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Chapter I

INTRODUCTION

The central purpose of this study was to develop guide-
lines for the development of the professional leadership
role of principals of Nigerian Advanced Teachers' Colleges
(ATCs). Since the training and adequate supply of well-
qualified teachers have constituted one of the major prob-
lems of educatiocnal development programs in Nigeria, there
is a pressing need for principals of these key teacher
training institutions to be aware of and responsive to the
leadership demands of their position.

Over the last two decades the Nigerian Federal and
State Governments have invested heavily in the development
of the nation's human resources through education at all
levels. Between 1960, when the country achieved national
independence, and 1973, the last year for which figures are
available, the enrollment figures for the country's educa-
tional institutions show increases of well over 100 percent
at almost every level, as shown in Table 1. Having
achieved this degree of success as regards enrollment,
particularly at the post-primary school level, attention has
been turned to providing free universal primary education
for all Nigerian children, a scheme which was put in

operation in September 1976.
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But the expansion of the system and the rise in student
population have not been marked by a corresponding increase
in the number and guality of trained teachers available for
primary and seccndary schools and the elementary teacher
training colleges. This problem seems well recognized by
the Nigerian Government. In 1970 the government noted:

One of the major constraints on the desirable

development in primary and secondary educaticn

in the country is the serious shortage cof

qualified and competent teaching staff.l
Again, in 1975, the government drew attention to the per-
sistence of the problem, expressing how crucial it con-
sidered the issue of teacher education to the whole of the
country's educaticnal system and development programs:

. « « having regard to the fact that the gquality

of the teaching staff is probably the most impor-
tant determinant of educational standards at

all levels.?2

The first Advanced Teachers' Ccolleges in the country
were established by the mid-1960s. Established by various
Nigerian Governments following the Ashby Commission recom-

mendations and the Federal Government White Paper on it,3

lFederal Republic of Nigeria, Second National Develop-
ment Plan, 1970-1974 (Lagos: Ministry of Information, 1970},
p. 235.

2Federal Republic of Nigeria, Third National Develop-
ment Plan, 1975-1980 (Lagos: Ministry of Informaticon, 1975),
p. 248.

3gir Eric Ashby, Investment in Education: Report of
the Commission on Post-School Certificate and Higher Educa-
tion in Nigeria (Lagos: Ministry of Information, 1960).




the ATCs serve mainly to help meet the teacher needs at the
lower grades of secondary schools and elementary teacher
training colleges which grew rapidly follewing implementa-
tion of government plans based on the Ashby Report.
Graduates of the Advanced Teachers' Colleges are awarded

the Nigeria Certificate in Education (NCE), and supplement
degree-holding teachers in the post-primary institutions.
Recently, the policy ¢f expanding the existing colleges andl
building new ones marked a broadening of policy regarding
the place'of NCE teachers in the country's educational
system. It shows recognition of the key role which the
institutions can play in meeting the demands for more and
better quality teachers, particularly for the primary schools.
Thus, current government policy favors a rabid increase in
the turn-out of NCE teachers and assigning them to teaching
and administrative duties in the primary school system, thus
making the ATCs the institutions for supplying the country's
teacher needs at the most crucial levels.

However, a major point of weakness which has failed to
receive any worthwhile attention has been the sad neglect
in providing adeguate professional training for leaders in
administrative positions in the ATCs. The assumption in
making most appointments to the principalship of colleges
seems to be that a general educational background (perhaps
just a degree qualification), plus experience, sufficiently

qualifies a person for leadership positions in the country's



educational institutions.

The view taken here is that, considering the importance
of the teacher training programs in the national scheme for
educational development, it is essential that attempts be
made to define the jobs of ATC principals through research
undertakings in order to make useful information available
for developing training programs for such positions.
Furthermore, it is assumed that if there is a clear identifi-
cation of expectations held for ATC principals, with such
expectations taking account of the values held by all
concerned, a sound basis for the understanding and carrying
out of the principals' professional leadership roles might

be available.

Definition of Terms

Grade III teacher--a teacher who holds the Nigerian

Grade III Teacher's Certificate, normally obtained after
the successful completion of a three-year, post-primary
teacher training course.

Grade II teacher--a teacher who holds the Nigerian

Grade II Teacher's Certificate, normally obtained after the
successful completion of a five~-year, post-primary teacher
training course, or a one-year, post-secondary school
course.

NCE teacher--a teacher who holds the Nigeria Certifi-

cate in Education, normally obtained after the successful



completion of a three-year, post-secondary school or post-
Grade II teacher training course.

Graduate teacher-—-a teacher who holds at least one

degree from a recognized university.

Graduate degree--a bachelor's degree or higher, obtained

from a recognized university.

Graduate staff-—-all the teaching staff members of an

institution who hold at least a bachelor's degree.

Non-degree institution--an institution of learning

that is below university level (normally post-secondary),
e.g., the Advanced Teachers' Colleges, Colleges of Tech-
nology, Technical Schools, and Polytechnics.

College--any institution of learning that is post-
primary but below university level (thus, secondary schools
and elementary teacher training institutions are also called
colleges in Nigeria).

White Paper--a government document, approved by parlia-

ment or the highest legislative body, outlining policy and
proposed action in respect to any matters within its juris-
diction.

Role expectations--role, as defined by Neal Gross, is

a set of expectations or evaluative standards applied to an

actor of a particular position;l expectation involves an

evaluative standard applied to an incumbent of a particular

lNeal Gross ana others, Explorations in Role Analysis
(New York: John Wiley and Sons, 1958), pp. 67, 74.




position.l

Values—-—"widely shared conceptions of what is desirabkle,"
i.e., those "universalistic" cultural ideals held in common
by the members of a given society.2

Administration—--

a series of superordinate-subordinate relation-

ships within a social system. . . . (It} is the

locus for allocating and integrating roles,

personnel, and_facilities t¢ achieve the goals

of the system.

Officials--used in the analysis and tables to refer to
members of the Institute of Education and Department of
Education, Ahmadu Bello University, as well as Federal and

State Ministries of Education officials.

The principal--used to refer to the Advanced Teachers’

College principals.

The Role of Principals in Nigerian Colleges

For the Nigerian school principal, either at the
secondary, teacher training, or ATC levels, no strong evi-
dence exists to support the existence of any clear-cut

definitions of the principal's job expectations based on

Libid., p. 67.

2Arthur F. Clagett, "Role Adjustment Modes of Public
School Teachers," Journal of Educational Research 67
{September 1973):29-33,

3Jacob W. Getzels and Egon G. Guba, "Social Behavior
and the Administrative Process," School Review 65 (Winter
1957) :424.




careful conceptualization, analysis, or definition of the
roles, responsibilities, and functions of the professional
position which he or she occupies. Further, this is a
system where most principals receive no professional
training for their job.

As a result, a situation of poor communication,
misunderstanding, and conflict exists between principals
and those who employ them and to whom they are directly
responsible (Ministries of Education, Schocl Boards,
Institutes of Education) on the one hand, and between them-
selves, their staff, and their communities on the other.

Relations with employers or higher authorities are
better documented and have tended to attract some attention,
though without much success, particularly as fegards clari-
fication of roles. Addressing a seminar of school princi-
pals and supervisors in the former Western State, oOne
Ministry official had this to say:

For some time it seems clear that there has been

some miss;ng link in the_rglationship between

the principals and the Ministry in a number of

ways. It is that, between ourselves, we are not

?ommunicating adequately and effectively. Although

it 1s apparent that we have many goals in common

and our goals are often identical, our understanding
of one another's role seems to be twisted.

1B. O. Rotimi, "Administrative Structures and Their
Relationship to Secondary Schocl Supervision," Towards
Better Administration and Supervision of Instruction,
Proceedings of the First Seminar on School Adminlstration
and Supervision (Ile-Ife: Institute of Education, University
of Ile-Ife, July 1971), p. 130.




In spite of this admission, however, the seminar discus-
sion failed to clarify the situation or provide any solu-
tions. 1Instead, the agreement reached was to leave the
resolution of conflicts in the hands of higher authorities
in the Ministry of Education, with the Commissioner of
Education acting as the final arbiter in the case of issues
left unresolved by lower officials.l

Perhaps of equal if not greater significance was the
rejection as being "premature" of the suggestion that
powers to supervise instruction at the building level be
delegated to principals, on the basis that "very few of such
principals are so trained and gqualified to do so."2

The unenviable position of the Nigerian principal is
best described in the words of Professor Fafunwa who, in
examining the problems and challenges of school administra-
tion in Nigeria, described the principal's position this way:

Traditionally, the school principal's role is that

of a mid-way station between the educational policy

makers on [the] one hand and the staff and prin-

cipals on the other. The principal is by and large

an agent who executes or transmits general rules
and regulations as laid down by the school authori-
ties. The curriculum, the system of instruction
and school discipline are often handed down by a
higher authority--that 1s, the appropriate Ministry
of Education or School Board. The modern trend
elsewhere, however, is toward the liberalisation

of the system.3 (Italics mine.)

It is interesting to note that in outlining his own

definition of the principal's main functions, Fafunwa

1 2 3

Ibid., p. 140. Ibid. Ibid., p. 3.
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defined it partly as "interpreting policy, executing instruc-
tional programmes, and selecting, inducting, and retaining

personnel."l

If the principal's task as regards policy is
mainly that of interpretation, it is easy to see an area
of potential conflict deriving mainly from lack of clarity
of stated policies or from the fact that principals may not
view their role in this way. Certainly effective adminis-
tration is guestionable if the principal's role as regards
policy is limited to interpretation.

Further evidence abounds to support the contention
that the role of the Nigerian principal lacks proper defini=-
tion. A senior Ministry of Education official, in address-
ing a seminar organized for school administrators in the
former Northern States, referred to past neglect in mounting
in-service courses to consider the role of the principal:

. .« - maybe because educators have not determined

his [the principal's] proper role and he is

considered as occupying a place between an adminis-

trator and a professional, or does not appear to

fit exactly in either.?
In his view, the role of the principal is of great impor-

tance, and to under-play it is to risk "the very fabric"

of the educational system.

Libig.

2Hafizu Wali, "Qualities of an Effective Principal,”
in School Administration and Management for Principals,
ed. Albert O. Ozigi (Zaria: Institute of Education, Ahmadu
Bello University, 1974), p. 9.
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Another major concern expressed by the official was
the inadequate knowledge base from which training programs
for principals could derive. In his opinion, the need for
knowledge through research was pressing because though
"the principal is a strong influence in the quality and
efficiency of educational programmes," the existing situa-
tion was far from desirable for various reasons:

Recruitment of principals is for the most part

haphazard and disorganized; no study is available,
and no formal course is being run which would

enable us to identify and develop the required
administrative and professional skillsg of a prin-
cipal; . . . no pre-service_programmes exist for
the training of principals.

A senior university official of the Institute of Educa-
tion at Ahmadu Bello University described problems relative
to the principalship:

The rapid development of education in this part

of the country in recent years has resulted in the

tremendous growth of a number of post-primary

institutions all over the States. Due to acute
shortage of experienced administrative personnel

in most of the States, several of these post-

primary institutions have to be managed by young

graduates, most of whom lack adeguate relevant
experience in schecol management.

Though the above review directly concerns and has
greater application to secondary school and teacher training
college principals in most parts of the country, it neverthe-
less has relevance in illustrating the kind of situation

under which most Nigerian principals function, including

l1pbid., p. 11. 21mid., p. i.
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Advanced Teachers' College principals.

With particular reference to the ATCs, this writer did
not come across any documents in which carefully concep-
tualized and defined functions of the ATC principal are
presented. Instead, there seems to be over-reliance on
principals' professional experience and civil service regu-
lations. This is especially true of government-owned ATCs.
Recently, one State Ministry of Education issued a circular
to principals of all post-primary institutions in the state,
in which the duties of principals were outiined (Appendix A).
In spite of this being an improvement on past practice, the
document is most sketchy and vague, and of very limited
practical use to principals. At the ATC where a similar
circular was found, the principal admitted being unaware of
the existence of the document. It was discovered filéd
away with other circulars.

Not even this kind of "guideline" has ever been issued
to principals in the non-government-owned ATCs covered by
this study, in spite of their longer existence and much
higher student and staff population, compared to the other
ATCs. Each principal is appointed and designated "the
academic and administrative head" of the institution, and
assumed to be capable of translating his mandate into
appropriate role functions.

In spite of the supervisory power which the ATC prin-

cipal has over his staff and the instructional program, his
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position is not much different from that of the other school
principals in Nigeria. The lack of adequate definition of
his role does lead to uncertainties and situations of
conflict and misunderstanding as the principal relates to
his superiors and the staff.

Listed as one of the main recommendations for achieving
an adequate supply of secondary level teachers for Nigeria
in a recent (1973) report was the need for better personnel
pelicies and managerial support. It refers to the "inade-
guate attention” that has been given to "training programs
that are required for school managers or administraters,
members of the inspectorate, or supervisors in teacher educa-
tion programs.” It recommends that "both logistic competence
and leadership competence should figure prominently in such
programs."l

It is necessary, therefore, that some research be
directed at clarifying the role of the administrative heads
of the ATCs, particularly as viewed by the principals on the
one hand, and on the other, by the people they are mostly in
contact with--Federal and State Ministries of Education,

Institutes of Education, University Faculties of Education,

and ATC staff.

1John W. Hansoh, ed., "Report on the Supply of Secondary
Level Teachers in English-Speaking Africa," in Secondary
Level Teachers: Supply and Demand in Nigeria (East Lansing:
Institute for International Studies in Education and the
African Studies Center, Michigan State University, 1973).,
p. 228.
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The Probklem of the Study

One basic problem which exists in Nigeria and on which
this study is focused concerns the lack of definition of the
role expectations of the principals of the country's
Advanced Teachers' Colleges. The problem is threefold:

1. The vagueness of governmental and Institute

of Education expectations of principals of
ATCs at a time when important educational
developments are underway in the country.

2. The absence of emphasis on this role in terms

of professional leadership, and the absence of
preparation programs for principals.

3. The inevitable differences between teachers

and principals, on the one hand, and between
principals and the government and Institute of
Education, on the other hand, as to the func-
tions and role of the principals.

Most Nigerian ATC principals are either lacking in any
professional training or are inadeguately trained for their
jobs. Most principals are appointed, not on the basis of
professional training for the jcb, but on academic qualifi-
cations which often consist only of academie training in
particular disciplines, plus professional teacher training
and teaching experience. A teacher who demonstrates both

academic and professional competence in the c¢lassroom and
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who has worked within the system for a sufficiently long
period of time is deemed to have achieved seniority and is
considered suitable for appointment as principal. These
considerations are regularly the ones that are described as
being taken into account, but as is often the practice in
personnel selection and appointment, personal and political
considerations may enter into the decision process.

Without training and without a proper understanding of what
his roles are, the principal is not in a position to func-
tion effectively.

The teaching staff in the ATCs have often chosen an
academic career because they value acquiring higher academic
and professional qualifications, and the social and economic
mobility which such achievements help them attain. Failure
to attain these objectives is often attributed to failure on
the part of the principal to attend to and promote their
personal needs and aspirations. It will be interesting to
know if anyone else views this toc be a function of prin-
cipals.

Outside agencies (i.e., those to whom the principal is
directly and indirectly responsible outside the organiza-
tion), including the Institute of Education of the univer-
sity with which the college may be affiliated, State and
Federal Ministries of Educaticn, the National Government,
and the public at large all appear to have conflicting

expectations of the principal. 1In spite of these
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differences, there is a general tendency to view "success-
ful" administrative performance in terms of high passes in
final examinations, the absence of student agitation and
demonstrations, and a low staff turnover.

There is a serious paucity of information derived from
research carried out within the Nigerian socioeconomic and
cultural context on which training programs for educational
administration could be based. In addition to using
available research information in the field of training for
educational administration in other countries, such as the
United States of America, to train the Nigerian college
principal, there is need to ensure that part of the theoreti-
cal foundations of such training derive essentially from
evidence obtained through research intco the existing
Nigerian situation. At present there appears +o be no
attempt to lock for solutions within the Nigerian context.
The launching and implementation of UPE is bound to run
into serious difficulties if the nation's NCE teacher
training program, on which the future provision of higher
quality teachers for the country's primary schools depends,

is not given proper direction.

Purposes of the Study

The central purposes of this study were:
1. To determine the expectations of government and

university officials, of teachers in ATCs and of
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principals in ATCs regarding the functions and
role of ATC principals.

2. To determine discrepancies between these role
expectations.

3. To analyze the role expectations in terms of
a theoretical concept of the principalship.

4. To make recommendations as to how these dis-
crepancies can be reduced and how the principals'
professional leadership role can be better under-
stood, better accepted, and better discharged.

The basic research question to be answered in this
study is inherent in the above statement of purpose; that is:
What are the governmental, the ATC teachers' and the ATC
principals' expectations of the functions and role of ATC
principals, and how do these expectations differ? A second
research dimension of this study which is not made explicit
in the purpose statement is the search of the literature to
discover existing instruments which could be modified for
use in investigating the role expectations of principals or
the use of literature as a basis for devising an appropriate
instrument. The instrument is designed to serve as a
vehicle for investigating role expectations, and includes
tasks related to major aspects of a principal's responsi-
bility and about which sufficient professional literature
exists to give an approximation of the emphasis which a

principal should devote to each aspect of his job.
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Method of Conducting the Study

Following a comprehensive review of deocuments, related
research and literature, a questionnaire was devéloped and
used as the basic data-gathering device in conducting the
study. The instrument was administered to teachers and
principals in ATCs and to selected Ministry of Education
and university officials. A full description of the design
of the study, with elaboration on methodology and data
analysis, is presented in Chapter IV.

Organization of the Remainder
of the Dissertation

In Chapter II the setting of the study is described
under three main topics: g¢general background information on
Nigeria, movement toward free Universal Primary Education
(UPE) in the country, and the staffing of Advanced Teachers'
Colleges. Chapter III contains a review of research,
literature, and documents relevant to the study. & descrip-
tion is given in Chapter IV of the design of the study,
including the sample population, the development of the
instrument, and the procedures for collecting and analyzing
the data. In Chapter V the data collected and the results
obtained from their analysis are presented. Chapter VI
contains summaries, conclusicons, implications of the study,

and recommendations for further research.
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Chapter II

SETTING OF THE STUDY

This chapter is aimed at providing some general back-
ground information which has bearing on the social, eco-
nomic, political, and educational setting of this study.
The intention is to further highlight the significance of
this research within the Nigerian context, and to clarify
issues and make them more relevant. Thus, this chapter
briefly describes the emergence and development of the
country of Nigeria, reviews the historical context of
Nigerian education, describes the movement in the country
toward universal primary education, and provides a descrip-
tion ¢of the staffing of the country's Advanced Teachers'

Colleges.

Nigeria: The Country and Its Pecgple

The political entity now known as Nigeria did not come
into existence until 1914, when the Colony and Protectorate
of Southern Nigeria was amalgamated with the Protectorate of
Northern Nigeria and, henceforth, was called the Colony and
Protectorate of Nigeria. It achieved sovereign status in
1960 after more than one hundred years of British tutelage,
and in 1963 the country adopted a Republican Constitution

and became known as the Federal Republic of Nigeria.
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The cocuntry lies within the tropics between longitudes
3° and 15° east of the Greenwich Meridian, and between 4°
and 14° north of the Equator. With a total area of 356,670
square miles, it occupies about cne-seventh of the total
mainland of West Africa. Except in the south, where it is
bordered by the Atlantic Ocean, the country is surrounded
by French-speaking African countries--the Republic of Benin
(formerly Dahomey) to the west, Niger Republic to the north,
and on the east by the Republic of Cameroun.l

Both the location of the country and its position in
relation to the land and sea arcund it give it a climate
which varies from tropical at the coast to subtropical
further inland. Only two seasons are well marked--the dry
season, lasting from about November t¢ March, and the rainy
season, from about April to October. Temperatures range
from.about 50 to 110 degrees Fahrenheit.

There are no up~-to-date figures on the population of
Nigeria. The latest count in 1973, which gave a population
of 80 million, was surrounded with great controversy and has
been set aside. For planning and other purposes, the 1963
figure of 55.67 million is used. These figures make Nigeria
the most populous country in Africa, with a population that

is greater than that of all the other West African countries

lN. P. Iloeje, A New Geography of Nigeria {Ikejas
Longman Nigeria Ltd., 1972), p. 14.
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combined, seven times the population of Ghana, three times
that of the Republic of South Africa, and third only to
India and Pakistan in the British Commonwealth. Recent
population indicators show that the country now has well
over 70 million people--a heterogenecous population of about
250 ethnic and language groups, the main ones including the
Hausa, Fulani (Fulbe), Ibgo, and Yoruba. This makes for
considerable cultural diversity.
Nigeria has been under military rule since January 1966.
In May 1967 the country was divided into twelve states, which
replaced the existing grouping of the country into the capital
territory of Lagos, the Northern, Eastern, and Western Regions.
Further division tock place in February 1976, and Nigeria
now has a nineteen-state structure. Plans are being made
for the country to return to civilian administration by 1979.
Nigeria is primarily an agricultural country, with
80 percent of the working population engaged in it, producing
food crops and export commodities. In recent years, however,
the petroleum industry has assumed a dominant role in the
nation's economy, particularly in terms of national revenue.
With average daily production of crude oil at about two
million barrels per day since 1974, earnings from oil exports
account for about 90 percent of the country's total export

earnings.

lNigeria Yearbook 1976 {(Lagos: Daily Times Publication,
1976), p. 191.
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One major objective of the current national development
plan is "to achieve a rapid increase in the standard of
living of the average Nigerian.“l The need for this is
best illustrated by the fact that the country's gross
domestic product of about #¥14 billion gives a per capita
income of about #205, compared to a range of about ¥700 to
3,000 in developed countries.2 Thus, during the current
plan period, education is one of the items given top
priority so that, by the end of the plan period in 1980,
"the problem of shortage of high level and intermediate

level manpower will be largely resolved."3

Educational Development during
the Colonial Period

The development of education during the colonial period
is described in terms of government efforts and the efforts

of missionaries.

Government Efforts

It is only in recent years that priority attention has
been accorded educational development in Nigeria. For most

of the colonial period, particularly before the 1880s, the

lFederal Republic of Nigeria, Third National Develop-
ment Plan, p. 29.

2Ibid. (W1, or one Naira, is equivalent to about

1l.6 United States dollars.)
3

Ibid., p. 31.



23

colonial administration showed little interest in providing
education, and more or less abdicated this responsibility

to the Christian missions which pioneered Western educa-
tion in Nigeria. There were several reasons for this.

The British Government had no clearly defined policy on
education in its African colenies in the period before
1925.1 Governed by the overriding objectives of establishing
and maintaining its suzerainty, as well as the promoticn of
trade and commerce between "the mother country" and colonial
Nigeria, successive British administrations largely
neglected the educational needs of the people in the
territory.

The first education ordinance was not enacted until
1882, and it was not until 1887 that provisions were first
made for grants-in-aid to schools and scholarships for
secondary education. Following the 1914 unification, some
increased government interest was noticeable, but mainly
in the form of providing assistance to missions and volun-
tary agencies, and setting standards for school curricula
and teaching. Some significant changes in government
attitude occurred following the publication, in 1922, of
the Phelps-Stokes Report on Education in Africa--a report

aptly described as "an important educational document which

1A. Babs Fafunwa, History of Education in Nigeria
(Londen: George Allen & Unwin, 1974), p. 93.
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constitutes a significant turning-point in African educa-

1 Showing particular interest in the religious and

tion."
educational needs of Africa, especially in the areas already
being served by missionary bodies, the Phelps-~Stokes Fund
was an American philanthropic organization which sponsored
the commission to study educational progress and needs in
various regions of Africa.2 The report severely criticized
the colonial government's educational policy and recommended
changes. It was largely in response to the commission's
findings that the British Government adopted a more positive
attitude toward education in its African territories,
including Nigeria, starting with the issue in 1925 of the
"Memorandum on Educational Policy in British Tropical
Africa.“3

Nigeria's educational policies and development in the
succeeding iwo decades was largely guided by this document.
In spite of problems of staffing and financing, progress was
made in the fields of training Nigerian staff to replace
expatriate staff, who were in short supply, and in the
development of higher education in the country, with the

establishment of the Yaba Higher College. The result was

lipid., p. 120.

2L. J. Lewis, ed., Phelps-Stokes Reports on Education
in Africa (Oxford: University Press, 196%).

3“Memorandum on Educational Policy in British Tropical
Africa," Cmd 2374 (London: H.M.5.C., 1%25).
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the layving of
. +» » a firm foundation for an orderly development
of education at all levels . . . and this led to

the phenomenal growth that took place during the
next decade.l

In the predominantly Muslim area of Northern Nigeria,
the colonial administration placed strong limitations on
Christian missionary activities and, therefore, the early
development of Western education in that part of the country,
resulting in considerable disparity in educaticnal develop-
ment between the northern and southern parts of the country.
This problem of the educational gap between the North and
the South has remained a major issue in the country's educa-
tional planning and development. BAs shown in Table 2,
though the North had embarked upon school expansion in the
period before 1960, the gap was still very wide by the end

of the colonial era.

Missionary Efforts

As noted above, the Christian missions were responsible
for the introduction and, to a very large extent, the
development of Western education in Nigeria. Greatly
influenced by early nineteenth-century demands for stamping
out the slave trade and the evils associated with it,
philanthropists and missionaries alike sought to transform

African society through the "eivilizing" mission of the

lFafunwa, History of Education in Nigeria, p. 1l65.
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church. What the missionaries sought to achieve was no
less than a social revolution. As one writer put it:

The missionary is a revolutionary and he has to be
so, for to preach and plant Christianity means

to make a frontal attack on the beliefs, the
customs, the apprehensions of life and the world,
and by implication (because tribal religions are
primarily social realities} on the social struc-
tures and bases of primitive society.l

Right from the earliest stages of their activities,
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dating from about 1840 onwards, the educational objectives

of the missionaries had been fairly well defined and pursued.

Theirs was essentially a "civilizing" mission with emphasis

on evangelization and the establishment of schools so as to

promote literacy. These ideas and objectives are best

expressed in the memorable words of Reverend Thomas Bowen,

pioneer of the American Baptist Mission to Nigeria, who
wrote in 1857:

Our designs and hopes in regard to Africa are not
simply to bring as many individuals as possible
to the knowledge of Christ. We desire to estab~
lish the Gospel in the hearts and minds and '
social life of the people, so that truth and
righteousness may remain and flourish among them,
without the instrumentality of foreign mig-
sionaries. This cannot be done without civiliza=-
tion. To establish the Gospel among any people,
they must have Bibles and therefore must have

the art to make them or the money to buy them.
They must re%d the Bible and this implies
instruction.

1

H. Kraemer, The Christian Message in a Non-Christian

World (London, 1938).
2

Thomas J. Bowen, Missionary Labours and Adventures in

Central Africa (Charleston, S.C., 1857).
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As pointed out by Ajayi, the main aspects of this
program included the introduction of literacy, the training
of missionary agents, and the promotion through technical
education of a class of people "with the art to make Bibles
or the money to buy them." BAjayi noted further that though
the last twc objectives were never free from controversy,
there was "complete unanimity" on the great importance of
the first.l

The first known school in Nigeria was established by
the Wesleyvan Methodist Missionary Society in 1843, and
appropriately referred to as "the nursery of the infant
church." This clearly reflects the primary missionary
objective of not only converting the local people to
Christianity but also turning them into "good" Christians
through education, i.e., through knowledge of the Bible,
the abkility to engage in Christian worship, and to communi-
cate orally and in writing. Also considered important was
training to produce local clergy, catechists, and teachers
who would serve their own people.2 Considerable significance
was attached to the study of local Nigerian languages and,
within a short period of time, progress was made in this

field. Beginning with the study of grammar and vocabulary of

ly. F. Ade Ajayi, Christian Missions in Nigeria 1841-
1891: The Making of a New Elite (Ibadan: History Series,
Longmans, 1965), p. 126.

2Fafunwa, History of Education in Nigeria, p. 81.
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the major local languages, and in most cases reducing them
to writing for the first time, translations of the Bible
and portions of it were soon pubklished in these languages,
the most notable successes being made with the Yoruba,
Hausa, Kanuri, and Efik languages.

By 1912 enrollment in mission schools aided by the
government was 11,732 and 20,000 in unassisted schools, as
against 3,984 in government schools. Alsc between 1859 and
1914, the number of missionary secondary schools in Southern
Nigeria had grown to ten, compared to one by the gove.rnment.l
By 1960 more than 70 percent of the schools in the Eastern
and Western Regions and the Federal Territory of Lagos
were the responsibility of the missions and other voluntary

agencies.2

Teacher Education

Since the guestion of the {}aining and supply of
teachers in Nigeria is discussed in some detail later in
this report, only highlights of the developments in this area
during the coleonial period need be mentioned here. Again,
it was the missionaries who took the initiative and main-
tained a lead throughout the period under review. The

earliest teacher training institutions developed out of

1

2P. H. Hilliard, A Short History of Education in British
West Africa (London: Thomas Nelson and Sons, 1966), p. 123.

Ibidl r pp. 97_99-
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missionary attempts to maintain and expand the role of the
churches. By 1859 the first training institution was
founded by the Church Missionary Society, followed by other
missionary and voluntary organizations.l Apart from
assisting these agencies through grants-in-aid, government
effort was limited to laying down provisions for regqulating
training standards and certification requirements, though it
later started to provide training through evening classes
and vacation courses. It was not until 1915 that the first
government teacher traihing institution was established.2

By 1914 the need for increasing teacher supply and
quality could not have been greater, considering that even
in the more "educationally advanced" south, the teacher-
pupil ratio was estimated at 1 to 91 in veoluntary schools on
the "assisted list,” and in the "unassisted” schools it was
put as low as 1 to 800.3 Out of a total of 97,667 teachers
in the country's primary schools in 1959, 61,968 were
untrained and uncertificated or probationary.4

Though the period following the first world war was one
of reorganization and expansion, the problems of quality and
supply remained acute, in spite of widespread recognition of

the crucial role which a sound teacher education program

would provide for the educational structure of the country.

1T. T. Solaru, Teacher Training in Nigeria {(Ibadan:

University Press, 1964), p. 4.

21pid., p. 25. 9

4

Ibid., p. 81. Ibid., p. 102.
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The main problems concerned lack of teacher trainers, inade-
quate financing, and the fact that teacher training problems
had tended to receive less attention and support in the
country, compared to secondary education, for example.
Perhaps the most intractable problem concerned the status
and conditions under which teachers worked. These condi-
tions were unattractive and were largely responsible not
only for discouraging potential teachers from entering the
profession but also in causing many teachers to leave the
profession for other jobs, both in the private and public
sectors.

Such was the situation in teacher education when the
Ashby Commission, appointed by the Federal Government "to
conduct an investigation into Nigeria's needs in the field
of post-school certificate and Higher Education over the
next twenty years,"l submitted its report in 1959. The
commission drew attention to the serious teacher situation
at all levels. It was particularly critical of teacher
training, pointing out that "something like nine-tenths of
the primary school teachers and over half the secondary
school teachers are not adequately or fully trained for

their work.2 As described later in this dissertation, it

lSir Eric Ashby, Investment in Education: Report of
the Commission on Post-School Certificate and Higher Educa-
tion in Nigeria (Lagos: Ministry of Information, 1960),
P. 2.

21pid., p. 42.
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was mainly in response t¢ one of the recommendations of the
commission that the Advanced Teachers' Colleges began to be
established in 1962,

Movement toward Universal Primary
Education in Nigeria

Since an examination of the role expectations of
Advanced Teachers' College principals in Nigeria falls into
proper perspective only within the context of the country's
educational developnent toward universal free primary educa-
tion (UPE), this section deals with that development as a
means to highlight the major educational and administrative
problems which constitute the focus of this study.

The early 1950s marked the beginning ¢f rapid educa-
tional development in Nigeria, particularly the tremendous
growth in primary school enrollment--a phencmenon that was
closely related to the constitutional advances in the country.
Beginning from 1251, the country's constitutional arrange-
ments provided for both the Federal and Regional Governments
to have "concurrent constitutional and administrative
responsibility for educational development.“1 The regions
thereby came to possess primary responsibility not only for
financing but also for deciding educaticnal policies and

their implementation, while the Federal Government aided

lFederal Republic of Nigeria, Second National Develop-~
ment Plan 1970-1974 (Lagos: Ministry of Information, 1974},
p. 235.




33

the various educational development programs. As a result,
there was tremendous growth of education at all levels,
reflecting a strongly held kelief in education as a means
to nation-building and economic development. The regions
used their powers to great advantage. The Western and
Eastern Regions (now broken into various states) introduced
free primary education; primary education was already
virtually free in most parts of the Northern Region.l

For varicus reasons, however, as documented in a recent
research study of the country's educaticnal planning experi-
ence, it has been found that "actual educational development
was at variance with the intent and the stated quantitative
goals of Nigeria's educational plans,” with the failure
attributed to

. « «» political instability and the persistent

tendency to politicize educational plans, over-

estimation of the nation's financial resources

for sustaining the plans and its concomitant

over-reliance on uncertain financial expecta-
tions, the absence of a formal implementation
machinery legally or officially recognized, and
the formulation of education plans with hope-
lessly inacsurate and technically deficient
statistics.

The Western State which had introduced free primary edu-

cation in the mid-50s had an enrcllment of under 50 percent

1Adeniji Adaralegbe, "Problems and Issues in Financing
Education in Nigeria," West African Journal of Education 16
(February 1972):27-28.

2Sylvester A. BAdesina, "An Analysis of Nigeria's Educa-
tional Plans and Actual Educational Development between
1945 and 1970" (Doctoral dissertation, Teachers College,
Columbia University, 1973}, p. 267.
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as late as 1973.1
Yet great progress was made overall at the national
level, particularly in the post~independence {(post-1960)
period, which witnessed an unprecedented increase in primary
school enryxollment, rising to 2.9 million in 1960, 3.8 million
in 1971 {one out of every three children of primary school

2 Estimated enroll-~

age), and to about 4.7 million in 1973.
ment for 1980 is 11 million.-
Nigeria's decisicn to have free and compulsory six-
year primary education for all children of school age fits
with the UNESCO goals of 100 percent attendance by 1980 for
developing African countries--as contained in its 1961
Report which states, inter alia, that "every country should
aim at having every child in school within two decades."4
The decision to introduce UPE in Nigeria was thus a
logical development in the course of the country's overall

educational advancement. So also does it serve political

purposes. One major problem concerning primary school

lOtonti A. Nduka, "Problems and Issues in the Organi-
zation of Nigerian Education,"” West African Journal of
Bducation 16 (February 1972):50.

2Federal Republic of Migeria, Third NMational Develop~
ment Plan 1975-1980 (Lagos: Ministry of Information, 1975),
P. 237.

3

Ibid., p. 238.

4UNESC0, Final Report: Conference of African States
on the Development of Education in Africa (Paris: UNESCO,
1961), p. 11.
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enrollment concerns the serious imbalances in educational
development existing among different areas in the country,
with the ratio ranging from a low of 4 percent in some
areas to a high of over 70 percent in others.l

It was while he was on an official visit to Sokoto,
the capital of the former North-Western State, in January
1974, that the former Nigerian Head of State, General Gowon,
announced that the Federal Government intended to introduce
free primary education throughout the country in 1975,
But, although Nigerians welcomed the announcement, it was
obvious that necessary conditions for the launching and
successful implementation of such a gigantic scheme had not
been given adequate consideration and planning.2

The intendea launching date (September 1975) was most
unrealistic considering various problems that have tradi-
tionally plagued Nigerian education at the primary,
secondary, and.teacher training college levels, and which
have continued to defy solutions. Apart from the general
problem of inadeguate planning, there are problems of
logistics, administration, finance, and curriculum. Most
of these proklems are spotlighted in a series of articles

in West Africa by Hugh Hawes and Peter Williams from the

lFederal Republic of Nigeria, Second National Develop-
ment Plan, p. 236.

2Segun Adesina, "Conditions for Success in Planning
Universal Primary Education in Nigeria," West African
Journal of Education 18 (October 1974):293-308.
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University of London Institute of Education. The editor of

West Africa, in his introduction to the four installments

of the articles, referred to the scheme as "one of the
greatest social endeavours the world has seen.“l

The problems notwithstanding, plans were soon drawn up
and executed, and the scheme was put into operation in
September 1976. The political and social considerations
that constitute some cof the most fundamental objectives of
the scheme are partly responsible for the combined efforts
of Nigerians to make the plan a success. As widely recog-
nized, one major problem undermining national unity in
Nigeria is the wide gap in educational attainment between
the northern and southern parts of the country.

In an address to the National Council on Education in
December 1972, the Federal Commissioner for Education put it
this way:

So wide is the gap that, roughly speaking, for every

child in a primary schoel in the northern states

there are four in the southern states; for every

boy or girl in a secondary schcol in the north

there are five in the south; and for every student

in a post-secondary institution in the north there

are six in the south.?

The objective of "bridging the educational gap" was strongly
reflected when General Gowon launched the scheme, expressing

-

his belief in finding a solution to the problem of

1West Africa, no. 2988, September 23, 1974.

2Ibid., no. 2990, March 25, 1974.
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educational imbalance in the country by starting at the
primary level.

Hawes and Williams see UPE objectives as being hasically
political and social. They argued:

The overriding objective is to ensure a meore stable

political future for Nigeria by making the indi-

vidual states more equal in educational terms and

in skilled manpower resources so that each state

has a sense of being in control of its own destiny

and not dominated by others. All of this is

necessary if the states are to work harmoniously
in a united Nigeria. . . .1

These objectives are well reflected in the country’s
current educational program as contained in the Third
National Development Plan. In the statement of objectives
and policies, education is given recognition as "a very
powerful instrument for social change in a process of
dynamic nation—buflding." The objectives of the educational
program include plans

e « «» to expand facilities for education aimed

at egualizing individual access to education

throughout the country J[and] to reform the

content of general education to make it more

responsive to the sccio-economic needs of the
country. . . .2

The policy implications at the primary level are a commit-
ment to "equalization" as a major objective through

- « - the introduction of a free and compulscry
primary education (UPE) throughout the Federation.

libid., no. 2988, September 23, 1974.

zFederal Republic of Nigeria, Third National Develop-
ment Plan, p. 245.
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The scheme will start in September 1976. . . .
From that date, primary education will be free and
universal throughout the c¢ountry, while from 1979,
it will become compulsory.l

The shortage of teachers and the inadequate preparation
of existing teachers are sericus problems both now and in
the foreseeable future. The Third National Development Plan
refers to teacher training as "the ccornerstcne" of the UPE
scheme on which the success of the wheole UPE effort rests.2
Hawes and Williams argued that the supply of "adeguately

rpared teachers in suffiecient numbers is generally recog-

zed to be the key to the success of UPE.“3 The Permanent
Secretary in the Federal Ministry of Education described the
problem of teacher shortage as one of the major problems
facing the scheme.4

The Federal Government itself admitted the failure of
past efforts at meeting the teacher needs of the country's
educational system, and the implications of this failure for
Juality education. It admitted that "persistent shortages

ave enforced the recruitment of untrained teachers to
ipplement the pool of trained teachers," and recognized
:he disturbing truth that unless teachers become available
h adequate numbers, accelerated expansion programmes and

iticipated enrollment increases will remain unattainable."

2

lipid., p. 246. Ihid.

3West Africa, no. 2990, October 7, 1974.

41bid., no. 2992, October 21, 1974.
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The document went on to point to "the alternative, which
is inferior choice of poor quality education."l

The dimensions of the problem become more apparent
when one locks at the enrcllment statistics both at the

primary and post-primary school levels, as shown in Table 3.

Table 23

Trends in Primary and Post-Primary
Schoeol Enrollment

Recent Trends Targets
1973 1475-80
Primary Schools 4,746,808 11,521,500
Secondary Schools 448,904 1,555,180
Secondary Technical and
Vocational Schools 22,585 117,686
Teacher Training Colleges 46,951 234,680

Source: Federal Republic of Nigeria, Third National
Development Plan 1975-1980 (Lagos: Ministry of Information,
1975), pp. 238-242. :

There has been no improvement in teaching standards to
match increased enrcllment although the problem is accorded
top priority in each development program. It is estimated
that an additional 70-80,000 teachers will be needed every

vear to operate the UPE scheme.z In the National Plan the

lrederal Republic ©f Nigeria, Third National Develop-
ment Plan, pp. 244-245.

2West Africa, no. 2990, Qctcber 7, 1974.
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estimate of the total additional staff required by 1982

is placed at 281,190.1 Yet, according to Hawes and
Williams,
. - . present levels of output from the training

college system are around 12,000 per annum. One
can reckon that by 1981, if 18 million Nigerian
children (an estimate of some 5.5 million more
children than is estimated for 1980 in the

Third National Development Plan) were then
enrolled in primary schools, about 600,000
teachers would be needed over-all compared with
about 150,000 now, of whom 80,000 are gualified.?

The problem has another important dimension. With the
wide recognition of the need for curriculum changes as one
of the major means to achieving better quality education
in Nigeria, the demand is not just for teachers in the
schools. These teachers have to be well trained. Yet in
the area of teacher training, there is a grave shortage of
trained manpower.3

In both the Second and Third Development Plans a major
objective was stated as being to improve the gquality of
education, having regard for the increased enrollment and
for inadequate facilities, textbooks, materials, and staff.

According to the Second Plan:

lFederal Republic of Nigeria, Third National Develop-
ment Plan, p. 251.

2

West Africa, no. 2990, October 7, 1974.

3H. W. R. Hawes, "The Administrative Implications of
Curriculum Change: A Case Study from Nigeria," West
African Journal of Education 16 (February 1972):71.
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The sharp increase in primary school enrcllment
over the past two decades has been accompanied
by a high drop-out rate. . . . This has been
nore marked in areas where free primary educa-
tion schemes have been in operation. This
probklem has been traced to inadequate facilities
and pcoor quality of teaching. . . .

During the First Plan period (1962-1968), one of the
measures taken to improve the quality of teaching was to

abolish the lowest level of teacher training colleges

{the Grade III Teacher Training Colleges) and provide further

training for teachers holding such certificates. The projec-
Ition was for the majority of primary school teachers to
hold at least the Grade II teachers' certificate~-a target
that is yet to be attained. As indicated above, there have
even been resorts to employing untrained teachers to meet
the increasing démands. With UPE, the problem will increase
rather than diminish, with many ungualified and underquali-
fied teachers having to be employed (at least in the early
years of the program).

It was in pursuance of the policy of improving the
quality of instruction in the schools through up-grading
the professional gualification of primary school teachers
that the Federal Government announced in mid-1975 its
intention to gradually replace Grade II teachers with
Nigeria Certificate in Education (NCE) teachers in all

primary schools.

lFederal Republic of Nigeria, Second National Develop-
ment Plan, p. 236.
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The NCE teacher training program in Nigeria was a
direct ocutcome of the Ashby Report. A commisgion headed by
Sir Eric Ashby had been appointed in 1959 to look into
Nigeria's needs in the area of post-secondary school certifi-

1

cation and higher education. On the basis of the Commis-

sion Report, entitled Investment in Education, the Nigerian

Government (in 1961) approved a White Paper on education
development for a ten-year period (1961-1970}. One of the
main features was the provision in the White Paper for the
enlargement of existing secondary schools and the building
of 600 new ones, thus envisaging an annual student intake
rising from 12,000 to 45,000,

Among the problems expected to arise from the expected
rapid expansion, one of the most urgent was the provision
of suitably trained teachers for the'secondary schools.
It was in trying to meet this need that four Advanced
Teacher Training Colleges were proposed and subsequently
esﬁablished in the country. The intention was that NCE
teachers would supplement graduate teachers (i.e., teachers
who hold university degrees) in both secondary and elementary
teacher training colleges by forming between one-half and
two-thirds of the total teaching staff at that level through-

out the country (teaching in the lower classes). Two were

lSir Eric Ashby, Investment in Education: Report of
the Commission on Post-School Certificate and Higher Educa-
tion in Nigeria (Lagos: Ministry of Informaticon, 1960]).
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established in Northern Nigeria--the first at Zaria in 1962,
and the other at Kano in 1964. By 1972-73 both colleges
had a combined student population of over 1,500, and by
the end of the 1975 academic year they had turned out over
2,500 NCE teachers.

The need at the time in Northern Nigeria was great.
Serving over half the country's population, less than
38 percent of the staff in the secondary schools and only
43 percent in the elementary teacher training colleges were
Nigerians. The situation as regards teachers with univer-
sity degrees was even more serious--only 6 percent of this
category of the staff in the secondary schoecls and 2 percent
in the teacher training colleges were Nigerians.1

As was the case with other programs, only limited
success was achieved. By 1970 when NCE and other non-degree-
holding staff of secondary schools was expected to be about
6,000 out of nearly 12,000, the number actually produced in
the whole country was only about 2,400.2 A program of
increased enrollment was vigorously pursued by the Institute
of Education, Ahmadu Bello University, Zaria, from 1971.

The result was reflected in the number of NCE teachers

lJoseph Y. Bello, "The Establishment of the Advanced
Teachers' College, Zaria" (Paper prepared for the Department
of Education, Ahmadu Bello University, Zaria, September
1972).

2Adesina, "Analysis of Nigeria's Educational Plans,”"
pp. 171-172.



44

produced by the colleges at Zaria and Kano. The 1975-76
enrollment for both colleges stood at about 2,500, with
plans to bring the total up to 4,000 by the 1979-80
academic year. Other ATCs have since been opened--two by
the former North Western State Government and three by the
Federal Government, which has also promised to establish
three others at locations to be determined later. Figure 1
is a map showing the new nineteen states of Nigeria and the
location of ATCs in former Northern Nigeria in 1976.

The need for NCE teachers notwithstanding, government
policy toward the colleges as contained in the current
development plan is rather vague. It promises to carry out
the training of secondary school teachers and teacher
educators "in specialized post-secondary institutions such
as the Advanced Teachers' Colleges and the universities, and
[such training] will be given adequate emphasis." It is
more specific with regard to teachers for primary schools,
where it is intended to achieve

. « « @ minimum ratio of 80 percent grade II

teachers in primary schools and 100 percent

trained [university] graduate teachers in

secondary and teacher training colleges by
the end of the fourth plan period.l

It will be noted that government intention as contained
in the plan is to fully staff post-primary institutions with

teachers who have university degrees and staff primary

lFederal Republic of Nigeria, Third National Develop-
ment Plan, p. 248.
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schools with B0 percent Grade II teachers during the current
plan period; nothing is said about the place of NCE teachers.
It is this kind of ambiguity (the government had previously
announced its intention to place NCE teachers in primary
schools) which makes it absolutely necessary that the
Nigerian principal keep constantly examining his role,
particularly in terms of the expectations held for him by
the people he has to work with--his staff, the government,
and his employers. Often he has no clear guidelines, and
has little or no say in formulating policies. Yet he is
required to produce "acceptable" results.

The ATC program will have to change in various impor-
tant ways in terms of meeting the teacher needs of a vastly
expanding national education system that is also calling
for improved quality education. Also, it has to be respon-
sive to the needs of new types of students under the UPE

scheme. Already, as reported in West Africa, ATC Zaria

doubled its intake in the 1975-76 academic year "to produce

more teachers for the successful implementation of the

UPE scheme."l

The Staffing of Advanced
Teachers' Colleges

All teaching staff members are expected to be degree

holders. 1In most colleges the teaching staffs are mainly

1West Africa, no. 2992, November 24, 1975.
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university graduates {approximately 95 percent), holding
degrees in various disciplines. Besides actual teaching
experience, preferably before appointment to the ATC, staff
members are reguired to possess professional teacher
training gqualifications at graduate or post-graduate levels,
Thus, several teachers have post~graduate qualifications
{diplomas or master's degrees). New recruitment policies
and practices tend to limit appointment to candidates
possessing both post-graduate teaching qualifications and/or
a master's degree. Existing staff members are encouraged,
through in-service programs, to up-grade their academic and
professional qualifications. By now, about half the staff
in the two oldest ATCs (Zaria and Kano) hold master's or
higher degrees. '

Before the ATCs at Zaria and Kano were transferred
(19705 from the Northern Regional Government to the Ahmadu
Bello University [(ABU), under new administrative arrange-
ments, the staff were appointed by the government through
the regular recruitment procedures--advertisement, written
applications, screening of applications, and, finally,
interview and appointment by the Public Service Commission,
the membership of which included a member of the Ministry
of Education. Initially, staff members were withdrawn
from various teacher training colleges to serve with the
UNESCO expatriate staff in the Zaria ATC (Ohio University

staff at Kano). Later on, more teachers were transferred
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from existing colleges, while others were given their first
appointment to serve in the ATCs. |

Under the university, recruitment has been through
advertisement, followed by application screening and inter-
views. Menmbership of the interxview panel consists of the
Director of the Institute ¢of Education at ABU or his repre-
sentative, the Secretary of the Institute, a senior member
of the Institute, and the principals of the two ATCs or
their representatives. All relevant information relating
to sach candidate found acceptable after interviews is
referred to the University Appointments and Promotions
Committee (headed by the University Vice Chancellor), which
has power to appoint or reject any candidates and to deter-
mine their initial salary.

The principals ©of ATCs are people who have met the
academic and professional gqualifications which apply to
the teaching staff. In all appeointments, except perhaps
at Zaria and Xano ATCs, the major emphasis seems
to have been on senicority in terms of vears of service.
Administrative positions are not regarded as demanding any
special professional training or particularly high academic
gqualifications. The principalship is often a reward for
"meritorious" service-~-a position of social prestige and
power worth looking forward to. The main professional
reguirements--and often the only cnes-~seem to be teaching

and administrative experience at secondary and/or teacher
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training institutions. These criteria and procedures seem
to continue to apply to most principals appointed by State
and Federal Governments to head the newer ATCs in the
northern part of the country.

With the policy of up-grading staff qualifications
encouraged by ABU, some attempts have been made to help
serving or prospective principals attain higher academic
qualifications, up to the doctoral level.

After 1970 responsibility for the appointment of prin-
cipals for Zaria and Kano ATCs passed to the Vice Chan-
cellor of ABU. There have been no new appointments to
substantive posts in recent years. Recommendations for
acting appointments are made from among the ATC staff by
the Director and forwarded to the Vice Chancellor for
approval. (A college organizational and authority struc-

ture chart is in Appendix B.)
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Chapter 11l

REVIEW OF LITERATURE RELATED T0O THE STUDY

Post-secondary sub-degree teacher training institutions
like the Advanced Teachers' Colleges are relatively rare.
For this reason there is hardly anything available in the
literature on the administrative functions and behavior of
ATC principals. It is necessary, therefore, to use existing
literature dealing with other local school administrators
and draw inferences from it to establish a background and
framework for the present study.

The mcdern concept of the principalship has been
through a long evelvement process. The earliest schools
were small and had no need for principals. With mounting
enrollments and the related preblems of size and the diver-
sity of school programs since the eighteenth century, it
‘became necessary to give greater coordination and direction
to the various school activities. Thus, from having to
appoint a "head teacher" from among the ranks of classroom
teachers to perform such activities, the position of the
secondary school principalship eventually emerged.l Though

the duties and responsibilities of the office have expanded

lLester W. Anderson and Lauren A. Van Dyke, Secondary
School Administration (Boston: Houghton Mifflin Co., 1972).
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tremendously in the course of time, varicus studies and
publications have come to view the principalship as being
by and large a leadership position concerned mainly with
promoting, improving, and supervising the instructional
program.l

Qver the vears there have been shifts in the theoreti-
cal bases of the view and study of organizations and the
leadership of organizations. There have been shifts from
the early concept of scientific management, as represented
by Frederick Taylor,2 to the human relations approach, of
which Elton May03 was a main source of inspiration, and
recently to more modern views such as are reflected in the
writings of Herbert Simon,4 who attempts to develop organi-
zational theory that combines elements of earlier concepts

with new ideas under the general label of the behavioral

'approach.s

lMuttaniyie Idiculla, "A Comparative study of the Expec-
tations of High Schoe¢l Principals in Selected Western
States" (Doctoral dissertation, Brigham Young Uniwversity,
1965},

2Frederick Taylor, The Principles of Scientific
Management (New York: Harper and Brothers, 1945).

3Elton Mayo, The Human Problems of an Industrial
Civilization (New York: The Macmillan Co., 1933).

4Nicos P, Mouzelis, Crganization and Bureaucracy--»An
Analysis of Modern Trends (Chicago: Aldine Publishing Co.,
1973)’ p‘ 122.

5Robert G. Owens, Organizational Behavior in Schools
(Englewood Cliffs, N.J.: Prentice-Hall, 1970).
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Barly attempts to study leadership, referred to as the
trait approach, were focused on the personal attributes of
leaders. The assumption was that by identifying certain
traits of successful leaders, like the physical, intel-
lectual, or personality traits, it would be possible to
determine what traits were necessary to make a "good"
leader. The results of such studies were not very promising
as they indicate that people with different combinations of
traits can be effective leaders, and that there are no set
lists of traits which make a leader most effective.l
Although the trait approach seems inadegquate, Stogdill
found that effective leadership appears to be consistently
related to social skills, language fluency, humor, socia-
bility, diplomacy, tact, and popularity, even if they are
altered in different situations. He concluded that these
traits, in combination with cther dimensions of the
followers, could be attributed to a leader.2

Since most of the results of the trait approach did not
gain widespread acceptance, it gradually led to the situa-
tional approach, which is based on the hypothesis that a

leader's behavior may and perhaps should vary from one

lGordon L. Lippitt, "What Do We Know about Leadership?"
in The Planning of Change, ed. Warren G. Bennis et al.
{New York: Rinehart and Winston, 1966).

2Ralph M. Stogdill, "Personal Factors Associated with
Leadership: A Survey of the Literature," Journal of
Psychology 25 (1948):35~-71.
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setting to another. A person who proves to be a leader in
one group situation may be lacking as a good leader in
another. Thus, different situations reguire different
leadership behavior, and effective leadership depends on
a combination of leader and group characteristics.l

Leadership studies have more recently adopted the
behavioral approach. One of the earliest contributors was
Andrew Halpin, who identified four distinct leader behavior
styles which he combined in tweo major dimensions of leader
behavior--Initiating Structure and Consideration. Leaders
could be rated by reference groups as high or low on both
dimensions; they could also be rated above average on one
dimension but below average on the other.2 This approach
Iwas an outgrowth of the school of thought which favored
the concept of "leader behavior" rather than "leadership”
as it makes for hetter investigation and analysis.3

A major contribution was made by Getzels, Guba, and
others. As represented by the "Getzels-Guba model," the
organization is viewed as a social system. Behavior within

it is considered as deriving from both the nomothetic and

1Ralph M. Stogdill and others, Leadership and Role
Expectations (Columbus: Ohio State University Press, 1956).

2Andrew W. Halpin, "The Leadership Behavior of School
Superintendents, " Studies in School Administration,
Monograph no. 6 (Chicago: Midwest Administration Center,
Universgity of Chicago, 1959).

3Ibid., p. 123.
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idiographic dimensions, with interaction between them
depending on the individual and the role he occupies,
expressed as a function of the interplay between the two
dimensions.l The school organization as a social system is
thus characterized by "an input-output relationship with its
environment," which includes "both the school's own sub-
system as well as its various suprasystems, including the
community."2 To define the administrative behavior of the
principal, therefore, is to relate the personality of the
incumbent to both the school's internal and external
environments.

Other concepts and definitions of leadership derive
from the above. For example, according to Katz and Kahn,
there is more to the principal's leadership role than mere
interpretation of school policies. In the exercise of
leadership the principal is expected not only to supplement
existing policy but also to give it an imaginative inter-
pretation.3

An action-oriented definition is cffered by Hemphill,

who sees administration as the initiation of "a structure-

1Jacob W. Getzels and Egon G. Guba, "“Social Behavior
and the Administrative Process," School Review 65 (Winter
1957):423-441.

20wens, Organizational Behavior in Schools, pp. 52-53.

3Danie1 Katz and Robert Kahn, The Social Psychology of
Organizations {(New York: John Wiley, 1966).
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in-interaction as part of the process of solving a mutual
problem."l Modifying this, Lipham differentiated leader-
ship from administration, defining leadership as "the
initiation of a new structure or procedure for accom-
plishing an organization's goals and objectives or for
changing an organization's goals and objectives.“2
This view of the principal as a change-agent seems well
favored in recent literature. In his contribution, Onofrio
not only suggests that the principal exercise his discretion
with regard to policy matters and in dealing with his
superiors but also maintain a strong leadership role with
regard to the staff, the instructional program, and the
management of resources and facilities.3
One trend in studying leadership has been the investi-
gation of the climate created by different leadership
styles. Lippitt and White conducted studies to determine
how different leadership styles affect groups, and came up

with three leadership styles--authoritarian, laissez-faire,

and democratic.4 The study seems to indicate that the

lJohn K. Hemphill, "Administration as Problem Solving,"
in Administrative Theory in Education, ed. Andrew Halpin
(Chicago: Midwest Administration Center, University of
Chicago, 1958), pp. 89-118,

2Andrew W. Halpin, Theory and Research in Administra-
tion (New York: The Macmillan Co., 1966), pp. 81-130.

3John E. Onofrio, The Public School Principal in Terms
of Today's Leadership Role Expectations (Bethesda, Md.: ERIC
Document Reproduction Service, ED 025 024, 1968).

4Lippitt, "What Do We Know about Leadership?" p. 431.
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democratic leader is the most effective. However, subse-
quent studies appear to indicate that a leader cannot be
categorized as one type since leadership styles vary with
situations.l

Another approach to leadership study, the functional
approach, seeks to identify what actions are required by
groups under different circumstances in order to achieve
their objectives. It also examines how different members
of the group take part in various activities, as leadership
is viewed as a shared responsibility among group members in
the performance of those acts which are required by the
group., The designated leader must, therefore, be sensgitive
to the needs of the group to see that they are carried out.2

In sketching what appears to be the profile of the
future executive, Chris Argyris sees him in terms of a
leader who mobilizes resources that are necessary for
solving particular problems.3

It appears, therefore, that considerations c¢f individual
and organizational behavior, the environment, and the inter-
action of all have been stressed as necessary for the under-

standing and exercise of leadership. But, as Hemphill

1Halpin, "The Leadership Behavior of School Superin-
tendents,” p. 77.

2Lippitt, "What Do We Know about Leadership?" p. 432,

3Chris Argyris, "How Tomorrow's Executives Will Make
Decisions," Think 33 (November-December 1967):6~8.
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suggests, leadership acts are important mainly in terms
0of the effectiveness of the leader. As such, leadership
could be categorized in terms of attempted leadership,
successful leadership, and effective leazrlership.:L
In various studies of the school as a social organiza-
tion and leadership behavior within it, the concept of roles
has necessarily received great attention, with attempts
directed at identifying, defining, and clarifying the
principal’'s role. Defined by Neal Gross as a set of expec-
tations ¢or evaluative standards applied to an actor of a
particular position,2 role concept also includes the expec-
tations held for himself by the role player. Owens provides
some useful clarification of various terms pertaining to

this concept. According to Owens: role prescription

represents "the idea of what the general norm in the cul-

ture is for the role"; role expectation refers to "the

expectation that one person has o0f the role behavior of

another,"” while role perception describes "the perception

that one has of the role expectation that another person

holds for him."3

lAndrew W. Halpin and Carroll L. Shartle, "A Theoreti-
cal Framework for the Study of Behavior in Organizations," in
Administrative Theory in Education, ed. Andrew W. Halpin
(Toronto: The Macmillan Co., 1969), pp. 70-75.

2Neal Gross and others, Explorations in Role Bnalysis
(New York: John Wiley and Sons, 1958), p. 5.

30wens, Crganizational Behavior in Scheools, p. 72.
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Considering the various theoretical bases of organiza-
tions and concepts of leadership, perhaps it is to be
expected that there is no consensus on the role of the
principal. In a way, this reflects the growing complexity
of the school and the resultant administrative problems,
and is partly accounted for by the multidimensicnal nature
of the frincipal's role and the conflicting expectations
held for him by the groups with which he is in contact, both
inside and cutside the school. 0ften, the perceptions
differ and lead to conflicting expectations between the
principal and the staff, on the one hand, as well as gréups
and bodies outside the school, on the other. Elkins
observed that

« « » how the administrator operates within the

limits of the role-set provided by the organiza-

tion is determined by a complex pattern of

influences from within the organization and the

suprasystem as well as his own personality

make-up.
The need for principals to have an accurate perception of
what others hold for them is, therefore, stressed in various

studies, as in the study repcrted by Robert Sweitzer and

others.2

1Irwin C. Elkins, "The Design and Initial Testing of
an Instrument to Gather the Perceptions of Administrative
Roles" (Doctoral dissertation, Teachers College, Columbia
University, 1972), p. 21.

2Robert Sweitzer and others, "Rcle Expectations and
Perceptions of School Principals" {(Bethesda, Md.: ERIC
Document Repreduction Service, ED 001 210, 1963).

.
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Many of the studies in educaticnal administration date
back to the early 1950s. Andrew Halpin conducted a study
covering fifty superintendents in the Chio schools, using
the LBDQ instrument. It was designed to measure the rela-
tionship between the superintendent's perception of how he
behaves and the board and staff's perception of his
behavior. Another objective was to ascertain the corre-
sponding relationship between the superintendent’s percep-
tions and those of the board and staff concerning how he
should behave as a 1eader.l The results of the study indi-
cate that on each leader behavior dimension the staff and
board members tended to agree on the role of superintendents.
But the two groups differed in their perceptions of each
other's roles. This seems to indicate that superintendents
tend to adopt different behavioral roles in dealing with
members of the staff and board members.

In a 1956 study aimed at determining attitudes toward
the high school principalship, Austin and Collins identified
eleven areas of job performance which they further
developed to compile a list of thirty-two activities con-
sidered essential to the success of high school principals.
The results of the study show substantial agreement between
the principals and the community as to the activities

considered important, and helped in defining the role of

lHalpin, "The Leadership Behavior of School Superin-
tendents."”
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the modern principal. The high school principal's leader-
ship in developing the instructional program was ranked
foremost. It was also considered an important responsi-
bility of the principal tc counsel the students and to
guide the staff in the solution of their personal and
professional problems. When considered necessary in the
interests of his other major responsibilities, it was felt
the principal could and should delegate some of his
managerial duties.l
A study in 1967 indicated conflicting views of the
role of the principal as held by the principals themselves,
on the one hand, and by groups both inside and outside, on
the other.2 In 1967 the American Association of School
Administrators expressed the view that the expectations of
the principal's role as well as which responsibilities
should receive emphasis vary, depending on the time and the
referent groups.3

Ranniger in 1962, in a review of various studies and

publications on the role functions of elementary school

lDavid B. Austin and James S. Collins, "A Study of
Attitudes toward the High School Principalship,™ NASSP
Bulletin 40 (January 1956):104-140.

2John M. Foskett, The Normative World of the Elementary
School Principal (Eugene: Center for Advanced Study of Edu-
cational Administration, University of Oregon, 1967).

3American Association of School Administrators, The
Right Principal for the Right School (Washington, D.C.:
AASA' 1967}! PI 13-
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principals, found that the tasks were becoming increasingly
more complex and that the perceptions ¢f the role of the
principal differed, leading to the inescapable finding
showing lack of agreement over the ordering of priorities
as far as the principal's functions are concerned.1
The important place which seems to be accorded the
principal's role in the instructional program of the school
receives confirmation iﬁ a study by Idiculla, who found
strong support for the institutional role of the principal
among superintendents, high school principalg, and
professors of educational administration.2 This is in
substantive agreement with the view of the National Asso-
ciation of Secondary School Principals which, while
admitting the changing and varied roles o? the present-day
principal, still views him as being essentially the educa-
tional leader of the school he heads.3
The principal’s job expectations, particularly as

related to and as perceived by the staff, have attracted

attention in several studies, each with its own focus.

1Billy Ranniger, "A Summary ¢f the Job Responsibilities
of the Elementary School Principal™ (Doctoral dissertation,
University of Oregon, 1962).

2Idiculla, "A Comparative Study of the Expectations
of High Schocl Principals."

3National Association of Secondary School Principals,
The Principalship: Job Specifications and Salary Con=-
siderations for the 70's (Washington, D.C.: NASSP, 1970).

!
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The major hypothesis ¢f the study conducted by Gross and
Herriott was that |

. - - the degree to which a principal attempts to

conform to a description of his role that stresses

his obligation to provide leadership to his

teachers w111 have lmportant consequences upoen

the school.l
A national study covering about 501 principals in forty-one
cities in the United States also focused on the ability of
principals to stimulate improvement in the quality cf staff
performance. Using the Executive Professicnal Leadership
(EPL) behavioral instrument, it was found that principals who
got the highest ratings were those considered high on pro-~-
viding for staff involvement in decisions, maintaining
interpersonal relationships that derive more from collegial
than authority basis, and providing social and managerial
support for the staff.2 ’

In 1971 samas found some significant differences in
the expectations for the role of the principal as perceived
by principals and teachers cf senior high schools in Puerto
Rico. While no differences were found in the areas of cur-
riculum and instructicen, major differences occurred in

teaching supervision, the professional growth of the prin-

cipal, organization, structure, and management, while minor

lNeal Gross and Robert Herriott, Staff Leadership in
Public Schools: A Socioclogical Inguiry (New York: John
Wiley and Sons, 1965). -

2

Ibid.



differences concerned staff personnel, pupil personnel, and
school-community relations.l

More recently, Costanzo studied the perceptions of the
roles and functions of Philadelphia's publiec high school
principals by different segments of the school community,
in an attempt at clarifying differences. His study was based
on the belief that ambiquity and conflicting expectations
had been shown to be capable of leading to such problems
as low morale and effectiveness of the staff members
concerned. In the area of decision making, the researcher
found that generally a significant number of school-based
and non-school-based respondents felt that "the principal
should be responsible for decision-making after having con-
sulted representatives of the total school community."2 As
far as delegating or assigning responsibilities is concerned,
the study shows that while an overwhelming percentage agreed
to the principal assigning some of his responsibilities to
assistants, neither group would have the principal delegate

the respconsibilities completely nor retain complete authority

lLillian Samas, "Expectations for the Role of the Prin-
cipal as Perceived by Principals and Selected Teachers of
the Public High Schools of Puerto Rico" (Doctoral disser-
tation, Fordham University, 1971).

2Matthew W. Costanzo, "Perceptions of the Roles and
Functions of Philadelphia Public High School Principals as
Expressed by the Principals and Other Members of the School
Community" (Doctoral dissertation, Teachers College,
Columbia University, 1972).
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in the areas examined.l

In their study Gross and Herriott had found disagree-
ment between principals and presidents of parent associa-
tions. The principals were willing to involve parents in
planning and development programs but not in staff assign-
ment and evaluation. fhe parents wanted control of teacher-
principal evaluation.2

Scme studies have emphasized the managerial aspect of
the principal's functions. One such study by vidich and
McReynolds considered the principal's role as two-dimen-
sional: as a business head and head teacher.3 Emphasizing
the principal's responsibilities as the procurer of human
and material resources for the school, considered in terms
of obtaining money, Bumberger and Theimann stress the need
for principals not only to obtain these resources through
employing the social network, persconal attributes and
expertise, but also consider the wise allccation of the

. . - . 4
resources a major determinant of administrative success.

1
2

3Arthur J. Vidich and Charles McReynolds, High School

Principals Study Seminar Final Report (Bethesda, Md.:
ERIC Document Reproduction Service, ED 037 831, 1969).

4C. S. Bumberger and I. C. Theimann, "“Resources Acguisi-
tion: A Basic Administrative Task," in The Principal's
Role in the 70s: The 1970 Leadership Course for School
Principals Lecture Series, ed. J. J. Bergen and N. J.
Chamchuk (Bethesda, Md.: ERIC Document Reproduction Service,
ED 047 398, 1970). :

Ibid., p. 203.

Gross and Herriott, Staff Leadership in Public Schools.
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In an examination by Ellis of the principal in his
various roles as educational leader, personnel manager,
and business manager, and based cn several other studies,
the analysis of the findings indicates that the principal's
educational leadership role is being eroded as a conse-
quence of the expansion of his other roles. He cites
Melton who, in 1968, undertook a replication of an earlier
study of the role perception of principals and found that
principals were engaged to a greater extent in managerial
tasks. Though principals perceived instructional leader-
ship tasks to be ideally a first priority, it rated third
in actual performance. Another study cited by Ellis was
the one by Cross and Bennett which showed that immediate
administrative responsibilities consume most of the prin-
cipal's time (more than 40 percent) regardless of the
socioeconomic setting. It is suggested that a reducticn be
made in the time spent on such problems if more effective
instructional leadership is to be exercised.1

Studies on the principal's student personnel role
réveal both the increasing complexity cf the problem and the
higher expectations for the principal in this regard.
Students have beccme more critical of what goes on in the

schocl, seeing it as part of the larger society that needs

ljames R. Ellis, "The Man in the Middle: The Role of
the Principal™ (Bethesda, Md.: ERIC Document Reproduction
Service, ED 071 165, 1972).



66

drastic changes.l Pederson found, in a study conducted
among high school students in scuthern California to assess
the students' perceptions of the effectiveness of the
principal, that the most valued attributes of the principal
included warmth, personal relations, friendliness, courtesy,
sincerity, and interest. They also considered student
advisory boards as useful tools for the effective principal.
An interesting finding by Chung concerned the area of
administrative behavior within the organization related to
teacher job satisfaction.3 As earlier posited by Guba
and Bidwell, a principal's perception of a teacher's effec-
tiveness is a reflection of how the teacher fits the prin-
cipal's expectations of the teacher role.4 Chung's findings
indicate a significant relationship between teacher ijob

satisfaction and their perception of a teacher-centered

1J J. Bergen, ed., Administration for Student Develop-
ment (Edmonton: Alberta University; Bethesda, Md.: ERIC
Document Reproduction Service, ED 044 802, 1969).

2Monroe Pederson, "Pupil Expectations cof the High
School Principal" (Doctoral dissertation, University of
Southern California, 1970).

3Kl-Suck Chung, Teacher-Centered Management Style of
Public School Principals and Job Satisfaction (Bethesda,
Md.: ERIC Document Reproduction Service, ED 042 259, 1970).

4E. Guba and C. Bidwell, Administrative Relationships:
Teacher Effectiveness, Teacher Satisfaction, and Adminis-
trative Behavior--A Study of the School as a Social Insti-
tution (Chicago: Midwest Administration Center, University
of Chicago, 1957).
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leadership style by the principal.

Ellis maintained that "the effectiveness of the prin-
cipal's involvement in high level tasks will depend on
the clarity with which his job responsibilities are
defined."1 This is re-echoed in the findings from a survey
of 190 high school principals in twenty-three cities
throughout Canada as to how they viewed their roles and
responsibilities. What emerged most strongly from the
study was

+ « « the need for clarifying of the principal's

role and, along with this, a wvital requirement

for a continuing upgrading and retraining program

to better prepare principals tce adapt to new

situations placed upon them.

This was also reemphasized in the summary of the findings,
where it is stressed that

. «» o 1f any message emerges from this report,

it is that the secondary principal needs a

clarificaticon of his role. More specifically,

he seeks reassurance and confirmation that his

prime role is that of an educational leader
rather than a business manager of sorts. 2

The above survey would seem to indicate the signifi-
cance of studies aimed at identifying and clarifving the

role of the principal. 2as Gross and his associates suggest,

1Ellis, "The Man in the Middle."

2Harriet Goldsborough et al., The Man in the Middle:
How the Urban Secondary Schocel Principal Sees His Role and
Responsibilities (Toronto: Canadian Educational Associa-
tion; Bethesda, Md.: ERIC Document Reproduction Service,
ED 077 071, 1971).
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further studies would help in analyzing prcoblems at
several different levels--at the levels of individual
behavior, group behavior, and at a cultural 1evel.1 In
the view of Gross and Herriott, not only can the concept
of role as it relates to expectation provide valuable
learning experiences,but also these concepts and the
necessary skill to utilize them behaviorally should form
part of the training for prospective administrators.2
In the context of educational development in Nigeria
and within which this study was undertaken, the position
taken by this researcher is in agreement with that of
McCleary and Hencley, who draw additional attention to the
role of the institutional leader in the realms of educa-
tional policy and goals. Emphasis in leadership trends,
they argue, should not be limited to "means and processes"”
though these are essential features of educational leader-
ship. There must be concern for ends, as "the distinguishing
characteristic of educational statesmanship is most clearly
evident in the realm of policy and purpose activity. . . ."
As they argued, institutional leadership encompasses but
. +« «» goes beyond means and processes, routine

organizational maintenance, efficiency, and
skills needed for interpersonal leadership.

lGross et al., Explorations in Role Analysis, p. 326.

2Gross and Herriott, Staff Leadership in Public
Schools, pp. 92-93.
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Most important, the educational leader must have
a firm grasp of significant educational goals

to be achieved in our time. Only then will
research and new social theory be of maximum
assistance t¢o him as he chooses among means to
attain ends.l

The various aspects of the principal's functions con-
tained in the series of literature reviewed above, viewed
from both the theoretical and practical bases, show broad
divisions within which the tasks fall. Having gone through
some substantive and relevant literature, this writer
agrees with Lipham and Hoeh that there is still some dis-
~ agreement cver "the nature of boundaries" in the categori-
zation of the principal's tasks. However, as they show,
there is widespread support for this approach ¢of grouping
tasks as a reasonable way of loocking at and developing
competencies related to the principalship.2 This is also
in agreement with McCleary and Hencley, who favor this
approach as the means of describing educational administra-
tion and gathering information about administrative job

performance.

lLloyd E. McCleary and Stephen P. Hencley, Secondar
School Administration: Theoretical Bases of Professiona
Practice (New York: Dodd, Mead and Co., 1973), p. 123.

2James M. Lipham and James A. Hoeh, Jr., The Principal-
ship: FPoundations and Functions (New York: Harper & Row,
Publishers, 1%74), p. 10.

3McCleary and Hencley, Secondary School Adminigtra-
tion: Theoretical Bases of Professional Practice,
pp. 10_1]--
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For this study, therefore, the writer has adopted as
a reasonable way of grouping the principal's tasks the seven
categories used by McCleary and Hencley:

l. Instructional Leadership and Curriculum Development

2. Staff Personnel Administration

3. Student Personnel Administration

4, Financial Management

5. School-Plant Administration

6. Scheool-Community Relations
7. Organization and Structurel

The guestionnaire used in the study includes items
under each of the seven categories, which correspond to the
role tasks which the principal might be expected to perform.

Attention is drawn to the fact that, in the cultural
environment within which this study was based, the princi-
pal's contact with the community is rather limited. Of
greater significance is the relationship with superiors and
employers (government and university authorities). As this
relationship concerns the central issue of the determina-
tion, interpretation, and implementation of the national
educational policies, this was given special attention in

the various items under the seven broad categories of tasks.

11bid., pp. 10-11.
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Chapter IV

DESIGN OF THE STUDY

This chapter is developed under four major topics:
(1) the sample for the study, (2) instrumentation, {3) data

collection, and (4) data analysis.

Sample for the Study

The sample, whose perceptions of the role of the
principals of Nigerian Advanced Teachers' Colleges were
sought, included the following:

l. The 200 teachers and six principals of the oldest
six Advanced Teachers' Colleges in the northern part of the
country. These are the ATCe at Zaria and Kano, both of
which constitute one of the units of the Institute of Educa-
tion, Ahmadu Belle University, Zaria, the Sokoto State
Government ATC at Sckoto, and the Federal Government ATCS
at Okene, Pankshin, and Yola.

2. The Assistant Director of Educaticn in charge of
Teacher Training and the Principal Education Officer in
charge of Teacher Training, both of the Federal Ministry of
Education, Lagos.

3. The Chief Inspector ¢f Education or the Deputy
Chief Education Officer, and the Principal Education Officer

in charge of Teacher Training in each of the following



72

states: Xano, Kaduna, Kwara, Jos, and Sokoto. These
represent state government officials who have responsibility
for the ATCs and who possess considerable experience in
matters connected with teacher education, as well as
administration.

4. Four senior members of the Institute of Education
and four Education Professors and Lecturers in the Department

of Education, Ahmadu Bello University, Zaria.

Instrumentation

The instrument employed for this study emerged after
a number of tentative instruments were designed, piloted,
analyzed, and revised.

An extensive search of the literature, as reflected
in Chapter III, was conducted to find instruments or parts
of instruments which could be used in developing an instru-
ment for this study. Of particular value in this task were
the instruments developed in three studies: (1} "A Compara-
tive Study of the Expectations of High School Principals,"l

2

(2) "Expectaticns for the Role of the Principal,”” and

(3) "Perceptions of the Roles and Functions of Philadelphia

lIdiculla, “"A Comparative Study of the Expectations of
High School Principals in Selected Western States.”

2Samas, "Expectations for the Role of the Principal
as Perceived by Principals and Selected Teachers cf the
Public High Schcools of Puerto Rico."
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Public High Schoocl Principals."1

One basic concept underlying the design of the instru-
rent for this study was derived from McCleary and Hencley--
that educational administration could be described through
gathering data on "what administrators actually do on the
job and the aspects of their work which they feel to be most
important to providing good schools."2 Although there were
variations in the way administrative tasks have been classi-
fied in the literature, the following seven categories
which were established by McClearly and Hencley are repre-
sentative of the several classifications and are the ones
used in the guestionnaire of the present study, with a
series of specific questions formulated related to each
task category:

1. Instructional Leadership and Curriculum Development
2. Staff Personnel Administration

3. Student Personnel Administration

4. Organization and Structure -

5. School-Community Relations “

6. School-Plant Administration

7. Pinancial Management3

Responses to items in the questionnaire were made on
a Likert-type scale. This is a scale which, according to

Kerlinger, enables subijects to "respond with degrees of

1Costanzo, "Perceptions of the Reles and Functions of
Philadelphia Public High School Principals.”

2McCleary and Hencley, Secondary School Administra-
tion: Theoretical Bases of Professiconal Practice, p. 10.

3

Ibid., pp. 10-11,



agreement or disagreement (intensity)," the summated scale
serving "to place an individual somewhere on an agreement
continuum of the attitude in question."l This approach
made possible determining the expectations which the various
groups hold for principals of Nigerian advanced Teachers'
Colleges. 1In eliciting this kind of information through
the "shoulds” and "oughts" of human behavior on approval-
disapproval continua, "implying choices among courses of
action and thinking," the researcher is enabled to obtain
perceptions of administrative roles.2
In its first stage of develcpment, the instrument
consisted of a number of items related to the seven cate-
gories of administrative functions of principals. This
first version was presented to and discussed with a class
of twenty graduate students of educational administration
and three professors at Teachers College, Columbia Univer-
sity. The class discussion and suggestions mainly
concerned the design of the instrument, overlapping of
items, and methods stating the gquestions. Based on this
preliminary discussion, the instrument was reavised into
a fifty~two-item questionnaire. Individual follow-up

discussicns with the three professors and selected students

1Fred N. Kerlinger, Foundations of Behavioral Research
(New York: Holt, Rinehart and Winston, 1373), p. 496.

21bid., p. 499.
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from the class resulted in further refinement of many of
the items in the gquestionnaire. But of even greater
significance to the instrument, these discussions resulted
in a major change in the instrument--instead of responden£s
ranking administrative tasks in order of importance, the
form was changed to ask for responses in terms of percep-
tions ¢of the percentage of time which principals

actually spend performing administrative functions and the

percentage of time which principals ideally should spend

performing these functions. These "actual" and "should"

items were put in separate sections of the questionnaire,

replacing the earlier side-by-side placement in two columns.

A five-part instrument emerged under the following headings:
I. Personal Information

II. Relative Amount of Time the Principal Himself
Actually Devotes to Tasks

IIT. Relative Amcunt of Time the Principal Should
Personally Devote to Tasks

IV. Percentage of Time the Principal Himself
Actually Devotes, and Percentage he Ideally
Should Devote to Seven Categories of Tasks

V. Expectations of the ATC Principal's Profes-
sional Leadership Role

This version ¢f the instrument was pilot-tested using
fifteen Nigerian students at Teachers College. They
responded to all items on the questionnaire and provided
both verbal and written reactions and suggestions regarding

the instrument. The returned gquestionnaires were analyzed
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and discussed with members of the dissertation committee.
Based on the results of this pilot test of the instrument,
some items were rewritten, some were consolidated, and a
few were added. The final instrument was developed in

five parts and appears as Appendix C.

Method of Data Cellection

Two months before the survey, letters were sent to
Ministry, university, and other ATC-related authorities in
Nigeria requesting approval of the study and permission to
conduct the survey. The letters contained information
regarding the time, nature, and purpose of the survey.
Specifically, it was emphasized that the study was a research
undertaking to deterﬁine the perceptions of various groups
regarding the importance of administrative tasks performed
by Advanced Teachers' College principals, and not an attempt
at evaluating the performance of any principal. A promise
of strict confidentiality was made, including assurance that
the identity of the colleges would not be revealed in the
report. It was alsc made known that the investigator was
traveling to Nigeria to facilitate the conduct of the
survey. Letters requesting approval were sent to the
following officials and copies of them appear as Appendix D.

l. The Director, Institute of Education, Ahmadu

Bello University, Zaria
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2. The Assistant Director (Teacher Training) and
the Deputy Chief or Principal Education Officer
(Teacher Training), Federal Ministry of
Education, Lagos

3. The Chief Inspector of Education and the Deputy
Chief or Principal Education Officer (Teacher
Training) in each of these states: Kano, Kaduna,
Kwara, Jos, and Sokoto

4. The Principals of the Advanced Teachers' Colleges:

Kano, Okene, Pankshin, Sokoto, ¥ola, and Zaria

The Director of the Institute of Education, Zaria, was
first to autherize the survey, and subsequently, with his
deputy and staff, gave full cooperation in the course of
the investigations. But other than this reply and a reply
from one of the states, the usual delay in getting action
taken on official correspondence in most government depart-
ments was experiencea{ and no other responses were received
before the investigator traveled to Nigeria, two months
after the letters were sent out. Permission was granted,
however, by all concerned, following personal visits to
the Ministries, beginning with the Federal Ministry of
Education in Lagos.

At the time of the visits with Ministry, State, Insti-
tute of Education, and university cofficials who were
included in the sample, interviews were conducted and

questionnaires were distributed with instructions for their
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return. Similarly, visits were made to the six colleges,
where the principals cooperated by granting interviews
with them and their staff, and arranging meetings with
them. In some colleges, the principals had already given
their staff prior notice of the time and nature of the
survey. The responsibility for distribution of gquestion-
naires was assumed by the principals.

Due to a recent move, one of the colleges chose not
to participate in the study. It was replaced by one of
the more recently established ATCs in the country.

The number of completed questionnaires received ranged
frem about 30 to 50 percent during the period of the original
vigsits. Arrangements were made for posting the result of
the questionnaires to Zaria, which served as the central
collection point. After about three weeks, there were
follow~ups in the form of either visits, letters, telephone
calls, or emissaries, with instructions that responses
collected during the following two weeks should be sent to
Zaria, and any responses collected after that time should
be sent to New York. This resulted in some additional
responses being received in both Zaria and New York,

Table 4 shows the number of gquestionnaires distributed to
each of the respondent groups, the number of usable returns,

and the percentage of the return.



Table 4

Questionnaire Distribution and Returns

No. No. %
Colleges Distributed Received Received

Teachers

1 21 15 71.4

2 45 ' 32 71.1

3 6l 44 72.1

4 30 20 66.7

5 35 24 68.6

6 23 - 9 39.1

Total 215 144 67.0
Principals

1-6 6 6 100.0

Ministry and University Officials
20 16 80.0
Grand total 241 166 68.9
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Analysis of Data

This was a study tec determine expectations for the
professional leadership role of Nigerian Advanced Teachers'
College (ATC) principals as perceived by the ATC principals,
by teachers, and by Ministry ¢of Education and university
officials.

The questionnaire was arranged in five parts. Part I
requested personal data. Each of Parts II and III contained
fifty-six task items, each of which related to one or more
of the seven categories of tasks: Instructional Leadership
and Curriculum Development, Staff Personnel Administration,
Student Perscnnel Administration, Organization and Structure,
School~Community Relations, School~Plant Administration, and
Financial Management. The responses to items were récorded
on an intensity scale ranging from 1 to 5. Part IV called
for responses alleocating the whole of the principal's time
(100 percent) by task category for each of the seven task
categories, both under perceived actual and ideal situations,
without rating a predetermined list of specific tasks within
each cateqgory. The response to each of the seven tasks in
Part V required the choice of one out of six responses
indicating respondents' degree of preference for either of
two polar statements. These choices were expected to reveal
the degree of professionalism respondents desired in the

principalship. Respondents indicated whether they agreed
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a great deal more, somewhat more, or slightly more with one
or the other of the combination of two statements. The
score record for each respondent under each task area was
the respondent's single cheoice out of the six possible
choices for the task category. Choices selected for each
respondent were tabulated in order to determine how profes-
sional the principal was expected to be, and they were
organized by respondent group in order to make compariscons.
In analyzing the data obtained from Parts II and III of
the instrument, a frequency distribution was calculated on
each of the fifty-six task items in order to cbtain results
that might indicate the perceived amount of time which the
principal himself actually devotes, and ideally should devote
to each task item. Each item was responded to on a scale of
l to 5, with a score of 1 indicating the highest possible
amount of time and a score of 5 indicating that no time was
devoted or should be devoted to the task. The results,
therefore, included the responses on the 5-point scale for
each item for each respondent, responding group, and for all
respondents collectively. The mean and standard deviation
for each item were calculated. The scores for all the items
falling under each of the seven task areas were summed and
recoded on a scale of 1 to 5, Appendix E presents the list
of questionnaire items falling under each of the seven task

categories.
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In analyzing the data obtained from the fifty-six items
in Parts II and IITI of the questionnaire for differences in
expectations among the responding groups, a one-way analysis
of variance (ANOVA) was performed on the summed data obtained
from each of the seven task categories in order to determine
where significance existed at the .05 level. Where statis-
tically significant differences were found to exist, pair-
wise multiple comparisons were performed using t-tests.

Both the one-way analysis of variance and the Bonferroni
T-Method of Multiple Comparisons were the appropriate pro-
cedures for comparative analysis because of the small
number of principals involved in the study.

The t-tests were also employed to establish statisti-
cally significant differences in respondents' perceptions of
actual and ideal roles within the seven task categories.

Responses made by the three respondent groups to the
seven task categories in Part IV were calculated in numbers
and mean percentages to show the perceived distribution among
the seven task areas of the total time of the principal.

The mean percentage scores for each task category were ranked
and Spearman Rank-Order correlations were computed between
the rankings for actual and ideal roles to determine rela-
tionships between them for the groups combined and for the
teachers, principals, and officials as groups.

The number and percentage of responses made to the two

polarized statements pertaining to the dimensions of each
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of the seven task areas in Part V were calculated for each
of the six possible choices. The scores for each of the
two statements were summed to form a subtotal, and the two
subtotals for every task category compared to obtain

respondents' preferences.
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Chapter V

PRESENTATICN AND ANALYSIS OF DATA

This chapter presents an analysis of the data ccllected
in the survey regarding Nigerian Advanced Teachers' College
principals. The data represent perceptions of the profes-
sional role of the Advanced Teachers' College principal.

The analysis is divided into three main parts.

Part I -~ Presentation of all respondents' expectations
regarding the role of the principal, as indicated in
responses to actual/ideal performance, relative time devoted
te tasks, and role pricrities: This part is organized into
three subsections: (1) attitudes regarding the principal's
professional leadership role, (2) actual and ideal per-
centage of the principal's time distributed by task category
for each of the seven categories, and (3) actual and ideal
emphasis in terms of time allocation to individual task
items within each of the seven task categories.

Part II --Presentation and analysis of the data for
differences among the three groups of respondents regarding
actual and ideal role expectations of the principal: This
part is organized into four subsections: (1) analysis of
group differences in perceptions of actual and ideal role
in the seven task categories, (2} analysis of group

differences between perceptions of actual and ideal role
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based on all fifty-six task items, (3) analysis of group
differences in perceptions ¢f actual and ideal role within
the seven task categories, and (4) comparison of percep-
tions of the actual and ideal role of the principal based on
responses to all fifty-six items.

Part III--Presentation and analysis of the data for
differences within the three groups ¢of respondents as to
perceived actual and ideal role of the principal: The
analysis is organized in the following three subsections:
(1) comparison of actual and ideal roles as perceived by
teachers, (2) comparison of actual and ideal roles as
perceived by principals, and (3) comparison of actual and
ideal roles as perceived by officials.

Various tables show the number and the percentage of
responses and, when considered necessary, the means. In
interpreting the combined responses of the three groups, it
should be noted that the number of responding teachers is
far greater than that of principals and officials and,
therefore, is the dominating influence on total responses
which are reported.

Analyses of data were not made in terms of the personal
data oflrespondents, but personal data are presented in
Appendix F to give the reader who may be interested a
profile of the respondents in terms of sex, age, degrees,

and experience.
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Part I: Perceptions of the Principal's
Role as Held by Teachers, Principals,
and Officials

This part presents the respondents' expectations
regarding the functions and role of the ATC principal, as
indicated in responses about actual and ideal performance,
the relative time devoted to wvarious tasks, and the role
priorities of the position. As indicated, the presentation
is organized into three subsections: (1} attitudes regard-
ing the principal's professional leadership role, (2) actual
and ideal percentage of the principal's time distributed by
task category for each of the seven categories, and
(3) actual and ideal emphasis in terms of time allocation
to individual task items within each of the seven task
categories.

Principal’'s Professiocnal
Leadership Role

This section of the questionnaire was designed to
obtain information regarding the judgment of respondents as
to the principal's profesgsional leadership role in each of
the seven task categeries--Instructional Leadership and
Curriculum Development, Staff Persconnel Administration,
Student Personnel Administration, Organization and Structure,
School-Community Relations, School-Plant Administration,
and Financial Management.

Two statements were presented for each task area, with

one of the statements reflecting a more professional role
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than the other. For each task area, respondents were given
a set of forced choices and were required to choose one of
two statements, A or B. For each statement preferred, it
was indicated whether they agreed a great deal more, some-
what more, or slightly more with that statement as compared
with the alternative. The number and percentage of responses
to each of the two statements were calculated and constitute
subtotals for each statement in that particular task cate-
gory. Subtotals for one statement can then be compared with
the subtotals for the alternative statement within that

task area.

Instructional Leadership and Curriculum Development.

The two statements dealing with the principal's leadership
role in the area of Instruction and Curriculum Development
are given below:

A. It is a major responsibility of the ATC Principal
to provide staff with direct help in improving
the curriculum and instruction.

B. At the ATC level the teaching staff are suffi-
ciently gqualified that they do not require the
Principal's direct help in improving curriculum
and teaching.

The opinion expressed here varied from group to group.

The distribution of responses, as presented in Table 5,
shows the officials as the only group which agrees, and
rather strongly (69 percent), that principals should provide
staff with leadership in the area of instruction and

curriculum development. The principals were split in equal

halves between providing staff with leadership in the area
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Attitudes of Teachers, Principals, and Officials
Regarding the Principal's Professional Leadership
Role in Instruction and Curriculum Development

Item:

It is a major responsibility of the ATC Principal to

provide staff with direct help in improving the
curriculum and instruction.

B. At the ATC level the teaching staff are sufficiently
qualified that they do not require the Principal's

direct help

in improving curriculum and instruction.

A 1 (A3) I agree a great deal more with A than B.
2 (A2) I agree somewhat more with A than B.
3 (Al) I agree slightly more with A than B.
B 4 (Bl) I agree slightly more with B than A,
5 (B2) I agree somewhat more with B than A.
6 (B3) I agree a great deal more with B than A.
All Groups Teachers Principals Officials
N % N 3 N 3 N %
A 1 29 17.7 22 15.5 1 16.7 6 37.5
2 23 14.0 20 14.1 1 16.7 2 12.5%
3 22 13.4 18 12.7 1 16.7 3 18.8
Subtotal 74 45.1 60 42.3 3 50.0 11 68.8
B 4 15 9.1 15 10.6 0 0.0 0 0.0
5 26 15.9 20 14.1 2 33.3 4 25.0
6 49 29.9 47 33.1 1 16.7 1 6.3
Subtotal 90 54.9 82 57.8 3 50.0 5 31.3
Total 164 100.0 142 100.0 6 100.90 16 100.0
No response 2 1.2 2 1.4 - - - -
Mean 3.81 3.93 3.67 2.81
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of instruction and curriculum development or not providing
such direct help since the teachers are sufficiently
qualified that they do not require the principal's direct
help in that area. The teachers, on the other hand, indi-
cated fairly strongly (58 percent) that they were suffi-
ciently qualified so as not to require the principal's
direct help in improving the curriculum and instruction, and
did not regard it as a major responsibility of the principal
to provide them with direct help in that area.

Staff Personnel Administration. The two statements

dealing with the principal's leadership role in the area of
Staff Personnel Administration are given below:

A. ATC staff depend upon the support and leadership
of the Principal in attending to matters
pertaining to their welfare and professional
growth, like on-the-job training, promotion,
personal welfare, and the recruitment and orien-
tation of new staff.

B. Since the individual person is regarded as the
architect of his or her own fortune, it is up to
the individual ATC staff member working alone
or working as a member of a group, rather than
in conjunction with the Principal, to promote
his or her own interests.

As presented in Table 6, each of the three groups of
respondents showed strong preference for the first state-
ment, thereby indicating that the support and leadership of
the principal in attending to matters pertaining to their
welfare and professional growth are considered important.
All the principals were in favor, while many of the teachers

(78 percent) and a similar percentage of officials
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Attitudes of Teachers, Principals, and Officials
Regarding the Principal's Professional Leadership
Role in Staff Personnel Administration

Item:

A. ATC staff depend upon the support and leadership of
the Principal in attending to matters pertaining to
their welfare and professional growth, like on~the-
job training, promotion, personal welfare, and the
recruitment and orientation of new staff.

B. Since the individual person is regarded as the archi-
it is up to the indi-
vidual ATC staff member working alone or working as
a member cf a group, rather than in conjunction with
the Principal, to promote his or her own interests.

tect of his or her own fortune,

A 1l (A3) I agree a great deal more with A than B.
2 (A2) I agree somewhat more with A than B.
3 (Al) I agree slightly more with A than B.
B 4 (Bl) I agree slightly more with B than A.
5 (B2) I agree somewhat more with B than A.
6 (B3) I agree a great deal more with B than A.
All Groups | Teachers | Principals | Officials
N % N % N % N %
Al 61 37.2 53 37.3 3 50.0 5 31.3
2 43 26.2 37 26.1 1 16.7 5§ 31.3
3 25 15.2 21 14.8 2 33.3 2 12.5
Subtotal 129 78.7 131 78.2 6 100.0 12 78.0
B 4 13 7.9 11 7.7 0 0.0 d 12.85
5 12 7.3 10 a0 0 0.0 2 I2.,5
6 10 6.1 10 7.0 0 0.0 0 0.0
Subtotal 35 21.3 31 21.7 0 0.0 4 25.0
Total 164 100.0 142 100.0 6 100.0 16 100.0
No response 2 1.2 2 1.4 - - - -
Mean 2.40 2.42 1.83 2.44
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{75 percent) prefer that the principal provide staff with
leadership in attending to matters pertaining to staff
welfare and personal growth=--not leaving it to the individual
staff member working alone or working as a member of a group,
rather than in conjunction with the principal, to promote
his or her own interests,

Student Personnel 2dministration. The two statements

dealing with the principal's leadership role in the area of
Student Personnel Administration are given below:

A, It is essential that ATC students be more
actively involved in making decisions about
matters pertaining to their welfare and the
provision of a more favorable learning
environment.

B, More active involvement in decision making is
not the main solution to the question of
promoting student welfare and providing a more
favorable learning environment.

As shown in Table 7, each of the three groups indicated
strong support for students being more actively involved in
making decisions about matters pertaining to their welfare
and the provision of a more favorable learning environment.

Support among officials for statement A was almost
unanimous (fifteen out of the sixteen)}. It is significant,
however, that about 25 percent of the teachers and two of the
six principals tock the position that more active involve-
ment of students in decision making was not the main solu-

tion to the question of promoting student welfare and

providing a more favorable learning environment,
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Table

7

92

Attitudes of Teachers, Principals, and Officials
Regarding the Principal's Professicnal Leadership

Role in Student Personnel Administration

A. It is essential that ATC students be more actively

invelved in making decisions about matters pertaining
to their welfare and the preovision of a more favorable
learning environment.

B. More active involvement in decision making is not the
main solution to the question of promoting student
welfare and providing a more favorable learning

environment.
A1 (A3) I agree a great deal more with A than B.
2 {(A2) I agree somewhat more with A than B.
3 {Al) I agree slightly more with A than B.
B 4 (Bl) I agree slightly more with B than B?@®)
5 {(B2) I agree somewhat more with B than A.
6 (B3) I agree a great deal more with B than A.
All Groups Teachers | Principals Officials
N % N & N % N %
Al 66 40.5 56 39.7 3 50.0 7 43.8
2 37 22.7 32 22.7 0 0.0 5 31.3
3 21 12.9 17 12.1 1 1l6.7 3 18.8
Subtotal 124 76.1 105 74.5 4 66.7 15 93.8
B 4 13 8.0 12 8.5 1 16.7 0 0.0
5 14 8.6 13 9.2 0 0.0 1 6.3
6 12 7.4 11 7.8 1 16.7 0 0.0
Subtotal 39 24.0 36 25.5 2 33.3 1 6.3
Total 163 100.0 141 100.0 6 100.0 16 100.0
No response 3 1.8 3 2.1 - - - -
Mean 2.44 2.48 2.67 1.94
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Organization and Structure. The two statements dealing

with the principal's leadership role in the area of Organi-
zation and Structure are given below:

A. If policy-making bodies are to promote better and
gquicker determination and clarification of issues,
the Principal must have greater access to his
superiors engaged in the policy-making processes.

B. The main problem with policy matters is that ATC
Principals spend too much time performing routine
office jobs and do not communicate sufficiently
with the staff.

Principals showed overwhelming support for the first
statement (83 percent), which advocates their having greater
access to their superiors engaged in the policy-making
processes in order to promote better and guicker determina-
tion and clarification of issues. This was also the posi-
tion taken by slightly over two-thirds of the officials
(69 percent). The teachers, on the other hand, were almost
equally divided between both statements, with 49.6 percent
indicating agqreement with the majority of principals and
officials. It is worth noting that the teachers emphasize
that a major problem with policy matters is that principals
spend too much time performing routine cffice jobs and do
not communicate sufficiently with the staff. See Table 8 for

the summary of responses to this item.

School-Community Relations. The two statements dealing

with the principal's leadership rcle in the area of School-

Community Relations are given below:
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Table B8

Teachers, Principals, and Officials
e Principal's Professional Leadership

Role in Organization and Structure
Item:

A. If policy-making bodies are to promote better and quicker
determination and clarification of issues, the Principal
must have greater access to his superiors engaged in
the policy-making processes.

B. The main problem with policy matters is that ATC Prin-
cipals spend too much time performing routine office
jobs and do not communicate sufficiently with the staff.
Al (A3) I agree a great deal more with A than B.

2 (A2) I agree somewhat more with A than B.
3 (Al) I agree slightly more with A than B.
B 4 (Bl) I agree slightly more with B than A.
5 (B2) I agree somewhat more with B than A,
6 (B3) I agree a great deal more with B than A.
All Groups Teachers | Principals Officials
N 3 N % N % N %
Al 42 26.1 29 20.9 5 83.3 8 50.0
2 32 19.9 30 21.6 0 0.0 2 12.3
3 6.8 10 Tk 0 0.0 | 6.3
Subtotal 85 52.8 69 49.6 5 83.3 11 +68.8
B 4 8 11.2 16 11.5 0 0.0 2 12.5
5 26 16.1 24 17.3 0 0.0 2 13.%
6 32 19.9 30 21.6 1 16.7 1 6.3
Subtotal 76 47.2 70 50.4 1 16.7 S 1.3
Total 161 100.0 139 329 6 100.0 16 100.0
No response 5 3.0 5 3.5 - - - -
Mean 331 3.48 1.83 2.44
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A. It is unrealistic to expect the ATC Principal to
be invelved in community activities and to
encourage active community participation in
college programs and activities.

B. The ATC is part of the community in which it is
located and there should be considerable inter-
action between the college and the community,
particularly through the Principal's initiative
and active involvement.

All the three groups expressed strong support for con-
siderable interaction between the college and the community,
particularly through the principal's initiative and active
involvement (see Table 9).

Support was expressed most strongly by the officials
(81 percent), followed by a large majority of teachers
(73 percent). Though the principals lent their support too,
with four out of the six principals surveyed indicating that
it is for the principal to initiate and participate actively
in promoting considerable interaction between the college
and the community, it is worth noting that two of the six
principals supported the view that it was unrealistic to
expect the ATC Principal to be involved in community
activities and to encourage active community participation

in college programs and activities.

School-Plant Administration. The two statements

dealing with the principal's leadership role in the area of
School-Plant Administration are given below:

A. The ATC Principal has many major responsibilities
and he should not be held accountable for the
safety, care, and upkeep of college plant ‘and
equipment.
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Table 9

Attitudes of Teachers, Principals, and Officials
Regarding the Principal's Professional Leadership
Role in School-Community Relations

Item:

A. It is unrealistic to expect the ATC Principal to be
involved in community activities and to encourage
active community participation in college programs
and activities.

B. The ATC is part of the community in which it is located
and there should be considerable interaction between
the college and the community, particularly through
the Principal's initiative and active involvement.

Al (A3) I agree a great deal more with A than B.
2 (A2) I agree somewhat more with A than B.
3 (Al) I agree slightly more with A than B.

B 4 (Bl) I agree slightly more with B than A.
5 (B2) I agree somewhat more with B than A.
6 (B3) I agree a great deal more with B than A.
All Groups Teachers Principals Officials
N % N % N % N %
Al It 6.7 9 6.4 0 2 22.5
2 14 8.6 14 9.9 0 0.0 0 0.0
3 18 11.0 15 10.6 2 33.3 1 6,3
Subtotal 43 26.4 38 27.0 2 33.3 3 18.8
B 4 36 22.1 31 22.0 1 1l6.7 4 25.0
5 36 22.1 30 21.3 2 33.3 & 25.0
6 48 29.4 42 29.8 1 1l6.7 5 31.3
Subtotal 120 738 103 73.0 4 66.7 13 81.3
Total 163 100.0 141 100.0 6 100.0 16 100.0
No response 3 1.8 3 2.1 - - - -
Mean 4.33 4.31 4.33 4.44
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B. Attending to the safety, care, and upkeep of
college plant and equipment should be a direct
major responsibility of the ATC Principal.

Fifty percent of the principals and 50 percent of the
officials indicated that the principal should not be held
accountable for the safety, care, and upkeep of college
plant and equipment. Almost two-thirds majority of the
teachers supported this view. Given the assumption that
someone needs to be held accountable, it is difficult to
guess whom these respondents may have had in mind, if not

the principal. (See Table 10.)

Financial Management. The two statements dealing with

the principal's leadership role in the area of financial
management are given below:

A. The proper management of school finances should

be high up the list of the ATC Principal's
administrative responsibilities.

B. Managing school finance is the responsibility

of accountants and should not be regarded as
a major responsibility of the ATC Principal.

The expressed opinions varied with each of the groups
over the issue of the principal's leadership role in the
area of financial management, as shown in Table 11.

By a small majority (54 percent), the teachers supported
the view that managing school finances is the responsibility
of accountants and should not be regarded as a major respon-
sibility of the principal. By a similar majority (56 percent),

the officials took the opposite view--that the proper

management of school finances should be high up the list of
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Table 10

Attitudes of Teachers, Principals, and Officials
Regarding the Principal's Professional Leadership
Role in School-Plant Administration

Item:

A. The ATC Principal has many major responsibilities and
not be held accountable for the safety,
upkeep of college plant and egquipment.

he should
care, and

B. Attending

to the safety, care, and upkeep of school

plant and equipment should be a direct major responsi-
bility of the ATC Principal.
Al (A3) I agree a great deal more with A than B.
2 (A2) I agree somewhat more with A than B.
3 (Al) 1 agree slightly more with A than B.
B 4 (Bl) I agree slightly more with B than A.
5 (B2) I agree somewhat more with B than A.
6 (B3) I agree a great deal more with B than A.
All Gfoups Teachers Principals Officials
N % N % N % N %
Al 43 26.4 39 27.7 0 0.0 4 25.0
2 30 18.4 27 19.1 1 16.7 2 131.8
3 31 18.0 27 319.1 4 33.3 2 12.5
Subtotal 104 63.8 93 66.0 3 50.0 8 50.0
B 4 19 1l.7 16 11.3 T 16.7 2 12,5
5 21 12.9 17 12.1 1 16.7 3 18.8
6 19 11.7 15 10.6 1 16.7 3 18.8
Subtotal 59 36.2 48 34.0 3 50.0 8 50.0
Total 163 100.0 141 100.0 6 100.0 16 100.0
No response 3 1.8 3 21 - - - -
Mean 3.01 2.93 3.83 3.44
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Table 11

Attitudes of Teachers, Principals, and Officials
Regarding the Principal's Professional Leadership
Role in Financial Management

Item:

A. The proper management of school finances should be high
up on the list of the ATC Principal's administrative
responsibilities.

B. Managing school finances is the responsibility of
accountants and should not be regarded as a major
responsibility of

the ATC Principal.

A 1l (A3) I agree a great deal more with A than B.
2 (A2) I agree scmewhat more with A than B.
3 (Al) I agree slightly more with A than B.
B 4 (B1) I agree slightly more with B than A.
5 (B2) I agree somewhat more with B than A.
6 (B3) I agree a great deal more with B than A.
All Groups Teachers Principals Officials
N % N % N % N %
Al 29 17.8 21 14.9 3 50.0 5 333
2 31 19.0 29 20.6 0 0.0 2 12.5
3 17 10.4 15 10.6 0 0.0 2 12.5%
Subtotal 77 47.2 65 46.1 3 50.0 9 56.3
B 4 33 20.2 28 19.9 1 16.7 4 25.0
5 26 16.0 23 16.3 2 33.3 1 63
6 27 16.6 25 X747 0 0.0 2 LS
Subtotal 86 52.8 76 53.9 2 8.0 7 43.8
Total 163 100.0 141 100.0 6 100.0 16 100.0
No response 3 1.8 3 2.1 - - - -
Mean 3.47 3.59 2.83 3.00
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the ATC Principal's administrative responsibilities. The
principals were split, with three indicating that managing
school finances is a priority item among the principal's
administrative responsibilities, and three indicating it
was the responsibility of accountants.

Summary of Findings Regarding

the Principal's Professional
Leadership Role

This section has presented an analysis and discussion
of the results of the data collected from teachers, prin-
cipals, and officials regarding their attitudes with regard
to the exercise of the principal's professional leadership
role in each of the seven broad areas of the principal's
administrative responsibilities. The results are
summarized below.

I--Instructicnal Leadership and Curriculum Develcpment:
By a modest majority, the teachers preferred the statement
that the teaching staff of the ATCs are sufficiently quali-
fied that they do not require the principal's direct help
in improving the curriculum. Three of the six principals
also took this position, while the officials, by a fair-

sized majority, took the position that it is a major respon-

sibility of the ATC principal to provide staff with direct -

help in improving the curriculum and instruction.
I1--5taff Personnel Administration: All principals,
75 percent of the officials, and 78 percent of the teachers

expressed an attitude that was in favor of the principal
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exercising a strong leadership role in this area by select-
ing the statement that members depend upon the support and
leadership of the principal in attending to their welfare
and professional growth, like on-the-job training, promotion,
personal welfare, and the recruitment and orientation of

new staff.

III-~-Student Personnel Administration: By a large
majority, all grcups of respondents considered it essential
that ATC students be more actively involved in making deci-
sions about matters pertaining to their welfare and the
provision of a more favorable learning environment. It is
significant, however, that two of the six principals 4did
not agree with this position.

IV--Organization and Structure: Only the teachers, by
a very small majority, preferred the statement that the
main problem with policy matters is that ATC principals
spend too much time performing routine office jobs and do
not communicate sufficiently with the staff. A large
majority of the principals and officials selected the state-
ment that principals shcoculd have greater access to their
superiors engaged in the policy-making processes if policy-
making bodies are to promote better and quicker determina-
tion and clarification of issues.

V=~=-School=Community Relations: A large majority of
each of the groups supported the statement that principals

should provide leadership, initiative, and active involvement
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in promoting considerable interaction between the college
and the community in which it is located. It is signifi-
cant, however, that two of the six principals did not
select this position.

VI--School-Plant Administration: Principals and offi-
cials were evenly divided on the question of whether the
principal should be accountable in this area, and teachers,
by a two~thirds majority, agreed to the statement that the
ATC principal had many major responsibilities and should,
therefore, not be held accountable for the safety, care,
and upkeep of college plant and equipment.

VII--Financial Management: A slight majority of
teachers favored the position that the management of school
finances be regarded as the responsibility of accountants
and not a major responsibility of the ATC principal. Three
of the six principals took this position, and a slight
majority of officials supported the position that the
management of school finances should be high up the list of
the ATC principal's administrative responsibilities.

In sum, it appears that there are considerable differ-
ences among and within the respondent groups regarding tne
nature and extent of the professional leadership role of
the principal in most of the seven areas of the principal's

administrative responsibility.
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Principal's Time Distributed among
Seven Task Categoriles under
Actual and Ideal Situations

This section of the questionnaire was designed to
obtain information on how respondents perceived the princi-
pal as distributing the total time available to him
(100 percent) in preforming his duties (which have been
grouped into seven task areas}, and how, ideally, they
think the time should be distributed among the seven task
categories.

The responses made by the three groups combined, as
well as separately, are shown in Table 1l2. The responses
were calculated in numbers and mean percentages, and then
ranked in order of priority.

The ranking for actual time distribution indicates
that the highest percentage of the principal's time
(21 percent) is spent on tasks related to organization and
structure, with financial management (18.8 percent) and
student personnel administration (17 percent) coﬁing second
and third, respectively. The respondents did not see the
principal as giving top priority to leadership in the area
of instruction and curriculum development since it is ranked
fifth (11 percent), after staff personnel administration, which
is ranked fourth (14.4 percent}. In sixth place is ranked
School-Plant Administration (10 percent), while School-
Community Relations is ranked lowest, in seventh place

(7.6 percent).
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All seven items were ranked differently under ideal
as compared to actual situations. Though the difference in
percentage of allotted time appears almost equal for each
of the four top~ranked items (about 17 percent each),
there is a big difference in each case, comparing actual
and ideal rankings.

Student Personnel Administration ranked first, at
17.9 percent ideally (compared to third place under actual),
followed by Instructional Leadership and Curriculum Develop-
ment (17.5 percent), which had been ranked only fifth under
actual situations. Financial Management (13 percent)
occupied a much lower positicon, in £ifth place, under ideal
situations, compared to second place under actual. Instead
of the fourth place it occupied under actual conditions,
Staff Perscnnel Administration nmoved up by cne position to
third place (17.4 percent). Organization and Structure
ranked fourth, compared to first place under actual situa-
tions. It is worth noting, however, that this item is stiil
highly ranked since, at 17 percent, it is one of the top
four items which were allotted about 17 percent each.
School-Community Relations (9.3 percent) moved up cne step
to sixth place, while School-Plant Administration dropped
from sixth to seventh place (8 percent).

The mean percentage scores for each task category were
ranked and Spearman Rank~Order correlations were computed

between the rankings for actual and ideal roles in order to



106

establish any relationships existing between actual and
ideal roles as perceived by all the groups combined, as
well as teachers, principals, and officials. The results
indicate that there were differences in the relatioﬁships
between actual and ideal roles as perceived by the entire
population or any one of the three groups. While the degree
of agreement among all the groups was relatively low

{r = .39), it was high for the teachers (r = .57). The
correlation among principals was somewhat lower (r = .458),
while a low negative correlaticn (r = =-.18) was found to
exist among the cfficials.

The results of the correlations computed to determine
relationships among the three groups of respondents in
their perceptions of the actual role ¢of the principal show
that significant relationships, at the .05 level of
significance, existed between the teachers and principals
{r = .75), and between teachers and officials {r = .89).

It is high and almost statistically significant between
principals and officials (r = .64). See Table 13.

With regard to respcndents’ perceptions of the ideal
role ¢f the principal, the results show significant relation-
ships, at the .05 level of significance, between teachers and
principals (¥ = .67). There was very low correlation between
teachers and officials (r = .11}, and a modesgt one between

principals and officials (r = .49). See Table 14.
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Spearman's Rank-QOrder Correlations for Determining
Agreement among the Three Groups Regarding Their
Perceptions of the Actual Role of the Principal

Teachers Principals Officials
Teachers L8GhxH
Principals .64
Officials ——

Minimum score to be significant at the .05 level, .67-

*Significant at the .05 level.
***Significant at the .005 level,

Table 14

Spearman's Rank~Order Correlations for Determining
Agreement among the Three Groups Regarding Their
Perceptions of the Ideal Role of the Principal

Teachers Principals Officialsg
Teachers .11
Principals .49
Officials -

Minimum score to be significant at the .05 level, .67.

*Significant at the .05 level.
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In both cases, actual and ideal, teachers agree more
with principals and officials than the principals and offi-
cials agree with each other; furthermore, the teachers seem
to agree more with officials than with principals with
regard to the perceived actual role of the principal.
Summary of Findings Regarding Perceptions
of the Principal's Time Distributed among

Seven Task Categories under Actual
and Ideal Situations

This section was designed to obtain information from
teachers, principals, and officials, indicating their
perceptions of the ATC principal's functions and role as
observed through how the principal actually allocates the
time available to him, and ideally how the time should be
distributed among seven task categories. The analyzed data
are presented in tabular form in Table 12.

The table shows the order of priorities accorded the
various tasks under perceived actual and ideal situations
by all the respondents combined, and by each of the three
groups of respondents-~-teachers, principals, and officials.
The rank crder for tasks under ideal situations represents
the respondents' perceptions of the order of importance of
those tasks in terms of the relative percentage of time
which the principal should devote to each of them.

Major differences were observed between actual and
ideal time allocations for each and all of the seven task

categories as perceived by the entire population, as well
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as by each of the three groups of respondents. This suggests
that the respondents did not see the ATC principals as
distributing their time among the seven areas of adminis-
trative responsibilities the way respondents felt they
should.

Though the analysis showed considerable agreement within
each group of respondents with regard to the opinions
expressed, the level of agreement varied from group to group,
with the teachers showing the greatest degree of agreement
in their ordering of the tasks.

Actual and Ideal Emphasis in Terms
of the Seven Task Categories

As discussed above in Chapter IV, how a principal uses
his time is important and is widely accepted in the litera-
ture as a useful indicator of the nature and substance of
the position of the principalship. Thus, part of the ques~
tionnaire for this study (see Appendix C) was designed
using fifty-six items to elicit responses indicating how
the ATC principal actually uses his time and how, ideally,
his time should be used. These items represent the various
tasks which principals perform and were grouped into seven
broad task categories (see Appendix E). The scores for all
the items falling under each of the seven areas were summed
and were recoded on a scale of 1-5, conforming to the

1-5 Likert-type scale.
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A weight of 1-5 was assigned on the Likert-type scale
by each respondent to each item, with 1 indicating the
highest possible amount of time actually devoted, or which
should be devoted, to the task item, and 5 indicating that
no time was devoted, or should be devoted, to the task.

A frequency distribution of responses was calculated for
the fifty-six items and for each of the seven groups
of tasks.

In the preceding section the data presented repre-
sented the respondents' distribution of the actual and
ideal percentage of the principal's total time by task
category for each of the seven task categories, without
rating a predetermined list of specific tasks within each
category. This constituted the reépondenta' estimate of the
percentage of the principal's time which is actually
allotted, and the percentage of time which, ideally, should
be alloted to each of the seven task categories.

Though this section is similar to the preceding one,
it is different in that, instead of using estimates of the
principal's time by total category, this section reports
on rated task items within each task category, using a
five-point scale to indicate relative emphasis, in terms
of time allocation. By averaging responses to items within
each task category, it was possible to rank the responses by
task category and compare them with the rankings established

for categories in the preceding section, where gross
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estimates of percentages of time were used.

In this section the number and the percentage of the
responses to each item were calculated, and the mean and
standard deviation by task item, as well as by task category,
were determined for the three groups of respondents combined,
and separately for teachers, principals, and officials.
Table 45 (Appendix G) presents a summary of all data for
all fifty-six items, while Table 46 (Appendix H) presents
a summary of all data for each of the seven task cateqgories.
Presented in Table 15 are findings showing the number and
the mean of the responses to each task category, as well
as the rankings. A more detailed comparative analysis of
the data is made in Parts II and II1 of this chapter.

A comparison of the rankings obtained for the two sec-
tions is presented in Table 16. Column A shows rankings
when estimates of the principal's time using task category
titles are used., Columnt B shows rankings of task categeories
when emphasis is placed on individual task items within the
task categories, using the five-point scale.

It will be noted that there are differences between
the two rankings. This is to be expected, however, con-
sidering the variety of items to which responses had to be
made in this section, where the emphasis was on the relative
importance attached to various tasks performed by the prin~
cipal. For the purposes of this study, the latter seems

4 better measure, in terms of determining the role of the
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principal as perceived through the relative time spent or
which should be spent performing various administrative
duties.

The accuracy of the rankings obtained in this section,
using mean scores based on the 1 to 5 scale for all task
items under each task category, is confirmed in that the
rankings correspond exactly with the rankings obtained,
using the means of the total scores obtained by summing all
the responses to each scale for every task item falling
under each of the seven task categories.

The Principal's Role as Perceived
through Relative Time Emphasis

on Various Tasks within the
Seven Categories of Tasks

As indicated, this section of the gquesticnnaire was
designed to obtain information regarding perceptions of
the principal's role,in terms of the emphasis on various
tasks performed by the principal, by indicating the amount
of time which the respondents perceived the principal
actually devoted to various task items within each of the
seven task categories and the amount of time which the
respondents perceived that, ideally, the principal should
devote to those tasks.

The responses made by the three groups combined, as
well as separately, are shown in Table 15 for the seven
task categories. The responses were calculated in numbers

and means, and then ranked in order of priority.
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The ranking for perceived actual amount of time, as
indicated by the three respondents combined, shows Finan-
cial Management as the highest ranked item (mean = 2.13),
followed by Organization and Structure (mean = 2.36). Both
Staff Personnel Administration and School-Plant Administra-
tion occupied the same ranking, with a mean of 2.99 each.
Student Personnel Administration was ranked fifth (mean =
3.09). The respondents did not see the principal as giving
priority emphasis to the role of instructional leadership
and curriculum development since it was ranked almost at
the bottom of the list, in sixth place (mean = 3.59).
School-Community Relations was ranked lowest, in seventh
place (mean = 3.91).

Except School-Community Relations, which still ranked
in seventh place under perceived ideal amount of time, all
other items were ranked differently ﬁnder ideal as compared
to actual amount of time. Organization and Structure is
now ranked in first place (mean = 2.12; ranked second under
actual), and Financial Management is now ranked seccond
(mean = 2.22; first under actual). The mean scores for
both items show that respondents think that, ideally, more
time should be devoted to tasks in the category of Organi-
zation and Structure, while less time should be spent on
Financial Mangement, though it is perceived that a con-
siderable amount of time should be spent performing tasks

related to the two items. Staff Personnel Administration
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was ranked third (mean = 2.33), while Student Personnel
Administration now ranks fourth (mean = 2.79) instead of
fifth place under actual. Instructional Leadership and
Curriculum Development was still ranked low, at fifth place
{mean = 2.81; sixth under actual), while School-Plant
Administration was ranked in a much lower position than
previously, having moved down from third place under actual
to sixth place under ideal (mean = 2.95), School-Community
Relations remained in seventh place (mean = 3.30).
summary of Findings Regarding

Perceived Actual and Ideal

Emphasis in Terms of the
Seven Task Categories

This section was designed to cbtain information from
the respondents regarding their perceptions of the princi-
'pal's rcle in terms of relative time emphasis on various
tasks performed by the principal. The various task items
were grouped into seven major categories, and the responses
were calculated in numbers and means, and then ranked in
order of priority for both perceived actual amount of time
devoted and the amount of time which, ideally, should be
devoted to the tasks. The analyzed data are presented in
Tables 15 and 46 (Appendix H), indicating the responses for
all the groups combined, and separately for teachers, prin-
cipals, and officials.

The rank order for tasks under ideal amount of time

represents the respondents' perceptions of the order of
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priority which the principal should give to those items.

Except School-Community Relations, which was ranked in
seventh place for both actual and ideal amounts of time,
all other items were ranked differently by all the '
respondents combined under ideal as compared to actual
ameunts of time. This suggests that the respondents did not
see the principals as according appropriate role emphasis
to their administrative responsibilities the way the
respondents felt the principals should.

The means of the scores for the top three items under
ideal amount of time--Organization and Structure, Financial
Management, and Staff Personnel Administration-~ranged from
2.12 to 2.33, indicating that the respondents think that the
principal should devote a considerable amount of time to
performing tasks grouped into those three categories. The
next three task categories--Student Personnel Administra~-
tion, Instructional Leadership and Curriculum Development,
and School-Plant Administration--received mean scores
ranging from 2.79 to 2.95, indicating that the amount of
time to be devoted to those tasks should be moderate (less
than considerable). The respondents indicated that only
some amount of time should be devoted to School-Community
Relations, which received a mean score of 3.30. These
scores were on the 1-5 Likert-type scale, with 1 indicating
the highest amount of time and 5 indicating the lowest

amgunt of time tc be spent performing the tasks concerned.
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On the whole, the results show that the respondents
perceived the seven categories of tasks into which all the
principal's administrative tasks had been grouped as consti-
tuting the important areas of administrative responsibility
of the position of principalship in Nigerian Advanced
Teachers' Colleges.

Part II: Differences among Groups Regarding

Perceptions of the Actual and Ideal
Role of ATC Principals

Referred to, and partially presented, in the last sub-
section are the data representing the distribution of all
respondents' perceptions of the relative amount of time
which the principal actually devotes and ideally should
devote to each of the fifty-six task items, as well as the
seven task categories into which the fifty-six items were
grouped.

One basic assumption underlying this study was the
possibility that differences did exist among the three
groups of respondents--teachers, principals, and officials
--in their perceptions of the actual and ideal role of the
ATC principal, and the relative emphasis which the principal
actually places or ideally should place on the seven groups
of tasks.

In this part of the report, the data obtained through
the responses to all the task items are further analyzed

for differences among the three groups of respondents. As
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indicated in the introduction to this chapter, the analysis
for this part is crganized into four subsections:

{1) analysis of group differences in perceptions of actual
and ideal role in the seven task areas, (2) analysis of
group differences between perceptions of actual and ideal
role based on all fifty-six task items, (3} analysis of
group differences in perceptions of actwnal and ideal role
within the seven task categories, and {4) comparison of
perceptions of the actual and ideal role ¢f the principal
based con responses to all fifty-six items.

In order to discover differences among the groups, a
one-way analysis of variance (ANOVA) was performed on the
summed data obtained from the seven task areas into which
the fifty-six task items had been grouped in terms of
perceived actual and ideal roles. Where significant
differences were found to exist, pair-wise multiple compari-
sons were performed, using the t-test method. These
methods were deemed appropriate due to the large differences
that existed, including the number of respondents within
the respondent groups, as well as the uneven distribution
of items among the seven task categories.

Differences among Groups Regarding
Perceptions of Actual and Ideal

Role of the Principal in Terms
of the Seven Task Areas

Actual role. The results obtained from the one-way

analysis of variance for differences among the groups:
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regarding actual expectations showed that no statistically
significant differences existed among the three groups in
their perceptions of the actual role of the principal in
five of the seven task areas--Student Personnel Administra-
tion, Organization and Structure, School-Community Relations,
School-Plant Administration, and Financial Management.
Statistically significant differences were found among the
three groups in their perceptions of the actual role of the
principal in two task areas--Instructional Leadership and
Curriculum Development, and Staff Personnel Administration.
The means of the total scores of the three groups' percep-
tions of the actual role of the principal in each of the
seven task areas are presented in Table 17. The relevant
statistical figures showing the results for the seven task
areas are given in Table 18 and Appendix I.

A significant difference, at the .005 level of signifi-
cance, existed among the groups in their perceptions of the
actual role of the principal in the area of Instructional
Leadership and Curriculum Development. A Bonferroni
T-Method of Multiple Comparisons was performed to locate
the precise differences among the three groups. The results
showed that the only statistically significant difference
was between the teachers and officials, and that it was

significant at the .01 level (Table 19).
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Table 18

Differences among Groups Regarding Perceptions of
the Actual Role of the Principal in Terms
of Seven Task Categories

Task Areas F-~Va1uea P~Value

1. Instructional Leadership G.22%%% 0.00
2, Staff Personnel "k

Administration 3.07 0.05
3. Student Personnel

Administration 0.91 0.40
4. Organization and 2.17 ' 0.11

Structure - N
5. School-Community 2.06 ] . 0.12

Relations ) *
6. School~Plant '

Administration 0.05 0.39
7. Financial Management 1.30 0.27

Minimum score to be significant at the .05 level, 3.07.
**Significant at the .05 level.

***xgjignificant at the .005 level.
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Table 19

Bonferroni T-Method Analysis for Determining Differences
among the Groups Regarding Actual Role of the Principal
in the Area of Instructional Leadership

Teachers Principals Officials
Teachers 0.00 1.27 4.20%*
Principals - 0.00 1.28
Officials ———— - 0.00

Minimum score to be significant at the .05 level, 2.43.

**Significant at the .01 level.

The results of the analysis also showed that statisti-
cally significant differences existed, at the 0.05 level,
among the three groups in their perceptions of the actual
role of the principal in the area of Staff Personnel Adminis-
tration. A Bonferroni T-Method of Multiple Comparisons was
performed to locate the precise differences among the three
groups. The results, using the methcd which controls for
internal variation in numbers, indicate the variation among
groups is not statistically significant (see Table 20).

It is worth noting that the results indicating differences
between principals and officials point in the negative

direction.
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Table 20

Bonferroni T-Method Analysis for Determining
Differences among the Groups Regarding
Actual Role of the Principal in the
Area of Staff Personnel Administration

Teachers Principals Cfficials
Teachers 0.00 1.39 2.15 *
Principals ——— 0.00 -0.02
Officials ———— ———— 0.00

Minimum score to be significant at the .05 level, 2.43. \

Ideal role. The results obtained from the one-way

analysis of variance for differences among the three groups
regarding ideal expectations showed no statistically signifi-
cant differences at the ,05 level in perceptions in anf of
the seven task categories. The mean of the total scores of
the three groups' perceptions of the ideal role of the
principal in each of the seven task areas is presented in
Table 21, while Table 22 and Appendix J give the results

of the one-~way analysis of variance for the seven task
categories.

Group Differences in Perceptions of

Actual and Ideal Role of the

Principal Based on All
Fifty-six Task Items

In order to establish how respondents viewed the

principal's overall performance, a comparison was made
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Table 22

Differences among Groups Regarding Perceptions of
the Ideal Role of the Principal in Terms
of Seven Task Categories

Task Areas P-Value? P-Value
Instructional Leadership 1.99 0.13
oo b s o 0.33 0.67
Soninistiation 0. 24 0.68
ok e 0.03 0.29
ity 0.92 0.40
iggizi;zizzzon 0.25 D.08
Financial Management 0.03 0.29

AMinimum score to be significant at the .05 level, 3.07.
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between what the respondents perceived as the actual and
ideal role of the principal, based on responses to all
fifty-six task items.

A t-test was performed using the mean of the total
score for the fifty-six task items for each respondent
group on perceptions of both actual and ideal functions
and role of the ATC principal. The results of the t-test,
presented in Table 23, show that statistically significant
differences, at the .005 level, existed between perceived

actual and ideal functions and roles.

Table 23

Comparison of Perceptions between the Actual and
Ideal Role of the Principal in the Sum of All
Fifty-six Task Items: All Groups

Mean Differ-
No. of Summary Score ence
Cases cn 56 Items Mean SD daf T-value
Actual 229.95
166 49.18 133.91 165 4, T73%**%
Ideal 180.77

Minimum score to be significant at the .05 level, 1.98.
***Significant at the .005 level.
Group Differences in Perceptions of

Actual and Ideal Role of the Principal
within the Seven Task Categories

Having obtained results showing that significant dif-

ferences existed between perceptions of actual and ideal



128

role in terms of the fifty-six task items for all respondents
combined, the data were further examined to locate the dif-
ferences between actual and ideal roles in terms of the

seven task areas, for the entire population.

The results of the t~test comparing actual and ideal
role, using the mean of the total score for each of the
seven task categories, failed to show any statistically
significant differences at the .05 level in two task areas--
School~Plant Administration and Financial Management (see
Table 24). However, the results show a greater degree of
agreement over School-Plant Administration (T = 0.48),
compared to Financial Management, for which the result
obtained was negative agreement (T = -1.29). Differences
were found in the remaining five task areas.

Statistically significant differences existed at the
. 005 level in the areas of Instructional Leadership and
Curriculum Development, Staff Personnel Administration,
Student Personnel Administration, and School-Community
Relations. For Organization and Structure the significance
level was .01l.

Comparison of Perceptions of the
Actual and Ideal Role of the

Principal Based on Responses
to All Fifty-six Items

A one-way analysis of variance (ANOVA) was performed
on the summed data cobtained from all the fifty-six task

items to determine whether differences existed among the
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three respondent groups regarding perceptions of actual
principal's role, kased on responses to all fifty-six
role items in the guestionnaire. The same analysis was
made regarding perceptions of the ideal role. |

As shown in Tables 2% and 26, the results of the tests
for variance, using the summed data for all task items,
showed no statistically significant differences as existing
among the three groups of respondents in their perceptions
of the actual or ideal role of the ATC principal. But the
data do show that a somewhat greater degree of disagreement
exists among the respondents with regard to the actual
role, as opposed to the ideal role of the principal.
Summary of Findings Regarding
Group Differences in Perception

of the Actual and Ideal
Role of the Principal

The results of the t~test for differences between
respondents' perceptions of the actual and ideal role of
the principal, using the summed data on all task items,
showed that statistically significant differences existed,
at the .005 level of significance, between what respondents
perceived as the actual role ¢of the principal and what they
perceived as the ideal role. Further analysis, using one-
way analysis of variance, d4id not show any statistically
significant differences ameong the three groups of
respondents in respect of either actual or ideal role,

thus indicating that all three groups were in agreement in
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Comparison of Differences among Teachers, Principals,

and Officials Regarding Their Perceptions of the

Actual Role of the Principal in the Sum

of All Role Items

One-Way Analysis of Variance

Source of

Variation 58S af MS Fe
Among groups 93,094.20 2 46,547.10 2.68
Within groups 2,834,930.50 163 17,382.23%

Total 2,928,024.70 165

8Minimum score to be significant at the .05 level, 3.07.

Table 26

Comparison of Differences among Teachers, Principals,

and Officials Regarding Their Perceptions of the

Ideal Role of the Principal in the Sum

of All Role Items

One-Way Analysis of Variance

Source of

Variation S8 af MS Fe
Among groups 28,987.50 2 14,493.75 1,31
Within groups 1,807,206.40 163 11,087.16

Total 1,836,193.90 165

qMinimum score to be significant at the .05 level, 3.07.
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their perceptions ¢of a significant gap between the actual
role of the principal and what they thought that, ideally,
the principal’s rcle should be.

T-test analysis, using the summed data on each of the
seven task categories, showed that the large difference
between perceived actual and ideal roles occurred in five
of the seven task areas--Instructional Leadership and
Curriculum Development, Staff Personnel Administration,
Student Personnel Administration, Organization and Struc-
ture, and School-Community Relations. No statistically
significant differences were found in the twa areas of
School~Plant Administration and Pinancial Management.

The one~way analysis of variance which was performed
to determine differences among the three groups in their
perceptions of the actual role of the principal in terms
of the seven task categories showed that statistically
significant differences existed among the groups, at the
.005 level, in the area of Instructional Leadership and
Curriculum Development, and at the .05 level in the area of
Staff Personnel Admipistration.

Using the Bonferroni T-Method of Multiple Comparisons,
the major differences in perceptions of the actual role of
the principal in the area of Instructional Leadership and
Curriculum Development were found to occur between the
teachers and officials; there were also significant differ-

ences between teachers and principals and between principals
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and officials. In terms of Staff Personnel Administration,
the differences were more pronounced between the teachers
and officials than between other groups.

The results obtained from the one-way analysis of
variance for determining differences among the groups in
terms of their perceptions of the ideal role of the prin-
cipal in the seven task areas showed no differences at the
.05 level of significance among the three groups of
respondents in any of the seven task areas; however, there
were substantial differences among the three groups, par-
ticularly in the areas of Instructional Leadership and
Curriculum Development, Organization and Structure, School-
Plant Administration, and Financial Management.

Part III: Differences within Groups of

Respondents Regarding Perceived Actual
and Ideal Role of the Principal

After t-tests had shown differences as existing between
the three groups' perceptions of actual and ideal role in
terms of the fifty-six task items as well as the fifty-six
items grouped into seven task categories, further tests
were conducted to locate the differences in perceptions
within the three groups of respondents--teachers, principals,
and officials.

In testing for differences between actual and ideal
roles for each group of respondents, a t-test was performed

using the mean of the total score for the fifty-six task
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items, and repeated for the seven task categorieé. The
results are reported in the following three subsections:
(1) comparison of actual and ideal roles as perceived by
teachers in the sum of all task items and in the seven task
categories, (2) comparison cof actual and ideal roles as
perceived by principals in the sum ¢f all task items and

in the seven task categories, and (3) comparison of actual
and ideal roles as perceived by officials in the sum of all

task items and in the seven task categories.

Teachers

Differences between perceptions of the actual and

ideal role of the principal in the sum of all task items.

Results ¢f the t-test to determine if any differences
existed between what the teachers perceived as the actual
and the ideal role of the principal, in the sum of all task
items, showed statistically significant differences, at

the .005 level, between perceived actual and ideal roles
(see Table 27). |

Table 27 '

Comparison between Actual and Ideal Role of the Principal
as Perceived by Teachers in the Sum of All Task Items

Mean Differ-
No. of Summary Score ence
Cases on 56 Items Mean SD df t-value®
Actual 239.00
144 53.09 142.21 143 4,48*%*
Tdeal 185.91

AMinimum score to be significant at the .05 level, 1.98.
***gignificant at the .005 level.
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Differences between perceptions of the actual and

ideal role of the principal in seven task categories. 1In

the t-test conducted to determine any differences in the
teachers' perceptions of the actual and ideal role of the
principal in each of the seven task categories, significant
differences, at the .005 level of significance, were found
in five task categories--Instructional Leadership and
Curriculum Development, Staff Personnel Administration,
Student Personnel Administration, Organization and Structure,
and School-Community Relations. In the two task areas of
School-Plant Administration and Financial Management, no
statistically significant differences were found. The

results are presented in Table 28.

Principals

Differences between perceptions of the actual and ideal

role of the principal in the sum of all task items. The

results of the t-test comparing the principals' percepticns
of the actual and ideal roles of the ATC principal in the
sum of all task items were dramatic as compared to the
results for beoth the entire population and the teachers,
who had shown statistically significant differences as
existing at the .005 level, between perceived actual and
ideal roles. The results for the principals showed no
statistically significant differences between their percep-

tions of the actual and ideal roles of the principal in the
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sum of all task items (Table 29). On the whole, the prin-
cipals regarded their actual performance as matching what
ideally they would be doing.

A significant point to be noted is the great degree of
disagreement between the teachers and principals with
regard to their perceptions of the actual and ideal roles
of the ATC principal in terms of actual and ideal roles in
the sum of all task items. Significant differences at the
. 005 level were reported earlier between the teachers'
perceptions of the actual and ideal role of the principal

in the sum of all role items.

Table 2%

Compariscn between the Actual and Ideal Role of
the Principal as Perceived by Principals
in the Sum of All Task Items

Mean Differ-
No. of Summary Score ence a
Cases cn 56 Items Mean SD art T-vValue
Actual 192.33
6 41.00 30.42 5 1.35
Ideal 151.33

qMinimum score to be significant at the .05 level, 2.57.

Differences bhetween perceptions of the actual and ideal

role of the principal in seven task categories. The results

cf the t-test to determine differences in the principals'
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perceptions of the actual and ideal roles of the ATC prin-
cipal in the seven task categories showed that statistically
significant differences existed between the principals'
perceived actual and ideal roles in two task areas--
Instructional Leadership and Curriculum Development and
School~Community Relations (see Table 30). The difference
was at the .05 level of significance for both task areas.

Ne statistically significant differences existed at the
.05 level between perceived actual and ideal roles in the
other five areas--Staff Personnel Administration, Student
Personnel Administration, Organization and Structure,
Schocl-Plant Administration, and Financial Management.

From the results obtained for both teachers and prin-
cipals it appéars that the area of agreement between the
two groups was limited., While they both do not disagree
substantially over two task areas--School~Plant Administra-
tion and Financial Management--the two groups differed in
their perceptions of the actual and ideal role of the prin-
cipal in five task areas--Instructional Leadership and
Curriculum Development, Staff Personnel Administration,
Student Personnel Administration, Organization and Struc-

ture, and School-Community Relations.

Qfficials

Differences between perceptions ¢f the actual and

ideal role of the principal in the sum of all task items.

The t-test performed to establish if any differences
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existed between what the officials perceived as the actual
and ideal role of the principal in the sum of all task
items showed that no statistically significant differences
existed at the .05 level (see Table 31). The results show
agreement with the principals but disagreement with the

teachers.

“

Table 31

Comparison between the Actual and Ideal Role of
the Principal as Perceived by 0Officials
in the Sum of All Task Items

Mean Differ-
No. of Summary Score ence a
Cases on 56 Items Mean SD df t=value
Actual 162.590
16 17.06 36.28 15 1.88
Ideal ' 145.44

Minimum score to be significant at the .05 level, 2.13.

Differences between perceptions of the actual and

ideal role of the principal in seven task categories. The

results of the t-test comparing the officials' perceptions
of the actual role of the principal with the ideal role in
the seven task areas were similar to what was obtained for
the principals. No statistically significant differences
were found to exist between the officials' perceptions of

the actual and ideal role of the principal in five task
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areas--Staff Personnel Administration, Student Personnel
Administration, Organization and Structure, School-Plant
Administration, and Financial Management (see Table 32).
These were also the five task areas where no statistically
significant differences were found in the results comparing
the principals' perceptions of actual and ideal roles.

Significant differences, at the .01 level of signifi-
cance, were found in two task categories--Instructional
Leadership and Curriculum Development and School-Community
Relations. It will be noted that these were the two areas
where significant differences were found to exist in the
results obtained for the principals, the difference being
that the level of significance was .05 for principals and
.01 for the officials.

As indicated through t-test results using the mean total
score obtained for actual and ideal roles in the two task
areas--Instructional Leadership and Curriculum Development
and School-Community Relations--(see Tables 30 and 32),
both principals and officials indicated that, ideally, the
principal should devote more time to those two task areas
than is actually devoted. The teachers also shared the same
opinion, but differed from the principals and officials in
the sense that they want substantially more time devoted to
the two task areas than that indicated by principals and

officials.
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Summary of Findings Regarding Differences
between Perceived Actual and Ideal Role of
the Principal in the Seven Task Categorles:
Teachers, Principals, and Officials

In order to determine differences between what each of
the three groups of respondents perceived as the amount of
time which the principal actually devotes to each of the
seven task areas, and what they perceived as the amount of
time which, ideally, the principal should devote to per-
forming those seven tasks, t-tests were performed. Means
of the total score for each of the seven task categories,
for both actnal and ideal time allocations, were used. The
results obtained differed from group to group, as described
below,

Teachers. T-test results shbwed highly significant
differences, at the .005 level, between the teachers' percep-
tions of the relative amount of time actually spent and the
amount of time which, ideally, should be spent by the princi-
pal in performing his tasks in five of the seven task areas--
Instructional Leadership and Curriculum Development, Staff
Personnel Administration, Student Perscnnel Administration,
Organization and Structure, and School-Community Relations.
The results showed no statistically significant differences
in two areas-~School-Plant Administration and Financial
Management.

Principals. In two task areas--Instructional Leader-

ship and Curriculum Development and School-Community
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Relations—--t-test results showed statistically significant
differences, at the .05 level, between what the principals
perceived as the relative amount of time that was actually
devoted to performing those tasks and what they perceived
as the relative amount of time which, ideally, should be
spent performing those tasks. In the remaining five task
areas--Staff Personnel Administration, Student Personnel
Administration, Organization and Structure, School-Plant
Administration, and Financial Management-~the principals did
not show that they perceived any significant differences
between the amount of time that was spent performing those
tasks and the relative amount of time which they thought
should be spent performing the tasks.

OQfficials. The results obtained for the officials were
similar to those obtained for the principals. The t-tests
performed, using the summed data from each of the seven task
areas, showed statistically significant differences, at
the .01 level, between what the officials perceived as the
relative amount of time which the principal actually devotes
and what they regarded as the amount of time which, ideally,
should be spent performing tasks in the areas of Instruc-
tional Leadership and Curriculum Development and School-
Community Relations. No statistically significant differ-
ences were found between perceived actual and ideal amounts
of time in the remaining five task categories--Staff Per-

sonnel Administration, Student Personnel Administration,
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Organization and Structure, School-Plant Administration, and

Financial Management.
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Chapter VI

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Recent educational developments in Nigeria, particu~
larly the launching of universal free primary education
(UPE), have focused attention on one of the major problems
of the country-~the training and adequate supply of well~
qualified teachers for the country's educational system.

With the establishment and expansion of Advanced
Teachers' Colleges in the country within the last fifteen
years or so, there has been increased emphasis on developing
the institutions to meet the country's teacher needs at the
most crucial levels—--primary schools, lower classes of
secondary schools, and elementary teacher training colleges.
But no serious recognition has been accorded the need to
provide professionally prepared administrative leadership
for the country's educational institutions. This study
focused on one such position~--the principalship in the
Advanced Teachers' Colleges (ATCs).

The central purposes of this study were (1) to deter~
mine the expectations of the functions and role of the
Nigerian Advanced Teachers' College principal as perceived
by ATC teachers and principals, as well as university and
Ministry cf Education officials; (2) to determine dis-

crepancies between the expectations; (3) to relate the ATC
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principal's functions and role to a theoretical concept of
the principalship as available in the relevant literature;
and {4) to make recommendations for the development of the
principalship so that the discrepancies could be reduced
and the principal's professional leadership role could be
better understood, better accepted, and better discharged.

The sample population of schecols for the study con-
sisted of the six oldest ATCs in what was formerly identi-
fied as Northern Nigeria. Data were collected from the six
principals and the 200 graduate teaching staff members of
the six colleges, from the two most senior officials respon-
sible for teacher training in the Federal Ministry of Educa-
tion in Lagos and their counterparts in five state Ministries
of Education in the region formerly known as Northern
Nigeria, from four senior members of the Institute of Educa-
tion, and from four educational administration professors
and lecturers at Ahmadu Bello University, Zaria.

The instrument employed for the study was developed
following an extensive search of literature, including a
review of instruments used for similar studies. Tentative
instruments were designed, based on concepts derived from
the literature and from instruments which had been used in
similar studies. The tentative instruments were subjected
to expert reviews and to pilot-testing for purposes of
validating them in terms of the purposes of the study. The

final instruments emerged in the form of a five-part
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questionnaire {see Appendix C}.

These guestionnaires were employed to survey the ATC
teachers and principals and the university and Ministry of
BEducation cfficials, to determine their perceptions of the
functions and role of the Nigerian Advanced Teachers'

College principal, and the importance attached to varicus
administrative tasks performed by the principal. Responses
on the questionnaire were in térms of (1) the distribution

of the principal’'s time among seven task categories, under’
perceived actual and ideal situations; (2) attitudes
regarding the professional leadership role of the principal;
and {(3) the amount of time which the principal actually
devoted, and the amount of time which, ideally, the princi-
pal should devote to individual tasks within the seven
categories of tasks. In additicen to administering the survey
instrument, interviews were held with many of the principals,
teachers, and officials to establish the clarity of questions
in the questionnaire and permit elaboration on the guesticons.

The responses obtained were analyzed and the results
. presented for the combined group of respondents, as well as
for each of the three respondent groups~=-teachers, princi-
pals, and officials. Aas earlier indicated, the respcnses
of the officials of the various Ministries of Education
surveyed, and those of members of the Institute of Education
and the Department of Education, Ahmadu Belle University,

Zaria, were analyzed and presented as the responses of
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officials.
The remainder of this chapter is organized into three
sections: summary of the findings, major conclusions from

the study, and recommendations.

Summary of Findings

In the preceding chapter, expectations regarding the
prineipalship in Advanced Teachers' Colleges in Nigeria, as
measured using a five-part guestionnaire, were repcrted and
analyzed. In the data collected from the respondents--
Advanced Teachers' College teachers and principals, and
university and Ministry of Education officialg--perceptions
of the principal's role were calculated and reported in
terms of: (1) attitudes regarding the principal's profes-
sional leadership role; (2) perceived actual and ideal allo-
cation of the principal's time among seven task categories,

. based only on the labels of the categories; (3) perceived
actual and ideal emphasis in terms of the amount of time
actually devoted and the amcunt of time which, ideally,
should be devoted by the principal to the saven task cate-
gories based on ratings of the individual tasks within the
categories; and (4) the principal's role prioritiés.

The wvarious analyses which have been made showed areas
of agreement and/or disagreement among and within the
respondent groups. The remainder of this chapter summarizes

the findings of the study under the four headings above,
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plus a final section which summarizes the perceptions of
the total respondent group as to the actual and ideal role
of the principal in each of the seven task categories.
Perceptions of the Respondent Groups

to the Principal's Professional
Leadership Role

The attitudes of teachers, principals, and officials
with regard to the principal's professional leadership role
in each of the seven broad areas of the principal's adminis-
trative responsibilities were presented and analyzed. The
findings suggest that, compared to the attitudes expressed
by the principals and officials, the teachers were less
inclined to allow the principal to exercise strong profes-
sional leadership in most of the seven task areas, as shown
in the responses to the section of the guestionnaire where
the respondents were required to choose between two state-
ments in which one of the two indicated a more intense
feeling regarding the exercise of the principal's profes-
sional leadership in each of the seven task areas.

The Perceived Actual and Ideal
Distribution of the Principal's

Time Using Only Task
Category Labels

The data presented and analyzed in this section repre-
sented the respondents' distribution of the actual and
ideal percentage of the principal's time by task category

for each of the seven task categories, without the
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respondents rating a predetermined list of specific task
items as a basis for the rating of the task category.

The results represent the respondents' estimate of the
percentage of the principal’s time which was actually
allotted, and the percentage of time which, ideally, should
be allotted to each of the seven task categories. The
various tacks were ranked for bhoth perceived actual and
ideal situations. This summary section summarizes where
differences existed but does not provide the details that
subsequent sections provide regarding the nature of those
differences. The differences and areas of agreement follow:

l. Significant differences were found between the per-
ceptions of the actual and ideal distribution of the prin-
cipal's tctal time among seven task categories, as perceived
by all the respondent groups combined and by each of the
- respondent groups.

. 2. All seven task categories were ranked differently
under perceived ideal distribution, as compared to perceived
actual distribution, by all of the groups combined and by
the teachers and cofficials.

3. Five task categories--Instructional Leadership and
Curriculum Development, Staff Personnel Administraticen,
Student ?ersonnel Administration, Organization and Structure,
and Financial Management--were ranked differently under
ideal time distribution as compared to actual time distribu-

tion, as perceived by the principals. School-Community
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Relations and School-Plant Administration were not ranked
differently for ideal time distribution as compared to
actual time distribution.

4. Significant relationships were found between ﬁhe
teachers and principals, and between the teachers and offi-
cials, in their perceptions of the actual distribution of
the principal's time among the seven task categories., The
relationship between principals and officials was high but
not statistically significant, in terms of their perceptions
of the actual distribution of the principal's time among
the seven task areas.

5. Significant relationships were found between the
teachers and principals, but the correlation beitween the
teachers and officials was very low, and the correlation
between principals and officials was modest, in terms of
their perceptions of the ideal distribution of the princi-
pal’'s time among the seven task categories.

6. The teachers group showed the greatest degree of
agreement amonyg themselves in their rank ordering of the
tasks.

7. In both cases, actual and ideal, teachers agreed
more with principals and officials than principals and
officials agreed with each other; furthermore, teachers
agreed more with officials than with principals with regard

to the perceived actual role of the principal.
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Perceptions of the Principal's Role
in Terms of Actual and Ideal Time
Distribution among Seven Task Cate-
gories Based on Ratings of
Individual Tasks within Categories

The data presented and analyzed in this section repre-
sented the respondents' perceptions of the principal's role
as perceived through the relative actual and ideal amounts
of time emphasis on various tasks performed by the principal.
Respondents rated individual task items within the seven
task categories, and these ratings were in turn used to
arrive at an emphasis score of each of the seven task cate-
gories. It is the use of the rankings of individual tasks
as the basis for a category score that distinguishes this
section from the previous section, where categories were
ranked without the respondent having examined and ranked
individual tasks. The responses for each ¢f the seven task
categories, based on the 1-5 Likert-type ra£ing scale,
were calculated in numbers and means, and ranked in order of
pricority for both perceived actual and ideal amounts of time.
The analyzed data were presented in Table 15, page 112. The
table shows the order of priorities accorded the seven task
categories under perceived actual and ideal amounts of time
by all the respondent groups combined, and by each of the
three groups of respondents.

The results show several differences between the ideal
rankings, which represent the respondents' perceptions of

the order of priority which the principal should give the
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seven categories of items, and the-rankings representing the
actual amount of time perceived as being devoted to the task
categories. This suggests that the respondents did not see
the principals as according appropriate role emphasis to

their administrative responsibilities the way the respondents
felt the principals should. Compared to the rankings of the
seven items by task category in the preceding section, how-
ever, there is less difference between actual and ideal
rankings for several items in this section.

1. School-Community Relations was ranked last, in
seventh place, under actual and ideal rapnkings by the entire
population and by each of the respondent groups, similar to
the position it occupied in the previocus section.

2. Bo;h Organization and Structure, and Financial
Management were ranked either in first or second place by
the respondents combined, and by each of the three groups of
respondents, under actual and ideal rankings.

3. The teachers ranked six task categories differently
under actual as compared to ideal rankings. Only School-
Community Relations was net ranked differently.

4. Three task categories--Organization and Structure,
School-Community Relations, and Financial Management—--were
| ranked in the same position on both the actual and ideal
ranking lists by the principals.

5. Of the three groups of respondents, the officials

were the group that indicated the least change between actual
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and ideal rankings. The officials ranked five task cate-
gories--Instructional Leadership and Curriculum Development,
Staff Personnel Administration, Student Personnel Adminis-
tration, School-Community Relations, and School-Plant
Administration-~in the same position under actual and ideal
rankings.

On the whole, the data obtained and analyzed in this
section indicated less differences between the perceived
actual and ideal role of the principal than the data
obtained and analyzed in the preceding section. This is
presumed to be due to the use of ratings of individual task
items as the basis for category ratings in this section.
Because it was believed that this resulted in a more
accurate measure of the perceptions of the respondents,
these perceptions have been used in comparisons which have
been made. Table 15, page 112, shows the rankings of the
seven task categories by respondent group.

Differences among the Groups in Terms
of Perceptions of the Actual and
Ideal Role of the Principal Based on
Responses to All Task Items in the

Questionnaire and by
Categories of ltems

T-tests were performed, using the means of the total
score for all fifty-six items in the questionnaire for both
perceived actual and ideal amounts of time, in order to
determine differences between the two. The results showed

highly significant differences, at the .005 level, between
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the respondent groups' perceptions of the actual amount of
time devoted and the amount of time which, ideally, the
principal should devote to performing all his tasks.

Differences among the groups in terms of perceptions
of actual and ideal time allocation to all fifty-six task
items: A one-way analysis of variance was performed on the
summed data obtained from all fifty-six items for all
respondents, in terms of perceived amounts of time actually
devoted, and on perceived amounts of time which should be
devoted to performing all the tasks. The results did not
show any statistically significant differences for either
perceived actual or perceived ideal amount of time, based on
the sum of all scores for all respondents.

When t-tests were performed, however, to obtain the
perceptions of each separate group of respondents for all
task items, the results showed that it was only the teachers'
responses which showed statistically significant differences
between perceived amcunt of time spent and the ideal amount
of time which should be spent performing all the tasks.

The results for the principals and officials did not show
any statistically significant differences between what the
two groups perceived as the amount of time which the princi-
pal actually devoted to performing all his tasks, and what
they perceived as the ideal amount of time which should be
devoted to those tasks by the principal. This means that

the differences in teachers' responses were sufficient to



157

offset the lack of difference in the responses of principals
and officials and, therefore, produce the difference for
total response shown by the t-tests.

Differences among the groups in terms of perceptions
of actual and ideal time allocation to seven task categories:
T-test analysis, using the summed data obtained from all the
respondents in terms of each of the seven task categories
showed that the big difference between perceived actual and
ideal roles occurred in five of the seven task areas.
Further tests also showed various areas of agreement and
disagreement among the groups in respect of the seven task
areas. These results are reported in sections by respondent
group.

Teachers. T-test results showed highly significant
differences, at the .005 level, between the teachers' per-
ceptions of the relative amount of time actually spent and
the amount of time which, ideally, should be spent by the
principal in performing his tasks in five of the sewven task
categories~~Instructional Leadership and Curriculum Develop-
ment, Staff Personnel Administration, Student Personnel
Administration, Organization and Structure, and School-
Community Relations. The results showed no statistically
gignificant differences in two areas--School-Plant Adminis-
tration and Financial Management.

Principals. In two task areas--Instructional Leadership

and Curriculum Development and School=-Community Relations,
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t-test results showed statistically significant differences,
at the .05 level of significance, hetween what the princi-
pals perceived as the relative amount of time that is
actually devoted to performing those tasks, and what they
perceived as the relative amount cf time which, ideally,
should be spent performing the tasks. In the remaining
five task areas--Staff Personnel Administration, Student
Personnel Administration, Organization and Structure, School-
Plant Administration, and Financial Management, the princi-
pals did not show that they perceived any significant
differences between the amounts of time actually spent
performing those tasks and the relative amount of time which
they thought should bhe spent performing the tasks.
Officials. The results obtained for the officials were
similar to those obtained for the principals. The t-tests
performed, using the summed data okhtained from each of the
seven task areas, showed statistically significant differences,
at the .01 level, as existing between what the officials
perceived as the relative amount of time which the principal
actually devotes and what they regarded as the amount of
time which, ideally, should be spent performing tasks in the
same two areas as the principals perceived differences--
Instructicnal Leadership and Curriculum Development and
School-Community Relations. And, as was true of principals,
there were no significant differences in the other five

categories,
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The differences which were found to exist among the
groups in perceptions of the actual and ideal role of the
Advanced Teachers' College principal, in terms of time
allocation to all tasks combined and to the seven task
categories, are presented in the following summary state-
ments. An analysis of the substance of these responses by
task category follows in the next section.

1. Significant differences were found between the per-
ceptions of the actual and ideal rcle of the principal, as
perceived by all the respondent groups combined, and by the
teachers, in the sum of all task items performed by the
principal. 1In the case of teachers, significant differences
were found between their perceptions of the actual and ideal
role of the principai in five task areas--Instructional
Leadership and Curriculum Development, Staff Personnel
Administration, Student Personnel Administration, Organiza-
tion and Structure, and School-Community Relations; but no
significant differences were found between their perceptions
of the actual and ideal role in the two task areas of School-
Plant Administration and Financial Management. No signifi-
cant differences were perceived between the actual and ideal
role of the principal by either the principals or the
officials in the sum of all task items; however, significant
differences were found between the perceptions of the actual
and ideal role of the principal, as perceived by the princi-

pals and officials in two of the seven task areas--
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Instructional Leadership and Curriculum Development and
School-Community Relations.

2. Significant differences were found between the
perceptions of the actual and ideal role of the principal,
as perceived by all the respondent groups combined, in five
task areas--Instructional Leadership and Curriculum Develop-
ment, Staff Personnel Administration, Student Personnel
Administration, Organization and Structure, and School~-
Community Relations. However, no significant differences
were found between the perceptions of the actual and ideal
role of the principal, as perceived by all the respondent
groups combined, in two task areas--School-Plant Administra-
tion and Financial Management.

3. Significant differences were found among the teachers,
principals, and officials regarding their perceptions of
only the actual role of the principal in two of the seven
task areas--Instructional Leadership and Curriculum Develop-
ment and Staff Personnel Administration; however,no signifi-
cant differences were found among the teachers, principals,
and officials regarding their perceptions of the ideal role
of the principal in the sum of all task items.

4. No significant differences were found among the
teachers, principals, and officials regarding their percep-
tions of only the ideal role of the principal in any of

the seven task categories,
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Summary Analysis and Comparisons of
Responses of the Three Respondent
Groups to the Actual and Ideal Role
0f the Principal in Terms of Each
of the Seven Task Categories

Instructional Leadership and Curriculum Development.

The results for all three groups showed statistically
gsignificant differences hetween perceptions of actual and
ideal time allocations in this task area. All three groups
indicated that, ideally, the principal should spend more
time than at present in providing leadership in the area of
instruction and curriculum development.

Staff Personnel Administration. While results for the

teachers showed statistically significant differences between
perceived actual and ideal time allocation in this area, with
the teachers favoring the principal spending a lot more time
than at present in attending to tasks in this area, no
significant differences were found between perceived actual
and ideal time emphasis by the principals and officials.

The principals' responses showed that the amount of time
currently devoted to this area and the amount of time which
should be devoted were essentialiy the same; the officials’
responses showed clearly that the principal should spend more
time attending to staff personnel matters, but the difference
between Curfent and ideal time was not statistically
significant.

Student Personnel Administration. Only the teachers

group indicated statistically significant differences between
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their perceptions of the actual and ideal time allocations
in this area. According to the teachers, the principal
should, ideally, spend considerably more time than at
present in attending to tasks in the area of Student Per-
sonnel Administration. The results obtained from the
principals' responses showed that they held a contrary
opinion. Though the difference was not statistically sig-
nificant, the data showed that, ideally, the principal
should spend less time than at present in attending to tasks
in the area of Student Personnel Administration. The offi-
cials' responses did not reveal an appreciable inclination
for either more or less time being devoted to this area.

Organization and Structure. The analysis of differ-

ences between perceived actual and ideal time emphasis in
this area once again revealed that only in the teachers
group was the difference statistically significant. The
teachers indicated that, ideally, the principal should
devote more time to tasks in this area. On the other hand,
the principals indicated in results that were almost
statistically significant that considerably less time should
be spent performing tasks in the category of Organization
and Structure. The officials also indicated a slight
preference for the principal devoting less time to per-
forming tasks related to Organization and Structure.

School-Community Relations. The results obtained in

this task category indicated statistically significant
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differences between perceived actual and ideal emphasis for
each of the three respondent groups. Each group indicated
that, ideally, the principal should spend much more time
than at present in performing tasks in this area.

Scheool-Plant Administration. No statistically signifi-

cant differences between actual and ideal time allocations
were found in the responses of any of the three groups in
the area cf Schoecl-Plant Administration. O©Only in the case
of the principals was there an indication that ideally
there should be a difference, and in this case it was in the
direction of less time being spent.

Financial Management. Though no statistically signifi-

cant differences were found betweén perceived actual and
ideal time allocation for any of the three groups of
respondents, all three groups indicated that, ideally, the
principal should spend less time than at present in
attending to tasks in the area of Financial Management. Of
all the three respondent groups, it was the principals who
indicated most strongly that less time should be devoted to

performing tasks in the category of Financial Management,

Major Conclusions of the Study

1. The principalship in Nigerian Advanced Teachers'

Colleges is perceived in much the same way that

the principalship is perceived for other educa-

tional institutions.
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As discussed in Chapters III and IV, the ideas derived
from the literature search for theoretical concepts of the
principalship provided the basis for developing the five-~
part questionnaire which was the main instrument used to
measure expectations held for the position of principal in
Nigerian Advanced Teachers' Colleges. By grouping the
principal’s tasks into seven major task categories-~Instruc-
tional Leadership and Curriculum Development, Staff Personnel
Administration, Student Personnel Administration, Organiza-
tion and Structure, School-~-Community Relaticns, School-Plant
Administration, and Financial Management--it was possible
to determine perceptions of the ATC principal'’s actual and
ideal role in relationship to the relative priorxity accorded
each category of tasks. In addition, the results provided
a basis for making comparisons with the role of principal-
ship elsewhere, as reported in the professional literature.

The findings from this study, as reported in the appro-
priate section summaries in Chapter V, revealed that the
seven categories of principals' tasks, as derived from the
professional literature, were considered the important
components of the ATC principal's administrative responsi-
bilities. For example, the five task areas which were
usually reported from research studies and in other relevant
professional literature as constituting the top five
categories of the principal's administrative responsibility

were the same categories which were perceived by the
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respondents in this study as constituting the top five areas
of responsibility of ATC principals. These are Student
Personnel Administration, Instructional Leadership and
Curriculum Development, Staff Personnel Administration,
Qrganization and Structure, and Financial Management.
Furthermore, the top four items were considered important
enough that about 17 percent of the principal's total time
was perceived as needing to be allocated ta each of them,
whereby the four items combined were perceived as deserving
about 70 percent of the principal's total time. The last-
ranked item--School-Community Relations--which under current
practice was perceived as being allotted 7.6 percent of the
principal's time, was considered important enough that the
respondents suggested that it should be allotted about
10 percent of the principal's time (see Table 12, page 104).
In the findings where the rankings of the task cate-
gories were based on scores derived from the rating of indi-
vidual task items within each task category (see Table 15,
page 112}, the results were essentially the same as reported
in the previous section. Tasks related to Organization and
Structure, Financial Management, Staff and Student Personnel
Administration, Instructional Leadership and Curriculum
bevelopment were considered the priority items. The
respondents indicated that the principal should spend
considerably more time than at present in attending to the

three items ranked at the top-~Organization and Structure,
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Financial Management, and Staff Personnel Administration,
and much more time on Student Personnel Administration and
Instructional Leadership and Curriculum Development. Even
the lowest ranked item~-School-Community Relations--had a
mean score of 3.30 on the 1-5 Likert-type rating scale,
indicating that the principal should spend much more time
than at present in performing tasks in this area.

These ratings closely parallel the findings of similar
studies, as discussed in Chapters III and IV, and strongly
suggest that, generally, the functions and role of the prin-
cipal in Nigerian Advanced Teachers' Colleges are basically
the same as those associated with the principalship in educa-

tional institutions elsewhere.

2. Perceptions regarding the position of principal in

Nigerian Advanced Teachers' Colleges varied

considerably among referent groups.

The responses to the three main sections of the ques-
tionnaire indicated clearly that major differences existed
among the three groups of respondents in terms of their
expectations of principals in Nigerian ATCs.

The major disagreement, overall, among respondent
groups was that the teachers, unlike the principals and offi-
cials, did not perceive the principals as devoting sufficient
total time to performing their duties. This suggests that

teachers either believe that the job is too much for one
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person to perform well or that they believe that principals
do not work as hard at the job as the teachers feel they
should. Principals and officials, on the other hand, fel:
that the total amount of time which would ideally be devoted
to the job was not greater than the amcunt presently being
devoted to it.

When time was assigned +to individual task items within
task categories, it was only in two task areas--Instructional
Leadership and Curriculum Development and School-Community
Relatiens—-that the principals and officials did not perceive
the principals as devoting sufficient time to the performance
of their duties. The principals would prefer to spend less
time in the areas of Student Personnel Administration,
Organization'and Structure, School-Plant Administration, and
Financial Management (see Table 30, page 139). The officials
also felt that the principal should devote less time to the
performance of his duties in the areas of Organization and
Structure and Financial Management (see Table 32, page 142).
On the other hand, the teachers indicated that the principals
should spend considerably more time than at present in
attending to tasks in five of the seven task categories (see
Table 28, page 136). These are the areas of Instructional
Leadership and Curriculum Development, Staff Personnel
Administration, Student Personnel Administration, Organiza-
tion and Structure, and School-Community Relations. It was

only in the area of Financial Management that the teachers
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felt that less time should be spent than at present.

These basic differences were also revealed in the
results comparing the actual and ideal rcle of the principal
in the sum of all fifty-six task items in the questionnaire.
While the data for the teachers showed significant differxr-

" ences between actual and ideal role, in favor of the princi-
pal spending considerably more time than at present attending
to all his duties (see Table 27, page 134}, the data from

the principals (Table 29, page 137}, and officials (Table 31,
page 140) do not show any significant differences in favor

of the principal devoting more time than at present to the
performance of his administrative duties.

Again, unlike the principals and officials, the atti-
tudes expressed by the teéchers were less supportive of the
principal exercising a strong professional leadership role
in most areas of the seven task categories. This was deter~
mined from responses to the section of the gquestionnaire
where the respcndents were required to choose between two
statements, in which one of the two indicated a stronger
feeling than the other in favor of a strong principal's
professional leadership role for the ATC principal. Selec-
tions were made in each of the seven task areas {see Tables 5~
11, pages 88-99).

There were some areas of significant agreement among
the three respondent groups. Total responses and the

responses of each of the three respondent groups showed
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agreement in their perceptions of the actual and ideal role
of the principal in the area of School-Community Relations;
As shown in Table 15, page 112, where the ranking of task
categories was based on results cbtained from the rating of
individual task items within the seven task categories,
School~Community Relations was ranked in the same position
for both actual and ideal roles by all the groups combined
and by each of the three respondent groups. Similarly,

both Organizaticon and Structure and Financial Management
were ranked in either first or second place by all the

groups combined and by each of fhe three groups. OQf special
significance is the fact that all three respondent groups
agreed that the principal should devote more time to per-
forming tasks in the areas of Instructional Leadership and
Curriculum Development and School-Community Relations. This
condition creates a favorable climate for working toward the
reorganization of the principal's time 50 as to place greater
emphasis on these generally recognized major responsibilities

of the principal.

Recommendations

The major recommendaticn emanating from this study is
that the position of the principalship in Nigerian Advanced
Teachers' Colleges be reconceptualized and defined so as to
make it consistent with modern concepts of the professional

leadership which should be provided by people who occupy
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this position. The initiative for this task should be taken
by the Federal Ministry of Education and should be carried
out so as to involve representatives of the Federal and
State Ministries of Education, universities, Institutes of
Education, principals, and teachers from the ATCs.

The results of the research reported in this disserta-
tion c¢ould be useful in this undertaking by providing an
organized framework for analyzing the dimensions of the job
and by providing information on the agreements and disagree-
ments which exist among professional groups with major
concern and responsibility for ATCs. Until the position of
the principalship is redefined and a commonly held under-
standing cof the legitimate expectations of the person who
occupies the position is reached, there is little likelihood
that ATCs will receive the professional leadexship that will
be required in order for these institutions to discharge
well their potential function in the scheme of Nigeria's
system of teacher education and overall program for educa-
tional development.

Once the position of the principalship is redefined, the
next step is to develop programs of in-service and pre-~
service education that will be provided to all principals
currently occupying the pesition and to people who aspire to
the position at some point in their careers. When such

programs have been devised, a time should be set by which
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current principals would be required to complete the pro-
gram and after which no person would be appointed tc the

principaliship until he has completed the program.
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Ministry of Education Hgrs.
State

22nd July 1976

To All

Divisional Inspectors of Education

Principals of Post-primary Institutions
State

OQutline of Schedule of Duties in
Post-primary Institutions

This is meant to guide Principals and particularly new
staff in Post-primary Institutions. It is not intended to
be rigidly followed but can be adapted to suit various

situations.

Duties of the Principal

l. Administers the academic programme and support services
in a school. These included supervision of classroom
teaching.

2. Evaluation of the programme of work of each department
to ensure conformity to standards laid down by the
Ministry of Education.

3. Review of students' performance and progress.

4. Holding reqular discussions with staff on school work.

5. Ensuring that teaching facilities and the school
premises are well maintained.

6. Ensuring that essential school requirements are provided.
7. Managing the school fund.

8. Ensuring that school meals and hostel facilities (where
appropriate) are adequate.

9. Ensuring that students and staff participate in extra-
curricular activities, e.g., games, drama, excursions.



10.

11.

12.

13.

14.

15.
16,

17.

18.
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Administrative responsibility for the teaching and non-
teaching staff of the school. Keeping or ensuring the
keeping of all school records.

Teaching part-time to fill a temporary vacancy or for
demonstration purposes.

Liaison with Parent-Teacher Association, Board of
Governors, or Advisory Board.

Communication with the Ministry of Bducation and its
agencies.

Providing religious leadership or arranging the provi-
sion of leadership to the students.

Planning students' intake.
Collecting fees where applicable.

Controlling the issuing of things from the store and
the movement of vehicles.

Other duties assigned by the Ministry of Education.
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The Authority Structure--ATC, Zaria

Ahmadu Bello University Council

Board of Governors
Institute of Education, ABU

——
7

ATC Student
Union

Indiv. ATC
Students

Professional and Academic Board
Institute of Education, ABRU

Director
Institute of Education, ABU

N

Principal ATC, Zaria

Vice

Heads of Depts., ATC Principal

Individual Staff Members, ATC
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Questionnaire
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OFFICE OF DOCTORAL STUDIES

TEACHERS COLLESE
BTUSENT WANKNSGN COLUMBIA UNIVERSITY
NEW YORK, NEW YORK 10027

Dear Sir:

As a staff member of the Advanced Teachers' Collexs for the last ten
years or so, I have noted differences 1in perceptions of the A,T.C. princi-
pals® responsibllitles as sxpressed by varlous groups inside and outside the
College community. With the recent educatloral developments taking place in
our country, the A.T.C.'s have asaumed an increasingly cruclal role in teras
of providing high quality teachars for the school systems, which ilncreasss
the importance of the leadership role of principals and the importancs of
this role belng widely understood.

As part of ay doctoral dissertation at Teachers College, Coluabia Uni-
versity, New York, I am conducting a survey of groups of A.T.C. teachers and
Principals, Ministry of Education officials, and University officials, in an
attempt to ascertaln the axpectations which the variocus groups hold for the
AT.Co principal., I am asking if you will be so xind as to assist me by fill-
ing out the attached questionnaire. It is hoped that the analysis of the
results of the surmy will help us %0 define mors clearly the rasponalbilitlies
attached to the positiocs of the A.T.C. principalship, and consequently make
it possible for a person to perform in this position in a way which 1s better
understcod and accepted by pecple responsible for and intsrested in the Advanced
Teacher Tralning Colleges.

Plesase remender that the maln Anterest in this study is to determine per-
cesptions regarding the laportance of adainistrative tasks. It is siaply a
Tesearch study and ngt an atteapt at evaluating the performance of any prin-
cipal. There are no right or wrong anawers.

Please do not write your name or diaclose your identity on the question-
naire. Your responses will be held strictly confldential; and it will not be
possihla for anyone %0 find ocut how you respoad. Even the identity of the
College will not te revealed in the report.

If you are interested in a summary of the findings, please give ze your
rame and address on a separate plece of paper (so that you will nct be identi-
fled with your response), and I will be gzlad to send you a copy when the study
is complated.

Thank you very much for iour cooperation.

Sincerely yours,

e

Saauel A, Clugteml

SAO113
Attacheents



189

OFFICE OF DOCTORAL STUDIES

TEACHERS CRoLLEGE
BTUDENT WERKROOMN SOoOLUMBIA UNIVERSITY
HNEW YORK, NEW YO3AK 10027

Dear Colleague,

As & staff meaber of the Advanced Teachers' College for the last ten
ysara ar so, ] have poted diffsrences lp percepticns of the A4,T.C. pripcl-
pals’ responyibilities as sxpresasd by various groups inside and cutside the
College .community, With the recent educational developmants taking place in
our eountry, the A.T.C.,'s have assumed an increasingly cruclal role in terms
of providing high quality teachers for the school systems, which lncresases
the impertanes of the leadsrship reole of principals and the inportance of
this role being widely understood.

As part of my doctoral dlasertatlon at Teachers Collaoge, Colimbis Uni-
versity, New York, I an conducting a survey of groups of A.T.C. teachers and
mincipals, Minlestry of BEducation offlctals, and University officlals, in an
atteapt to ascertaln the expectations which the various groups hold for the

T AJT.C. prineipal. T am asking 1f you will be so kind as to assist me by fill-
ing out the attached questlonmaires. It is hoped that the analysis of the
Tesults of the survey will help us to dafline mors clsarly the respensiblilities
attached to ths positicm of the A,.T.C. principalship, and consequantly make
1t possible for a perssn Yo perforn ia thls position in o way which la better
understood and accepted by pesples responsibls for aand intereated in the Advanced
Tebcher Training Colleges,

Plsase repsmber that the zaln interest in this atwly is to determine per-
coptions ragarding the lmportancs of administrative tasks. It is sizmply a
ressarch study and not an atisampt at svaluating the perfoimance of any prin-

cigal, There ars pa right or wrong answers.

Plaass do 2ot write vour pame or diseloas vour ldanifiy on tha quesation-
palre, Your reaponses will be held atrictly confidentlal; and it will not be
possible for anyons to flnd cut how you respond, Even the identity of the
College will not be revealwd in the report.

I you are interwated in a sunmary of the findings, plesss give ne your
name and address cn a saparate plece of paper (3o that you will not be identi-
fied with your responms), and T will be glad to send you a copy when ths study
1s completad,

Thank you very much for ymir coope.ation.

Sincerely yours,
Sszusl 4. Olughenl

SAQely
Attachments
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Questionnaire
on

Perceptions of ths Profesasional Leadsrshlip Role of the Migerian A.T.C., Princival
Dizsctionss

Thia questionnalrs i3 organized into five purts. Fart I resquests that
you supply some perscaal background lnformation which is important ta this
study. Part II consists of taska which Advanced Teachera' College Principals
have 2 rssponsibility for performing or seelng that others perform. It is
dealgned o find out your sstimate of the relative azount of tine the A.T.C.
Principal himsealf aciually devetes to these taska, Part III presenta the same
tasks and requests that you indicatas the amount of :time which you think the
Princiral should personally devote to each of them. GColumna are pravidad oppo-
eits each task ljisted 1n bBoth Parts IT ané ITl. You are raquested to indizata
your judgements regardlng each task in the questicnnaire by putting a circle
arpund the appropriate numbey opposlite each task, The following %ey is to ba
used to indicats your choicea:

KEX

Substantial amount of tIm® ...ceavnsssnssscncensrnacasssanss Lo
Consideravle time but leas than a substantial apount .,eceese 2.
Moderate amount of tinme hut leas.than comaldersble ......... 3.
Soma time but lass than a moderate amount ..ecesveesvesrsnres b
Ho LAMO sovevvcvntvssotsnnsssvrorrnestasssserssvmsnnrssassans S
Part IY of the questionnalre lists saven catagories of tasks performad by
the Principal and provides twe columna opposite esach category, in which you are

Tequented to 1ndicats the percentage of time which tha Principal himself actually

davotas, and 1dexlly should devots to each category.

Part ¥ lists seven pairs of statsnents® expressing attitudes z‘egartling‘
. the professienal leadewship rnole of the Princizal, Hare you are raquested
to conafider each of the seven pairs of statements and to indicata in the
apprui:ria.tu Flace tha degree of your agr=ement In esach case.

Plsase proceed to Fart I of the questiconalre and respond to eachk lten
~dm a3l five parts,



1G1

Part T

Personal Informaticn

(Pleass do not include your nane)

Plaase respcnd to the following ifoms by putting a check mark (v/ } in the
appropriate place, and writlng out the reapsnses where necessary,
1. Sexi Male Female

2. Agm under 30 ysars 11 - 40 years

4] - 50 years Over 50 years
3, Bducational background;

Area of Spacialisation Yaar Obtained
Bachelors degres

Diploma in Educ.

Masters degrus

Doctoral dezTwe ) .

RERN

Cthars (Flease apecify) _ .

Are you DPresently studylng for other qualifications?
Yeos No

a.) If yes, what area:

®.) Iesar sxpected to finish;

4, Prasent title or poattion:

5. Prefessional axperience:

a.) Teaching: Primary School
Secondary Schoal
Teacher Tralning College

i
2
r;

Advanced Teachers' College

Unlversity

NENEE

Other {Fleasa Speatfy)

il




b.)

AMainistration:
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T.T.C.

A.T.C.

Others

Na.

of Years

Head of Dept.

Vice Principal

Principal

3chool Supvr,

University

Yes

No

Ministry of Educatlon

Yes

— —

No



Part I7

Ralative Amount of Time the Principal Himsels Actually Davotes to Tasks

Koy

Suha'ta.utial anount of tize N L R R A R R s s T I
Qanzideradle time but leas than =z substantial amount .....
Hoderate amount of tima but lasa than comalderable ....use

Soue tine but leas than a moderate 2MOUNt s.ucvetnannvenss

HQ tine A E AN A R AR R P AR NP RN BB R A P F AR AN R AR P

W W e e

Tize actually devoted
by principsl

1. Yoridng with teacherm to improve instrusiional methods
in the Ccllexe,

2, ¥ewping accurats and up-to-date staff personnel recscds.

. Evaluating College functions and Tanmes.

4, Invplving students in decision-making regarding adainiatzs-
tive and acardemic matters sonnected with the Collexe,

5. Submitting reports on the state of the Gollegs fizaness to
appropriate authorities.

S, Participating actively in coamupity activities.

7. Attending professiorsl memtings at the loeal, =tats,
and ngtional levels,

B8, Participating actively in providing and erganizing on-~the-
job trsining for staff.

Y. Representing the individual Ainterests of the ataf? to
the appropriate higher auther)ties.

10, Activaly supervising the maintenance of College zroumis
!@ alamts,

11, Allocating staff teaching and adainistzative
responsibilitlies,

» Introducing new and challenging ldess ralative to the
iptroverent of tesching mathods,
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~2 .
Key

Subatantial amount of tim® ssueestasrvarensnasonrinsass

. . Conslderable time but lass than a substantfal amount ..

Moderate amount of time but less than comalderable ...

Soma time Tut less than a moderate amount veuscasavsces

[ N YOI C R

uo tm IR R Y P Ny Y YN PRy

Tine actually deveted
by prineclpal

13. Intarpreting State and/or Batlonal currieunlum and

instructionz] regulaticos znd guidelines. b 2 3 & <
il;.. Active membershlp 1n communiiy-serviecs-minded arganiza=

tions like the Bed Cross and the Scout Movement, 1 2 3 & 05
15. Keeping in his office sccurate and up-to-date records

on all the studsnts. ) 2 3 4 g
15, Teaching classes’ in the Collese on a resular basis, 1 2 1 & s
17. Farticipating and maving sajor influence in the process

of €111inr vacant teaching posis in the College. : 1 2 3 L4 3
18. Foruulating policles regarding changing content of A.T.C.'s

at the loeal, state, and national levels, 1 P 3 & £
19. 1 dance and counsslling servicas f tudents. 1 s 3 4 ol
20, Assuning responsibility for the safety and proper up-

keop of school plant and egulpment, 1 2_ .1 & b
21. Involving teachers actively in decision-making con-

corning the cyrriculum, iz 3 & 3
22, Maintaining school discipline by woridng with ladlividual

atudents. 1 2 _ 3 & 5
23. Plamning and holding faculty mewtinga and head of depart~

_ment neetines regarding administirative arrangements. 1 2__ 3 4L ¢
2k, Engaging iz activitles deslsned %o procuss adequate human

and materisl resources nscessary for programme Lrplamenca-~

tion amd orowtn. 1 2 3 L 5
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-1 -

Kav
Substantial amount of tlne seiiunvevereanvevercvincnnnsns
Conaiderable time but less than a substantlal amount ...
Moderate aspunt of time bul less than considerable ......

Some time but less than 3 modarags amount .secesmsaessness

L R A I e

Ho t1B8 svuuriuvvsntssasvosorvesttirnstanssssspsusrannassans

Tima actually devoted

by principal

25. Spending time during offlcial werking hours om office-

hased administrstive duties. 1 2 3 &4 g
26. Involving tha staff in the proceases of £1lling vacant

teachine posts in the College. 1 2 3 4 5
27. Reyressnting the collective. interssts of the staff ta the

appropriate higher authorities, i 2 3 4 5
28, Stinuwlating classToom exparimants, action research pro-

Jects, etc. 1 2 3 b 3
29, Attending to staff welfars and parsgnal problems. 1 2 1 &L 5
30. ¥ording with teachers 1n diagnosing atudent learning

difficultias, 1 2 3 4 bo)

31, Attending to propsr use and maintenance of College
gouipment.,

-
i
bl
F-3

32, Pretering and adminisirating the school’s apnual budset.

jor)
[ ]
-
¥

. Helding cepsultations with higher authoritles in ordur to
glarify policy matters ralating to the College,

3, Supervising student cataying ssrvices,

s, quguctigg demonstration lessons for teachers,

i T (S (o
LT TV ]

ke to fa pa
F & JF iF
b kn kn En

38, Maintaiming and uparading staff morale,

. + 0ll 1larly informed about what
37 53'??5‘3‘(:::‘1!-;33. G FRET i TEmes &%e Soss o8 1 2 3 4 5
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-4 -
Kay

Substantial amownt of 4ime seuseasevrancoressannncnsnns

Considerable tlze but less than & sudstantial amount ..

ModeTate amount of time but lssz than conslderabls ,...

Soms time but lesa than a soderats anoust ce.qesacnases

\n £ W N

HO TEM® coovanassunasssrssrtsvisasuatonstapsnassarnaeta

Time actually davoted

. . by principal
38, Working with staff in determining achool needs fop
SuEplies and equirnsent, 1 2z 3 L 5
— 39, Promoting student health and welfare. ] 1 2 3 s s
40, Assuning responsitility for the projer massgement of
school finapces. 1 2 3 L 5

41. Reporting to higher authoritlss on the status of Collsge
trogramres and activities.

-

42. Holding censultations with parepts or other ¢itizens for

advics on mattars pertaining ta the Colleva vrogrammes, L 2 3 4 5
k). Ordering and purchasing suvplliss and equipment. 12 3 b o=
s, Communicating with staff to make Iindividual and group

assignmants and ressoonaiblilitles clear. 1 2 3 4 x5
b5, Taviting curticulum experta and othar resource pesople to

work with him and with the school staff ig lnproving the

orriewdyus, 1 2. .3 k__5
48, Involving staf? in daveloping staff personnel policies

within the Colless. 1 2 3 b 5
47, Attendlng to examlpations and other-activitiss connectsd

with students assessment ard evaluatlies. : 1 2 4 4 g

48, Participating and havirg majfor influsnce in the processss
of assessing, reccunmending, and approving staff for
ction, retsntlon, or dismissal, b} 2 R LI
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-5 -

Xey
Substantial amount of tiD® sicesasesvessasrnensoresraarnas
Considernbls tlne but lemsa thao & substantial amount .....
NModerate amount of time but lesa than conmiderabls seseess

Scme tize but less than a moderate aBoUAt .c.veevevervuress

w oW N

HO £1M8 Loveacossorsnsvnssvtsnatattontattactnenturscassanan

Tlzoe actually devoted

by principal
49, Superviszinz various student activitiesa =~ publicatlions=,
games, sports, unjom and club activities, 1 2 ; h ]

50. Allocating resgurces wisely to promots suceessful prograzmed

inplementatlion and gwowth, 1 z 1 b g

51. Involving parents or other citizens in decision-malding
concerning administrative and curriculum matters in

the College. e L...2. .. 3 & .5
52; Inducting and orisgtine all) newly-appointed staff, 2 3 o 5

53. Yoridng with teachers in adeitting new atudesnts and
schedullng lncoming students lnto coursss taken 1n

the Collegs. i 2 3 & 3

S, Supervising clasaroom teaching for improvement of
instruction. 1 2 3 b 5
_55. Writing profsssional research ariicles and Tapers. 3 2__ 13 Ip 5

%6, Working with teachars in revising text-beok lists and
other matsTials, i 2 3 & 3
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Substantial amount of time e L

Considerable time but less than a substantial aacunt .
Moderats amount of time bBut less than considsrable ...

Some time but less thap a aoderate amount .,.ccevneses

n W ] -

No tiN® sevsvesnnvassansnnssnassssssnsansssssnnsnansns

Time which should te
deavoted by principal
1. Waridng with teachers to lmprove instructicnal methods
in the Collexs. 1 2 3 “ 5
2. X ac te to-date staff el records. 1 2 ;) I -
3 College £ Lons a3 T 2 __ 9 ~ b
4, Involving students la decilsion-making regarding administra-
tive and academlc natters connected with the Collexe. 1 - - 5
5, Submitting reports on the state of the College flnances to
appropriate authorities, | P N YRSE.
§, Particimating actively in community activities, T P
7. Attending professional meetings at the local, stats,
and national lavels, 1 2 1 L z
8. Particimting actively in providing and organizing on-the-
job training for staff, T O, W T
9. Representing the individual intesrests of the staff to
the aprropriats higher authorities, 1 2 3 b 5
10. Actively supervising the maintenance of College grounds
and plants, 1 2 1 =5
11. Allocating staff teaching and adainistrative
responsibilities, 1 2 1 b <
12, Introducing new and c."all-m;in'g ideas relative 1o the
iaprovement of teaching zethods, 1 2 3 & s
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Subatantial amount of VIMe eevctrsvasoreressnsnancaaraa
Cansiderable time bDut lesas than a substantial amsunt ...
Moderate amount of time but lasa than considarabla .....

Some time but leas than a moderate 2mOUNt seecverersense

WO Lime sicntancavstatatastoratantotasresanssasnsastasss
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[

LT A

Tise wnich should he
Bevatad by vrineipal

13.

Taterpreting State ard/er ¥ational currienlum and
instructional remulations and gutdelines,

1%,

15.

Active zembershiyp in commundty-serrice-sinded organiza-
ka_thw B 08 the 3ecout Movement.

Eseping in hiz office aceurate and up-to-date records
on all the stujenis,

18, Tesoblor classes in the Colleze op g megulax hasis,

17.

Farticipating and having major influence ia the process
of filliny vacant teaching poats in the Collexe.

18,

Formulating policiss regarding changing conmtient of

19.

A.T,.C."s at_the local, state, and national levwels,

Providing muidance and counsslling serrices for studants,

20.

Asauming responsibillty for the safety and proper up-
keep of school vlant and sguitment,

Involving teachers actively in decision naidng con-
gorcarning the curriculum,

Maintaining school discipline by working with iodividual
shudsnis,

Planning and holding faculty nestings and head of depart-

ment neetingy resarding administrative sre-anemenhs,

Engaging ln activitiss designed to procure adequate humarn
and paterial resources hecsszary for progranms balntenance

and axgwth,




- B i

Loy
Substantial amcunt of tine .iscsesesrarnsccensnivenenans
Considerable time but less than a substantial amount ....
Moderate amount of tize but less than considerable ......

Some time but less than a moderzte amount .ceiesvevcevcsss

Ha tIme sasessascsssssssnsntssssrsstasiasssnssstrnaissans

W O F W N
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Tize which sheunld Te
devoted by principal

25. Spending time during of ficlal woridng hours on aoffice-

based adainistrative duties, 1 2 3 L 5
26, Involving the staff in the processes of filling vacant

teaching posts in the Collexe, i 2 1 L
27. Bepresenting the collesctive interests of the staff to the

a + a les. L g ks 5

" 28, Stisulating classroom experizents, action resesrch pro-

jects, etc, 1 2 1 & 5

Atte ta staf? welf and onal blems, _ 1 2 2 & 5
30. Vorking with teachers in diagnosing student learning

difficulties, 1 2 3 b 5
31, Attending to proper use and maintenance of College

squipment. 3 2 s ) L &

———— 2. Prevaring and adalnistrating the school's anmual “udget, | 1 2 L1

33, Holding consultatioms with higher authorities in order

to clazify matte lating ¢o the Colle i 2 3 L s
3h, Supervising student caterinx services, 1 2 31 4 s
35, Conducting demonstration lesscns for teachers, 3 2 1 4 /A

— 36, Maintaining and uperading staff mormle. SR .-

37. Keeping the public regularly informed about what gces on

in the aas, 1 2 3 L k.
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Subl‘tl.ntill amount Uf tiﬂv. Seamssasa b adnataRtananARanRbana
Considerable time but lass than a substantlal azmount .....
Moderate anount of time but less than considerabls ..eesee.

Some time but less than a noderate asmount .sveevencesssnses

Hﬂ ti-n R N e e Y
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Tize which should be

devoted by principal

38, Vorking with staff in deteralning school nesds for
supplies and equipment.

39, Promoting student health and welfaxs,

4P, Assuming responsibility for the proper management of
achool ces,

4l. Reporting to higher autharities on the status of College
Programnes and activitles,

42, Holding consultations with parents or other ciiizens for

advice tt to the Colle. e,
43, Ordering and purchasing supplies and equipment,
44, Communlcating with staff to make lndividual and zroup
Y s responsibilities clear,

45, Iaviting curziculum exper:s and other resource pecple to
work with him and with the school staff in iaproving the
suzzicvlum,

46, Involving staff in developing staff persomnel policies
within the Collexe.

47, Attending to examinations and other actlvitles connected
with students assessazent and svaluation.

48, Participating and having sajor influence in the processes
of assessing, rscommending, and approving staff for
promotion, retention, or dismissal,
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Key
Substantlial amount of BLE® .sassearssnssarencsnrannrasnsasa
Considerable time bui leas then a substantial smount .....
Moderate amount of time but lezs than considersble v.uease

Some time but less than a moderate AMOUNY seciansncsesaave

o F W N o

NO BADB cvovverasarsanrarertessstonaatsoattiravetsnttatveas

Timw which should be
devoted by principal

49, Supervising various studspt activities -- publications,
ganes, sports, union and club actlivitles, 1 2 __ 3 & 5

50, Allocating resources wisely to promote asuccessful prosramme
implamantation and growth. 1 213 b 5

51, Involving Derents or other citlzens in declsion-making
cencarning adrministrative and curriculum matters in
the Sollege, 1 2 ) 4 5

2, Inducting and orlentinx 21l newiy-appolnted staff. i 2 3 & 5

N, Working with tsachers in admitting new stulants amd
achaduling incoming students intoe courses taken in

the Colless. 1 2 ] s 5
S, Supervising classrocm isaching for improvement of

instruction. 1 2 3 4 5
55, Writing professignal wesearch articles and tapers, T 2 1 4 5

36, Working with %tsachars in revising text-tock lists and
gther materials. 12 9 b 5
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Percent of Tine the Principal Hinself Actually Devotes, and Percent he Ideally Should
Davota to Seven Categories of Tasks,

Please distribute the tine anong the seven tasks so as to obtain a total of
100% for all seven tasks under Column A, and 100% for the saze set of tasks

under Column B.

Column A Colu=n B
Parcentagas Fercentage:
Actual Time | Ideal Time
Distribution Distribution
1. Instructional Laadership and Curriculum
Development. (Improving curriculum, super-
vising staff teaching, revisipg text-bock
lists, attanding professiocnal aeetings, etc.) % R
2. Staff Parsonnsl Aduinistration. (3taff
selection, orientation and promotion; staff
training, staff welfare, staff rscorda, etc.) % %
3. Student Perscnnsl Administration. (Xeeping
student records, attending to student welfare,
adaission of students, helping with dlagnos-
ing student learping difficultles, student
evaluation, ete.) il . |
3, Organization and Structure., (Allocation of
administrative remaponsibilities, managerial/
office duties, administrative reports, working .
with staf?f on administrative questions, rrsblema
and policies: structurs, ate.) % %
5. School - Community Relations. (Involvement of
the community in College activitlies and pro-
grans, participating in comaunity affadrs,
kaseping the public infarmed of achaol
activities, etc.) —_— el
6. Schoal - Plant Administration. (Safety, care,
up-keep of plant and equifment, etc,) ] %
7. Financial Management. (Preparing and
administrating budgets, ordering of supplies,
attending to recoxds, este,) % £
EXFECTED TCTAL 100 % 100 %
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Part 7
Expectations of the A.T.C. Principal's Profeasicnal Leadership Rols

D ions:

This section contains seven palrs of statements which reflect attitudes that
may be held with regard to what the A.T.C. Principal‘s professional leadership role
should be. Please check whether you agree with the first or the second statesent in
each palr, and how strongly you agres with one or the cther, (Thers are nc "rizht”
or "wrong" answers.)

Kex
A3 I agree a great deal mors with A than B,
A2 I agree scmevhat mor® with A than 3.
Al I agres alightly more with A than 3.
p-3 1 I agree slightly mors with B.than A.

I agree scmewhat more with 3 than A,

RRRRR

F
R

I agree a reat deal zore with 2 than A,

N.B.1 FPleass
mir of
feelings,

mark (/) in only one of the six blanks following each
sa a3 to indicate the directiocs and intensity of your

8
i
i

1. A. It 13 a major responaibility of the A.T.C. Principal to provide staff with
direct help in improving curriculum and classrocom instruction.

B. At the A,T.C. level the teaching staff are sufficlently gqualified that they
do not require the Principal’s direct help in improving curriculum and
instruction.

A3 A2 Al n 2 3]

2. A, A.T.C. staf? depend upon the support and leadership of the Principal in attending
to matters pertalning to thelr welfare and profesaional growth, like on-the-Jlob
training, promotion, personal welfare, and the recrultment and orientation of
new staff,

3. Since the individual person 13 regarded as the archltect of his or her own
fortune, it is up ta the individual A.T.C, staff nember working alone or
working as a member of a group, rather than in cenjunction with the Principal,
to promote hisz or her own interests.

A3 A2 Al -39 B2 LS




2.

4.

5,

5,

7.

A.

A,

&.

*.

B

AI

E.

"‘(!-".:

-2 -
Key
A3l I agroe a great daszl more with A than B.
A2 I agrse somewhat mors with A than 3.
&L I agree slightly ware with A than B,

Bl I agree slightly more with B than A,

NRRR

m 1 agzres somavwhat mers with B than A,

-5 I 2gzes a great deasl more with B than A,

It is sssantial that AT.C. students be mors actlvely lovolved in making declsiona
about naattars pertalping ta their welfare and the provision of a mors favourabis
lsarning environment.

More active lzovolvement 1n decision making 13 not the maln sgluticn to the
questlion of premotiog student welfars and providing a pore Tavourable learning
environnent.

A3 A2 Al Bl B2 3

If policy-msicding hodlea are o promote better and quicker determinaticn and
clarification of lssues, the Princlial must have grsatar acessa to his superiora
engaged in the policy-maldng proceases, ..

The aalp problsm with policy mattsrs 1s that A,T.C. Principals spend too nuch
tize performing routine offics jobs aand do not communicats sufficlently with
tha staff,

A3 A2 Al a1 B2 ¥

The A.T.C. Principal has many major responaibilities and ha should oot be held
accountabls for the safety, care, and up-keep of College plant and equipment.

Attending o the safety, cars, and up-keep of 3chool plant and equipment should
be 2 dlrwct major responsibility of the A.T.C. Prinecipal.

a3 A2 Al 38 B2 B3

Tha proper janagesant of achool flnancms ahould be high up the list of the A.T.C.
BPrincipal’s administrative rssponsibilities,

Managing school finances 1s the responsibility of accountants and should net he
Tegarded as a major responsibllity of the A,T,C. Principal,

) A3 a2 Al Bl B2 53

It §s unrealistic to axpect the AT.C., Principal to be Ainvolived in community
actlvitles and to ancourmge aciive communliy participation in College programmes
and activities.

The A.T.C.iis part of the community In which 1t 1 located and there should be
considerable internction between tha College and the commupity, particularly
through the Principal's ipiatative and active lavolvenment.

A3 A2 Al 3 B2 33
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Appendix D

Letters Requesting Permission
to Conduct Study
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OFFICE QF DOCTORAL S7TUPRIES

TEACHIRS COLLEDE
e Tl e COLUMBIA UNIVIRSIT™
MEW YORL HEN ¥vO WK a9 3"
505 dJeat 121st Street
Wew York, N.¥, 18027
Sejtenber 15, 1578

The Permanent Secretary
Federal Ministry of Education
Lazos, lMigeria

Fox the Attegtion of the Assistant Dizector; Teacher Trainirg

Dear Sir:

I az a doctoral student in the Departaent of Sducatiocnal Adalnistmation at
Teachers College, Columbia University, New York, As part of ay doctoral dls-
sertation, I wish to conduct a survey of a nunber of lNizerian Advanced Teachers'
College teachers and principals, Minisizy of Zducation and University officlals,
in a study of the laportance which the various groups atiach to the leadsrsnip
functions of the position of principalshiy in A.T.C.'s.

The data collection process for the study %ill involve the vea of a gues-
tionnaire, to be administered at the following A.T.C.'s: Zaria, Zana, Sckota,
Ckene, Tola, and Pankshin,

I am hereby seeidng your ccoperation and pemaission to collect data froa:
The Assistant Director of Education (Teacher Training), Federal Ministry of Zduca--
tion, Lagos; The Principal and (all teaching) staff, Federal A.T.C.'s: Okene,
Yola, and Pankshin, ’

I intend to come hcme far about a menth to adalinister the quastionnalres
personally, teginning from the middle of Octater, 1576.

May I assure you that complets anonymity of all participants will be
guaranteed., The maln lnterest in the study 1s %0 determine the perceptlons of
the various gzoups (teachers, principals, Ministry of Zducation, and Universisy
officials) regarding the importance of various adainisirative ‘asks perforned by
principals. Responses will be held strictly confidential and it will not be
possible for anyone to find out how individual perscns or Colleges respond, nor
will the identity of the Colleges be revealed in the disserzation. COnce the
research study 13 completed, I will share the resulia with you and all concerned.

If further information 13 needed, I will be most wllllng to fuznlsh you
with such informatlon.

Thank you for your interest and cooperation,
Sincerely yours,
Sanuel A, Qlughbeal

SA011]
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OFFICE OF DCCTORAL STUDIZES

BTLUDINT wORERO%w SOLUMIIA UNIVEAISIT
NEW fTORL. NEN {2 %a *3337

509 West l1Zlat Streec

) R 4 ae v eame
alF# 1OFLy eas avesi

September 13, 1375

The Director

Institute of Zducaticn
Admadn 3ello University
Zaria, ligeria

Dear Sir:

I anm a2 doctoral studeat in the Tepartiment of Tducational Admiaistration as
Teachers College, Colusbia University, llew York. As part of =7 doctoral iisserca.
tion, I wish to conduct a survey of a ausber of Nigerian Advanced Teachers’ Jolle;
teachers and oprincipals, “nistry of Education and University cffizials, in 3
study of the izsorsance which the variocus grsuss attach to the lsadershlpy flunstior
of <he positisa of prinsizalship 4n A.7.0.°s8.

The <ata collec%ica process for the study will involre the use of a
questionnaire, to be aixinistered st the following A.T.C. 3: Zaria, Xano,
Sokgto, Ciene, Yola and Fankshina.

I az hereby seexing your cgoveration and permission tc collect data ?rom
the principals and all teaching staf? at Tapo ani Zaria A.T.C,’s.

I intend to come hoze for about a month to administer the questioanaires
peracnally, beginming from the middle of October, 1376, Teatatively, =y travel
srrangement is to te at Zaria by the third week 02 Cotober, 1575.

¥ay I assure you that complete anonymity of all participants will te guar-
anteed. The maia interest in the siudy ils to determine the percepticns cof the
various groups (teachers, priacipals, Ministry of Zducaticn, and Universis
officials) regarding the !rmortance of various administrative tasks performed
by prinzipals., PResponses will be held strictly confidential and it will not
be possible for a=ycne to find cut hew indiviiual gersons or Colleges rescond,
nor will the identity of the Colleges be revealed i the dissertation., Cnce
the resesrch study is conpleted, I will share the results wish you and all
soncerned,

I? further informatiocn is needed, T will be =ost willing to surnish you
with such information.

Thanxz you for yocur interest and cooperation.

Sincerely jyours,

Sammel A. Olughe=i

5a0:1%
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CFFICE OF DOCTORAL STUDIES

TEACHNERS COLLEGE
ATLOAMT wORLRAEW COLYYBIA WUNIVZIREITY

MEw YORK., NR'S ¥FyOIR . 23T
509 Yast 1218t Streex
Hew York, ¥,.Y. 10027
Septeanter 18, 1976

The Pevmanent Secratarzy

Ministry of Zducation

Tlerin, Migeria

For the Attentlion gf the Chlef Inswectgr of Sducation

Dear 31z

I an 3 doctoral student In the Jepartment of Zducatiomal Administration at
Teackers College, Columbia University, New York. As part of ay doectoral dissezta-
tion, I wish to conduct a survey of a nunbter of Higerian Advanced Teachers'
College teachers apd princlpals, ¥inlstry of ZTducatlen and Undversity eofllclals,
in a study of the importance which the various groups atiach to the leadsrship
functions of the positicn of principalsnip 1n A.T.C.'s,

The data collectlon Process for tha study will iavolve the use of a
questignnaire, to be administered at the following A.T,C.'s: Zacia, Zano,
Sckoto, Ciepe, Fola and Faplshin,

1 am hereby sseking your cooperation and permission to collect data from
the fellowing: The Chisf Inapector of Zducation, Minlscry of Zduestion, Ilorin:
The Chisf Sducation 0fflcer {Teacher Tralning), ¥ipisiry of Zducation, Ilerin.

I intend to come heme for about a month to administer the questlonnalzes
peracnally, teglaming from the nmidils of October, 1978. Tentaiively, ay travel
armanzement ls to arrive at Ilorin by the third week of November, 18975, T will
call you by telephone socn after my arrival in Nigeria to discuss the possitility
of the arrangement yrapcsed above,

May I assure you that complete anopymity of all pariicirtants will te zuaz~
antesd, The maln interest in the atudy iz to determlne the percsptions of the
various gToups (teachers, principals, Minlstry of Education, and Univemwsity
offletals) regarding the importance of various adninistrative tasks par<ormed by
Principals, ZXResponses will bte held strictly confidential and L1t willl not e
poasible for anyone to find cut how individual personsa or Calleges respond, nor
will the identity of the Collages te revealed ir the dlassertation. 0Once the
rassarch study 1s completad, I will shars the results with you and all concerned,

If further infgrmation 15 nesded, I will ba most willing to furnish you
with such information.

Thank you for your lntsreat and cooberation.
Sincerely yours,

Samuel A, Qlugkemi

Sholy
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FFICEZ OFf DCCTORAL STUDIZS
TEACHIRS COLLESE
ATLAENT SOAKTOOM COLUMBIA UNIVERS.TTY

REW YOImL, MEw Yomsx (23937
509 “West 121st 3:ireet

New York, ¥.Y. 12027
Septenter 15, 1875

The Princiral
Advanced Teachars' College
Sokoto, Nigeria

Jeaxr Sir:

I am a doctoral student in the Departzent of Zducatioral Adalnisztration
at Teachers College, Columbdia University, liew York. As part of oy doctoral
dissertation, I wish %0 ceonduct a survey of a nuaber of Nizerian Advanced
Teachers' Colleze teachers and principrals, Ministry of Sducation and Universisy
officials, in a study of the laportance which the varicus gToups atlach %o the
leaderanip functions of the position of principalsnip in A.T.C.'s.

The data collection process for the study #11l iavolve ihe use of a
questicnnaire, to te adainistered at the following A.T.C."s: Zaria, Kano,
Sckoto, Okene, Yola and Pankshin,

I an hareby sesxing vour cooperaticn and peraission to cslleact data frea
you and all your teaching staff. The questionnalre would take only about flfieen
sinutes ta complete.

I intend to coae home for abgout a month to adainlister the questionnalres
personally, beginning from the middle of Cctoter, 1976, Tentatively, ay travel
arrangezent is %a ar=ive at Sckots by the last week df Octoter, 1975, I will
eall you Yy telephone scon after zy ar=ival in Nigeria to discuss the posaibility
of the arrangement proposed above.

May T asaure you that coaplete anonymity of all participants will be guar-
apteed, The main interest in the study s to determine the percepiions of the
various groups (teachers, principals, Ministry of Bducation, and University
offlclals) regarding the iaportance of variocus administrative tasks parformed by
Frincipals, Responses will be held strictly confidentlal and it will not be
posaible for anyone to find out how ladividuval persons or Colleges respond, nor
will the identity of the Colleges be revealed in the dissertation, Once the
research study is completed, I will share the results with you ard all concermed,

If further information is needed, I will Ba most willing to furaiszh you with
such inforzatien.

Trank you for your interest and cooperation.
Sincersly yours,

Sasuel A, Qlugtenmi

SA0:13
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List of Seven Task Categories and
the Items within Each Category
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I. Items in the Category of Instructicnal Leadership

1. Working with teachers to improve instructional methods
in the college.

2. Evaluating college functions and programs.

3. Attending professional meetings at the local, state, and
national levels.

4. Introducing new and challenging ideas relative to the
improvement of teaching methods.

5. Interpreting State and/or National curriculum and
instructional regulations and guidelines.

6. Teaching classes in the college on a regqular basis.

7. Formulating policies regarding changing content of ATCs
at the local, state, and national levels.

8. Engaging in activities designed to procure adeguate human
and material resources necessary for program lmplementa-
tion and growth.

9, Stimulating classrocm experiments, action research
projects, etc.

10. Conducting demconstration lessons far teachers.

1l. Inviting curriculum experts and other resource people to
work with him and with the school staff in improving
the curriculum.

12. Supervising classroom teaching for improvement of
instruction.

13. Writing professional research articles and papers.

14. Working with teachers in revising text-book lists and
other materials,

-

II. Items in the Category of Staff Personnel Administration

1. Keeping accurate and up-to-date staff personnel records.

2. Participating actively in providing and crganizing on-
the~job training for staff.



9.
10.
11.

12.

13.

14.

LI.
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Representing the individual interests of the staff to
the appropriate higher authorities.

Allocating staff teaching and administrative responsi-
bilities.

Participating and having major influence in the process
of filling vacant teaching posts in the college.

Involving teachers actively in decision making concerning
the curriculum.

Involving the staff in the processes of filling vacant
teaching posts in the college.

Representing the collective interests of the staff to
the appropriate higher authorities.

Attending to staff welfare and personal problems.
Maintaining and upgrading staff morale.

Working with staff in determining school needs for
supplies and equipment.

Involving staff in developing staff personnel policies
within the college.

Participating and having major influence in the processes
of assessing, recommending, and approving staff for
promotion, retention, or dismissal.

Inducting and orienting all newly appointed staff.

Items in the Category of Student Personnel Administration

Involving students in decision making regarding adminis-
trative and academic matters connected with the college.

Keeping in his office accurate and up~to-date records on
all the students.

Providing guidance and counseling services for students.

Maintaining school discipline by working with individual
students.

Working with teachers in diagnosing student learning
difficulties.



214

6. Supervising student catering services.
7. Promoting student health and welfare.

8. Attending to examinations and other activities connected
with students' assessment and evaluation.

9. Supervising various student activities--publications,
games, sports, union and club activities.

10. Working with teachers in admitting new students and

scheduling incoming students into courses taken in
the college.

IV. Items in the Category of Organization and Structure

1. Planning and holding'faculty meetings and head of depart-
ment meetings regarding administrative arrangements.

2. Spending time during official working hours on office-
based administrative duties.

3. Holding consultations with higher authorities in order
to clarify policy matters relating to the college.

4. Reporting to higher authorities on the status of college
programs and activities.

5. Communicating with staff to make individual and group
assignments and responsibilities clear.

V. Items in the Category of School-Community Relations

1. Participating actively in community activities.

2. Active membership in community-service-minded organiza-
tions like the Red Cross and the Scout movement.

3. Keeping the public regqularly informed about what goes on
in the college.

4. Holding consultations with parents or other citizens for
advice on matters pertaining to the college programs.

5. Involving parents or other citizens in decision making
concerning administrative and curriculum matters in
the college.



215

VI. Items in the Category of School-Plant Administration

Actively supervising the maintenance of college grounds
and plants.

Assuming responsibility for the safety and proper upkeep
cf school plant and equipment.

Attending to proper use and maintenance of college
equipment.

VII. Items in the Category of Financial Management

Submitting reports on the state of the college finances
to appropriate authorities,

Preparing and administering the school's annual budget.

Assuming responsibility for the proper management of
school finances.

Ordering and purchasing supplies and equipment,

Allocating resources wisely to promote successful program
implementation and growth.
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Appendix F

Personal Data of Respondents
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Table 34

Years of Respondents' Experience
as Primary School Teachers

All Groups Teachers Principals Officials
Years N + N % N % N %
1= § 49 67.1 40 71.4 3 75.0 6 46.2
6-10 21 28.8 13 23.2 1 25.0 i 53.8
11-15 3 4.1 3 5.4 0 0.0 0 0.0
16-20 0 0.0 0 0.0 0 0.0 0 0.0
21 and over 0 0.0 0 0.0 0 0.0 0 0.0
Total 73 100.0 56 100.0 4 100.0 13 100.0
No response 93 88 2 3
Table 35

Years of Respondents' Experience
as Secondary School Teachers

All Groups Teachers Principals Officials
Years N % N % N % N %
1- 5 93 71.0 80 74.8 4 66.7 6 42.9
6-10 21 16.0 15 14.0 2 & 16.6 5 35.7
11-15 8 7.0 8 25 0 0.0 2 14.3
16-20 S 4.0 2 1.8 1 16.7 1 y 4%
21 and over 3 2.0 2 1.9 0 0.0 0 0.0
Total 127 100.0 107 100.0 6 100. 14 100.0
No response 39 37 0 2
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Table 38

Years of Respondents' Experience as
Teacher Training College Teachers

All Groups Teachers Principals Officials
Years N % N % N % N ]
1- 5 61 88.4 50 92.6 4 80.0 7 70.0
6-10 5 Ted 3 8.5 0 0.0 2 20.0
11-15 3 4.3 1 1.9 1 20.0 1 10.0
16-20 0 0.0 0 0.0 0 0.0 0 0.0
21 and over 00 0.0 0 0.0 0 0.0 0 0.0
Total 69 100.0 54 100.0 5 100.0 10 100.0
No response 97 90 1 6
Table 39

Years of Respondents' Experience as
Advanced Teachers' College Teachers

All Groups Teachers Principals Officials
Years N % N % N % N %
1- 5 124 82.1 17 85.0 1 20.0 3 100.0
6-10 26 172 2 10.0 4 80.0 0 0.0
11-15 1 0.7 0 0.0 0 0.0 0 0.0
16-20 0 0.0 1 5.0 0 0.0 0 0.0
21 and over 0 0.0 0 0.0 0 0.0 0 0.0
Total 151 100.0 20 100.0 5 100.0 3 100.0
No response 15 124 1 13




Table 40

Years of Respondents' Experience
as Principal

221

All Groups Teachers Principals Officials
Years N % N % N % N %
1- 5 24 75,0 12 100.0 3 50.0 9 64.3
6-10 5 15.6 0 0.0 1 16.7 4 25.6
11-15 2 6.3 0 0.0 1 16.6 1 7:1
16-20 1 3.1 0 0.0 1 16.7 0 0.0
21 and over 0 0.0 0 0.0 0 0.0 0 0.0
Total 32 100.0 12 100.0 6 100.0 14 100.0
No response 134 132 0 2
Table 41
Years of Respondents' Experience
as School Supervisor
All Groups Teachers Principals Officials
Years N 3 N % N % N %
1= 5 7 100.0 2 100.0 1 100.0 4 100.0
6-10 0 0.0 0 0.0 0 0.0 0 0.0
11-15 0 0.0 0 0.0 0 0.0 0 0.0
16-20 0 0.0 0 0.0 0 0.0 0 0.0
21 and over 0 0.0 0 0.0 0 0.0 0 0.0
Total 7 100.0 2 100.0 1 100.0 4 100.0
No response 159 142 5 12
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Table 42

Years of Respondents' Experience in Administrative
Positions in Ministries of Education

All Groups Teachers Principals Officials
Years N % N % N % N %
1- 5 17 89.5 5 100.0 1 100.0 11 g4.6
6-10 2 10.5 0 0.0 0 0.0 2 15.4
11-15 0 0.0 0 0.0 0 0.0 0 0.0
le=-20 0 0.0 0 0.0 0 0.0 0 0.0
2]l and over 0 0.0 0 0.0 0 c.0 o 0.0
Total 19 100.0 5 1d0.0 1 100.90 13 100.0
No response 147 139 5 3
Table 43

Years of Respondents' Experience in Administrative
Positions in Universities

All Groups Teachers Principals Officials
Years N % N % N % N %
1- & 10 3.3 4 100.0 1 100.0 5 71.4
6-10 2 16.7 0 0.0 0 0.0 2 28.6
11-15 4] 0.0 0 0.0 0 0.0 4] 0.0
1l6-20 0 0.0 0 0.0 1] 6.0 0 0.0
21 and over 0 0.0 D 0.0 0 g.0 0 0.0
Total 12 100.0 4 100.0 1 100.0 7 100.0
No response 154 140 5 9




223

Table 44

Years of Respondents' Experience
as University Teachers

All Groups Teachers Principals Officials
Years N ] N % N % N %
1- 5 22 81.5 17 85.0 2 100.0 3 60.0
6-10 4 14.8 2 10.0 0 0.0 2 40.0
11-15 0 0.0 1 5.0 0 0.0 0 0.0
16-20 ¢ 3.7 0 0.0 0 0.0 0 0.0
21 and over 0 0.0 0 0.0 0 0.0 0 0.0
Total 27 100.0 20 100.0 2 100.0 5 100.0
No response 139 124 4 3k




Appendix G

Table of Responses Indicating Perceptions of the
Relative Amount of Time Actually Devoted by the
Prineipal, and Amount of Time Which, Ideally,
Should Be Devoted to Each of
FPifty-six Task Items
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Appendix H

Table of Responses Indicating Perceptions of the

Relative Amount of Time Actually Devoted by the

Principal, and Amount of Time Which, Ideally,
Should Be Devoted to Seven Task Categories
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Appendix I

One-Way Analysis of Variance Tables Showing Differences
among Groups Regarding Perceptions of the Actual Role
of the Principal in Seven Task Categories



Table 47
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Comparison of Differences among Teachers, Principals,
and Officials regarding Their Perceptions of the

Actual Role of the ATC Principal in Task

Category I--Instructional Leadership

One-Way Analysis of Variance

Source of

Variation SS af MS F*
Among groups 1897.5800 ( 2) 948,7900 9.2195%%%*
Within groups 13893.0700 (135) 102.9116

Total 15790.6500 (137)

*Minimum score to be significant at the .05 level, 3.07.
***Significant at the .005 level.

Table 48

Comparison of Differences among Teachers, Principals,
and Officials regarding Their Perceptions of the
Actual Role of the ATC Principal in Task Category

II--Staff Personnel Administration

One-Way Analysis of Variance

Source of

Variation SSs af MS re
Among groups 692.3990 ( 2) 346.1995 3.0726*
Within groups 15999.7710 (142) 112.6744

Total 16692.1700 (144)

*Minimum score to be significant at the .05 level, 3.07.

*Significant at the .05 level.



Table 49
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Comparison of Differences among Teachers, Principals,
and Officials regarding Their Perceptions of the
Actual Role cof the ATC Principal in Task Category

III--Student Personnel Administration

One-Way Analysis of Variance

Source of

Variation Ss af MS F*
Among groups 84.8900 ( 2) 42.4450 0.9184
Within groups 6239.3600 (135) 46.2175

Total 6324.2500 (137)

*Minimum score to be significant at the .05 level, 3.07.

Table 50

Comparison of Differences among Teachers, Principals,
and Officials regarding Their Perceptions of the
Actual Role of the ATC Principal in Task Category

IV--Organization and Structure

One~-Way Analysis of Variance

Source of

Variation SSs af MS F*
Among groups 63.2625 ( 2) 31.6313 2.1768
Within groups 2150.6075 (148) 14.5311

Total 2213.8700 (150)

*Minimum score to be significant at the .05 level, 3.07.
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Table 51

Comparison of Differences among Teachers, Principals,
and Officials regarding Their Perceptions of the
Actual Role of the ATC Principal in Task
Category V--School-Community Relations

One~-Way Analysis of Variance

source of

Variation SS af MS P*
Among groups 59.5231 ( 2) 29.7616 2.0600
Within groups 2109.3519 (146) 14.4476

Total 2168.8750 {148)

*Minimum score to be significant at the .05 level, 3.07.

Table 52

Comparison of Differences among Teachers, Principals,
and Officials regarding Their Perceptions of the
Actual Role of the ATC Principal in Task
Category VI--School-Plant Administration

One-Way Analysis of Variance

Source of

Variation SSs daf MS F*
AmOng groups 1.0460 { 2) 0.5230 0.0595
Within groups 1326.4930 (151) 8.7847

Total 1327.5390 {153)

*Minimum sceore to be significant at the .05 level, 3.07.



293

Table 53

Comparison of Differences among Teachers, Principals,
and Officials regarding Their Perceptions of the
Actual Role of the ATC Principal in Task
Category VII--Financial Management

One-Way Analysis of Variance

Source of

Variation SS af MS i
Among groups 28.2420 ( 2) 14.1210 1.3062
Within groups 1599.9310 (148) 10.8103

Total 1628.1730 (150)

*Minimum score to be significant at the .05 level, 3.07.
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Appendix J

One-Way Analysis of Variance Tables Showing Differences
among Groups Regarding Perceptions of the Ideal Role
of the Principal in Seven Task Categories
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Table 54

Comparison of Differences among Teachers, Principals,
and Officials regarding Their Perceptions of the
Ideal Role of the ATC Principal in Task
Category I--Instructional Leadership

One-Way Analysis of Variance

Source of

Variation ss af MS F*
Among groups 362.3170 ( 2) 181.1585 1.9958
Within groups 13252.6830 (146) 90.7718

Total 13615.0000 (148)

*Minimum score to be significant at the .05 level, 3.07.

Table 55

Comparison of Differences among Teachers, Principals,
and Officials regarding Their Perceptions of the
Ideal Role of the ATC Principal in Task
Category II--Staff Personnel Administration

One-Way Analysis of Variance

Source of

Variation S8 daf MSs F*
Among groups 67.8030 ( 2) 33.9015 0.3331
Within groups 14656.6270 (144) 101.7821

Total 14724.4300 (146)

*Minimum score to be significant at the .05 level, 3.07.
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Table 58

Comparison of Differences among Teachers, Principals,
and Officials regarding Their Perceptions of the
Ideal Role of the ATC Principal in Task Category

IIT--Student Personnel Administration

One-Way Analysis of Variance

Source of

Variation sSs at Ms F*
Among groups 23.7576 { 2) 11.8788 0.2428
Within groups 7168.5024 (150} 47.7900

Total 7192.2600 (152)

*Minimum score to be significant at the .05 level, 3.07.

Table 57

Comparison of Differences among Teachers, Principals,
and Officials regarding Their Perceptions of the
Ideal Role of the ATC Principal in Task Category

IvVv-~Organization and Structure

One~Way Analysis of Variance

Source of

Variation ss af MS  pw

Among groups 1.0327 ( 2} 0.5164 0.0373

Within groups 2170.6613 (157) 13.8259 |
Total 2171.6940 (159)

*Minimum score to be significant at the .05 level, 3.07.
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Table 58

Comparison of Differences among Teachers, Principals,
and Officials regarding Their Perceptions of the
Ideal Role of the ATC Principal in Task Category

V--School-Community Relations

One-Way Analysis of Variance

Source of

Variation ss af MS re
Among groups 25.4360 ( 2) 12.7180 0.9263
Within groups 2086.8500 (152) 13.7293

Total 2112.2860 (154)

*Minimum score to be significant at the .05 level, 3.07.

Table 59

Comparison of Differences among Teachers, Principals,
and Officials regarding Their Perceptions of the
Ideal Role of the ATC Principal in Task Category

VI-- School-Plant Administration

One-Way Analysis of Variance

Source of

Variation SSs df MS F#*
Among groups 5.2147 ( 2) 2.6074%* 0.2529
Within groups 1618,7293 (157) 10.3104

Total 1623.9440 (159)

*Minimum score to be significant at the .05 level, 3.07.
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Table 60

Comparison of Differences among Teachers, Principals,
and Officials regarding Their Perceptions of the
Ideal Role of the ATC Principal in Task Category

VII--Financial Management

One~Way Analysis of Variance

Source of

Variation Ss af M8 Pk
Among groups 1.3397 ( 2) 0.6699 0.0370
Within groups 2843.4353 (157) 18.1111

Total 2844.7750 (159)

*Minimum score to be significant at the .05 level, 3.07.



