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ABSTRACT

The purpose of this study was to compare the errors of diploma students across
three instructional levelsto see if there was any difference in the frequency of errors and
in the performance of the students in written English. The study also sought to determine
sources of errors made by the diploma students and to provide teaching implications.
Data were collected using written samples and questionnaires. Two statistical tests:
ANOVA and T-tcst were used to test the hypotheses at 0.05 level of significance.

Hypothesis one which stated that there was no significant difference in the
frequency of errors committed by diploma students at the beginning, middle and end of
the ECS writing programme had five sub-sections which were all retained. Hypothesis

two which had two sub-sections was aso retained. It sought to find out the difference in

performance in written English of Diploma students across the three stages. Hypothesis
three which stated that there is no significant difference in the perception of teachers and
students concerning the sources of errors committed by diploma students in written
English was rejected.

From the findings it was discovered that there was no significant difference in the
frequency of errors and in the performance of diploma students across the three
instructional stages. It was also found that a significant difference exists between the
perceptions of the teachers and the students concerning sources of errors.

Implications for the teachers, students and the schools are also provided.

vi
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OPERATIONAL DEFINITION OF TERMS

Error Analysis: This is also referred to as the study of the learners’ language. According
to Corder (1973:257), EA is the attempt to describg and classify the learner’s
errors in linguistic terms in order to find the features of the language which are
causing learning problems,

Fossilization: This refers to a state where a learner has internalised and mastered the
wrong forms so much so that no amount of correction can immediately overcome

them.

Global errors: These are those errors found in the overall sentence organisation, such as
word order, concord, ete (Olaofe, 1996:2) which lead to complete breakdown of
communication,

Goal Language: This is the target language. It is “... a non-native language taught or
learned for national communication™ Lado, 1964: 216. In this study, GL refers
to English.

Local errors: Refer to those errors in single elements such as inflection which may not
interfere significantly with the coherence of a text (Olaofe, 1995 b: 2)

Performance: Refers to the way a person uses his knowledge of a language in producing
and understanding sentences (Chomsky, 1965). Performance in this study is
measured by the number of errors made by the students .

Source Language: This refers to the first language, native language or mother tongue,
It may be the language first acquired by the child at home.

The pre-systematic stage: This is the stage when the learner is unaware of the existence
of a particular rule in the TL. His errors are random.

The systematic stage: This is the stage when learner’s errors are regular and consistent.
The learner is unaware of the existence of the rules to follow

The post-systematic stage: This is when the learner produces the correet forms but

inconsistently (Corder, 1974:131).

xiii



CHAPTER ONE

INTRODUCTION

L1  BACKGROUND TO THE STUDY

The National Policy on Education (NPE, 1977:50) gives the aim of technical
cducation as the provision of trained manpower in the applicd\scicnccs, technology and
commerce. The National Board for Technical Education (NBTE) which is the body
charged with cuqrdinatjng polytechnic education stated the aims of the English and
Communiéntions Skills éoursc (ECS) as the improvcﬁmnf of students’ knowledge of
English and communication so as to cnable th.cm carry out educational tasks in their
arcas of specialization with greater cfficic.ncy. The prcscﬁt study is.primarily .Ifoc.l.tsscd
on the writing component of the ECS course in ordey to determine its adequacy.

Writing is a purposeful sclection and organisation of tllougilts, facts, 0piui0n.s.and
ideas. It means that students’ writing should be appropriate and effective (Peters, 1985,
Murphy and Suell, 1991). A high level of language proficiency is required from
polytechnic stuﬂcnts in .thc;'r ﬁrﬁting tasks. The technical student should have a.g'oo;'l -
command of the English language in order to fulﬁl the demands of his profession and the
objectives of the National Policy on Educ.at.io.n.m.ui the N.a.ti.on.:.ll Board fof chhnifal
Education. When speaking and writing (the expressive skills), the language user should 3
strive hard to e.nsurc. that his intended message is conveyed to the audience in a w#y ilmt |
can be casily understood (Obanya, 1981. 3). This is especially truc of the technical
student who nceds the Inccessary competence and proficiency to enable him adapt to his
professional cnvifénﬁcnt. He needs to know the principles of correspondence, how to

write reports, disseminate technical facts and concepts (Sridhar, 1982, Brumfit, 1993).

K S-l - . F
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As noted by Adetuyibi and Ogundalusi (1984:. 133) polytccllnic;; in Nigeria s.houl(.l aftﬁ a“t
trainiﬁg middle level technicians who would make important contributions to the so¢ial
and economic development qf the country. The teaching of English as a service subjeet
should be gearcd toward§ .d.cfel.(.:rpin.g the sl.{illsl.o‘f creativity and understanding olf_ the
techniques and process of production.

Of particular concera to this study arc the ﬁﬁcllding cnmplaints oflt;:a;:hcrs iﬁ thﬁ
polytechnic of the inability of students to express themselves clearly, succinctly and
" intelligibly, Teachers of othcr subjects often complain about the errors learners make
wliich impair communication. English teachers are themselves baffled by the type of
compositions that are produced by the students as they sometimes cannot comprehend |
~ a single sentence that the stud:f:nls wfité. This ﬁhcﬁoh;enon is prevalent in all higher
institutions of learning; it is not restricted to Kaduna State I’olytgchnic alone, When
going through ESC marked examination sclripts, the external mlode_rs.ltt.).r is.fa.c.c:.d ﬁith the
: same problem of comprehending the students’ written work. This can be deduced from N
the question marks and underlined words which litter the scripts. The students
..thcmsélvcs s.om.ctimcs coniplain to the teachers of their inability to write good essays.
Their work shows better performance in multiple choice questions than essay and report
writing. In texthooks, ju;lrnais, cnnfcréﬁcc and S(I:min;ar [;apérs. a lot of concern is
expressed about the type of writing students produce. For instance, Boadi ct al. (1963:
2) write that: | | | |

..there is a good deal of evidence to show that present standards

of English tcaching in our schools are not very high. It is disturbing
- therefore, to read in examiners’ reports on the performance of

candidates in public examination constant reference to such faults

as *‘weak handling of sentence structure’, frequent misuse of tenses’,

‘errors of agreement’, and unidiomatic use of prepositions’.



Other writers have various.ly lahclléd the pcrfﬁrmancc of students in written
co.mposli.tit;n as very poﬁr, disappointing, incomprehensible and error packed (Odejide, ”
" 1980, Olaofc, 1987, Arua, 198.8)' Mohammed (1995: 133) gave the high rate of failure as
mc#Sﬁrcd by the West .Africﬂzm. Ex#min.a't.i'(;ﬁs Council (WAEC) as bciug in the region of
70-75%. This affects technical students because many of them bring the English
language problems of the secondary school into the polytcélmic. . |

It is not only linguists that are concerned about students’ inability to write well,
but also literary artists. Achcbe obscrved thatstudents do not read they have no mastery
of the Iangﬁage of discourse nor of the material of discourse. They do not have the
’ flinguistic cquip._mcnt ivhich is verylimportant even in science. (National Concord, January
20th, .1985, p.1). Althﬁugh, the writer did not specifically mention the polytechnic the
statement can he appl-iéd to students of Kaduna State Polytcchnic as well. The students
do not engage in extensive reading; this af.t;ccts thlcir performance in ﬁriting i)ecﬁﬁsé thcy
have poverty of ideas.

Research studies have also adduced cfidencc to back up thc;. claim that students
do poorly in their written c{;ﬁpositions (Ghadessy, 1976, Opata, 1984, Olaofc, 1988).
o Ofuo.kwu (1984: 75) admits that the errors found in the Englis\h of our undergraduates

: “gcncrﬁtc a disbelicf in the cffectivencss .of 6nr cdu'cationa.l system”, Teachers in
institutions of higher learning are disturbed by the low level of performance of their
students in English language, Thus,. .thi.‘-i s;t.ud;y Iis .carrie;ll out to find out tﬁé arc'as of
strengths and weaknesses of the students. This is neeessary for in dctcrmining ;he_

remediation that is needed to make the course more effective.

C Rasyge .
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1.2 NEED FOR THE STUDY

In schools, most subjects are tested through the written medium. There is then a
need for absolute intelligibility in written communication by the students so as to enable
them to perform well in their subject areas. An unintelligible text that is disjointed or
~ distorted in terms of textual organisation and arrangement of ideas can lead to total
communication breakdown (Olaofe, 1995h: 5).

When the written work produced by some of the polytechnic students is analysed,
the truth of the above statement is ascertained. The following extract, which serves as an
example, though probably an extreme case, is a formal letter of apology that a student
wrote for coming late to class:

Last week Tuesday I come journay late this lacture,
My absent in the elass last are because 1 leave at
Zaria city are because I take long tracken before
I come to the junction when I enter the motor then
include I drop the 2 motor before 1 come to the school.
Please I hope you are very sorry to this my important
problem. (SIC)
As can be seen, students’ errors often render their written compositions more or
less meaningless. There is need, therefore, for a study like this to identify these errors.
The illiterate level at which the students communicate using the English medium
should legitimately be the concern of a study like this. Thus, the present study is
constrained to look for a way of minimising the Ianguage errors for better
communicative-cffectiveness, There is also the need to show the students the gravity of
their errors and to encourage them to be good writers, irrespective of their ficld of

academic specialization. ECS teachers in the polytechnic need the study for enhanced

teaching effectiveness.



Teachers of other subjects fail to emphasize the writing of good essays. Although,
sometimes, they comment on the language errors of their students, little or no effort is
made to minimise these errors. The teachers claim not to be interested in the language
but in the points that the students give. This neglect makes the students not to attach
much importance to written performance in their academic subject areas. Some of them
cannot see the reason why they should waste their time learning to write good essays as
long as their fellow scientists are able to decipher what they have written. Thus, there
" is the need for a study like this that can make teachers aware of the errors and of the
importance of their students having effective and proficient writing skills.

There was also the need for a study that would identify the origin and pattern of
students’ crrors with the aim of finding out which writing crrors were most persistent,
which ones had been dropped or retained after the ECS writing course. The need to find
solutions to errors identified was also paramount to this study.

The writing errors of year one and two diploma students were compared {o sce
if there had been any significant improvement in their written work after the ESC
writing course given. This comparative analysis was needed in order to determine
whether or not the ECS writing course had been effective in reducing or totally
eliminating the frequency, persistence and gravity of errors the students produced across

the two educational levels. All these were possible with error analysis (EA).

1.3 STATEMENT OF THE PROBLEM

Many people, especially lecturers, have expressed concern about the low-level of
- written composition of diploma students. Ideally, the polytechnie student who has gone
through the ECS writing course should be able to write comprehensible essays.
Techniques of composition writing such as relevance and organisation of content,

5



expression and mechanical accuracy should have been mastered by ﬂll; students. T.hc
writing component of the English Syllabus at the polytechnic which aims at developing
in students the ability te express themselves and communicate effectively using the
language needed to be put to test in this study to détcrminc its cffectivemess.

When students enter the polytechnic, they are faced with the need to extend théir |
linguistic competence to the new demands imposed upon them by the ficld of science and
technology. They need a new language style.; language for academic purposes. Stadents
are cxpected to fearn td.usc lﬁnguagc for new functions (Tarone and Swain, 1995; 168).
But in reality, if a look is taken at the work that is produced by diploma students, a lot
of errors can be dctectﬁd. These i:ri'lirs .ér'e S(; serious that they impair communication.
There is doubt as to whether the ECS writing course has been effective in providing
students with the ﬁccésgary guidance on h.ow to be skilled writers.

Thus, the present study was intended to compare students’ crrofs #t the twd.
cducational levels to séc whether there fvas' any clear pattern te the type(s) of crrors. Thc_
study also aimed at finding out whether there was any significant difference between the
errors which the students produced at the beginning, during and end of the ECS writing
course, The study which was expected to serve as one possible to both teachers and
studcents of English Second Languagé (ESL) in Kaduna State Polj'tecllnic, was expected
" to provide answers to the following rescarch qucstions. |

1. What was the difference in the frequency of written errors produced by ;he
diploma students at the beginning, middice and cnd of the ECS writing cou.rsc?'

2. Wastherc a:;y difference between the performance in written English of diploma
students at the beginning and cnd, middle and end of the ECS writing course?

3. | Was there any difference in the pcrccptiun. of teachers and studcnts regarding

sources of errors found in the students’ written work?




1.4

HYPOTHESES

1. a
b.
c.
d.
C.
2, a
b.

3. There

There is no significant difference in the frequency of structural errors
committed by diploma students at the beginning, middle and end of the
ECS writing course.

There is no significant difference in the frequency of lexical errors
committed by diploma students at the beginning and end, middle and end
of the ECS writing course,

There is no significant difference in the frequency of discourse errors
produced by diploma students at the beginning, middle and end of the ESC
writing coursec.

There is no significant difference in the frequency of mechanical errors
produced by diploma students at the beginning, middle and end of the ECS
writing course.

There is no significant difference in the error frequency of diploma
students at the beginning, middle and end of the ECS writing programme.
There is no significance difference between the performance in written
English of diploma students at the beginning and end of the ECS writing
course.

There is no slgnificant difference between the performance in written
English of diploma students at the middle and end of the ECS writing
course.

is no significant difference in the pereeption of teachers and students

concerning the sources of errors committed by the diploma students in written

English,



1.5 PURPOSE dF THE STUD:\’
The purpose of this study was largely pedagogical, It set tiut to:
1. collect and deseribe the written errors of studcents at the beginning, middle .and

end of the ECS writing coun;e; ” | - |

2. compare the written errors of thp students at the beginning, middle and cnd of the
| ECS writing c;)ul;sc in order io find oﬁt the diffélmnccs bctwccn.tll.m ]i;rfﬁrm;licc ..
in written English of diploma students;

3. dctermine sources of errors utilising input; from the rescarcll.cr, sfﬁdcnt; and
their teachers; .'

4.  comparc the written errors of the students across the three levels to find out which
errors have been eliminated and which oncs have persisted with the students after
the teaching of the writing componcent of the ECS writing course; and

5. drav;vl valluab.lc. pcdagogiéal impl'i’cations.from tlllc findings s.o.a.s to hr;iﬁg :;bout a |
positive change in the teaching of the writing componcni of the ECS course at the

polytechnic.

1.6 SIGNIFICANC;E OF 'ﬁlE STUDY

This was elxpected to form part of the mm;& research studies in cr;m‘ analysis
which aimed at improving students’ written composition in particular _and I:mguggc
tcacllingihg(hmcral.”_. - - o o S B

The significance of the study lay in the fact that it sought to collect and idcqtify
students’ writing crrors at the beginning (year [}, middle (end of ycar’l) and .cl.ul (cnd of -
© yearI1) of the ECS course. This was doncein order to be able {o compare thcs_c.cr.rors for
the purpose of finding out whether the writing compﬁncnt of the ECS Icouréc hzllld. aﬁy |
impact on the quality of the written work producced by the students. The stqdy wasialso



significant because it was expected to reveal through (.;mp.irical invcétigation what tho
students had learnced, re-learned-or unlearncd during the ECS writing programmc..' |
The information gathered from this error analysis was expected to:
1. incrcasc knowledge of language lcarning process and lunguage tcaching
procedures and techniques;
2. tellstudents and teachers the progress that had been made, areas of teaching and
learning difficultics rclated to the writing component of the ECS coursc;
3. suggest to the teachers ways to improve the techniques being used in teaching
writing to students of science and technology; and
4. make the teacher an effective teacher of English and the student a successful
language learncer of English.
1t was hoped that the study would be of great interest and use to the Kaduna State
Polytechnic and other similar institutions in planning a workable and cfficient methed
of teaching the writing component of the ECS course. 1t was also expected to suggcst
problem areas in writing, arcas of teaching emphasis as well as how the writing course
can be sequenced and graded bascd on frequency of eccurrence of errors.

Another significance of the study lay in the expectation that the findings might
lead to a review of the ECS writing syilabus currcotly in operation at the polytechnic
" level for enhanced teaching cffectiveness. The review could be in arcas of teaching-
Iearning difficulties identificd, arcas where greater emphasis was neceded and where
efforts were being unnecessarily dissipated at the expenses of high priority writing and
problematic arcas. At the end of the study, suggestions were to be provided for

strengthening the writing component of the NBTE English syllabus.
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1.7 BASIC ASSUMPTIONS
| Géherally, it is assumed that the learner of a sccond language (L2) will have
difficulty in mastering the techniques of writing. The source language (SL) may or may
not be the dominant reason for this learning difficulty. This study was thus based on the
basic assumpti“ons stated below: |

1. A student’s mother-tonguc maf intrude intb his use of the LZ., such s;s the
written material he/she produces. - - | : |

2.  Errors of English are clear evidence that learning is taking place (Corder, 1981:
11 and 25). They tell the teacher what progress the students are making and the
arcas where help is necded so that remedial teaching can be provided, -

3. Ervors arc indispensable to the students and are devices which they use to fearn,
They provide a learner wi'th a ;rneéns of testing his/her hypotheses about the
nature of the language he/she is learning (Corder, 1981:11).

4. The frequency, persistence and gravity of errors are cqual to the degree of
learning difficulty. That is, the more difficul¢ students find in learning English,
the more crrors they will make.

5. Error variations are pcrceptible'across cducational levels. That is, the errors
students make in year L are expected to be different from the ones that will oceur
in year I1. .

6. A learner’s attitude towards the English language has a part to play in.thc error
making process. A positive attitude will facilitate learning, while a ncg'a..tive

attitude will not (Williams, 1990: 343).

1.8 SCOPE AND DELIMITATION OF THE STUDY
It was not the concern of this study to contrast the systcms of English with those

of the learncr’s native languages. The study was concerned with the classification and
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explanation of errors l'oﬁml .in the written compositlons of a §clcct¢d sample of studcats
in Kaduna Statc Polytcchnic. This was because the teacher in the polytechnic could
bencfit more from an cxplanation of the crrors than from a mere contrast and prediction
of likely problem areas, which he might never have observed. | o |

For an cffective investigation, the study is limited to the School of Applicd Scicnee,
Kaduna State Polytechnic, Zaria, which was considered represcentative of the population
because its students have the same entry qualification with othcr students and also use
. the same syllabus., If the scope of the rescarch ilad not been limited it would have been
difficult to do a thorough analysis as the data would be too mucﬁ to be handled cfficiently
within the time at the fcscarchcr’s disposal.

The rescarch focussed only on the .writtéﬁ c():mbonént bcléa;lsc writing vil;tually
encompasscs the four skills of reading, speaking, listening and writing. Readingis related
to writing because rcad.ing. .E:.l(tl:l.lSIiVC]y aids studenﬁ in their written work by increasing
their vocabulary, Listening and speaking are also related to writing becausc they are
part of the communication skills which could aid in developin;,; efficient writing skills,

Since the writing syllabus was the same in all thc schools ?f Kaduna State
Polytechnic, it was hoped that the l'i‘ndings of this: sfﬁdy \fbﬁld o.pcn ncﬁf avcnuc.s. of N
improvement in the tclaching of the writing component of the ECS tourse therg and

clsewhere since all polytechnics use the same NBTE writing syllabus.



CHAPTER TWO

REVIEW OF RELATED LITERATURE
2.0  INTRODUCTION
This chapter reviewed the related literature in the areas of the concept of error
analysis, errors and mistakes, error analysis and infer language. Language learning and
teaching, contrastive analysis, sources of errors and models of error analysis were also
looked at. The review included the effect of extensive reading on writing, standard norm

and studies of errors in written English,

2.1 THE CONCEPT OF ERROR ANALYSIS

Errors are an inevitable part of the language learning process. An error is
described as the flawed side of learner speech or writing and as a specific deviation from
a described English feature (Halliday et, al, 1964: 19, Dulay et. al.,, 1982: 138).
Broughton et, al., (1978: 138) arc of the opinion lh.at a learner must make errors as an
unavoidable and necessary part of the learning process. This position is shared by Burt
and Dulay (1974: 135), Brown (1980: 164) and Opata (1984: 72). Errors in language
learning arc no longer regarded as negative and unwanted signs, but rather as a positive
source of information regarding the state of the learner’s target language., Corder (1973:
257) believes that from a study of a learner’s errors:

We are able to infer the nature of his knowledge at that

point in his learning career and discover what he still has to
learn. By describing and classifying his errors in linguistic terms,
we build up a picture of the features of the language which are
causing him learning problems.

Previously, errors were considered as unnecessary and undesirable. However, in

recent decades, specifically since Selinker (1972), rescarchers have shown that a learner
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" may produce errors while stretching himself to cxplore new arcas and test fresh

- hypotheses. A learner who docs not make crrors might be confining himself to arcas

: already mastered (Corder, 1974: 125, 1981: 11 and Noth, 1979: 62). QOkamura (1995; 29) N
agrees that researchers have come to judge the occurrence of Icarners’ errors as a stage
of ]aﬁguagc learning process rather than an unacceptable behaviour to be corrected as
" soon as possible. But some errors are so embarrassing that they should be corrected on
the spot.

From aposterioribr weak hypothesis contrastive analysis point of view (Prajapati,
1985: 95, - Headbloom, 1979: 27), crror analysis is concerned with the errors that
students. make while trying to produce uiterances in the target language. It is this
[anguage that Selinker (1972) referred to as intcrlanguag-c, Corder (1973) as transitional
competence or idiosyncratic dialect and Nemser (1974) and Athialy (1980) as an
approximative system. A learner’s interlanguage may changé as he progresses further
_ in the target language. This asscftion is sometimes not true because some learners may
make the same ¢rrors or even new oncs as they advance furt_hci' in the L2, Rescarch has
shown that, in somc ca'scs, students who have undcrgone.clouﬁrscs in ESL still make the
same crrors as they did before the ecourse (Ahmed, 1988).

Some people claim that EA presupposes a similarity between first language (L1)
acquisition process and L2 learning. An analysis of crrors is concerned with, among
other things, “discovering thc degree to which thelearner expresses his message by means
of the categories and rules which the native speaker of the target language uses” (Corder,

1981: 30). This poiﬁt is of relevance to this study bbéausc it s;ceks to investigate the
written crrors of students ata polytechnic who ar¢ learning ESL, to ﬁqd out the deviation
between the standard nbrm and the students’ interlanguage qilL). The study desires to

cstablish the system of language which the students use and at what stage of the language

learning process they are. While the study acknowledges the above claim of similarity
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of acquisition between L1 and L2, it does not wholly agree with it. This is because,
sometimes, L1 acquisition is not similar with L2 learning due to differences in

environment, motivation and strategies of acquisition.

2.2  ERRORS AND MISTAKES

It is important at this stage to distinguish between errors and mistakes. Both
native speakers and learners of language make mistakes. A mistake which can be
identified and corrected by the speaker is random and unsystematic; it may be as a result
of memory lapse, brain fatigue, emotional upset, slip of the pen, carelessness, false start
or stress (Corder, 1974: 123, Omojuwa, 1979: 176). Errors,on the other hand, arise from
lack of linguistic competence in the target language. They are a noticeable deviation from
the adult grammar, lexis and discourse patterns of a native language, reflecting the
interlanguage competence of the learner (Brown, 1980: 165). Errors, unlike mistakes,
occur systematically and consistently when a learner is trying to use the target language.
According to Corder (1981: 67), errors may originate from little or no effort on the part
of the learner at the mastery of the target language or inadequate explanation of the
target language forms and insufficient practice activitics. They may also be as a result

of interference from the source language. Learners who make errors are usually unable
to correct them and more often than not make more errors in an attempt to correct
previous ones. Errors, therefore, have fo do with insufficient or complete lack of the
knowledge or partial mastery of the lnng;.lage system which involves syntax, phonology,
morphology and discourse,

This study looked at only student errors because mistakes are random. Errors can
be differentiated from mistakes because the data consist of cumulative written samples

collected from the students which were written in a relaxed not fatigued situation.
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Samples from such .cumulativ;: st;):ck :|r§ al:le fo wccd o.u.t.”thclz niistnkcs frf.m;:tlhc .crr(.:rs.
The crrors tend to persist while the mistakes gencrally dimi_ni.;h._,
23 ERROR ANALYSIS AND INTERLANGUAGE

Errors or “breaches of the code” are evidence of a.syﬁtcm,l _;mt the .sySIt.:m of ..thc
target language but of some other language (Corder, 1973: 268) which is the learner’s
inter-language (1L). Not all deviations of the target language are cfrof;. .T.[L devia.tion.s. .
are ﬁcccptablc if they follow the rules of the norm. When the deviations flout the rules
and are perceptible in the students’ 1L and communicatien is impaired, they become
€rrors. | | | | .

Once a learncr feels that e has a sﬁfficicnt command of the target language that
- be necds fo éommunica&é with, he normally ceascs to develop his IL grammar (Sclinker
and Lamcndella, 1978, Major, 1988). This is especially true of the polytechnic student.
As has been observed by lecturers and cxtémal mocicrators, the students keep 6n n':akingl
errors year in year out. Hence the nced for this study, which aims at looking :t those
errors to determine their sources and the way they can i)c minﬂniscd forﬁcttcr'
'c.or.nmunication. The learner’s IL then depends on the knowledge of the language he has
alrcady mastered. It is, therefore , the IL of the students that provides the material for
the cn;ror zinalysis bcin.g.nlli.i'escnted in the study. :  .' I_ | fd ; o ;
| M Loy,
2.4  THE SIGNIFICANCE OF LEARNERS’ ERRORS o

Error analysis is significant in three ways. qu the lqarncrs, it is psycholﬁgically
important to put forward to them theif érfo;‘s, not ;.is é sllig-n of failurc but as a positive
source of improvement, This is 50 because crrors are a device which the learner uscs to

learn. They provide him with a means of testing his hypothesis about the nature of the

5,
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language he is iearning. This is a‘ s.tr.:']tlcg).l adopted bj both ch.i.ldrcn lcarniﬁg th.cix.' MT
and by those acquiring L1 (Corder, 1981: 11). The crrors that the students make in their
written work are evidence that they are extending previous knowledge to form new
utterances. In this study, topics were given to the students without guidclines, This was
to ensure that errors-which the essays produced arc cvidence that flley were constructing
" rules of their own. |

EA shows a t.ca.chcr.an.'cas.. whcré ili; té#éhing Imay not hﬁve bccn (;fl"cct.ivc..l. It..
serves to cvaluate and provide feedback on the quality of teaching techniques and
materials (Etherton, 1977: 69). A god(i -EA will Itcll the teacher the state of the Icarners’
IL, that is, whether pre-systema}tic, systclflatic or post-systematic and arcas where hclp
or remedial teaching is nceﬂcd. Thus, wuh the fecdback received from EA, a cla#sroonﬁ
teacher can cither go ahead or revise his work
(Aborisade, 19-93: 138). He can plan all)lpropriatc tecaching strategies to combat the errors
’ identified and make way for meaningful academic pursuits through an enhanced written
English. | | | o |

Thus, by analysing the errors of diploma students this study hoped to provide
uscful suggestions to the ECS teacher. And by idcntifying the typces, frequency and
sources of the students’ errors, the study was expected to throw open areas where
siudcnts were having the greatest problems and where hielp was most needed. The study
was also expected to be scen as a way of providing an cvaluntion of the cffectivencss of
.tcaching materials and techniques. | - -

Errors are significant to the researcher. They are.u_sed to c.ithcr cnnﬁﬁn or
dispreve the notion of transfer that has been put across by carlier studies (Cordcr, 1973:
226). The researcher can use the errors made by the students to identify their sources.
EA may also help the rescarcher to verify language acquisition and language learning

theories. This is so because some people claim that KA presupposes a similarity between
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LI acquisition proccss and L2 learning. While the abofc claim mighi be true, it sliould
be acknowlcdgnd that there may be a dissimilarity interms of mohvatmn and scquencmg
between L1 acquisition and L2 learning. The study, by lookmg at sources ol’ errors, is

expected to verify or disprove the notion of transfer as being an important criterion for

the occurrence of errors,

2.5 CONTRASTNE LIP{!G-UISTIC ANALYSIS (CLA) AND ERROR ANALYSIS
CLA is based upon the -audio-lingual_ t_hcory of language acquisition which
" perceives errors as arising from thc negative transfer of the snufcc language to the goal
language (Di Pictro, 1976: 15). CLA presupposes a universality for all languages and
trics to predict by comparing the system and forms of the two languages involved, the
likely crrors that the leaners might make and possible problem arcas that they will
encounter; A coh.trﬁ'stivé analysis (CA) §hows a learner the similaritics and differences
betwcen his L1 and the target language and helps the teacher in planning his lessons and
selecting the best tcachmg materials and mcthods, o
Lado (195'7 2) assumcd thata student will find clements of the target language that. |
- are SImllar to his nahvc language simple and those that are different will be difficult.
This influenced the arrangement of in;tructional materials in hicrarchies of difficulty
with the featurces that are different is th.c most difﬁcult_, whilc the features that are similar
less problematic, Steckwell and Bowen (1965) suggested cight levels based upon this
notion. The most difficult from the learner’s point of view being the situation in which
the target language has an obligatory choice, and there is null in the native Ianguage,
wlnlc the lcast difficult, the situation of obhg.ttory clmlccs in both Ianguagcs (Stockwell
and Bowen, 1965: 10)

Error analysis arosc out of the limitations of CLA. Proponcnts of EA protest



against the predictive ability of CLA. Thcy dﬁ n.ot believe timt the majbrity of L2
learners’ errors can be attributed to MT interference and ascribe not much importance
to the compariﬁon of the systems of the native language (NL) and the i‘argct language
{TL). They would rather sec the learner as possessing his own language with its own
distinctive system. Ghadessy (1976) stated that EA “is an importaat critcrion in the
preparation of teaching materials”. And Etherton (1977:68) said EA is “the only
practical way a conscientious teacher can find out which words or usages confuse his
students”. Advocatesof EA, inclhding this rescarcher, believe that it is the most effective
mcthod that can point out sources of errors. Thus, this study is using EA to identify
students’ errors and their sources, | o . _ .. o | |
The extreme view point held by proponents of CLA and EA have led to a great
: co.ntﬂ.)v.)érsy. as to which of them is more beneficial to langunage teachers and course
designers. Advocates of CA claim that EA is artificial and misleading and arc sceptical
about the assumptions, mcthodulol‘gy and reliability of EA (Olaofe, 1982:16). Thereis also
the fear that the teacher will focus more on error identification to the detriment of
recognising the correct utterances produced by the learners. Somctimes, absence of
errors in a student’s composition is no causc for rejoicing because it might be that the
student is avoiding those structures that he is not quite familiar with. EA fails to account
for these error avoidance strategies of the L2 learper. Thenle is the overstressing of
: v
. production data (likc writing) to the detriment of csmprchcnsion data, this is because
production leuds itself to aualysis (Brown, 1980: 166). Critics -of EA also point out that
- there is the problem of determining underlying causes of crrors. One cannot say with
~ precision the root causes of errors due to the limited interaction between the analyst and
~ the students when these errors are made.
Proponents of EA claim that CA takes toﬁ long to coflduct and jickis poor results;

that it predicts problems that are not likely to arise in the classroom situation and that
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the differences pointed out by CA are based mainly on similar surface structures. And
that how the same structures can have two different realisations has not been dealt with
" by CA (Oller, 1972: 95., Headbloom, 1979: 28, Ghadessy, 1980: 98) CLA also, only looks
for errors which can be attributed to the MT of the speakers (Taronc, 1988: 18), They
ignored other likely sources of errors such as the structure of the target language itself,
the teacher, the teaching strategies and method induced errors, Also as Corder (1973:
230) points out “...there is evidence that something totally new or different may prove
casicr to master than something which is slightly different”. He gave an example of
where a very similar sound exists in two languages but in different phonetic

environments. This may cause a greater learning problem than in the case of a totally

" new sound,

However, this controversy between CA and EA can be easily resolved by
recognising the role each plays in practical application of the learner’s errors. Although
different, they are similar in that both are concerned with the process of learning a L2,
The main difference is that while CA deals with points of contrast between the MT and
the TL, EA deals with errors in general (James, 1980: §7).

The strong hypothesis of CLA is not pertinent to this research. This is because the
classroom teacher has no use for the predictions that emerge as a result of contrasting two
linguistic systems. While the identified areas of occurrence of errors may assist the
teacher in planning his lessons, he is more concerned with the errors (that is, how to
correct and eradicate them). Since this rescarch is aimed at providing pedagogical
implications, it would be more beneficial to use EA. The sample population have got
different MTs and thus it is desirable to do an EA without a recourse to the learners’
first languages, except where the MT is found to have influenced the production of the
errors. EA concentrates on the whole learner’s system instead of just areas of

interference. This is the reason why despite its apparent shortcomings, EA is being used

19



in this study. It is important to consider other sources of errors besides the MT, With an
identification of sources of errors, crror correction strategies can be created by the
teacher. EA is also more realistic; the L2 teacher can conduct it. It is a classroom
procedure which could easily be used to detect learners’ problematic areas. As a
pedagogical tool, EA provides the teachers and the learners with immediate feedback on
how much Iearning has taken place and areas where concentration is needed, When EA
is conducted across different proficiency levels, as will be done in this study, it may
identify errors that are peculiar to a particular level, possibly show which errors have
been dropped or retained and also show the effectiveness of the instruction given to the

learner at that level.

2.6 SOURCES OF ERRORS

Errors may occur due to a number of reasons. The major ones include
interlingual transfer (or interference), intra lingual transfer, developmental, learning
stage, teacher, learner and method-induced errors. Evidence from EA has shown that
a learner of a L2 displays certain traits or characteristics of his MT and any other
language he possesses however imperfectly mastered (Corder, 1981: 85). Interlingual
errors are attributed to negative transfer and may occur when the L2 learner imports
elements of his L1, of which he has a better command into his attempt to produce
acceptable utterances in the language and may be caused by over gencralisation, faulty
~ application of rules and failure hy.tllc learner to learn conditions under which rules apply
(Richards, 1971).

Development errors occur when the learner is trying to formulate hypotheses
about the language he is learning from his limited experience or exposure to the TL. The

teacher by not presenting his lesson well or by not giving learners enough explanation



may cause them to make errors, while learners themselves by inattention, careless,
partial or wrong application of rules may cause errors, Selecting the wrong method or
approach to Language teaching can be a source of errors., Teachers themselves may
indiscriminately distribute errors to students through their incompetence in the language.
What Corder (1981: 103) calls “strategies of communication” can also cause errors. This
is a certain class of errors made by a learner as a result of his attempts to express himself
in spontancous speech with an inadequate grasp of the TL system.

The determination of sources of errors has not been an easy task. The little or
limifed interaction between the producer of the errors and the rescarcher at the point of
error production makes the reading of the mind (of the student) difficult, Thus, sources
often recorded by analysts are largely conjectural. The list of sources of errors reviewed
is not exhaustive. There may be sources of errors peculiar to a particular group of
students,

In this study, the students and teachers are involved in determining the sources
of errors because it is the researcher’s belief that students should be allowed to have an
input, no matter how rudimentary or incomplete, in designing error correction strategics
and planning or changing the course (Hutchinson and Waters, 1984: 11 and Celce-
Murcia, 1985). Studies have shown that learners should be seen as joint partners in
search of knowledge and in the preparation of materials (Olaofe, 1984: 3, 1938: 29 and
Williams, 1990: 288).

A lot of people shy away from this approach because they belicve that the
identification of sources of errors is too difficult a task for the L2 learner who may have
difficuity comprehending the techpical terms involved. In the present study, these terms

have been simplificd and the sources of errors identified by the students are compared



with these of the Iecturers, This is not a fool proof meihod nor is there a right or wrong
answer it is just supposed to give an estimate of the sources (of errors) students feel are

responsible for the errors they make,

27 - ERROR ANALYSIS, LANGUAGE LEARNING AND 'l'JEACHl.l\.l.G. |

B Error analysis attempts to shed Iight on the process of language learning (LL). It
has been agrecd that learners of gich; language tend fo make similar crrors and that
L2 learuing is similar to L1 acquisitim; {(Burt and Dulay, 1974: 130, Carder, 1979:79,
1980:8). But althoug.h the similarity exists i;} fhc strategies of acquisition, the
circumstances or scquence may be different, K_ra_shcn (1981) and Krashen and Terrel
| (1983) feel that while L1 acquisition is done Spon;ancously in a free cnvironment, L2
learning takes place in the classroom or any other formal instructional situation. It has,
therefore, been suggested by error analysts that ESL programmcs should be more closely
related to the natural process of L1 acquisition.

Long (1983) feels that instructed learners learn more rapidly a;d-a;h‘i'c:c‘l'ligllcr
" levels of proficiency than uninstrueted learners. Thus, the ESL teacher can use EA which "
is a classroom procedure to find out the effects of the instruction provided to.th;: sludcnts
and prove the suceess of the language learning process.

The language teacher should build upon the L2 learner’s cexisting knowledge,
which is the system of his L1, by using L1 processces in determining the sort of transition
that the learncr makes. It has been proved (Graves, 1985: 57) that children who write
extensively in a L, will have a much easier t.ime writing in a L2.

Motivation and feedback arcimportant in LI, especially at the tertiary ir:vclwhcfé -

there is what Long (1983: 158) rcfers to as one way interaction. llere, there is little

feedback from the students to help the teachers tune their in-puts. EA will serve asa



feedback to the teachers, More motivation is provided to the learners by the polyteclu*

teacher by updating and revising his teaching techniques and by better planning and

exccution of language learning activitics,

For L2 leafniné to be cfféétivé ;nd;'mca.niﬁg‘;ful,. .Iﬂu': ttl:atl;cr fﬁust recogni.se
lcarners’ errors and be ahlg to put them right. It may not be possible to eradicate all
errdrs, cspecially .thosc fhat have been fossilized, yct a lot can be done to improve
performance. Thus, the significance of this study, which secks to point dl;lt mﬁiti ;'ﬁriﬁlxif:
tertiary level students’ errors, their svurces, frequency of occurrence and implicatipns

for the teaching of the writing component of the ECS course at the pbiytcchnic.

2.8 MODELS OF ERROR ANALYSIS
Error analysis is basically a comparative process. It involves comparing what the

learner has prdduccd with whait obtains in .thc TL. There are many descriptive and

analytical models that can be used in EA.

2.8.1 DESCRIPTIVE MODELS
The grammatical descriptive models which can be used in EA include: ;rgd_itional.
" grammar, structural, IC analysis transformation#l gcn‘era.ti‘vc,. | seéltorl anal}sisf ”slmd
pedagogic grammar among others_. In traditional grammar, words and sentences were
defined semantically (in terms of their mcahn.ihg) rather than structurally (in terms of
their forms). Traditional grammarians prescribed rules ‘bascd upon standards of
| iﬁsﬁiutc cofrécﬁicss and cight parts of speech were identified, Primacy was given fo
writing rather than specch, and learners were given little or no practice of pronunciation

(Williams, 1990: 31 and Woods 1995: 7).



Critics of this model claim that while some of the traditional definitions and rules
are true or at least partly tr uc, most of thun are mlslendmg and falsc (Allul, 1972: 2). In
scttmg stand.u-dq of wrrcctncss, thcy ovcrlookcd thc fdct tllat what was cofru.t in one
context or situation may not be correct in another. These gram‘m.arians also did not give
. a description of language as it \-vas actually uscd, rather they relied more on wrilten
literary works as models of language ﬁsc. Traditional grammar suecceded in providing

a broad grammatical system which is still used in most books and has aided the learning
of MTs and English. This gmmmati'cal.n;mdcl. was n.ot .tlxscd in this study. Although,
written samples were uscd it is duc to the fact that most of the work the subjects in this |
..sh.uly d.o.is cxprcs%cdand tcs‘tcd thro.ug..h the w'ri;t.en mcdlum ..

The weaknesses inherent in tradilional grammar led _t_q the dcvplopment of new
techniques for analysing I:mguaécs whicﬁ statcd th;t lzu.lg'ua.g(.:. .should bé dcséribcd '
" objectively and scientifically on the basis of its structure. This included a classifieation
of the different kinds DfWi)rdS and constructions and also a clagsification of the sinallest
unit of sound - the phoncnle (Allen, l‘)?i: 70). The spoken word was considered to be
- more important than the written one. Structuralist; such as Frigs (1952) and Trager and
" Sl;liﬂ.l | (l.‘)Sll) rcjét;tc;l traditional gramm:lrial;s suggesfions of the cxistcnlcc (ﬂ :
grammatical umvcrbdls and proposced thatall use ofmcanm;,“ hich cannot h(. objectively
tested be cxcludtd from Imgulstlc anélysm A shortwnuﬁg of tlllc c.trly structuralists is
that they were more intercsted in words than constructions. Due to the primacy ;1cc0rdgd _
~ speech by the structuralists, they offer very little for any satisfactory analysis of \fl;itten .
~ English. This is why this model was not used in this study. |

The Immediate Constitucnt analysis (IC) (Francis, 1958).was also partluf the
stfucfuralisf model. It was based upon the discovery of the ultimate constituent of a
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scnt.(.:nc.c. aﬁd hmf s.onﬁ.-; mnrphcmcs{whlch l'orﬁi a“s;:lnt.cncc:) "l;ccoﬁic.attached to nther':'
morpheines in a sentence. 1t assumed that all English constructions can be divided into
two (binary) units ﬁr consfituéntS .thai 6pcr¥1tc on tﬁc Sﬁmc la);er of st.l.‘u.cturc aél part of
the next larger unit (Allen, 1972: .101). 1C analysis did not only prescribe, define and
label items but also showed the relationship of sentenees as being constructions rather
than isolated things. This anaiysis can be used to remove the ambiguity in a construction.
IC analysis was not used in this study because it does not go beyond the sentence layer.
" There are also arbitrary rules for cutting constructions which may lead to cross-cutting
as not all English constructions arc binary. This may cause a problem in using IC
an.alysis in E.A.I | | | | | | | B
| Tagmemic grammar, (Pike, 1.958, Cook, 1969} was also.an off-i_.shoot of the
st;-ucturalist model. lt.was of the view that thllc basic unit ofg{r.amn.l:.il."ﬁ.as..t.hc corrclalti;)ﬁ:
of a grammatical function or slet with the list of mutually substitutable items that fill
that slot (Allen, 1972: 124). For instance, a sentence might contain two noun phrascs,
| WIIICI‘CIOII(! is tlié subjcct and the other the object of the verb. They have the same form
but dilferent l'unct_ipns. (¢t would be insufficient to analyse cither unit interms of it form
ﬁn.d ignm:-(.::thcl funct'iorn. | T:iglﬁemic a}x;lijsis wais also designed to pfovide an analyst
with discovery [)roc_cdurgs for identifyiﬁ"g grammatical units in previously unknown
languages (Allen, 1972 : 13l); The ﬁlgmcinisls .mz.l(-llc no :;llowa.nc.c l'or positions that ar:cr
vacant by not realising that there are obligatory and optianl tagmemes and th:t the ones
that arc optional may not be used in a construction. Tliis nppr;oac.h .is alsﬁ good for
tcaching reading vather than writing.
Transformational generative grla‘mmar. (Chomsky, i965) luokcd ult syntax,

phonology and semanties. Generative grammar was concerned with the universal
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characteristics of all Janguages and looked at the surface and deep structures of
languages. Transformational rules were developed to look at meaning that is embedded
in sentences, A limitation of this model is that word boundaries were ﬁot given and their
was no rationale for choosing constituent boundaries (Allen, 1972 :120). Also only good
writers can make use of transformed sentences. A poor writer (like the subjects of this
study) would find it difficult to use these sentences.

Sector analysis went beyond the sentence layer to the paragraph and other higher
layers. It was essentially tagmemic in approach. Primary emphasis was placed upon the
different kinds of positions that are to be found in sentences on different layers and upon
the different kinds of units that may occupy one or another of those positions (Allen 1972:
164). It used a reductive approach (from paragraph down to the morphological level)
which can be used in a classroom beeause it starts from the known to the unknown. In
sector analysis, emphasis was placed on constructions rather than single words. It is
therefore, good for teaching writing and helps in the overall planning of essays.

A limitation of sector analysis is that the meaning potential inherent in language
has not been considered. Meaningless sentences can be analysed using this model. This
is the reason why it was not used in this study. Since scgtur analysis can analyse student’s
erroncous sentences as well as the correct ones, it is more appropriate to use this
grammatical model in CA rather than EA. This study was not aimed at finding which
positions are filled or unfilled in writing but sought to find out the students’ errors and
their sources.

Functional systemic grammar aims to make clear the interaction between syntax,
semantics and pragmatics (Halliday, 1985: 30). 1t looked at the syntactic- semantic

relationship in a sentence. Halliday’s grammatical model focused more on discourse at
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the expense of grammar,

A deseriptive model for discourse analysis was provided by Halliday and Hasan
(1976). In discourse analysis, it was believed that there are many phenomena in language
which cannot be accurately deseribed without reference to context. It considers anything
that goes beyond the sentence as discourse. Halliday and Hasan (1976) defined cohesive
relations in discourse as relations between two or more elements in a text that are
independent of the structure. Five Kinds of cohesive relations were given that can exist
in a text. These are reference, substitution, ellipses, lexical cohesion and conjunctions,
By providing a model for the analysis of cohesion, Halliday and Hasan (1976) have gone
beyond form to function which is what the present study also strived at. For ESL writer,
it is more important that discourse strategies be mastered as this will enable him/her to
see writing as a process.,

A communicative model for assessing L2 performance was developed by Olaofe
(1992) to account for why L2 learners who have a good command of the structure of a
language cannot communicate effectively; while others are able to communicate but do
not understand the structure of the language. In order to have an accurate assessment
of a L2 learner’s performance emphasis must not only be on linguistic competence but
also on communicative competence. He provided some parameters for assessing
communicative competence at various hicrarchical kayers and gave two types of rating
scales for measuring the performance of the learners. This makes it possible for the
rescarcher or teacher to gain an overall impression of the performance of one student in
relation to the other (Olaofe, 1992: 125). This model provides for an analysis that goes
beyond the sentence. Olaofe (1992) will not be used in this study because it looked at both
speech and writing. The present study is using only written samples.

The grammatical model used in this study was pedagogic grammar, which is a
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collection of materials extracted from one or more scientific grammars such as structural
and transformational grammar. Pedagogic grammar was used as a basis for language
teaching and provided a comparatively informal framework of definitions, exercise and
rules that may help a learner to acquire knowledge of a language and fluency in its use
(Allen 1974: 60). It lends itsell to easy pedagogic use. The grammatical model used in the
study was one that could be applicd successfully by the classroom teacher. A University
Grammar of English, Quirk and Greenbaum (1976) has used pedagogic grammar to
deseribe the grammatical structure of English. The book discussed elements of grammar
such as the verb, and verb phrase, nouns and noun phrase, adjectives, adverbs,
prepositions, prepositional phrase, adjuncts, disjunct and conjuncts among others. Quirk
and Greenbaum (1976) have moved beyond mere labelling of words as either nouns,
verbs or adjectives. They have noun phrases, verb phrases to take care of those words
that are much more than just a noun or a verb. The terms used by Quirk and
Greenbaum (1976) were adopted in this study. But the present study went beyond

grammar to discourse using Halliday and Hasan’s (1976) model.

2.8.2 ANALYTICAL MODELS

Various researchers have adopted models for error analysis. Notable among these
was Corder (1974;126) who gave three stages for the analysis of errors. The first stage
is what he refers to as recognition. This is where the analyst tries to make an accurate
or correct interpretation of the learner’s intended meaning in the context with the
ultimate aim of arviving at an authoritative interpretation. Where the learner can not be
consulted, it is then left for the analyst to attempt a plausible interpretation and
reconstruction of the message that the writer intended to convey. Corders’ second stage
is that of the linguistic deseription of errors. It is here that the original sentence is
compared with the reconstructed version. The last stage is the explanation of error. This
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stage cnters into the rcalni of lp-syc.llmlinguistic.s. .lt gwes the \.v..hy.an.d how ﬁf Icr.rors. -
These three stages were noted but were not used in detail in tll_is study. This is due to the
" fact that in a in a situation where the [earners have .(ii..ffcrcn:t MTs (lil;c thc. .onc in this
study), autheritative reinterpretation of the fearners’ utterances as suggcs_t_cd by Corder
(1974) is not possible. Corder’s last two stages v{'crc howcv;; incolrphc.li-att::d. mtothc N
synthetic model used, Etherton (1977: 73) alsa gave two steps to guide the classroom
teacher in making an EA. The first was copying the crrbl-‘s” éxactly as the learners made '
them in an exercise book or on calds. ThL next stcp is to Jdcnnfy tlu, errors and clss.slfy
them using .lpproprmtc hcadlngs and dcscrlptlvc-lmgulstlc model o

The method provndcd by Om(uuw.l (1979 N i is similar to that of Corder (1974).
' f"ll 'st, the errors were 1dcnt1f'cd by markmg thc studcnts erttcn work and underling
the crroncous items.  The next stage .is error classiﬁcantion_. 'I.'Ihi$. lb .dollc cither
linguistically (swhat area of language docs tlic crrur.bc.:ln.n.;_.,: t;:ns"é, concord, spéllihé cfc;.)
' .or psycholinguistically (in terms of af what stage in the process of language learning the
errer has vccurred). The last step according to Omojuwa (1979) is cxplanation i.c. their 3
czluscs a'nld finally, the writer provided strategics for crror climination (l’:l&b).

A note of caution is sounded by Abbot (1980: 118} that whatever procedure is
adapted for the EA,‘x;ts i'csﬁlt should be “verifiable” by other scholars using the same
imethod. A good error analysis should be objective 2nd make pmvision for the inevitable
cascs of doubd. | .

B A synthetic modcl used in this study was developed by the researcher from the
modcls reviewed., The model had three steps: |

1. Identification: The errors were identificd and copied in an exercise book.
A (_.l.laalfiu.ltmn' 'I he errors were classificd '1u.0rdmg to typcs using the sclcctcd

dcscrlptwc model



3. Explanation: An explanation of the errors identificd was given.

2.9 WRITING COMPONENT OF ENGLISH
Writing is an intcgral part of any language and pia{fs a' crucial ro.lc iﬁ tilc ..
. cdﬁcﬁtionﬁl sy;fch. It is vcrly im.pbrtant”to .thc llum.n'.n:ralc;enl;ccziuse people t;"sc writing
to communicate. Itis a powerful mﬁgc for lzmgun_gc learning (Obanya, 1981: 48 and
Raimes, 1987: 36). The polytechnic §t'ucic|.1t hias to b.c ﬁroficﬂ:nt in writing because he
nceds to be able to explain procedures, processes and w_ritc tcclmical.rcpor.ts (Adedeji,
1984: 187, Olaofe, 1994: 39). It is because of the im.[lalorlt'a.nc.t'.: o.f writing:..that a.;unif{')rm "
| syllabus was provided for the ECS writing course (NBTE, 1990).
The writing skills to be taught in the first semester of ND | nfé nﬁtc .tnl.cin.g a;ul
nl;il&fﬁg, p:irag.rz.nph aind ::css;ay wr_ﬁing. The syllabus. hras been broken into smaller units
* which include:
I. .thc ctl)ncclﬁt; ’stc;ps and tt;éhniques o.f.' Sl.l.ll'll..llliilry \n.'itil.l.'g' and note- .
taking;
2. idcntiﬁcatﬂmﬂ c;f l{c_r.ncl.or topie §cntéﬁcés ina éivcn para.gri.tpl:l;
3. identifying the main features of an essay; |
4, identifying different types of essays; and
5 wrltmg m;:aningfui and coherent essays on. given topics.
In the s’cpul_ld' semester, the students are to be _taught:
| I..th.c css.cnti.al clcmcnts bf corrcspbndcncc; :

"y_‘f"&lf i

2, writing good letters (formal and informal);
3. bushcss corrcspundéncc; and

4. different types of reports (NBTE, 1990: 6-9). = . TR



In ND 11, advanced essay writing and summary are taught. The students are
expected to:
1. write good essays based on a comprehensive outline;
2. write within a specified length, a good summary of a given passage
in science and/or technology;
3. use various styles in report and letter writing; and
4, write articles on current and topical issues for publication in
newspapers and magazines (NBTE 1990: 10-13).
The syllabus has not provided for the specific needs of the technical students.
Also, there is a lot of repetition. What was done in ND 1is repeated in ND IL. This study
carried out an EA of students’ written work which was based on the NBTE syllabus.
From the findings it would be ascertained whether the syllabus was yielding the desired

result or not and therefore, it needed to be reviewed.

2.10  PROCESS-PRODUCT APPROACH TO WRITING

It is the current trend to see writing as a process rather than a preduct kind of
activity. The concern is with the stages a writer passes through when writing rather than
the written product (Applcbee, 1986:96 and Olaofe, 2000:5).

Proponents of this approach advocate a workshop like environment for the ESL
writing class where writing is seen as a creative process. The teacher serves as a guide
by helping the students find topics, generate ideas, plan, structure, draft, re-draft and edit
composition (Silva, 1990:5). The students are encouraged to write several drafts before
the final one. They guide their own creative process (Johns, 1990:26),

Creativity is central to the process-product approach. Itis believed that a system
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which has not prepared students for creativity has not taught them how to write.
Researchers (Diaz, 1986 and Urzua, 1987) have proved that from a process oriented
teaching, students acquire a sense of audience, voice and a sense of power in language.

Other variables in writing apart from the approach include the skill of the
students and time spent on composing the paper. The more skilled a writer and the more
time spent on composition-both in and outside the classroom, the better the finished
product.

In an ESL situation , like the one in this study, the process approach would be
useful in teaching writing., A limitation of using this approach is that the students have
an insufficient command of the English language and the time provided for teaching
English is too small for any meaningful learning to take place, Also the process-product
approach is not feasible with large groups such as is found in the polytechnic. The study
is concerned that the teaching of writing in the polytechnic is product oriented. A process
approach might have produced less errors. This research is concerned with the
psychological process involving error production, (gencralisation, fossilisation ete.)

rather than the process of writing,

2.11  EFFECT OF EXTENSIVE READING ON WRITING

Reading is a preparation for writing and it involves the deciphering of written
symbols. Extensive reading consists mainly of reading supplementary readers, novels,
magazines, journals and newspapers (Davies and Widdowson, 1974: 182, Durojaiye,
1978: 14 and Obanya, 1981: 43).

Reading extensively exposes students to a wide range of current and fopical issues

which would aid them in their written compositions. According to Olaofe (1995b; 24)
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extensive reading helps students to posses “ a gohd storage of lexical items, prope

' mastery of the various syntactic forms of English, sentence and discoursc.organisation
systematic thought patterns, punctuation, spelling and handwriting”. Tilese skills ay-
very important in making students’ writing to be cumprchcnsnblc : : B

A lot of studics have been carried out on rc'ldmg prublcms and poor readin;
habits of tertiary level students. Some of these mLIudc M'ljas.m and Bakarc (1974), Unol
(1975) and J.mlcs (1980). lt lms bl.cn provcll that these students do not read extensivel,

do not consult journals :md rcscarch extracts where current information can b

obtained (Olaofc, 1989). Becanuse of this deficiency most of them are “shallow thinkers
I.l.alf-bal«.;cd intcilectuals, partially or completely uninformed individuals who cannot wris
well” (Olaofe, 1988, 26). The writing of students in the polytechnic will Be gr.'ca.ti;
enhanced if they engage in extensive reading. It will help them to learn new wards an
expressions which will increase the quality of tﬁe CSSRYS :thcy ;w.ritle.l
212 STANDARD NORM

Language is about communication, incorreet language hampers that proces:
B l'aimllzr (1971: 14} sees corrcctncsé in language use as being a question of what is accepte
in society. Standard English is associﬁtcd with the ideal of th:: [anguage as produced b
the proficient and educated us;crs of English. It rclates specifically to the vocabular
phaenology and grammatical forms of the language (Wikinson; 1995: 33). For the speake
of ESL, standard in.mplics. cﬁnfofmitl)f with a model based upon widespread use of th
language in formal cducatmn and the mass mcdla. The genesis for such a model ares
from pcd.lgoglcal attltudlml 'md socuctal reasons (Kachru, 1986: 84). All dcpartur«

from such a given standard model are ultimately errors. o
. ) L e . IHQan



The issuc of what model of English to be used to determine correctness is a
recurrent question in ELT. A number of scholars (Akere, 1982, Odumuh, 1984,
Adckunle, 1995, Banjo, 1995) have advocated using Standard Nigerian English (SNE) as
a model. The present model will not accept SNE as a yardstick for determining errors
because there is no accepted SNE (only proposals) and some aspects of Nigerian English
are substandard, For example “go-slow”, for traffic jam) and ‘I’ m coming’ (in response
to a call, when the speaker is going somewlicere else). There is also the problem of mutual
intelligibility both nationally and internationally. As Bamgbose (1995: 26) puts it, there
is a reluctance to accept SNE in teaching and examinations. Also there is lack of a
standard reference work to turn to for what constitutes correct usage and what does not.

Nigerian pidgin (NP) has its advocates who feel that it is ethnically neutral, a
national language and in some arcas has acquired the status of a MT (Elughe, 1995: 291;
Jibril, 1995: 234). Although, the present research recognises these varieties of English,
it will not use them as the norm because they do not conform with international
intelligibility rules. NP is also insufficiently developed; its vocabulary is limited and it has
low prestige level and negative connotations (Jowitt, 1995: 42), In any casc, it is largely
a spoken medium rather than the written one with which this study was concerned.

Standard British English (SBE) possesses a comprehensive cudiﬁcutign of its
features and so serves as the principal model for other varicties (Kujore, 1995: 369). The
existence of this model makes it possible to plan courses of instruction in ESL (Beadi et
al. 1968: 44). However, as Quirk (1968: 99) puts it, the image of a standard varies to
some degree along with the limits of the wider community in SBE. This model is
restricted to educated users and is standard in writing rather than in speech. No ESL
speaker can attain SBE.

Sinee there is no agreement as to the most ideal standard in an ESL environment,
this study will adopt the Near Standard British English model. Morphological and
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Burt and Dulay (1974) who used spoken utterances.

In 1976, a pilot study was carried out by Ghadessy (1976) on the writing errors of
Iranian Freshman students learning English. He colleclcd twenty-five written
assignments from a population of three hundred and seventy students, The errors were
divided into local and global. Ghadessy (1976) found out that developmental crrors
constituted a large majority of the errors rpcor(lcd and concluded from the findings that
EA is an important criterion for the preparation of teaching materials, Just as done in
the present study, the sample was drawn from students who had different MTs, same
entry qualification and were learning ESL. Ghadessy’s sample is too small when
compared to the population.

A study was carried out in The Cameroons by Tenjoh - Okwen (1980) on the
negative influence of some French writing habits on the acquisition of English. He sought
to find out the types of graphical interference (if any) and to verify Lado’s (1957) claim
of similar structures being easy to learn and different ones difficult. One hundred and
forty written compositions were collected from first cycle secondary students and sixty
from the second. Forty-four percent of the errors were due to interference, thereby
giving credence to the interference theory and that a rigorous CA would have predicted
some of the errors. He opined that Lado’s claim ought to have included the fact that
partial similarity was both problematic and a source of interference. The present study
differs from Tenjoh - Okwen’s in terms of the subjects. He had used secondary school
students while this was based on polytechnic students, Also, the present study sought to
find out various sources of ervors, not only focussing on MT interference, Lado’s claim
was also not investigated in this study.

LA is done not only by teachers of ESL but also by those of other languages.
Azevedo (1980) carried out an EA of the IL of post graduate advanced learners of
Spanish at American Universities. He took sixty one papers written by fourteen first year
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graduate students who were all native speakers of American English and had majored
in Spanish. The results showed that the students made several errors particularly in the
areas of morphology and syntactical constructions, This led him to conclude that error
making is not restricted to elementary and intermediate learners. This discovery is
relevant to the present study because just like Azevedo (1980), the aim is to find out the

writing errors of advanced students learning ESL.

2.14. EA STUDIES IN NIGERIA

In Nigeria, much has been done in the area of written English of Nigerian
students. Some of these studies include Durojaiye (1970), Adesanoye (1976), Adeyanju
(1978, 1985), Odcejide (1979) and Anasiudu (1983).

An EA of forty-cight students’ essays in selected secondary schools of East
Central State conducted by Akonobi (1976) was aimed at finding the types of errors that
pre-university students make, why and where the errors oceur, The findings revealed
that 47.46% of the errors which were structural occurred more frequently than lexical
and mechanical errors. She attributed the occurrence of some of the errors to L1
interference.

This study differs from Akonobi (1976) in the sense that the population is not the
same educationally, Her population was sccondary school students, while those of the
present rescarch are at the tertiary level. It may be assumed then that the errors made
by the students might differ. Another area of difference is that the respondents in this
study did not have the same MT. Thirdly, this study unlike the previous one was
comparative, the former used only form five students while this study comprises of
diploma I and II students. Akonobi (1976) did not look at the discourse crrors of the

students and used traditional grammar as a descriptive model, while the present study

used pedagogical grammar and Halliday and Hasan (1976) to analyse the discourse errors
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composition. The present study went a step further by ascertaining the possible sources
of errors that the students made. The sample population of the two sets of students
differ in the sense that Ofuokwu (1984) used pre-degree and degree students of a
university, while this study is focussed on diploma I and I students in a polytechnic.,

In 1988, Abhmed studied the errors of Usman Danfodiyo University students and
discovered that, despite the one year spent going through Qualifying English (QFE), the
students’ written performance showed a lack of proficiency in English. The number of
grammatical crrors identified questioned the effectiveness of QE as a remedial course.
The findings showed that structural errors had the highest frequency. The rescarcher
attributed the occurrence of the errors to the syllabus, the teacher, and the neglect of
discourse.

A limitation of this study lay in the fact that the writer was unable to compare the
performance at the beginning of the course and at the end to perceive significant
difference. She could not, therefore be sure that the errors made before were different
from, lower or higher than the ones made at the end. The researcher also mentioned the
phonology component of the course, but in the findings there was no reference to it. No
effort was made to investigate or identify the phonological errors of the students, This
renders the validity of the findings suspect.

A research was carried out by Olaofe (1986) on the effect of proficiency levels on
error production in English verb structures. The aim of the study was to deseribe error
production in English verb structures across three proficiency levels, Level one
comprised form I students, Ievel two, form IV and level 111, Advanced Teachers College
students and students of School of Basic Studies (Yoruba speakers). The rescarcher
sought to compare the errors produced in one proficiency level with those produced in
other levels, using T test and ANOVA. The findings showed that in most cases, the
proficiency levels of the students did not significantly affect the frequency of errors
produced, but a slight difference was indicated between the error frequencies of levels

one and three. The researcher recommended intensive teaching of English verb forms
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at all levels, These finding was similar to Ofuckwu’s (1984) who found no significant
difference between the errors of pre-degree and final year students in a university, The
rescarch findings have a direct bearing on this study. Both studies were comparative,

) although at different levels. Similar theoretical models were used but in the present study

- the students did not have the same MT. Olaofe (1986) usced only Yoruba speakers, This

research study focussed on the same students from ND 1 through ND 11 of the School of

Applied Sciences irrespective of their MTs,

' SUMMARY AND CONCLUSION |
The review covered the icorcticnl basis of EA and identificd arcas of strengths
- and weaknesses of the previous 5tudics on the writing errors of students across all levels
~ of cducation to determine which aspects are of relevance to the study. From the review -
the following have been established. |
1. In spite of its 'sliortcomings. EA is indced a necessary aid to L2 learning. The .
analysis of crrors is important fo teachers, learners and syllabus designers.
2. The sources of errors are varied | |
3. EA can reveal the students’ stage of language development, | o
4. Although ﬁhy of the descriptive grammatical models can Bc used in EA,
predominantly pedagogic grammar is used. This is due to the fact that it is
synthetic or an amalgamation of almost all other descriptive modecls. o
5. The EA analytical models used in the studies are alsv eclectic; they a’fc a
- combination or sclection from known analytic models.
" 6. Near Standard British English has been used as a standard for the EA in most of
the studics reviewed. | ..
7. There is a preoccupation with form over function, that is to say, most of the
previous rescarch studics in the area of EA did not venture into the area of

discourse.
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CHAPTER THREE
METHODOLOGY

3.0  INTRODUCTION

This chapter described the research methods and instruments used for data
collection and analysis. Data are collected in order to draw valuable pedagogical
implications from the findings that will aid in positively improving the quality of the
wrilten essays, reports and projects of the students. The chapter looked at descriptive
and analytical models, categories of errors, population, sampling and analytical
procedures. The pilot test, research instruments and administration of the instruments

were also discussed.

3.1.1 DESCRIPTIVE MODELS
The two models used here were Quirk and Greenbaum’s (1976) pedagogical
'

grammar as outlined in the book . This is because the

pedagogic grammar:
a, lends itself to easy classroom use; it can be applied successfully by
the classroom teacher
b. is synthetic because it incorporates many models; and
¢. provides definitions, exercise and rules that help a learner to acquire
the knowledge and fluency in a language.
The descriptive model of Halliday and Hasan (1976) was used to analyse the
discourse errors of the students beecause it:
a. provides for an analysis that goes beyond the sentence;

b. analyses written texts (text linguistics); and
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- € has a linguistic approach for the analysis of cohesion which is casily

applicable,

312 ANALYTICAL MODEL .
A synthcetic model developed from other models (Corder, 1974; Etherton, 1977;
" Omojuwa , 1979) was uscd in the study. This is bc(.:ausc.: o IR |
a, it was 1 model that dqcs not seek for a reinterpretation of the
- | lear.n.t.:r.s;’. ut'.fcr:-m.ccs #s sﬁggégtcd by some analysts; and
o b. it was an appropriate model to use in an ESL classroom where the
" students had different MTs. R
The st#ndard norm used in the study was Near Standard British English model '.
I- ilscd in textbooks and official brtmdcast.(NSBE) bccsl..usc: |
- a. it makes room for culture bound words such as pepper-soup, draw-
.-s'(.n.l.p,:m'(it.o'r' pzirlc, which have no cquivalent in English;
b. it docs not flout the international rules of mutual intelligibility; and
B :ll't. flic morphological and syntactic levels, nénr standard British |
English does not differ from Standard British English.
- o K4 Sr?m IRRARIM LIBRA RY
3.2 CATEGORIES OF ERRORS S o L
From the descriptive models used Quirk and Greenbaum (1976) and Halliday and
* Hasan (1976) four broad categorics of errors were arrived at:
A. Structural Ervors: These included:
a. Regular lexical verb crrors: Regular lexical verbs havc l'ivc forms.l
| Sometimes errors occur when students use the wi‘ong form. For

cxample:



i. Modernisation has been taken place .....(Modernization has
being taking place....)
ii. The work the technician is undertaken is very scientifie (is
undertaking)
b. Irregular lexical verb errors: Students made errors when trying to
use the different forms of these verbs. For example.
i. ... help in reducing the fear, in the minds of our students, of
computers, Because anybody who has never see computer before
« (has never seen)
ii. ..the need to start earlier has came b'ecausc as the student in
the secondary school gets the idea of computer ...(has come)
¢. Errorsin the use of the verb phrase Errors oceurred when
students used the wrong form or when rules of concord are ignored.
For example:
i. The computer are noet been properly maintained,(is_not being)
ii. Computer Science course should be well taught in the secondary
schools so as to equipped the students ...(to cquip)
d. Errorsin the use of the auxiliaries: Ervors occured when students
usced the wrong form of the auxiliary or when it was omitted
completely. For example:
i. Computer Science course — supposed...(is)
ii. So if this course are introduced to them at there early stage it
will do good for them ...(is, the, be).
¢. Concord Errors: There are many types of concord errors, but some
of the ones found in the study were:
1. Noun - pronoun concord
i.  The student will have a knowledge of computer for their

use. (his/her)



1. Subject - verb concord
i. Computer help... (helps)
f. Tense errors: Quirk and Greenbaum (1976: 40) recognise three
tenses; past, present and future. Past tense errors were the most
commonly observed. For example,
i ... it will help in the country to be advance ...(to be advanced)
ii. If these course are introduce to them ... (are introduced)
2. Errors in the use of nouns, pronouns and the noun phrase
a. Determiner/article errors: For example,
L ... @S An.computer can ... ( as a computer)
b. Wrong pluralisation: For example:

i. One can find a lot of datas for the computer.(data)

a. Errors in comparis ‘un_uflndis:nnm' '
i. In secondary schools, the level of understanding is not as yider as
that of higher level.(wide)
il. ... the computer science course which I know are more harder than

the normal secondary subjects.(harder)

b. Errors in the use of adverbs:
I. Adjunct errors: Adjuncts are adverbials which may be integrated
into the structure of the clause (Quirk and Greenbaum, 1976:
208). The students made errors when they placed the
adjunct wrongly. For example:
i. they are our own tomorrow’s leaders. (leaders of fomorroyw)
1. Disjunct errors: Disjuncts are adverbs that convey a speaker’s

comment in the form or style of what he is saying (Quirk and

44



Greenbaum, 1976: 205) Errors were made in wrong placement
of disjuncts,
i. Once computer seience courses ... are introduced actually, the
students will understand the course. (actually introduced)
1. Conjunct errors: Conjunets normally have a primarily
connective funetfion in a senfence. Sometimes an error was
made when the students extended the meaning of a word
normally used as a conjunct. For example.
i, Conclusively, I am writing through your media .. (in
conclusion).
4. Errors in the use of the preposition These were errors of omission,
inclusion or wrong forms of prepositions. For example,

i. .. the students will have a knowledge about the computer.(of)

B. Lexical errors: These occur in the choice of lexical items used: They include:
a.  Errorsc

for example:
i. Due to the rapid need of computer specialists in this country
..(inereasing need for)
ii. Computers are used to minimise unaccuracy.(inaccuracy)
b Lexical Cohesion Exrors: these included errors of colloeation, registers
and synonyms cte, For example:
i. .. or power failure oceurs during the processing progess (during
processing).
i. Further more fraud in the banking sector... (furthermore),
C. Discourse Errors: These are errors which hamper the overall coherence or

intelligibility of a text included here were:
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a.  Substitution errors - these occurred when students used two words that
virtually served the same purpose or when they substituted one item with
another that did not Kive the same function. For example:

i. The laboratories need a lot of fechnicians which can carry out test
on people. (technicians who),
b. Reference errors - Errors occurred when students used words (pronouns,
determiners and so on) that had no referents. For example.
i. ... as we all know that t.:nmputcr studies is good ... and it save time,
When this computer is studied in secondary schools ...
c. Ellipses errors - these occurred when students failed to omit some irreievant
material or unnecessary repetition of some words that could be omitted.
For example:
i. .. It works at faster rate than what human being can do at a limited
period, it caleulates accurately and it can caleulate a larger number
of figure ... it preserves information.
d.  Errorsin the use of connectives:  Errors occurred when students used
the wrong connectives in joining ideas, or sentences. For example:
i ... [ feel at a tender age the level of understanding or memorising
what the teacher teaches is better than when one approaches
old age. Despite that in secondary schools the level of
understanding is very high. ( as a result).
D. Mechanical errors - these included spelling and punctuation errors.
1. Spelling errors - for example,
Seince (Science)
Mechine (machine)
Technics (techniques)

Costedian {(custodian)

II. Punctuation ¢rrors - For example,
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’ . N .. . II. . I- .
... While he or she is still at a tender age, the better Because
I feel (because)
ii  Omission of comma

But however - the world is now ... (however,)
Introduction of computer scicnce in secondary schools,

33 POPULATION .

There were two groups of subjects from which clicitation was obtained in this
study: !
1. The first set comprised the fiftcen English lecturers in the departmient of

Languages, Kaduna State Polytechnic. -

2. Thesecond set of respondents were diploma students, chmul of Applicd Sciences,

-.k
\ i

Kaduna State Polytechnic. N

4
- Table 3.1 sllows the lll.ll'lll]l..l‘ of subjccta and lhur d(.p.lrtmt,nts. _ _ ”’?W ifg
Table 3 l.&ubmsLuudJMmﬂnmﬂﬁ

courses - - ' o - number of students

Science Luboratory Techuology _ _ 51

Computer Scicnce _ o e

Mathematics and Slntislics. : o 3

Total 103

34 SAMPLING PROCEDURE
No sampling was required for the first sct..o.f respondents. To cnsure a
comprehensive representation, all the fifteen lecturers of ECS were uscd.
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Purposive sampling can be used.to seleet a sample size from a population. It
involves selecting subjects on the basis of specific characteristics (Wimmer and Dominic,
1978: 46). This method was used in choosing the sample size. Where no fixed rule was
used, the circumsiances of the study situation determined the number. So, for the second
set of respondents 50% of the population was used. A high sample rate was chosen
because of the restricted population. The entire population could not be used because
data had fo be taken at three stages. The study aimed at being in-depth, using too many
scripts will be detrimental to the efficiency of the analysis. The sample is representative
because all the students have the same entry qualification and the study also used
students of high, moderate and low English language performance levels, which was
based on their performance in the ESL examination.

Table 3.2 shows the number of sampled students.

Table 3.2 Number of Sampled Students

courses population of students  number sampled
Science Laboratory 51 26
Technology

Computer Scienee 21 11
Mathematies and 3 16
Statistics

Total 103 53

Table 3.3 below shows the number of sampled students according to their levels of

performance in English.
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Table 3.3 Number of Sampled Students and their Language Performance Levels

course high medium low total
Science Laboratory Technology . 9 9 8 26
Computer Science 3 4 4 11
Mathematies and Statistics 5 5 6 16
Total 17 18 18 53

3

Lh

RESEARCH INSTRUMENTS
Two instruments were used in this study. The first was the cumulative writing
sample of the students collected in three stages:
i Before the ECS writing course
ii. At the end of year one
iii. Essays written by the same students at the end of year two,
Each respondent wrote an essay, a letter and a report. The topics given were:
i. before the ECS writing course:
¢ aA45
i Bitsave T abas , Tochnology (SLT
A youth club has invited you to give a talk on the importance of the SL'T course
you are offering. Write your specch.
A youth club has invited you to give a talk on the importance of the MAS course
you are offering. Write your speech.
A youth club has invited you to give a talk on the importance of the computer
science course you are offering. Write your speech.
ii. at the end of year one:
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a. Science Laboratory Technglogy
Write a letter to the editor of a national newspaper on thg nced to introduce
SLT courses in seéondary schools in youf éountry. o
Write z;lc.ttcrl.t(.) t.h:e..c(.litor.oli.‘ a ﬁatihnal .ncwsl.mh.cr. o.n ﬂ.lc. nécd fo introduce . ..
MAS course in secondary schools in your country. | .
.. Write a lctfcl} to the cdi-tor of a national newspaper on the need to intruduct;l o
computer seience courses in s.ccondary schools in }’Ull_l; coun{ry.

L

fil. At the end of year two |
| You have been iﬁ;tf.ufctc(i iJ.y..thc Jl.'lcc.to;r fo.prcpa.:r.c;! répolrt ﬁn Ia nﬁwlyl iﬁvcnfcd
portable appliance for converting salt water to drinking water, its potential use
nnd. commercial Ipossibilitics. Write the report.
b. Mathematics and Statigtics

You have been asked by the rector to investigate the uscs lzm.d importance of the
MAS course offered by the polytechnic :’md. make r.cco..mmcn.dat'ioh.s on how thc
tcaching of the course can _l:_le improved. Write the repm‘t. :

A new c_umppter maghine has beenlintroduccd into the market, as a student of
tﬁc déﬁart:ﬁcn; of Cb;nputcr Scicuce, Kaduna State Polytechnic, write a report
to the rector on how the computer works and the relative merits and demerits
of the mgchinc. Advice him on the uscfulness of buying the machinc for the

school.
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The topics were chqs.cn because: '
i tht?y Wc;c .;'c.:l.cva.nt.to tﬁc s‘.,t.udtlmt.s’. :;l'chs bflsbccialii;ltit)ll;
ii. the level of difficulty was controlled; |
jii. the variation in the types ol-‘ cSSAys wou.l(.l clieit diffc;'cnt él;;‘ors; and
iv. the topics were current. o
The second instrument used was a qﬁestimmaire for the students of the tlirce
departments used in the study and for the ECS tcaéllcrs. The qucstionnairc# .v;crc.
constructed basced upon the sources of errors obtained {rom the students’ essays during
the pilot..t-es;t ..a.aln(l ff:ém the litcratll.lr.c. on the ficld. Tlu:y. ;vcr(; glvcn twcnty érll'on;:Ol:ls _'
scntences and their correct versions and ning sources of errors, The rcspundcn_ts were
" asked to tick those that tlllcy thought w&c primary sourccs of the errors of the students
 identificd. A column was provided for other sources which the respondents thought were
responsible for errors and were not listed. They were also asked to say what could be
~ done to eliminate or minimisec these errors. The sources of errors oblained from the pilot
study were:
: i.‘l po'o.:r tcachmgat ti;c b.l'.cslcnt...léift:l;
i lack of extensive reading;
iii. error from the mother tongue; B
iv. crror from the complexity of English itself, such as inconsistency or irrcgularity
in the rules; -
v. difficulty in writing cssays on the tupics;
vn lack of materials; | _ TR 3 o M ']B_. 4}‘7”! L’ﬁ’r?a!,ﬁ
| v. lack of practice; | | .

viii. inadequate exposure to the language in and out of the classroom; and
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ix.

3.6

poor teaching at primary and secondary schools.

The face validity of the instrumcnts.was tested by giving a pilot to see if they were:
a. properly structured; and

b. unambiguous, and conld not he misinterpreted.

The content validity was also tested to see if the instruments

a. were relevant to the students arcas of specialization;

b. would bring out crror types and sources; and

¢. encompass the different components of the writing course,

ADMINISTRATION OF THE INSTRUMENTS

The two instruments used in the study were administered as follows:

CUMULATIVE WRITING SAMPLES

1. The topics were dcsignéd and given to the students during class.

2. The students were given time to correct all slips and mistakes.

3. The essays were collected.

4. The errors were identified by the researcher and three inter-raters to ensure

that the errors were properly identified and classified.

5. Errors found in the students’ essays were classified using Quirk and
Greenbaum’s (1976) pedagogic grammar. The model developed by Halliday

and Hasan (1976) was used for the discourse errors.

6. The errors of the students were analysed using a synthetic model developed by

the researcher.

3.6.2 QUESTIONNAIRE



" 1. The sources of errors were listcd; ._ e
2. The respondehés wcrc gwcn twcnty crroncouascntcnces-md ;hcir c.drr.'cct
versions, o I
| 3 Tilc .qﬁcs.ti;).n.llaircs wcré circuinted to the studc.nts and tc#chcrs a..nd they were
asked to tick as many sources of errors as possible. o
4. The questionnaires were collc_ctcd and analyscd using the appropriate

statistical procedure.

37  ANALYTICAL PROCEDURES ’

In order to test the hypothescs of this study, two djffé:'_cnt statistical tests were
used. Statistical T-test was used to test hypotheses ﬁvﬁ, z'mzd threc .at 005 level of
confidence. This testis valuablein deciding how far twvo means differ. Two-way ANOVA
which analyses the variance of hvolgfbﬁps was used 1o determine the significant.'
difference between the frequency of written errors produced by the St“d‘_’“_ts alt the_

~ beginning, middle and end of the ECS writing coursc.

3.8 PILOT TEST

A pilot test was given in order to

(Y

. validate the instruments and crror classilications that cmerged;
2. find errors which arc typical of the group {(crror types);
3. get possible sources of errors made by students; and B
4. sce if the topics given would produce the types of errurs expected.
Ten students from the departmént of computer science whose essays were not used
iﬁ the error analysis were givcn‘ the topic ‘The Need to Introduce Computer Scicnce

* Courses in Secondary Schools in Nigeria® to write on, The essays were corrected and
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returned to the students with the errors identified. The students were then asked to give
d“
reasons why they thought the errors were made. The errors found in the student’s

compositions were classified according (o error types in an exercise book by the
researcher and three inter-raters to ensure the reliability of the topics in producing the
types and classifications of errors expected. The result of the inter-raters reliability tesi
showed a strong positive correlation between the researcher’s scores and those of the

inter-raters. The values of r for the three inter-raters were 0.9995, 0.99947 and 0.99971

respectively.
The error types found in the pilot test, although typical of the group, may not have
been exhaustive . More error types emerged as a result of the error analysis .
From the pilot test :
1. errors which were typical of the group emerged;
2. error classifications were validated;
3. the topics produced error types expected; and
4. it has been established that the involvement of students in identification of
sources of errors is possible. The technical terms in the teachers’
questionnaire were simplified a.nd the students were able to identify sources

of errors from the list provided,



S | CHAPTER FOUR
ANALYSIS IOIF i)ATA AND lNTERl’RETATlOﬁ OF FINDIN.GS |
40  INTRODUCTION: L AT AN
This chaptcr analyscd the data gathered for the .study and mtcrpl cted the findmg,s
ébt.uncd The frcquency dlstrlbutlon of cach typc of error was gwcn at thc thrcc stages I.
and tlw.crrors were in?erpretcd on tl.lc basis of frequency, persistence and gravity. The
frcqucﬁcy of ncﬁﬁrrence (;f .suurcu.:s of crrnrs as pcn‘:eivcd.by the students and their

teachers was also discussed.

4.1 STRUCTURAL ERRORS:
Table 4.1(a) is a summary of the total number of structural errors made by the

sample population from the beginning to ‘thc end of the ECS “'rrit'ing coursc;



TABLE 4.1 (a): Total number of Structural Errors Committed by Diploma Students

Type of Structural Error frequency Percentage

verb and verb phrases

Concord 647 29.13
Tenses 377 16.97
Auxiliaries 212 9.55
Verb Phrascs 84 3.78
Lexical Verb 6 l‘ 275

Nouns and noun phrases

Determiners 227 10,22
Pronouns 98 4.41
Nouns 57 .57
Prepositions 381 17.15
Adjectives 52 2.34
Adverbs 14 0.63
Adjuncts 10 0.45
Conjuncts 0l .05
Disjuncts - -
Total 2221 100.00

Table 4.1(a) above shows that concord was the category with the highest frequency of
occurrence(29.13%) followed by preposition errors (17.15%). The least frequent in the
category was conjunct errors (0.05%) followed by disjunct errors which did not occur
at all.
HYPOTHESIS 1(a)

There is no significant difference in the frequency of structural errors committed

~ by diploma students at the beginning, middle and end of the ECS writing course,
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Table 4.l(b) specifies the distribution of Siructural crrors made by diploma

students at the beginning (stage 1), middle(stage Il), .md cﬁd (stagc I1]) of the ECS

writing course.

Table 4.1(b) istributi ' ¢ ; iploma §
Type of Structural Error Stage | : Stage n Stage [N
Frequency % Frequency e Frequency %

Yerbs and verb phrases

" Concord - ' m o 3899 200 2736 181 41
Temes © C . AT 1803 122 1669 144 198
Auxitiries 64 S sss @ B4 % U148
Verb Phrascs ; “ N 3.79 .: : 21 K 259 29 . 3“ -I
Lexieal Verbs . a2 16 3 43 . 11 227

Nouns and Phrases | o | _ . FEE . o | |
Determiners . 69 | _ 9.34 L 72 .. _9.!5_ . Bo6 1145
 Pronouns . a o N 5;59_ B 2" i.‘?‘l-. 36 ._4-80_:...'. g
Newns RTINS 77 IR B Y A T S
Prepositions " o ey 139z 48 2024 130 .31
Adjectives . . LW s 27 39 1 47
Adverbs | EEEE '. n. . 04 | 0.55 0 '0...40 '
Cadwes L W a0 om0
Conjuncts ) ' I)l - _li-.llln_' | " . '.-._ -  ' -
Disjuncts | - I- - - - - -

Total : : 734 1g0.q0 73l 100,00 751 100.00

From :thc table, tilc most f rcquclnt of the structural crr(-)rs-s at allstages was concord
(35.99%, 27.36%, 24.16%) and the least frl.:'quc;lt.at sltagé one “I/a.s.(ltt.mj:unc.t crrors
(0.14%). At stage hvo; the least frequent error - _adjunct occy rred 02 times (0.27%) while
at stage 111 the least frcq‘ucht. wcr.c n.l.lvcr.bs;. (6.4ﬁ°/.;)l. From tablc- 4.1 {b) above, it can be

seen that seme of the error types likes concord (35.99%, 27.36%, 24.1%) and adverbs
(6.65%, 0.55%, 0.-40".;.) (iccrcasétl':lccording to proficiency level. Some of the error types



like pronouns (5.69%, 2.74%, 4.8%), finite and non finite phrases (3.76%, 3.69%, 3.86 %)
decreased at stage Il and increased at stage II1. Regular and irregular lexical verbs
(1.63%, 4.38%, 2.27%), prepositions (13.92%, 20.24%, 17.3%) and adjective crrors
(1.9%, 3.69%, 1.47%) increased at stage I and decrcased at stage I11. Errors in the use
of conjuncts occurred only once at stage I and did not occur at stages Il and 111, Tense
errors were the only category of errors that showed an increase in frequency from stage
1 to 111 (15.03%, 16.69%, 19.18%). Most of the error types can be seen to have persisted
with the students from the beginning to the end of the ECS writing course. Only one type
(conjunct) was dropped at stages 11 and 1L The hypothesis that the structural errors did
not significantly decrease across the three proficiency levels is confirmed by the ANOVA
test statistics shown in table 4.1 (¢).

Table 4.1 (¢) ANOVA Table showing variations in Structural Errors made by
Diploma students at stage I, 11, 11

source s df : ms f-ratio decision
Between 14.676 2 7.238 0.002  not significant
Within 165637.929 39 4247126

Total 165652.405 41

'

At 0.05 Ievel of significance, the ANOVA performed showed no significant
difference in error frequency across the three stages. The calculated F value of 0.002 is
less than the critical valuc of 3.15 (degree of freedom = 2/84). The null hypothesis is
therefore retained. This means that there is no significant difference in the frequency of
structural errors in the written English of diploma students at the beginning, middle ,and
end of the ECS writing programme. The sample of errors as briefly analysed below

demonstrates the persistence of error types with more or less the same gravity across the
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. three instructional levels.

. All the deviant forms listed under cxamples of are presumed asterisked (* #).

LEXICAL VERBS
1. The importance of this ;’cryl course Itlm.t i am‘ noﬁ nnﬂ_gﬂakgn cannot be :
overlooked. (Stage I, regular lexical verb). - - R
2. Furthermore, theintroduction of computers in éur industrics has go in a long way
in reducing the work of a labourer. (Stage I1, irrcgularl lexical verbs). | | .
3. Ithas showed that the cfﬁcicncy of the machince has incrcascd by 100%. (Stagc. o
| 111, irregular lexical verb). | - S L
- The students at all ﬂlrl‘.(lt stz;lggés I.1ad not di.*:splaycdlany pl;oplcr knowledge
of the usc of both regular and irregular verh forms. This error type persisted with
the student but was more frequent in stage 11 than in the other stages (1.63%,
4.38%, 2.27%). IR e
| BRI Lisrany
© VERB PHRASES o e
4, The stu;lcnts .hmglg; ngzt.gauijs,l- “-! Igumx. 1 thlc im..pbrt;mcc uf l.llilt]ls a.l'ld:s.tatist.it;s N
( Stage I, finite verb Phrasc). - - e o i
5. The students will be taught how to M&mﬂ_somﬁ brﬁgramlﬁing langu;lg;:.a; am:l.
how to uscd computers and how to processed data (Stage LI, non-finite verb
phrasc). |
6. Forscveral years, investigations ywere been make on bow to convert salt water into
drinking water (Stage 11, finite verb phrase) -
This error type persisted with the sludcnts across thc stages (with an -
inérc:tst; in ﬁ;cqucncy.at Qtage 111, 3.79%, 3.69%,. 3.86%;) as their essays wgrc.
replete with sentences like those given above. . _. ‘.
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AUXILIARIES

7. The human body has a lot of parts and should any of them seizes to function there
should be paralysis or death. (Stage 1, modal auxiliary).

8. Nowadays computers are been used to process admissions in schools. (Stage I1).

9. ... While the heat is been applied to the salt water, . . . (Stage 111).

This error type showed an increase in frequency at stage three (8.66%,
8.49%, 11.45%). At all levels, the students displayed an inability to choose the
right type of auxiliary in relation to the subjeet. They omitted or used the wrong
forms of both the modal auxiliaries and other forms of auxiliaries (do, have , be).
CONCORD

10. The student will know how to operate the computer, they will also know how to

11,

12.

interpret data. (Stage I, Noun-Pronoun concord),

They all needs maths in their subject arcas, (Subject-verb concord, Stage II)
Actually, i has been hear about the courses that is Science Laboratory Technology.
(Stage 111, Noun-Complement Concord),

This category of errors showed a systematic decrease in frequency across
the three stages (35.99%, 27.36%, 24.1% ). The lrc.nd might be due to the
students’ increased awareness of the rules of concord. Despite this positive trend,
the errors have persisted with the students across the proficiency levels, In terms
of quality, the errors at the end were not different from those at the beginning,.
Subject - verb concord error occurred more frequently (45.90%) thapgoun-
determiner (39.72%), noun - prenoun (7.73%) or noun-complement concord

(6.65%).
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TENSES

13.

14.

Deseriptive statistics dealing with method of collecting and analysing data (Stage
I).
I hope by the time I finished my speech, you will agree with me that maths should

be introduced at schools(Stage 11)

. Even the water works company ¢an used the method for the production of

drinking water. (Stage 111).

These examples show that the students used the tenses indiscriminately
across the three stages., There was a steady increase in frequency from stage [ to
HI (15.03%, 16.69%, 19.18%). This negative trend might be because the students
were unable to - or were still in the processes of grasping the workings of the
English verb. Most of the errors were those involving the use of the past tense

(78.77%) than the present (19.10%) or future tense (2.12%).

DETERMINERS

16.

17.

18.

Computer Science is * wide field of study which should be introduced to the
students right from the secondary school, (Stage [)
Science Laboratory Technology enlighten them jn various subjects like the
Chemistry, Physics and Biology. (Stage I1)
I wish to conclude that maths is * indispensable tool in Science and Technology.
(Stage I11).

This error type persisted with the students with increasing frequency
across the three instructional levels (9.34%, 9.85%, 11.45%). The errors were

those of wrongful inclusion or out right omission of the determiner.

PRONOUNS
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19. 1 want to tell you that you need maths even if it are studying French, (Stage I)

20,

21.

From the previous Scientists which discovered that water comprises of H20 which
can make water to be salty. (Stage 11).
My recommendations are based on the findings, that is the information I got it
from the students and lecturers, (Stage 111).

This error type persisted with the students across the three stages and the
errors were cither those of wrongful omission inclusion or using the wrong
pronoun. Although there was a decrease in frequency at stage 11 (5.69%, 2.74%,

4.8%), the quality of errors was not different at the three stages.

NOUNS

22. Just as a reservoir without - is useless so is a school without Science Laboratory

technology. (Stage I)

23. Computer can be used to collect and analyse datas. (Stage I1)

24, This disease is caused by _bacterias that are present in water, (Stage 1I).

Atall three Ievels, the noun or noun phrase was omitted by the students,
they also showed an inability to differentiate between countable and uncountable
nouns. The error type occurred less frequently at stage 11 than at 1 (2.44%,

2.05%, 3.20%).

ADJECTIVES

25. The course I am offering has greatest advantage than the other course. (Stage I)

26. It is among the simplest science courses “than biology. (Stage 1)

27. Many students sce maths as the most toughest subject. (Stage II)

At all stages, students made errors when trying to use both the
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comparative or superfative form. Sometimes, the adjective was cither omitted or -~ -
wrongly included. Maore crrors were committed at stage Il than stages 11 and |

(19%, 3.69%, 1.47%). <

ADVERBS
28. Maths nmkcs students to lmfé yery much confidence in thcmm.lves (b.t.l;,c l)
29. Kitchen utemnls such” gas coker, pots and pans. (Stagc ll)
30. Theccom putcr pcrforms many functlom such”word proccssmg and data analysis B ‘
o {st.lgc lll) | |
| This crror type persisted with the students across the three instructional
lc?cls, butwitﬁ reduced frequency (0.95%,0.55%, 0.40%). Theerrors were those

of wrongful inclusion or omission of the adverbs, -

ADJUNCTS . -
31. Itis also npplled mmm:]x in tht l.lburatory (StageI) -
32. EﬁpggmlbL maths is the study of fi f‘guns (Stage II)
33. This days, mostschools are now running the course in the world, simply graduand
| arc needed in various organisﬁtion. (Stage 111)
" Errors in the use of adj &ncts were observed at all stages, but were less
['rcqucnt at st.l[,c I (0 54%., 0. 27%, 0. 53%] o
B | n.swm !BR«!H!M .LJBRARY.:
DISIUNCTS R o | ‘
This crfbl; typc ﬁﬁs udi obsérvc;tl: a't.nhsr of thc three I&agés. This could bé hecau;é

the students avoided using disjuncts cither because they were not aware of them or did |
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not know how to use them.

CONJUNCTS |

7 Cgﬁm.l:wan.t fo ﬁnaliy l.etyﬁtlxlﬁh.drerst.a'nd. why math# should be introduced

. in our secondary schools (Stage I} | R o R
" This error type did not persist with the sfudcnts across thg ;hrcg stages.

It was obscrved only in stage I (0.14%).

PREPOSITIONS
35. I observed that 75% * the students do not like maths. (Stage I)
36. 1t is machines Jike these tlﬁ_nt caﬁ t#rn the world of upside down. (St-‘;gc 1)
37, Itwas obscrved that gn the course of conversion the water evaporates and lcavcsl
 the sa&t._ (.Stag;(:: 11).
Errorsin this category wcﬁ: cither of wrong choice, omiSSibn Im.'“wrongfﬁl
in.u:lusicm of prepositions, This error type persisted _wit\h the students across the
three Ievels and was more frcqucht inl.stagc I than.in .s.tagcs.l and I11 (13.92%,
20.24%, 17.31%). . |
42  LEXICAL ERRORS ..
Ta_blc 4.2 (a) is a summary of the total number of lexical errors made by thél

dipioma students at the beginning, middle and cnd of the ECS writing course, -~
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TABLE 4.2 (A) The Lexical Ervors of Diploma Students at Stage L ILAwd III © 70

type of lexical crror frequency %
[nappropriate choice of lexical items 504 _ o465 -
Lexical cohesion - - - R 483 ,1“ - 4423
Wrong spliting of compound wordg (05 | B 962
Total T ) 1092 100.50

..Frum ﬁw tnbiﬁ, .ill.l;l‘lprlﬂ'.;l.[.ll‘i{ltc choice of legical itemis had the highest frequency _uf |
occurrence (46. 15%) folllowlcd by .lcxical cohesion crrors (44.23%). The category with thé -
. least frequency of occ!urr‘cn.lc.c IS crrom causul by ';rong splitting of compound words.
Hypothesis 1 (b) B - s

. Thcrc is no sig_n.i.i.'icanlt 'dil‘-l'.crénc.c.in tﬁc fr.cq..uc..ncy of lexical errors committed by
ﬂii}lbma stﬁdents at the beginning, middle and end of the ECS writ'mg course.

Ta_blc 4.2 (b) is a summary of the lexical errdrs m'ldcby the .dﬁlilloﬁa.:.studcnls

sorossthethreelevds. k4 mn g Lipe

TARBLE 4.2 (3) Distribution of Lexical Ervors Coiumittcd by Diplum;l Students Across
' ~ 7+ the Three Stages - _

type of lexical . - stagel - stagell stage 111
error .. - l'rif'qncmy % Mreguency %, frequency LA
Wrongchoicsof 170 4843 . 169 3.l 165 36.75
fexical itemis -~ - L

Lexical cohesion . *. ;. 47 .88 ° 176 44,90 160 35.63
Wrong splittingof 3 969 47 11.99 24 27.61
conpaund words

TOTAL 351 100.00 392 100,00 349 100.00

From the table, the most frequent of the lexical ervors at stages 1 and Il was the



inappropriate choice of lexical items. The least frequent at all stages were errors caused
by wrong splitting of compound words. Inappropriate choice of lexical items was found
to have decreased according to proficiency level (48.43%, 43.11%, 36.75%), while lexical
cohesion errors increased at stage Il and decreased at stage 111 (41.88%, 44.90%,
36.63%). Errors caused by splitting of compound words increased according to
proficiency level (9.69%, 11.99%, 27.61%). All error types persisted with the students
across the three instructional stages, This is further confirmed by the ANOVA test
statistics shown in table 4.2 (¢).

| TABLE 4.2 (C) Anova Table Showing Variations in Lexical Errors Made by Diploma
Students at Stage 1, II and 111

source 58 df ms f-ratio decision
Between 392.667 2 196.333 0,035 not significant
Within 33923.33 6 5653.889

Total 34316.000 8

The ANOVA performed showed no significant difference, at 0.05 level of
confidence, in the lexical errors committed by the students at the beginning, middle and
end of the ECS writing course. The calculated fvalue (0.035) is less than the critical value
(5.1432). Since the null hypothesis is retained, it means that there is no significant
difference in the frequency of lexical errors across the three instructional stages.

The samples of lexical errors cited below were used (o buttress the fact that the
errors related to lexical forms were not anything better across the three instructional
stages.

INAPPROPRIATE CHOICE OF LEXICAL ITEMS
38. Students have to know the harzardness they are likely to face in the society. (Stage
¥

1)

39. I would like to point out that nothing is in possible in science. (Stage I1).
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40. Salt water can also shortage the life span of living organisms. (Stage I11I),
This category of error persisted with the students across the three
proficiency levels less errors were made at the beginning than at the middle and

end (51.83%, 53.49%, §9.63%).

LEXICAL COHESION

41. Although salt water is rich in minerals and contains a wealthy deposit of ealcium
it is not good for drinking. (Stage I)

42. But if these same course is been introduced into the secondary schools in this
country, when there is any emergency, the junior level of learning students will be
able to handle such problems with maturity in action, (Stage 1I)

43. Some students who didn’t make their papers fing in their first sitting, instead of
them staying at home doing nothing... (Stage IIT)

This error type occurred more frequently at the middle (end of year I)
than either at the beginning (of year I) or end (of year two) of the ECS course
(41.88%, 44.90%, 35.63%). Students made errors in the use of synonyms,

superordinates, collocation and registers,

WRONG SPLITTING OF COMPOUND WORDS
44. Ladies and gentle men, I wish to welcome you to this oceassion. (Stage I)
45. I stand here to day to speak on the subject ... (stage 11)
46. Further more I wish to state that... (Stage HI)
This error type has persisted with the students in number and quality

from the beginning to the end of the ECS writing course.
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. 43 ' DISCOURSE ERRORS -
i TABLE 4.3 (a) isa summar}' of the total number of dlscOurse errors madc by thc

~ diploma students at the beginning, middle and end of the ECS writing programmec.

TABLE 4.3 Discourse Errors of Diploma Students Across the Three Stages

type of discourse crror frequency Yo
Substitution R _ e . 4
Connectiveﬁ : S 127 : C ]7;05
Reference A SRR g 11.95
Total 745 160.00

From the table, substltutmn errors occurred more frcqucntly (46 17%), whllc
reference errors were the least (11, 95%) | | |
B T T fb’mmwum i m

HYPOTHESIS 1(C) e e e e
There is significant differcnce in the frequency of dlscuursc CITOrS commlttcd by
diploma students at the beginning, middle and end of the ECS wntmg course. |
I Table 4.3 (b) is summary of the discoursc errors committed by diploma studcnts

" at the beginning, middle and end of ECS writing programme, .

Tablc 4.3 (b) Distribution of Discourse Errors Made by Diploma Students Across the

Three Stages

type of discourse error stage | stage I stage I

frequency %  frequency ] Mrequency %
Substitution . 115 4389 109 4638 120 4839
Elipses . " 64 2445 60 2553 sl 2460
Comnectives =1 - S1 . 1947 39 1660 3T 14
Reference 0 3 12 27 1149 300 1200 _
Total 262 10000 235 10000 248 10000 .




As scen from the table, the sﬁb—category of dis.cou”rsc' crrors :;Qitll thc... I.li.g.lilc.s;t.:
frequency of oceurrence at the three levels was that of aubstltullon (43 89%, 46 38" u), }
48.39%), while the lcast was -rcfcrcncclerron (12 Zl%, 11.49%, 12 lll%) Most of the
errors were fqund to hayc dpcregscd of stage l] and increased at stage I11. Connectives
é'rr.t.)‘r.s w.c.r.tlsl.f.ound 'I; have dccrcased nccordmglo i).roficicnlcy level (19.47%, 16.60%,
14.92" a). All tllg error types persisted with the students across the three stages. This is
k fu:;thcf c.unfilrn.lé.d ny the ANOV A test statistics shown in tablc 4.3 (¢).

. TABLE 4.3(C) ANOVA Tuble Showing Variations in Discourse Errors madeby
Diploma Students Across the Three Stages =

source $S df ms f-ratio decision
Beiween 21167 2 L4558y . (.032 not significant., -
Within - - 12723750 9 1413750 R 473

Total . = 12814917 no B 818

The ANOVA performed showed no significant difference in fréquénéy of the

" discourse crrors madc by the d' plom‘l studcnts at the begmnmg, mlddlc and end of the

- .ECb ertmg hours Thc calculatcd Fvalm. (0 032) is chs th.m the critic: 1I value (3. 885), |

and thus the null hypothesis is retained. . o |
e Although discoursc crrors were found to .lmvc d.ccfea.scd at stglgc ll. .(35..1.7%,

31.54%, 33.29%), there was no perceptible increase in the quality of the errors produced

by the students across the three stages as can be scen from the examples below.

REFERENCE
44. In the study of the subject biology onc comes to know the genetic function of xhan, |
- their functions and the effect of any dcficu,ncy or absent of any urgan (Stagc l)

45 As it is said and avidly believed by the year 2000 cverything would havc tu| ncd




g 6.

comaputerised. It should be taken with caution. Let us now took at the various
ways '1h§j['are of use to us. (Stage 11)
The newly invented machine is goed for the treatment of H20. This is done in

order to achieve clarity of their drinking water and free it from bacteria, (Stage

onn

47.

48.

49.

50,

Reference errors persisted with the students across the three stages and

were less frequent at stage I1 than stage I and 111 (12.21%, 11.4.9%,. 12.10%). '_

CONNECTIVES

Though Scicnce Laboratory Technology is one of the backbone of this country .

Nigcria, However 1 am strongly in support on the need t;:: in.tr{-iciuc:c ;]“, gubject m '
all seccandary schools, P _

(Stage I) | .
I am here to talk about the importance of computer science, inspite of this the n

coursc should be introduced in all secondary schoals in N'ig(':ri‘a (Stage II)

Everybody must be conversant with Maths and tllat mummﬁmﬂmm_ _;

itis vcry important in science and lcclmology (Stagc III)

K Although this category persnstcd with thc studcnts across the three levels, - B

the frcqucncy was lcducmg at cach Icvn.l (19 47%, 16.60%, 14, 92%)

SUBSTITUTION

Nobody kngws more about the computer machine than the computer analjvst have.

- (Stage D)

51.

Nowadays the society is .fillcd with sd .mamy sick and disabled ones which need the

doctors attention (stage 1I)




.' 52. Pwple rccommcnd tlmt the m;]_c_l_ul]_c could be usul in thc north sinee 1]19); can bc N
used to punfy water (stagc III) R . B |
- - Subsntutmn crrors persmtcd across thc thru. mstructlonal levels with
mcreaﬂng frcqucncy (43 89%, 46. 38%, 48 ‘59" 0) o
ELLIPSES L
| 53 The Sél;!llcc l‘lbﬂmtﬁry lcchnolug,lst is ﬁ#cful in many plﬁccq sudi 15 hospital
Laberatory, production company Laboratory food Laberatery ., watcr.
Laboratory and chemical Laboratory (Stage 1) _ L
.' 54. In many school they use computer to process admission, thy_njs_o_usg_c_o_mnujg:
inthe llbrary, thLalm:p_c_cnmpuj_cJ_s to prcparc pay slnps, mgy_.um_usmmp_um
in the rcg,lstry (stai_,c Il) AT
- S5 Tllcrcforc the mﬂmlhﬁsnug maths is 8 lmutcd m:mlum]d be introduced
o S0 that the students of mﬂ_thﬁ_hhp_u_ls.! be ,ab_lg_m_n_.ms nmﬂ_s _maths hclp our
country a lot, (Stage 111}
This error type pcrsisteci wi?h th_c stludcnts fr;nﬁ the ll)e.gir;ning to tl;c end
~ of the ECS writing programmie, | B LA
- 3Re4,'ﬁ.‘-_f%-f-- 118 ugr 5'
44 MECHANICAL ERRORS s

ST ablc 4 4 (.1) isa summary of thc total number of muhanual errors produccd by

thc dlploma %tudcnts at thc hcgmnmg, mlddlc and end ol' the EC*‘; wrltm;, course,




TABLE 4.4 (A) Mechanieal Errors of Diploma Students Across the Three Stages

type of mechanical error frequency A

Spelling - -+ 571 15
Capitalization e e 289 am e
Fallstop 0 L as
Apostrophe Lo L R o - |324 -

o 1186 100.00

The lﬁblc showsl that sp_dlingl errory had l_I.|c iighest 'frcqucncy of occurrence
(48.15%)..“'.h.ilt.= th; lcmit wcrccrror& m tlllé uSIc ofthc apost:ﬁphc (3.54%).
HYPOTHESIS I (d) |

- Thereisno signiﬁénﬁt dil’fcrcncc in thlc frequency olf mechanical cfrors éo:ﬁmitlcd
by diploma students at the beginning, middle -.;nd cnd of the ECS writing-coult.'sc. h

Tablc 4.4 (b) shows the distribution of mcch_:mic:l] crrors made by the diploma

students across the three instrﬁéfional levels, R .

TABLE 4.4 (B) Distribution of Mechanical Errors Across Stage I, H, 111

1l

type of mechanical stage I stage 11

stage L1
errer Trequency % frequency %Y  frequency Yo
i Spelling S 216 5500 183 50.00 172 4019
Capimumﬁm{ '_-'-'_.;69.-_-_" 17,60 80 21.86 140 327t
Full stop SR 35 3.93 40 21.86 52 12.15
Apostrophe 230 16 21.86 o3 L
Comma - 72 o 2.60 47 12.84 50.., 1168 "
Total 392 100.00 366 100 a8 100.00

L From the table, spelling errors had the highest frequency of occurrenee at all
;k stages (55.10%, 50%,40.197%). Thelcast frequentwas errors in the use oft[:c':lpﬁstrh]'ihc' |

C (3.06%,4.37%,3.29%). Spelling and comma crrors showed adecreascin frequency from

o




the beginning to the end of the ECS course. Capitalization and Full stop errors increased
according to proﬁcic.ncy .lc\Ifc]..

The hypothesis that mechanical errors did not significantly decrease according to -
instructional levels is confirmed by the ANOVA test statistics presented in table 4.4 (¢).

TABLE 4.4 (C} ANOVA Table Showing Variations in Mechanical Errors Made by |
Diploma Studcents At Stage 1, U, 111,

source 58 drf ns f-ratio decision
Between . %0933 2 195.467 o 0.039 not significant
Within '. 60436.800 I. 12 5036.400 | .

Total 00827.733 14

At 0.05 level of significance, the :&NOVA performed showed no significant
difference across the three instructional stages. The calculated value (F=0.039) is less
than the critical value (F=4.256), the null hypothesis is thercfore retained. This mc.a.n..sﬁ'
that there is no Mgmfuant dlffercncc in the frcqucncy of mechamcal crrors commlttcd
by thc studcnts '1t thc begmmng, mlddlc and cnd of the ECS Wl’ltll‘lg cour: sé

| At the three instructional stages, mechanical errors persisted with the students in.
quantity and quality. This can be scen from the sample of mechanical errors of the

diploma students as given below,

SPELLING D fdé
56. applancc .'._(;}ppl.i:.mcc) | | . ‘r&g
| prmlcdgc .- - (Privilege) -
(Stagcl') : S "
57. Privillege | (Pri;ilcgé)
| Convienced (_Cunvinccd).

: (Stage I} - .



58. Genu (Genuine)
gargets (Gadgets)
(Stage I1I)

This error category persisted with the students across the three stages.
And although there was a decrease in frequency across the three instructional
levels (55.10%, 50%, 40.19%), the decrease had not been proved to be statistically
significant as shown by the ANOVA statistics.

CAPITALIZATION
59. 1 am very happy to have been given This privilege to...(Stage )
60. Science Laboratory technology courses are mainly useful in hospitals. (Stage ITI)
61. For this computer to be Marketable the manufacturer...(stage 111)

This error type occurred with increasing frequency across the three
stages (17.60%, 21.86%, 32.71%). The students indiscriminately used capitals in
the middle of the sentence. They also did not use capital letters where they should
be used.

FULL STOP
62. The analysis is carried out in laboratories , in order to find the measurement.
(Stage I)
63. Department of , maths and statistics (Stage IT)
64. THE IMPORTANCE OF THE SLT COURSE. AM OFFERING , (Stage 1II)

Errors in the use of the full stop occurred with increasing frequency

across the three stages (8.93%, 10.93%, 12.15%).
APOSTROPHE
65. The computer can be used to monitor students activities (stage 1)

66. The school should increase lecturers salaries, (Stage I1
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67 Computcrs can bc uscd to proccss customcr& data {stage I11)

At all thrce prof‘cicncy lcvels,studcnts Ol'l'lltt[.!(] the apoqtrophc sign “'llcn R
thcy were supposcd to used them. The errors were more frequent at stage 1l than *

shgcs I dnd III (3 06%, 4.37, 3 29%)

CUCOMMA e

68. The computer can be used in building roads bridges "“Ic.h(n.l‘lpa.anics and '.

schools. (StageI).

69. This course SLT on its own is, a very uscful course (Stage[l)

: 70 Fur(lurmorc At hclps in... (St.lgc 11I).

| | Thls error typc pcrsmtul with thc.stu.dcnts.s across tﬁrcc levels but w1Ih

decreasing frequency (15.31%, 12.34%,11.68%). Th crrors were cither of

omissioh or wrongl‘ul inclusion _of the comma. _—

R o kg o

45 OVERALL ERROR PROFILE = = oL,
| Table4.5(a)is a. summaryufthc thaI numbcr ﬁf'c.r:ro.rs. c.omll.nitt;d l.)y tIle.s:tl.l:de.n.t.s. | L

at thc three stag(.s I |

Tabl:. »4.5(a) Tut.nl Numbcr of Errors made by Dlploma Studcnts Across thc Thrcc St.lgcs .

typeoferror . | frequency R %
Structural ) _ 221 . 42,35
Mechanical .~ FE 1 X )
Lexiedd IR woz .' 20.82
Discourse o us L 12.21
© Total 5244 £00.00

From table 4.5 (a) .tbovc, structural errors had the lubhcst frcqucncy of

occurrence (42.35%), then mcch'lnlcal (22.62) followed by lexical (20.82%). The catcgory o



with the least frequency of occurrence was discourse errors (14.21%)

Hypothesis 1 (¢)

Thereis no significant difference in the error frequency of diploma students at the
beginning, middle and end of the ECS writing course.
Table 4.5 (b) shows the distribution of errors made by the sample across the three
instructional levels.

TABLE 4.5 (b) Distribution of Errors Made by Diploma Students Across the Three

Stages

type of stage 1 stage I1 stage I11 total
error frequency Yo frequency Yo frequency %
Structural 739 42.37 731 4240 751 4229 221
Mechanical 392 22.48 366 21.23 428 24.10 1186
Lexical 351 2013 392 2274 349 19.65 1092
Discourse 262 15.02 235 13.63 248 13.96 745
Total 1744 100,00 1724 100.00 1776 100,00 5244

At all stages, structural errors had the highest frequency of occurrence (42.37%,
42.40%,42.29%) and the least frequent at all stages was discourse errors (15.02, 13.63%,
13.96%). ”

The students made more errors at the end (33.87%) than at the beginning
(33.26%) or middle (32.38%) of the ECS writing programme. This mecans that the
students performed better at the end of year one that at the end of year two, although this
difference was not statistically significant as shown below in table 4.5 (¢).

Table 4.5 (¢)ls the ANOVA table showing the variations in error frequency of the

students at the three stages,
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E TABLE45(C) Anova Table Showing Variations in Error Frequenty of Dlploma
: © . Students At Stage 1, IT and 111 A

souree S8 df ms f-ratio dccision
Between 22,923 2 11.461 0.003 not significant
Within . 311261.538 75 4150,154

Total .- 311314.416 77

Tllc ANOVA performed showed no significant difference in the error freguencics
..acl:oss the three stages, at 0.05 level of significance (the compufcd F value = 0.003, while
the critical F value = 3.071 and df = 2!120). The calculated value is less than the eritical
value and the null hypothesis is therefore retained. o |
o All of the tyl.):é.s. [;'e‘rsisted with the students all.cr.d.s.s the three levels and there w.a.s
no discernable diffcrence in the gmvnty of errors produu:d by the students. Sume of the
crrnfs wcfc n.c;t thos-c tl;'zt one .\.voul(l cxpcct from polytcchm(;. studcﬂts .and -t-l‘lcy.:

stigmatise them, To illusirate this point arc two examples taken from the essays of two

"~ ND Il students.

71. Indecd, if such a course can be introduce in sccondary school, it will be a great
' privilige for our youth to be more hardworking and hmmlﬂ_cs_tmgmng_for this
| 'p_m[_;_sgmns and also had intelligent to bold enough for this coursc K
72, The nl.lthlnt was succt.ssfully gmu{;:x to lhc sn.hool and has bu:n kcpt in thc
| '..chemlstry lahoratory, y_c_n: p_o_:td_b_lg and easnly to D_p_c_m_tg Il]_c_mixmjmam is

very limited, 1f thc machine had got spoil its_spare parts is not hard to get.

4.6  STUDENTS’ PERFORMANCE IN WRITTEN ENGLISH
The students’ performance in written English was looked at in the beginning and

end, middle and end of the ECS writing.course.



4.6.1 | STUi)Ei‘JTS’ PERBORMANCE l.N WRITTEN ENGLISH AT THE BE_GINNING
. AND END OF THE ECS WRITING COURSE e
B Hypothcsu. 2 (a)
| Thcrc is no mgn.lfic-mtl dlfftrcncc bctwccn the perfo.n.n.mu'u.l Wl'ltt-(.ll ﬁnghsh of
d:ploma studcnts at the begmnmg and end of the ECS writing course.
Table 4. G(a) shlowslthe numbcr of crrors committed by the studcnh at tll(; .l.)cgmmng
| (stage I) and end (stage 1II) of the ECS writing coursc. o ..

TABLE 4.6(A) Number of Errors Made by Diploma Students at Stage ! and 111 " IR o

type of error - | ~ stagel _ o stage 111

R I frequency ey frequency | “o. _
Struetwral .. . 739 4237 - 181 229
mechamical o o 148 428 2400
tesieal L i e s
Discourse . o g 502 248 13.96
Total ' 1744 100.00 1776 100.00

From table 4.6(a), the students mad'é more errors at stage IIT (50.45%) than at
stagc 1(49.55%). The above data was usced to test llu. hypothesis. ‘ |
" Table 4.6 (b) shows the dlffcrcncc in thc numbcr of crrors commlttcd by d:ploma

students at stage I and 111

TABLE 4.6 (B) T-tcst Showing Variations i in Numbcr of Errors Madc by Studcnts At |

Stage 1 and 111

variable . n  mean sd af t-value 1} decision
STAGEI 4 108 209 6 417 - 0.025 not significant
STAGEI 4 109 28

The T-test performed showed no significant difference in the performance of the

students across the two proficiency leveis. The computed t-value is -4.17, while the

73



probability that there is no difference is equal to 0.025 , the null hypothesis is therefore
retained. This means that no significant difference exists in the performance of diploma

students at the beginning and end of the ECS course.

4.6.2 STUDENTS’ PERFORMANCE IN WRITTEN ENGLISH AT THE MIDDLE
AND END OF THE ECS WRITING COURSE

HYPOTHESIS 2(b)

There is no significant difference between the performance in written English of
diploma students at the middle and end of the ECS writing course.

Table 4.6 © shows the of errors made by diploma students at the middle (stage I1)
and end (stage I11) of the ECS writing programme,

TABLE 4.6(C) Number of Errors Made by Students at Stages 11 and 111

type of error stage 11 stage 111
frequency Yo frequency Yo
Structural 731 42.40 751 42.29
Mechanical 366 21.23 428 24,10
Lexical 392 22.74 349 19.65
Discourse 235 13.63 248 13.96
Taotal 1724 100.00 1776 100.00

At the middle (end of year one)of the ECS writing course, the students made less
errors (49.26%) than at the end (of year two). When the data presented in the table

above were used to test the hypothesis, the findings in table 4.6 (d) resulted.
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TABLE 4.6 (D) T-test Showing Variation in Number of Errors Committed by Diploma
Students at Stages Il and 111

variable n o mean sd  df t-value P decision
STAGE | 4 431 211 6 -4.08 0.027 not significant
STAGE 11 4 442 220

The t-test performed showed no significant difference at 0.05 level of significance.

T caleulated = -4.08 while the probability there is a difference between stage 11 and 111

is 0.027. There is therefore no significant difference between the performance of the

students in written English at the end of year 1 and end of year I1. The null hypothesis
is retained,

From the result, it is clear that the students did not perform betfer in terms of

error production at the end of the course than they did before and after receiving

instruction during the ECS course.

4.7  SOURCES OF ERRORS

This section dealt with the sources of errors as identified by the students and their
teachers.
HYPOTHESIS 3

There is no significant difference in the perception of teachers and students
concerning the sources of errors committed by diploma students in written English.

Tables 4.7 (a ) and (b) show the students’ and teachers’ perceived sources of errors in

students’ essays,
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TABLE 4.7 (A) Students Perceived Sources of Errors in Writing n= 53

sources of errors frequency Yo
Lack of extensive reading RYE) [8.05
Inconsistency in the rules of English 304 14.64
Lack of practice 296 14.25
[nadequate exposure to the English language in and out 159 12.43

of the classroom

Poor teaching at primary and secondary schools 213 10.26
Interference from the MT 212 10.21
Difficulty in writing essays on the topics 175 8.43
Lack of teaching/learning materials 143 6.88
Poor teaching at the polytechnie 100 4.81
Total 2077 100.00

TABLE 4.7 (B) Teachers Perceived Sourees of Errors in Writing n = 15

sources of errors frequency Yo
Inconsistency in the rules of English . 203 18.17
Lack of extensive reading 171 15.31
Inadequate exposure to the English language in and out of the 128 11.46
classroom

Interference from the MT 117 10.47
Poor teaching at primary/secondary schools 112 10.03
Difficulty in writing essays on the topies 145 9.40
Lack of teaching/learning materials 100 8.95
Lack of practice 100 8.95
Poor teaching at the polytechnic 81 4.81
Total 7 100.00

From table 4.7 (a), lack of extensive reading was seen by the students as the most
frequent source of the errors they made in writing (18.05%). Inconsistency in the rules
of English (14.64%) and lack of practice (14.25%) were also seen as potent sources of

errors. Most of the students did not feel that poor teaching at the polytechnic (4.81%)



was a serious source of errors of writing. The teachers (see table 4.7 (b)) felt that
inconsistency in the rules of English (18.17%) accounted for majority of the writing
errors of the students. Lack of extensive reading (15.31%) was also seen by them as a

major source of errors. The teachers felt that poor teaching at the polytechnic (7.25%)

was not a major cause of errors.
Table 4.7 (¢) shows the difference in sources of errors as perccived by the students
and teachers.

TABLE 4.7(C) T-test, Teachers’ and Students’ Perception of Sources of Errors

variahle n mean sd df t-value t-critical decision
Teachers 9 124.1 38.76 16 -3.40 1.86 significant
Students 9 231.4 86.32

The T-test performed showed a significant difference in the students’ and
teachers’ perception of sources of errors at 0.05 level of significance (computed T - value
= -3.40, while t critical = 1.86). This means that there is significant difference between
the teachers’ perception of sources of errors and that of the students. The null
hypothesis is therefore rejected as the caleulated T -value falls in the rejection region of
the T distribution.

Despite the significant difference between the perception of teachers and students
concerning sources of errors, to some extent, there were arcas where the teachers
responses corresponded to those of the students, Both sets of respondents agreed
that lack of extensive reading (15.31%, 18.05%) and inconsistency in the rules of English
(18.17%, 14.64%) were potent sources of errors. They also agreed that poor teaching at
the polytechnic (7.25%, 4.81%) and MT interference (10.47%, 10.21%) were not very

serious sources of errors. This agreement between the respondents showed that, students
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can beinvolved in détcrmining sources ufcrl.*ors. ihcy made. An arca.ofm.arkcd disparify _
m their ljai:rccptio';:;;v.iis'that the sltudcnts felt that lack of pract'i.clc" was an lmportant
source of error (14 25%), while tlu, tcachcrs d:d not thmk 1t was (8 95“ o) The teuchers
. mlght have mlst'lkcnly assumcd that h'wmg (,xposcd studcnts to thc ECS wrltmg coiu s.c.,
the stgdcnts practised what was taught on their own, while the students felt they did not.
Even in arcas of di#agréemcnt, the students’ vicws cannot be overlooked or dismissed
because although the students are not doing the teaching, they are the ones making the
Crrors. ' 3 :
When the respondents were asked to give any other ..s.our'ccs. of cr}bfs'l;ot listed but
fuund tu bc rcal and to su;,;,cst what cuuld be donc to cradlcatc or minimisc the errors,
they both agrccd that lack of exposurc to thc Enl,hsh Ianguagc at an c;lrly age aml
carclessness on the part of the students were realistic sources of errors. The twa sets of
respondents also felt that the crr(;rs could be minimised by the provision of more books

in the library, reading extensively, using computers in education and improving the

teaching of English at the primary schools.

4.3 DlSCUSblON OF TIIE FINDINGS

H This section mterprctcd the ﬁndmgs obtamcd frmﬁ thé study |
| 4.8.1 ) STRUCTURAL ERRORS |
o Thc fi ndmgs reportcd undcr strucfu;*al érrms havc slu.n-\.fn. that m.m.ost -cases; ”
" students failed to produce qualitatively, more structurally correct sentences as they
progressively moved to a higher proficiency level. This finding is consistent with the
result of the hypothesis testing which showed no significant difference between the error
frequency of structural errors produced by the students across the three instructional

levels. This trend could be attributed to fossilization of the wrong patterns caused by lack



.tﬂ' mgmficant input from the téaéhcrﬁ ;lnd the .Syllabus. .Some of the error types such as
tcn_sgs and determiners (scc table 4.2 (b) ) were found to h.a.ir:c. mcrcased according to
pfofi.c.ic.r:l.cy level. The rcason for this could be duc to lalck_ 0{ cmphasis on Ithe use of
determiners/tenses in the ND syllahu; or due to MI':I'.intcrfc.r(;l.l.c.c. Other categorics such
as nouns, adjuncits, aumhancs, vcrb phrascs decrcascd at stage II and increased at stagc ..
III (tablc 4.1 (b) ). This increase (at stagc llI) could be attributed ¢o the fact that thc
students at this profic:gncy level had either unlearned the rules governing the use of these
| items due to ].a..ck of ;:mph asi§ by the teachers or they had never learnt them at all. The
communication demands might alse have induced more of thcs; crrorsatthc Iatcr st.a.gt.e.
| .I..Jc#icul verb, preposition and adjective errors were more frequent at the end of
year I than at the end of year 11, This might be due to the sltlud.clnts." incrcascd awarencss
on the use of the items. It could also be due to their lcw_:j of maturity in the target
language or to the lack of the teaching..ﬁ.f 'fhésc .itlei.nsl.l in proficiency level 11
A few of the error type (adverbs, concord) deercased according to proficiency
level, This migﬁt be.dulc to the students’ increased mastery of t-hc use of the items or due
- to crror avoidance strategies employed by them. . | T
| The students from all indications, have failed to develop their inter language
graminar as they made more crmﬁ at stage 111 (33.8%) thah :it .st.;lge H (32.9-1'-% or cven
stage I (33.27%). This finding is similar to Qlapfe’s_ 91986) who found no significant
diffcrence in terms of frcquénc};_;)f crro'rg pl;bd.uccd bsf st.udcnts across three proficicncy
levels. The pedagogical lmpllcatwn of lhla findmg is that there is the nced for an

intensive teaching of the structural asptct of the syllabus at all three stagcs

' 482 LEXICAL ERRORS

The results in respeet of lexical errors showed that the students made less errors
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| hat. stalg.c'.lll.l (3i 96%)than at sfa;gés l (3214)0r 11(3590) .altl.lpou.;_.gl; tl.1_.c aifl.‘lcrc.ﬁce \.v.as not |
st;ltlis_tiqally significant. This study agrees with Olayemi (1980) that Stllt.lcl.l.f.s at wh'.at;:v.t::rl
lcl\;(I:I gclncrally“ find the choice of lexical items a difficulty. The reduction in error
frequency at stage 111 was not reflected in the quality of crrnrs produccd by thc
students. The decrease in frequency of lexical errors at the end of the ECS writing course
may neot nccessarily im.p.ly. Imastcry of Iexical it.clms.” lt .niay bc duc to some error
avoidance strategies employcd by thg studgnts. The crror type that was found to have
dcﬁrcascd in frcqu.c.:.i.luc;was:w.vr.o.ng chmcc ﬁf .I.cxical items. (Sce table 4.2 (b) ). Errors
causcd by wrong splitting of compeund words increased in frequency across the thrccz
ililstr;ctillt)ilal levels. This.might be due to fossilization of the w-ropg patterns or that the
. tapics given were error provoking, chical cohesion crror; wcremorc frcqucnt atstage
IT than 11, although at all stages, students showed a lack of the knowledge _nccdcd to
enable them achicve th;: cohesive effect n.c.c.ésss.u\'y' ih wntmgwhmh Is gottcn by the proper
selection of vocabulary._
The implication of this fiﬁding iS thai s;.tudcnt.lv, nccd t(; bﬁ taught how tﬁl ﬁsc tlie
dicﬁonary, how to chouse the correct lexical item that will express their intention, read
cit;:nsivcly, usc synoné'ms, antonyms cte. The stud:nts also ngcd to Icarn collocation of

words.

4.8.3 DISCOURSE ERRORS

The result in respect of discourse errors showed no significant glif_[crt_:pce in the
f feduchcy of crro;sflp:"oduccd by the dip]onn..a.s.thdcnts::-at thc three stages. Altlilougll there
was a reduction in frequency at stage 1 (35.17%, 31.54%, 33.29%), there was some
h;llcarni'n.gia.t stage 11I. Some of the error types decreased at stage I, while onc of the

catcgories decreased according to proficicney level (sce table 4.3 (b) ). The decrease in

y
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number of errors cannot be attributed to the students’ increased awareness of discourse
patterns. If anything they showed a consistent lack of knowledge of discourse elements
and organisation throughout the ECS writing course, judging from the quality of the
discourse errors. They lacked the ability to manipulate cohesive items in their writings.

This trend could be attributed to the limited vocabulary which the students
possess and to the neglect of discourse they also were not able to perceive writing as
communication in the NBTE syllabus, The implication here is that there is a need for a
syllabus which incorporates discourse so that students will develop skills necessary for

effective communication.

484 MECHANICAL ERRORS

The findings reported under mechanical errors have shown that more errors were
made by the students at the end of ECS writing course (36.09) than cither at the
beginning (33.05%) or middle (30.86%) although the difference was not statistically
significant. Some of the error types like spelling and comma (see table 4.4 (b) ) deereased
according to proficiency level. Others like capitalization and full stop errors increased
according to proficiency level. At all levels, the students showed a lack of knowledge of
when to use punctuation marks. This might be due to the lack of emphasis on
punctuation by the NBTE syllabus and fossilization of the wrong patterns.  This fincing
agrees with Olaofe (1995b) who felt that students’ inability to cffectively manipulate
punctuation markes: (and spelling) led to communication breakdown. This means that
more emphasis should be placed on mechanical accuracy by the teachers and in the

NBTE syllabus.

4.8.5 OVERALL ERROR PROFILE
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| For all the error typcs, lhc findmgs showed that there was no su,mficant dll‘fcrence

m. tlné Ifrcqucucy oflerlmrs mndc by dlplomﬁ studc;ltsl;lt the bcglﬁﬁlng, mlddle and cnd

of the ECS writing course, although the errors made at thc end (33 87%) were greatcr
than thosc madc at the beginning (33, 25%) or mlddle (32 88) Thls f'mlmg is snmilar to i
that of Olaofe (1986) who discovered that there was no significant difference in the
frcqucncy of errors produced by tertiary, form IV and form I students.
| | It was dlsturbmg to find out that the students made fcwcr crrors at the end of year

I than at the end of year 1 despite the additional one year spent going through the ECS
o édursc. One wonders whether the'cxt_ra year had much positive impact on the students.
The students at stage I1[ had cither un learnt what they were taught at stage [, or had
not learned at all, or employed error avoidance strategics. Fossilization of the wrong
patterns might also account for the trend. The teachers might have also contributed to ..
the negative trend by not be trained to teach ESL and by not laying much effort on the -
writing course. It could also be due to lack of emphasis from the syllabus. The reason
could also be due to the fact that no special treatment was given to the respondents. | If
a different approach had been u;cd, the result might had diffc;red. |
This finding calls for a review of the NBTE syllabus, teaching mcthod and
materials. The teachers also need to be more emphatic in teaching the current syllabusn
~ and teach English from different pcrspcctivcs.}_l_ R - S e { LLBRq
| :' 4.8.6 STUDENTS’ PERFORMANCE IN WRl'l TEN ENGLlSH
The result showed no significant dlffcrcncc in thc pcrformance él‘the students at "
the beginning and cnd and also at the middle and end of the ECS writing coursc. This '_:

| means that the students did no bcttcr at the end of year IT thaﬁ ‘(hcy did at the beginning B
. and end of yeur L. A reason for tlns could be the rcscarch desngn uscd A dnl‘fcrcnt _'

| ~ statistical too might had )’lcldl.d significant different.
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On the whole, ihc 1mprcssmn obtamcd froﬁ the error an.alysm was that the two
'ycars of the ECS wntmg course at the polytcchmc h1d fallcd in very many ways in
preparing the diploma students for the writing tasks in the field of science and
. technology. This findingis simila-r_. to wllaf Wals obtained m ﬁthcr studics such as Olayemi
(1980), Ofuokwu (1984), Olaofe (1988) and Ahmed (.1988). _lt_ has bgc_n established, -
however, in this study ﬂm students can be used to 'detefniiﬁé the sourccs of errors th;y |
make, and that discourse is an important aspect of communication that cannot and .
should not be ignored in any ECS syllabus, It is a fact the EA thaf. el.‘-l..'.olrs éiistcd in.t.hc o
written composition of the students at the beginning of the ECS writing course and (lo_n_ot | |

disappear cithcr at the middle or end of the progranimc. "

_ 4.8.7 SOUR(,;ES OF ERRORS. - ..

The sources of errors .fq.und i'n the students written #an largely be said to be
.intralingu:'lll., intériingl;ai and. dcvclupmcntal - Aithnugh Iétsiglﬁiﬁbant difference was
found bctwccn the perception of the teacher and students eoncerning sources of errors,

there are arcas where they agreed. They both agreed that lack of extensive reading,
inconsistency in the rules of English and inadequate cxposurc to the Iangunlgc in and out
of the clagsroom are potcnf sources of errors. This agreement Ibctwccn the tcachers and
stadents lends cfcdcnce to the view of this l;cséﬁréllcr and othc; rcscarchcrs (Cclce- "
' Marc:a, 1986 Olaofc, 1984) that studcnts can be mvol\rcd in 1dult1fymg their Ian;,nage
needs, 1dcntlfymg sources of Crrors and in thc dcvclnpmcnt of matcrlals and mcthods.
Students should therefore be seen as active partners in the search for knowledge and not
as passi;'é l:istcncrs \ﬁ’hnsc only input in the language learning process is to provide the

crrors for EA.



.- CHAPTERFIVE -

SUMMARY, RECOMMENDATIONS AND CONCLUSION ~ * =

50 INTRODUCTION
This chapter ‘summarised the findings, .(.:.(.mcludcd and provided tcﬁching

implications of the findings.

5.1 SUMMARY
. 'fhc study was tlln.cllcrt.alll;cn. i.n..ordcr te find out thc. wriftcn CIrors o.i.'.di[h)Ioma
students in the school of Applicd Sciences, Kaduna State Polytechnic, Zaria, The study
sought to find answers to the following rescarch questions.
1. What is the diffcl;ét;cc in the frct.ll.l(.m.é;(.)i; Ie.rro.hr.'s p.rc-:duccd by
students across the th_rce stag(_:s'.’

' .- '_ 2 Is therl.:\anly (iiffcrénce between the p.t':rfo.r.mzln.lc'é in.writ..tl.:n .Eﬁglis;l-l |

or diploma students at the beginning and end, middle and cnd of the

ECS writing course?

3. Is there any difference in the perception of teachers and students
regarding sources of crrors found in the s;udcnts‘ written work?

'fo .a'nsv.vc.r these qu';s's;tion, fifty three students w;zt;elselcctcd from lzc.mc hundred
and three students of the three departments in the School of Applied Sciences. The
stl.ldcn.ts.w:h.c.a wcrc.rllf high, mo;]clratc.ﬁlnld" lo;v p:;nfl'.ici..c.:l;c-y. léfcis were g.iv..cn. thrce toplcs
< in their arcas of specialization to wnf_i;tc an essay, letter and report. The large size of the
sample, and the wide range of tllé to.l.)ic;s givr;n tu the sltudcnts wertI: intended to increasc
the probability that the errors found {in the essays) were typical of the diploma students.

Using the category of errors derived from Quirk and Greenbaum (1976) and



Halliday and Hasan (1976), the students’ written compositions at the three s'ta'gcs were

: analysed according to types (structural, lexical, discourse and mechanical). The analysis

involved the usc of two statistical tests (T-te.s.t”anld;ANOVA).'. The findings of the study

are summarised as follaws:

1.

For all the error types, there was no significant differcnce in the

~ frequency of errors produced by students at the beginning, middle

" where they sometimes produce the corrcet forms but they are not

| and end of the ECS writing course,

There was na difference between the average performance in written

" English of diploma students at the bq,mnmg and cnd mlddlt. aml

end of the ECS course. o

There was a difference in the perception of the teachers and students o

~ concerning the sources of errors committed by students in their

written work.
Ail thc;.:f.oﬁf i:tr.(.md .catcg.nrics .c.zf Crrors ﬁérsistcd \\;ith the students
from the beginning to the end of the ECS writing prog.rallm.m;..
From the total sum of errors, structural tad the highest {r cquulcy
of occurrence (42.35%) #nd wcré m;lrcl frcqucnt at the end

(33. 81%)than at thc bcgmnmg (33.27%) or m:ddle (33.91%) of the ECS

. Wl‘lllﬂj, umr% Thc qtudcnts were at the pmt- aystuu.nu stage of crrors

| consistent. The students might have unlearncd at the end what they had -

learnt at the middle or that they had never Iearnt af all.  All sub L

- categories of structural errors persisted with the students across the -

three levels, only_conjunct CFrors wcrc_dmppcd at stages Tl and 111 {Sce :

table 41 (b)),
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Mechanical errors were next in frequency to structural errors (22.62%)

and were more frequent at stage 111 (36,09) than at stage 1 (33.05) or 11

(30.86). This implics that there was some lcarlll.i_nlg.s.m.d l.l.n]m.ll‘llillg by the

- students. All subcategories also persisted with the students across the

three étﬁgeé (s.e.e table 4.4 (b)).
chlcal errors also ou:urrcd quite frequently (20.82%) and showed a

decrcase in frcqucncy at stage 11 (32.14%, 35.90%, 31.96), although all

sub catcguncs persisted with the students across the three stagcs (scc

table 4.2 (b) ). This could imply that the ECS coursc mlgllt havehad a
positive impact on the number of lexical errors produccd by thc students,
or that the learncrs were ecmploying crror a_wciidan_c(_: strategics. From
the Samplc of efl:brﬁ giveﬁ (.sce ;4.2); it .E'..m.be sai}d..thsit érror gravity in
terms of quality of eri‘ors _did not reduce across the three instructional

levels. This conld be duc to the fact that fossilization had already taken

| ~ place. The students have assimilated the wrong forms such that no

amount of icaching or learning can minimise the crrors.
Discourse crrovs were the least in number among all four categories

(13.96%) and were less frequent at stage 11 (31 54%) th.m at stage I .

(35.17%) or stagc [IT (33.29%). This rcduction in frcqucncy at the |

middle does not necesgarily imply that there was a conscious effort aimed
at reducmg this error type since discourse does not form part of the
coursc gontcnt. All sub categorics of discourse errors persisted with the
stu&lcﬁts across the three stages (sce table 4.3 (b) ).

Sourcas of errors are varied and go beyond MT illtcrfcfélicé;ll '(.}o'i.ng by '.

in-puts from the students, teachers and the _rcscarchcr, sources of

 Kassaee e
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students’ errors could be said to be:
"a.  Lack of extensive reading L

b. Inconsistency in the rules of English

o c. | L1ck l.)f”pr;lcti.ce...
e | Inadequate exposure to the English ianguagc in and out of
o .ai;classraom o I .
¢.  Poor tcaching at primary/sccondary schools o N
f.  Interference from the MT o
g Difficulty in writing cssays on the topics.
h. 1.’0..0r teaching at the polytechnie |
i. Lackof cxposu;'c to English at an carly stage
j- Ca.t.'clcssn'és.s Oﬁ ﬂlc part of the studcnﬁ ..

The students’ ability to identify sources of errors has shown that contrary to what
some hcloplc think, students (and their teachers) can be used to dctcrmiﬁc sources of
CrTors.
52 RECOMMENDATIONS o

.Th.c. rcco.nillﬁi.:ndatiuns madecin light of the observations from the data of this study
arc aimed at the climination or reduction of errors discovered. The implications are
discussed in rclation to the students, the school and to teachers of English and teachers

of other subjects,

5.2.1, IMPLICATIONS FOR THE STUDENTS
i. The students should know that onc lcarns a language not only by watching or
hearing others speak or by having the language ¢xplained, but by also practising

and transferring language use to situations outside the classroom.
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Thc student.s shm;ld bl. aware of thc lll'clationship .bct.wceln Eli‘.stening, spt;aking ‘tnd
writing and should endeavour more to use English as a medium of communication
both in and outside the classroom. This ¢an be done by listening to the radio,
television and by speaking English to their friends and colleagues. e

There is a strong positive relationship between reading and writing. Students

* should try to read extensively-both fiction and non-fiction texts. It has been

prn;'cd (Olﬁc;fc 1995 b, 1998) that cxtensive reading aids students in their written
work.

Stuldents sl;ould Bc. Iﬁwarc of thle éonéﬁmf hccd ..fo.r revision, lcar.ning and. r.c- |
learning throughout the ECS course.

The students should be able to -pnjjcét themscelves into the roles of both cncddcrs

and decoders. This will enable them to edit their written work by providing

immediate feedback on what has becn written.

IMPLICATIONS FOR THE TEACHERS

. From the crrors observed in the EA, it is recomm'cnd_cd that the ECS teacher

should use an integrative approach in the teaching of writing. Communicative
activitics such as Iistcning; sp.cal;ing,.r;ca'ldihg and testing should be intcgratcd into
the teaching of writing to make it more cffcctive and meaningful.  This, the
teachers can do, by asking the learners to dramatize dialogues, formulate and
answer questions, listen to pre-recorded tapes, engage in debates, and write
rcpnfts, cssuays. and letters on what they have learnt from these activitics |

The ECS teacher should have a good knowledge of textbook evaluation in order

" to be able to adapt cxisting English textbooks to suit the specific needs(s) of the

students.

From the students’ responses to the topics provided, there should be a shift in

9
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emphasis from writing only narrative or argumentative essays on general topics
to writing that is appropriate to the students’ communicative goals in arcas of
specialization. The teacher needs to be innovative and imaginative in presenting
writing lessons and encourage the learners to see the aim of writing as that of
trying to establish a link with the audience.

Teachers should sce and teach writing as a process. The creativity clement in
writing should be taught to the students they should be taught the skills of pre-
writing, outlining, drafting, re-drafting, editing and proof-reading.

Duce to the persistent nature of structural errors, there is the need for intensive
teaching and re-feaching of the English verbs forms, rules of concord, determiners
and prepositions, most especially. The teacher can do this by flooding the students
with materials (like dialogues, cross“.'urd puzzles, story-telling) that will enable
them to see the language items in action,

To reduce lexical errors the teacher can engage in the deliberate teaching of
vocabulary. Students should be taught how to use the dictionary and be provided
with copious reading materials which can enable them to have a good storage of
lexical items. The students should be encouraged or made to compile a reading
diary which consists of new words learned.

To minimise the errors of mechanics, rules of punctuation and the uses of the
different punctuation mark should be taught through out the ECS course and not
just in year one as is done now. The teacher can compile frequently misspelt
words and give students to learn, Dictation, un punctuated passages or sentences,
jumbling different punctuation marks for rearranging can be used by the teacher
to develop mechanical skills in the students.

The teacher should provide encouragement and motivation to the students. This
can be done by using teaching aids such as language laboratories, filmstrips-if

possible, Where these eannot be found, the innovative teacher can use charts,
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picturcs,'(liagrams, pnzzles and tables to cnable the students become better

' ~ writers. But these aids should not be scen as ends in themselves but tools which

- Af _-,udu:musly used may hclp the polytcchmc students acqulrc the necessary

writing skills.

The teacher should endeavour to organised tcaching based upon perceived

; .:. _ problem areas, Arcas that are secn to be casy for the students should be treated

- 10.

~ first, wlulc hlghly prnblcmatlc and difficult writing arcas should be taught last.

Errors analysis should be carried out from time to time by the ECS teacher and

relevant error correction strategics, which are appropriate to the situation, should

" be devised.

11

Academic subject teachers should also be involved in the language learning

process. This they can do by giving the students tasks that involve creative,

- innovative and communicative usc of language. They should alse emphasize to the

students the nced to be proficient language users (irrespective of ficld of

_ specialization) by serving as good role models.

12.

© (Olaofc, 1993).
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IMPLICAT[ONS FOR THE SCHOOL L

[f possible, the ECS teachers and teachers of other subjects should come together

to plan the ECS course, implement the plan and to jointly evaluate the plan

. The schm;l shou]d cmploy more tl..lchcl s to thCll thc ECS ¢ourse as the prcscnt

number of teachers cannot cffectively handle the large number of students. The

: .. teachers to be employed should be these specially trained to teach English as a

. second {anguage. The school should alse look into the possibility of providing

more contact hours for the teaching of English. The present time of two to three

. hours a week is too limited for any mca'n'in'gf'ul learning to take place. Where the



ﬁbﬁve are not féa;sible (c;fcn if tlle.y #rci the scho.(.)l sﬁould ;:nd.ca'voﬁ.r to br(wid;:
materials which could :uid both the learning/teaching process. These could be in
form of textbooks, computers and other relevant teaching materials.

Due to the relationship bclwecn Iisltcnling nnd Iw.riti.ng.t'l.le s'.choo'l.. could aislo 'lo.tlrk
into the possibility of building a language laboratory to aid in the teaching of the
ECS course in the polytechnic, The students can listen to pre-rcwrdcd tapes and
then write essays or dialogues based on what was listened to.

The school should undertake a review of the ECS syllabus, The pi‘é'sc'ht syllabus
necds to be expanded and enriched to incorporate other things like discourse
stratcgips to gnable the students {(who should be scen .as joint partners in syllabllxs. |
design) achicve communicative competence. The present bias of the syllabus
towards form over function should be redressed. | o

A remedial programme which could run concurrently with the ECS wri;ing
course is suggested, based on the errors found in the written composition of the
samplc to minimise written errors of the students, The programme is expected to
cover the four semesters of the ND programme. As a starting point, a pre-test can
be administered to the students to sce their performance before the remedial

coursce. For cvaluation, an essays, letter or report could be written cvery other

"~ week with a particular category of error as the focus of attention. A post-test can

be given at the end of the 4th semester to evaluate the attainment or otherwise of
the objeetives. It is hoped that since the remedial programme is bascd on
frequency of occurrence ol the error types, it will cater for the diffcreni categories
of students at this level.
These include

oA those w.ilﬁlhavc not lll;i.;itci'éd véry lman.y aréils of thc ECS wi.'.i.tin.g course;

b. those who have fossilized the wrong structurc; and

%6



¢.  those students who did not have a proper background from the primary
and sccondary schools.

The remedial programme was based on the crror types found in these study. In
preparing this programme, the problem(s) of implementation was acknowledged but it
.. is hoped that with little adjustment in teaching strategics and points of emphasis, the
proposed programme could be effectively incorporated into thl; existing ECS syllabus. A

list of books which could be used by the teachers and students in running the proposed

programme of study is provided. - - . . o -
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4.

5.

" SUGGESTED LIST OF BOOKS TO BE USED IN RUNNING THE PROPOSED
' PROGRAMME o : R

Amadlhc,E M (Ed)(l995) !.ls&o.f_Eﬂg!Jsh_l_mLNmQuan_ngﬂﬂhnm Enugu, °

[MT.
Hornby, A.S. (1975).Guide to Patterns and Usage. London, Oxford University
Press.

Olaofc, LA, (1991). mmmﬂmmmummnmm
Larla, l‘amam

Dlaofe, l.A. (1993) Qo_mmumajs_Ejlgmh Zarm,Tamaza Publlshers

Unogu, A.M. (1994).__Use of English in communication. Jos, Caril

Communications Ltd.

53

5.4

fact.

SUGGEST IONS FOR FURTHER RESEARCH

‘This study mmcd at findmg solutlom to errors comlﬁlttcd bf ‘;Iselc;:ted ssliiiplc of
students in Kaduqa S_t_atc Polytechnice, Zaria. There are many more students not
ébvcrcfl by tlu.:. stt;dy. There is 2 need for a study that will cover a larger sample
e _ -
Students bbpulzﬁion ch;‘llngcg cvery ..year. This calls for EA of students written )
composition to be donc regularly so that the curriculum will constantly be rcéiséd

and improved to meet the necds of the students,

CON CLUSlON
That Crrors prcdommatc in the wrltmgs of dlploma studcnts in an undisputable

That the errors can be minimiscﬂ is also not in doubt. The study aimed at

changing the orientation of the polytechnic students, teachers and syllabus towards

102



language learning. The findingy of this study have shown that students’ errors are no
 different in diploma I and II. The NBTE sylabus is ccrtainl)} not yiclding the desired
result(s). The need for a review of the syllabus cannot be overemphasised, hence the

remedial programme being proposed in this study.
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ERRONEOUS SENTENCE . . REASONS FOR THE ERRORS
| 11231456 |7(8!9

1. Computers arce used to minimise
unaccuracy. Instead of .
Computers arc used to minimize

inaccuracy.

2. Computer ... mechine very fast
accerate ... instead of ... computer

.. machine very fast, accurate ...

3. Computcr is applicable to cvery
ficld bee it Hospital ... instead of
«. Computer is applicable in cvery

ficld be it hospital ...

4. 1 wish to scize this opportunity to
say one or two reasons... instead
of ... 1 wish to scize this
opportunity to give one or (wo

rCiASONns.

5. ... because even our grand-great
parents ... instead of ... beeause

even our great grand parents ...

6. Mathematics should be make a
compulsor);subject .. Instead of

. mathematics should be made a

compulsory subject ...
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In accordance to your

advertisement ... instcat_l of ... with

reference to yoﬁr advertisement ...

Newspaper to brief the
importancy of Maths, Please... .
Instead of ... newspapers to write

on the importance of Maths,

: _9-_

In your widely readed newspaper
. instead of in your widely read

newspaper...

10.

«. You ask us to make

‘investigation ... instead of ... you

asked us to investigate.

11.

Maths is make composry instead

of ... maths should be made E

compulsory.

12,

[ am please to ... national
newspaper... being that your

newspaper is the most widely read

. newspaper ... instead of ... 1 am

pleased to write in your widely

read newspaper.

13.

e trader, carpenter, ... they all

neceds maths.. .. Instead of ...

traders, carpenters... they all necd

maths '
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14,

... System of adopting people of
high calibrate ... instead of ...
sysfcm ﬂf empldying pcoﬁlc of

high calibre...

15.

Computer is used in our homes,
Banks, Hospitals. Market
places... instead of ... Computer is
used in our homes, banks,

hospitals, market places...

16.

Shiclding more light on ... instead

of ...shed more light on...

17.

Conclusively, I am writing ...
instead of ... In conclusion, I am

writing,.

18.

Due to the rapid need of computer
specialists. Instead of ... due to
the increasing need for computer |

specialists...

19.

Computer help in making work
quickly... instead of ... Computer

helps in making work quicker.
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The student will also know how to
write... they will not have any
difficulty... instead of ... the
students will also know how to

write... they will not have any

difficulty.

Give any other sources of errors which were not listed,

What do you think can be done to minimize or eradicate these errors?
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APPENDIX 1}

Qﬁcstionn'airc for students

Twcrily inco.rl;éct scntcncc ;:nd .t.ht.:ir correct \;crsilon...s Iiavé .hecn pl;ovidcrd; Yoﬁ are
~required to tick the reason(s) for the occurrence of the incorrect sentences from the list
~ provided. (Tick as many as possible).
* Reasons for the Errors B |
L I have not been taught at the polytcchnic -
_ 2. 1 h:wel ﬁot.rcsild widcly. cnt‘)u'gh -
3. l dopqt lmve.t.his structure in my language, .
4. ifﬂ.ng‘-,llis'lh isl..tm; ctlmln;us.ing alml éb;npl';:x. '
5. 1 found the topics too difficult,
6. There arc no English textbooks available for -mé t6 read. .
7. I do not have cnough practice. . : |
- ‘8. 1was not taught at the primary and second schools.

9., Iamnot exposcd to English in and out of the classroom 3
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ERRONEQUS SENTENCE

REASONS FOR THE ERRORS -

21314 |5|6 |7 (819

Computers arc used to minimise
unaccuracy. Instead of Computers
are used to minimize inaccuracy,

Computcer ... mechine very fast
accurete ... instead of ... computer ...
machine very fast, accurate ...

Computer is applicable to every

* ficld bee it Hospital ... instead of ...

Computer is applicable in every

- field be it hospital ...

I wish to seize this opportunity to
say one or two reasons... instead of

.« [ wish to seize this opportunity to

give one or two reasons.

«. because even our grand-great
parents ... instead of ... because even
our great grand parents ...

6,

Mathematics should be make a
compulsory subjccet ... instead of ...
mathematics should be made a
compulsory subject ...

In accordance to your
advertiscment ... instead of ... with
reference to your advertisement ...

8'

Newspaper to bricf the importancy

~ of Maths. Pleasc... . Instead of ...

newspapers to write on the -
importance of Maths.

9.

* In your widely readed newspaper ...

instead of in your widely read
NEWSPapPCr...

10.

... You ask us to make investigation
. instead of ... you asked us to
investigate,

11.

Maths is make composry instead of
«. maths should be made
compulsory.
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12. I am please to ... national
newspaper... being that your
newspaper is the most widely read
newspaper ... instead of ... I am
pleased to write in your widely read’
newspaper.

13. ... trader, carpenter, ... they all
needs maths. ... Instead of ...
traders, carpenters... they all need
maths...

I4. ... System of adopting people of
high calibrate ... instead of ...
system of employing people of high
calibre...

15. Computer is used in our homes.
Banks, Hospitals. Market places...
instead of ... Computer is used in
our homes, banks, hospitals, market
places...

16.  Shielding more light on ... instead of
.«shed more light on...

17.  Conclusively, I am writing ...
instead of ... In conclusion, I am
writing.

18.  Due to the rapid need of computer
specialists. Instead of ... due to the
increasing need for computer
specialists...

19.  Computer help in making work
quickly... instead of ... Computer
helps in making work quicker.

20.  The student will also know how to
write... they will not have any
difficulty... instead of ... the
students will also know how to
write... they will not have any
difficulty.

Give any other sources of Errors which were not listed.

What do you think can be done to eradicate or minimize these errors?
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