials as under drawing and coloured pieces.

Design

Elementc of design - Line, colour, space, mass, light and
shode, texture.

Letterinz ~ Free hand and drawn (calligraphy, sign writings, etc.)

Posters - Sinple combinution of drawing and paintings with
letterin; for simple book covers, advartisements, handbills,
show cards, greeting cards, ete.

Stoge - construction and pointing of Gets to reflect mood,
period, time, location :nd to complement the play.

Sculpture - include modelling, carving, couastructing, orranging
with erphasic or the relutionship of form, space, line.

Constructions with scrap materials such 23 bhottles, cartons,
scrap maetal, match-boxes, cornstalks, grzss, etec,

Carving of soap, leather-herd clay, ploster, wood, soft stone,
soap stone,

Modelling with clay, plesticine, pepier meche ete,



Mobiles - scrap materiols such as broken bottles, pieces of
metal, cte. suwspended from wire, string, etc. Cut-forms

from cardboard decorated =mnd suspended from ceiling. Cut and
folded paper shapes,

Photogrephy - The aim is to stimulate the intercst of the students
in the use of camera as m art instrument for the purpose of

observing, selecting and recording objects, figures and incidents

of interest,

Comera - leaming the partsof a simple camera and their
functions (aperture winding kneb, focusing knob, film holder,
etc.) focal stop and depth of ficld, loading, exposing, md
unloading,

Films - fast, medium and slow films and their sizes,

Picture subjocts - Buildings, plant and still life, animals,
children, pley, sports, gsmes, drama and other activities.
chemicsals, clipe, films, pepers, printing fromes, ete.

Textile Design ~ design snd decorstion of fabric by simple
techniques such os:

dyeing o8 in batik (wax resist), tie and dye

printing as in block printing, silkscreen, stencilling
weaving (with or without loomj

embroidery wmd applique (creative stationery)

painting (hand or brush)

cutting end sewing printed materials into dresses and
costumes,

oo oo

Emphasis should be laid on creative use of colour, pattern, and
texture as well au appropriate motifs,

Materials: various fabrics, yam, thread, ncedles, wool, wax,
8, brushes, paint (oil md water bascs, block printing ad
stencilling equipment, scissors and sewing machine.

Crafts

Pottery: moulding or hand building, or throwing of clay objectis

like utensils, animals and othrr shapes, Where possible decorate,

glaze and fire,

Weaving

Weaving raffia fibres, grass, palm fronds and canes to make
baskets, hats, mats, foms, chairs, ond bags, and other shapes.

Colours could be introduced by colouring materials before or
after weaving.
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Carving: earving or ra! ing pniterns on calabashes, wood, slabs of
clay and cement.

Leather work: decorntion of leather by printing and sewing on of
patterns and raking into bags, foot wear, wallets, belts, poofs,
dresces, ete.

Embroidery: on plene cloth or other meterials with yamms of cotton or
silk,

Thestre desijm: Architectursl or thoatricol design (costumes, masks,
stage scenery, model rnd sets, puppet, ete. )

Book Binding: making prints into book covers and folders cutting such
paper and cloth prints to make jackets, bugs, ete.
Binding of old and ncw books.

Crafts
Papier mache: malkins moulcs, puppets and other objects with papier mache

wall decoration; decorating with mosecics, beads, collsge, broken pottery,
reliefs, stained glass ete,

Print moking: wood block, like block, rubber, silkscreen lithographs,
etc.

Schools should meke every effert to study :nmd proctise crafts that are
found in their arecs,
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SUBJECT OBJECTIVES HATERI ALS LCTIVITIES
ART HISTORY
& APPRECI!EIG& B.1. Vigit to nuseums, art

exiibitiona, galleries,
crafts centres, artists
stulios and workshops and
other places of cultural
interest.

2, httending and participating
in cultural festivals and
other ceremonies,

3. Listening to recording and
radio programmes and watch-
ing films and filmstrips
(alides shows and T.V.

EVALUATION

In evaluating & ricce of art work the teacher can be guided by
such questions no:-—

1. Whet is the student trying to say?

2, How well has he selected, orgrnized md uced his materials
to say it?

3. How much is his stotement worth in terms of meaning, insight
or significsnce?

4. What degree of originality and individuality hes he shown?

5. How much has the activity contributed to the development of
the atudent?

ART VOC/BUL/KY
Do you know what thesc words nean?

Accent, analozous, appligue, balence, bas-relief, batik, calligraphy,
cartoon, casting, chlaroccure, chrome, colluge, colour, complimentary,
construciion, coniour, ccol colour, crafts, decoraticn, design, drawing
dimension, cleiient of désign, cwphacis, exhibit, ctching, expreosive,
diring form, functional, hizh lights, hue, impaste, kiln, line, lino,
masn, monochromatic, nature, negative, neutrdl, opaque, papier mache,
palettey parallel, pustel, perspoctive, pigrment, plene, proportion,
repetition, resist, rhythm, rotalic., cecondary colour, shade, shadow,
shape, size, space, stsncil, strueturc, surf ce, symmetry, tactile,
technique, terr: cotta, tesserae, texture, throwing, tint, tonality,
tone, transparent, value, verticol, volume, warm colours, wesh colour,
wood cut.
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Teachers' Guide

9.

Bagic Equipment ond Matericls for Art ond Crofis

Free-arm boards plywood (18" x 24") - minimun of 30 in number,

Kitchen paper or newsprint, sugar paper cartridge paper (30 x 22) -
1 ream of each.

Coloured crayons, chalks, pastels - 70 boxes,

Powder colours in 700 tings - 1 tin each of yellow, red, blue, brown,
white and black,

Charcoal (local zupply)
Brushes (hog huir)
Scissors

Silk @creen (nd other print-making equipment,

Local Materials,

Audio-vigual equipnent and materials sources

1,

2,
3.
4.
5.

The Federal film wmit, =nd States Ministries of Information,
Ministries of DBducation = Audio-visucl Sections.

U.5.I.5. and The British Council and Foreign Embasies in Nigeria.
Institute of Education and /fricen Studies of the Universities.
Pirns sach es U,.L.C., Shell, etc,

Muscums,
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THI PRESINGT AT, ADDRESS BY MR, E.I ;-'..._ /DENUGA AT

---—.'-_

The Honowmille Jommissiondr for Flucalion, the Chief Insnector
of Bducation, distinjuished Ladiea and Gentlemen. 'Je extend to you all
our heartieat welconc to this our fourth Thitition of Art works by
students and teachors of Fine Art in Seconldar: Crammer Schools and Teacher
Training Collezeu o il.c Vestern State ol Nijeria.

For more than ten years as an Agsociation, and for much longer as
individuals it hos hoen cur ambition to keep the flag of culture flying
in spite of the odds againsl us. This is (e ase of technology which we
too acknowledige as of utmest priority in a doveloping country that is, in
a hurry to telescope centuries of progreas into a short span. Unfortunately,
however, thi: noble pursuit has blinded mary iato pushing other subjects
like Fine Art into the background. They fail to sece Art as a worthy found-
ation on which to build even technology itself. Technology involves clear
thinking, dcsiming new machines, reducing ideac to workable shape,
creating modols, epcrimentalion, improvisation and so on, Artists are
cleax cresrtive t.uukcrw and Art is a cloze ally to Technology.

Some of our Imowled~eabl s perscanalitios utill feel Art ias Juat a
matter of drawing and _Jainting and hence ey Minl- it denands less brain
and intelligence., T u2m afraid this is an elLoolutaly wrong attitude to
maintain,

I may, at this junciture, justifiabdly with pride point to Leonardo
da Vinci and Michelongeiro and a host of others who though in early life
were pressurised to ia2ke up prestitious orofessicne  they became famous
for their contributions in Art and in other fields .o their nation and
age. Thoy have becore an inspiratioa to o%ars throughout the world,
By their indugtry a” devotion to the canse of Art, they became
aclmowledged as —wreat artists, ininitahie zcvlstors, and geniuses of
the firct owler, Moy were en~inecers, Wilders of bridges, architects,
designers of aeroplanes centuries before ithe first aeroplane was built.
They introduced tl.o scientific study of hunon anatomy pioncering the
decp kmowledsge wiicli enable later surgeons, doctors, physiotherapists
to pursue the &1 - important role of cure and recearch leading to the
eradication cf diseases,

T must core ncarer home to give deserved tribute to the great host
of African artials, carvers, sculptors, who werc naucless because there was
no recorded hisiory irn their time. Some ol thoir works have survived, but
many of their creations are still in captivity in foreign Huseums and art,
galleries, Can we not request our Governucnt to negotiate for the return’
of these valuable treasures sojowning in strange lands? This, of course,
links inexiricably with the building of cultural centres in all States
and Fedaral Capitals and larze towns throughout the Foderaiion. Both the
Heed of State and our ovm State CGovernor lave proniced that Cul tural
Centres are in the offinz. We hope we shall not wait for too long for
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the implementation, It is when we have ihese art galleries where we can
house the valuable treasures for the benelit of future generations, it
ia only then we can negotiate for their renatriation.

There is hardly on-thing created or invented i the world that did
not pass through the ¢osimwer's hoard, 'rt is a corollary to every other
subject in the ochool, and even in the lUniversities, the highest ingtitutions
of learning, The teacher or student who can oxpress himself in simple
diagrams usually commands a clearer understanding of the subject matter.
An ounce of the practical is worth a ton of the theoretical, we say, '
Apart from its -jeneral usefulness to all sub ects, like Biology, Physics,
Chemistry, Medicine, Law, Architecture, all branclios of Engineering, to
mention only a lew, - all subjects need this all -- important Art, Many
of our School Certificate and Hjgher Certificnte ctudents score poor marks
in Biology, a very popular subject in most uchools pecause they cannot
draw their dpeciions intelligently and convincingly.

And these days it is common knowledge that any student interested in
Art can obtain his Bachelor of Art (Honours), liacler's and even a Doctorate
degree in nimerous fields of Fine /rt - Paintingg, Cculpture, Calligraphy,
Graphic Art, History of Art, Art Teaching, Textile Desism and so on.

One of the major difficulties of the .insocistion and vhich we have
consistently brought to the notice of the Jducaiion Authorities for nearly
twenty years is the grave omission of at least one officer in charge of
Fine Art at the Headquarters. We have forwarded memorande upon memoranda
and have been granted many interviews at various times, Other cultural
subjects like Physical PDdycation, Home iconomics, !Music, have Inspectors
for cloge on twenty five years, fThere was & brief relief when it was decided
to have an Inspector of Art early in 1971, Dut the proposal was soon
suffocated. Certain General Orders were involed and the tangle is yet
to be resolved after three years.

The inter-school competition in Art and Crafts in our primary
schools which was an annual event in the sixties ig no more with us,
This should be revived for the good of our children.

ind becauge of the lack of an Art Officer in the Ministry Headquarters,
the Vestern State schools are placed at a disadvaniame. They often learn
about Intdrnational Art Competitions either tco late or after the events.
The invitations often arrived at the Miniacry in ood time but there were
no officers to follow them up.

Also durir; the full inspection of our '2concary Dchools and Teacher
Training Collegen, a1l other subjects are scrutinised but Art is sidetracked
because of the abscice of an /rt Ingpector. Despiie this drawback I zan
aggure you that ‘ri iz taught in no less than o lmdred Secomdary Grammar
Schools and Teacher "Paining Colleges. It is takon in the West Aftican
School Certificate, london Ceperal Certificate in Zducation {ordinary and
advanced levels) and Teachers' Bxaminations., The mmber of candidates
increasea from year Lo year both in the Vestern Jtate and all over the
country.

We are deeply srateful to the British Council for accommodating our
Fzhibition from year to year. The space provided iz ample but we have
lots and lots of work to show, e can make use of double the space.

We have exhibited only a mmall part of our collection,
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Ve also appreciate the promptness with which our worthy
Commissioner has reacted to our invitation to Le the Chairman at this
occasion. 'a know how busy he must be and maldng it a point of duty to
be present impresses us a great deal, Of course, as an academician, he
knows what an all - round education weans to the nation. A o maa ri yin bd

ol

To our other friends we say thank vou for coming along., . fter today
Please encourage otlier relations and fricends of yours to visit the
exhihition, ThLer® is a Visitors' Book for you to sign at the gate.

Thank you, distinguished ladies and centlewen,
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