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ABSTRACT

This studywas no assessmeutf Social Studies Educatioinfluenceon acquisition and exhibitionf
knowledgecorevaluefor Nationalintegrationamong Undergraduat®tudets in Nigeria Accordingly,
seven (7) research objectsyequestions and null hypothessschguided the study. Descriptive survey
methodwas employed anthe population obtudy wasall undergraduate Social Studies students in
Northrwest geepolitical zone oMNigerianumbering twathousand one hundred and thiftye (2,135.

A sample of four hundred respondents (400) wsafected through the use of purposive and
proportionate sampling techniguédean and standard deviation weuseal to report thedescriptive
data collectedwhile t-test was used to test all the seven (7) null hypotheses deveBbipedindings
from the studyestablishedsignificant difference between thafluence of Social Studies learning
activities/experience®n federaland stateundergraduatstudents in tb acquisition and exhibition of
knowledge onreligious toleranceand social justicefor national integrationHowever, gynificant
difference was not found between the influence o%ocial Studiescurriculum contents, learning
objectives and learning expences/activitieson federal and state undergraduate students in the
acquisition and exhibition of knowledge @elf reliance, integrity, discipline, dignity of labour and
patriotism for national integratiorin North-west geepolitical zone,Nigeria Basedon the findings
from this study, the researcher recomnexzhthat, State Governments shouéhact admission policy
that will accommodate nerindigenesof differentreligious groups to study stateowned institutions

of higherlearning across the Norest geopolitical zoneThis will promote religious tolerance as
well as provide fertile ground for ethnic and religious understandiige NERDC and other
stakeholders in curriculum developmehbuld integrate entrepreneurial aspect at undergraduate Social
Studiescurriculum and training by promoting learning by discovery method, experiential leaamidg,
participatory approach, through interactive environments that fosters positive attitudes, values an

skills receptive to self reliance amoaothers

XVii



CHAPTER ONE
INTRODUCTION
1.1Background to the Study

Institutions of higher learning are social organisations where values are imparted.
Research shows that educatiomnsiito createdesired changes in learners (in terms of
knowledge and skills) by transmittingalues to improvd e a r Ipedavisud The school
being the first place wherlearnes areformally placed in the society, outside the protective
zone of a family, isseen as a startingomt to orientate young persons or students on the
Nigeria core vales as well aseed fornational integration. It is a placwhere studentare
exposed to others who they may not have the opportunity to mvighe in other contexts.
Institutions of highefearningin Nigeria are alsglatform to introduce the existesmof other
cultures, customs and rgibns and to enable the studetussee those differences as part of
life. Eventually these young minds could, with the right guidance, accept and celebrate
differences, rather than seeing differencestamBiling blocls. Hence, institutions of higher
learning can develop the core values in students that could leadidoahantegrationin
Nigeria(Ruslan, Othman & Ahma@009)

Religion is gradually becoming a tool for fighting political, social and economic
battles.In light of the destructive ways religion is used in our society today, there is need as
educators to seek ways in salvaging future generations from being engulfed in this self
destruction in the name of religion. While there may exist several ways tb lridiges to
foster religious tadrance and national integration in Nigeribere is also a need to explore
the curriculum potentials oSocial Studiegs an existingubject area in promotingligious
tolerance.For the fact thateducation is one of &hmost effective means of combating

intolerance andtereotypegMoore, 2007 Otuenu, 201LUNESCO, 2014 Scheiner, 2015).



Nigeria has reviewed her curricula across educational institutions in order to provide
education that will equip the learners whibsic knowledge, thinkg, and problem solving
skills for self reliance One of thosesubjects that weraffected by thee changess Social
Studies Educatiomand saddled with the responsibility all round development of critical
thinking skills oflearrersin order to be united, strong ahselfreliant nation as stipulated in
Nigeria National Policy on dhication (Osalusi, 2014).

Similarly, the core value of integrity, which are honesty, trust, fairess untability,
transparencyrespect and respoibdity, lie at the heart of alinstitutions of higher learning
activities andthis form part of the of the objectives of Social Studies at undergraduate level
given thatSocial Studies educatiaims at developing wholesome critical thinkersthical,
honest and reliablearnes (Chapfika, 2008 Although these aims of education are important
at every level of education, it should be stressed that they are most crudiagher
education. Both lecturerend graduates from institutions of higher lgagn have the
responsibility of contributing to the development of their nations and the world as a whole.
Such a responsibility rules out any elementhypocrisy, scandal, deceit, corruption and
deception tharun rampant in our societpdayall day andin all walks of life

Moreover,its worthy of note that whenever the school system, lectussshérs and
other stakeholders the running of education fail to instil proper discipline in learners, this
action will definitely makes students tmisbehae. Misbehaviour is any behaviour that,
through intent or thoughtlessness, interferes with teaching or learning, threatens or intimidates
others, over steps societyds standards of mo
national integration (@inrewaju, 2016)In order to this address problems of indiscipline in

the societySocial Studies eduation though its curriculum activities and learning experiences



inculcate positive societalorms and valuesf honesty, respect, obedience and self cdnin
learners

Also, educationis a means for humanity to create a common vision othid value
and respectdifference which in turn, helps to addrggeblens of discrimination, denial of
rights, ethnicity,prejudice, stereotyping gender inequalt and violence among otie that
militate against achievinghe value ofsocial justices in ousociety Ed ucat i on i s
first line of defence in combating inequities, to create autonomous individuals who act
collaboratively for he good of all soetal members anthis substantiate the objectivef
Social Studies educatipthatis to help young people make informed and reasoned decisions
for the public good as citizens of a culurally diverdemocratic socigt This establishes the
fact why, manyscholars believé&ocial Studiesducation is an appropriate field to explore
these tpics of injustice {\Vade, 2007).

Also, institutions ofhigherlearning serve as the engine room thedduce the required
manpower ofabourforce which drive the overaldevelopment of a natiopart from this,
through its curriculuntearningexperiences and other activitiésinstils in students values of
hard work, dedicationfespect for profession(s), occupations (manual anellectual),
punctuality in ordeto ylift humandignity and labour The dignity d labour depends not on
what we do, but how welo it, for dignity consists not in possessing honours, but in the
corsciousness that we deserve them and this is very much in agreement with the aims of
Social Stuées education in NigeriLawal, 2014)

Furthermore,an imporntant aspect of Social Studiexducation prgrammes in all
countries relatéo the development of the spirit of nationalrntiey and patriotism in learners
This is necessary for the purpose aofegrating and strengthening a nation, especially if

securityand unityis threatened in some foras experience in Nigerieoday (Ikwumelu,



Bassey & Oyibe, 2015 hat is why President Buhari argubldgerians to show greater self
denial, sacrifice and paotism to resolve the myriads of problems confronting the nation......
if we are to quickly recover from our numerous problems and start moving in a positive
direction(New Express Online, 2015)

Effective development of these core values amiitgeriars arepossible through the
use ofSocial Studiegducationwhich hasas one of its objectivess equipping the learners
with the right types of values and attitudes that will enable the learners contoiate the
improvementof world peaceand intelletual human relationshipBy using the school to get
this task doneSocial Studiesducation is a feasiblsubject. On the face of it, as stated in
National Policy on Education, theverall principle of Social Studiess to produce citizens
who canlive in unity and hamony asoneindivisible, indissoluble, democratic and sovereign
nation founded onthe principles offreedom, equdity andjustice (FRN, 204).

Nigeria, as a nationhas core values which have been driving and sustaining her
development andational integration over time. The present day core valDéescipline,
Integrity, Dignity of Labour, Social Justice, Religious Tolerance, Self Reliance and
Patriotism) of Nigeria have been shaped through coalescence and metamorphosis by the
vagaries ofte historical, political, economic and social evaluations of the nation from pre
colonial era(National Orientation Agency, 2009Before the emergence of the geographical
entity now called Nigeria, there were various kingdoms and esyfirem about the A"
century, there were the KaneBorno Empire, the Hausa states and the Sokoto Caliphate in
Northern parts of Nigeria. In Central Nigeria were the kingdoms of Nupe, lgala, Kwararafa,
Jukun and Tiv. The Southern part had the Oyo Empire, Benin Empiretlaedchiefdoms in

Igboland and théNiger Delta regionsN.O.A., 2009. Each of these kingdoms and empires



had core values which enabled it to effectively exercise its own political, economic and social
influenceover its territory.

More sq the values swed as sources of unity, legitimacy, group cohesiveness and
enabled some of the kingdoms and empires to go to wars and expand their territories, engage
in trade, commerce, political affiliationsand diplomatic relations witlother territories
(N.O.A, 20M®). The first inkling of what was to later become colonialism began in 1471 when
a European power, Portugal, visited Nigeria, and later established diplomatic, political and
economic relations with the kingdh of Benin in 1481N.0O.A, 2009. By the 1 century,
the Portuguese influence in Nigeria was in succession replaced by the Dutch, the French and
the British. In 1886, the British Government granted the Royal Niger Company a charter to
operate business activities in Nigeria. The charter was revok&€0i and several parts of
Nigeria were proclaimed protectorates of British. It was not until Jandgrgd14 that the
Northern and Southern Protectorates were amalgamated into one entity that was named
Nigeria and colonialism was officially entrenched fbe next four and a half decad@se
British Government, however, recognized that the various kingdoms and empires in the
colonized territories had core values.

Consequently, the British administrators of the territories were admonished to
establishas ystem of Al ndirect R u | em)acdondingttdd.®@.Ar go v
(2009)wa s t hat -intefferenged with, rout utilizing local customs as well as the
potentially beneficial organizations and local relationships which promoted good trade and
commer ceéo. But colonialism was extended b
political, educational, religious and social spheres. The extension, therefore, had a major
impact in changing the original core values prevalent in the kingdoms and empdes, an

substituting them with Britisloriented values that would enable the colonialist to achieve



their objectives of colonization. The stout resistance of colonialism by the Nationalist
Movements in Nigeria eventually resulted in Great Britain granting inutbgogce to Nigeria

in 1960. The country gained a Republican status in October 1963.

Nigeria's imlependence was grantellie to the nationalist struggef people like
Alhaji Abubakar Tafawa Belava, Sir Ahmadu Bello,Dr. NnamdiAzikiwe, Chief Obafemi
Awolowo, Ernest Ikoli, H. O. Davis, Chief S. L. Akintola, Dr. M. I. Okpara, Solanke and Eyo
Ita among many other nationalistio were the pioneers of the nationalist grievances against
the British system of indirect rulA f t e r i ndependencesiesWwretger i an:
replace aspects of the Britiginiented values with Nigerian core values. The desire, however,
produced an admixture of the two sets values. The admixture generated conflicts in the
prevailing value system and a consequent disaffection aadigltation among the citizenry
that some citizens expressed the wish to return the century to colonialism. The general
disaffection may have prompted the coup dobe
1970, and the military rule of the country far substantial part of the 33 years after
independencgNOA, 2009) At each military takeover of government, the coup plotters
found faults with the previous admistrations Each administration, therefore, made
concerted efforts to inculcate positive eovalues in the citizens. For example, General
Obasanjobds nAJaj i Decl aration of 19700, Gene
Babangidads AMAMSER®,, amdvVa GdistiglrecaamSAbaamai o n (
were some of the efforts madeé iaculcating positive core economic, social and political

values in NigerigN.O.A, 2009)

CorrespondinglyN.O.A (2009), noted thathere is also a historical component to the

evolution of the economic and social core values of Nigeria. In the 1945@s &hd 1960s,



agriculture was the mainstay of the Nigerian economy. Groundnut, Cocoa, Palm produce and
rubber were the dominant commodities of the Northern, Eastern and Midwestern Regions
respectively. It was then a thing of pride to be a cash crop fatn@dences of advance fee
fraud [419] cyber crime, armed robbery, kidnapping, poekieking and other fraudulent
acts were minimal among Nigerians. However, the exploration of oil and gas and the
attendant oil boom of the 1970s and 1980s shifted férous agriculture. This led to owver
dependence on oil, resultingp a getrich-quick phenomenon and other valkesding
practices. The dissatisfaction with governance of the various military regimes since 1966
created the desire and need for a duly electedvi | i an r egi me. Niger i g
democracy was, therefore, achieved from October, 1979 to December 1983. The current and
prevailing democratic rule began in 19@9.0.A, 2009) To arrestthis situation furtherthe
1999 constitution sawit as nandatoryto include the cag values in the constitution as
reminder to allNigeriansto be inculcatedhrough the use of education and other related
agenciesso as to achieve national integration and prosperity in the courtrynust be
mentioned here #t, the esence of society is solidarity through the cohesion of ideas
(values) ard mutual undestanding. This ersures order, stability, peaceful relationship,
cortinuity, dewelopment and sustainability.

Sequel to thisthe Nigerian ore values are the selected standard s of behaviour that are
fundamental to developing a stable and progessve nation. Core values are the acceptable,
right and cherished pattern of behaviours that are capable of enhancing national integration
and unity (Barrett, 2013Falade& Falade,2013). That is why, Ajere and Oyinloye (2011,
asserted thatin every society across the globe, core-values are attached prime priority as
social ingredients for social transformation, peace, unity, stability, growth and development.

These values are in most cases enshrined in the national anthem and pledges of various



courtries of the world for citizens to internalize for inner transformation. It is, therefore,
essential that every individual, group or indeed the entire nation must have agre which
serve as the driving engines of developmaertegration,growth and progress. To uphold this
democratic trend, the core values of Nigeria were enshrined in Chapter IgrS28tof the
1999 Constitutiorof the Feleral Republic of Nigeria (FRN999) which are naDi
Integrity, Dignity of Labour, Social Justice, Religious Tolerance, Self Reliance and
Patriotism. This study, therefore examined the extent to which Social Studies education
curriculum contents, learning experience and actsjitienethodology and evaluation
techniques at undergraduate level helped students to acquire and exhibit knowledge-on afore
mentioned ore-valuesfor National integration in Nigeria.
1.2 Statement of the Problem

Social Studiesn Nigeriais widely regardedas one of the discipplesdedicated tdhe
development otore values mentioned in the 1999 constitution of the federal republic of
Nigeria. That is whySocial Studiegducation has as one of its go@mlslevelop valuesnoral
character and civic virtue n our n as as mmebéneansy @f ytorotingational
integration,more compassionate and responsibl@etg. Similarly, as part oSocial Studies
curriculum, bas# on its horizontal and vertical organization of contents, activities and
learning expeiences, learners at all educational levels in Nigeria are taught the national
symbols which includescoat of arm, national flag, curren@nd among othersSocial
Studiesas a program of studgcognizes that several factors contribute todéheelop menof
positive valuesand tha schoolmust do everything in their power to address ititBvidual
ard social dimensions of valugevelopmentin Nigeria which are enshned in the 1999

constitution othe Federal Republic of Niger&s national ethics



In spite of the fact that teecore values of Nigeria arrshrined in the Constitution,
Social Studieseducation helps in developinghese coré valuesthrough its curriculum
learning experiences and activiti@gprimary and junior secondasghoollevelswhere it is a
core subjecin the curriculum while,at senior secondary school the values are imbedded in
civic educationthough included recently and some tertiary institutions all over tlkeuriry
as a course of studit, however,appeas that the conduct of political, economic and social
activities is devoid of ethical and moral principles, a condition which hampersadbesp of
national integratiomnd development.

Sequel to liis, sociceconomic, political andeducational prblemshave taken over
the Nigerian society rangingfrom armed robberymurderer, humn trafficking, prostitution,
rituals redundancy,civil restiveness, corruption, ethmeligious and communal conflict,
examination and election malpractices, over ddpeay on the developed countries
indiscipline and many moré he existence of these problep®mptedthe researcher to ask
the questiondoes Social Studies education really develop in leartisgsnational core
values? If yesto what extent d&ocial Sudiesstudents irboth federal and statastitutions
of higher learningcquireand exhibitknowledge orthecore valuesn their interactiorwithin
the school environmerindthe society at large®his search foranswers tahesequestions
hasled to tle assessment of Social Studies Educatifluence on acquisition arekhibition
of knowledge on corealues for national integration among undergraduate students in

Nigeria.

1.3 Objectives of the Study
The main objectiveof the study wasssessment ocial Studiesducationinfluence
on acquisition and exhibition of core values for national integration among undergraduate

students in NigeridWhile thespecific objectives wert:
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VL.

Vil

find out the influence of Social Studiésarning experiences/actiigs on the acquisition
and exhibition of knowledge on religious tolerance for national integration among

undergraduate students by ownership in Nigeria.

ii. assess the influence of Social Studiesriculum content®n acquisition and exhibition of

knowledgeon self reliance for national integration among undergraduate students by
ownership in Nigeria.

find outthe influence of Social Stues learning objectivesn acquisition and exhibition of
knowledge on integrity for national integration among undergradsiadents by ownership

in Nigeria.

. find outthe influence of Social Studieurriculum contenten acquisition and exhibtioof

knowledge on discipline for national integration among undergraduate students by
ownership in Nigeria.

assess the influencef Social Studieslearning activities/experiencesn acquisition and
exhibition of knowledge on social justice for national integration among undergraduate
students by ownership in Nigeria.

find outthe influence of Social Studiesrriculum contentenacquisition and exhibition of
knowledge on dignity of labour for national integration among undergraduate students by
ownership in Nigeria.

find out the influence of Social Studidsarning objective®n acquisition and exhibition

of knowledge on paistism for national integration among undergraduate students by

ownership in Nigeria
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1.4 ResearchQuestions

Vi.

Vii.

The following research questions guitiée study:
What is the influence ofocial Studies Educatiotearning experiences/activitiesn
acquistion and exhibition of knowledge on religious tolerance for national integration
among undergraduate students by ownership in Nigeria?
In what way do Social Studiescurriculum contentsinfluence the acquisition and
exhibition of knowledge on self reliaecfor national integration among undergraduate
students by ownership in Nigeria?
What is theinfluenceof Social Studeslearning objectivesnacquisition and exhibition of
knowledge on integrity for national integration among undergraduate students by
ownership in Nigeria?
In what wag do Social Studiescurriculum contentsinfluence the acquisition and
exhibition of knowledge on discipline for national integration among undergraduate
students by ownership in Nigeria?
What is the influence of Social Sted learning activities/experiencem acquisition and
exhibition of knowledge on social justice for national integration among undergraduate
students by ownership in Nigeria?
What is the influence of Social Studiegrriculum content®n acquisition and »hibition
of knowledge on dignity of labour for national integration among undergraduate students
by ownership in Nigeria?
In what ways dd&ocial Studiesdearning objectiveinfluence the acquisition and exhibition
of knowledge on patriotism for nationattegration among undergraduate studdiys

ownership in Nigeria?

11
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Null Hypotheses

The followingnull hypotheses werrmulateda nd t e s t elelvel af signific@nced . 0 5

HO,

HO..

HO:s.

HOg4.

HO:s.

HOe.

HO5.

. There is no significant difference between the influence of Social Stlekesing
activities/experiencesn federal and statendergraduate students in the acquisition and
exhibition of knowledge on religus tolerance for national integration in Nigeria.

There is no significant difference between the influence of Social Stadresulum
contentson federal and state undergraduate students in their acquisition and exhibition
of knowledge on self r@nce for national integration in Nigeria.

There is no significant difference between the influence of Social Stilekdering
objectives on federadnd stataindergraduate students in their acquisition and exhibition
of knowledge on integrity for n@tnal integration in Nigeria.

There is no significant difference between the influence of Social Stadresulum
contentson federal and state undergraduate students in their acquisition and exhibition
of knowledge on discipline for national integgon in Nigeria.

There is no significant difference between the influence of Social Stieldering
activities/experiencesn federal and statandergradua students in their acquisition

and exhibition of knowledge on social justice for nationtgnation in Nigeria.

There is no significant difference between the influence of Social Stadregsulum
contentson federal and state undergraduate students in their acquisition and exhibition
of knowledge on dignity of labour for national integoa in Nigeria.

There is no significant difference between the influence of Social Stielesing
objectives on federal and statedergraduate students in their acquisition and exhibition

of knowledge on patriotism for national integration in Nige

12



1.6 Significance of theStudy

This study is aimed at finding ouhe influence ofSocial Studieseducation on
acquisition and exhibition oknowledge on corevalues for national integration among
undergraduate students in Nigefide study iof particular benefit to thdollowing:

The findings of this studyvould informthe government, the patBalities of Social
Studiesin development otore values among tizens of the country whicbgoesa longway
in promotingnational integrationn Nigeria.lt is a hope thathe findingsof this study would
be a new ground of focus turriculum planners and developerspecially regardm issues
of core valuesdevelopmentand national integration. The findings of this study may also
indicate new grounds foBocial Studiestextbook writers on the need and necessity to
incorporate national ethics in the planning and writin@oéial Studiesextbooksat all leves$
of educational system in Nigeria.

The findings of this study woulde of great significance ithe area of arranging how to
help studerg acquire these core nationallues, prepare curriculum that will engage stuslent
and provide relevant information that will help learners exhibit these core nat@ioak.

More so, it will help the curriculum sgialist onSocial Studiesto refocus undergraduate
Social Studiegducation curriculum so as to meet the challenges of nation building, national
integration and developmeint Nigerian society

The findings accruing from thigvestigation would provid@edagogical feedback to
lecturersin departmenf sociology and religious studiest Universities and Colleges of
Education who are expected to establish a strong basis for the subject in Nigerian schools.
More so, the findings of this studyill be of hdp to National University Commission (NUC)
who by law are charged with the responsibility of providing minimum standards and periodic

review of these minimum standards which requiperiodic review of relevant research
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findings that will dfect changes oinfluences learners and the society with a view to
enhancing knowledge and find lasting solusie marés problem,which is one of the aims
of Social Studiegducation.

This study will help in providing research based information which wilphearen
acquire knowledge of how to inculcate in their wards/children the various-patienal
values forenhancing nationahtegration in contemporary Nigerian sociefyso, the findings
of this study will further strengthen the confidence of pawelm beleve that schools could
function as training and preparatogyounds for students to develop fine attitudes and
values fornational integration.

Also, this study wouldbe of immense benefit tdSocial Studiesstudents who are
undergoing training which Wiresult in making them professional teachers and specialist in
problems solving (Social Studies) for them to find out research based information abeut core
national values which will pave way for either adjust, maintain or increagbe extentof
theiracquisition and exhibition of these values for national integration.

To the members of the socigtthis study will help in enriching their knowledge and
polish their perception from research based information abowbtieenational/alues and its
effediveness in promoting national integrationtie societylt is also thougfitl that this
research work would constitute a vital reference material and a source of empirical data for
researchers and investigators who are interested in exploring the gflagevariety of
curriculum designs for the purpose of helping learners develop values which are vital for

building the Nigerian nation.
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1.7 Scope of the Study
This study investigatethe assessment of influence 8bcial Studieseducation on
acquisition andexhibiton of knowledge oncorevalues for national integration among
undergraduate students in Nigeriehe studyassessd the undergradate SocialStudies
studenton the seven (7) core values stated in the 1999 constitution of the Federal Republic
of Nigeria that is:religious tolerance, self reliance, discipline, integrisgcial justice,

dignity of labour and patriotism.

Thus, the study waglelimited only to undergraduat8ocial Studiesstudentsof
2016/2017academic session in tertiary institins of northi west region of Nigeria that offer
Social Studiest undergraduatevel In other words, the study coversi (6) institutions of
higher learning that offeiSocial Studiesat undergraduatéevel, that is Ahmadu Bello
University (A.B.U), Zaria and the five (5) federal and state colleges of education that offer
Social Studiest undergraduate level affiliated to A.B.U., Zaria, which are: Federal College
of Education, Zaria; Federal Collegé Bducation (Technical), Gusa&ederal College of
Education, KanoShehu Shagafollege of Education, Sokoto; and Kaduna State College of
Education, GidatWaya. The researcher usethese tertiary institutionsonsidering the fact
that gender ofthe students are heterogeneoinsnature whit are varialds of study the
ownership of institutions cut across federal and state government. Also, the students found in
these institutions of higher learning are repnéaves of the religiousnd ethnic groups in
Nigeria. Addedto this, bothinstitutions usesame undergraduatSocial Studiegurriculum in

teaching the students.
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CHAPTER TWO
REVIEW OF RELATED LITERATURE
2.01 Introduction
This chapter reviewed relevant literature relatethe study under the followirgyb headings:
V Theoretical Framework ;
V Concept of Social Studie€ducation
V History of Social Studies angustificationfor Introductionof Social Studiesin Nigerian
Schools;
V Nature and Objectives of Social Studies;
V Concept oValuesand Core Values;
V Concept oNationalIntegration;
V Concepts ofExhibition and Acquisition;
V Social Studies Learning Experiences/Activities and Religious Tolerance for National
Integration;
V Social Studie€urriculum Contentand Self Reliancdor National Integration
V Social Studies Learning Objectives dantegrity for National Integration;
V Social Studies Curriculum Contents and Discipline for National Integration;
V Social Studiesearning Activities/ExperiencesndSocial Justicefor National Integration
V Social Studies Curriculum Contents and Digmifyabour for National Integration;
V Social Studiedearning Objectiveand Patriotisnior National Integration
V Review of RelatedEmpirical Studiesand

V  Summay.



2. 02Theoretical Framework

The theoretical framework is the foundation from whichkalbwledge is constructed
(metaphorically and literally) for a research study. It serves as the structure and support for the
rationale for the study, the problem statement, the purpose, the significance, and the research
questionsor hypothesesThe theortcal ramework provides a grounding base, or an anchor, for
the literatue review, and most importantithe methods and analysig.his study utilized
Schwartz Theory of Basic Values, Social Exchange Theofyemirge Homaand Hodgkinson's
Value Theory.
2.02 1 Schwartz Theory of Basic Values

Values have been a central concept in the social sciences since their inception. For both
Durkheim (18971964) and Weber (1905958), valies were crucial for explaining social and
personal organization and change. Values are used to characterize cultural groups, societies, and
individuals, to trace change over time, and to explain the motivational bases of attitudes and
behavior. Applicatio of the values construct in the education and social sciences during the past
century suffered from the absence of an agngsain conception of basic values, of the content
and structure of relations among these values, and of reliable empiathbds to
measure thenF(scher & Schwartz, 2011; Schwartz, 2R Potts, 201%. Recent theoretical and
methodological developments have brought about a resurgence of research on values or core

values.

The theory of Schwartz, concerns the basic vathaspeople in all cultures recognize. It
identifies ten motivationally distinct types of values and specifies the dynamic relations among
them. Some values conflict with one another (e.g., benevolence and power) whereas others
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are compatible (g., conformity and security). The "structure” of values refers to these relations

of conflict and congruence among values. Values are structured in similar ways across culturally
diverse groups. This suggests that there is a universal organization oh huoi@avations.
Although the nature of values and their structure may be universal, individuals and groups differ
substantially in the relative importance they attribute to the values. That is, individuals and
groups have differemwrtravad@aprara & Bteca, 20013¢hwaets 0 or

2012).

When we think of our values, we think of what is importantto us in life. Eachof us
holds numerous values (e.g., achevemen, secuity, beneolence) with varying degrees of
importarce. A particular value may be very important to one peson but unimportant to

anaher. The basic value theay (Schwartz, 20078 adogs a conception of values that

spedfiessix main featuresthat are implicit in the writings of manytheaidts:

I. Values ae beliefs linked inextrically to affect. When values ae ativated, they becore
infused with feeling. Peope for whom independenceis an important value becore
arousedif their independences threatened, despar whentheyare helplessto protect it, and

are happywhentheycanenjoy it.

ii. Values refer to dedrable goals that motivate action. Peode for whom sodal order, justice,

and helpfulne ssare important valuesare motivatedto pursuethese goals.

ji. Values transced specific adiors and situations. Obedence and honegy values, for

example, may be relevant in the workplaceor schod, in busnessor politics, with friends
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or strangers. This feature distinguishesvalues from norms and attitudes that usudly refer

to specific actions, oljects, or situations.

iv. Values seve as standards or criteria. Values guide the sdection or evaluaion of actions,
padlicies, peofde, and everts. Peope decide what is good or bad, justified or ill egitimate,
worth doing or avoiding, based on possble conseguences for their cherishedvalues.
But the impact of values in everyday dedsions is rarely consdous. Values ener
awareness when the adions or judgments one is consideing have canflicting

implicationsfor different valuesonecherishes.

v. Valuesare ordered by importance relative to one anahe. PeodeGs values form an ardered
system of priorities that cheracterize them as individuds. Do they attribute more
importanceto achievement or justice, to novelty or tradition? This hierarchical feaure also

distingushesvaluesfrom norms andattitudes.

vi. Therelative importance of multiple values guidesaction Any attitude or behavior typically
has implicaions for more thanone value. The tradeoff among relevant, competing values
guides #itudesand behaviours (Schwartz 2007b & Schwartz, 2012. Values influence
action whenthey are relevant in the cortext (hencelikely to be activated) and important to

the actor.

The above are feaures of all values. Wha distinguishesone from arother is the type
of goal or motivation that it expres®s. Schwartz (2012) in hisvalues theary defines ten broad
values according to the motivation that underlies each of them These values are likely to be

universal because they are grounded in one or more of three universal requiremerts of human
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existence with which they hdp to cqoe. Theserequirementsare needsof individuals as
biological argansms, requisites of coadinated sodal interaction, and survival and welfare
needs of groups. Individuds camot cope sucessfully with these requirements of human
existence ortheir own. Rather, peoge must aticulate appopriate goals to cope with them,
communicate with others aboutthem, and gain cooperation in their pursut. Values are the
sodally desrable concefts usedto representthesegoals mertally ard the vocabuary usedto
expressthem in sodal interaction ((Schwartz, 2012)Schwartz, ngt define eachof the ten
values in terms of the broad goal it expressesnote its groundng in universal requiremerts,
and refer to related value concets. To make the meanng of each value more corcrete and
explicit, the researchelist in paenhesesthe set of value items included self direction
stimulation, hedonsm achievement, power, secuity, conformity, tradition benevdence and

universdism Schwartz, 202).

In addtion to idertiifying ten basc values, the theory explicates the structure of
dynamic relations among them One bags of the value structure is the fact that adions in
pusut of any value have consquencesthat conflict with some values but are congruent
with others. For example, pusung achievement values typically corflicts with pusung
bene/olencevalues.Seeking succeas for sdf tendsto obstruct actions amed at enhanang the
welfare of others who needonés help. But pursung both achevement and power values is
usudly compatible. Seeking pesonal successfor oneséf tends to drengthen andto be
sirengthened by atons aimed at enhanag onés ovn sodal postion and authority over
others. Another example: Pursung novelty and chage (stimulation valueg is likely to
undermine preserving time-horored cugoms (tradition valueg. In conrast, pursuing tradition
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valuesis conguentwith pursung conformity values.Both motivate actions of submisson to
external expedations (Schwartz, 2012

Actions in pusut of values have pradica, psychologica, and sodal corsequenes.
Pracdically, choosng an action alternative that promotes one value (e.g., taking drugs in a
cultic rited stimulation) may literally cortravene or violate a competing value (obeying the
precefts of ongs religiond tradition). The personchoosng what to do may also sensethat
such alternative adions are psychologically dissonah And others may impose sodal
sangions by pointing to pradical and logical inconsstendes betweenan adion and other
valuesthe person professes.Of course, peode canand do pursue competing values,bu not
in a single act. Rather, they do so through dferent acts, at different times, and in different
settings (Schwartz 200&).

Althouwgh the theay disaiminaesten values, it postulatesthat, at a more basc level,
values form a continuum of related motivations. This continuum gives rise to the circular
sructure. To clarify the nature of the continuum, Schwartz notes the shared motivational
emphase®f adjacentvalues:

I. powerandachevemen--sodal supeiority andesteem;

ii. achevementandhedonsm:--sdf-certred satisfaction;

li. hedonsmandstimulation--adedre for affectively pleasantrousd;

Iv. stimulationandsdf-direction-intrinsic interestin novelty and magery;

v. sdf-direction and universalism--relianceupononés own judgmentand comfort with the
diversity of existencg;
vi. universdism and benesmlence-enhanceent of others andtranscedenceof sdfish
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interests;
vii. benevolenceandtradition--devotionto ore's in-group;

viii. benerolenceandconformity--normative be havior that promotescloserelationshps;

ix. conformity and tradition-sutordination of self in favour of sodally imposed
expedations;

X. tradition and secuity--preseving existing sodal arrangemerts that give certainty to
life;

Xi. conformity andsecurity--protectionof order andharmony in relations;

xii. secuity and power--avoiding or overcoming threats by cortrolling relatiorships and

resouces.

In sum, the Schwartz theorgf valuesrepreserts a motivationalcortinuum. The doser
any two values in either diredion around the circle, the more similar their undelying
motivations;the more distant, the more antagonistic their motivations. The ideathat values form
a motivationalcortinuumhas a critical implicaion: Dividing the domain of value items into ten
digtinct values is an arbitrary corvenence. It is reasonale to partition the value items into
more or lessfine-tuneddistinct valuesaccading to the neels and objectivesof onels andysis.
Concaving values as organzed in a circular motivational structure has an important
implication for the relations of valuesto other variables. It implies that the whole setof ten
values relates to any other variable (behavior, attitude, age, etc.) in an integrated manne
(Schwartz, 2012 Henriques, 2014

The above theory is relevant to this study in several wagsiessed that values need to

be effectively transmitted (from society) and developed (within a person, cognitively) in order
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for theundergraduate Social Studies studdatsuccessfully confront the perplexing dilemmas

in life and strive toward mental health. Sedfntrol and selimnonitoring is promoted best by

the more cognitivalevelopmental approach. That is whewadergraduate &ial Studies
studentgesponsibility is promoted and internal cognitive control is able to monitor transmitted
external control mechanisms (some of which have been internalized).

2.02 2 Social Exchange Theory oGeorge Homan

Social exchange theory is a model for interpreting society as a series of interactions
between people that are based on estimates of rewards and punishments. According to this view,
our interactions are dertmined by the rewards or punishments that we expect to receive from
others, which we evaluate usingcastbenefit analysisnodel (whether consciously or
subconsciously). Central todtsocial exchange theory is the idea that an interaction that elicits
approval from another person is more likely to be repeated than an interaction that elicits
disapproval. We can thus predict whether a particular interaction will be repeated by irejculat
the degree of reward (approval) or punishment (disapproval) resulting from the interaction. If the
reward for an interaction exceeds the punishment, then the interaction is likely to occur or
continue (Crossma012& Cherry 2016).
According to this theory, the formula for predicting the behavior for any individual in any

situation is: Behavior (profits) = Rewards of interactiocosts of interaction. Rewards can come

in many forms: social recognition, money, gifts, and even subtle everyday gestures like a smile,
nod, or pat on the back. Punishments also come in many forms, from extremes like public
humiliation, beating, or execution, to subtle gestures like a raisdztaayeor a frown. While

social exchange theory is found in economics and psych¢ilggng & Epley, 2009Grant &
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Dutton, 2012& Cherry 2016, it was first developed by the cologist George Homans, who
wrote about it in an essay titled "Social Behavior as Exchange." Later, sociologists Peter Blau
and Richard Emerson further developed the theory.
BasicAssumptionsof SocialExchangeTheory

i. People who are involved in the inteten are rationally seeking to maximize their

profits.
i.  Most gratification among humans comes from others.

ii. People have access to information about social, economic, and psychological aspects of
their interactions that allows them to consider alternativerenprofitable situations

relative to their present situation.
iv.  People are goal oriented in a freely competitive system.

v. Exchange operates withoultural nomsand values.

vi.  Social credit is preferred over social indebtedness.

vi. ~ The more deprived the individual feels in terms of an act, the more the person will assign

value to it.

vii.  People are rational and calculate the best possible means to compete in rewarding
situations. The same is true of punishment avoidance situations.
Social exchange theory operates on the assumption that individuals are generally rational
and engage in calculations of costs and benefits in social exchanges. In this respect, they exist as

both rational actors and reactors in social exchargberfy, 2016)
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Many critique this theory for presuming that people always make rational decisions, and
point out that this theoretical model fails to capture the power that emotions play in our daily
lives and in our interactions with others. This theory also undercuts the power of social structures
and forces, which unconsciously shape our perception of the world and our experiences within it,
and play a strong role in shaping our interactions witkrstiNonetheless, the thy is relevant
to the currenstudy in different perspectives, in thétis proposed that undergraduate Social
Studies studentassess the outcomes of their social exchanges in relation to other possible
relationships or exchaas. In other words, undergraduate Social Studies studerytshoose to
acquire as well exhibit the core values if the reward outweigh the punishment (sociadmejecti
punishment or consequencd)he viability of social exchange rests on the assumptian th
undergraduate Social Studies studeatognize each other's life situations, notice each other's
needs, and in some ways are likely to engage in reciproaityondition in which a response is
correlated to the worth of the oifigl message.In other words, undergraduate Social Studies
studentacs with other humans in full recognition that their acts will be noticed and in some way
reciprocated (i.e., that they will receive a return on their communicative investment).

2.023 Hodgkinson's Value Theoy

The work of Christopher Hodgkinson has greatly influence the field of education, social
sciences among others in the study of values. A common working definition for sedwalue
Is a conception explicit or implicit distinctive of an individual dracacteristic of ggroupof the
desirable, which influences the selection from available modes, n@@h®nds of action

(Zupan, 2012
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Hodgkinson made a point to distinguish fact from value. Fact is something that is either
or is not. It exists or doesat exist.It is true or false. But, value is subjective and dynamics.
What may be right for one person might be wrong for another. What may be good for today may
not be so for tomorrow. In view of this, value then becomes a potential arena for congiat for
individual as well as for interpersonal relationshigedgkinson argued that the school, teachers,
lecturers, undergraduate Social Studies studeotsany person in a position of leadership
constantly faces conflicting situations upon which they hiavenake decisionsE(dridge &

Cranston2009.

Hodgkinson's' scheme of value terminology illustrates the psychological aspects of value
action. Hodgkinson places the self at the cerdr& thenat the next level are basic motives.
While Hodgkinson refer to this level as motives, Maslow refers to it as 'needs'. The individual's
motives are closely related to the values for which they possess. Outside of the individuals
thoughts are attitudeand behaviours. While attitudes and behaviours are more observable,
individual's motives and values can be shown through their actions. Values and motives are not
always clear to either the individual or to the outside world and this depend on the uadsvi
personality. Of particular imptance to this research is thdte formulation of value systems are
influenced by different variables which includ&ocial Studies educationifel experience,

biological, disposition, genealogy and cultuBegley &ohansson, 2008)

Hodgkinson's value model is built on three types of values. Type | values are based on
principles of the individual. Type Il values, falls into two categories, whichTepe 11 A
values which are based on consequences. TyBevllues are based a@onsensus. Type llI

values are based on personal preferences. Hodgkinson's mad®lniged in a hierarchy with
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type Ill values at the lower end of the model and typallieat the top of the hierarchy. This
arrangement is in accomdith what Hodgkinsorbelieve is a progression from what is right
(Type 1 values) to what is good (type Ill values). Type Ill values are based on the individuals
own preferences. Such values are often rooted in emotion;infelbence and self
justification. Hodgkinson sees this type of value as being primitive and grounded on the
individual affect. On the hierarchy model, this type Il value is considered 'good'. The
individual's preference is more inclined to what is, rather than what ought to bdorenexe
tendency towards facts of natuigegley &Johansson, 2008jdridge& Cranston2009.

Type 1l values,which follows employs reasoning to adjust values to what is right.
Whereas typelll values are based on personal preference, type Il values are more social.
Value type Il also searches for collective justification. Hence, the individual to move their
values from asociological and hedonistic position to one that is humanistic, pragma
utilitarian and democratic uses rational cognition. As this type involves the collective, there is
also a shift rom idiography to nomothetic. Within this shift, there is also the tendency for
value conflict between what is good for the self and whaight for the collective. Within
type Il values, type Il B values are of the lower order. Type 11 B values are based on what the
majority agree upcnconsensus. Type Il A values however are based on reason and analysis.
Here the decision is examined agd thoughts of future consequences. There is a highet
of rationality; employed on this level. The analysis of consequences is set into a social contex
which has its own norms and standards. Type Il B values of consensus or Type | principles are
chosen as a final resort to solve value conflicts that cannot be solved, by Type Il A values

(Begley &Johansson, 20D8These value types and an explanation are as illustrated in
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Table 1: HodgkinsonM odel of Value Paradigm

Value Type Grounding Psychological
Correspondences
Transrational Principle Connative
Rational Consequence Cognitive Desirable
Consensus I
Subrational Preference Affective

Desired

Source:Tien, C. (2016) Building a Conceptual Framework of Values Capital for Educational
Leadership

Transrational values are those which are adopted on principal. They are based on
commitment or faith and cannot be scientifically verified or justiftey logical argument.
Rational values are based on logical reasoning, and are further divided into those centred on the
calculation of consequence and those based on consensus, such as the group norm. Preference
values are wants and are usually reflexwithout much conscientious delibéoan. From this
paradigm, wecan see that people may be holding similar values but for very different reasons.
For example,individuals and institutions may value transnationeducation for a variety of
different rexsons: because they believe in the principal of international education (transrational),
because other education institutions are implementing similar programs (consensus), as an
additional avenue for accessing the local market (consequence), or siroplyseea particular
individual in the university would lke to see -aperation with an overseas institution in a

country they hold favourably (preferend®egley&Johanssor2008 & Tien,2016.

Transrationalvalues,and mary rational values, usually have anethical or moral elemett

for the valueholder. Ethics are princples which guide us to identify tha which is good or
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bad and therefore inform us asto which values we should act upon. Herce we may say that

our values are ethical when we have made some commitmet to them in advance (Begley&
Johansson2008 Tien, 2016. On the other hand, preferertes are more envotive and
spontaneousWe can usually distingush betweena moral and preferredvalue betweenthe type

of 6 g o andolved: the ethical value usudly hasa righteousgood or is 6 cieble @nd the
preference value hasa natural good and is readily idertifiable as it gratifies the immediate
desre of the individual, or represents the 6 d e s {Begieg&ohansson2008 Tien, 2016.
This theoryis relevant to this study in several ways, the theory holds that view that values
are categorized andndergraduate Social Studies studdetgls to acquire and exhibit values
when the values agrees with their principles and goals. Alssegaence and consensus have
bearing on our value development. Add to thslues of consensus andnsequencewhich,
employ rational thoughtequire knowledgelearningand information whiclarc provided by the

Longtermmemory

From the analysis of éhtheories above, thesearcher adopts tt&chwartz theory of
basic valuedor the study reason been that, theory relatesore set of basic human values
motivational goals inherent ithe undergraduate Social Studies studebitdogical needs; the
need for smooth coordination andoperation with others, aritle neecf groups of student®
survive and grow as groupghich is very much related to the studie theory established that,
values are primary transmitted first to learners by home,weltbby school and this gives the
researcher base to assess the extemthioh these vaues are acquired and exhibitesnong
undergraduate Social Studies students. Similarly, the theory forwardrules,are important,
exceptions to the rules, and cociffi between ruleare best dealt with through effective value
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developmentSeltdiscipline in adulthoods most easily attained when earlier childhood values
that have been established (good and bad behavior differentiated, rationale for judging good and
bad outlined, and open communication [lack of defeaness] promoted)Values undelie
under graduat e S o dtitudes ths traitteibass forsgheiuedakiaidn Bhey
evaluatepeogde, behaviours, and eventamong otherpositively if they promote or protect
attainment of the goals they value. They evaluate them negatively if they hinderor threaten
attainment of thesevalued gods.
2.03.4Integrated Social Studies Model of Value Developmeribr National Integration

A synthesis of the tlwies reviewed point to the fact that, values iscomplex
psychologicaland social variables that arelevebped overtime based on motives, learning,
interaction, biological predispositiprexperienceand environmentValues are internalized
cognitive structues that guide choices by evoking a sense of basic principles of right and wrong
(e.g., moral values), a sense of priorities (e.g., personal achievement vs group good), and create a
willingness to make meaning and see patterns (e.g., trust vs disivadips are cognitive
representations of important human goals or motivations about wstiodents must
communicat in order to coordinate their behaviour in group such as the school or institution of
higher learning. Thugpsychological construsthat influence theacquisitionof core valuesfor
national integratioramong undergraduate Social Studies students inclmdéves, aspirations
and goals, interest, attituddm havious andemotions.

From the social @rspective, value development amowmgdergraduee Social Studies
studers could be strongly influenced by nature asgecific situation in whiclstudentsfind

themselves.Hence the interaction of personal factors atigte environment, préeirect the
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studentdo act in certain waysr exhibit certain cee values that foster nationalegtation More
so, relationships effects of significant others, socialization process, life styteilture and
religion, social classor position, social catrol mechanism, situational demarahd life
experiencaletermire the extent oéxhibition of core values for national integration.
Consequentlyboththe psychological and social factors that influence value development

of the individuals are shaped and-sbaped bySocial Studieseducation (learning)in other
words various cecurricular and arricular activities in Social Studies education arsirument
of inculcation of core valueby the schod as a total institutionAccordingly, te <hool
environmentand academic climate help to modified existing valuesprodide rich experience
to the studentsAlso, the textbooKecture materials and other learning devices correlaith
learning of values by identifying areas in which the desired values may be promatethg so,
Social Studiegducationbecomes compnent ofvalue development, as well &sndamentald
the broader notion of expanditgiman capabilitieand fostering unityhat lie at the heaof the

meaning of national integration in NigeriBhis is illustrated in figure Ielow
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Figure 1: IntegratedSocial StudiesModel of Value Development
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2.031 Concepts ofSocial Studies

Notable scholararound the worlthave definedSocial Studiesn ways that confirm the

subject as aladen discipline. Br instance, National Open University of Nigeria (NOUI

(2012),defined the subject as essentially studies of human relationship, like human to t

human to institutions, human to physical enviremnand human to value systems. T

implies that the subject is one that encourages attention to be given to the process of liv

working together, using of the environment to met basic human needs, customs, insti

values and life situationsultural heritage and its dynamic-gning characteristics

Furthermore, Lawal (2014) quoted Awoyemi and Ndagutmat Social Studies

embraces those studies which are concerned with how people build a better life for ther

and their fdbw human beings; how people deal with the problems of living together,

people change and are changed by their environment.



This definition point to the fact that, Social Studies education inculcates in its
learners skills and values for positive human relationship and togetherness to enable
citizens live in peace and harmony in this ever changing woAdcording to Coe, in
Edinyang, Tanduand Gimba (2015)Social Studiess seen as a disciplirtbat relps students
become responsible citizens in a culturally diverse, democratic soetyn an
interdependent world. Grace (2010) perceived this subject araa asganized integrated
study of man and his environment both physical and soemphasizingon cogniion,
functional skills and desirable attitude and actions for the purpbgeducing an effective
citizenry. In other words, this definition explain social studies education as a subject
that teaches citizenship.

In the same veilNOUN (2010)describesSocial Studiess asubject that equips the
youth with tools necessary in solving personal and community relatdrlept® Social
Studiescould be assessed frains tomean a problersolving subject. Thus definedSocial
Studieswill not mainly aim at giving out knowledge, but it will equally emphasise on
inculcating a certain distillate knowledge which will assist humans in acquiring the tools
necessary for life. Such tools are knowledge, values, attitudes and skills. Thesedools ar
expected to assist the learner in solving both personal and community related problems.
Lawal (2014)viewed Social Studiesas a set of goals which describe how the concept of
citizenship education is to be selected, organized and ta@giztenship eduation in the
definitions refers taSocial Studiesas a subject thahelps in socialing learners against
juvenile delinquency, disrespect for elders and all sharp practices that often metamorphose
into full-blown crimesOn other handits explains inculatingin learnerghe virtues suchs:

tolerance, self reliance, patriotism and other core values for national integration.



In a similar mannerSocial Studiesas a process of education which has goals and
purposes aimed at preparing youth for respoasditizenship. In order to achieve these
goals,Social Studiegrains students and equips them with knowledge, values, attitudes, skills
that will aid them in understanding their environment and to take rational decisions as need
arises (Rudduck 2013 & Okon, 2016§. Social Studiesequip learners with selected
knowledge, skills, attitudes and social actions concerning the relationship people have with
each other and the environment in which they live. In other words, according to Thompson
(2007),Social Stuaks content aids to understand man and how he exists in his environment.
It deals with the activities of man at home, in the family, in the village, in school, at
workplace, in politics, at play, in religion and in everything or whatever man engages in his
efforts to survive in the environment in which he $v8ocial Studiess a subjedttempts to
investigate man and his struggle for survival in his environment. It provides ways of looking
at the society in order to understand its structure, its prabdend looks for ways of solving
such problems. The relevanceSxdcial Studiess to focus on human life for the purpose of
giving individuals the opportunity to practice solving problems which is of crucial

importance to the individuals and the society.

It is not out of place as Osakwe (2010) stated that the knowledge, attitudes and skills
which a young adult acquires in the process of studfingial Studiesould help as a
mature citizen to take decisions which are useful to such individual and sddietywview
was also supported yawal (2014) who argued tha®ocial Studiess a field of study that
deals with the integration of knowledge, experiences and the effective use of resources for
the purpose otitizenship eduation. Givenfrom the abovedefinitions, Social Studiess
recognized as vehicle for the building of the Nigerian personalityough citizenship

education A personality that is conscious not only of his rights and privileges but also of his
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duties. The New ZealandSchoolCurriculum(2007) viewed Social Studiesis subjectmost
directly concernedvith the studyof societyand humanactivity in the contextof continuity,
chang, and conempaary issues. It is also concened with the devdopment of reflective

thinking andsocialaction throughinformedandenlightenectivic participation.

Similarly, Milligan (2014)succinctly viewedSocial Studiess subject thateeks to
examine and understand comrmnunities, from the local to the globd, their various hertages,
and the nature of citizenshp within them. Ramsbottom (2007)lefine Social Studiesas the
systematic study of an integrated body of content drawn from the social sciences and the
humantties. It enables studerib develop their knowledge timediverse,dynamic nature of
socigy and of how interactions occur among cultures, societies, and environments. Students
develop and apply skills as they investigate society, explore issues, make decisions, and
work cooperatively with others. The undamdingand skills they develowill helpthem to

participate in society as informed, confident, and responsible citizens

The Papatoeto¢ligh Schoolin Milligan (2014)asserted thaocial Studiess abou
peopleard the world we live in. Studens can de\elop their knowledg ard understandig of
society ard the interactiors amorg cultures ethnic groups and environments Skills are
developed ard applied as studens investigaé society explore issues make decisiomiard work
cooperativel with others. National Council for theSocial StudiegNCSS) (2008 defines
Social Studiesisthe integrated study of the social sciences and humanities to promote civic
competence. Within the school prograBopcial Studiegprovides coordinated, systematic
study drawing upon such disciplines as anthropolagyhaeology, economics, geography,
history, law, philosophy, political science, psychology, religion, and sociology, as well as
appropriate content from the humanities, mathematics, and natural sciences.

The primary purpose ddocial Studiess to help yung people make informed and
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reasoned decisions for the public good as citizens of a culturally diverse, democratic society
in an interdependent worldOlusegun (2012quotedOgundare whalefinedSocial Studies

as a study of problems of survival in arveanment and how to find solutions to theirhe

aim of Social Studiegs the promotion of civic competeridhe knowledge, intellectual
processes, and democratic dispositions required of students to be active and engaged
participants in public life. By makg civic competence a central aim, NCSS emphasizes the
importance of educating students who are committed to the ideas and values of democracy
as well as core values of their countBjivic competence rests on this commitment to
democraticand national values, and requires that citizens have the ability to use their
knowledge about their community, nation, and world; to apply inquiry processes; and to
employ skills of data collean and analysis, collaboratiotecisioamaking, and problem
solving. Young people who are knowledgeable, skillful, and committed to democracy are
necessary to sustaining and improving our democratic way of life, and participating as
members of a global community.

Also, Ezegbe, EskgyAnyanwu andAbiogu (2014)asserted thatSocial Studies
educatiores a subject used for preparing, mobilizing young learners in schools for purpose
of helping them cultivate an awareness and understanding that would transform them into
citizens with skills, competences, moral values and reasadgg ments to effectively live,
interact, interrelate and contribute positively to economic, social, political and caltusal
development of the natiof.his implies that the essence ®dcial Studiesducation is for
citizenship training as to producsffective, efficient, useful, loyal, self reliant, creative,
and/or functional citizens in a state.

Social Studiedasbeendefined alsdo mean a problem solving subjestd a tool
for effecting positive social changen the ®ciety For instanceNwoji (2006), viewed

Social Studiesas a living subject in that it deals with the matters of the moment as a
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preparation for now and future. She further adds that it is a discipline that deals with social
change, better future and problem solvinge@be lkwumelu and Okeke (20)2appear to
corroboratinghe above view when they asstat, Social Studiess a discipline that deals
with social change and ensures that a meaningful interaction of the recipients with their
physical and social environmengsattained. It engenders sound education of the citizens, as
we | | as inculcates a sense of social consci
values of honesty, eoperation and the need of the nation, a$ as the desirable skills to
solveenvironmental problems.

Social Studiescan be defined as the study of man and his social and physical
environmentsBabatunde (2012and Ezegbe, EskayAnyanwu and Abiogu (2014), defined
Social Studiess: the totality of experiences a student goes thrdaying been exposed to
such a course based on mands interminable p
knowledge of the variable factors such asstorical, religious, economic, psychological,
cultural, scientific and technological factors tha#arnor mal |y responsi bl e
interactions that aid environment.

FurthermoreSocial Studieas been defined as a subjetich prepares individuals
to live cooperatively with one another, ap
knowledge @ exiting national core valuesjorms, structureand privilegesHence Dania
and Emuebie(2012), noted thatSocial Studiess the interpretation of interrelationship of
different subject aimed at inculcating national consciousness and national ubidyingn
the right types of values and attitude for self and inculcating the necessary skills, abilities
and competencies for the individual and the larger society. Even though there may be no
consensus as regards the definition of social studies, the @odlsbjectives oBocial
Studiesare similar. Danisand Emuebie(2012) classifiedtheminto three broad groups the

objectives ofSocial Studieshese include: Knowledge and understandofgoasic facts of
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the physical, social and political environmeThis aso deals with information andile of
law, danocratization process, unity dhiversty and sustainabldevelopmentAcquisition of
basicskills and aptitudesnecessary focritical thinking: analyzing information, expressing
opinions and ultirately reaching sound judgement; aikvelopment of healthpositive
attitudes and valuesuch as cooperation, hawork, opeamindedness, honesty,tagrity,
trustworthiness, partgation, justice, fairness, tokence, transparency, courage and many
more

More so, Social Studieshas beenlescribed as a discipline which attempts to modify
or change the learnersd behaviours in the di
a process of studying human beings relationship with his or her environmemtitanthe
desire to provide solutions to various complementing problems in order to ensure his/her
survival, having been equipped with the necessary tools such as values, attitildesnd
knowledge (NOUN, 2012)As a social subject, it is more intdisciplinary, more concerned
with skills development and more normative. It is a field of study in which content and
purposefocus on relationships. It provides knowledge, attitudes, values andti&tllsenable
people understandheir physical and human eironmentsbetterin order to act or behave as
responsible citizens. Its primary purpose is to help young people develop the ability to make
informed and reasoned decisions for the publicgasd citizens of a culturally diverse,
democratic society in amterdependent worldThat is whyMilligan (2014)quotedSinnema
who suggestd that Social Studiesprimary purpog® mud be to stimulate ther passions
imaginatiors ard intellecs so tha they will be moved to challeng the social, political, ard
econamic forces tha weigh so heavily upon ther lives. The purpose o$ocial Studiess the
development of reflective, democratic citizenshipo sum it up,Social Studiesdeals with
value inculcationjocal and global concerns and issues, as well as questimrut economic,

political and cultural weibeing. Social Studiesaddresses six educational goals: Content
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(acquisition of knowledge, values and skillStitizenship Character (practicing the
intellectual virtue) Problem Solving (reflective thinking drpolicy making) Learn How to
Learn (understanding the joy and work of learniagdl Cultural Heritage (understanding the
concept of Amany in oneo. .. di v.Atrthsijuncyurewi t hi n
it is equally important taliscussthe emergence of social studies as school subject in
Nigeria.
2.03.2 Social StudiesEducation in Nigeria: An Overview

Social Studiesas a defined area of study did not develop with the establishment of
schooling in NigeriaTo ascertain how ol§odal Studiesis we will look at it in two ways. If
we are to respond in terms of subject matter alone then the answer is that it has always been
part of the curriculum in the schooSocial Studiess contained in the content of history,
geography and thether social scienceNeverthelessSocial Studieshas recentlycome to
Nigeria with special connotation$t represents an integration of the social science and
humantties. Social Studieslso belong to the modern wave of good education practice that
stressed the importance of the process of learniBgcial Studiesn this later sense was

introduced mto Nigeria in the early 196dMezieobi,2008, Tsaku, 200% Lawal, 2014.

Mezieobi (2008) agree with Dubey and Barth thatial Studie®merged in Nigea
schools in the early 1960s. However, Osakwe and Itekjeret poiat Social Studiesvas
introduced in Nigeria in the colonial era with the establishment of schools. According to her,
Social Studieswhich the colonial masters introduced were couchedhe then religious
curriculum Mezieobi, (2008) debunkihe view that describthe origin ofSocial Studiego
the colonial times he further noted that the 1960s emergent origin thed®poifal Studie n
Nigeria is untrue and therefore, unfounded Him, Social Studiefias been there right from

the inception of Nigeria in the pi@lonial days, or rather in Nigeria indigenous times with
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goals, contents methodology and evaluative practices that met the aspiration of the then
Nigerian(Mezieobi,2008). To Mezieobi, what is new is the concept of social studies, which
was really borrowed and which has become as a discrete subject in the Nigerian schools...
Even today in Nigeria, th8ocial Studiesontent is Nigerian specific as it focuses largely on

the Nigerian environment and its lifestyle. Earlier in the 1960s, effort had been made to

introduceSocial Studiess an integrated programme in Nigeria

On the other hand, Sofadekd®012 was of the view that Social Studieswas
introducedin Nigeria in the colonial era with the establisiment of churchschools.Social
Studieswas embeddedin the thenreligious curriculun. However, Sofadekan2012) noted
thatthe ascriptionof the origin of Social Studieso the colaial erais a fallacy. He argued
that Social Studieshad beenin existence during pre-colonial rule and that, prior to
that rule, goals, content,methodology and evaluative practiceetthe aspirations at tribe
level. Furthermore, Mezieobi, éggie-Fubaraand Mezieobi (2008) noted that some of
the content of traditiona$ocial Studiesncluded, the learmg of the p e o p lloead a&nd
family history, myths, oral literature,proverbs and riddles, and the geographyof the
communityand the adjourning neighbourhood; Respceldes, honestyand truthfulness,
fear of the gods/goddesses, learning ofmiy gods and goddesses; Character, values and
virtues development and inculcation which tdéional religion enouraged and prmooted,;
Instruction on loyalty to thecommunity, recognibn of seniority, hospitalityto people,
cooperationin commontasks, respectfor others. Social Studiesin indigenous Nigerian
societiesplacedan emphasison values oraffective learningwhich is the subject matter of

this study

Add to this, Mezieoh, et al. (2008) stated that the affective learning focused on:
Appropriate ways to greet eldedsiring occasions; Respect to elders, constitatagtiority and
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obedience to the; Respect ton e 6 worssamdmutual respect; Loyalty to thiamily and the
community- (values of discipline and integrity); Hospitality to people; Learrting myths and

traditions of the people and appreciating the values therein; Avoidance of taboos;
Unquestioning acceptae of the dictates of the elders (Values of social justind tolerance);
Familiarity with the peo p | eubbuee, traditions; ethics, folklore and mores andmanifest

respect and confonity to them; Ac cept ance obeliefs, Waduesabprantioan i t y 0 s
(values of discipline and religious tolerance).

The irdigenousSocial Studiescontent according tdVezieol, et al. (2008) and
Sofadekan(2012), also include: acquisitioof knowkdge tied to 6 s p i educationi.e.
secret societies, divination; Learningthe virtues of cooperation, perseveranceor
enduranceselt control orselfdiscipline;truthfulness loyalty, patience obediencecourage,
bravery, kindness,dedication to duty, hard work or diligence, tolerance, love for
others,fear of the gods and goddessesitual hamony and ceexistence, aththe recognition
and pur s ua nc eKnowledgeoh elisustenetgbeliefs, practicesas well as
religioussanctions andknowledge of the consequencedor violating them i.e. incurring
the wrath of the gods.

Moreover,Social Studiesn the formal schoolsettingcanbe tracedto the arrival of
Christianmissionariesn 1842 and the consequenestblishment of the first primary school
in Badagry (Mezieobi et al., 2008;Ololobou 2010 Sofadekan2012 & Lawal, 2014). The
colonal curriculum at the time contained aspect®f what we now know as Social
Studes For example, it was subsumed within the moral or religious curriculum and
preparedNigeriansto be peaceloving, respectful,obedient, humane, loyal, law-abiding,
hardworking, conscientiousnd knowledgeablepersons.Social Studieswas also taught
under the canopyof general knowledgegeneralstudies, and civics education, British

history, British geography, British q@litics, and British cultre (Mezieobiet al, 2008;
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Ololobou 2010 Sofadelan 2012 &Lawal,2014).
Also, the Ohio project only affected the teacher Training Colleges in the region. In 1963

a pilot project was conducted at Aiyetoro Comprehensive High School in the Western Region
(now in Ogun State). This venture was an experinmegomprehensive system of education
and curriculum development. It was an effort to introddoeial Studiegsmong other subjects.
This project was jointly financed by the Western Region Ministry of Education in collaboration
with the United States Agewcfor International Development (USAID) and the Ford
Foundation. Based on the success achieved at Aiyetoro Comprehensive High School, the
government of Western Nigeria decided to extendSibeial Studieprogram to other schools
in the region. As part athe plan, the Department 8bcial Studiesit Aiyetoro Comprehensive
High School, was assigned to draw upacial Studiesyllabus for the first two years of
secondary school and also, to write the materials to suit the syll#kpar{, 2014. The
textboks, Social Studiedor Nigerian schools written by the Aiyetoro team were presented for
evaluation at the critique conference of &rign Education, held in Lagos April to May, 1968
This conference, organized under the joint auspices of the ComparatigatiBa Studies and
Adaptation Centre (CESAC) and the Ford Foundation Program on Curriculum Development in
Nigeria, made valuable suggestions towards the improvement of the text book to make it usable
all over Nigeria. The conference also recommended Sbatal Studieshould he introduced
into the primary schools in Nigeria.

It is pertinent tonote thatSocial Studiesgained popularity on the continent of
Africa after the Mobansa Conferenceof 1968 which was held in Kenyalhis conferaxce
also led to the establisiment of Africa Social Studiefrogramme (ASSP)in 1969. This
Progranme (now knownas Africa Social and Enviranental Studies Prograne, ASESP),
the conferenceincluded seventeen Africaruntries which werdligeria, Sierra Leone,

Somalia, Sudan, Botswana, Ethiopiagf@bia, Ghana,Kenya, Liberia, Lesotho, Malawi,
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Swaziland, Tanzania, Uganddambiaand Zimbabwe.One of the aims of the Mombasa
conferenceof 1968was to introduceSocial Studiego the member countries (Mezieobet
al., 2008; Sofadekan2012 and LawaR014).

The Nortlern Nigerian Teacher Educationrofect (NNTEP), whose members
consisted of Americansnd Nigerians, produced a methbdok for the teachers colleges,
which is still being used byocial Studieseachers in aevised form. The institute of
education, Ahmadu Bello University, along with the Teachers collegégaathi, Bida,
lllorin, katsina, Maiduguri and Sokoto who were part of (NNTEP) continue to spearhead
social studies. The first national programme Sodal Studieswas produced as a result of
the National curriculum workshop sponsolegdthe institute in 1971. Thigstitute continues
to be actively involved in the development of curriculum and materials at all levels. It also
sponsored frequer@ocial Studiesin services course for teachers of all levels and offers a
postgraduate diploma in education f&@ocial Studieseachers. The faculty of education
A.B.U Zaria pioneered the first BdEprogramme in social studies, and offers ggatuate
degreesin Social Studies It is now possible tatudyup to PhD level irSocial Studiesn
Nigeria (Ololoboy2010).1n line with this, other universities have shown an early interest in
Social Studiedor example, the university of Lagos and Ife offer an asdeaiertificate in
Social Studiesducation. In fact, they offer it up to PhD level now. Other institution of

learning like university of Jos and Abuja now of&acial Studiegven at postgraduate level.

The NigerianEducational Researcouncil (NERC), now knownas the Nigerian
Educational Research and Development Council (NERDC) organised a national
workshop onprimary school curriculum in 1971 to produce the first nationalSocial
Studiescurriculum for primary schoolsin Nigeria. Ogundae in Lawal (2014 )pointed out

that the 1971 national Social Studies curriculum for primary schools becae the
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fountain from which all stae Ministries of Educadin develgped inspirationto produce
their particular Social Studiesyllabuses. Palishers and writers also used thegranme
to write textbooks inSocial Studies. NER®rganised furthenational workshopsin 1972
and 1975 respectivelyfor the successfulmplementation of the programe and ado for
standardizing the UniversaPrimary Education (UPE) teadwer training programme in
Social Studies. Thenational primary school Social Studieprogranme lasted until 1983
whena revised version was published.

In 1981 NERC createda panelof expertson Social Studieknown as the National
Commitee on Primary EducationSocial StudieCurriculum Project. The conmittee was
set up to develop a suiteble national Social Studiescurriculum for all primary school
classes,to conduct a critical review of the existing primary school Social Studies
curricdum, (including the 1971 NERC curriculum guidelines) as well as to create
instrumentsto refashionthe teachingand learning of Social Studiesn primary schools.
This led to the 1983 national primary school Social Studies curriculumvhich lastel
only for five years (Sofadeka012).

In 1988, the Nationalnhplementation Committee on NationalPolicy on Education
in conjunction with the National Fmary Education Comission developeda National
Social Studiecurriculum for primary schoolsand this lasted until 2007. Inline with
goverrme nt 6 s d e ¢ }tYaar aBasic &ducatiori pyograna, thedNational Council
on Eduation (NCE) directed the NERDC to re- strwcture and re-align the existing
primary and junior secondaryschml curricula to meet the targets of the 9-Year Basic
Education inthe context of the National Ecomic Empowement and Development
StrategieSNEEDS) andthe Millennium Developrent Goals MDGs) and this curiculum
is still in opeetion today in Nigerian schoolgSofadekan2012)

The Nigerian EducationaResearch Councihlso organizeda series of workshops
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to design a curriculum for secondaryeducationin Nigeria. In a similar manner the
Comparative Educatiorstudy and AdaptationCentre (CESAC) in 198 organizeda long
vacationSocial Studiescourse for Nigerian secondaryschool teachersin Kaduna. The
ultimate purposef the course wasto improve the quality of Social Stulies education
in the secondaryschools and also to introduce to the participants the Nigerian
SecondarySchools Social Studiesroject (NSSSSP).Participantswere givencopies of
the national syllabus for junior secondaryschools,which had been formally spproved in
1982 by he Joint @WnsultativeCommitteeon Educdion (Sofadekan2012 & Lawal,2014)

In 1985, the FederalGoverment harmonized the existings u b j eucricua @nd
came up with the National Curriculum for junior secondaryschools. This curriculum
consistedof six volumes covering all the nineteen subpcts prescribed for the junior
secondaryschools schare of the National Policy on Education, although, sme states
slightly modified this progranme to suittheir needs.As mentioned earlier, the-Year
Basic Education mgamme and the need tatain the Millennium Development Goals
(MDGs) and the critical targets of the Natioral Econamic Empowement and
Development Srategies(NEEDS) madeit imperative to review, re-structure, and re-align
the 1985 National curriculum for junior secandaryschoolsin 2007 to fit into a 9-Year
Basic educationprogramme,and this is still in dfect taday. The Nigeria Certificatein
Education (NCE) Social Studiessyllabus was subsequentlgeveloped and in 1974
examined at a workshop held at Ahmadu Bello University Zaria (Tikumah, 2009 &
Sofadekan2012)
2.03.3 Nature, Scope and Objective®f Social StudiesEducation in Nigeria

Nature ofSocial Studiesn Nigeria and in Africaaims at educational decolonization
and correcting the istakes of the colonialgriod. The contents of the different syllabi on

Social Studiegeflects the African background that ihe philosophies and experiences of
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African leaders such asebpold Senghor of Senegal, KwanNkrumah of Ghana, Jomo
Kenyatta of KenyaJulius Nyerere bTanzania, Nnamdi Azikwe of Nigeria and a host of
many others, are made to bear on the contents oStumal Studiessyllabi Oyibe &
Nnamani, 2014

In the same vein, Husseni (2015) notddat, the fundamental concern &ocial
Studiesis with man andhis complex relationship with the world around and beymnohstill
in the students the basic knowledge and skills for investigation, analyzing and explaining
these interrelationships. Man is the central theme in any discuss®otiafl Studiesas man
is the prime mover of all the activities that are discusseBorial Studies The different
definitions of Social Studiesalso show the nature of the subject. Social Studies, is a
corrective study; its purpose is to remedy any educational and societat dls times. It
seeks to replace irrelevant learning experiences with relevant ones. It places emphasis on the
objectives to be achieved in the course of teaching.

The nature oSocial Studiesiccording toLawal (2014)is primarily concerned with
humanrelationships, man's relationship with his social and physical environments. It
concerns with the knowledge of how man is influenced by his environment and how he in
turn alters his environment to satisfy individual and group needs, how man is atterapting t
deal with certain pertinent questions, issues and problems and how he draws upon his
experiences to plan for the futur&ocial Studiesis unique given its orientation. It
emphasizes the cognitive, affective and psychomotor domains. It fosters thepdesmetiof
spontaneity, selfeliance, flexibility of mind, critical thinking, tolerance, initiative, ability to
solve problems creativity and a sense of purpose and direction iBdifdal Studiegather
knowledge, values and skills from all other soeiad natural sciences and centibgm on
man. The scope o$ocial Studiesaims at presenting knowledge as a whole rather than

compartnentalizing it as other social science subjects do. Social Studies, studigs-man
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depth it deals with practical issuesnteining to man and his environmentdanot only that
ma 8 @onditions are changeable dymi ¢ and f | e x i $doeditobhsuand al s o,
problems vary from one environment to another.

Furthermore, e scope oBocial Studiesuses the interdisciplinaryparoach in its
teaching just in an attempt to present knowledge as a whole. The subject does not believe in
theory, instead it integrates the different theories with a view to understanding the problems
confronting man and offering realistic solutioodal Studiesuses concentric approach in
teaching, for example differentaxims are considered such as: proceed from known to
unknown; concrete to abstradtpm particular to generalfom simple to complexfrom
easy to the more difficultand poceed fom indudion to deduction (Opoh, Sunday &
Ogbaji, 2014; Osalusi, 2014 The scope ofSocial Studiesin Nigeria at all levels is
fashioned after the concentric approach. The topi&oaial Studies gradualstartfrom the
home to school, to the communitgtate nation and the world at large. The concentric
approach is known also as the spiral or expanding horizon pagttse. Tikumah (2009)
opined that the scope will remain an eedanging area given the factors of space, time and
human development aseW as the dynamics of human society.a nutshell,Ololobou
(2010 .4) summarize the scope 8bcial Studiess:

Ever changing given factors of scope, time, and human developByeits.
nature, it is interestingn all facets of human life and activiieHence, the
scope of Social Studies covers sociecultural, historical, political,
geographical, economic, scientific, and technological issues. Contemporary
public issues, which are increasingly affecting the welleing of man, are

also build into thesmpe to equip the learners with several skills to make
valuable contributions for the Ufiment of society. The essence of this wide
focus of human activities is the promotion of good citizenship. Learners get to
understand themselves, the environment e people around them through
the quality of cotent coverage

Social Studieseducation strives to deviate from the "slavish" and 'uncritical"

recitation of Western concepts and prejudice about developing societies by disseminating
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information based mthe peculiarities and differences of the Nigerian soc@ka(n, 2012
Lawal & Mohammad,2014). Social Studiesobjectives are derived from the national
education objectives and are aimed at the realization of the aspirations of the National
Educational @jectives. The two are sitar because they all aimed at achievisignilar
goals such as national consciousness, national unity, development of positive attitudes
towards democratic valgeand citizenship traininglevelopment of skills and acquisition of
knowledge. The general objectives &ocial Studiegducdion as identified by Okonkwo in
Lawal (2014 )can be seen as follows:

I. creation of awareness in thaimers about their surroundings;

ii. the development of specific fundamental dispositions sucheasttitudes, vaies and

norms of the society;
iii. the promotion of effetive and active citizenship;
iv. the promotion of an understanding of the social problems of the locality and finding
possible solutions to them; and
v. helping the learners to develop thehti@ttitudes towards the leaders of the government
Social Stdies education objectives are cledemonstration of flexibility and

willingness to accept necessary changes within a system for the goodiobétier words,
Fadeiye (201Bexpresse theobjectives ofSocial Studiess to :

i.  enable its learners to understand thewrimments in all ramifications;

ii. discovery, dialogue and experiences asneex discover things themselves;

iii. afford the learneraith the opportunity of understanding the sagiedentifying its

problems and also finding gsfactory solutions to them;
iv. inculcate healthy social attitudes and values in its learners such as kindness,
patriotism, toleranceself discipline, resourcefulness, opeindedness as well as the

capacity 0 learn and acquire skills that are essé fbiaforming sound judgment;
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V.

Vi.

Vii.

viii.

An

build a strong and united nation by combating abeices plaguing the nation;

enable individuals to be alive to their socal civic responsibilities;
promote the apprecianof our cultural heritage;

promote international understand and worldwide peaceful coexistence. It aids co
operation, unity and cleamderstanding among nations; and
enable its learners to become well informed citizens who are capable of contributing
their quota to the healthy development of their country.

analysis othe objectivesshowed that, inculcation of the right types of attitudes and

values for national integration form the teaching of Social Studies at all level of education

in Nigeria.

2.03.4 Social StudiesObjective for Higher Education

At the wiversity level of education, Ololoubou (2010) statke following objectives

of Social Studiessto :

prepare the graduate to make meaningful contributions to the world he livias in
and nar,

give the learner proper information and knowledge about the world;

equipping himwith the right types of values ( such as values of religious tolerance,
self reliance, discipline, honesty, hard work, dignity of labour, patriotism, integrity
and magy more) and attitudes that will enable him contribute towards the
improvement of world peace and intellectual human relationship; and

Equipping him with skills, abilities, and competences to help contribute towards
world development and progress.

Similarly, the reviewed and harmonized curriculum document for social studies

outline the followingasobjectives of social studies.
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Cognitive Objectives

Vi.

The students are to be able to demonstrate:
An awareness of the cultural and historical heritage

An urderstanding of the historical development and philosophy of social studies;

iii. A working knowledge of the basic concepts of social science and humanities and their

relationship in the integrated approach;

The understanding, that the analysis of society is@mnteaching resource;

Knowledge in the art of teaching which include curriculum development,
implementation and evaluation in terms of general@acial Studiegducationand

The understanding that most behaviour is governed by ones value fyteen

values)(Ololoubou, 201Q)

The affective objectives

Students will be willing to:

Vi.

Develop an open mind and be willing to give and receive constructive criticism
Be an active and partmatory citizen who display loyalty to the laws of society
and to the rights of others

Judge andaccept judgment on the basis of merit (effort and ability) regardless of
sex, race, religion, economic status or other incidental fgctors

Display tolerance and eoperation whileworking with others within the local
environment and wider society

Develop a professional concern for the implementatio®azfial Studiesoncepts

and strategies in agreement with its philosgphy

Develop the initiative to be actively involved in decisiolaking and leadership

roles in thesociety(Ololoubou, 2010)
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The psychomotor objectives (Skills/Exhibition)

i. Demonstratingthe importance of applying judgment to evidence, testing,
hypotheses, assessing the basis for prediction and other attitude of effective
inquiry;

ii. State questions thatre helpful in observing interpreting, classifying, and using
other basic inquiring processes

ii.  Distinguish warranted from unwarranted conclusions, factual statements from
statements of opinion, generalizations from supporting evidence as well as time or
space bound generalization from those of broad applicability

iv.  Use a variety of data sources includipgimary and secondary materials
textbooks, libray materials, current periodicommunity resources and audio
visual materials

v. Locate, gather, appraissummarize, and report information accurately as read,
listen to and analyz8ocial Studiesnaterials critically

vi. Work as members of groups, participating in decisi@king, carrying out plans,
adhering to group standard and evaluating individual and pgretiorts
(Ololoubou, 201013-15).

A cursory look at the objectivef Social Studiest tertiarylevel of education reveals

that Social Studies curriculum is design to develop in learners those valuesof
cooperaion, unity in diversity,discipline, hard work, dignity of labourpatriotism, tolerance,

self reliancegffective human relationship, critical thinking, construetoriticism, to mention
buta few in an attempt to promotational ntegration in Nigerian societyhis concur with

the submision of Ololoubou 2010) thatSocial Studiegprogrammes are creations ogth
society in which they operatéhis is because they are designed and instituted in response to

the needs, aspirations and goals of the society. Buasal Studies objectiveseadynamic
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and flexible such that it camccommodate any fresh and new af the society. Lawal

gquoted in Famwan{R014);Salawudeen and Oyetoro (2018uttressedhis position when

they stated thaBSocial Studies s a A Pr i s oner inwhichit bperates.dtasi a | S
simply a reflection of the society which has determiteeuse formal instruction to develop a

set of understandingralues,skills, attitudes and actiorbaut human relationships irthe

society.

In the light of this observethct, Social Studiesactually use its entire curriculum to
achieve the goalof education in NigerianEssentially, the aims and goals of Sthcial
Studiesprogrammes are drawn from the goaledfication as stated in tN&tional Policyon
Education 198 revised (2014jvhich are thelesire to build complete and balanced citizens
by emphasizing all aspects of learnirithis is to say thatthere is a complete agreement
betweengoals ofSocial Studiesand national goals of education in Nigeria, given thetf
that, Social Studiescontent is valug based without ignoring vital learning of the global
community to which learners belong. In addition, the pattettheontent arrangement and
organization uphold the principles of integration, liberation anglusece such that the
learners are equipped with knowledge of the immediate and wider environment. Thus,
learners are provided with materials that enable them view social realities as a whole.
2.04.1Conceps of Value, Core Values andTypes

Value literally means something that has a price, something precious, dear and
worthwhile. Hence it is something for which someone is ready to suffer and sacrifice
(Liman, Ibrahim & Othman, 2012)olan & Raich, 2013) Values are a set of principles or
standards olbehavour . | n t he wovaldesmeans priDegilywte price, té esteem,
to appraise and to estimafgouzes& Posner, 2007; Posner, 201&; Barrett, 2013) It
means the act of achieving something, holding it and also the act of passing judgement upon

the nature and amounts of valuas compared with something else (Gentile, 20Tbe
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word fAValueodo is derived from the Latin word
(Graf, Van Quaquebek&Van Dick, 2011) To be of value isat have certain virtuegrom a
historical view pointa value may be dimed as a thing which is good widely accepted
concept of wvalwue in tr aditthiognailGolomdieasas 0p @inldc
considered as eternal valugSraf, Quauebek & Van Dick, 201King, Altman & Lee,
2011) The concept of alue is clarified by differenscholarsin the following manner,
Liman, Ibrahim andOthman(2012) referral to the valueas beingbroadest with respect to
both the phenomena covered and to the range of beinavidichthey comprise

Value development iseen as a process involvirdjfferent afective objectives
located alonga multidimensional internakigion continuum. The most basic stage is
'receiving(attending)’, when the individuakstention is dawn to a phenmena. Successive

stages are: r es p o nd,iandgc¢haractérisatioh (bialegod yalueb or ga n

complex)' and thesstages involve increasing levels of internalisation, greater levels of

internal control over the ownership of edtive objetives, increasing complexities and

abstraction of theseariables Dutta, Prasad & Narendra, 2008; Dolan & Raich, 2013

Values arean enduring, because they areither completely stable namstable, but rather

change in accordance to the changing plasiocial, and spiritual environments of the

individuals and groups that embrace them. This blending of stability and openness to change

gives, values a dynamic, powerful ability to resist irrelevance or obsolescence, making them

an important frameworkfo under standing citizenbds behavio
Values reflect one’s personal attitudes and judgements, decisions and choices,

behaviour and relationships, dreams and vision influencing our thoughts, feelings and

actions. They guide us to do the rigintwrong thingsand mouldthe total personality of the

individual. These are nothing but the directions to live happily both at individual and societal

levels.Hence, Values are likile rails that keep a train on the right track and help it to move
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smoothly, quickly anavith direction.Values share the same meaning with morality as it also
depicts the acceptable conduct of behaviouthm society.Obasola(2015 opines that:
Valueéis the study of esnawlehbeautfuh caglyminosg odhsers g o o d
and t tends to examine the justification of judgements that involves these concepts, the logic

of the argument by which they are suppomtedhallengedObasolg2015) quoted Dopamu

that for the purpose of maintaining law and order which in turn, will enhaatenal

stability and growth, values are respected and such values are the moral worth, principles or
standard which the society holds in high esteem. Conformity to these value systems, no
doubt, results in an orderly and purpab@en societywhich ulimately bringsthe desired
development in the society.

More so, walues are also the means through which people grapple with the needs and
essentials of daily lives, and it is that which people hold dear, what they cherish and what
they practice as a membef a society, and that which serves as the basis for social co
existence and cohesion. It is the basis on which sound moral and wholagbgneent is
based (Obasola 2015values are regarded enviable, imperative and apeedipnded with
high esteem by garticular society in which a person lives. Values give meaning and
strength to an individual 6s <character by oc
reflect oneos personal attitude and | udgme
relationshi, dreams and vision. These valueuence our thoughts, feelings arattions
and guide us to do the right things. Values are the guiding principles of life that contribute to
the all round development of an individual. They give a direction to lifetlaugl bring joy,
satisfaction and peace. Values add quality ta Tiflee other corresponding function of a
value is that it should also contribute to the welfare of the larger social unit such as the
family, the community and the nation of which an indiad is a constituent. Value system

is the backbone of the society. Values may vary from one society thestiaond from time to
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time. Butevery societyabides by certain moral values ahdse values are accepted by all

inthesocie i es as A GRathdna,|201& Barrette26183.

Besides,Pandeyand Singh (2008); Putman (213); Sengupta Bameland Singh
(2015) classified values aspersonal valuesnean the desires of individual whewer they
are in the social relationship. Some of the persoaties are excellence, honesty, self
confidence, selmotivation, punctuality, ambition, cowge, creativity, imagination among
others;social values individual cannot live in the world without having interaction with
others. People want social values likere, affection, friendship, peer group, reference
group, imparity, hospitality, courageous, service, justice, freedom, patience, forgiveness,
coordnation, sympathy, toler@e and among otherBgndey& Singh 2008, Putman, 2013;

Sengupta& Bame| 2015.

Social values are more important for healthy, good environment for every
organization moral \alues moral values impart respecting others and ourselves, respecting
the right of others, keeping promises avoiding unnecessary problems with others avoiding
cheating and dishonesty, showing gratitude to others and encourage them;tepwibdal
values The ultimate ethical value is called spiritual value. Spiritual values are piety,
meditation, yoga, seffiiscipline, control, purity, and devotioro tGod among others
Spiritual values highlight the principles of sedstraint. Self discipline contentment,
reduction of wants, freedonroin general greed and austerityniversal valueslt is
universal values that indicate the essence of the human con(Baomrett, 2013Falade &
Falade, 2013) It is through Universal Values that we link ourselves with humanity and the
cosmos. Universal Values can be experienced as life, joy, brotherhood, love, compassion,
sewice, bliss, truth and eternity arclltural \alues which are concerned with right and

wrong, good and bad, customs and behayarrett, 2013; Falade & Falade, 2013)
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Cultural values are reflected in language, ethics, social hierarchy, aesthetics, education, law,

economics, philosophy and socialtingions of every kind.

From the defi nitly mossimportint thinga legaelinog, valuesaret a i n
noted. These are: Values are not feelings,thely are concepts; Valuexpress feelings but
they are more than feelings; Values exist in thedniand, are independent of Public
affirmation; Values are absolute but they arenelmsional. That is, values aceiteria for
judging the degree of goodnesshmdness, rightness or wrongness; Values are concepts
heavily weighted with emotions and inflee t he chil dds selection
means and ends of action; Values are primarily, ethical, social and subjective. Therefore, they
are strong dispositionsf suman behaviour than concepigith less heavy emotional weight;
Values are baskon respect for human dignitythey assume that personal integrity is the
nucleus around which ethical commurétgd global stewardship revolves and the essence of

human life.

Values are essential for a fair and equitable community which reflects our respect as
well as responsibility for the global environment; Values are etoftsral and are essential
for the development of community and global citizenship; Values are that in which people are
interested; Values are the things of worship; Value is the praxfuetling, set and action;
Values are the product of human spirit and not of intellect; Values never change. It is only the
perceptions of these that undergo changes as a result eéwieing human consciousness
(Piyasa 2014).Values act as forcefubbls for the cultivation of sgal good; Values are
taught through I|iterature; Val ue i's a motiyv
emotion and action; Values are integrated into personality and many times they act as barriers
to the acceptance afew <change or i nnovations; Every \

reactions; Values influence every aspect of educational process.
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On the other handiore valuesn Nigerian contexhave to do with what is desirable,
virtuous, and acceptable; what is sdcies against what is impure, profane, wrong and
corrupt. They are the selected standards of behavior fundamental to developing a stable and
progressive society passed down from one generation to another through oral tradition. The
term O6cor e alsoabk usedsirierclbangaably with norms or moral rules rooted in
considerations of intrinsic goodness, a blueprint for behaving, that which gives the people an
identity (Falade & Falade, 20}1.3In this regard, the timing becomes very important for it also
designates the period of Nigerian history when her cultural values had not been influenced by
the culture of our colonizers. |t points t
principles spelt out what human beings should and should not do undercgivemstances.

The social control of traditional Nigerian society was achieved through these moral precepts
rather than legal compulsion. It was the tie that bound members of the society together,

ultimately providing a sense of unity which Emilé Durkhei descr i bes as ic

collectiveo.

Furthermore, the anstitution of the Feeral Republic of Nigeria (1999) viewed
dignity of labour, integrity, religious tolerance, aseltreliance amongst other astributes
that are considered as values in theéomal ethos. That they are cherished as values means
that they are positive. The NatidrRolicy on Education (FRN(2014), also specifiesore
values system acceptable in the country and should thus be inculcated in the learners through
the quality of edcational instruction. These includmoral/spiritual values, dignity ofuman
person, seifeliance, andcommunal responsibility, amongst others. It particularly tasks
tertiary institutuboat e op Mmadpee20l)upplyimgetEto | (FRN
there are improper or negative values that should ipped in the bud. Rough the

Constitution of the Federal Republid Nigeria, 1999 and the NPE (240)] specify value
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system acceptable in the country, it is worth mentioning that the values ensimriaed

document or professed openly might differ from what is being practiced or exhibited.

Furthermore, Nnamani and lloh (2014) explain core value as cognitive
representations of three universal human requirements: biologically based organsm neels,
social interaction requiremerts for interpersonal coordination, and social institution demards
for groyp welfare and survival. Also, Ecoma and Eoma Q015 viewed core values as
conceptions widely held by people in society about what is importattidowe fbeing of its
membersas well as its survival and identity. They are the cherished and acceptable standards
of behavior; the highest ethical parameters and criteria through wiistidinals, groups and
societiesorder their goals, determine their choices gqudige their conductsAccording to
Nnamani and lloh (2014), core values areconsigert ethics and ideological integrity applied
on individual or collective will of the people. A value is acorception, explicit or implicit,
distinctive of an individual or characteristic of a desirable group, which influerces the

selection from available modes, means and ends of action.

Also, Kidder (200§ refers to core values as the moral values which constitute
humanitydéds common mor al f r a neel Wy thekinstitu@ aos e d o0 n
Global Ethics core values are acknowledged the core moral and ethical values held in
highest regard in diverse communities around the world, given the global diversity of culture,
ethnicity, race, religion, gender, political peasion, economic disparity andueational
attainment The core values arfive (5) that is, moral ideas of honesty, fairness, respect,
responsibility ad compassion (Kidder, 20R8N ieuwenhuis (2007) asserts tlatre values
are consciously and unconsugly at work in all our interpersonal interactions and are an
integral part of all human actions, thus making education by its very nature soeske and
valueladen phenomenon. He further notes that there is general agreement that values are
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importantconcerns that education institutions will have to deal with if they are serious about
issues of quality and effectiveness. He argues that we choose our behaviour based on our
personal and socially constructed values, assumptions and beliefs, which imfdumour
understanding of what is morally right and morally wrong and of the type of conduct that
would be just and ethical (Nieuwenhuis, 2007). Furthermore, values need to be clarified,
discussed, refined and reinvented through a process of activerdédin, debate and the
provision of concept clarifying within the soeaultural milieu of the classroom and

community.

Also, values are evaluative beliefs that synthesize affedive ard cognitive elements to
orient people to the world in which they live (Putman, 2018 Core values are reaed as
gatic mental structures, with little emphasis placed within the action it is lealing by
example that is doing the right thing for right reasons not compromising core principles, it
is moral, political or economic motivated type of behaviours (Dean, 2008). Core \alues are
defined as ideals and customs of a society toward which people of the group have an effective
regard. They are often natenominational and are valid across all cultures.

More so, Alomari, Jerbanand Awamleh (2011) defineore values as the basic
element that all generations should learn and apply as the core of how we should treat
individuals. They are therinciples and standardisat guide behavioulhe termcore values
are principles, fundamental convictions, ideals, standards or life stances which act as a
general guide to behaviouCore \alues play a leading role in nearly every explanatory
behavioural theory. They are considered to be basic determinastiaf action Kill in
Lawal, 204). Also, Sylvanand Gustafssorf2013)argues that individuals with shared values

tend to behave in a similar manner. This leads to a better coordination of their actions
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because they can better foresee others behaviour. Irathe way, a societwith shaed
values encourages the desired hdthar of the employees.

A core value is often stated to be the behaviour or action based on ideology, moral
judgment, attitudes and justification of the self or compared togithad can be defined as a
transituatonal goal that follow the indigdual everywhere (Schwartz, 2012)ore value isa
goal to guide interests, motivation and standardisation for the indivaind the group
Values withinsocietyb ecome fAcore valueso when they ha
members. These values tend to have great influence on what metal{isamani & Illoh,

2014). Core values are seen as small sets of timeless guiding principles. They do not need
any external justification because they have a central value and importatioeste inside in
the society(Nnamani & Iloh, 2014).

From the discussion so far, it can be established thate values are beliefsed
inextricably to emtion, they refer to the desirable gesakhich people strive to attain; they
transcend specificctions and situations. They are abstract goals. The abstract nature of
values distinguishes them from concepts like norms and attitudes, which usually refer to
specific actions, objects, or situatiprnSore values guide the selection or evaluation of
actions, policies, pedp, and events. That is, they serve as standards or criteriaat@ey
ordered by importance relative to one another. Peopdeésvalues form an ordered system
of value priorities that characterize them as individuals. This hierarcfeaalre ofcore
valuesalso distinguishes them from norms and attitudes.

Also, Odunay ard Olujuwon (2010) identifiel two types of values that ispragmatc

ard absolué values. Pragmatic valgare values that an individual develops asesut of
doing somethiry in a particula situation, ard absolute values arenetaphysical values
which areneither bound ¥ the physical wod asperceivedthroughthe senses, nor by

time and place.
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In a different study, Osadebe a@dkwor (2010) also identifies two typs of values
Social and Moral valuesocial values includdoyalty, dedicationsacrifice, teamwork and
good citizenship while motavalues includes: honesty, fairnessfair play, justice and
responsibility.Social values are highly esteemed by theeg@nd carry much importance.
Moral values are first principles of life. They stand by themselvaslation of ary moral
value means violation of a Osadeb&kz@kwod 2010. i g h't
Values, at the outset are not bifurchss shown in the above manner alone, but values are, at
the outset are divided into still many other ways. They are Subjective and Objective types of
values.

Values as antecedents of behavior are &@dmiyasa(2014)identified two processes
of leaming valuesthat are Formal process and the informal process. The formal process of
learning values as proposed by Stoll and Beller is a direcparposefulintert to affect
character development In this method individ@aé challenged to reflect op moral issues,
values and other principles in relationship to others and soaitytranslatig those
reflections into good social behaviours. Formal learning of values can involve extensive
study whereby youth are challenged by peers, teacbersaregivers through reading,
writing, discussion and reflection on issues of honesty, fair play responsibility and decency
towards others Raveendran2014. The informal process of learning values is highly
influenced by the environment of the individudhis includes the immediate family, family
traditions, family values, religious training, television, news print, movies, sports life, peers,
role modeling among others. At home, children learn values through daily interaction with
parents, through panet s & actions and il nactions l i ke
through par e n thé worlde(Riyada,a20)dReér graup s & powerful force for

values inculcation during adolescent. They provide an important developmental point of
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refererce through which adolescent gain an understanding of the world outside of the family

(Piyasa, 2014

More so,Hanna quoted in Piyasa (2014grouped stages of learning values into the
chronological orders. The first stage is imprinting stage whichaleé lsappens between the
ages of 16. At this stage, the child is influenced mostly by family members especially
parents and care givers. The second stage falls between the agéf.afl& called it the
modelling stage. Though the family still remainsing® nt i a | in the Chil dso
could be older children, teachers and local sports leaders but the primary influence comes
from the medi houses The principal role models are those in the movie and television
industries and the sports worldhe third stage falls between the ages 1I®. This, he called
the age of socialization. The primary influence on the childhds peers. A peer group
comprisenf people of similar age with whom one identifies. This is the adolescent period,
period of seeching for identity. At this stage,oyung per sonds vegueper i me
behaviours and attitudes, includihealh compromising behaviour®({yasa, 2014 The end
of this stage brings the individual into the adult life. It also see most of thenmigher
institutiors where he/she develops his own personal values basegartly on  the
experiences he/she gained from the above three stages and the aspirations he/she has for
him/heself. He defined personal values as values that have beesspeolas an adult and
accepted as good. Personal values direct p

generations.

2.04.2Concept of National Integration

The word integration suggests a process of structural linkage between two or more
parts of asystem or systemglbaba, 2009. Its essence can be discerned from the
functionalist view of society.lbaba(2009: 10), captures the functionalist perspectives thus:
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é functionalism sees human society as a social system comprisiuissib

or interdepedent parts. These swunits are interdependent on each other
and are functionally interrelated. What this means is that every
phenomenon found in the society performs useful functions towards the
survival of the entire system or society.equally meas that the swunits

of the society otherwise referred to as social institutionthe family,
religion, polity, economy, education, technology; are integrated and
interdependent and all perform useful functions towards the survival and
stability of the soiety.

It is discernible from the above reference that plural societies, with distinct ethnic
nationalities operate as a system that requires each unit for the good dtha$, the
different ethnic groups are the interrelated and interdependenirgislbthat must function in
unity. Integration can be political, economic, cultural or socidbhwever, integration at the
level of the country is mainly conceived as political integration, which is the outcome of a
process whereby political actors of disat ethnic nationalities or groups in a country
abandon primordial ethnic loyalties, and emleraational identitylpaba,2009. The nation
is a cultural entity that binds people together on the basis of culturally homogenolus ties
common or related blah a common language, a common historical tradition, common
custans and habitslifaba, 2009. A nation is thus an exclusive group, and its essential
features include: a homogenous cultural unit; specific and shared identity among members;
deep attachmerb a specific territoryi the earthly home; membership is limited by ties of
blood, intermarriage, kinship and common descent; members have a shared understanding of

who they are, how they originated and have developed over time, as well asw®llecti

belonging (Lawal, 2014.

More so, national integration is the awareness of a common identity amongst the
citizens of a country. It means that tighucitizens belong to differenteligions, regions and
speak different languages, they still recognize themsealsasne. This kind of integration is

very important in the building of a strong and prosperous nd#saju & Egberi, 2015)
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National integration can also be seen as the process whereby several desperate groups within
a given territorial are united togethor cooperate under conditions which do not appear to
permit satisfaction of their system needs in any other way (Aderonke, 2013). It implies unity

in diversity. According to Aderonke (2013), national integration is determined by the degree

to which memiers and groups in a plural society adapt to the demands of national existence

while co-existing harmoniously.

On the practical note, national integration is a process, not an end in itself and it is
usually affected by contending social forces. It is @cpss leading to political cohesion and
sentiments of loyalty toward a central political authority and institutions by individuals
belonging to different social groups or political units. It is a process whereby political actors
in distinct national settop are persuaded to shift their loyalties, expectations and political
activities towards a new centre, whose institution possess or demand jurisdiction ever pre
existing natiorstate (Aderonke, 2013RAlso, Okorie and Greg (2013) noteédat, National

Integiation is the awareness of a common identity amongst the citizens of a country.

It is clear that individuals are the units of integration, and members of a nation are
integrated as they share a common identity. Thus, the term national integration is not
appicable to a single nation, but involves two or more natioAsstate is a political entity
that is in many cases made of more than one nationality grblugs, for exanple Nigeria is
made of about SDethnic groupsThe plurality of groups many timesrtw up centrifugal
forces that tend to tear countries apdrhis reality imposes the need to integrate the distinct
ethnic groups to become a monolithic whole that shares a common identieainady.
Essentially national integration is a process tlatempts to erode the presence of micro
nationalities in place of a gjitiof nationhood (Ibaba, 2009 This is achieved through the

breakdown of ethnic barriers, the elimination of primordial ethnic loyalties, and the
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development of a sense of commomendty. Integration approaches and pas differ in
many a&pectsThe assimilation andnulticultural approaches appear dominaAssimilation
attempts to fuse distinct ethnic groups into ote.presupposes that some groups will
abandon their identitgnd incorporate themselves into a national identitigis could be the
culture of a dominant group, or the creation of an entirely new culture out of shecti
entties. Ibaba(2009,has not ed that the assimil atto onsb
provide a useful model of integration in Africahis probably explains the preference for
multiculturalism that emphasizes coexistence among different ethnic nationalities, guided by
respect for differences and common interests (Ibaba, 2M0®.imperative to note that
behaviour patterns, attitudes and values of groups and individuals are largely defined by
social interactions that are equally coloured and recoloured by cultural diffusio Hisiva
(200921) has noted that:

Diffusion is the procss, usually but not necessarily gradual by which

elements or systems of culture are spread; by which an invention or a

new institution adopted in one place is adopted in neighbouring areas,

and in some cases continues to be adopted in adjacent onest oy

spread over the whole earth.

It is clear that positive attitude and coexistence over a prolonged period of time can
weld people of distinct nationality groups together and thus create a new society out of an old
one. The actualization of this is bad on factors that include: the acceptance of other
members of the civic body as equal fellow members of a corporate nation; recognition of the
rights of other members to a share of common history, resources and values; and
development of a sense of bedimy to one polital community [baba, 200.Integration
can be categorized as a thgieased activity as a project, processd product. Integration

as a project is the desire for unity and the effortsctie towards itThe processesf

integratian are the practical actions that are taken to transform distinct nationality groups into
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a single nation.The product of integration deals with the outcome of integnapimcess

Ibaba (2009 noted twotypes ofintegration processes that can tackle abetrifugal forces
associated with inteethnic diversityFirst, is the use of state policy to prevent the dominance

of one group at the expense of other groupxamples arefederal character and quota
system. The second is the use of policies and gpeanmes to demphasize differences
among nationality groups, and the promotion of harmony and understanding among the
ethnic groups.An example is the National Youth Service Corps Scheme in Nigeria. The
success of such policies in enhancing nationabnatgon is largely predicated on education,

in terms of its content and access.

Moreover, mational Integratioimost simply and briefly means national unity. It is
unity in diversity. It means unifying all the forces in the country so as to give the ide® of
nation.National Integration involveshe sentiments of nationalisrthe feeling of oneness;
Social, political, economijclinguistic and cultural unityvommon ideas ofife and common
code of behavior anché ability to subordinate sectarian andogdnal loyalties to loyalty of
the nation.National integration is a process by which divisive people and culture are
synthesized into a unified whole. It is a process of harmony, common identity and above all
national consciousnesBblational integration @nsolidates all the diverse loyalties into one
national unity. Nation and national consideration overpower all other sectarian, regional and
communal considerations. National integration has been described as a psychological and
educational vmngtoedevsiagpmeht of convmon feeling of unity, solidarity and
cohesion in the hearts of people, a sense of common citizenship and a feeling of loyalty to the

nation(Monda| 2015).

Also, Mondal (2015 quoted Khan, thanational integration is the breakdo of

fragmented group existence based on particularistic loyalties, and its suppression by
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generalist loyalties to the total aggregation of plmditical communityi a nation Mondal
(2015 guotedBenjaminwho explainednational integration as thessimlation of the entire
people of a country to a common identityondal (20195 quoted Gani view ohational
Integration as sociephysiological and educational process through which a feeling of unity,
solidarity and cohesion develops in the hearts of thepje and a sense of common

citizenship or feeling of loyalty to the nation is fostered

National integration has beenviewed by Mondal 015) as a process of bringing
together culturally and socially discreet groups into a single territorial unit and the
estalishment of a national identitygrocess of establishing a national, central authority over
subordinate political units and regions which may or may not coincide withaisultural
or social groups;he problem of binding government witb\@ernmet; andthe problem of
evolving the minimum value consensus necessary to maintain a social order, referring either
to the norms and processes to be accepted or to the goals to be achievedncept of
national integration includes two procesdeghe praess of natioibuilding and State
building. Nationbuilding involves doing away with the casuist, linguistic and regional lines
on the one hand and psychological sense of unity on the other-b8ildieg refers to
territorial integrity which implies theabsence of separatist forces within the territorial
boundaries where the administration of central and state government runs. However, both the

processes are interrelated and mutually influenced.

Also, Mondal (2015) quoted Simpson view oftional integrabn as creating a
mental outlook which will promote and inspire every person to place loyalty to the country
above group loyalties and the welfare of the country above nasectarian interests hus,
national integration is process wherein the discrestgments of people develop a feeling of
togetherness, a sense of unity and sense of belongings constituting a broapotcad
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entity andthe State. dtional integration is morhan a slogant means bringing abothe
prevailingeconomic, sociadnd cultural differences among peopighin a tolerable staget

is adynamic realitylt is concerned withhe development of nationalisib.is thefeeling of
oneness that binds the people of diversified cultures of a nation to¢@tw, 2010 &Goe|
2012).1t implies doing away with interests and prejudices based on linguistic and cultural
diversity.It is concerned witlsreating and strengthening among peopleaifiotism and
national pridelt is unity indiversity and a combinatioof economic,social, political,
culturaland emotional integratiofioel, 2012).

Furthermore, Goel (2012attributed national integrationas a strong feeling of
brotherhood and nationhood that sinks and ignores individpalsichial linguistic and
religious differenes common mental bond that binds all people irrespective of their
differences towards thaesthetic, spirttal and material progressreation of a feeling of
oneness and mental outlook towards the welfare of the coabtrye narrow sectarian
interests;a harmonious blending of personal emotion in an individual with his social
obligationresultingin a well balanced personality;feeling of harmony and the welding of
diverse elements of society into a vexympact and homogenous unit anfiren conviction
on the part of each individual that he is an integral componeheafhole social unit for the
healthy development of self and community

Similarly, nationalintegrationinvolves nation and national loyaltywhich supersedes
all othertypes of loyaltis such as ethniceligion, region among othert is viewedas a sea
into which the diverse rivers of culture flowa comprehensive process which includes
cultural as well as political iegration. Political integratiors maintained by safeguarding
admnistrativeunity, universal legal systerpyotection d states territory and so oNational
integration is achieved through reconciliation and mutual consensus of dgrerg@ings,

religions, values among other$t does away with divisive forces and uhiegrating
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tendenciesand n a plural society, it requires ideological goals such as secularism and
democracyGoel, 20128 Mondal,2015)

National integration implies a sense of belongingness as feeling of togetherness and of
unity. It is a process in ch people of a nation are made to know, feel and act as people of
one nation. A person should have a set of loyalties such as loyalty to the State he lives, to his
region, religion, language etc. But national loyalty is prim&fgtional integration stais for
mutual toleranc€Goel, 2012& Mondal,2015) Essentially,national integration is a process
that attempts to erode the presence of miatonalities in place of a spird@f nationhood
(Ibaba, 2009 National integrationinvolves consensus on thkmits of the political
community and on the natudd the political regimg Edosa, 2014 This simply means the
forging of agreement among the members of a state on the extent of unity they wish to have
as well as the type of political structure and instit i ons t hey desire. |t
unifying a society which tends to make it a harmonious city, based on an order its members
regard as equitablit a r mo n Edosa,2@ly This implies that integration promotes unity
which encourages smooth enaction among the members of the given society based on
certain established principles @fifness.

Also, Edosa (2014)uoted Otitedefine national integration as relationship of
community among people within t oreispesgiaonéo po | i t
be cohesive, to act together, todmmmitted to mutual programmeBhey are thus referring
to a society of oneness whose members are willing to live and work together harmoniously
and share the same daegti It has also been viewed agprocess by which members of a
social system develop linkages so that the boundaries of the system persists over time and the
boundaries of susystems become less consequential in affecting behaviour. In this process,
members of the social system develop escalating sequence of contact, cooperation,

consensus and conunity (Edosa, 2014 This relates to a situation where territorial divisions
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within a polity gradually yield ground to cordial interactions of its members owing to the
integrative mechanisnestablished.

Similarly, Edosa (20145 uot e d Ot inatienalsntegration ws the progressive
reduction of cultural and regional tensions and discontinuities in the process of creating a
homogeneous political community. In other words, this is thereasing promotion or
emergence of peace through the breaking down of cultural and regional divides in the process
of evolving a united state. It has been argued tkat#ety is integrated wheit:has effective
control over the se of the means of vieihce;it has a centre of decision making capable of
effecting the allocation of resourcesid rewards; and is a dominant focus of political
identification for a large majontof politically awake citizens.

Thus Edosa 2014) seem to have considered $keissues when they definedtional
I ntegration as At he attainment, within a ter
and practices strong enough and widespread enough to assure, for a long time, dependable
expectations of peacefulcommuynit 6 | n ot her words, a sense o0
group of people. According to them, a sense of community is a belief on the part of
individuals in a group that they have come to agreement on at least one point that common
social problems must ar@hn be resolved through processes of peaceful change. This means
the resolution of social problems without recourse tgelescale physical forc®fpifade &
Imhonopi, 2013 There is no doubt that agreement on peaceful resolution of disputes is an
important element of integration that can ensure lasting peace in a society. It also implies that
the members of the community in question are ready to compromise and treat each other

fairly and equally.

This line of thinking is therefore similar to the view thategration is a situation in

which diverse groups in a political system have been successful in developing common
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institutions and norms by which to settle conflicts peacefully or pursue collective goals
cooperatively, depending ahe situationQjo, 2009) . It is asserted that
on the fact of diversity, the need for mutual accommodation and the desire of the parties in
the system to maintain the integrity df& c o mp et i @jag 200 Also,pratianal (
integration relates to ¢hbuilding of natiorstates out of disparate so@aonomic, religious,
ethnic and geographical elements. According to him, this entails the translation of diffuse and
unorganized sentiments of nationalism into the spirit of citizenship through the areétio
state institutions that can translate into policy and programmes in line with the aspirations of
the cttizenry. Stated in another way, national integration means efforts to weld together a
plural society to enhance development but without necesgaopardizing ethnic identity
(Ojo, 2009.

Thus, national integration is a serious and purposeful endeavour, the failunicaf w
has grave consequences. Wonder,Oj uk wu sees it @&lusd dasgoaawti
means fAforging owmtdiaveragd oat tobruitc odr oouwups. 0 H
failure to achieve this iIin respect of Niger
ethnicity has become a potent source of friction, rather than diminish in the face of an
emergent, viiead mo der nOjon2009i o no (

Pen ulimately, Ojo (2009goes along with Osaghaand argues that national

i ntegration i s ftnatenalmndpartesasistichidgntity with and loyalty b

to the statesupersedep r i mor di al | g t dim {Oyo), the ekgradact od thin
process is a nation which has been defined :
ar e down effectively commands me no s l oyalt

communitiesvi t h i n Ojo, 20D (
Obviously, that there are many meanings of the term even though some of them have

some elements ofmilarity. Yet, the researchevould like, in conclusion, to see the concept
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of national integration as a situation where the members of a state see the nsseh&dre at
one another fairly and work together coopmely and freely agree taesolve their
differences peacefully in the overall interest of the nation. In this way, unity, fair treatment,
cooperation, consensus, and peaceful conflisblution beame essential components o
loyalty to the nation.
2.04.3Concept of Acquisition

Acquisition covers all forms of knowledge and any methods by which they may be
obtained. The Oxford Dictionary Online (2016) defines acquisition as,thelearningor
developing of a skill,habit, or quality;Anassebr object bought or obtained, typically by
alibraryor museumand apurchasef one company by anotheAlso, the free dictionary
online (2016), viewed acquisition as larning(of valuesor attitudesamong others that is
incorporated within individual;, the cognitive processof acquiring skill orknowledge;
cognitiveprocessesnvolved in obtainingandstoringknowledgea learningprocessin which
anorganism'dehaviorbecomesiependenbntheoccurrenceof astimulusin its environment;
learningthat takesplaceasa normalpartof cognitivedevelopmentjearning and coming to
understad ideasandinformation;the gradual proces of acquiring knowledge a learning
processn early life whereby speciesof specific patternsof behavior are establishedan

ability thathasbeenacquiredby training

In addition, @&quisitionrefers to the first stages of learning wha response is
established(Pathania, 2011)In classical conditioningit refers to the period when the
stimulus comes to evoke thenditioned responsécquisition is the process of absorbing
and storing new information in memory, the success of which is often gauged by how well
the information can later be remembered (retrieved from mem&imilarly, Patania
(2011) viewed acquisitioms the process of storing and retrieving information depends

heavily on the representation and organization of the information. Moreover, the utility of
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knowledge can also be influenced by how the information is struttixeducing from the
above, he concept of acquisition/ value acquisition inghstudy implies, the various
processs through which Social Studieseducation andts activities suchas instruction,
studentslecturers relationship, group presentations assignments, eourricular activities
among othes helps in learningandinculcating core nationaklues of discipline, integrity,
dignity of labour, social Justice, religiouddérance self reliance, cooperation, patriotism and

respect for diversityamong students.
2.04.4Concept of Exhibition of Knowledge

The MerriamWebster's Learner's Dictionary online (2018gwed exhibition agan
act of showing some quality or tradn event at which objects (such as works of art) are put
out in a public pace for people to look at : a public show of somethangd the act of
showing something in publicSimilarly, Cambridge Dictionaries Online (2016), defined
exhibition asa situationin which someoneshowsa particularskill or quality to the public, or

the actof showingthese things

In education, the termxhibitionrefers to projects, psentations, or products through
which students fiexhibito what they have lear
and to what degree thegve achieved expectdelrning standardsr learning objectivesAn
exhibition is typically both a learning experience in itself and a means of evaluating academic
progress and achievemditidden curriculum, 2004 1n this study,exhibition of knowledge
impliesdemonstratiof learning,creative and resourcefuse ofwhathavebeen learnfcore
values)amongstudentslt refers tothe extent to which the knowledgequired are exhibited,
observed and articulated by studentghair dayto dayinteraction within and outside the

school setting
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2.05SocialStudies Leaning Experiences/Activitiesand Religious Tolerance

Religionis alLatin word freligioo which means obligation andwerence. Soanes and
Hawker inChukwudi (2013)efinedreligion as the belief in and worship of God or gods, a
particular system of faith andvorship, a pursuit that is very important to smme
AnthropologistGeer t z, define religion as fa systen
powerful, pervasive and lonigsting moods and motivations in men/women by formulating
conceptions of a general @adto existence and clothing these conceptions with such an aura
of factuality that the moods and motivations seem uniguelysreaali @hakwudi, 2013.
Haynes sees religion as a system of beliefs and practices, often but not necessarily related to
an ultmate being, beings or to the supernatural. For him, religion involves that which is
sacred in a society, including beliefs and practices which are widelydezbas inviolate
(Haynes 2007).

Also, Furseth and Repstad deftheeligion as a set of belie®hich posulate and seek
to regulate the distinction betweeam empirical reality and a related significant supra
empirical segment of reality, the language and symbols which are used in relation to this
distinction and the activities and institutions whi@re concerned with its regulation
(Chukwudi, 2013 Furthermore, they use Emile Durkheim's idea of religion as a basis and
view religion as a unified system of beliefs and practices relative to sacred things, that is to
say things that are set apart andbidden beliefs and practices which unite into one single
moral community called a church, all those who adhere to {j@&mkwudi, 2013. Bruce
sees religion as ndbeliefs, actions and inst
entities with pavers of judgme nt a n dChukwudiRGd3h 0 (
Moreover,Applebyconceptualize e |l i gi on as fa humaeivedr espon

as s aSandald@1R For him, religion embraces a creed, a cult, a code of conduct and a

confessional community. Areed defines the standard of beliefs and values concerning the
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ultimate origin, meaning, and purpose of life. It develops from myths, sylateh
narrativesof sacred encounters and finds official expression in doctrines and dogmas. Cult
encompasses thegyers, devotions, spiritual disciplines and patterns of communal worship
that give richly suggestive ritual expression to the creed. A code of conduct defines the
explicit moral norms that govern the behaviour of those who belong to the confessional
community. Therefore, religion constitutes an integral culture, capable of forming personal
and social identity and influencing subsequent experience and behaviour in a profound way
(Sandal, 201p

Huntington claims that in the modern world, religion is cednparhaps the central
force that motivates and maoizes people Chukwudi, 2013. According to Marty, religion
focuses on our ultimate concern, builds comityyrappeals to myth and symbol thas,
enforced through rites and ceremonies and demands cbehaviour fromits adherents
(Chukwudi, 2013. Snyder 2011) quotedFox view of religion fromfour different ways
First, religion is one of the sources of people's world views. It influences people's behaviours
and those people in turn influence the badar of others. These world views are a powerful
way in which religion intersects with individual and societal behaviBecond, religion is a
source of identity. In addition to influencing people's beliefs, it also influences who they are.
It gives themthe feeling of affinity to other members of religion. This may cause them to feel
responsible for their ceeligionists wherever they may liv&hird, religion is a source of
legitimacy. Furthermore, ti can legitimize or delegitimize actiongcluding tke foreign
policies of states and the behaviour of other international adRatgyion intersects with
international relations; this explains the reason why many policy makers use religious terms
and images to justify their actions. Fourth, religion isoasged with formal institutions. In

some cases these institutions are themselves international actors, as is the case with Islam and
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Christianitywhich aremajor world religions In other cases these institutions play a role in
domestic politics supportinregimes, opposing them and lolrig/them Enyder, 2011

On the other handtolerance is traditionally understood to imply restraint when
confronted with a group of practices found objectionable (Q2045).One value that is
most neaded in order to live living togetter in religious divese soaity suchas Nigeriais
tolerance. Tolerance corcerns the rights of individuals Laksana(2014) claims that despie
the corceptions of differentiating religious truth, every individual within a civil society is
entitled to the right of worship of their chosenreligion without being restricted by othes.
Muldoon, Borgida and Cudfaro (2011) further contend that forcing othes to conform to
our corception of the good, will not prodice a virtuousoutcomeand thusthe perspectives of
othe's shouldbe respected. Laksana(2014 201) suggeststhat we neal to undersiand othes
in order to meke ourown claim. Heargues that:

. indeaed, it is onlywhen we can feed the intedledual and emotional
power of alernative cultures and traditions that we are justified in rgecting
them. If theyremain lifeless and uninviting, this is mast likdy becausewe do
not understand them, becausewe have not goten insdethem so that we can
fee their power as their adlerents do. Only if we can do this are we in a
posiion to make judgments, to conclude, however tentaivdy, that someways
of thinking and living are better or worse than others.

Looking at Laksan& argumenton tolerance, it is easily understood why tolerance is
nealed to respect individual rights. Yet the problem of tolerance lies not within why it is
neaded but on how it is generally defined, as the limits and paradox of tolerance can be
easily seen. As Parker (2008) points out, tolerance is not a very positive corcept to begin
with as it a shallowway of deding with differences. Tolerance is often defined as
forbearance (Roccas & Amit, 201} patience with differences (Raihani, 2011) or enduring

somethingwe dislike (Muldoonet al., 2011). Laksanga2014)defines tolerance as toaccept

orendure hat thing withoutreacting strongly to it. To tolerate it is to bea it, to putwith it. It
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Is not to like or respect it.

This understanding of tolerance has been described by Green and Wong (2008);
Roccas and Ami{2011) as niydhe kindergarten of thekind of interactive pluralism we
now need, not only in demoaatic nation staes but in the global civil socety that is
slowly but surely emergingd  11)p Such definitions of blerance are inadequate in deding
with the complexity of religious diversity. Tolerance reeds to go beyond mere forbearance
of the things that are disliked; as with this definition it does notpromae adual dialogue
between citizens it is merely restraining ore® self when confronted with religious issues.
Through dialogue citizens are able to negotiate the different perspectives of othes and
integrate these dferent perspectives to o own actions.

Tolerance should encompassvalues of respect and recognition as through thes,
citizens may develop a dee appreciation for and respect of differences, based on the
principle thatall human keings have equal rights (Raihani, 201). For this reason,Jadkson
(2007) suggests that alongside tderance respect and recognition are essential components
and will help strengthen equalities by accommodating differences between the different
groupsfiwith tolerance, respect, and recognition, adive participation and muual
contribution can be expeded from ead of the memters of socety in the context of
harmonious elationshi p gRaihani, 2A1). Jakson and Raihani® positon of a more
inclusiveand expansive mtion of religious tderance and plulism unarpins the approach
taken in this thesis. Ts undrstanding sees plualismas more than tierancei it is i aadive
seeking of understanding across ines of difference Pluralism is notrelativism; it does
require leaving identties behind. Yet it requires accepting the rights of otheas, the right to
design ores own life, the right to be different GBagir 2009; Hadler, 2012 & Laksana

2014).
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Religious tolerance is the willingness to refrain from preventing an individual or
groups of people from @xessing their views, opinions aatloices on religious matters. It is
the willingness igols viaws,l belefs mprgferemaes @nd practeds to
undergo criticisms, for the advancement of knowledge and understa@tireg2015) It is
based on the premise that people have fundamental rights to make choices on which religion
they want to belong towithout any fear, force or coercion to manipulate such decisions.
Religious tolerance ithe ability to hold on toone&s convictions, practices and beliefs, while
recognizing and accepting the right of others to hold on to theirs. Religious tolerahee is
ability to understand differing religious opinions and views other thaésaven without any
bias, prejudice or confliqAli, 2011 &Chia,2015)

More so, eligious tolerance is the ability to appreciate diversity and the ability to live
and let otkrs live. It is also the ability to exercise a fair and objective attitude towards those
whose opinions, practices and beliefs differs romémawn. It is also the willingness to
have onés own beliefs and related practices critically evaluaReligiows toleration is the
condition of accepting/ permitting others' religious beliefs and practices which
contradict/disagree with one's own view/practice. Religious tolerance is different from
respecting the religion itself. It is agreeing that the other pehss the right to hold on to
his/her belief. It is respecting the right of others to hold their beldis2011).

It is impossible forSocial Studieseducators to teach about history, geography,
international relations, and contemporary global isswékout offering a comprehensive
examination of the wor Chapns201déNMoore,4012). Thawre nt i a |
orientaton of Nigerians to seek nonviolent means of conflict resolution is becoming
necessary. There is a growing need to re-awaken the spirit of religious tolerance, unity and
peaceful coexistence through the teaching and learning of Social Studiesducation. Social

Studies education seeks to de-emphasize those things which widens the gaps between
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individuals within a country, while emphasiazng more strongly the path that aeates unity,
tolerance and peaceful coexistence.

FurthermoreChia (2015)posited thatthe experience of many courtries of the world
where Social Studiesvas introduced stowed that such countries were motivatedto do so by
the felt need to get rid of certain social vices plaguing their courtries and which they
believed Social Studiesvill contribute in eliminating. The need for Social Studiegducation
arises when a society determinesthat formal education is required to develop a common set
of understandings, skills, attitudes, ad actiors about human relationship among all
members of the society. Thesecommon understandings can include the concept of unity in
diversity in a multi- ethnic and religioussociety, preseving cultural heritage ad creating
desiable social behaviours, activities and meandirected towardsvorshiping the Supreme
Being

The teaching of Social Studiesenables learners to think beyond their individual
interest and beyond their ethnic and religious affiliations thereby meking learners to
become more tolerant and regectful of other peopleds views and opinions Supporting the
above submissionLawal (2014) quoted Okam views of Social Studiesin Nigeria as
breaking the ethnic religious, linguistic and aultural barriers that keep apart the various
groups that congitute the Nigerian society, so that nation-building can be facilitated by the
concetted efforts of those divergent peoplesof the Nigerian polity.

Similarly, Chia (2015)asserted #t Social Studiesducation is needed in order to
develop and integrate the various ethnic groups, religious groups and cultural diverse groups
in Nigeria to work together in unity, tolerating and understanding their differences. Social
Studieseducation providesa common orientation to all compatriots in Nigeria enabling them
to see hemselves first as Nigerians and putting the interest of the nation first before any

other.
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This Buttresghe view of Orakwue as cited byChia (2015)that one of the objectas
of Social Studiesis to inculcate in children the appreciatiof the diversity of Nigeria,
positive attitude to citizenship, entrepreneurship, positive thinking, cooperation and honesty.
In the ame veinChia (2015)observed that the essenceSwicialStudiesis to inculcate core
societal valuessuch as religious tolerance children. The first two national goals of
education contained in the national policy of education are the immediate conc8owalf
StudieseducationThat is, he quest for dee, just, fair an@galitarian society in Nigeria.

One of thebeauties associated with tNational Policy on Education is the place it
gave toSocial Studiedo be taught as a compulsory subject aimed at building a cohesive
society and trainingf children to become patriotic citizeisawal (2014) quoted Ismailzat
our colonial and post colonial experiences called for a restructuring of the educational
system and some innovation in the school curriculum, in order to ensure a humane,
egaltarian and democratic society supported by a buoyant economy and political stability.

Through Social Studieseducation, the school which is a conglomeration of many
cultures and religious groups can infuse into the young ledrreigious tolerancethaeby
fostering unity in diversitywhich is a component for promoting national integratiocial
Studiesemerged in the sché&ocurricular with the aim of reforming education, for the
purpose of sensitizing humanity so as to enjoy the resources avaitaloled them. It is a
major tool for national development and is capable of presenting partial or total solutions to
issues of crises and religious intolerance in Nigeria and many countries of the world

Also, Chia (2015)quoted the view of Davishat one important purpose o$ocial
Studiesis helping young people develop the ability to make informed and reasoned decisions
for the public good as citizens of a culturadipd religioushdiverse, democratisociety in an

independent worldThus, theundergrauate Soal Studies curriculum has themesub
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themesand topicghat address issues of religious tolerafiwenational integratio in Nigeria.
This isshown in Table 2

Table 2: Undergraduate Social Studies Curriculum and Religious Tolerance for
National Integration

Level Themes , 8b-themesand Topics

100 Citizenship rights, duties and obligations; stages of cultural developi
Co-operation and conflict; population problems in Nigeria (customs
traditions,religious among others); cultural relasm and ethnocentrism

200 Social contract theory; Divine right theory; national interest; ger
problems of natioibuilding; ideology and society; Problems in socie
religious intolerance, tribalism and ethnicity; skills development in sc
studes.

300 Nigerian historical pattern and culturalevelopment;Social Studies
curriculum workshopgroup activities skills and role of family in soei
cultural development in the society.

400 Role of education in national development; problems of naki
integration; Basis of human behavieaultural, social, religious an
environmental influenceReligious institution as agent of socializatic
relationship factor in personality development; the customs, cul
folkways and norms of the society.

Souce: ABU, Zaria Undergraduat&ocial Studie€urriculum, 2001

Despite the largbody ofliterature reviewed on religious tolerance and Social Studies
educationyeview of the undergraduate Social Studies curriculum on themesheuies and
topics that adekss issues of religioutolerance,a gap still exist on extent to which
undergraduate Social Studies acquire and exkkibdwledge onreligious tolerance for
national integratiorin northwest geepolitical zone Nigeria. Thus, thestudysought to fill
this gap.
2. 06Social StudiesCurriculum Contents and SelfReliancefor National Integration

The term seifreliance was coied by Ralph Waldo Emerson in assay published in
1841 which emphasized trusin o ne 6 s thaughts, eskills, originality, belfein own
capabilities and genius and living from within. Some interesting quibdées this essay
include: be yourself in a world that is constantly trying to make you something isl¢le

greatest achievemerthe only person you are destined to behés person you decide to;be
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There is a time that envy is ignorance, and a time that imitation is suandea foolish
consistency is thehobgoblin of little minds, adored Higtle statesmeniad philosophers
and divines(Uwen, 2016) The philosphical concept of seleliance takes a slightly
different path to development by focusing on the power of independence, creativity,
originality and belief in strength and resilience. It rejects the need for external support and
seems to glorifythe importance of sekipplication.

Interestingly, the concept was given more weight and further expanded to
incorporate a simple lifestylby Mahatma Gandhi (18592948), apreeminent leader of the
Indian independence movemeHke assertethat fAnat ure producad enou
if only everybody takeenough forhimselfherself and nothing more, there would be no
people dying of s t Tdarefoee t iti i® fair td say thahsedlianoeasr | d 0 .
defined by independence, thbility to think and act without the help or influence of others
as well as the ability to decide what to be or what tgulwen, 2016)Self-reliance hinges on
collective and individual feelings or the urge for g@iéservation through the indebt use of
available human and material resources to meet individual and group need

Added to this, Anders (2010)viewed self-reliance as trusting in or having absolute
confidence in oneself. It could also be interpreteché&an to depend entirely on one selfdor
l i ving and a meas ur ©salsi20l@)n Acoosding toMehansad i n | i
(2014)selfreliance is the ability of an individual to be -selinployedand productive,
and for a country to be productive and not consumer or dependethemcoutries. Lawal
and Muhammad (2014ees selfr el i ance in its general sense
to set onebs own goalthrealddgh i ommge @so mamitshedavisro m
factorso he f ur téffeaalarcandoesnrotaimplyead losdf m@rest in s
internationakooperationput desire to make a relation betweedustrialized and developing

countries to reflect genuine interdependence and complete international economic justice.
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The National Policy on Educatip FRN (2014)represents Nigeriats desire at self
reliance, that is, the shaping of her destiny with her own hands. TheSection (1) Sub-section
(iii) which is the five main national goals, the (c) part of it states that one of the goals is the
building of fia United, strong and self-reliant natio n; ¢i) Section (ii) Sub-section (8) which
lists the values to be inculcated at all levels of instruction, the (f) part highlights the
A equisition of competencies necessary for self-relianceo; (i) Section (2) Sub- sedion
(13e) states that the purpose of pre-primary education shall be to; finculcate in the child
the spirit of enquiry and creativity through the exploration of nature, the environmentg,
Section (4) subsedion (18f) states that the goals of primary education are to give the child
opportunity for developing manipulative skills that will enable the child function effedively

in the society within the limits of the society.

Also, sedion (5), sdion (19) states that secondary education shall; provide
technical knowledge and \ocational sKkills recessary for agriculture, industrial, commercial
and economic development. iGive training and impart the necessary skills to individual who
shall be slf-reliant economically; Section (8), sub-section (59) stresses that the goals of
tertiary education shall be to; contribue to national development through high level
relevant manpower trainingd, acquire both physical and intellecdual skills which will
enable individuals to be self reliant and useful members of the scciety; Section (8)
subgction (71b) states that the goals of Teacher Education are; to fiencourage further the
spirit of enquiry and creativity in teachers; Section (8) sub®ction (80 band ¢ stresses that
the polytechnics shall in addition have as their specific goals the following; piidviding the
technical knowledge and skills necessary for economic development of Nigeria figive
training and impact the recessary skills for the production of technicians, technologists and

other skilled persomel who shall be enterprising and self reliantd from the catalogue aboe,
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the structure of the 2007 edition, of the NPE reserved (2014yvas implicitly desigred to
promote education for self reliance so that no child comes off the system at all levels
without same knowledge and skills in one or more vocations to equip him or her to be

self employed if nead be (Ofoego,Odionye& Ebebe 2013).

An x-ray of thenational objectives indicatesthat one major area of need in Nigeria is
an understanding of and commitment to the issue of self-reliance that would enhance
Nigeria®s economicdevelopment as a nation. In the same vein, the objectives o$ocial
Studieseducation in Nigeria aim to help learnerdévelop capaity to lean andto acquire
skills essertials to the formation of satisfactory professonal life, (thatis pride in the job and
saund judgemetn) (Lawal & Muhammad2014) The teaching o$Social Studiest all level
of the educational system reflects on this other words, it is a subject meafotr the
transformation of society as well as the economic system. Social séogips the youth
with tools necessry in solving personal and community related problems, such tools
are knowledgg, values, attitudes and skills; broaden horizowf the studentsthrough the
teaching and learning of different mineral resources fourd in their physical environments
and how to utilize, corserve and control the taping of these resources so that the nationdoes

not resort to importation.

Moreover, Osalusi (2014)asserts thatSocial Studiescould help all individual
members of a society to develop the ability to adapt to their ever changing environments and
produce citizens who are walisciplined, loyal, obedient, honest, dedicated, committed and
painstaking. It is observed that these virtues are essential in making citizens capable of
contributing to the building of a democratic society as well as a great and dynamic economy.
TESSA (2007), posits that teaching and learning should involve helpangelrs to discover
certain facts or answers to a given problem. It is however observed that many times, learners
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depend on teachers for all the answers they need and this is not helpful in making learners
engage in critical analysis on issues. The resukdfect of this is that, Nigeria is still far
behind in economic development in spite of her numerous human and natural resources. The
researcher observed that it might be very difficult for a nation to becoreekaift when

the citizens have no relant skills that is essential fstch.

In order to address thidJtulu (2007) noted that education is the key by which a
country can unlock the padlock to economic freedom andakdince. It is a key to open the
door of political inéépendence and soedgn nation, as suclfocial Studieseducation
becomes very relevant here because its curriculum isplained to equip learners with
opportunities that can make them seliant. In Nigeria, education is not tied to ability to
read and write, acquirkls and success in examinations but rather, degrees are awarded on
the basis of having found the recipient worthy in both character and learAisg, Osalusi
(2014) stateshat all the citizens in the society need to know the factors that contréoute t
who they are, to what they think, feel and believe, to what they decide and do, to why they
are likely to make certain decisions and act in particular ways, how they perceive themselves,

their abilities, personalities and the world.

A critical look at he assertion abowevealed thaBSocial Studiess very relevant in
developing self reliance attitudes and values in students with the fact that, the subject Social
Studiesexaminespeople comprehensively having in mind the totality of the realities of
marb s exi stence and exposes l|learners to the
Event in the world today points to the fact that, most societies exist in a troubled world
saturated with urban technological and industrial related problems, riotspsaglrape and
unemployment. There is need therefore for our children to make necessary adjustments to
live productivdy, happily, accept change and be able to deal with it thoughtfully and
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intelligently. At this point, it is important to examine the extém which the Social Studies
curriculum at undergraduate level addresesissuesof self relianceas a core valudor

national integratiofn Nigeria. This is shown inTable3.

Table 3. Undergraduate Social Studies Curriculum and Values of Self Reliane
Development

Level Themes , Sulthemes and Topics

100 Development of human population, environment, population
economic development; human and material resources

200 Developmety growth and underdevelopmentmultidimensional

approach to devefoment educational, social, economic among othe
Co-operation; resource endowment and urbanizatidational interest;
general problems of natiemuilding rural poverty; Kills development in
Social StudiesAttitudes and Values of Self Reliancebjedives of self
relance development; attiudes and self development; fundam
theoretical principles of selkliant development; self reliance and hun
progress; problems of natidwilding i dependency, leadership amo
others

300 Nigerian historichpattern and cultural developmeByaluation method:
in Social Studies Cognitive, affective and psychomotor domaiSscial
Studies curriculum workshop, group activities skills and role of famil
economiadevelopment in the society.

400 Role of eduoation in national development; problems of natio
integration; Basis of human behavieaultural, social, religious an
environmental influence;; relationship factor in personality developn
international relation and foreign policy; redistributiorglobal
interdependency and self reliancgependency and underdevelopm
theories

Source ABU, Zaria Undergraduate Social Studies Curriculum, 2001

Though themes, stiinemes and topics in undergraduate Social Studies curriculum
are relevant to developat of self reliance values among students, studies conducted have
not established thiand this is a vacuum yet to be filled through empirical research in Social
Studies educationThus, this study sought to find out the influence of Social Studies
educdaion through its curriculum contents, activities and learning experiences help
undergraduate studerttsdevelop and exhibitalue of self reliance for nationmitegration in

north-west geepolitical zone Nigeria.
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2.07SocialStudiesLearning Objectives and Integrity for National Integration

The word integrity comes from the same L
Like a whole number, a person of integrity is undivided and complete. This means that the
ethical person acts according to his beliefist according to expediency. He is also
consistent. There is no difference in the way he makes decisions from situasibuat®o n;
his principles do notary at work or at home, in public or alone. Because he must know who
he is and what he values, tperson of integrity takes time for se#fflection, so that the
events, crises and seeming necessities of the day do not determine the course of his moral
life. He stays in control. He may be courteous, even charming, but he is never duplicitous. He
neverdemeans himself with obsequious behaviour toward those he thinks might do him some
good. He is trusted because you know who he is: what you see is what yDutgetP rasad
& Narendra2008)

Moreover, Baltimore quoted inChapfika (2008) defines integrt y a's At he st
guality of being complete, undi vi dea@grity (and)
connotes a quality of life marked by completeness or perfection. Tointegrity as some
form of being whole, sound, upright and honestamsistent withthe Aristotelian view of
continuously learning and seeking to grow in virtblendi vi dual s6 efforts
conflicting intentions, continuously evaluateemselves and to improve their personalities is
an attempt to achieve some lexdlcompletenessCox La Caze and Levine i€ hapfika
(2008) observe that there is little agreement opracise definition of integrity, although
At here are clustersdef ehaiaedepgni utytiresnsstsT
pursuit ofintegrity is simply thegroblemof living".

In line with reasoning, integrity develops in tbentextof social interaction andnay
alsorefer to a state or quality of lifeharacterised by a habit of acting on good reason, which

results in harmony of ghsoul. An integral personality or character is one who is disposed to
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act on goodeason. Through the practice of acting on reason, an integral personality has a
serenemind that enables him or her to discern what is right or wrong. An integral pergonalit
takes pursuit of knowledge and understanding seriously. Such a personality, haloeser,
not exclude natural human limitations. Of most importance in this definif@iowing
Aristotelianreasonings its emphasis on a right frame of mind tigailarantes right action.
The virtue of integrity becomes the basic guide to decisiaking.It is a quality of a moral
actor regarding character, motivations, and intent{Ctepfikg 2008)

Similarly, people of integrity always stand for what is good and aeegt thought
out andnegotiated positions. A person of integrity gives situations thorough thought to adopt
a reason oriented course of action. Values of openness, affection, and flexibility are also
characteristic of him or her. A person of integritynio t & e d ¥ ® suse, tHere & an
adage whichsay o6 1i f you do not stand for somet hing
quoted inChapfika(2008)o bser ves t hat i ntegr i éngapsulstonhot a
the wunity of rtuedthat feature i .intedBity imdude\justitenesty, fairness,
truthfulness, and courage. Integrity becomes a summary of visdesh is pertinent in all
contexts, and its constituents are virtues that are pertinepariicular situations. The

atinment of a particular virtue is a step towardsatiainment of integrity, which is a total

package.
Whil e we sometimes wuse O6integrityd and 6
separate Oacting with i nt e gfoipergodsofimegrinaso act i n

a result of mistaken moral views held, to act immorally though they would usualknhoat
they are acting so. Another important feature of integrity is that it providesffimty
between human core valuedahuman behaviofTreston inChapfikga 200§. This entails
acting on what one believes to be good Human flourishing. Carter quoted @hapfika

(2008)believesimbact i ve integrityé, which involves b
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your understanding of good,nd openly challenging what is bad. To this end, integrity
extends further than just discerning what is good. It also involves acting on what iamgbod
openly challenging what is bad. A person of integrity stands for what is right epersanal
cost. 0 importance here is integrity as an action oriented virtue.

Integrity is one of the most important and-olied of virtue terms. The concept of
integrity has to do with perceived consistency of actions, values, methods, measures,
principles, expectationand outcome(Hulme & Sanderatne, 20085sonko,2010) When
used as a virtue ter m, Aintegrityo refers toc
integrity as the quality of having a sense of honesty and truthfulness in regard to the
motivationsf o r o0 n e GBsonka2010i Rersans of integrity do not just act consistently
with their endorsements, they stand for something: they stand up for their best judgement
within a community of people trying to discover what in life is worth doing. Some
commentators stress the i1idea of integrity @
beliefs and values at all times.

Speaking about i ntegrity can emphasize t
stance or attitude. Some of the wholeness mayeaaigmhasize commitment and authenticity.
In the context of accountability, integrity serves as a measure of willingness to adjust value
system to maintain or improve its consistency when an expected result appears incongruent
with observed outcome. Some redyantegrity as a virtue in that they see accountability and
moral responsibility as necessary tools for maintaining such consis@soko 010.10)
offers a different way of defining integrity iterms of moral purposeéssako describes
integrity inte ms of a personbés dedication to the pu
responsibility in seeking to understand the demands of such life. Heswiiat persons of

integrity:
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NRééeé. embrace a mor al point of wiew t
clear, logically consistent, appraised of relevant empirical evidence, and
careful about acknowledging as well as weighing relevant moral
considerations. Persons of integrity impose these restrictions on themselves
since they are concerned, not simpljthMiaking any moral position, but
with pursuing a commitment to do what
FurthermoreSsako 010 stated thatntegrity requires three stepBiscerning wha
Is right and what is wrongActing on what you have discerneglen at personal cqsind
Saying openly that you are acting on your understanding of right from wiotegyrity is a
character trait. It is the willingness to do what is right even when no one is looking. It is the
Amoral compasso, t he -contnolethe bagis forc¢he trusttimperative o i c e
i n todayods worl d. Il ntegrity is the ability
elements of a personality. A person of integrity, for example, is capable of acting on
conviction. A person of integrity camaotrol impulses and appetites.
But integrity also covers sevdm@ther moral traits. They ar€ourage- A person of
integrity possesses moral courage and does what is right even if personal cost is high.
Honesty- should be the hallmark of all profess#lbecause our word must be our bond. The
bottom |l ine 1is wehosunlodun &dtn 6jt u sl tiRe$pgnsatatitgyNondee vsi a t
person of integrity should be irresponsible; a person of true integrity acknowledges his or her
duties and acts accordigglAccountability- No person of integrity should try to shift the
blame to others or take druedki tstfoprs threa ewo rsk
Justice- A person of integrity practices justice. Those who do similar things must get similar
rewards or similar punisments; Openness individualsof integrity encourage a free flow of
information. They seek feedback from all directions to ensure they are fulfilling key
responsibilities, and they are never afraid to allow anyone at any timanone how they

do business; anBelfrespect To have integrity is also to respect oneself as a professional

and a human being. A person of integrity does not behave in ways that would bring discredit
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upon him (Dutta, Prasad& Narendra 2008) A report by the Institute of Chartered

Accountants in England and Wal@s Lawal (2014)has identified five related aspects to

integrity: Moral values, such as honestylotives, such as desires, interests and ideals;

Commitments in thought, word and de&ijalities, sah as perseverance and courage; and

Standing fast, even in the face of opposition.

Discussing social studies and integriBrider (2012) noted thatsocial studies
education promotes integrity through the teaching ofthe following values:

. Teadiing of trustworthinesswhich involves being honest, sincere, forthright and
candid; havingthe nt egr ity to discern whatoés right
keepingoromises; being dependable and prepared; and having loyalty to stand by, stick
uwfor and protect onebdés family, friends, wi

ii. Respect entailbonouringthe individual worth and dignity of others, showiogurtesy
and civility, honouring reasonable social standards and customs, livitigeb@olden
Rule, accepting difierences, judging on character and abiligspecting the autonomy
of others, and avoiding actual or threatened violence.

iii. Fairness entails impartiality, through gathering of facts, and considering all
perspectives before making judgment.

Iv. ~ Caring involves compassion, empathy, kindness, consideration, charity, sacrifice,
gratitude, mercyforgiveness, altruism, generosity, and sharing.

v.. Citizenship involves obeying the doaw, doi
protecting theenvironment, obeying auhity and honouring the principle®f

democracy.
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Integrity as Selflntegration

Self-integration view of integrity, integrity is a matter of persons integrating various parts of

their personality into a harmonious, intact whole. Understood in this Wwayintegrity of

persons is analogous to the integrity of things: integrity is primarily a matter of keeping the

self intact and uncorrupted. The swifegration view of integrity makes integrity a formal

relation to the selfA formal relation can be aftruted to a person without evaluating the
relationbébs components. Strength of wWThel IS [
Stanford Encyclopaedia of Philosophy, 201Bjgelow and Pargetter (2007) argue that

strength of will is the core of iagrity (and that alternative conceptions of integrity tend to

confuse integrity with authenticity). The satitegration account of integrity takes this formal
characterization of integrity a step further. Sateégration is an achievement rather than a

guality or disposition such as strength of will though strength of will is likely to be an

important quality in those who achieve smlfegration. Selfintegration still represents a

formal account of integrity. In attributing seafftegration to a persowe are making no

evaluative judgement of the states that are integrated within the person.

Identity View of Integrity

A related approach to integrity 1s to thinik
steadfastly true to their commitments, rath#an ordering and endorsing desires.
0Commi t mentdé is used as a broad umbrella ter
promises, convictions and relationships of trust and expectation. One may be, and usually is,
committed in many different way® many different kinds of thing: people, institutions,
traditions, causes, ideals, principles, projects, and so on. Commitments can be explieitly, self
consciously, publicly entered into or implicit, unsedfnscious and private. Some are

relatively supeficial and unimportant, like casual support of a sporting team; others are very

deep, like the commitment implicit in genuine love or friendship.
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SelfConstitution View of Integrity

Self-integration view of integrity and theentity view of integrity, aslescribedabove, place

only formal limits on the kinds of desires and projects that might cotestituintegrated self.
Korsgaard (2009) develops a distinctive picture of integrity that takes thmtsgjfation and
identity views in a constructivist Kaian direction. According to Korsgaard, integrity is not

so much a condition of excellence we aspire to as a precondition of being an agent at all. To
the extent that we fail to live with integrity, we fail to live as persons: we fail to be a self, as
opposed to a collection of strivings; we fail to exemplify human agency as opposed to the

unreflective satisfaction of desire.

To live with integrity is not merely to have a coherent-plan and the courage to
realise it, it is to actina way thatisrat@ | | y endorsed both by ones:
future self. To do this, one must act on principles and these principles must be such that they
would be rationally endorsed by any future self who reflects on the matter satisfactorily.
Hypothetical imgratives tie our present plans and our future actions together; they are
necessary for agency, but not sufficient. Categorical imperatives must be brought to bear if
the tie between present and future self is to be appropriately birfding Stanford

Encydopaedia of Philosophy017).

Integrity as Standing for Something

Self-integration and identity views of integrity see it as primarily a personal matter: a quality
defined by a pesnd s c ar e Cahbun ardues thateintefrity is primarily a sdcia
virtue, one t hat IS d e foi othersl (Cddhgun |aStargoedr s o n 6 s
Encyclopaedia of Philosophg017. The social character of integrity is, Calhoun claims, a
matter of a personds proper regaegltydomnot t hei

just act consistently with their endorsements, they stand for something: they stand up for their
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best judgment within a community of people trying to discovbat in life is worth doing.

Stanford Encyclopaedia of Philosop2p17:258) quote@€alhounview as:
Persons of integrity treat their own endorsements as ones that matter, or
ought to matter, to fellow deliberators. Absent a special sort of story, lying
about oneds views, concealing them,
them outfor rewards or to avoid penalties, and pandering to what one

regards as the bad views of ot her s,
own judgment as one that shoutditte to others.

On Cal hounods View, integrity Il 8 neab smarta leer io
community process of deliberation over what is valuable and what is worth doing. This,
Calhounc | ai ms , entails not only that one stand
but also that one have proper respect for the judgmenthefs.

Integrity as Moral Purpose

Another way of thinking about integrityit places moral constraints upon the kinds of
commitment to which a person of integrity must remain true. Objective integrity requires that
agents have a sure grasp of their remlal obligations The Stanford Encyclopaedia of
Philosophy 2017. A person of integrity cannot, therefore, be morally mistaken. Understood

in this way, one only properly ascribes integrity to a person with whom one finds oneself
completely in moral agreeent. This concept of integrity does not, however, closely match
ordinary use of the term. The point of attributing integrity to another is not always to signal
unambi guous mor al agreement . It is often t
judgment. Halfon offers a different way of defining integrity in terms of moral purpose.

Hal fon describes integrity in terms of a per
their intellectual responsibility in seeking to understand the demands of sifeh $otial

Studies education curriculugontentsat undergraduate level has sothemes, sulthemes

and topics that address issues of integrity as a\ate for national integration as shown in

Table 4
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Table 4: Undergraduate Social Studies CurriculumContentsand Value of Integrty for
National Integration

Level Themes , Sulthemes and Topics

100 Citizenship rights, duties and obligations; Customs and traditions il
society; Social Studies as vehicle for citizenship education; Social St
eduation and national objectives of educatiodentity and cultural
integration; culture and educational objectives in Nigeria.

200 Social contract theory; national interest; general problems of na
building; ideology and societyheories of natioibuilding; -fundamental
values; education and leadership; problems in the seaetyuption;
Nigerian and secondary contradiction issues.

300 Nigerian historical pattern and cultural development; Social Stu
curriculum workshop, group activities dkiland role ofthe family to
political, social and economiaevelopment in the society.

400 Role of education in national developmeRtoblems of leadership
corruption, embezzlement, economic mismanagement and section
problems of national integiian; Basis of human behaviogultural,
social, religious and environmental influen@®cializationagents anc
value developmentrelationship factor in personality developme
reward and punishmertihe customs, culture, folkkways and norms of
socidy.

Source ABU, Zaria Undergraduate Social Studies Curriculum, 2001
Going by the literature reviewed on integrity and Social Studies edoeatioiculum content
at undergraduate level, it is apparent, thd@gcial Studies educatiofs suitdle for
devebpment ofvalue ofintegrity for national integratiarHowever no empirical studies in
Social Studies have proven thisd as such, the researcher sought to fill this vacuum.
2. 08Social StudiesMethodology and Discipline for National Integration

Thete m O6disciplined comes from the word
teaching and | earning. The term has the esse
to obey rules and control their behavior or to punish someone in order to keep order and
cont o IR@him{a& Karkami,2015; and thus it is mostly connoted with punishment in case
of disobedience. Punitive strategies such asntieteare used by government the premise
that isolation gives the perpetrator time to reflect on what happeneagerdadierror of his or
her ways, and return to the same situation but with a change of beaagi@ttitude (Pane,

2010;Rahimia& Karkami,2015. It means trainingntended to produce a specified character
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or pattern of behaviour. Disciplireduld also b seen as a state of order based on submission
to rules andauthority (Ajayi & Adeniji, 2009). However, depending on the perception of
each individual, discipline can be viewed from either negative or positive perspectives. In this
regard, discipline to sne may involve punishment, repression and sternness, infliction of
pain, restriction of freedom, threat and outright condemnation. When discipline is viewed in
this way, it is said to be negative in perspective.

Similarly, when discipline is viewed as a yaf guiding the individual to make
reasonable decisions, to help teachers in class to achieve desirable behaviour, to train the
minds of others for constructive purposes, willingness to obey orders or simple instructions,
gentleness, simplicity and quiessthen discipline is said to be positively perceived. In
essence, discipline can be conceptualized as readiness or ability to respect authority and
observe conventional or established laws of society or of any other organisation. It implies
selfcontrol, restraint, respect for self and respectdtners.In addition, discipline calls for
sacrifice, perseverance, tolerance and recogratidruman dignity Ajayi & Adeniji, 2009).

Recent research onehissue of discipline however, has revealed that puuat
strategies appear to be of limited usefulness in promoting responsible Atitide nbe havior
(Lewis inVan, 2019 and should be replaced by proactive and interactive discipline practices
(Pane, 2010). Inthis framework, discipline is viewed to Ise@iated with the act of teaching
students selfontrol based on a contract that binds a teacher and a group of students together
so that learning can be more effectif®afimia& Karkami,2015. Thus, emphasis is put on
student seifegulation by negotiatg, discussing, and contracting betweeacters and
students (Vitto inVan 2016 to let the group take responsibility for ensuring the
appropriateness of the beharvof all its members

Added to this,Van (2016)noted thatthe term disciplings derived from the Latin

word disco tomean(learn, to instruct) and disciplina (instruction, knowledge and learning
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communicated to disciples or pupils). Discipline connotes not only external discipline, but a
personal or inner discipline promoted by spirituategance of disciplined behaviouv.an

(2016) quoted Jenkin sayinghat discipline must be maintained in the school and the
classroom to ensure that educationl oé a r preceedsowithout disruptive behaviour and
offences. Its goal is to teach and lea@rhers to selfliscipline. Van (2016)describes
discipline as the system by which order is maintained in the home, the school and
community. One of the prerequisite for all children is that they learn how to behave at home
and in school and communityDeventer and Kruger (20Q8state that discipline is an
educatordirected activity which seeks to lead, guide, direct and manage and confront a
learner about behaviour that disrupts the aim of teaching and learning. It is used as a means to
direct learners twards seflicontrol and personalcaountability. Wheldall in Van (2016)
maintains that discipline is often inaccurately conceptualised as being what educators do
when learners misbehave at school or what educators do to stifle misbehaviour when it occurs
ard that discipline must rely on elements of fear backed by forte teffective. Farrant in

Van (2016)says discipline has two main goals, namely, to ensure the safety of school staff
and learners and to create an environment conducive to teaciirganing. Fuentes in Van
(2016)describes discipline as a process that uses teaching, modelling and other appropriate
strategies to maintain behaviour necessary to ensure a safe, orderly and productive learning
environment by changing unacceptable behavioacteptable behaviour.

FurthermoreMestry and Khumalo2012 vieweddisciplineas a means of control, of
which there are generally three kingsercive control, which is based on the use of threats;
utilitarian control, which is based on the use of mateewards; andymbolic control, which
focuses on prestige, esteem or social symisnich as love and acceptandéey viewed
discipline asan important element in the process of socialisation and in the formation of

charactea system of controls thatnables teaching to take place; aodceptually related to
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the process of education itsélasekoamen@010)see discipline as an active teaching and
learning process of helping young children becomepgerative people who can acquire the
ability to become sekdisciplined.

Also, Mabeba andPrinsloo in Allen (2010)perceiveddisciplineat one levelas the
creation of amrderly environment that permits teaching and learnirggéur, but, at another
more fundamental level, it is centralljnked to issues of social cohesion, justice and
equality. These definitions of discipline show the complexity of the concept. This complexity
becomes almost immediately evident to school communéti®s governmenivhen they
begin to develop policies on disciplinéf. schools are viewed as 'moral communities'
(Masekoameng201)), they are therefore not only concerned with teaching and learning, but
also with relationships and responsibilitidhis means that teachers will need support in
dealing with discipline inschools. A broader view of discipline is to definé as the
development of selfontrol, character, orderliness and efficiefPprteus, Vally& Ruth in
Masekoameng?201]). This definition reflects a philosophy that discipline is much more than
a responsdéo misbehaviour. These positive outcomes result in a satisfying and productive
life, not fear and blind conformity to arbitrary rules. These outcomes are consistent with
accepting the responsibility of living in a democratic society as well as with ghegtiand
noblest gos of educationDisciplining is an active teaching and leig process of helping
citizensbecome cooperative people who can acquire the ability to becomeissagfiined
themsehes (Maphosa & Mammen201]). Discipline must be mairdined in the societyo
ensurethat the citizengroceedwithout disrugive behaviour and offences. One of d@als
of Social Studiess to teach and lead leamsetobecomeselfdisciplined.

One of the most serious problems tending to undermine thesmowvof quality
educatioras well as national integratian our tertiary institutionsand society in generad

that of indiscipline. Because tife great concern shown both by the individual in general and
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the society irparticular about the worfl d ipsl ci it betomes very necessary to ask why
discipline is so much needed in any established organization or group. Realistically, it should
be borne in mind that for organizatiorsid nationabbjectives tabe achieved, the members
or citizensmust havea common purpose. These purposes cannot be achieved without
conformity among citizens of the country to established laws governing the interaction of
people and ways of doing things the process of conforming to the group, members find
themselves submiihg or repressing some of thewatural behaviours or thinking, not because
they are afraid of beingeprimanded or condemned but because they feel committed to the
fellowship and ideals of the gropjayi & Adeniji,2009.

In tertiary institutions, thgurpose of discipline is to produce graduatd® will be
well behaved in the society by differentiating what is good fwhat is bad and striving to
do good for the general welfare of the socidpst educated elites, government, parents and
even all sakeholders ireducation recognize the fadtatt educating youths to confonwith
the acceptable rules and regulations of the society is not an easy task and asrsusthbe
the joint efforts of the parents, the church, the school angdiernmentlit is pertinent to
note that as the society becomes increasingly more conapldas the progress of the nation
solely depends upon the ability of &#tizens to control themselves in a positive manner, it
becomes necessary théiture citizens be enlighted on how to develop behaviour
controlled fromwithin rather than those imposed from withd&jayi & Adeniji,2009).

Besides, if there is gross indiscipline in the society, it is bourdglffézt the school
system too. An undisciplined society is boungtoduce amundisciplined individual. It is at
the tertiary level that this act becomes mapparent, hence the urgent and compelling need
to critically examine thesituation at this level if the future of the country is not to remain
bleak (Ajayi & Adeniji, 2009, Omemuy 2017. The study of conducted by Lawal, lIbrahim,

Yakubu, Abdulrahman and Kasang (2017) revealed the nature of indiscipline among students
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in tertiary institutions in Kaduna state to incluegamination malpractices, impersonation,
duplication of course mate work, nano mp | et i on of assignment s,
notes and learning activities;sar of abusive languag@trofanity, fighting and indecent
dressinghiolation of school dress codéttering of the environment and imprapef use of
toilets/restrooms; lateness kctures;noising making during lecturesmmoral actssuch as
lying, stealing, theftand among othersgisrespectfulto lecturers, management staff and
administrative officers; skipping lecturesse of various saal media platforms by students
when lectures are egoing; anddamaging of school properties
Similarly, Idu and Ojedapo(2011) study revealed thaparental attitude, government
nonchalant attitude,-gtoup aflueneeramong ol \ieledoeind coe a nd
be responsible for indiscipline among studewiso, Asiyai (2012) study revealed thathe
school based causes of indiscipline among ot |
in class, overcrowded classrooms, unconducive dodwvironment, wenforcedschool rules
and regulationspoor teachingparental over protection of children, poor value system and
injustice in the society indicated by the practices of favouritism, nepotism, and corruption,
unwholesome mass media andsatisfactory home conditiontn study conducted bidaita
(2016)it was found thatthe canmon cases of indiscipline among students waoése making,
bullying, fighting, failing to complete assignments, drug abase, sexuatleviance, sneaking
outofx hool , stealing other studentsd property
rules
In order to address the problerhindiscipline, te place oBocial Studiesn promoting
discipline among students care underscordrom submissions of scholaSor instance
Kenneth and Bniel (2012)assertedhat Social Studieseducation has been identified as a
potent instrument that can facilitate the attainment of national development goals through the

production of responsibland sel discipline citizens tlat will contribute maximally to the
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growth of the society. This can be seen from
include honesty, dedication, forthrightness, hard work, and productivity.

More so,Ezegbe Eskay,Anyanwuand Abiogu (2014)explainedthat Social Studies
education enhanc ed ther fundameatal sudnankights &nd éhe geed to
respect the rights of others. The studySmfcial Studiesducation enables the citizens to
internalize the fundamental human rights aedpect same towards a better society. The
knowledge of rights, duties and obligations among the students (citizens)hefayin
producing functionaljnformed and self-discipline citizens that may aatribute to national
integration In addition,Social Stdieseducation helps in social reconstructamd instilling
discipline incitizens for naibnal integration The dynamic nature o$ocial Studieslies
fundamentally in its utilitarian alues for social reconstruction, discipline, honesty and
loyalty (Tijani, Abdulgaffar& Musa, 2013 Ezegbe Eskay, Anyanwu & Abiogu 2014.
According to ImahObong (2009) Ezegbe Eskay, Anyanwu and Abiogu (2014) Social
Studieseducation inculcates good valuesch as discipline, honesty and hardrk among
citizens. The reearcher continues that one of the most important tren@oaial Studies

education is the teaching and learning of values.

Accordingly, Social Studiesducation could help in instilling democratic valuwes
the citizens. AlsoMike (2011) Ezegbe Eskay, Anyanwuand Abiogu (2014) opinedthat
Social Studieshas the aim of promoting civic competenahscipline and loyaltyof the
citizers. Supporting this view Mbaba ardmabe (2012)Ezegbe Eskay, Anyanwu and
Abiogu (2014)opinal thatSocial Studiess a \ehicle through which desired culture, values
(discipline, honesty, loyalty, respect among othexs)) norms of the society are being
inculcated to its young ones. Hen&xcial Studiess an agent of citizenship training could

help impact on the youth depwatic values like recognizing opposition, voting rationally,
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defending the nation, participating in election and above all respect to the rule of law and
constituted authoritie@iscipline) These when practiced could lead to natioinggration

andde\elopment.

More so, Ezegbe Eskay, Anyanwu and Abiogu (2014) noted that, the general
objectives ofSocial Studiesncludethedevelopment of good citizenship; upliftment of moral
character discipline and promotion of social understanding in the societgmation of
national unity and economic development; preparing students for the world of work and
understanding of everyday problems that they may face as adults; development of critical
thinking, problem solving and decision making for the survival andrpss of the nation and

enhancing socialization and acculturation of citizens in the society.

Emphatically, Okamand Lawal2011) reinstates that the main goaBwmicial Studies
education is to generate and deyelintelligent, responsibleseltdirecting and discipline
citizens who are expected to explore opportunities to develop their potentials and as well
contribute their own quota to the improvement of group livinghin a social milieu.
Supporting this claimBabatunde (2013) adds that the mairufofSocial Studiegducation
is transformation of the ctens for national integratioiit is an instrument of positive change
in terms of knowledge, attitudes, valuésscipline, respect, loyalty among otherahd skills
required to be responsible mbers of the societies as agment for social unity and
integration (EskayAnyanwué& Abiogu, 2014. Given the above objectives, it is clear that
Social Studiesducation an help students in acquisition of discipline as a core value for

national integraon.

However, sme studies have beeronducted on the role adchool and learning
process in promoting discipliranong student$:or instance, Lewis in Van (2016xamined

the role of classroom discipline in promoting stude@sponsibility for learningand safety
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rights in the classroom in Australia. The r
perceived by students to be one key factor that inhibits the development of responsibility in
students and distracts them from their schoolwork.rotleer study, Lewis et al. in Lawal
(2014) did a crosscultural comparison of discipline strategies teachers of different
nationalities use. They reported that Chinese teachers use less punitive strategies in their
classes in comparison to their Australealleagues as Chinese students normally listen to
their teachers and misbehaviour does not happen very often in their classes. Some differences
between male and feneateachers in adoptindjscipline strategies were also found, as male
teachers were fourtd be less likely to use coercive strategies to discipline their classes.

In a follow up study, Lewis et al. (2008) investigated the extent to which students of
di fferent nationalities perceive their teac
forming their attitudes towasdthe teacher and the socielRegardless of their nationality, all
students perceived punitive discipline strategies to be related to distraction from schoolwork
and shaping their feeling towards their teachemd societiesThe use of recognition of
responsible behavior strategy and discussing it with the students were also found to be related
to less distraction of schoolwork. Tartwijk, Brok, Veldman and Wubbels (2009) identified
shared practical knoetige about disciplingtrategies of teachers who were successful in
creating a positive atmosphere in Dutch multicultural classes. The teachers were found to be
aware of the importance of providing clear rules and correcting student misbehaviour
whenever necessary, while theyteinded to reduce potential negative influences of
corrections on the classroom atmosphere. They aimed at developing a positive rapport with
students and adjusted their teaching met hods

Likewise, Nie and Lau (2009) examed how two classroom management practices,
care and behavioural control, were related

satisfaction with school in Singapore. Results of the study showed that both care and
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behavioural control were positively réda to student engagemeand self discipline
Behavioural control was found to be a hindrance to classroom misbehaviour while care was a
facilitator of st ud eandtimpioved seff dissipliaedaini (280al) wi t h
evaluated the impact oftaacher training program in classroom management with the aim of
preventing offtask and disruptivetsdent behavior i€anada. The result revealed significant

i ncrease in teachers6é confidence to manage
intervention strategy. It was also found that student inattention and overactivity decreased
significantly while ortask nordisruptive behavior and setliance were increased.

I n anot her study, Jeloudar and Yunnes (201
strategies and their social intelligence were significantly related. The results showed that
teacherso social intelligence was inversely
to discussion, recognition, involvement, and hinting stratedtlbla (2012) investigated the
i ssue of corpor al and verbal puni shment as
schools of Sudan. The findings revealed that teachers use punitive strategies as a result of the
stress and frustration they themseheegerience at school due to the fact that the school
environment is poor and lacking facilities; however, they are aware of the fact that
puni shment has negative i mpact on their st
di sapproved theve séeaahegséspand reported t|
and feelings of fear, frustration, aggression, low-ssteem, low confidence and lacked
motivation for learning as result of thentinuous punishment

Mitchell and Bradshaw (2013) investigdtehe relationship between exclusionary
discipline strategies and the use of positive behavior supports with student ratings of school
climate (i.e., fairness, order and discipline, studeather relationship, and academic
motivation) among American stedts. The results showed that the use of exclusionary

discipline strategies was inversely related to order and discipline in the class, while greater
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use of classroo+bhased positive behavior supports was related to higher order and discipline,
fairness, ad studenteacher relationshipAt the point, i imperative toreview the
undergraduaté&ocial Studiescurriculumcontents in developingalue ofdiscipline among
students. This is shown in Table 5.

Table 5: Undergraduate Social Studies CurriculumContents and Value of Discipline
Level Themes , Sulthemes and Topics

100 Rationale of Social Studies education; Citizenship rights, duties
obligations; Customs and traditions in the society; Social Studie
vehicle for citizenship education; Social Seslieducation and nation
objectives of education.

200 National interest; general problems of natlmnlding indiscipline;
theories of natioibuilding; -fundamental values; social problems
society indiscipline, crime, juvenile delinquency amontfers;Nigerian
and secondary contradiction issues.

300 Social Studies curriculum workshopsommunication skills, group
activities skills tradtional functions of the family; role of family
members; andole of the family in the society.

400 Role of a@ucation in national development; Problems of leaders
corruption, embezzlement, economic mismanagement and section
problems of national integratioproblems of drug abuse, prearital sex,
examination malpractices, cultism, rape and deviant gnmetndents;
Human behavioursocialization agents and value developmesgxrole
learning; relationship factor in personality development; the custc
culture, folkways and norms of the society.

Source ABU, Zaria Undergraduate Social Studies Curricmlu2001

Although studies in mainstream education have underscored the importdooaalf
schooling and educatioon instilling discipline among studentghis issue is still open to
research irfocial Studiegducation

2.09 Social StudiesLearning Activ ities/Experiencesand Social Justicefor National Integration

This is an essential aspect of all social, human, and economic relationships. Social
order and peace are anchored on the principle of justioaell in Chaturved(2015)argues
that social juce involves a disposition toward recognizing and eradicating all forms of
oppression and differential treatment extant in the practices and policies of institutions, as

well as a fealty to participatory democracy as the means of this aSumml justte is
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defined as promoting a just society by challenging injustice and valuing diversity. It exists
when "all people share a common humanity and therefore have a right to equitable treatment,
support for their human rights, and a failoaation of communy resourceqBerry in
Chaturvedi 2015. According toRobinson Social justice is defined as "... promoting a just
society by challenging injustice and valuing diversity." It exists when "all people share a
common humanity and therefore have a right toitable treatment, support for their human
rights, and a fair allocation of community resource€haturved 2015). Social justice
generally refers to the idea of creating a society or institution that is based on the principles of
equality and solidaritythat understands and values human rights, and that recognizes the
dignity of every human being

Social justice means that the rights of all people in our community are considered in a
fair and equitable manner. While equal opportunty targets everydhe tommunity, social
justice targets the marginalised and disadvantaged groups of people in our society. Public
policies should ensure that all people have equal access to health care services. People living
in isolated communities should have the saneess to clean water and sanitation as a person
living in an urban area. People of a low socioeconomic background should receive the same
guality health services that a person in a higher socioeconomic income receives. Information
designed to educate theramunity must be provided in languages that the community can
understandBell (2007) refers tosocial justiceas th a process and a goal. The goal of social
justice is full and equal participation of all groups in a society that is mutually shape@tto me
their needs. Social justice includes a vision of society in which the distribution of resources is
equitable and all me mbers are physically anc
which individuals are both sedfetermining and interdependent.

Social justice responds to economic inequalities in society and the rise of militarism,

global migration, international human trafficking, racism, sexism, homophobia, xenophobia,
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prejudice against disabled people, and class discriminghdaims et al.2010. By the same
token, protecting and improving fundamental human rigtitsnstance, the right to work, to
protest, to participate in democracy, and to have medical care, housing, and ednéation

basic understandings of social justice (Grant &%6n, 2013). Devoted to creating a fair
society, social justice ensures that individuals can live freely and autonomously in safety
without being discriminated (Commission on Social Justice, 1998). Social justice also
ensures that differences are acceptedocieties, that discrimination reduced, and that
disadvantaged individuals can express themselves and be empowered (Brooks & Thompson,
2005; Grant & Gibson, 2013). In effect, social justice promotes empathy, courtesy, tolerance,
and ethics in estalslhing social tranquility and in creating democracies and pluralistic
societies (Ciardiello, 2010fConinck, Culp and Taylor (2013¢xplained social justice as a
political concept as it deals with the nature and structure of the stadepaomic concepds

it is concerned with equal distribution of goods and services within a s@gidtggain, as an
ethical concept because it is grounded on ethical framework.

In conditions of social justice, people are "not be discriminated against, nor their
welfare andwell-being constrained or prejudiced on the basis of gender, sexuality, religion,
political affiliations, age, race, belief, disability, location, social class, socioeconomic
circumstances, or other characteristic of background or group member&upingon,

20195. Social justice is generally equated with the notion of equality or equal opportunity in
society. Although equality is undeniably part of social justice, the meaning of social justice is
actually much broader (Scherlen and Robinson, 2008). émurtequal opportunity” and
similar phrases such as "personal responsibility” have been used to diminish the prospective
for realizing social justice by justifying enormous inequaditia modern society (Berry in

Chaturvedi2015.
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Accordingly, Rawls inrChaturvedi(2015)asserted that social justice is about assuring
the protection of equal access to liberties, rights, and opportunities, as well as taking care of
the least advantaged members of society. Thus, whether something is just or unjust depends
on whether it promotes or hinders equality of access to civil liberties, human rights,
opportunities for healthy and fulfilling lives, as well as whether it allocates a fair share of
benefits to the least advantaged members of society. Rawls' conceptiociadfjsstice is
developed around the idea of a social contract, whereby people freely enter into an agreement
to follow certain rules for the betterment of everyone, without considering the implications of
these rules for their own selfish gain. Rawls othat rational, free people will agree to play
by the rules under fair conditions and that this agreement is necessary to assure social justice
because public support is critical to the acceptancbeofules of the gamé-¢llesdal 2012.

These rules o principlesspecify the basic rights and duties to be assigned by the main
political and social institutions, and they regulate the division of benefits arising from social
cooperation and allot the burdens necestasystain itffollesdal 2012).

To Miller, social justice deals with the distribution of good (advantages) and bad
(disadvantages) in society, and more specifically with how these things should be distributed
within society. Further, social justice is concerned with the ways that resouecakoanted
to people by acial institutions Mau &Veghte, 200Y. Some of the advantages relevant for
social justice include money, property, jobs, education, medical care, child care, care for the
elderly, honoursand prizes, personal security, housimgnsportation, and opportunities for
leisure. Some of the disadvantages include military service, dangerous work, and other
hardships. Keep in mind that Miller's theory applies to both public goods as weilate p
commodities Mau & Veghte, 200Y. Justce is about assigning benefits whose values are
established by their worth to the relevant population taken as a whole, and it must be blind to

persaal preferences (Miller i 6 B r, 20&Dn
109



Further, Miller inMau and Veghte (200&ays that "justice futamentally requires us
to treat people as equals; or we should understand justice as what people would agree to in
advance of knowing their own stake in the decision to be reached.” Social justice efforts can
not merely be rationalizations cdelfinterest(Miller in Mau &Veghte, 200Y. Thus, in
ensuring conformity with the social order and maintaining a high degree of ethnical standard,
justice and it enforcement is crucial for societal good. Justice presupposes the meting out of
appropriate sanction or pghment on erring members of the society according to laid down
rules. In addition, justice connotes fair play, equality, especially in the distribution of goods
and services or in the implementation of infrastriefacilities.Obasola2015)s a y sicefij u st
enables a people to apportion resources, authority, power, rights, duties, liberties, privileges,
opportunities, advantages, disadvantages, income, wealth, rewards and putssfaily
according to meritsa nd g ua | i Moreavar,t Ruitenbérg andVokey (2010)
conceptualize three principles of justit®t is
Justice as Harmony This approach argues that people have different talents and that these
different talents, when put together, will strengthen the community as well as society more
widely. Education should seek to support these different talents and by doing so will help
enable individuals to reach their different potent{@&sitenberg & Vokey2010)
Justice as Equity Rawls'arguesfor a liberal egalitarian view of justice, two principle$
which are:Each person has the same indefensible claim to a fully adequate scheme of equal
basic liberties, which scheme is compatible with the samerselof liberties for all; and
Social and economic inequalities are to satisfy two conditions:thesy, are to be attached to
offices and positions open to all under conditions of fair equality of opportunity; and second,
they are to be to the greatest benefit of the dadsantaged members of societyus, Rawls
holds basic liberties as paramountiqs as access to a basic education); only when these

basic principles are assured is the second principle relevant. This second principle is
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interesting because it enables inequalities to exist within society, as long as first everyone has
an equal chancef securing these advantaged positions (through equality of opportunity) and
that these inequalities serve to benefit the most vulnerable in society. Thus it is acceptable for
individuals to earn large amounts of money, provided that part of that moredisgributed

to the least wealthy through the taxation sys(Ruontenberg & Vokey2010.

Justice as Equality: Both justice as harmony and justice as equity advocate treating people
differently. However, with justice as harmony different (and possibgqual) outcomes are

expected; the hardiorking student deserves more help from the teacher and t is likely that

this will be reflected in higher test scores. With justice as equity, the intention is to equalize

an individual 6s o pifate mdreuequalt(aynd arguably fairrg autcomes. f a c |
Here the less able studemzeivemore help from teacher in order to bring their test scores

up to a similar level to their peef@ne further principle of justick justice as equality takes

a slightly different approach. This argues that although people are not the same, they are
equally deserving, so equal treatment is essential even if the eventual outcomes are
themselves unequatiowever, there are powerful arguments against the principle of gqualit

of opportunity; central for most people is the belief that people are different and should
therefore not be treated in the same way, either because they deserve or need to be treated
differently (Ruitenberg & Vokey2010. Another view is that treatingveryone the same will

simply lead to mediocrity where the best will not be able to excel and the weakest will
struggle, or as Edward Burke Aliuden (2015)famously wroted Those who at t e mpt
never eThs s hanessendal vitue which all Nigerians must cultivate on our road to

social and economic development.

One widely held view among contemporary psdphers of education is that the
central purpose of educationtes promote human flourishindgn advancing his perspective,
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Brighouse argues that schools should orient themselves to the needs of the learners who will
have to deal with the economy, and totthe needs of the economy itself. He goes on to
suggest four functions of schooling, which should enable student®tome autonomous,

self governing aduksbecome economically setéliant; lead flourishing livesand become
responsible, deliberatvcitizens who are capable of accepting the demands of justice and
abiding by the norm of reciprocitfRuitenberg & Vokey, 2010)The view that Social
Studieseducation has a key role in encouraging students to flourish places greater emphasis
on the roleof schools in helping shape the next generation of socially and morally

responsible citizens than is currently apparent in our education system.

Social Studieseducation represents a fertile field for promoting social justice.
Because social educationtied to the core mission giublic schools, preparing citizens to
deliberate about the public godsipcial Studieteachers who teach toward social justice can
help prepare students for active participation in a pluralistic, democraticegaddarian
socety (Ruitenberg & Vokey2010. Picower(2012 writes that Social Studiesducation
encouragestudentsto take an active role in their own education and supports teachers in
creating empowering, democratic, and criticalueational environmentsBettez 2008)
outlined seven skills, practices and dispositions of activist social justiSocial Studies
education. These include: promoting a mind/body connection; conducting fadilitation
that promotes critical thinkingengaging in explicit discussignof power, privilege, and
oppressionmaintainng compassion for studentselieving that change towasbcial justice
is possible; exercising sedfare, and building critical communities Picower (2012
suggested that democratic education inSbeialStudiesmust move beyond teaching civic
competency and create a model of citizenship education that challenges racism, ethnicity,

religious and racial injusticeGoad (2010)claimed that an ethic of care remains a critical
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component in social justicebesae " j ustice it s e l-doouiandachmg enden
about is in turn dependent on carifog (p. 6). She explained th&ocial Studieseducation
can provide a unique platform for promoting an ethic of care.

A key facet of social justice is a serskpersonal agency and social responsibility
developed within students, wEly through comprehensiveSocial Studieseducation
(Picower,2012. Esposito andwain (2009) found that teaching for social justieeSocial
Studiesincludes teaching critical ifking practices, empowering students to see their place
i n society and act to effect change, and sup
studentsto thirk critically in Social Studiesalso helps them develop a greater sea$
personal agencjesposito& Swain, 2009).

FurthermoreNyman (2015) notedhat, the concern for social justice is one that few
people reach without having been exposed to quality civic edutsd@al studiesActive
citizens of a democratic society should approach tle#s as members of a democratic
society with concern for all the other members of it, no matter their race, religion, culture,
class or sex. Social justice means a concern for equitable circumstances for all. The idea of
social justice literacy means thpeople should be reflective, ethical, and active in their
societies in an effort to promote edityaamong all citizens (Banks iNorth, 2008. Also,
students should be taught to recognize the oppression and social inequality that exists in
society and b provided with the tools to seek social justicehose instances (BoyRaise&
Langford inNorth, 2008).

Similarly, gradual development of understandings of social justice has assgned
Social Studiegducation the role of teaching students valuehss living together in peace,
respecting differences, acting against unfair practices, and considering cultural diversity to be
a kind of richness. Teaching such values, as well as skills needed in support, is known as

social justice educatiofAu, 2009 McGee & Hostetler, 2014). Raising individuals with clear
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sense of social justice in turn requires citizenship curriculum based on the ideals of social
justice, as part of an education that involves considering the distribution of justice and
reasons whyunfair practices exist (Grant & Agosto, 2008). It additionally entails
empowering disadvantaged groups of society that are unable to fully enjoy financial,
political, and educational rights (Bursa & Ersoy, 2Q16truggling against unfair practices

that eonomically disadvantaged people face (Sleeter & Grant, 2007), strengthening global
justice and respect for humanity, and improving indigiblathics Bursa & Ersoy, 2016

Other fundamental tenets of social justice education include ensuring that eveiguiad
develops skills and competences (Tungaraza, 2007) and eliminating social and financial
inequalities by establishing pluralistic, democratic communitiessahools (Furman &
Shields in Bursa & Ersoy, 2016To those ends, social justice educatiom iprocess that
encourages criticism and change in society by helping children to learn how to understand
other peopleds values and beliefs, as well
(Bell, 2007). It aims to nurture citizens who can ustiend diversity and intergroup
interaction, criticize social institutions, and cooperate with different indisd(Bursa &

Ersoy, 2016.

In that sense, social justice education is nourished by humanistic education, which
emphasizes individualism in plaimg educatinal activities (Patterson in Bursa & Ersoy,
2016; feminist education, which emphasizes improving the fundamental human oights
women in society (Hooks in Bursa & Ersoy, 2Q16wlticultural education, which advocates
curricula that addresdifferent cultures (Bursa & Ersoy, 20t 6critical education, which
views social events wit a critical lens (McLaren in Bursa & Ersoy016; and
reconstructionism, which aims to foster individuals who care about thebeialy of all of

society (BoylesCarusi, & Attick, 2009).
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Of all academic subjectSocial Studiesencompasses courses that are equipped to
advocate social justice and providazeihship education (McGee & Hostetler, 2014; Bursa &
Ersoy, 2016). Socialt8dies lessons aim to ensure tbhiidren who live in an independent,
pluralistic, and democratic world become active citizens who are aware of and sensitive
toward cultural differences and can make wise decisions, both in their private livaband
social issues (NCSS, 2010reachingsocial justice inSocial Studiedessons began during
the Great Depression in the United States in the 1930s and became revitalized with reform
movements demanding economic, gender, and citizenship equality during the 1960s (Good,
2010). A robustSocial Sudiese d ucation should emphasize 1 ndi
social issues with a sense of fairness, to respect cultural differences, to take individual and
social responsibility, to struggle against injustices and inadequacies, and to sty ta
better world (NCSS, 2030

In North America and West European countries, for exangdejal Studiedessons
addressing socigulistice are delivered to students among the broader themes of human rights,
democracy, and emenmental awarenesB(rsa & Ersoy, 201& In Turkey, by contrast,
althoughSocial Studiesurricula in 2005 made no direct reference to social justice despite its
general aim to foster active, democratic citizens, they did seiektibvalues such as justice,
independence, peacegliglarity, sensitivity, trustworthiness, tolerance, freedom, respect,
affection, and benevolence, as well as skills of critical thinking, communication, problem
solving, social participation, and empathy, all of which are inherent in social juBticea&
Ersoy, 2016.

I n social justice education, teachersoé va
about social justice (Bende&8 | ack & Raupach, 2008) affect S
justice as well (Banks & Banks, 2007). Teachers in socialicriseducation should

accordingly provide students with examples of social injustice in society, as well as activities
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involving critical thinking, conflict resolution, problem solving, and project production, and
encourage students to question the rufesooiety and their rationales. They should moreover
make sure thas t u d edeas agedrespected and vatle respect and I mpr
individual differences, help students to feel secure, foster their awareness and sensitivity
about cultural diversgés in social life, and promote their active participation in the
classroom, the school, and socieByisa & Ersoy, 2016

Among studies on social justice, which have gradually expanded during the last
decades, research in Turkey on educational polamswith school principals (Polat, 2007;
Turhan, 2007& Tomul, 2009 has revealed shortcomings in the treatment of income
inequality. For one, while the administrative aspects of social justice have been addressed in
these studies, its clabmsed aspectsave remained largely ignored. International studies on
social justice, by contrast, have focused on school administrators (Bruccoleri, 2008), the
development of social justice curriculum (Henderson, 2009), preservice teachers (Lee, 2011),
and student peeptions (Storms, 2012). Meanwhile, other research has exarBioeidl
Studiest e ac her s 6 ang experienpes of sacial justice (Beii@ack & Raupach
2008; Samuels, 2014) and theirdlass practices (Good, 2010; Philpott, 2009; Robertson,
2008). Also, the undergraduate Social Studies curriculum contents address issue of social
justices for national integration. The relevant content areas in the curriculum are presented in

Table 6.
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Table 6: Undergraduate Social StudiesCurricuum Contents and Value of Social

Justice

Level

Themes , Sulthemes and Topics

100

200

300

400

Objectives and rationale for Social Studies education in Nige
Citizenship rights, duties and obligations; Rule of law; pressure g
and advocacy; Role of Social Studies education abikting Nigerian
constitution; Customs and traditions in the soci&gals of citizenshig
education;Social Studies as vehicle for citizenship education; Sc
Studies education and national objectives of education.

Social contract theory and omal justice; National interest; genere
problems of natioibuilding injustice theories of naon-building;
fundamentalvalues; ®cial problems in societyinjustice, ethnicity,
social instability, sectionalisnamong others; Nigerian and second:
contadiction issues.

Community involvement strategy of teaching; mass mobilization
grassroots democracyglass struggle; Social Studies curriculun
workshop, communication skills, group activities skills, traditio
functions of the family; role ofamily members; and role of the family |
the society.

Problems of leadershipectionalismand parochialisin problems of
national integration, politics of regionalistiberation movementiuman
behaviour; socialization agents and value developmesitionship
factor in personality developmengsues in socializatierwealth, power,
prestige, social class and relation

conducted by different scholars. Also, Social Studies curriculum at undergraduate level has

relevant contestthat could help develop value of social justices in students. However,

Source ABU, Zaria Undergraduate Social Studies Curriculum, 2001

Literatures reviewed revealed thastudieson social justice andducation havéeen

studies conducted so far have mmdressed how Social Studieseducation influencehe

acquisition andexhibition of knowledge orsocial pstice among undergradeastudentsn

North-west geepolitical, Nigeria Thus, this study sought to fill thgap

2.10Social Sudies Curriculum Contents and Dignity of Labour for National Integration

work. In our environment there can be no development, no progress, physical or intellectual,
without effort. Effort means work. So work is not areej indeed, among human beings it is

the most cardinal of the means to manhood and a key factor to the development of our

No man, no nation can exist without work. All growth depends on activitpn
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civilisation (Bolton 2010;Kaunda,2011& Awoniyi, 2013. The greatest asset of any nation
is the spirit of its people, its workinfprce; and the greatest danger than can menace any
nation is the breakdown of that spit the will to work, the will to succeed and the courage
and determination to work relentlessly towards greater vict@Bekon 2010;Kaunda,2011
& Awoniyi, 2013. The concept labour can be viewed from different perspectives. In the first
instance, it can be assessed in forms of work or vocation embarked upon as a source of
livelihood either in a private or public affair of mankind. Also, it refers to work done for
wages(Awoniyi, 2013) Labour is defined as the activity that provides the goods or services
in an eonomy. Labour meanservices performed bworkersor employeefor wagesor
salaryas distinguished from those rendered by entrepreneurs for profits

On thre other handthe ter m Adignityo is derived fr
worthy (Clark 2010, and theOxford English Dictionary2014) defined it as
qguality of being worthy of honour or ,respec
dignity is a complex concepthere is no single definition of diggitand as suchlgan be
explain under the following subeadings:
Dignity as a possession of capabilities and autonomy
Various theoretical perspectives have been taken to explain whatita®es dignity, and
Haddock and Mairisire among those who essentially reduced the concept to the possession
of capabilities and autonomyAccording to Mairis in Clark (2010)idnity exists when an
individual is capable of exerting control over hisher behaviour, surroundings and the way
in which he or she is treated by others. He or she should be capable of understanding
information and making decision8ccording to these definitions, to have dignity, a person
needs to have certain competenciess Bluggests that some people, for example those with
severe intellectual disabilities or advanced dementia, may not have dignity, an assertion with

which few would agree. Because of the lack of inclusiveness in these definffitank,
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(2010)quotedP ullman suggestinghat dignity should be separated from autonomy, and that
it is dangerous to assume that people who lack capacity for autonomous choice also lack
human dignity.
Dignity as a kyht

According to Dworkin quoted ikValdron(2009)asserted that huma have a right to
dignity because they are human. The view that dignity is a fixed feature that everyone
possesses has been challenged on the grounds that, if it is fixed, then there is nothing that can
be doe to take it away (Statman in Clark, 201Conversdy, Shotton and Seedhouse in
Gallagher, Li, Wainwright, Jonesand Lee (2008) stated that dignity is something that is
experienced and sensed, and from a humanistic and experiential perspective, anyone who has
had their dignity violated would rejeche idea that it cannot be taken away. In the
perspectives of dignity discussed so far, it has been reduced to a single concept, which has
failed to account for its complexitf.he researchgrroposes that dignity needs to be defined
in a broader and morieclusive way, which incorporates the ideas that it can refer to a right,
an experience and something that can be bestowed on others.
Dignity as aMultifaceted Concept

Different from the above,Spiegelbergquoted in Clark (2010)took a broade

perspective, di stinguishing between Adignit.y
subject to be gained or |l ost, and Ahuman di
cannot be gained ormdt. Similarly, Gallaghequoted in Stievano, Roag, Sabatino and
Alvaro (2013 proposed that dignity ipractice should be considered both objectively and
subjectively. Dignity as an objective concept is the basis of human rights, where it is seen as
a fAvalueo, whi ch a per shuman laadsis therafore dtaple dné c a u s
enduring. Whereas dignity as a subjective concept includes the idea that it can be experienced

and allows for individual differences to be taken into accour. ub j ect yvedesthc § o
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Clark (2010)concept i -me g aorfd i insggedr eagradd diimgberdi gni t vy.
refers to how a person feels about themselves and how they perceive themselves to be treated
by others, whereas the latter refers to how others perceive and treat a pée@ifore,
dignity can refe to both an objective concept to which everyone has a right, as well as to a
subjective concept that is socially constructed and made up of values and feelings that can be
bestowed owthers and experienced.
Put togetherdignity of labour is fundament#d the nature of man because man often

lifts himself when he does his work well. In line with this observatihawal and
Mohammad (2014: 29) quotedat Utomithat:

The dignity of the human person is tied very closely to work. And when we work

well, when we recognize the dignity of other human beings as they work, we

essentially elevate the ordinary to the level of the engagement of the divine

It implies that the principle of dignity of labour is rpaularly tailored towards the

nature of man, to warfor his goodness and the society at large. Thus, it can be deduced that
the subject of work or labour is man, but man is not the object of labour. It is equally inferred
that dignity of labour to man has a natural divine-pceupation or commissio(Bolton,
2010; Kaunda, 201X Awoniyi, 2013). The Australian Chaer of Employment Rights
recognises the importance of dignity both at the workplace and in terms of the actual work
performed. Article 2 provides thatecognising that labour is not a mere cordityy workers
and employers have the right to be accorded dignity at work and to experience theafignity
work. This includes being: treated with respeeigognised and valued for the work,
managerial or bsiness functions they perfornprovided with oportunities for skill
enhancement and career prograssiand protected from bullying, bharassnmerand
unwarranted surveillancénternational Labour Organisatio2)09. The notion of dignity of
work is also reflected in the Constitution of the InternationaL abour Or gani zat i

(2008, which states that it is an obligation of the ILO to develop programs that will achieve:
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6t he employment of workers in the occupatio

giving the fullest measure of their skdihd attainments and make their greatest conioibut

to the common welbeing.

Furthermore, @ynity of labour dignifies every kind of work. No work is superior or
inferior in itself. It also means that one respects all jobs equally and does not défereng
from the other. It is a crime to consider any kind of work as inferior to othreosher words,
dignity of labour indicates that all types of jobs are respected equally, and no occupation is
considered superiofAwoniyi, 2013. Though, patom fréhgs oroher diuelihad
involves physical work or meat labour, it is held that the job carries dignity, compared to
the jobs that involve more intellect than bodiLO, 2009. The idea of inculcating smd
values in learnersis of utmost impodnce today. Honesty, Integrity, responsibility,
compassion, patience are some such vahmparents and teachers try to instil into young
minds from early childhood. For a wetlunded personality to emerge, the dignity and value
of honest labour is atiger quality thatmust be nurtured in learnefi®m their very young
days. Dignity of Labour implies that all professions or jobs are treated equally and no
occupation is considered to be superior or inferior to others. It is therefore an extension of the
universal Principle of Equality making it a fundamentght of every worker. In Nigeria
however, certain professions like doctors, lawyers, corporate sector employees at higher posts
have respect in the society whereas other professions like driversaht@bourers (domestic
help, cobblers, artisans, rag pickers etc) are looked down upon. Jobs which involve higher
pay and require intellectual skills are considered dignified against others which involve

physical labour.

In order to address thighe \ery first school a child learns the home and the first
teachers are mother and father. Thus, values pertaining to work, developing the work ethic
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are all important aspects of education that rest in the hands of the parents. Training children
while theyare quite young to do simple manual jobs is as important as helping them to focus
on their books and studies at schdelatingdignity of labour toSocial Studie®ducation,

Akpan (2014) notecthat socials studies education helmsulcate in the citizas dignity of

labour high moral standard, social understanding, togetherness, love, respect, tolerance,
posiive national valugsnational cmsciousness and national unity. In the same vikipan

(2014) agreed tha®ocial Studiesurriculum is designetb inculcate in the masses desirable
social habits and attitude as well as acquire useful manipulative sksitdwvarig the emerging
problems in the societgnd place ofwork. Okam (2012) recountethat the main values
promoted througocial Studiearedignity of labour, accountability, cooperation, discipline,

industry, self confidence, moral courage and respect for the rule of law and honesty.

Similarly, Akpan (2014)quoted Makinde who saithat, thephilosophy ofSocial
Studiesis to enable its learme become nationally conscious, better infornietgworking,
appreciate their occupation as means for livelihood affdctive citizens. It also aims at
inculcation of national consciousness and national unity, imbibing the right type of values
and atitudes for self work/ occupatiorand national survival, the acquisition of necessary
skills, abilities and competencies which individuals need to be able to contributeanahati
development. Okobiah in Akpan (2014)lso observes that the main philobggehind the
birth of Social Studiesn Nigeria during the 1960s was aimed at mobilization of youths,
students and young learners for the purpose of helping them cultivate an awareness and
understanding that would transform them into citizens with slalistude, competencies,
moral values and reasoned judgment to effectively, hverk (dignity of labour),interact,

interrelate and contribute positively to the economic, social, political and cultural
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development of the Nigerian sociefurthermore, th&ocial Studies curriculum contents at
undergraduate level addressed the issues of dignity of labour and this can be seen in Table 7.

Table 7: Undergraduate Social StudiesCurriculum Contents and Value of Dignity of
Labour

Level Themes , Sulthemes and Tdps

100 Citizenship rights, duties and obligations; Customs and traditions il
society; Goals of citizenship educatjdabour force and unemploymer
Social Studies education and national objectives of education.

200 Aspects of human and materigisources labour force, capital, capite
investment, intermediate and labour intensiechnological choice an
development; National interest; Professional growtlcontinuing
educationpersonal development, cooperative/ collegiate developn
Professimal Associationss TRC, NUT, COEASU; ASUU; SOCEAN
among otherd\igerian and secondary contradiction issues.

300 Sogal Studies curriculum workshepconcepts of professions at
professionals; social problem in the sociaiyemployment, dependenc
syndrame and quest for white collar job

400 Socializationagents and value development; Issues in socializa
wealth creation business, transnational organisations, multinatic
organisation among others

Source ABU, Zaria Undergraduate Social Studi€sirriculum, 2001

It is clear from the presenting in Table 7 thdgcial Studies curriculum contesret
undergraduate levas developed to inculcate in student the value for dignity of labour
order to achieve the goal/valueSeducation in Nigeriarea great and dynamic economay
well as developing instudentsrespect for the worth and dignity of the individual
Nonetheless, the studies hadt been conducted to establish the extent to whichaboci
Studies education influentcbe acqusitionand exhyition of knowledge on dignity ofabour
for national integration in nortivest geapolitical zone Nigeria. This present a gap in
literature that needs to be filled.
2.11 Social StudiesLearning Objectives and Patriotism for National Integration

The origh of the word patriotsm comes from the ancient Greek and Latin word
pater, meaning father, and it expresses an emotion similar to loyalty to a parent; from this

root we have the Latin worgatria, meaning fatherlandZgmir & Horowitz, 2013. A
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parallelnation of loyalty to a parent can be found in the English word 'motherland’, which
now directs the loyalty to the female parent, like the notion of closeness in ‘'mother tongue'.
According to Bar Tal and Ben Amos in Zamir amibrowitz (2013) patriotism means
connection formed between the individual, the nation he belongs to andufiteycbe lives

in. Holsti in Zamir andHorowitz (2013)explains the human need for patriotism. He claims
that people seek to create a group identity to attain the psycholsaiety necessary to their
emotional stability and psychological wellbeing, just as individuals are preoccupied with their
personal identity; people wish to reinforce their identity as a single psychological identity by
way of national symbols. This attite towards the human need for group identity is also
linked to the human concepts of "state" and "natioo’hah in Papastephanou (2Q18lated

to the definition of philosopher Jean Jacques Rousseau that patriotism means a kind of love
and loyalty a persofeels towards his fellow countrymen or his country. It is a loyalty that
derives from an inner desire rather than from cognition. The sense of patriotic loyalty is direct
and spontaneous. Patriotism is a kind of loyalty a person has for his country miedtthe

result of costbenefit considerations. Like altruism, patriotism requires the individual to
sacrifice personal interests for the sake of others. Patriots' concern for their country is
unconditional and exists for its own sake. There seems ta legely dualistic attitude
towards the term 'patriotism'.

On one hand, patriotic deeds have been recognized as worthy of praise within the
national group. Macedo (2011), argues that even though patriotism is subject to searing moral
criticism, we oughto acknowledge the truth that a just patriotism is possible. According to
Macedo, the definition of just patriotism includes feeling a special attachment and
responsibility for oneds own country

Patriotismis the love, devotion to onés country which might or might not be the

native lard of the pariot. It believes in nationalism which is devoted to the national
124



interest of a nation. It is a serse of unity among the country's inhabitants, particularly the
natives of the land with a firmwill to remain a sovereign governmert. It is necessary for
protecting citizers and their way of life, freedom and participaion in international
organizations for major decision-making (Wise in Osanlog 201]. Pdriotism has to do
with a personé support for his country by showing fedings and qudities of patriotism.
Mclean and Mcmillan (2009) described patriotism as love of one country or zeal in the
defence of the interest of oneés country. Patiotism therefore means loving and being loyal
to our country. Patriotism further means showing more regard and loyalty to our nation
rather than our ethnic groups, states, local government areas and towns. Patriotism is
described as the extent to which citizens trust and support their government and the extent
to which the government trust and support its citizens. Aspects of patriotism include:
absence of bribery and corruption, love of one®s country, obeying laws, paying taxes,
loyalty and voting at elections (Osanlog 2011). Patriotism is a vital ingredient of socio-
economic and political stability. When the citizens (the leader and the led) are patriotic, it
fosters national integration and asdsts in advancing the course of national development. It
is only when we are patriotic that our courtry can survive, grow, carry out her normal
duties and resist attack from other nations (Othman, 2013 One of the problems that
impede national integration and unity in Nigeria is ethnicity. The recat emergence of
ethnic militia groupssuch as the Egbesu Boys (EB), anong the ljaws, the OoduaPeopled s
Congress (OPC) anong the Yorubas, the Arewa Peopled €ongress (APC) in the north and
other ethnic groupingsthreaten the existence of Nigerian (Falade& Falade 2013.
Generally patriotism means loving oneds
Patriotism can also @ana sense of loyalty, obligations and responsibilities to the nation
and to ensure it remains free and independent from any form of colonialism. The spirit of

patriotism is vital in every citizen of an independent nation as patriassa catalyst for
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nation building. In most countries, patriotism is one of the values that have to be inculcated
through their education system that is in curriculum and its implementation. Patriotic values
were inculcated in teaching and learning preesgo nurture and nourish their spirit of love
for their homeland. This is bateon a principle that youths of today are citizens of
tomorrow. Thereforeteachers have a big role to play especially in schools and classrooms
to assure the insertion of thalues become realistic and significant. Curriculum activities
to inculcate positive attitudes, nurture good characters and pleasant personality should be
planned. Activities involving moral and spiritual appreciation and activities based on
healthy lifesyles would help in the formation of seMforth among student@Othman,
2014)

The inculcation of the value of patriotism in the Nigerian citizens hes therefore
become an urgent task. There is the nead to develop in the citizens such value that will
enable them to putthe interest of Nigeria first before those of the ethnic groups. Loyalty
presupposes truthfulness and faithfulness t
l oyalty connotes owing allegiancesdountrya caus e
When a citizen is loyal to his country and bears allegiance to it, such a person will be
described as patriotic. When a citizen pays his tax and performs his civic responsibilities as
at when due, he is patriotic. The lack of patriotism is a wich runs throughout Nigeria
and Nigerians will rather be patriotic to other nations rather than their own country. This
has robbed the nation of vital support which it deserves, especially when she is faced with
oppostition. A vivid illustration here i the field of sports. Most Nigerians are ardent
supporters of the premiership clubs, the Serie A, the Bundles Liga, the Spanish La Liga e.t.c
and no one supports any of the home grown club sides. Loyalty and patriotism is a virtue

which all Nigerians stuld cultivate(Obasola2015).
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Another reason that may have contributed to the impoverishment of our core values
and diminished sense of patriotism may be found in our inept educational institution. There is
no doubt that our so called educational insibins have failed our citizenry. This failure was
born out of reluctance due to not placing sound emphasis on curricular that does not negate
civics and government. What is the meaning of the Nigerian flag to the average Nigerian? One
may ask? What does ihean or rather what kind of feelings does it elicit when a Nigerian
hears the blaring of our national anthem? All these are symbols of the state that has to do with
who we are and where we are going. Nigerians mugting about our indifference to these
symbols of the state and what they stand for. Nigerian call must be obeyed as we continue to
inculcate and nurture these values on the young who are oiatys@reater tomorrow or

everyhing remains idle talkOnuorah2006)

One of the specific aims astablishing social studies, according to Mezieobi and
Edinyang(2013) is to identify and appreciate the cultural similarities and differences of the
people ofNigeria. Thus, a cross cultural interaction through the introduction of national
festival of artand culture (NAFAC), It makes citizens understand and interact and further play
the role of making the people appreciate their art, craft and respect the cultural diversity and to
realize the need for cooperation. More to these is the introduction ohabtiarnivals which
encourages interaction and understanding, where there is opportunity for cross cultural
promotion. Nowonder Edinyang Mezieobi and Ubi (2013dpine thatSocial Studieshas
helped to liberate the individual to adjust, adapt, and acawate varying ethnic groups in
Nigeria. This has contributed to the soeiconomic, socigolitical and socio technological

advancement of the nation.

More so, Edinyang, Tanduand Gimba (2015) Social Studieseducation has
contributed in healing the sociahd political wounds of the past decades, nurturing the most
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recent hopes in good intethnic relationship and nationalism, and engendering constructive
reforms to make the nation a just and progressive so@etyial Studieslso helps to foster

inter- ethnic understanding through citizenship education, whereby cultures of certain
behaviours, knowledge, outlook and values found in the culture which the individual
participate. A as used in this case, refers to one who is a legal member of a state and who
conforms to certain accepted practices, hold a particular belief that is loyal to certain values,
generally acceptable to the generality of the community, participate in certain activities and

conforms to norms and values of such an environment

In the sane vein,Ezegbe Eskay, Anyanwuand Abiogu (2014)noted that, ptriotism
is a concept irbocial Studie€ducation and as well one of the values that Nigerians advocate.
Citizensd love for their country SodalStdesi mport
education transmits on the young orSsecial Studiesducation could be a veritable tool for
citizenship training towards national development. It was designed for functional citizenship
training (Tijani, Abdulgaffar& Musa, 2013). It is expeed thatSocial Studiesnculcate in
Nigerian citizens the spirits of patriotism, unity in diversity, respect for fundamental Human
Rights of cttizens, respect to democratic values, self reliance and other values i Niger
society. According to Ikem an@ghenemiderhi (2013%ocial Studieeducation would help
give in moral rearmament and rejuvenation of the society where there will be fairness,
equality, and unity for national development. The researchers addatial Studie®ducation
could enhance tizenship education through inculcation of spirit of patriotism, respect for rule
of law, dignity of labour; hard work and dedication to duty as elements of good citizenship for

national transformatian

FurthermoreOkam in Tijani, Abdulgaffar and Mus&@L3 is of the view thaSocial
Studiesin Nigeria aimed at breaking the ethnic religious, linguistic and cultural barriers that
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keep apart the various groups that constitute the Nigerian society, so thatlnaldamy can

be facilitated by the concertedfarts of those divergent peoples of the Nigerian pofigcial
Studieseducation is needed in order to develop and integrate the various ethnic groups,
religious groups and cultural diverse groups in Nigeria to work together in units, tolerating and
undestanding their difference&ocial Studie®ducation provides a common orientation to all
compatriots in Nigeria enabling them to see themselves first as Nigerians and putting the
interest of the nation at heart before any otfgris is further buttreswith the curriculum
contents oSocial Studiegducation at undergraduate level as shown in Table 8.

Table 8: Undergraduate Social StudiesCurriculum Contentsand Value ofPatriotism

Level Themes , Sulthemes and Topics

100 Goals of citizenship educatip@itizenship rightsduties and obligations
Social Studies education and national objectives of education.

200 Ideology and society; political parties; party formation and natic

interest;Theories of natiotbuilding and patriotism; Nation, Natiestate,
statenation; Electoral process and leadershiigerian and secondar
contradiction issues.

300 Pattern of state formation; Modern state and its organs; the growt
development of political parties in Nigeria. Goals and strategie
nationaligs in preindependence Nigeria

400 International politics, International interaction and foreign policy; Pal
involved in international interaction; approaches to internati
interaction;Nigerian Foreign Policy objectives

Source ABU, Zaria Undegraduate Social Studies Curriculum, 2001

An overview of Social Studies curriculum at undergraduate level establishedetbagnt
themes subthemes and topics that abound value of patrioismng students form part of
the curriculum However, gaps inempirical studies exist onh¢ extent to which
undergraduate studerisvelop value of patriotisfor national integration in Nigeria.
2.12Review of RelatedEmpirical Studies

This section focwesd on the empirical studies that are relatedhe currenstudy. A
total of 20studies orSocial Studies Education, Ce¥&alues and National Integrationet the

criteriafor inclusion in this review. The findings from ge&studies are presented as follow:
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Okunola (2008)examined issues involved in inter andranreligious conflicts and
peace building in NigeriaThe study was guided by four research objectives, questions and
hypothesesThe study analyzed one thousaig000) samples which were drawn from the
two religions Christianity and IslanQuestionnag and structured interview method were
used in generating data for tludy. The study revealed that intolerance, ignorance,
language barrier andommunication gap are pivot to conflict build up and its peaceful
resolution. Thestudy further observed thdte methods of resolution by the government and
its agencies have been grossly inadequate; the respondents from both religicnsilzad
views on the efforts of the government in resolving conflict. It was a consehats
government only suppressed dat by drafting police, mobile police and evesoldiers
when such situations arose, but actual resolution was abandonedorodten. The
implication is that resolution through suppression that is not followedoy actual and
intense negotiation and woiliation by the parties, (Christiadduslims in one hand and the

mediator in another) is bound to fail.

A close look at the previoustudy indicates some similarities with the current study,
since both studies have religious tolerance as variable. 8ymilaoth studies utilize
guestionnaire as instrument for data collection. Conversely, the previous wasroand
intra religious conflicts and peace building in Nigexighile the present is aassessment of
Social Studiesducationinfluence on aquisition and exhibition of knowledge on core
values for national integratian.

Tsaku (2009)conducted a study on the effects 86cial Studieseducation on
studentsdé attitudes to nationalistic indeals
Keffi educational zone of Nasarawa state. Using 300 JSS students, 30 students randomly

selected for 10 schools, and the research instrument was 50 item questionnaires which consist
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of six sections. The data gathered were computed and analyzed usiclgrtopiare (%

statistic to test the degree of relationship between the average performance of the students
with regard toSocial Studieeducation objective and cognitive, affective and psychomotor
domain and th&ocial Studiegducation delivery and codive, affective and psychomotor
domain. The study showed that there is need to inte8sifjal Studiegseaching effort, by
recruiting qualified teachers and making adequate provision of instructional materials,
especially textbooks. These aid the studea acquire more knowledge in order to develop
their cognitive, affective and psychomotor domains. Also, the nationalistic ideas of the
students will be enhanced if necessary delivery process is followed.

The study is similar to the current on theibathat the previous study focused
attitudes to nationalistic idealshichis vital in promoting patriotism as variable which the
present seeks to explor8imilarly, both studies area of researchSecial Studies
education. In addition, kb study use questionnaire as instrument for data collection.
Conversely, the previous study was conducted in Nassarawa state , while the current study
will be conducted in NorttWestern zone of Nigeria. The studies also differ in topics, the
previous vas study on the effects oSocial Studiese ducation on student
nationalistic ideals about Nigeria in selected junior secondary s¢hebile the present is
on assessment ofSocial Studies educationinfluence on acquisition and exhiton of
knowledge on core values for national integration.

Ezeugbor and Nwachukwu (200@)searched onngrepreneurship education for self
reliance: the role of university managemédiritis was aimed at inculcating in the students the
necessary skills @ncompetencies for equipping the individual to live and contribute to the
development of the societ¥he study was guided by three research objectives, questions and
hypothesesThus, this study investigated the preparation of students ferediaiice hrough

entrepreneurship education, taking cognizance of the role of university management. It was a
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survey design, carried out in the two government owned universities in Anambra State. The
sample comprised four hundred and ten students and was guidegéyeasearch questions.

A 29-item questionnaire was developed to obtain relevant data for the study. Of the 450
guestionnaires distributed, 410 (91%) was returned and used for data analysis. The findings
of the study revealed among other things that thteepreneurship studies have not really
equipped the undergraduates with the skills and competencies needed -f@aliaaade.
Management of universities did not also encourage the students by failing to provide
finances, materials and facilities needed tihg students to demonstrate their practical
knowledge.

The above study is similar to the current on the basis that the previous study
focused on self reliance as a variable which the present seeksplore In addition, both
studies usal questionnaire as instrument for data collection. Both studies datas
undergraduate student§€onversely, the previous study was conducted in Anambra state,
while the current study will be conducted in NeWrestern zone of Nigeria. The studies also
differ in topics, the previous wastudyon entrepreneurship education for sediance: the
role of university managementvhile the present is oassessment ofSocial Studies
educationinfluenceon acquisition and exhibition of knowledge on core valiees national
integration.

Ikwuji (2010) conducted a study omfluence of age, gender and value orientation on
adolescent student sd mor aThis studg was eamriedsoutiton ¢ o0 n
examine the influence of variables such as Age,d8emand Value Orientation on the
adolescent studentsd6 moral judgments in conf
providing an empirical data for the effective planning and implementation of the suggested
national moral education programnas a panacea to moral indiscipline among adolescent

students in secondary schools in Nigeria. Comparative study design was adopted for this
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study. Four research questions and four hypotheses were stated to guide théhstwdydy

used comparative studyesign Random sampling was used to sel@¢t650 adolescent
students from the student population of 96,420 by 2006 school census. Two instruments for
data collection, designed by the researcher and validated by experts were used, namely,
Moral Dilemma qustionnaire (MDQ) and Value Dilemma Questionnaire (VDQ). Mean
scores ¢ x ) and standard deviations (SD) were used to answer the research questions, while
the ttest analysis was employed to analyse the hypotheses.

Furthermore, lie result of the findingshows that age was significantly related to
moral judgment development: that moral judgmerdge relatedSecondly, gender was not
significantly related to moral judgment development: male and female, boys and girls follow
the same pattern. Thirdly, ageas significantly related to the value priorities of the
adolescent students. Lastly, gender was not significantly related to the value priorities of the
adolescent students of this study. Basedhmse findingsit was recommended, inter alia,
that: A ndional moral education programme be developed for secondary school students in
Nigeria as a panacea to their moral indiscipline. The programamebe based on the
cognitive developmental approach to moral judgment development and that moral lessons
canbedesigned in an ageelated sequence.

The above study correlates with present study in that bothddaus values. Both
studies used students as population of study, mean and standard deviation were used in both
studies to answer the research questiongeldped. Both studies ued questionnaire as
instrumentfor data collection. However, differs in several ways, the previous study was
comparative research design, while the present study is descriptive survey method. The
previous studyvasconduded in secondary schools, while the current stusdysconducted in
tertiary institutions.The scope of the previous study was Kogi state, while the scope of the

current is Northwest region of Nigeria.
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Good (2010)researched orsocial StudiesTeachers WhoTeach toward Social
Justice An Examination of Life HistoriesThe study wasa qualitative investigation of two
research questiondVhat experiences lead second@gcial Studiesteachers to become
passionate anccommitted to teaching toward social jos? How do these teachers
conceptualizeand practice teaching toward social justice in sbeial studies? The study
employed a life history design, informed by a sociocultural approach, examinedratata
interviews with thirteen secondaBocial Studieseachers whose practieanphasized social
justice concepts. Data were interpreted using both narratiaéysis and inductive content
analysis. A variety of life experiences such as fanmslyhooling, oppression, spirituality,
friendships, teaching experice, work experienc&ommunity, and media influenced the
development of a social justice identity. Theeaperiences shaped thear t i ci pant
trajectoriesof identification, particularly in theirchidhood and adolescence, by either
aligning them along path that valued sociglstice and/or by promoting resistance to unjust
practices that deepened theemmitment to social justice. Participants also discussed how
they addressed issues social justice in their practice using techniques that refletited
ideas of criticapedagogy, multicultural education, and democratic citizenship education. The
studyfoundthat a greater commitment to social justice practice irStheial Studiesnaybe
facilitated by increasing programming and curriculum in teactr@ining institutions that
address both social just theory and practice, antvelopingnetworks of secondar§ocial
Studiesteachers that support critical reflection agxthange of ideas that promote social
justice within both classrooms and schools.

The above study is similar to the current on the basis that the previous study
focused on social justices as a variable which the present seeks to explore. Similarly,
both studies area of researcldacial Studiegducation. Conversely, tigevious study was

conducted in Missouri, U.S.#vhile the current study wasnducted in Nigeria. The previous
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study utilize life history and structured interview as insteuaimfor data collection, whiléhe
current used questionnaireas instrument for data collection. The previous study was
gualitative in nature while, the latter is quantitative in nature. The studies also differ in
topics, the previous wamn Social StudiesTeachers Who Teach Toward Social Justiee:
Examination of Life Historis, while the present was on assessn@ntSocial Studies
education influencen acquisition and exhibition &howledge orcore values for national

integration.

Turhan (2010)researchedn Social justice peeptions of teacher candidatés
Turkey. The study aimed taletermine the social justice perceptions of teacher candidates
being trained in an education faculfyhe study was guided by four research objectives and
guestions.For this purpose, national and international literature was reviewedhdy
researcher and a d&m questionnaire was developed and implemented on 237 senior year
education faculty students. Data from the questionnaires were analyzed and social perception
judgment was concluded to have a four dimensional structure; behaviirge with the
principle of equality, social sensitivity, social responsibility and discrimination perception. It
was found that teacher candidates had high social sensttivity, but relatively lower social
responsibility levels and equality behaviours.eTdnalyses showed that their social justice

perceptions differed meaningfully with respect to gender and their major area of study.

The above study is similar to the current on the basis that the previous study
focused on social justices as a vdrla which the present seeks to explore. Both studies
utilized questionnaire as instrument for data collection. Conversely, the previous study was
conducted irFirat University Turkeywhile the current study wasonducted in Nigeria. In
addition, both studies weredescriptivein nature. The studies also differ in topics, the
previous wa®n Social justice peeptions of teacher candidateghile the present wam
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assessmenbf Social Studieseducation influence on acquisition and exhibition of
knowledge on core values for national integration.

Otuenu (2011yesearched impaaf Social Studieg®ducation on the achievement of
Religious tolerance and peaceful coexistence among Students of colleges of education in
Kaduna stateFour research obptives, questions and hypotheses were raised for the study.
Respondents were drawn from the NCE Il and NCE Il students of Federal College of
Education Zaria and College of Education, Gidan Waya in Kaduna state. Stratified sampling
technique was used tolset the sample for this study. The data for the study was collected
using a researcher designed questionnaire. The design adopted for this study was descriptive
survey design. The total number of students used for this study was two hundred and thirty
(230). Respondents responded to a set of questions, in which they indicated the level of their
awareness ofocial Studiesoncepts, knowledge on religious conflicts and the importance
of Social Studiesn solving religious conflicts. The data gathered weralgzed using fest
for independent samples at 95% (P < 0.05) significance level. The foundhehatwas no
significant difference between madad femaleSocial Studiestudents in their knowledge of
Social Studiesand its impact on religious tolerarcand peaceful coexistencgignificant
difference between NCBocial Studiestudents and noBocial Studiestudents in their
knowledge ofSocial Studiesnd its impact on religious tolerance and peacefu#xastence,
there was no significant differenbetween Christian and MusliBocial Studies t ude nt s 6
their knowledge of the objectives 8bcial Studiesit the NCE level and the achievement of
religious tolerance and peacefulegistence and finally, there was no significant difference
between NE& 2 and NCE 3 students in their knowledge of religious conflicts.

The above study correlates with the current on the basis that the studgdfamus
social studies and religious tolerance as a variable which the present seeks to explore.

Similarly, both studies utilizéd questionnaire as instrument for data collection. Conversely,
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the previous study used N.C.E students as study papulathile current studysel
undergraduate students of social studies as study populatiopreMmus wasdelimited

to Kaduna state, while current stugdgs delimited to NorthWestern zone , Nigeria. The
studies also differ in topics, the previous was on imp&&ocial Studiegducation on the
achievement oReligious tolerance and peacebaexistence amongtudens of colleges of
education in Kkduna statewhile the present is ocassessment oSocial Studiegeducation
influence on acquisition and exhibition of knowledge on core values for national
integration.

Jimoh (2012)carried ot a research Swooal Siudiestp providé i t y o
curricular solutont o contemporary soci al jperstudy Iwasna: St a
survey research design study three hypotheses were formulated and the population of the
study were teachers amudents in western Nigeria. The study involved a sample of 195
teachers and 5,4280cial Studiestudents from 136 schools in 14 local government areas out
of the 138 in the six state of western Nigeria. A simple random sampling technique was
employed inselecting the 14 local government areas, while systematic sampling technique
was used to collect data in the research work. The result indicated that, the teachers are
convinced about the capability 8bcial Studiesn proffering solution to our conte mpary
social problem as well as the continuous relevance of the various definition and curricular
roles of the subject. It also found out that, the only compulsory character moulding subject in
the Nigerian secondary school today is Social Studies. Thigylblee case,Social Studies
teachers must ensure appropriate character moulding and inculcation of acceptable values and

attitudes into learners through their instructional engagement with learners.

Both researchusal Social Studiesas an independent vabie, focusing on its

effectiveness in solving human problems as well as developing certain values. Also both
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studies are descriptive in natute.other words, questionnaire wasel as instrument for
data collection. However, both studies differ, in theyibus studyteachers and students
constitutedthe population of the study, while the present studgl only undergraduate
students The previous was ooapability ofSocial Studiego provide curricular solutioto
contemporary social problem: Stakelarlsl views, wie the current study foced on
assessment @ocial Studieeducationinfluenceon acquisition and exhibition &ihowledge
on core values for national integratiofhe previous study was conducted in western
Nigeria whle, the currat study wasonducted in Nortlwestern, Nigeria

Mohammed (2012)anducted a study on perception of lecturers and students on the
role of Social Studiesn enhancing self reliance among NCE students in Kaduna state. The
study was guided by four (4) reseh objectives, questions ahgpotheses. The objective of
the study was to find out the differences between the perceptions of students and lecturers on
the role ofSocial Studiesducation in enhancing self reliance among N.C.E. students in
Colleges ofEducaton in Kaduna State. The study adopted descriptive survey matitbthe
population of the study were lecturers and N.C.E students in F.C.E,afariKaduna state
collegesof education. The studysed aiestionnaire titled Sociétudiespereption d self
relance (SPSQ)for data collection. Data collected were statistically analyzed using
descriptive statistics like frequencies, percentages, mean and standard deviation the null
hypothesis posed for the study were tested with the inferetaiadtiss using the-test
for independent sample at 0.05 level of significandée study revealed significant
differences between lecturers and students perceptiorolerof Social Studiestowards
enhancing seilireliance attitudes andalues among INC.E, significantdifference between
lecturers and students views on the obstacles militating against enhance me ntedibsel
among NCE students, significant difference between lecturers and students views on the use

of SocialStudiesas a solution tahe problem of self reliance N.C.E among students. Also,
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the study revealed significant difference between students and lecturers views on the

enhancement of sédlfreliance amon&ocial Studiestudents.

The above study is similéo thecurrent on thdéasis that the previous study foeds
on self reliance as a vable which the presemtxplored. Similarly, both studies area of
research iSocial Studie®ducation. In addition, both study dsguestionnaire as instrument
for data collection. Convsely, the previous study was conducted in Kaduna state, while the
current studywas conducted in NortfWestern zone of Nigeria. The population in the
previous study was lecturers and students, while the current study population is
undergraduaté&ocial Studes students. The studies also differ in topics, the previous was
study onperception of lecturers and students on the rolBaxfial Studiesn enhancing self
reliance among NCEudents while the presens onassessmemtf Social Studieseducation
influence on acquisitioand exhibition ofknowledge orcore values for national integration.
AbdulKabir (2013) conducted a study 8ocial Studiesn selected secondary schools
in llorin Kwara State, Nigeria: Acase studyThe aims of this study ar® texamine the
contents and purposes of tBecial Studiesurriculum with special reference to its ability to
instil high-quality moral values and good character in students and provide them the
necessary skills, abilities and competencies which indivisuglle nts require to participate in
the development of the nation. The study explores the junior secondary sSumidg
Studiescurriculum in llorin, Kwara State by employing the methods and procedures of the
gualtative research tradition. Théechniqus and qualitative inductive data analysis
approaches were used to analyse all forms of data such as interview, classroom observation
and analysis of related documents. The study employed the case study design and involved
six teachers, ten students, a @ulum developer and a staff from the Kwara State Ministry

of Education curriculum development unit.
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The study found that th8ocial StudieCurriculum in Nigeria is well structured and
consists of the aims and objectives of the subject, appropriatdieeled teaching aids,
textbooks and techniques to be used to achieve the aims. It was also discovered that the
Social Studiegunior secondary school curriculum has content and teaching approaches that
are suit ab | moralfdevelopmentu ldowweaveitsvds noticed that the failure of
government to supervise curriculum implementation, inadequate motivation given to teachers
towards the curriculum, lack of material resources, insufficient time and teacher motivation
towards the curriculum are hindegireffective implementation of the curriculum in Kwara
State junior secondary schools. Thus, the general finding of this research indicates that there
is a mismatch between the designed curriculum and the implemented curriculum. The study
recommends amongtlters that theSocial Studiescurriculum should be reviewed and
interactive programme in the form of teacher training, seminars, forums and workshops
should be organised to familiarise teachers
efficiency. Thiswill enable them to acquire the pedagogical disposition for implementing the
curriculum for studentsd mor al devel opment
ideals and values.

The both studies aremilar since thestudiesfocused onrelevanceof Social Studies
on the development o¥alues among Nigerian studsnAlso bothstudies use studentsas
population of studyNonetheless, the previous study used secondary school students, while
present study usesdergraduatS&ocial StudiestudentsThe previous study used qualitative
method of data collection; while the present studyd upeantitative method of collecting
data. The previous study was conducted in Kwara state which is-betral Nigeria, while
the present study is conductedNorth-west regionof Nigeria. The previous study was on

Social Studiesn selected secondary schoolsliorin Kwara State, Nigeria: Acase study
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while the present study waen assessmenbf Social Studieseducation influence on
acquisition and exhibition dénowledge on core valudsr nationalintegration.

Adediran and Muhammed (201&rried out a research @ocial Studiegas a symbol
of values reorientation in achieving national integratiohhe study was guided by three
research objectives , quesi®and hypothese®\ survey research design was used. The
population was junior secondary school in Nigeria; a total of 384 students constitute the
sampled students, while structured questionnaire was used in the collection of data. The
finding of their stidy show thatSocial Studiesas a subject has the principal aim of
inculcating into the learner the virtues of nationalism, patriotism and above all inculcate
positive values and attitudes of the&aishoci ety
line with the findings of Sobola (2014) th&ocial Studiesaim at inculcating posttive
attitudes and values among learners through valuesigetation for the integration of
Nigerian Nation.

The present study is similar to the past research in tbt,the two aimed at finding
out the relevance ddocial Studienthe development ofalues among Nigerian studsn
Also both the two researches dgeurposive sampling techniqués the selection of their
respondentsBoth studies adopt descriptive srvey research design and questionnaire.
However, theydiffered in the following ways,the present studysrespondentswere
undergraduat8ocial Studiestudents while the previossudy usedjunior secondary school
students The previous study wasn Sccial Studiesas a symbol of values-@ientation in
achieving national integratiorwhile the present study wasn assessment docial Studies
educationinfluenceon acquisition and exhibitionfd&nowledge on core values foational
integration.

Okeahidam (2013) conducted astudy on aalysis of the #ectiveness of Secondary

School Civic Education in the Attainment dfational Objectives in NigeriaThis study
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aimed to measure the effectiveness of secondary school civic education in this regard. The
Feceral Capital Territory Abuja was chosen as the place of study due to its rich demographic
variables. Fiftyfour participants, covering six different segments of stakeholders were
interviewed for analysis and results. The examination results in civic esluedtthe end of
t he ni ne year s of AUni ver sal Basic Educati
secondary school age students were also examined for enhanced credibility. The latter served
as indicators of student sdeduwatiaheandshe demand org o f
effective citizenship respectively. Since civic education was introduced into the UBE
program to shorelp dwindling national objectives through education, the study used Human
Capital Theory as the theoretical framework. Tétigdy was conducted between April and
September, 2013. The findings showed that ingrained ethnic consciousness in the community,
bad leadership, distorted value outlook, and-rgdtquick syndrome diminished the
effectiveness of secondary school civiaieation in the quest for the actualization of national
objectives.

Both studies are similar because the two stusiagyhtto find out the relevance of
Social Studiekivic education in attainment of national objectives or core values in Nigeria.
Also both studies used students as populat@fnstudy. However, thewiffered in the
following ways: the previous study used secondary school stsdehile the current study
usedundergaduateSocial Studiestudents. The methodology of the previous research was
gualitative technique, while the present study uses quantitative technique. The previous study
used both students andatghers, while present study usealy studentsThe previous study
was onanalysis of the #ectiveness of Secondary School Civic Edt@a in the Attainment
of National Objectives in Nigerjavhile the present studig onassessment @ocial Studies
educationinfluenceon acquisition and exhibition of knowledge on core values for national

integration.
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Tgin (2013) conducted a study i tt | Andnvestigationof Primary Education in
Bangbdesh from aValues Eduction Perspetive: Case Studiesof Govermment Primary
Schalso  Tstudy seeks to examine the extent to which primary educaion in Bangladesh
sipports the key implementation aspects of values eduetion, namely: awareress of values
among the key educaional auhorities and school leaders;, the cagnitive, dfective, and
behavioural domain of valueslearning; explicit/implicit provisions for the articulation of
values, and, supprt from the leaning ervironmen. The data collection and aralysis
included: documentanalysis of the educational policies and relevant documerts, and the
curriculum, textbodks, and teachersd manuds developed for primary-level Social Studies
and Religious Studies; and case studies of six government primary schools (two for each
of the metropdlitan, urban and rural schools) comprised of semi-structured interviews
and focus group discussions with the teachers, and ob®rvations ofclassrooms and shool-
wide ativities.

The findings suggested that the governmentis increasingly urging schools to establish
astudent-cerired, participatory leaning ervironment, and to engage guderts in meanngful
leaning expeiences, goas which evidencesuggests could well be facilitated by values
education impleme rtation. However, most ofthe teachers included in this study had dimited
undestanding of values educaion and restricted opportunities to implement the kind of
student- cerired, cooperative learning activities thatassist children to reflect on and enact
values. In addtion, the curriculum and the textbooks for Social Studiesand Religious
Studes showed little to no awareness of valueseducation perspectives and rarely included
activities to promote aitical thinking skills, emotional and sccial skills, or problem
salving and dedsion making ahlities. As well, most of the observed lessons were over-
relianton texbook content with the lessondelivery beingteacher-directed and pescriptive,

and activities focused on the rote- learning of the textbook content.
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The above study is related to theg@st in that both researches werevalues. Both
studies havesocial Studiesas independent variable. Also, both researches aim at dindin
out how certain types of values are practiced among persong isothety. However,
they both differ to a greatextent. The previous study wasonducéd in Bandadesh, while
the present was conductetdNigeria. The previous study utilizedse study, observation,
policy documents and structured interview as instrument for data collectide, the
current studwtilized questionnaire as instrument of data collection. The previous study
was focused on stakeholders suah teachers and others, while the current study ddcus

on undergraduat&ocial Studiesstudents.

Darma (2014) conducted a study on effects of social studies education on the
development of positive attitudes and values among junior dacprstiool students in
Kaduna state. The study formulated three research objectives, questions and hypotheses
which borders ondifference in location, classes and gender of JSS students. Three
hundred and eighty four (384) JSS studemse selected fourtee(ll4) local government
areas of Kastina state. The researcher adoptedhmtecase research design. Achievement
test was used in collecting data. Independetatst was usedn testing thehypotheses
formulated Thestudy foundsignificante f f ect s bet ween studentods
of schools in their acquisition of attitudes and values as a result of le&oaigl Studiesn
Katsina StateAlso, there are significant effects on theademicperformance of students
taughtin the posttest administered.

The above studgorrelates with present studty thatboth focused on Social Studies
andthe development of valueowever, differs in several ways, tlpFevious study was
oneshot caselesign, while the presestudy is descriptive survegesign.Achievement test

was used for collectingdata inthe previousstudy, while presenétudyusedquestionnaire
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The previous study conducted junior secondaryschools,while the current study was
conducted in tertiary ingtitions. The previous study used JStBdentswhile the present
usal undergraduatestudentsas respondents. The pieus study was delimited to Katsina

state, while the present studssdelimitedto NorthWestern zone of Nigeria

Osalusi (201% conduced astudy on Social Studiednstruction and Quest for Self
Relian@. This study therefore investigatede perception of teacher and students about the
influence thatSocial Studiesnstruction is likely to achieve ifostering seHreliance among
studets. The study is a descriptive of the survey type. The population consiatktbé
Junior Secondary Scho8bcial Studieseachers and students in Ekiti State Nigeria, while the
sample ismade up of 100Social Studieseachers and 100 students all stldcthrough
stratified random samplingechnique. Two sets of questionnaires containing twenty items
each were designed to elicit information from thachers and students. The questionnaires
were established through testest method. Data collected waubjected to Pearson product

moment correlation. A correlation coefficient of 0.70 was obtained. Thecdlg¢ated during

the main study was analysed using frequency counts and percentages. The results show that

alt he i1 tems in thesbdtegubstsodonaadr esd udemne
responses. None of theariable items has a negative score of fifty percent. This is an
indication thatSocial Studiesnstruction camevelop the above highlighted virtues in citizens
thereby enhancingdier i a6 s qrelianset for self

The above study is akinto the current on the basis that the previous stuey focus
on self reliance as a varigbWwhich the presenexploral. Similarly, both studies area of
research iSocial Studie®ducation.In addition, both study use questionnaire as instrument
for data collection. Conversely, the previous study was conducted in Ekiti wtate, the

current study wasonducted in NortfWestern zone of Nigeria. The population in the
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previous study was teaefs and students, whiléhe current study population was
undergraduate Soci&@tudies studentsThe studies also differ in topics, the previous study
was on Social Studiednstruction and Quest for SaReliane, while the present wasn
assessment @ocial Studiegducationnfluence on acquisitioand exhibition of knowledge
on core values for national integration.

Tonga and Aksoy (2014)onducted a study on evaluatiofithe patriotic attitudes of
the prospective teachers according to varioumbées The researcuestiondeveloped was
Awhat are the |levels of the patrioticaattit.
descriptive survey model of patriotism scale developed by Schatz, Staub and Lavine and
adapted to Turkish byazici and Yazici was applied to the prospective studying in the
various departments of Gazi University, GRaculty of Education. The data was evaluated
by SPSS 17.0 statistical soft ware using Mann Whitney WKaingkal Wallis tests. The final
results reveald that the blind patriotic attitudes of the male participants were hibharthe
females and there were no gender related differences in the constructive patriotic attitudes.
Both blindand constructive patriotic attitudes of the prospective teacherstated to have
a nationalist political orientatiowere observed to be significantly higher compared to the
others. The constructive patriotic attitudes of phespective teachers who had a higher level
of interest in internal and external politics wdaeind to besignificantly higher but the blind
patriotic attitudes did not show a marked difference. The prospective teaghersvere
following the political and philosophical journals showed a statistically significant difference

in constructive patrioti attitudes.

The above study correlates with the current the basighat the previous study
focused on patriotism as a variabkrhich the presentexplored. Similarly, both studies

utilized questionnaire as instrument for data collection. Converselgreéh@ous study was
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conducted in Gazayhile the current study wa®nducted irNigeria. The studies also differ
in topics, the previous was enaluatiorof the patriotic attitudes of the prospective teachers
according to various variablesvhile thepresent is orassessment ofSocial Studies
educationinfluenceon acquisition and exhibition of knowledge on core values for national
integration.

Othman(2014) investigated inculcating patrioticalues in crriculum mplementation
Ths g udy aimed to identify teachersodo percept.i
teaching and | earning resources,; teacher so
workload with the effort of inculcating patriotic values in curriculum imple mestathat is
in teaching and learning processAdotal of 45 male and 50 female teachers were involved
in the study as respondents. Data were collected from the respondents using a four level
Likert scale questionnaire consist of 30 items. The items waterudive categories of factors
namely curricul um; teaching and l earning re
skill s; and teachersé6 teaching workload. Re
has the valof a =.88. The validity of he questionnaire was ascertained with external
method. Data were analyzed descriptively using mean scores to illuminate the stipulated
research questions. The findings of t he st
teaching and learning resourcéese ac her s 6 knowl edge; teacher st
teaching workload have strong relationship with the effort of inculcating patriotic values in
curriculum implementation. Further analyses using inferential statisfiest shows that
there wasnogini fi cant difference between male tea
perception; which mean that they collectively admit that there is a strong relationship
between the factors with the effort of inculcating patriotic values in their teaching and

learning processes.
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The above study correlates with the current on the basis that the previous study
focused on patriotism as a vable which the presergxplored. Similarly, both studies
utilized questionnaire as instrument for data collection. Convertiadyprevious study was
conducted in Malaysiayhile the current study wasonducted in Nigeria. The studiadso
differ in topics, the previouswas on inculcating patriotic values inurciculum
implementationwhile the present wash asessment of Socigbtudieseducationinfluence
on acquisition and exhibition of knowledge on core values for national integration.

Rahimia and Karkami (201%pnducted a studyohtt r ol e of teacher

discipline in their t e a lrfguageglearrirfg fmeto/dtionvaedn e s s
achievement: A path methom Iran Thest udy i nvestigated the rc
classroom discipline strategies in their te:

and achievement in learning English a®eeign language. 1408 junior higichool students
expressed their perceptions of the strategies their English teachers used (punishment,
recognition/reward, discussion, involvement, and aggression) to discipline the classroom. The
students evaluated thdire a c her s 6 teaching ef fwtanianvEElness b
teachemquestionnae. They also filled in Attitude/Motivation Test Battery that assessed their
motivation towards learning English as a foreign language. Achievement in English was
estalished based on formal grades students received at the end of the academic year. The
results showed that EFL teachers reward and praise students for good behavior and they are
not very authoritarian. Further, teaching effectiveness, motivation and ackietveim
learning English were all found to be related to discipline strategies. The results of path
analysis showed that those teachers who used involvement and recognition strategies more
frequently were perceived to be more effective teachers; howeveterdés perceived
teachers who used punitive strategies as being less effective in their teaching. It was also

revealed that in classes where teachers managed disruptive behaviors by using puniive
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strategies, students had problems in learning as punitve &t e gi es | ower ed
motivation. Teaching effectiveness was found to mediate the effect of punishment on
motivation while motivation mediated the effect of punitive strategies on achievement.

Motivation was found to have the strongest effect onea@ment.

The study is similar to the curreoin thebasis thatthe previous studgentred on
discipline as a variable whichthe present surveyed. In addition, both studiesal
guestionnaire as instrument for data collection. Conversely, the previousastsictp nducted
in Iran, while the current study wasonducted in Nort#Western zone of NigeriaThe
previous studywas on language, while the current study wasSocial Studiesducation.

The studies also dér in topics, the previmstudywasontheo | e of t eacher so
discipline in their teaching effectiveness
achievement: A path methpdavhile the present wasn assessmentof Social Studies
educationinfluenceon acquisition and exhibitionfoknowledge on core values for national
integration.

Sifuma (2015) investigated dterminants of national patriotism in Kenya: A case of
Nairobi County The purpose of this study was to establish the determinants of national
patriotism in Kenya a caseusty of Nairobi County. The problem area of the study was on
the countryodés political, social, and econo mi
of national patriotism of the citizens. The political turmoil in the country which is riddled
with tribalism and negative ethnicity leading to political violence and displacement, high
level of corruption and nepotism in the national and county governments and economic
diversity formed the problem area of the study. The objectives of the study were ttiséstab
if national loyalty, ethnic inclusion and political orientation determined the level of national

patriotism. The study adopted a descriptive research design in order to establish the existing

149



traits, conditions and attitudes of the citizens. Dataectin was conducted through
guestionnaires administered to different companies in the county; the data was then analyzed
by SPSS and data presentation was by tables and figures. The research concludes that
national loyalty determined the level of nationadtriotism; however, loyalty was not
influenced by national symbols such as the constitution. The research also concludes that
ethnic inclusion determined the level of national patriotism and in addition vices such as
corruption and nepotism also highlyfluenced the level of patriotism and contributed to low
level of national patriotism. The research also concludes that political orientation does not
determine the level of national patriotism however regional voting culture of the country
highly influenes the level of national patriotism negatively. The research finally
recommends civic education on patriotism by the government, eradication of vices such as
corruption and nepotism and strategy development on eradication of the regional voting
culture. Tl research also recommends further research to establish how nepotism and
corruption, economic factors and national symbols influence the levels of patriotism.

The above study correlates with the current on thesbtwit the previous study
focusedon patiotism as a variable which the presemiestigated.Similarly, both studies
utilized questionnaire as instrument for data collection. Conversely, the previous study was
conducted in Kenyayhile the current study wasdnducted in Nigria. The studies alstiffer
in topics, the previous was oretdrminants of national patriotism in Kenya: A case of
Nairobi County while the present wam assessmemif Social Studiessducationinfluence
on acquisition and exhibition of knowledge on core values &iomal integration.

Ibrahim (2015)conducted a study ommpact of Social Studieseducation on the
achievement of national unity among jungecondary school students inkto state The
study formulatedthree research objectives, questions amgpothess. A total of Three

Hundred and Eighty (380gspondents comprising of 190 male and 190 female studerts
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drawn from JSS 2 and JSS 3 classes from 14 selected public/private Junior Secondary
Schools in Sokoto State. The instrument used for data coledti the study was
guest i onnaSocia¢ Studiestrd eUhity Achievement among JSS Students
Questionnaireo (SSUAQ)-squafe wer tha statisticgl toclouged tos a n d
analyzethe data collected from the field which was done througtlyaimg the three research
guestions and testing of three formulated null hypotheses. The result of the study revealed
that the teaching of certain concept un8ecial Studiesducation such as culture and inter

tribal marriage which are very vital aspedtthe subject, do not help significantly in making
students at the JSS level of schooling to see their knowledge of such concept as a means of
promoting unity among them. However, the result equally revealed that teaching of concept
of religion and religopus tolerance in JSS had significantly helped in promoting unity among

students who are from different religious belief, cultural background and ethnicity.

The above study relates to the current on the basis that the study focus on social

studies ad national unity which the present seeks surveyed.Similarly, bothstudies

utilized questionnair@sinstrumentfor data collectionConversely, the previous study used
JSS students as study populativhjle current study usedndergradate students of
social studies as study populatidime previous was delimited to Su& state, while

study was delimited to NortiWestern zone , Nigerid he studiesalso differin topics, the
previous was olimpact ofSocial Studiesducabn on the achievement of national unity
among junio secondary school students i0k8to statewhilethe present wasnassessment

of Social Studieseducationinfluenceon acquisitionand exhibition of knowledge on core

values for national integration
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Summary

The chapter provided ddoreticalframework, the theories reviewed in the study
were Schwartz Theory oBasic Values, Social Exchange Theory @éorge Homarand
Hodgkinson's Value TheoryThe chaptedefinad Social Studiesas essentially studies of
human relationship, like human to human, human to institutions, human to physical
environment and human i@lue systems. While, values waiswed as an enduring, base
they are neither completely stable or unstable, but rather change in accordance to the
changing physical, social, and spiritual environments of the individuals and groups that
embrace them. On the other hand, core Values are used interchangeabdrmgron moral
rules rooted in considerations of intrinsic goodness, a blueprint for behaving, that which gives
the people an identityrhe chapterlgo, discusedthe history ofSocial Studiesn Nigeria its
nature, scope and objectives. In order to foead on the research at hanobjectives of
Social Studies for higher education were analySde variables that formed the study
were linked with social studies education for instaBoejal Studies and Self Reliance,
Social Studies arBeligious Tolerance, Social Studies and Social Justimesal Studies
and integrity, Social Studiesand PatriotismSocial Studiesand Digrty of Labour. The
chapter alsageviewed relatedempirical Studieghatwere conductedh differentplacesandat
different timeswhich focugd on Social Studiesand the core value®espitethe fact that,
several studies hayeeen conducted on values and the usBazfial Studiess a curriculum
instrument for promoting valuem Nigeria and other countries of theowid, where it is
taught as school subjecibne of theeempiricalstudies reviewethave focusedon influence
of Social Studiesducationon acquisition and exhibition of knowledge on core valiggs
national integratio among undergraduat8ocial Studiesstudents innorthwest region,
Nigeria This made the studynique from all otherstudies conducted previouslyn other

words, thestudy soughto fill the gapfound intheprevious studies
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CHAPTER THREE
RESEARCH METHODOLOGY
3.1lIntroduction
This presenthager describethe methodologiethat wasadopted in carrying out the
research successfully under the following headings:
V Researchebesign;

Population of thé&Study
Sample andampling Technigue
Instrumentation;
Validity of the Instrument

Reliability of the Instrument

< < < < < <

Procedure foiData Collectionand

V Statistical Analysis Procedures.
3.2Research Design

The studyemployed surveyresearchmethodin order toassesshe influence ofSocial

Studies curriculum contents, learning activities/ exgeces, learning objectivesne
methodologyon acquisition anéxhibitionof knowledge oneligious tolerance, self reliance,
integrity, dignity of labour, patriotism, discipline and social justice as Nigerian core values
among undergraduate studenisis research methodas employedecauseat permited the
researcher taise questionnaire tollect datafrom the repondents as the situatimecurred
without manipulationThis agreedvith the submission oAbiola (2007)that surveyresearch
Is a researcimethod that describes a given state of affairs at a particuer It is a design
that usesguestionnaire or interviews for collection of data from a population based on

appropriate sampling technigues.



Moreover, Polit andBeck (2009 stated thatsurveycan be usedn any research
activity in which the investigator gathers data from a portion of a population for the purpose
of examining the characteristics, opiniomsimtentions of that population. A survey research
methodis selected because of its higagree of representativeness and the ease in which a
researcher could obtain the particimi@® o i views{Palit &Beck 2009;Burns& Grove
2009 & 201). In this study there will b@o manipulation of/ariables and the researcher will
not attempt tocontrol the research setting. However, taa collection conditions will be
standardised to enhance data quality.
3.3Population of the Study

The population of tis studywasundergraduat&ocial Studiestudents irNorth-west
zone, Nigeria. Therefore # pgulation of thisstudywas two thousandone hundredand
thirty-four (2,134 Social Studiestudents of thesix (6) tertiary institutionshat offerSocial
Studiesat undergraduate levak shown in @ble 9.

Table 9 Population Distribution of the Study

Institution Type Gender Total
Male Female

Federal 951 603 1,554

State 344 236 580

Total 1,295 839 2,134

Sources: Heads of DepartmentsSufcial Studiesf various institutions
3.4 Sample and Sampling Techniques

The researcher selecta sample othree hundred and thiAyree Social Studies
students (33Bfor the study as determiddy the Improved Research advis¢2910) which
suggestd that for a population of two thousanthe hundred and thirfive (2,135 a
minimum sample othree hundredra thirty-three (333 participantswasappropriate for the
study at 0.05 level of significancEor the purposef increased representation 67 (20%as
added to the above minimum sample sizeegisy Wass&Netto make it 400 This took care

of other unavaable errors such as incorrect filing and failure of some respondents to return
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the questionnaireThe researchewsel proportionate sampling technigaito selecting the

study samplebased on the recommendations afingos (2014) that says,proportionate
sampling is a sampling strategy (a method for gathering participants for a study) used when
the population is composed of several subgroups that are vastly different in nBorbie

fact that the population of theindergraduate students in th& (6) ertiary institutions
selected fothe study vary in populatiogize thenproportionate radom sampling techniques
wasused to select the sampieorderto take care of the population sidifference as shown

in Table 10

Table 10 Sample of the study byGender and Ownership

Institution Type Gender Total
Male Female

Federal 178 113 291

State 64 45 109

Total 242 157 400

3.5 Instrumentation

This studyemployeda structuredjuestionnaireas instrumentsfor data collectioron
influence of Social Stdies educationon acquisition and exhibitionof knowledge oncore
values among undergraduate stude@gestionnaire is a research instrument that consists of
some sets of questions on a specific subject under invastigahich respondents in &
study ae expected to respond (Sambo in Lawal, 20Mbreover,Martin andLynn (2011)
maintained thatquestionnaire is a carefully designed instrument for collecting data in
accordance with the specifications of the research questions and hypotfhesiesearher
adopted questionnairas instrument fodata collected badeon the fact that the twy
soughtto assessundergraduate students onthe extent to wiokial Studieseducation
influence th& acquisition and exhibition dénowledge oncore values.

The questionnairetitled fAssessmentof Social StudiesEducationInfluence on
Acquisition and Exhibttiorof Knowledge orCore Value (ASOSAECOVAL comprisedof
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Seventy (D) item statementsselfdeveloped bythe researchein which the sample
respondetwererequired to respondeach of theseven scatof the questionnaire contained
ten (10)item statemest The first five (5) itemson each scalecontaired statementn
acquisition,while the last five (5) items of statementgocusd influence of Social Studies
curriculum contentsehrning experiences/ activities arelarning objectivesn exhibitionof
knowledge o core valuedor national integrationMoreover, hequestionnaire was designed
basedon the modified four points LikeriScale: Strongly Agree (SA) 4; Agree (A} 3;
Disagree (D)2 andStrongly disagree (SD)L
3.5.1 Validity of the Instrument

The instrumentlesigned for the studyasvalidatedby the research supervisors and
lecturers inEducational PsychologyGuidance and counselling, language astdtisticsin
Faculty of EducationAhmadu Bello University Zaria and other two institutions so as to
ascertain the content validity of tiestrument The original drafted questionnaire contained
87 items which was lateeduced to 70 items after validation by the researcher supervisors
and other expertsSimilarly, Item 12, 24, 40, 48, 5@nd 69 on the questionnaiwere
adjusted and modifiedAccording to Borbasi and Jackson (2018) a situation where no
existing instument is available, and if the development of a new instrument for established
theoretical constructs and testing of the robustness is required, then all validitebemus
applied in greater detaiFurthermore Straub, Boudreau and GefémWang, Frencl& Clay
(2015) noted thatthis step is théheart of the demonstration of theefulness of the new
instrument and represerdasmajor contribution to sentific practice in the fieldThe scrutiny
and input ofresearcher supervisors aedpats were affectedbefore the final copies were

produced.
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3.5.2Reliability of the Instrument

The developednstrument wagilot tested usingingle administration methods on
fity (50) B.Ed, D0 level Social StudiesStudents inFederal College ofEducation,
Kontagora,Niger State The data colleted from the pilot study wergubjected to statistical
andysis usingCr onbachoés alpha coefficient which me
stability of an instrument(Aliyu & Mahmood 2014) The study agreedvith the global
standard that any instrument with a coefficient 0.70 and abovea hagh level of reliability
(Sekaran & Bougie, 201®R\liyu & Mahmood, 2014

The result obtainedrom the analysis showethat all the variables investigated
possess a high reliability wdti ranged from 0.765 and 0.832able 11).. As can be seen
fromTablel1ll it is clear that the coeafefentcsihgmt fr o
enough, which was an indication that there waernal consistency of the entire variable
scale and tat the variables exhibited strong internal reliability. The results, therefore,
confirmed that the instrument used for this study batisfactory construct validity as
presented in table 1delow.

Table 11 Summary of Pilot Study Results

Scale Number ofitems Cr onbac hos
Religious Tolerance (RT) 10 .780
Self Reliance (SR) 10 .765
Integrity (IT) 10 .819
Discipline (DIS) 10 .761
Social Justice (SJ) 10 75
Dignity of Labour (DL) 10 .817
Patriotism (PAT) 10 .832

Source: Pilot study survey (2017
3.6 Procedure for Data Collection

The researcharolleced an introductory letter from thdOD, Department of Arts
andSocial Science Education whiokaspresentedo the variousinstitutions to soughtor

permissionfor data collection Regarchassistantavho were lecturers of Social Studies in
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each of the institutionsere usel to administer the instrument to the responde@ts-spot
collection method was usetihe correct procedure fditling the questionnaire wasxplained
to the respoatents. The distributioand collection of the questionnaieesed for twelve (12)
weeks.
3.7 Statistical Analysis Procedure

The datacollected from the study waslibjected to descriptive and inferential statistics.
In order toanswer the research qions and test theull hypotheses formulatedn the
study, the researchassessd the influence o$ocial Studiessducation on acquisitioand
exhibition ofknowledge orNigerian core valuewhich were religious tolerance, patriotism,
self rdiance, integriy, discipline,social justice and dignity of laboamong undergraduate
Social Studiestudents in North west ggmlitical zone Nigeria using two variables that
is ownershipi Federaland State

The Mean and standard deation wereusal to report thedescriptivedata collected.
The mean rating on the scal@s2.50 i.e. 4+3+2+1/4=2.50. Anmgsponse that haal men
rating of 2.50 or above wansideed as Agree, and any response that lsadearrating of
less than 2.50 wasonsider as Bagree Four points Likert scalesal in rating the responses
were Strongly Agree (SA) 4 points, Agree (A) 3 points, Disagree (D) 2points and Strongly
Disagree (SD) 1 pointOn the othethand, thenull hypothesesveretesed usingindepene nt
samplest-test The researcheusal t-testto find out whethesignificant difference &isted
betweenthe variables reasonbeenthat, it is theapt statisti@l tool for testing significant
differencebetweentwo (2) independent variables a study ofthis nature(McCollough,
2007; Siegel & Castellar2008) The null hypotheses ere testedat P OO0 . 05 l evel
significanceas a basis for retaimj or rejectg the nullhypotheses formulateto direct this

study
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CHAPTER FOUR
DATA PRESENTATION, ANALYSIS AND DISCUSSIONS

4.1 Introduction

This study assessed the influence Suicial Studie Education on Acquisition and
Exhibition of knowledge on Core Values for National Integration among undergraduate
students imorthwest geopolitical regior\igeriaand main objective of this chapter was
provide the results of the research, whichudel data presentation, analysis and discussion
of the outcome of the studyhe data were analysed using 8tatisticalPackage foSocial
Scienceq{SPS$ Version 21. The bialata of the respondents was analysed using frequencies
and percentages, while ethresearch questions were analysed using mean andarstand
deviation. Also, all the sevenuth hypotheses were analysed using the independtedt t

statisticsatp O lével 6f Significance

4.2 Preliminary Analysis and Demographic Variables of Responents

Preliminary analysis includes: detecting missing data, data screel@nggraphic
data of respondentsnd descriptive statistics.
4.2.1 Analysis of MissingData

On receiving the completed questionnaires, copies submitted were che ekeslre
that all the questions were answered. Where any exception was discovered, the attention of
the respondents was drawn to answer them appropriately. This assisted in reducing the
number of questions that were left unanswered in the survey. After the collectien tie
data were keyed into SPSS software. Preliminary descriptive statistics were run to confirm
whether or not any missing data eatHair, Black, Babin and Anderson (2014) suggested
that any case with not more than 15% missing data observed $i®déleted as long as the

sample is adequate. This suggestion is in line with Tabachnick and Fidell (2013) in that a



case of missing data should &enply dropped. At this stage,duestionaires were dropped
as missinglata
4.2.2 Analysis of Outliers

The assessment of outliers is another important activity in data screening. The scores
found to be at the 2 extreme sides of the scale that might have a significant effect on the
resultsi either too high, too low or a unique combination of values acrossesal variable
was deleted (Hair et al., 2014 Therefore, using multivariate analysis necessitates
identification and treatment of outliers accordingly. There are several approaches to detect
outliers. In this study, the case wise diagnostic subcomnmaB#PSS was carried out. Any
cases of standardized residuals greater than 3 ar I@wvere eliminated. Hencé&, cases
(respondentsirom this study were deleted from further analysis.
4.2.3 Response Ratby Questionnaire
The data for this studyas colected from undergraduatgocial Studiestudents in north
west geopolitical zondJigeria. The respomsrate is presented in table. 12

Table 12 Response Rate of the Questionnaires

Responses
Response No. of distributed questionnaires 400
Returned gestionnaires 369
Returned and usable questionnaires 348
Returned and excluded questionnaires 21
Questionnaires not returned 31
Response rate 92.3%
Usable response rate 87%

Table 12indicatedthat out of the 40@uestionnaires that were distributedthe course of
data collection, 369wvere returned.This represented3.46% of the total questionnaires
administered. A careful study of the questiaines returned revealgtat 21of them were
not properly filled in. This was checked in the process td d&aning and screening. Errors

were checked bgnalysing the mean, standard deviation, minimum and maximum scores for
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the entire 36%cases on all the variables. At the end afadscreening and analysis, 348
guestionnaires were available for further lggs, which represented37%. This was
considered adeaue, because it wamore than the ragred minimum sample size of 333
needed for the purpose of this studNumber and percent of respondents accordirggtader
waspresented in Table 12
4.2.4.Demaographic Variables of Respondents

This section presented the demographic information of teporglents based on
gender, institution and ownership of institutioMumber and percent of respondents by
gender wapresented in Table 13

Table 13 Response Ratdy Gender

Gender Frequency %
Male 204 58.6
Female 144 41.4
Total 348 100.0

Table 13presentédthe responsdsy gendeof those thaparticipated in thatudy. There were

a total of 348 respondents out of which 240 (58.6%) weade mmnd 144 (44%) were
female. The numbers of male warere than the number of female who participated in the
study. This implied that, majority of the respondents were maleimber and percent of
respondents according itestitution is presented in Tadd 14

Table 14 Response Rate bynstitution

Institution Frequency %
Ahmadu Bello University, Zaria 64 18.4
Federal College of Education (T), Gusau 22 6.3
Federal College of Education, Kano 80 23.0
Federal College of Education, Zaria 77 22.1
KadunaSate College of Education, Gidan Way: 16 4.6
Shehu Shagari College of Education, Sokoto 89 25.6
Total 348 100.0
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Table 14summarised the number of respondents by institution who participated in the study.
There were a total of 348 respondents out bittw 64 (18.4 %) were from A.B.U., Zaria, 22
(6.3%) from F.C.E (T), Gusau, 80(23.0%) from F.C.E, Kano, 77 (22.1%) from F.C.E.,
Zaria, 16 (4.6%) from Kaduna state College of Education, Gidan Waya, and 89 (25.6 %)
were romShehu Shagari College of &chtion, Sokoto This shows thatShehu Shagari
College of Education, Sokothad highest number of participaritsthe study.Number and
percent of respondents accordingtenership ofinstitution wasgpresented in Tabl5.

Table 15 Response Rate bypwnership of Institution

Ownership(Status) Frequency %

Federal 247 71.0
State 101 29.0
Total 348 100.0

 Table 15 presentedthe numberof respondents by institution status (ownershigho
participated in thestudy. There were a total of 348 respondentsafuvhich 247(71.0%)
were from federal owned institutiomsnd 101 (29.0%) were from state owned institutions
This showedhat, majority of the respondents were from federal owned institutions.
4.3 Answering the Research Questions

In this section, theesearch questions were answered based on the data collected and
the independent variables of ownership of institution. The descriptive statistiesaofand
standard deviations were used to answer the research questions.
Research Question One What is te influence ofSocial Studies Education Learning
Experiences/Activitie®n acquisitionand exhibition of knowledge on religious tolerance for
national integration among undergraduate students by ownership in Nigeria?
The descriptive statistics of meandastandard deviations were used to answer this research

guestions. The summary of the cortgdion waspresented in Table 16

162



Table 16 Descriptive Analysis of Undergraduate Students oRReligious Tolerancefor National
Integration

Item

Statement

Federal

X

SD

State
Decision X

SD

Decision

1

10

Social Studiegeaches the studen
to tolerate all human being
irrespective of their ethnic grouj
culture and religion.

Learning ofSocial Studiedroaden
students understanding on religiot
tolerance as a vehicle f
promoting national integration i
Nigeria

Social Studieslo not teach studen:
the common values of differel
religions.

Social Studieslo not teach studen:
the similarities and differences th
exist among religions.

Social Studieseaches students 1
be religiously biased, not to respe
views of other faith or religio.
Group activities inSocial Studies
classroom is mostly organise
based on religious affiliation.
SocialStudiesstudents do associa
with students/ colleagues of oth
religious group(s).

Social Studiesstudents do hel
people/colleagues or course mk
of other religions.

Social Studiestudents often listel
to views of people from othe
religious groups.

Social Studiesstudents do no
make friends with colleague:
course mate of other religiot
groups or sects.

Cumulative Mean

3.98

3.96

2.5

2.02

2.24

2.15

3.68

3.87

3.85

2.26

3.03

79

.67

.84

.76

.92

74

.33

24

.26

.86

Agreed 3.50

Agreed  3.58

Disagreed 2.05

Disagreed 2.00

Disagreed 2.10

Disagreed 2.39

Agreed 288

Agreed 298

Agreed 2.62

Disagreed 1.27

2.A

.28

.25

.67

.81

.73

.78

.32

24

.33

74

Agreed

Agreed

Disagreed

Disagreed

Disagreed

Disagreed

Agreed

Agreed

Agreed

Disagreed

The aboveanalysis poirgd outthat both federal and statendergraduat&ocial Studiestudent

agreedwith item l1and 2 on acquisition of knowledge on religious intolerance thro&gcial

Studiesfor natioral integration. In other wordhe respondeatagreed thaGocial Studiegaught

the students to tolerate all human beings irrespective of their ethnic group, culture and aetigion
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as wellbroaden students understanding on religious tolerance as a vehicle for promoting national
integration in Ngeria However,the respondentdisagreedwith item 3, 4 and 5, meaningat,
Social Studiestaughtstudents the common values of different religiotigeir similarities and
differencesin order to be tolerar@ndrespect views of other faith or religion

On the other hand, with regatd exhibition of knowledge on religious tolerance for
national integration, the respondents agreed with iteghand 9, that isSocial Studiestudents
were found toassociate with students/ collegg of other religious rgup(s); helped people/
colleagues or course mate of other religiassvell adistered often to views of people from other
religious groupsNonetheless, the respondents disedyeith item 6 and 10 which signifiethat,
group academicactivities were nd organised based on religious affiliati@md undergraduate
studentof Social Studies donake friends with colleagues/ course mate of other religious groups
or sects This finding buttressed the Table 2 in chaptevo twhich demonstrated that,
undergradug Social Studies curriculum contained topics, -twmes and themes such as
citizenship rights, duties and obligatiorns-operation and conflictnational interestrole of
education in national developmergligious institution as agent of socializateamong others for
the purpose of developing in students value of religious tolerance for national integration in
Nigeria. The cumulative man of items inthe table for federalundergraduateSocial Studies
students wa8.03 while that of thestate undergaduateSocial Studiestudents wa.54 which
were greater than B0. Also, the standa deviation of all the items wdsss han 1.00, which was
a lower \alue, meaning that botlederaland stateSocial Studiestudents hadgimilar viewsin
most of he iems presented inable 16. This implied that, learning activitieséxperiences in
Social Studies educatiomfluenced the acquisition and exhibition of knowledge on religious

tolerance for national integration Morth-westgeopolitical zane, Nigeria.
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Resarch Question Two In what way do Social Studiescurriculum contentsinfluence the
acquisiton and exhibition of knowledge on self reliance for national integration among
undergraduate students by ownership in Nigeria?

The descriptive statistics of meamnd standard deviations were used to answer this research

guestions. The summary of the cortgdion waspresented in Table 17

Table 17: Descriptive Analysis of Undergraduate Students orSelf Reliance for National
Integration

ltem

Federal State
Statement X S.D Decision X_ S.D Decision

11

12

13

14

15

16

17

18

19

20

Learning of Social Studies helps 3.64 0.29 Agreed 3.71 0.29 Agreed
students to think critically, ac

responsibly with the social environme

and make rational decisions.

Knowledge of Social Studies helps 3.34 0.24  Agreed 3.44 0.27 Agreed
students to deal with the uncertainty

life, develop an enterprising spirit ar

critically evaluate new ideas.

Social Studiesdo not help students t 1.99 0.89 Disagreed 1.87 0.92 Disagreed
create a productive environment whi

promotes pride in self madeork.

Social studies helps students 2.98 0.84  Agreed 3.02 0.25 Agreed
develop the traits to see chances and

upon them

Social studies do not help students 2.00 0.86 Disagreed 1.92 0.96 Disagreed
develop the ability to recognize ai

analyse business opportunity

Social Studiesstudents are reluctant . 2.45 0.80 Disagreed 2.38 0.38 Disagreed
adopting new ways of doing things un

they see it working for people arout

them.

Most Socid Studies students are 3.07 0.27  Agreed 3.20 0.28 Agreed
aware of the right approaches

enhance their capacities to cope w

life

Most Social Studiesstudents are no 2.05 0.86 Disagreed 2.00 0.86 Disagreed
interested in buying madin i Nigeria

goods

Social Studies students are logica 3.23 0.30 Agreed 3.11 0.24  Agreed
independent thinkers and organised.

Most Social Studies students are 1.99 0.91 Disagreed 1.73 0.87 Disagreed
good entrepreneurs in the society

Cumulative Man 2.67 2.64
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Table 17 analysespointed out that both federal and state undergrad#&beial Studiesstudent
concurredwith item 11, 12 and 14s influence oSocial Studie®nacquisition of knowledge oself
reliancefor national integrationin other word,the respondentagreed thatlearning ofSocial Studies
helpedstudents to think critically, act responsibly with the social environment and make rational
decisionsdeal with the uncertainty of life, develop an enterprising spirit and dijtiesaluate new
ideas helpeddevelogd the traits to see chances and act upon tiguhdisagreedwith item 13 and
15, meaningthat, learning experiences/activitie#s Social Studiegducationat undergraduatée lped
students to create a pradtive envionment which promoteride in self made worland as well
develomd ability to recognize and analyse business opportukidiyile, on exhibition of knowledge
on self reliancefor national integration, the respondents agreed with i@rand 19, that is,most
undergraduat&ocial Studiestudents were awai@f the right approaches to enhance their capacities
to cope with life andwere found to bdogical, independent thinkers and organidddnetheless, the
respondents disagreed with itelfd, 18 and Q. In other words undergraduat&ocial Studiestudents
were found to be good entrepreneurs, nedictant at adopting new ways of doing thirgsl do buy
madé in i Nigeria goods

Thus, the finding uphold Table 3 in chaptaw which indicatedthat, undergraduat8ocial
Studies curriculum is geared toward developing in students value of self ref@nastional
integration through the teaching o$kills, atttudes and values of Self Relianckindamental
theoretical princigs of selfreliant developmentself rliance and human progress; problems of
nationbuilding 1 dependency, leadershiglobal interdependency and self reliance; dependency and
underdevelopment theoriesmong othersThe cumulative man of items inthe tablefor federal
undergraduaté&ocial Stdies students wa 267, while that of thestate mdergraduaté&social Studies
students wa<2.64 which were greater than 30. The mean difference betwmeefederal and state
students wa%).03 in favour of undergraduatestudentsin federal institutions Also, the standal

deviation of all the items wasss han 1.00, which waa lower alue.This implied that, both federal
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and state undergraduateocial Studiesstudents hadlike views an most of the items presented in
Table 17. This established that, Sociatuies curriculum contents at underpate level exposed
students tofacts, principles theories, issueand conceptghat are relevant tohe acquisition and
exhibition of knowledge on self reliance for national integration in Navdst geopolitical zoa
Nigeria.

Research Question ThreeWhat is theinfluenceof Social Studes Learning Objectives @atquisition

and exhibition of knowledge on integrity for national integration among undergraduate students by
ownership in NigeriaThe descriptive statigts of mean and standard deviations were used to answer
this research questioriBhe summary of the computation waesented in Tab 8.

Table 18 Descriptive Analysis of Undergraduate Students on Integrty for National
Integration

Federal State
ltem Statement X S.D Decision X S.D Decision

21 Learning ofSocial Studiesdoes not helg 1.72 .99 Disagreed 1.53 .83 Disagreed
students to develop values of sincerity
kindness.

22 Social Studies teaches students to t 3.13 .22 Agreed 3.12 .26 Agreed
transparent and accountable in discharc
their duties and responsibility.

23 Learning ofSocial Studiesmakes student 3.55 .31 Agreed 3.47 .28 Agreed
to be responsible and abide by the code:
conduct, rules and regulations laid down
the societydr citizens to abide by.

24 Teaching ofSocial Studiedevelops student 3.12 .24 Agreed 291 .24 Agreed
awareness on negative effects of corruptio

25 Teaching ofSocial Studiesmakes student 1.62 .88 Disagreed 1.91 .81 Disagreed
to be dishonest and déspectful.

26 MostSocial Studiesnstructors a corrupt. 2.05 .82 Disagreed 2.14 .68 Disagreed

27 Most Social Studiesnstructors and studen 2.95 .36 Agreed 2.87 .49 Agreed
are responsible, accountable g
transparent in dischargingetih duties

28 Most Social Studies students are no 2.34 .83 Disagreed 2.41 .84 Disagreed
trustworthy and sincere.

29 MostSocial Studiestudents that participat 2.18 .63 Disagreed 2.35 .92 Disagreed
in union activities on the campus a
corrupt.

30 Most Social Studiesexperts that | know 2.48 .57 Disagreed 2.59 .25 Agreed
who held public offices have not been fou
wanting or guilty in discharging their dutie

Cumulative Mean 2.51 2.53
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Table 18presented the responses oboth federaland state undergraduate students on
influence of Social Studies education on acquisitiod exhibition of knowledge on integrity for
national integration. Inferring from the tabld, was obvious that, both federal andate
undergraduateSocial Studiesstudent agreedvith item 22, 23 and 24. In other words the
respondentsagreed that Social Studieseducation at undergraduate taugtudents to be
transparent and accountable in discharging their duties and responsibiitv e |l ops st ud:¢
awareness on negative effects of corruptiod as well train students lbe responsible and abide
by the codes of conduct, rules and regulations laid down in the society for citideus
disagreed with item 21 and 2 meaningthat, teaching of Social Studieseducation at
undergraduate levdielped students to devep values of sincerityhonesy, kindnessand espect

While, onexhibition of knowledge omtegrity for national integration, botlespondents
agreed with itenR7, that is, most Social Studiesinstructorsand students wer responsible,
accountable and transparent in discharging ttheiles An unlike responses was found item
30, were the undergraduate Social Studieglentsin federal institutiondisagreedwhile those
in state ownedagreed with the item that saihost Social Studiegxperts thaheld public offices
had not been found wanting or guilty in discharging their dutisdded to this, botlhespondents
disagred with tem 26, 28 and 29uPsimple, it wa foundthat, mostSocial Studiesnstructors,
students and union membavere notcorrupt rathertrustworthy and sincere

This descriptive finding support the Table 4 in chapter two which showed that,
undergraduate Social Studies curriculum containedgnd#s such atheories of natiobuilding -
fundamental values, education and leadergimpblems in the societycorruption; Nigerian and
secondary contradiction issyeproblems of leadeship-corruption, embezzlemengconomic
mismanagement and sectiosati; ppoblems of national integration among othdrke cumulative
mean of items in table foundergraduat&ocial Studiestudentsin federal institutionsvas 2.51,

while that of the statewnedwas 2.53whichweregreater than 80. Mean difference of 0D was
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found in favour ofundergraduate&Social Studiestudentsin state owned institutionAlso, the
standad deviation of all the items wdass hanl.00, which was lower valueThis implied that,

both federal and statendergraduat&ocial Studiestudents hadgimilar viewpoint an most ofthe

items presented inable 18 This demonstrated thatskills, knowledgeand values acquired
through instruction irSocial Studies at undergraduate level heptede ntdo developandexhibit
knowledge on integnt as value for national integration in Nomest geepolitical zone, Nigeria.
Research Question Four In what wag do Social Studiesurriculum contentsnfluence the
acquisition and exhibition of knowledge on discipline for national integration among
undergraduate students by ownership in Nigeria?

The descriptive statistics of mean and standard deviations were used to answer this research

guestionsThe summary of the computation svaresented in Tablk.
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Table 19 Descriptive Analysis of Undergraduate Students on Discipline for National
Integration

ltem Statement

X

Federal

S.D

Decision X_

State

S.D

Decision

31

32

33

34

35

36

37

38

39

40

Teaching ofSocial Studiesnakes students t 1.76
develop negative behaviours such as d
abuse, aggressivenesfiop socialskills and
many more

Teaching oBSocial Studiespreads tension in 1.92
schools and the society

Teaching ofSocial Studieshelps students t« 3.46
develop positive social dhaviour such a:
cooperation, thoughtfulness, kindness
people, compassion for the less fortunate
many more.

Social Studieseaching helps students to co 3.32
with changes in daily lives and environmen
Students learn about respect for pare 3.45
elders and those in authorities focial
Studiesclassroom.

Most Social Studies students are
respectful and law abiding citizens.
Most Social Studiestudents engage in ant 2.13
social behaviours sh as examinatiol
malpractices, indecenlressing, disrespectft

to parents, elders and constituted authoritie

nc 2.06

Social Studiestudentsare focusedand look 2.94
responsible
Most Social Studies students are sélf 3.06

disciplined and behave maturely.
Most Social Studiestudents do start figlor 2.10
guarrel with people.

Cumulative Mean 2.62

0.71 Disagreed 1.73 0.82 Disagreed

0.86

0.26

0.24

0.23

0.8

0.83

0.45

0.26

0.51

Disagreed 1.99

Agreed 3.67
Agreed 3.44
Agreed 3.60
Disagreed 1.69

Disagreed 2.11

Agreed 3.24
Agreed 3.31
Disagreed 2.01

2.68

0.76

0.21

0.18

0.19

0.86

0.83

0.28

0.24

0.91

Disagreed

Agreed

Agreed

Agreed

Disagreed

Disagreed

Agreed

Agreed

Disagreed

Table 19showedthe responsesf undergraduat&ocial Studiestudentsin both federal and

state institutionson influence ofSocial Studieseducdion on acquisition andexhibition of

knowledge on discipline for national integratioDeducedfrom the table, itwas obvious that,

undergraduat&ocial Studiestuders in both federal and state institutioagreed with item 3334

and 35. Put in another waySocial Studieseducation at undergraduate level helgtddents to

develop positive social behaviour such as cooperation, tittulness, kindness to people and

compassion for the less fortunate, skills of copimggh changesn daily lives and evironment
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respect for parents, elders and those in authoritieshos disagreedwvith item 31 and 32which
said that,teaching ofSocial Studiesnade students to develop negative behaviours such as drug
abuse, aggressivenegsor social skills andpreadtension in schools anthe societyWhereas, on
exhibition of knowledge ouwliscipline for national integration, both respondents agreed with item
38 and 39that is,Social Studiestudents were focusethoked responsible selfi disciplined and
behavedmaturely As a resultboth respondents disagreed with item 36, 37 andP\@ in another
way, it showed thatmost Social Studiestudents werdound to berespectful and law abiding
citizens do not engage in antsocial behaviourssuch as examination malpra&icindecent
dresdéng, theyrespectto their parents, elders;onstituted authoritieand do notfight nor quarrel
with people

This descriptive result buttressedblle 5 in chapter two which showed that undergraduate
Social Studies curriculum contained themes sudciiedamental valuesocial problems in society
indiscipline, crime, juvenile delinquencyrug abuse, prenarital sex, examination malpractices,
cultism, rape and eviant among others in order develop value of discipline amostudentsThe
cumulative nean of items inthe tablefor undergraduateSocial Studiesstudentsin federal
institutionswas 2.62, while that ofundergraduatstudentdn stateinstitutions was2.68which were
greater than B0. Mean difference of 0.08vas found in favour oSocial Studiestudentsn state
institutions Also, the standa deviation of all the items waless han 1.00, which was lower
value. This implied that, undergraduateSocial Studiesstudentsin federal and state higher
institutions of norttwest geopolitical zoneNigeriahadcomparablestandpoinbn most othe items
presented in dble 19 This establishedhat, Social Studies curriculum contents at undehgmge
levelcontained topics, themefgcts, principlestheories, issuesnd conceptthat are relevant to the
acquisition and exhibitiorof knowledge oncorevalue of disciplinefor national integration in

Northrwest geopolitical zone, Nigeria.

171



ResearchQuestion Five: What is the influence of Social Studiesarning Activities/Experiences

on acquisition and exhibition of knowledge on social justice for national integration among
undergraduate students by ownership in Nigeria?

The descriptive statisticsfanean and standard deviations were used to answer this research
questions. e summary of the computation wagsented in Tab[20.

Table 20 Descriptive Analysis of Undergraduate Students on Social Justice for National
Integration

Federal State
Item Statement X S.D Decision x. S.D Decision

41 Teaching ofSocial Studiesloes not help studen 2.05 .85 Disagreed 2.00 .90 Disagreed
to develop selfeflection skills necessary t
foster a better society.

42 Social Studiegducation aim at building a socie 3.86 .20 Agreed 3.38 .27 Agreed
in which individuals haer equal access t
resources and receive equitable treatme
regardless of their ethnic group, gender, religi
income level or disability.

43 Students learn democratic principles amgtial 3.74 .30 Agreed 3.26 .33 Agreed
justicein Social Studieslassroom.

44 Teaching ofSocial Studiesloes not help studen 2.19 .61 Disagreed 1.84 .79 Disagred
to develop positive human relationship skills &
concern for less privileged persons in the socie

45 Social Studiesdoes not teach its students t 2.06 .92 Disagreed 1.79 .86 Disagreed
importance of peaceful eexistence, fairness ar
security in the society.

46 Social Studies studeits respect people ¢3.85 .22 Agreed 3.25 .33 Agreed
different  cultures and socieconomic
backgrounds or class.

47 In Social Studies classroom every stude 3.93 .33 Agreed 2.94 .48 Agreed
irrespective oftheir gender, social classeligion
or ethric affiliations expresses theideas freel
and without discrimination.

48 Most Social Studiestudents do approach otke 2.17 .84 Disagreed 2.45 .73 Disagreed
ethnic groups with prejudidgliscriminatian).

49 Most Social Studiesstudents if called upon ar 3.89 .35 Agreed 3.20 .27 Agreed
always willing to take part in activities in order
improve the society in which they live

50 Social Studiestudents are not advocate of just 1.92 .77 Disagreed 2.05 .82 Disagreed
in the society.
Cumulative Mean 297 2.62
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Table 20portrayedthe resposes of both federaind stateundergraduate students on influence
of Social Studieseducation on acquisition and exhibition of knowledge smeial justicefor
national integrationBoth respondentsaigreed with itend2 and 43Put in another waytheresult
establishedhat, Social Studiegducationvasaimed at building asociety in which individuals had
equal access to resources aackival equitable treatment regardless of their ethnic group, gender,
religion, income level or disabilityAlso, the undergaduate sudentsin both federal and state
institutionlearrt democratic principles angalues ofsocial justice inSocial StudieslassroomAs
a resultdisagreed with itemd1, 44 and 45, meaningthat, teaching ofSocial Studieshelped
students to develogelfreflection skills necessary to foster a better sociptsitive human
relationship skills and concern for less privileged persasswell aspromote peacefuto-
existence, fairness and security in the society

Whereason exhibition of knowledge onstipline for national integration, both respondents
agreed with itend6, 47 and 49that is,undergraduat8ocial Studie studentsdo respecpeople from
different cultures and socieconomic backgrounds or clasthis was buttressl further by the
secondfinding, which revealed thain Social Studieslassroom every student irresgive oftheir
gender, social class, religion aathric affiliations expressedtheir ideas freely and without
discrimination Moreover,most Social Studiestudentsvere willing to partcipate in activities could
help developghe society in which they lie Hence both respondents disagreed with itdéhand 48
meaningthat, most Social Studiestudentsdo notapproactothes ethnic groups with prejudiaend
as well advocate fgustice in the society

This descriptive results support Table 6 in chapter two which demonstrated that, Social
Studies curriculum at undergraduate level develop value of social justice for national integration
among students through group work actestiand teaching afule of law; pressure group and
advocacy community involvement strategymass mobifiation and grassroots democracyass

struggle human behavioursocializatbn agents and value developmelsisues in socialization
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wealth, power, mstige, social class and relatieamong othersThe cumulative man of items in

table 20 for federal undergraduateSocial Studiesstudents was2.97, while that of thestate
undergraduatstudents wa.62 which weregreater than 80. Mean difference of @5 was found

in favour of federalundergraduat&ocial Studiestudents.Also, the standard deviation of all the
items was less han 1.00, which wa a lower value. Thisnade cleathat, bothfederaland state
undergraduat8ocial Studiestudents hadlke point of viewon most @ the items presented inable

20. This descriptive result demonstrated that, Social Studies education learning experiences/activities
such aslearning methods, strategies, techniques @ads activitiesnfluenced the acquisitionna
exhibition of knowledge osocial justicefor national integration in Nortivest geopolitical zone,
Nigeria.

ResearchQuestionSix: What is the influence of Social Studi€sirriculum Content®n acquisition

and exhibition of knowledge on dignity of laio for national integration among undergraduate
students by ownership in Nigeria?

The descriptive statistics of mean and standard deviations were used to answer this researc

guestionsThe summary of the computation wagsented in Tabl21.
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Table 21 Descriptive Analysis of Undergraduate Students on Dignity of Labour for National
Integration

Federal State
ltem Statement X S.D Decision X_ S.D Decision

51 Teaching ofSocial Studieshelps students t 3.28 .26 Agreed 3.44 .29 Agreed
develop respect for lalprofessions anc
professionals.

52  Social Studieseaches punctuality to work. 3.26 .24 Agreed 3.29 .30 Agreed

53 Social Studieseducation helps students 2.97 .66 Agreed 296 .28 Agreed
develop pride in what they do as a means
livelihood.

54  Teaching ofSocial Studieshelps learners tc 3.38 .32 Agreed 3.45 .25 Agreed
develop spirit of hardvork and dedication.

55  Teaching ofSocial Studieshelps students tc 3.24 .26 Agreed 3.48 .28 Agreed
develop valuesthat are needed to mal
Nigeria a great contry that is economically
vibrant.

56 Most Social Studiesstudents do not like 2.34 .86 Disagreed 2.12 .89 Disagreed
teaching.

57 Some Social Studiesstudents use to be 2.34 .23 Disagreed 2.06 .84 Disagreed
shame of their discipline.

58 Social Studiesstudents are not proud to | 2.19 .90 Disagreed 2.05 .65 Disagreed
called teachers.

59 Most Social Studies students perceivi 2.25 .75 Disagreed 2.07 .83 Disagreed
teaching as a poor profession.

60 Social Studiesstudentsdiscriminate agains 2.32 .66 Disagreed 2.14 .88 Disagreed
each other on the basis of occupation or jol

Cumulative Mean 2.76 2.70

Table 21presented mponses of undergraduatéudents infederal and state institutiortsn
influence ofSocial Studis education on acquisition and exhibitiohknowledge on dignity of labour
for national integration. Analysis from the tableosved thatundergraduat&ocial Studiestudens in
federal and state institutiorsgreed with itembl1, 52, 53, 54 and 53Put n another way, the
respondents agreed thagaching ofSocial Studieshelped students to develop respect forl al
professions angdrofessionalspunctuality to workpride inwork, spirit of hardwork and dedicatioas
well as helpedstudents to develop W@es that wex needed to make Nigeria a great country that is
economically vibrant

Whereas, on exhibon of knowledge on dignity of laboulor national integration, both

respondentslisagreed with item 56, 57, 58, 59 andré@aningthat, mostSocial Studks studentdike
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teaching reasorbeing that, they are professionally trained teachers and this made the students not to
be shame of their disciplin@nd as suchproud to be called teachenserceivedteaching as a rich
professioranddo notdiscriminateagainst each other on the basis of occupation orTjats finding
buttressed Table 7 in chapter two which demonstrated that, Social Studies curriculum at
undergraduate level designedo develop value of dignity of labodor national integration aman
studentsthroughthe teaching oftopics such asabour force and unemploymemational iOnterest,
professional growtitontinuing elucation,coopeative/ collegiate developmemtependency syndrome

and quest for white collar jobwealth creation, busass professional associatiorisTRC, NUT,
COEASU; ASUU; SOCEAN, among others,The cumulative man of items inthe table for
undergraduat&ocial Studiestudentsn federd institutions was2.70, while that of theindergraduate
studentsin state institubns was2.76 which were greater than 80. Mean difierence of 0.06 was
found in favour ofundergraduateSocial Studiesstudentsin state institutions Also, the standard
deviaion of all the items wasess han 1.00, which was lower value. Thisentailed that,
undergraduat&ocial Studiesstudentsin federal and state institutiogd similar point of view on

most ofthe items presented inalble 21 This established tha§ocial Studies curriculum contents at
undergraduate level includetbpics, themes, ssiesand conceptsthat are tailored towardshe
acquisition and exhibitioof knowledge on dignityof labourfor national integration in Nortkvest
geopolitical zone, Nigeria.

Research Question Sevenin what ways doSocial StudiesLearning Objectivesinfluence the
acquisition and exhibition of knowledge on patriotism for national integration among undergraduate
studentdy ownership in Nigeria?

The descriptive statistics of mean and standard deviations were used to answer this research questiot

The sumnary of the computation wagesented in Tabl@2.
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Table 22 Descriptive Analysis of Undergraduate Students on Patriotism for National

Integration

Federal State
ltem Statement X  S.D Decision X S.D Decision
61 Throudh Social Studiegducation, students leal 3.72 .38 Agreed 3.61 .38 Agreed

62

63

65

66

67

68

69

70

about the various national symbols ai
identities, such as National flag, Natior
anthem and pledge, Coat of arm, Niger
currency notes, Nigerian foreign policy a
many more.

Social Studieslo not teach students to be pro 1.10
of their own culture, natural endowment a
country.

Teaching ofSocial Studiesnakes students to k£ 3.48
loyal and dutiful citizens.

Social Studieselp students to develop natior 3.61
consciousness and unity.

Social Studiegeaches students to respect tr 3.47
traditions (preservation of time honour
customs).

Most Sccial Studiesstudents do not apprecia 2.01
the efforts of our national heroes.

Most Social Studiesstudents do respect o 3.41
national symbols such as the national flag, ¢

of arm and currency notes.

Most Social Studiesstudents always rememb 2.97
and commemor ate our
country.

Most Social Studiestudents are not proud to | 1.93
called Nigerian.

Most Social Studiesstudents neither pay the 1.99
taxes nor vote during election.

2.77

31

31

22

.32

.34

37

24

74

.90

Disagreed

Agreed
Agreed

Agreed

Disagreed

Agreed

Agreed

1.82

3.34

3.47

3.31

1.98

3.09

3.19

Disagreed 1.71

Disagreed

1.96

2.75

.82

.38

.30

.32

.76

.35

.36

.87

.89

Disagreed

Agreed
Agreed

Agreed

Disagreed

Agreed

Agreed

Disagree

Disagreed

Table 22portrayed the responses of both fedexatl stateundergraduate students on

undergraduat&ocial Studiestudent agreed with ite6i, 63, 64, and 65. In other wordbe

influence of Social Stdies education on acquisition and exhibition of knowledge on

patriotismfor national integrationResultsfrom the table showed that, both fedeaat state

respandents agreed thathroughSocial Studiesducation, students ledrabout the various

national symbols and identities, such as National flag, National anthem and pledge, Coat of

arm, Nigerian currency notes, Nigerian foreign polayd many more. Alsogaching of
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Social Studiesnadestudents to bdoyal and dutiful,develoged national consciousness and
unity; respect fortraditions (preservation of time honoured customs.a result all the
respondentslisagreed with iter2 inferring that,teaching ofSocial Studie$elps students to
develop pridan their own culture, natural endowment and country

Whereas, on exhibbn of knowledge on patriotisnfor national integration, both
respondents agreed with ite®7 and 68 that is, most Social Studiesstudents respect the
Nigerian national symbols such as the national flagat of arm and currency notes, do
remember and commemoraieu r h sacribcesstadthe countryHence, both respondents
disagreed with iter66, 69 and 70In other words, this estabitied that mostSocial Studies
students dappreciate the efforts of our national heroesreproud to be called Nigeriado
pay their taxes andote during election

Thus, this finding support Table 8 in chapter two whadfirmed that undergraduate
Sccial Studies curriculum is suitable for developing value of patriotism in students through
its learning experience, curriculum activities and teaching of contents sucleasgy and
society; political parties; partpfmation and national intereshetries of natiorbuilding and
patriotism; Nation, Natioistate, statanation; Electoral process and leaderstgpals and
strategies of nationalists in predependence Nigeridnternational interaction and foreign
policy among othersThe cumulative man d items in table 22for undergraduaté&ocial
Studiesstudentsin federal institutionsvas?2.77, while those in the state wege75and this
were greater than 80. Mean difference of 0Dwas found in favour of undergraduaecial
Studiesstudentsin fedeal institutions Also, the standard deviation of all the itemas less
than 1.00, which was a lower value. This establighetl both undergradua&ocial Studies
studentsin federal and state institutiot®ad alike view on the items presented irafile 22.

This demonstrated that, skillknowledgeand values acquired through instructionSiacial
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Studies at undergraduate level helpstidentsto develop and exhibit knowledge on
patriotismas value for national integration in Nontfest geepolitical zone Nigeria.
4. 4 Testingthe Null Hypotheses

Summary ofthe nullhypotheses testelit p O 0. 05 | dénvhésIstudy f
was presented as follows:
Null Hypothesis One: There is no significant difference between ih8uernce of Social
Studieslearning activities/experiencem federaland stateundergraduate students in their
acquisition and exhibition of knowledge aeligious tolerance for national integratiom
Nigeria. Independent sampletést was used to test this null hypothesise Summary of the
computation wapresented in Table 23

Table 23 Analysis of independent sample ttest on religious tolerance for national
integration in Nigeria

Variable N X SD Df t-cal P value Decision
Federal 247 3.03 541

346 2.214 .001 Rejected
State 101 254 635

It is observed from dble 23that, the respondentsn federal institutionsrecordedhigher
mean score of 3.03 which weregreaterthan the mean score of respondentsin state
institutions 2.54 and bothwere above the 2.50 minimum positive valu€he standard
deviation was.541 for respondentsn federal and .85 for respondentsn state institutions
which werelow values or less than Howe\er, the difference in thee nean scoresvas
statistically significant at p=0.001<0.05 and the tcal was (2.214) Therefore, the null
hypothesisthat statd, no significant difference between thefluernce of Social Studies
learning activities/experiences federalandstateundergraduate students in their acquisition
and exhibition of knowledge oreligious tolerance for national integratiam Nigeria was

rejected
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This inferredthat, undergraduate Social Studies students in federal owned institutions
paticipated more than those in state owned institutiorleamingactivities/experienceshat
influenced their level of acquisition and exhibition of knowledge on religious tolerance for
national integrationn north-west geepolitical zone Nigeria. This differencefound could be
attributed torelationsip and inclusivity(living together in and off campus with students
from different ethnic group and religious affiliatignghich are much more present in federal

institutions than state owned institutgof learning

Null Hypothesis Twa There is no significant differencbetween the influence @ocial

Studiescurriculum contentsn federal and statendergraduate students in theguisition and
exhibition ofknowledge orself reliance for national iegrationin Nigeria

Independent sampletést was used to test this null hypothesihie Tlsummary of the
computation wagresented in Table 24

Table 24 Analysis of independent sample-teston Self Reliancefor national integration
in Nigeria

Variable N X SD Df t-cal P-value Decision

Federal 247 2.67 .625
346 1.407 510 Retained
State 101 2.64 530

From Table 24 it can be observed that, undergraduateial Studiesstudents in federal
institutions recorded higher mean score of 2l6&n the mean score 2.64 undergraduate
Social Studiestudents in state institutions. Added to thiw standard deviation wa625 for

respondentsn federal institutionsind .30 for respondents state institutionsvhich were of
low values.However,the difference in thee nean scores wasot statistically significant at
p=0.510>0.05andthe t calwas(1.407).Therefore, the null hypothesis that sthtéhere was
no significant difference between the influenceSifcial Studiescurriculum contenton

federal and state undergraduate students in their acquisition and exhibition of knowledge on
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self reliance for national integration northwest region, Nigeriavas retaired. In other

words, this establishedhat, difference in institutions of learninglid not significantly

influence the level oindergraduat&ocial Studiestudentsin the acquisition and exhibition

of knowledge on self reliance for national integratod thiscan be attributed to the fact

that, thefederal and state colleged educationthat offeed Social Studieseducation at
undergrauate level in northwest geepolitical zone Nigeria are affiliated to Ahmadu Bello

University, Zaria anduse the same curriculum to teach the studer8gmilarly, the
curriculumofSocialStdi es at wundergraduate | evel has i/
Development 6 as core cour se thehgoatsbfi iwacsu ldeeavteil ro
in students postive atttue s and val ues f overy mueH needed®d thea nt 0
path to nationalintegrationand development in Nigeria

Null Hypothesis Three There is no significant differendeetween the influence &ocial
StudiesLearning Objective®n federal and statendergraduate students in thequisition

and exhibition oknowledge onntegrity for national integration in Nigeria

Independent sampletést was used to test this null hypothesis. The summaryhef t
computation wa presented in Table1

Table 25 Analysis of independent sample-teston integrity for national integration in
Nigeria

Variable N Xe SD Df t-cal P-value Decision
Federal 247 2.51 .583

346 -.806 .203 Retained
State 101 2.53 561

Table 25showed that undergraduat&ocial Studiestudentsin federal owned institutions
recorded lowermmean score 02.51 compare to the mean scor2.52 of undergaduateSocial
Studies studentsin state owned institutionswhile the standard deviationfor federal

respondentsvas .583 and that of staterespondents was61 which were éw values.
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Seemingly, the difference inthose nean scores wasot statistically significant at
p=0.203>0.05andthe tcal was(.806).Therefore, the null hypothestkat statedthere is no
significant differencebetween the influence &ocial Studied.earning Objective®n federal
and stateindergraduate students in their acquisition and exhibitikmowledge onntegrity
for national integratioim northwest geepolitical zone Nigeriawas retained.

This result was not surprisingfor the reason thatSocial Studieseducabn at
undergraduate levelevelopsvalues vital to the acquisitiosnd exhibition of knowledge on
integrity through the teaching of citizenship education and nationalism as coungds
containedthemes/sulihemes such asthical foundation of the Nayian society Norms and
values bonest, sincere, forthright and candid; havingithet e gr ity to discern
the moral courage to act on keepingto promises, being dependable and prepased]
having loyalty to stand by, stick ufppr and pro¢ c t onebs family, frien
country).
Null Hypothesis Four There is no significant difference between the influenc&Sadial
Studiescurriculum contenten federal and statendergraduate students in thequisition and
exhibition of knowlelge on discipline fonational integration in Nigeria
Independent sampletést was used to test this null hypothesitie summary of the
computation wa presented in Table 26

Table 26 Analysis of independent sample-test on discipline for national inte gration in
Nigeria

Variable N X SD Df t-cal P-value Decision

Federal 247 2.62 519
346 -1.416 .259 Retained
State 101 2.68 527

From table 26 it can be observed thatindergraduaté&ocial Studiesstudents in federal

institutions recorded lower mean score &.62 compared to the mean score.68 of
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undergraduat&ocial Studiestudents in state institutions, while the standard devsodn
respondents in fkeral and state institutions wergl9 and .527< 1.00respectivelywhich
were low values However, the differene in these nean scores waswot statistically
significantat p=0. 253>0.05 and the 4cal was (1.416. Therefore, the null hypothesikat
statesthere is no significant difference between the influenc8arfial Studie ®ducation on
federal and state undgraduate students in their acquisition and exhibition of knowledge on
discipline fornational integrationn northwest geepolitical zone Nigeria was retained.By
implication this establishedhat, Social Studieseducationat undergraduate through its
teaching and learning experiencasd curriculumactivities develop value of discipline in
students.

Null Hypothesis Five There is no significant difference between the influenc&adial
StudiesLearning Activities/Experienceen federaland state undegraduate students in the
acquisition and exhibition of knowledge on social justice for national integration in Nigeria.
Independent sampletést was used to test this null hypothesis. The summary of the
conputation wagpresented in Table 27

Table 27 Analysis of Independent Sample -test on Social Justice for National
Integration in Nigeria

Variable N X SD Df t-cal P-value Decision
Federal 247 2.97 .509

346 1.985 .017 Rejected
State 101 2.62 576

Table 27 showed that, undergraduaé®ecial Studiestudentsn federal institutiongecorded
higher mean score 02.97 which wasgreater tha the mean scor@.62 of undergraduate
Social Studiestudentsin state owned institutionsvhile the standard deviation féederal
respondents wass09 and that of stataespondents was 76 which were low values

However the difference in thee neanscores wastatistically significantat p=0.017<0.05
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and the calculated-value was (1.985. Therefore, the null hypothestbat declared, no
significant  difference  between the influence ofBocial Studies Learning
Activities/Experienceon federaland stat undergraduate studenis their acquisition and
exhibition of knowledge on social justice for national integratioriNigeria was rejected
This finding puts forward that, theSocial Studies education learning activities/ experiences
presented undergradie studentsn federal owned institutions than those in state owned
institutions withskills and learning opportunities facquisition and exhibition of knowledge
on social justicdor national integratiom North-west geopolitical zone, Nigeria

Null Hypothesis Six There is no significant difference between the influenceSodial
StudiesCurriculum Contenton federal and statendergraduate students in thequisition
and exhibition of knowledge on dignity of labour for national integration in Nageri
Independent sample-tést was used to test this null hypothesis. The summary of the
conputation wa presented in Table 28

Table 28 Analysis of Independent Sample -test on dignity of labour for National
Integration in Nigeria

Variable N X SD Df t-cal P-value Decision
Federal 247 2.76 514

346 1.333 .581 Retained
State 101 2.70 .548

From table28, it can be observed thatindergraduatésocial Studiesstudents in federal
institutionsrecordedhigher mean score 02.76 which wasgreater tharthe mean scor2.70
of undergraduateSocial Studiesstudents in stat®wned institutions, while the standard
deviation of respondents in federal and state institutions™dsind .38 <1.00respectively
which werelow values. Howeverthe difference in thee nean scores wasot statistically
significant at p=0581>0.05 and the calculated tvalue was(1.333. Therefore, the null

hypothesisthat stated,no significant difference between the influence Sdcial Studies
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Curriculum Conterst on federal and state undergraduate students in their acquisition and
exhibition of knowledge on dignity of labour for national integratiomorthwest region,
Nigeria was retained. By implicationthis further establishethe factthat, Social Studies
curriculum contents that is, th®pics, themes,jntended learning outcorge students
lecturers interaction among others presented undergrasiuaentsn both federal and state
institutionswith learning opportunitieto acquire and exhibit knowledganalignity of labour

as value for national integration in Nomest geopolitical zone, Nigeria.

Null Hypothesis SevenThere is no significant difference between the influenc&adial
StudiesLearning Objectivesn federalandstateundergraduate studtsnin theacquisition and
exhibition of knowledge on patriotism folational integration in Nigeria

Independent sampletést was used to test this null hypothesis. The summary of the
conputation wagpresented in Table 29

Table 29 Analysis of IndependentSample tteston patriotism for National Integration

in Nigeria
Variable N X SD Df t-cal P-value Decision
Federal 247 277 412

346 .146 135 Retained
State 101 2.75 544

Table 29 showed thatfederalundergraduat&ocial Studiestudentsrecorded higher mean
score of2.74 compare to the mean scor275 of stateundergraduat&ocial Studiestudents,
while the standard deviation of male and female respondents were .412 and 154@
respectively which are low valueSeemingly,the difference in thee nean scores wasot

statisticallysignificantat p=0.135>0.05and thecalculated 4value was(.146). Therefore, the
null hypothesighat statedno significant diffeence between the influence $bcialStudies
Learning Objectiveson federaland state undergraduate students in tlaequisition and
exhibition of knowledge on patriotism farational integrationn northwest region, Nigeria

wasretained.Put simple,undergaduate Social Studies learning objectives helgedents to
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dewelop love for their countrylearn thecultural heritage, national symbols aitntities

which fulfils the citizenshigoalof Social Studiegducatiorfor affecting national integration

in Nigeria

4.5 Summary of Major Findings

Vi.

Based the inferentiainddescriptiveanalyses from this study, the majardings were
Significant difference was found between the influence oSocial Studies learning
activities/experiencesn federal and state undergraduate students iratigiisition and
exhibition of knowedge on religious tolerance for national integration
There wasno significant difference between the influenceSmicial Studies curriculum
contentson federal and statendergraduate students in thequisition and exhibition of
knowledge on self tence for national integration.

There was no ignificant difference between the influence $bcial Studies Learning
Objectiveson federalandstate undergraduate students indbquisition and exhibition of
knowledge on integrity for national integration

Significant difference was not fountetween thanfluence ofSocial Studies curriculum
contentson federal and state undergraduate studentbeir acquisition and exhibition of
knowledge on digpline for national integration.

There wassignificant diference between the influence &ocial Studies Learning
Activities/Experience®n federaland stateundergraduate students in thequisition and

exhibition of knowledge on social justice for national integration

Significant differencewas notfound between the influence d$ocial Studies Curriculum

Contentson federal and state undergraduate students in their acquisition and exhibition of

knowledge on dignity of labour for national integration
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vii. There wasno significant difference between the influenoé Social Studies Learning
Objectiveson federaland stateundergraduate students in their acquisition and exhibition of
knowledge on patriotism famational integration

4.6 Discussiorof Findings

This studywas on assessmeat Social Studie€ducationinfluenceon Acquisition
and Exhibition of knowledge on Core Values for National Integration among undergraduate
students in NigeriaSevenhypotheses were tested along with th(8¢ independent variables
that is, Social Studiecurriculum contentsjearning Objectives and learning experiences/
activitiesand seven (7) dependevdriableswhich were:religious tolerance, self reliance,

integrity, discipline, social justice, dignity of labour and patriotism

Hypothesis ondound significant difference he&een theinfluence ofSocial Studies
learning activities/experiencem federal and stateindergraduate students in the acquisition
and exhibition of knowledge omeligious tolerance for national integratiobhis support the
descriptive findings which ¢ablished thaSocial Studies taugistudentshe common values
of different religions in order to be tolerant anespect views of other faith or religion
ethnic groupand culture andas wellbroaden students understanding on religious tolerance
as a ehicle for promoting national integration in Nigerilso, theundergraduate students
were found toassociate with students/ collagg of other religious group(s) and telp,
organise group activities, listen and made friends witier religious groups northwest
gecapolitical zone Nigeria This finding uphold theSchwartz (2012) theory and integrated
Social Studies model of value development which submit duatcation and life experience
help goupsor people todevelop practices, symbols, ideasd beliefs that represent their
shared experience and fatimilarly, the finding reaffirm the studiesnd submissionsf

Abdulkabir (2013);Lawal (2014)and Chia (2015)that, the essence o$%ocial Studiess to
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inculcate core societal valussich as riggious tolerancan children break ethnic religious,
linguistic and aultural barriers that keep apart the various groups that congitute the Nigerian
society, so that nation-building can be facilitatedby the concerted efforts of those divergent
peoplesof the Nigerian polity.

However,finding disagreavith the studie®f Otuenu (2011andlbrahim (2015) which
revealedno significant difference between Social Studies students, Christian and Muslim
Social Studies students, in their knowledge of Sociatllés and itsmpact on religious
tolerance and peacefuRlso, teaching of certain concepts under Social Studies such as
culture and inter tribal marriage do not help significantly in making students at the JSS level
of schooling to see their kndedge d such concept as meard promoting national
integration and unity among them.

Hypothesis two revded no significant difference between the influenceSuicial
Studiescurriculum content®n federal and state undergraduate students in their acquisition
and exhibition of knowledge on self lr@nce for national integration. This buttress the
descriptive result which showed thdéarning ofSocial Studies helpesdtudents to think
critically, act responsiblyvith the social environmeninake rational decisits, deal with the
uncertainty of life, develop an enterprising spirit and critically evaluate new. ideas
result,students becongware of the right approaches to enhance their capacities to cope with
life ; belogical, independent thinkererganisedand entrepreneur# northwest geepolitical
zone Nigeria This finding maintain the postulations ofSchwartz (2012) theory and
integrated Social Studies model of value developmehich state that, the school
environmentand academic climate help to mbeldl existing values angrovide rich
experience to the student&ccordingly, this finding confirmed the studiesand viewsof
Mohammed (2012)Lawal andMuhammad (2014)andOsalusi (201 whichrevealed that,

Social Studie snstruction developethe virtues in citizens thereby enhancingBlig i a s que s
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for seltreliance and well adroaden horizon of the students through the teaching and
learning of different mineral resources found in their physical environments and how to
utilize, conserve and contraie taping of these resources so that the nation does not resort
to importation

On the other hand, the findindjsconfirmedthe studiesand submissionsf Khalid
and Mahmood (2014 ¥Barkin Fada, Amali, Okafor and Hussaini (2017) which revealed that,
variables such as sepeligion and ethnic group didbt significanly influence on thdevel of
awareness and religiouslerance of the undergraduates at 0.05 probability ldwedther
words, genderjnstitution type, locality andage were noinfluential factor in determining
level ofreligioustolerance.

Hypothesis three foundho ggnificant difference between the influence $bcial
Studies learning objectivem federabhndstate undergraduate students indbquisition and
exhibition of knowledge o integrity for national integrationThis support the descriptive
result was showed that, Social Studies education through its curriculum experiences and
learning activitiesdevelop values of sinceritjhonesy, kindnessand espectwhich made
st ud eware 06 thenegative effects of corruptioPAs a result,most Social Studies
instructorsand students were found to be responsible, accountable and transparent in
discharging theidutiesin northwest geepolitical zone Nigeria This finding support the
submissions ofSchwartztheory (2012) and integrated Social Studies model of value
developmentvhich state thatpbedience and honesty values @kevant in the workplace or
school with friends or strangersheserequirementsare needsof individuals asbiological
organisms, requisites of coordinated sodal interaction, and suvival and welfare needsof
groups.In the same vein, thinding is in line withthe studiesof Adediran and Muhammed
(2013)and Sobola (2014yhich revealedthat Social Studiesasa subject hadhe principal

aim of inculcating into the learner the values of integrity, patriotism and above all inculcate
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positive values and attitudeof the society that madehe | ear ner sinotherot ot al
words,Social Studiesim at inculcatig positive attitudes and values among learners through
values reorientation for the integration of NigeriaHowever,the finding differ with that of
Thornberg (2009)hich revealedhat value based education is inappropriate and ineffective
for achievirg the high objectives of Social studies programme.

Hypothesisfour revealedno dgnificant difference between the influence docial
Studiescurriculum content®n federal and state undergraduate students in their acquisition
and exhibition of knowledgerodiscipline for national integratioribescriptively the study
found thattSoc i a l Studies education at under gradu
positive social behaviour such as cooperation, didfulness, kindness to people and
compassion for th less fortunate, skills of copingiith changesin daily lives and
environment,respect for parents, elders and those in autharifibs made most Social
Studies students to be focused, lookedponsible self disciplined, behavematurely and
aloof fromengaging in any antocial behavioursn north-west geepolitical zone Nigeria
This is in accordance witBchwartz (2012) theory and integrated Social Studies model of
value developmentvhich state that, people decide what is good or bad, justified or
illegitimate, worth doing or avoiding, based on possible consempsefor their cherished
values and the trainingcquired through schooling and other social interactidrhis
concured with the findings andsubmissionsof Mike (2011) Kenneth and Danig2012)
Mbaba and Omabe (2012); Tijani, Abdulgaffar and Musa (2013); Ezegbe, Eskay, Anyanwu
and Abiogu (2014})hat Social Studiesducation has been identified as a potent instrument
that can facilitate the attainment of national development gbedsighthe production of
responsible and selfliscipline citizens that will contribute maximally to theogith of the
society. This canbs een from the <citizensd behavioura

honesty,loyalty dedication, forthrightness, hard worknd productivity.On the other hand,
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the study disagree with the findings©bx quoted bykwumelu, Bassey andOyibe (2015)
which discovered that the teaching of values by Social studies teachers had negative effects
on students.

Hypothesis five foundsignificant difference between the influence Sdcial Studies
Learning Activities/Experiencesn federalndstate undergraduate students indabquisition
and exhibition of knowledge on social justice for national integrafidom the descriptively
resut it was established tha§ocial Studieseducatioraimed at building asociety in which
individuals had equal access to resourcesraodival equitable treatment regardless of their
ethnic group, gender, religion, income level or disabillhyoughleaming of democratic
principles developingselfreflectionandpositive human relationship skillg€poncern for less
privileged personsis well as promote peacefab-existence, fairness and security in the
society As a result, most Social Studistudents do respect people from differeatltures
and socieeconomic backgrounds or classdvocate forjustice and as wellparicipate in
activities that could help develop the socigtynorthwest geepolitical zone Nigeria This
finding correspond with the bwmissions ofSchwartz (2012) theory and integrated Social
Studies model of value developmewtich statedthat, benevolence valuegmphasize
volunta y concer n f o(helpfol,thdnest, Or@ivingseclaf justiceresponsible,
cooperation in ordeto avoid negative outcomes for salfid othersAt the same time, the
study upholdthe findings and assertiorsf Esposito and Swain (2009 urhan (2010)
Ikwuji (2010) andGood (2010)which revealedhat, social justicein Social Studies included
the teachingof critical thinking practices, empowering students to see their place in society
and act to effect change, and supporting st
to think critically in Social Studiesilso helps them develop a greatersseaf personal
agency. Alsosocial justicewas significant related to gendeslue priorities ageand their

major area of study. However, the study disconfirm the findiraf Peter (2013 which
191



revealed, no significant differencdetweenthe opinion ofstudentstowardsSocial Studies
education aatool for national integratiotin Nigeria.

Hypothesis six founeo ggnificant differencebetween the influence &ocial Studies
Curriculum Contenton federal and state undergraduate students in their #@myuiand
exhibition of knowledge on dignity of labour for national integratidinis support the
descriptive result which showed th&pcial Studies through its curriculum activities and
learning experiences at undergraduate level helgtedents to devep respect for &l
professions and professionals, values of punctuality to worde inwork, spirit of hard
work anddedication As a result, st Social Studies studentke teaching proudof their
discipling perceived teaching as a riphofessiorand do notiscriminate against each other
on the basis of occupation or jab northwest geepolitical zone,Nigeria This finding is in
line withthe assumptions @chwartz (2012) theory and integrated Social Studies model of
value developmenivhich gated that, achievement valueacquiredthrough schooling and
educationemphasize demonstrating competence in teringrevailing cultural standards
occupation andob performancethereby obtaining social approvémbitious, sacessful,
capable, influetial, intelligent, sekrespect, social recognitipnAlso, the finding support
Okam (2012and Akpan (2014affirmationsthat, Social Studiegducation helpethculcate
in the citizens dignity of labour and appreciation of their occupation as meangeidrood,
develop high moral standard, social understandirgglf confidence, moral courage,
togetherness, love, respect, tolerance, positive national values, nabosaiousness and
national unityin the society and place of worlOn the other handhe study disagree with
the finding of Peter (2004vhich revealed thasignificant difference betweeheopinions of
student®n social studies education as a toolrfational integration.

Hypothesis severevealedno significant difference betweenethnfluence ofSocial

StudiesLearning Objective®n federaland stateundergraduate students in their acquisition
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and exhibition of knowledge on patriotism foational integration. Descriptively, the result
established thathroughthe learningactiviegexperience in Social Studiestudents leatn

about the various national symbols and identitlescome loyal and dutifuldevelopd
national consciousness and unitgspect fortraditions develop pride in their own culture

and natural endowmentAs sud), made students to respect the Nigerian national symbols,
remember and commemorateu r h sacrificesst® the countrybe proud to be called
Nigerian pay their taxes andote during electiorn northwest geepolitical zone Nigeria

This finding conirmed the assumptions o$chwartz (2012) theory and integrated Social
Studies model of value developmaenvtiich statedhat, developing values in students through
educationand schoolingserve primarily indvidual interests (e.g., clean) amdhers wider

group irterests (e.g., national integratio8imilarly, the finding concurredwith studies and
assertions otkem and Oghenemiderhi (2013¥zegbe Eskay,Anyanwuand Abiogu (2014)
andOthman(2014)whichrevealedno significant difference betweenteacliersp e r ore pt i o n
the effort of inculcating patriotic values in thé@aching and learning processas as well,
national loyalty determined éhlevel of national patriotismnithe same veirSocial Studies
learning objectivesnculcate in Nigerian citizes the spirits of patriotism, unity in diversity,
respect for fundamental Human Rights of citizens, respect to democratic values, self reliance
and other values in Nigersociety. ldwever,disagree with the findingf Aimiyekagbonand
Uzamerg2014 andSifuma (2015)that, loyalty was not influenced by national symbols such

as the constitutianAlso, undergraduatey o u t alwvareness, understanding, internalization

and adherence to democratic values ducinig practices iselective of institution types.
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CHAPTER FIVE
SUMMARY, CONCLUSION SAND RECOMMENDATIONS

5.1Introduction

This chapter summarised, concluded, outlined thetrdutiors to knowledge offers
recommendations based on the outcome efdtudy, as well as providesiiggestions for
further stidies
5.2 Summary

This study assessed the influenceSotial StudieEducation on Acquisition and
Exhibition of knowledge on Core Values for National Integration among undergraduate
students in nortlwest geepolitical, Nigeria In line with this, the sudy was guided by
seven (7) researcbbjectives, questionand hypothesesach The research objectives
were to: find out the influence of Social Studies Learning Experiences/Activities on the
acquisition and exhibition of knowledge on religious totee for national integration
among undergraduate students by ownership in Nigasaess the influence of Social
Studies curriculum contents on acquisition and exhibition of knowledge on self reliance
for national integration among undergraduate studewtewnership in Nigeria; find out
the influence of Social Studies Learning Objectives on acquisition and exhibition of
knowledge on integrity for national integration among undergraduate students by
ownership in Nigeria; find out the influence of Socidaldes curriculum contents on
acquisition and exhibition of knowledge on discipline for national integration among
undergraduate students by ownership in Nigeria; assess the influence of Social Studies
Learning Activities/Experiences on acquisition amnxhieition of knowledge on social
justice for national integration among undergraduate students by ownership in Nigeria; find
out the influence of Social Studies Curriculum Contents on acquisition and exhibition of

knowledge on dignity of labour for natiolnategration among undergraduate students by



ownership in Nigeria; and find out the influence of Social Studies Learning Objectives on
acquisiton and exhibition of knowledge on patriotism for national integration among
undergraduate students by owgpsin Nigeria.

In line with theresearch objectiveshe following research questions guided the
study:What is the influence o$ocial Studies Education Learning Experiences/Activities
on acquisitionand exhibition of knowledge on religious tolerance rational integration
among undergraduate students by ownership in Nigdma®hat ways do Social Studies
curriculum contents influence the acquisition and exhibition of knowledge on self reliance
for national integration among undergraduate studentwership in Nigeria?; What is
the influence of Social Studies Learning Objectives on acquisition and exhibition of
knowledge on integrity for national integration among undergraduate students by
ownership in Nigeria?; In what ways do Social Studies culum contents influence the
acquisition and exhibition of knowledge on discipline for national integration among
undergraduate students by ownership in Nigeria?; What is the influence of Social Studies
Learning Activities/Experiences on acquisition anchibkion of knowledge on social
justice for national integration among undergraduate students by ownership in Nigeria?;
What is the influence of Social Studies Curriculum Contents on acquisition and exhibition
of knowledge on dignity of labour for nationmttegration among undergraduate students
by ownership in Nigeria?; In what ways do Social Studies Learning Objectives influence
the acquisition and exhibition of knowledge on patriotism for national integration among
undergraduate students by ownershipligeria?

Furthermore, the following hypotheses were formulated for the siitlibre is no
significant difference between the influence of Social Studiesrning activities/
experiencesn federal and staendergraduate students in the acquisition atidbéion of

knowledge onreligious tolerance foational integration in Nigeriafhere is no significant
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difference between the influence of Social Studiesiculum content®n federal and state
undergraduate students in their acquisition and exhibdtidknowledge on self reliance for
national integration in Nigeriafhere is no significant difference between the influence of
Social StudiesLearning Objectives on federahd stateundergraduate students in their
acquisition and exhibition of knowledgen integrity for national integration in Nigeria;
There is no significant difference between the influence of Social Stediggulum
contentson federal and state undergraduate students in their acquisition and exhibition of
knowledge on discipline fomational integration in NigeriaThere is no significant
difference between the influence of Social Studiesrning Activities/Experiences on
federal and statendergraduat students in their acquisiticand exhibition of knowledge

on social justice fomational integration in NigeriaThere is no significant difference
between the influence of Social Studi€urriculum Contentson federal and state
undergraduate students in their acquisition and exhibition of knowledge on dignity of
labour for nationalntegration in Nigeriaand There is no significant difference between
the influence of Social Studidsearning Objectives on federal and statedergraduate
students in their acquisition and exhibiton of knowledge on patriotism for national
integration inNigeria.

Chaptertwo of the study focused on review of related literature and dealt with;
Theoretical Framework; Concept of Social Studies Education; History of Social Studies and
justification for introduction of social studies in Nigerian Sdhpblature and Objectives
of Social Studies; Concept of Values and Core Values; Concept of National Integration;
Concepts of Exhibition and Acquisition; Social Studies and Self Reliance; Social Studies
and Religious Tolerance; Social Studies &utial Justices; Social Studies and integrity;
Social Studies and Patriotism; Social Studies and Dignity of Labour; Review of Related

Empirical Studies; and Summary
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The studyenployed survey research methothis is due to the nature of the
investigaton in question.The population of tis study was undergraduate Social Studies
students in Norttwest geepolitical zone,Nigeriawhich was two thousand one hundred and
thirty-five (2,139 Social Studiestudents of thaix (6) tertiary institutions that &fr Social
Studies at undergraduate lev@lut which, a sample of four hundred (40@ocial Studies
studentswas selectedor the study as determideby WassaNet (2010) Research adviser
through the use of purposive and proportionate sampling technifjloesnstrument titled
fAssessment of Influence of Social Studies Education on Acquisition and Exhibition of
Knowl edge o0 n wasoused to \daldctudata i the study. The instrument was
validated by research supervisors and other experts andlidiglity of the instrument was
established through pilot study using testagt method, whilCr o nb a c hwasusea | p h a
to measure the reliability dhe self developed instrument and reliabilityefficient index of,

.70 and above were obtained all the seven (7) scales of the self developed questionnaire.
Mean and standard deviation weusal to report thedescriptivedata collectecandt-test was
used taest theseven (7) null hypotheses developed inthe study.

Based on the analyses frahe study, it was establishethat, significant difference
exist between thénfluence of Social Studiedearning activities/experiencesn federal and
state undergraduate students in thequisition and exhibition of knowledge @aligious
toleranceandsocial justicefor national integrationn northwest geepolitical zone Nigeria
However, significant differencewas not foundbetween the influence o%ocial Studies
curriculum contents, Learning Activities/Experien@asl learning objectivesn federaland
stateundergraduate students in thequisition and exhibitio of knowledge on values of self
reliance, integrity, disciplinedignity of labourand patriotismfor national integrationn

northwest geepolitical zone Nigeria
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5.2Conclusions

Based orthe findings of thestudy, it can be concluded th&ocial Studiegducation
through its curriculum contents, curriculum activifiegperienceslearning objectivesgroup
activities and different sccial interactions/relationswithin and outside the camu®s
influenced undergraduate studentstheacquisitionand exhibitiorof knowledge omeligious
tolerance self reliance, integrity, discipline, social justiabignity of labourand patriotism
for national integrationn northwest geepolitical zone, Nigeria. The learning of Social
Studieseducation was found to helpndergraduatstudentsto learn thecommon values of
different religions see reasons why they shohéltolerant andespect views of other faith or
religion, ethnic group,and culture and as wellbroaden students understanding on religious
toleranceand as such many students were foundideociate with students/ collesg of
other religious group(s) and delp, organise group activities, listen and made friends with
other religious grups

Furthermore, Social Studies education were foundedwelop most undergraduate
students critical thinking skills, enterprising spirit, evaluate new ideas, make rational
decisions and act responsibly in the social environpoapacities to copwith life stressors
become logical, independent thinkers, develop values of sincekipdness honesy,
trustworthinesstransparency and accountability. Alspositive social behaviour such as
cooperation, thoughtfulnesgespect for parents, eldersdathose inposition ofauthorities
advocacyskills, respect for dlprofessons and profesenals, spirit of hardwork and
dedication value ofnational consciousness and unitespect fotraditions (preservation of
time honoured customsjyere foundto be instilled in students through various learning
activities and experiences in Social Studies curriculum at undergraduate iAwagith

geopolitical zone, Nigeria
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5.4 Contributions to Knowledge

Based on the findings offiis study, the following catributedto knowledge:

Undergraduate Social Studies students in federal owned institutions were found to
participate more than those in state owned institutions in learning activities/ experiences
that influenced their level of acquisition and exhibitioh knowledge on religious

tolerance for national integration in nomlest geepolitical zone, Nigeria.

Social Studies curriculum contents were found tosbiable educationinstrument for
acquisition and exhibition of knaledge on social justicéor rational integrationby
exposing undergraduate students biath federal and statenstitutions to learning
materials and activitethat promote democratic principles, develop -seflection and
postive human relationship skillsgoncernfor less privileged personspeaceful ce

existence, famess and securitin northwest geepolitical zone, Nigeria.

Social Studies curriculum contents were founddéosuitable education instrument that
influenced undergraduate students both federal and state ownedstitutions in the
acquisition and exhibition of knowledge on self reliance for national integrdtfongh
engaging students in learning activities that requires the use of reflective and critical
thinking skills, discovery and inquiry methods of leagin northwest geepolitical

zone, Nigeria.
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5.5 Recommendations

Based on the findings of this study, the following are recommended to improve the

teaching and learning of Social Studies for effective acquisition and exhibition of knowledge

on core values for national integration in nofttest geopolitical zone, specifically and

Nigeria in general:

StateGovernmentshouldenact admission policy thatill accommodatenon indigenes
from religious groups to studin state institutions of highdearnng across the North
west geopolitical zoneThis will promote religious tolerance as well as provide fertile
ground for ethnic and religious understandidgded to this,Curriculum deelopers,
planners and reviewers i8ocial Studies should includehemes topics on basic
principlesof Islam Christianityand Traditional religiori religious harmony and moral
instructionsso as to build a comparative religious understanding among studéwss.
will help educate learners on common values in thedgions and in turn promote
religioustolerance pational integration and development in Nigeria.

The NERDC and other stakeholders in curriculum developmestiould integrate
entrepreneurial aspect atndergraduateSocial Studiescurriculum and training by
promoting learning by discovery method, experiential learnignd participatory
approach,through interactive environments that fostepositive attitudes values and
skills receptive to self reliamcamongstudentsit is an expressionf hopethat if this is
done, it would goa long way in achievinghe Nigeria educational goal ahited, strong
and seHreliant nation.

The valuesof honestytrustworthinesssincerity, accountability and transparershould

lie at the heart of albocial Studiedearning objeaves from primary to university level
This would helpdevelop in learnerthe core value of integrity that is essential to building

a new Nigeria devoid of corrupt citizens.
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iv. Social Studies scholashould endeavour to serve gmodrole moded to theirstudents
andas welluse various approachsschself control, cognitive restructuringnodelling,
behaviour contractextinction, positive reinforcement,aversiveness and assertive
training technique$o address indiscipline problerasnong undergraduagtudents This
will help to achieve the value @&ducation, that istespect for the worth and dignity of
individuals

v. Social Studiesnstructorsshould endeavour to us@rious learning resourcem order to
effectively address issuasd problemsf human rights, child protectiorghild abuse and
labour, food insecurityand hungertrafficking, crime, social security, marginalization,
fairness, criminal justice and distribution of wealth which are major areesrekern in
social justice in Nigeriasocety. This will contributeto achievingthe educational goal of
a just and egalitarian societyNigeria.

vi. Social Studies scholars in collaboration wighevantgovernmentagenciesshould map
out strategythat showcass therelevance of each professionalsoccyation to citizens
of Nigeria. This will motivate andnstil in learnersthe values of hard workdedication,
team spirit,cooperationhuman dignityand punctualityto work as well as achieve the
valueof respect for the dignity of labour in Nigari

vii. Social Studiesundergraduatecurriculum should be reviewed to includenlarged
thought 6, for conducting rational i nquirie
well as critical interpretations of history and cultural differences, for mainihigh
standard of integrity and lovefor one anotheand the nation at larg&his will help
students taleveloping a strong understanding @nd genuine commitment to preserving
and enhancindNigeridd s | i ber al es eultumlchergage, tonay symhols,
institutions and processes as weleahance studesitd sense of autonomy

preserving and shaping their own national community.
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5.6 Suggestions for Further Studies
Based on the findings of this studize following suggestions for further studies are put
forward:
i. Considering the existing problems of ethmadigious conflict in some part of Nigeria,
there is the need for additionesearch on assessment of role of Social Studies scholars
in management and controlf communal and ethraeeligious conflict for effective
national development inorth west and north east geopolitical zaveeria.
ii. Withthe current need for entrepreneurship skills among university or college graduates in
order to achieve self relianezonomic development in Nigeria, there is need to assess
the competencies in entrepreneurship among social studies students in Southern and
Northern Universities of Nigeria.
iii. Academic dibonesty is a growing problem in higher institutions all over theldvand
Nigeria in paticular. Thus, there is need tesearch oithe status of academic intity
amongst Social Studies studemgolleges oeducationn North West region, Nigeria.
iv. Student so indiscipline has p | egesueading toni ver
series of unrestn orderto address this problem from Social Studiesspectivethere is
further need for research decturer& di sci plinary approaches
problems in tertiary institutions of north west region, Biign.
v. There is also need to conduct research on efficacySadial Studies education in

promoting Social Justicehrough peace and human right educatioiNigeria.
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APPENDIX A: QUESTIONNIARE

DEPARTMENT OF ARTS AND SOCIAL SCIENCE EDUCATION
FACULTY OF EDUCATION

AHMADU BELLO UNIVERSITY, ZARIA

/////

ACADEMIC RESE ARCH QUESTIONNAIRE
Dear Respondent,

| amPostgraduatstudent of the above named departmewoinducting a research on
fAssessment of Social StudiesEducation Influence on Acquisition and Exhibition of
knowledge onCore Values for National Integrationamong undergraduate students in
Nigeriad. The research is a requirementfurfilment for the award of Doctoratdegre in
Social Studie®f Ahmadu Bello University, Zaria. Your responses are basically for research
purposes. You are requested to participatthis study and information you provide will be
treated in strict confidenceYou are, therefore, kindly requested to honestly provide the
required information to the best of your abilifyhank you.

Yours sincerely

Uthman Lawal Shehu e-mail: uthmankad2000@ gmail.com
PhD student Phone No: 08032285454

Section A: Bio-data

Please tick (&) in the appropriate col umn
1. Gender: (a)Male[ ] (b)Female] ]

2. Ownership of Institution: (a) Federal[ ] (b) State [ ]
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SECTION B: Influence of Social StudiesEducation on Acquisition and Exhibition of

knowledge onReligious Tolerance for National Integration

The following statements are about thdluence ofSocial Studie€Education on Acquisition
and Exhibition of knowledge on Religious Tolerance for National Integraiiomng
undergraduat&ocialStudiesstudentsin your institution Please indicatéhe extent to which
you agree or disagree with the statements base on the scale provided

Strongly Agree Agree Disagree Strongly Disagree
4 3 2 1
ltem Statement Level of
Agreement
1 Social Studieseachesthe studers to tolerate all human beingg 312 |1
irrespective otheir ethnic group, culturand religion.
2 Learning of Social Studiesbroaden studest understanding o 312 |1
religioustolerance as a vetie for promoting national integratig
in Nigeria
3 Social Studiedeacheshe studers the common value ®f different 312 |1
religionsin order to promote peaceful -@xistence among differe
religious groups in Nigeria.
4 Social Studiegeachesthe studens the similarities andlifferences 3|2 1
that exist within each religion.
5 Social Studiegeacheghe student to be religiolig biased, not tq 312 | 1
respect views of other faith or religion.
6 Group activities inSocial Studiesclassroom is mostly organisd 32 |1
based on religious affiliation.
7 Social Studiestudents do not associate with students/ collea 312 1
of other religious group(s).
8 Social Studiestudents do help people/colleagues and course 312 | 1
of other relgions or sects.
9 Social Studiesstudents listen to view of colleagues from ot 312 |1
religious groups.
10 Social Studiesstudents make friends with colleagues/peopls 312 [ 1
other religious groups or sects.
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SECTION C: Influence of Social StudiesEducation on Acquisition and Exhibition of
knowledge on Self Reliance for National Integration

The following statements are about th8uence ofSocial Studiegducation on acquisition
and exhibition of knowledge on self reliander national integratioramong undergraduate
Social Studiestudentsin your institution Please indicate the extent to which you agree or
disagree with the statements base on the scale provided.

Strongly Agree Agree Disagree Strongly Disagree
4 3 2 1
ltem State ment Level of
Agreement

11 Learning ofSocial Studieshelps students to think criticallyact| 4 |32 | 1
responsibly with the social environmeaind to make rationd
decisions.

12 Knowledge of Social Studieshelps studentsto deal with the[4 |32 | 1
uncertainty of life develop an enterprising spiritand critically
evaluate new ideas

13 | Social Studiesdo not help students toremate a productivi4 |3 |2 | 1
environment which promogpride in self made work

14 Sodal studies helps students toewetlop the traits to see chang 4 |3 |2 1
and act upon them

15 | Social studies helps students to develop thityato recognizg 4 |3 |2 | 1
and analyse businespportunity

16 | Social Studiestudents are reluctant atdlgting new ways ofdoing4 |3 |2 | 1
things until they see orking for people arounthem.

17 Most Social Studiesstudents areaware of theight approaches t{ 4 |3 | 2 1
enhance theitapacities to cope with life

18 | Most Social Studiestudents are nahterestedin buying madeiin |4 |32 | 1
T Nigeria goods

19 Social Studiesstudents are logical, independent thinkers [4 [3 |2 1
organised

20 | Most Social Studies students are good entrepreneurs in tf14 (32 | 1
society
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SECTION D: Influence of Social StudiesEducation on Acquisition and Exhibition of
knowledge on Integrity for National Integration

The following statements are about thdluence ofSocial Studie€Education on Acquisition
and Exhibition of knowldge on integrityfor National Inegrationamong undergraduate
Social Studiestudentsin your institution Please indicate the extent to which you agree or
disagree with the statements base on the scale provided.

Strongly Agree Agree Disagree Strongly Disagree
4 3 2 1
ltem State ment Level of
Agreement

21 Learning of Social Studieshelps students to develop values [4 |32 | 1
sincerityand kindness

22 | Social Studieseaches students to be transparent and accountal 4 |3 |2 | 1
discharging their digs and responsibility.

23 | Learning ofSocial Studiesmakes students to be responsible {4 (32 | 1
abide by theeodes of conductulesand regulations ldidown inthe
society for citizenso abide by.

24 Teachingof Social Studieslevelops stueints awareness on the 4 |32 1
negative effects aforruption

25 | Teaching ofSocial Studiesmakes studentso be dishonest anf4 |3 |2 | 1
disrespectful.

26 | SomeSocial Studiesnstructorsare corrupt. 4 (312 |1

27 | Some Social Studiesinstructors and studentare responsiblg 4 (3 (2 | 1
accountable and transparent indischarging their duties

28 Most Social Studiestudents are trustworthy and sincere. 4 13|12 |1

29 Most Social Studiestudets that participate in unioactivities on| 4 |3 |2 | 1
the campus are corrupt.

30 | Most Social Studieexperts that | knowwho hdd public offices| 4 |32 | 1
have not been found wanting or guilty in discharging their dutieg
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SECTION E: Influence of Social StudiesEducation on Acquisition and Exhibition of
knowledge onDiscipline for National Integration

The following statements are about th8uence ofSocial Studiegducation on acquisition
and exhibitionof knowledge on disciplindor national integratoramong undergraduate
Social Studiestudentsin your instituton Please indicate the extent to which you agree or
disagree with the statements base on the scale provided.

Strongly Agree Agree Disagree Strongly Disagree
4 3 2 1
ltem State ment Level of
Agreement

31 Teaching ofSocial Studies makes students to develoggative( 4 [3 |2 | 1
behaviourssuch as drug@buse, aggressiveness, poor social s
and many more

32 | Teachingof Social Studiespread tension in schosland the 4 1312 |1
society

33 | Teachingof Social Studieshelpsstudents taleveloppositivesocial| 4 |32 | 1
behavioursudch ascooperation, thoghtfulness, kindness to peop
compassion for the less fortunated manymore

34 | Social Studieseachinghelpsstudents to cope with changesdaily [ 4 [3 |2 | 1
lives and environment

35 | Students learn aboutespect for parents, elders andthose inf4 |32 | 1
authoritiesin Social Studieglassroom

36 | MostSocial Studiestudents areespectful and law abiding citizen( 4 [3 |2 | 1

37 Most Social Studiestudentengage in antsodal behaviours sucl 4 |32 | 1
as abusing drugs, examination malpractices, indece@ssing,
disrespectful tgparents, elders and constituted authorities.

38 | Social Studiestudentsare focused and looks responsible 4 1312 |1

39 Most Social Studiesstudents ae selfdisciplined andbehavel 4 |3 |2 | 1
maturely

40 | Social Studiestudents do not stafight or quarrelwith people 4 13|12 |1
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SECTION F: Influence of Social StudiesEducation on Acquisition and Exhibition of
knowledge on social justicdor National Integration

The following statements are about thluence ofSocial Studie€ducation on Acquisition

and Exhibition of knowledge on social justice for National Integration among undergraduate
Social Studiestudentsin your institution. Pleasendicate the extent to which you agree or
disagree with the statements base on the scale provided.

Strongly Agree Agree Disagree Strongly Disagree
4 3 2 1
ltem Statement Level of
Agreement

41 | Teachingof Social Studieshelps students develop sedéflection{4 |32 | 1
skills necessary to foster a better society

42 Social Studieseducation aim atbuilding a society in which4 |32 | 1
individuals have equal access to researand receive equitab)
treatment regardless of their ethnic group, gender, relighcome
level or disability

43 | Students learn democratfrinciplesand social justice in Social{4 |32 | 1
Studiesclassroom.

44 | Teaching of Social Studieshelps studentsto developpositive|4 [3 ]2 | 1
humarrelationship skillsand concern for less privileged persong
the society.

45 | Social Studiesteaches students the importance ehgeful ce|4 |3 |2 | 1
existencefairness and security in the society

46 | Social Sudies students respect people of different cultures |4 |32 | 1
socic-economidbackground®r class.

47 In Social Studiesclassroomevery studentirrespective of theif4 |32 | 1
gender, social class, religion or ethnic affiliatiosgpreses their
ideas freelor without discrimination.

48 Social Studiesstudents doapproach othergthnic groupswith |4 |3 |2 1
prejudice(discrimination).

49 Most Social Studiestudentsif called uponare always willingtg 4 |3 |2 | 1
take part in activities to improve the socigiywhich they live

50 Social Studiestudentsare advocate of justice in the society |4 (3|2 | 1
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SECTION G: Influence of Social StudiesEducation on Acquisition and Exhibition of
knowledge on Dignity of Labourfor National Integration

The following statements are about tindluence ofSocial Studie€Education on Acquisition
and Exhibition of knowledge ordignity of labour for National Integrationamong
undergraduat&ocial Studiestudentsin your institution Please indicate the extent to which
you agree or disagree with the statements base on the scale provided.

Strongly Agree Agree Disagree Strongly Disagree
4 3 2 1
ltem State ment Level of
Agreement

51 | Teachingof Social Studieshelpsstudentso develop respect fora 4 |32 | 1
professions and professionals.

52 Social Studieseachepunctuality to work 4 13|12 |1

53 | Social Studieseducation helps students to devefmide in what|4 |3 |2 | 1
they do as a means of livelihood.

54 | Teaching ofSocial Sudieshelpsto developin learners thespiritof{ 4 |32 | 1
hardwork and dedication

55 | Teaching ofSocial Studieselps students to develop valiueatare{ 4 |3 |2 | 1
neededto m&ke Nigeria a greatountry that is econonically
vibrant.

56 MostSocial Stdiesstudents do not like teaching.

57 SomeSocial Studiestucents use to be a shametheir discipline.

58 Social Studiestudents are not proud to be called teachers.

59 MostSocial Studiestudents perceive teachingapoa profession.
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60 Social Studiestudents discriminate against each other orbtss
of occupation or job.
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SECTION H: Influence of Social StudiesEducation on Acquisition and Exhibition of
knowledge on patriotism forNational Integration

The following statements are about thdluence ofSocial Studie€Education on Acquisition
and Exhibition of knowledge opatriotismfor National Integratoramong undergraduate
Social Studiestudentsin your institution Please indicate thextent to which you agree or
disagree with the statements base on the scale provided.

Strongly Agree Agree Disagree Strongly Disagree
4 3 2 1
ltem State ment Level of
Agreement

61 | ThroughSocial Studiesduation, students learabout the variouj 4 |32 | 1
national symbols and identitiesuch @& National Flag, N&onal
Anthem and pledge, Coabf Arm, Nigerian Currency notes,
Nigerian Foreign policand many more

62 | Social Studiesdo not teachstudents to beproud oftheir own|{4 |3 |2 | 1
culture natural endowment and country

63 | Teachhg of Social Studiesmakesstudents to bdoyal and dutifull 4 |32 | 1
citizens

64 Social Studieselp studentso develop national consciousness 44 |3 |2 1
unity.

65 | Social Stdies teaches students to respect themaditiors|{4 |32 | 1
(preservation of timéonouredcustoms)

66 Most Social Studiesstudentsappreciate foreign herogdanour|(4 |32 | 1
national heroes who fought for independence.

67 | Most Social Studiestudents donot respect our national symbq 4 |32 | 1
such as the national flag, coat of arm andency notes.

68 Most Social Studiesstudentsalways emember and commemord 4 |32 | 1
ourher oes 6 dheauniryf i ces to

69 Most Social Studiestudentsarenotproud to becalledNigerian 4 1312 |1

70 | Most Social Studiesstudentspay their taxes and do vote durif4 |3[2 | 1
election.

Thank you for ticking this questionnai@od Bless You.
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APPENDIX B : SAMPLE DISTRIBUTION TABLE

Research Advisors

Confidence = 95.0% confidence = 99.0%
Population
Size Accuracy/Margin of Error Degree of Accuracy/Margin of Error
0.05 0.035 0.025 0.01 0.05 0.035 0.025 0.01
10 10 10 10 10 10 10 10 10
20 19 20 20 20 19 20 20 20
30 28 29 29 30 29 29 30 30
50 44 47 48 50 47 58 49 50
75 63 69 72 74 67 71 73 75
100 80 89 94 99 87 93 96 99
150 108 126 137 148 122 135 142 149
198 131 158 175 194 153 173 184 196
264 157 198 225 257 189 221 240 260
300 169 217 251 291 207 246 270 295
400 196 265 318 384 250 309 348 391
500 217 306 377 475 285 365 421 485
600 234 340 432 565 315 416 490 579
700 248 370 481 653 341 462 554 672
800 260 396 526 739 363 503 615 763
900 269 419 568 823 382 541 672 854
1,000 278 440 606 906 399 575 727 943
1,200 291 474 674 1067 427 636 827 1119
1,500 306 515 759 1297 460 712 959 1376
2,000 322 563 869 1655 498 808 1141 1785
2,500 333 597 952 1984 524 879 1288 2173
3,900 350 653 1102 2774 567 1005 1580 3158
5,100 357 680 118113331 587 1070 1746 3901
5,532 365 710 1275 4211 610 1147 1960 5165
5,908 400 710 1275 4211 610 1147 1960 5165
7,500 400 710 1275 4211 610 1147 1960 5165
10,894 400 727 1332 4899 622 1193 2098 6239
25,000 400 760 1448 6939 646 1285 2399 9972
50,000 400 772 1491 8056 655 1318 2520 12455
75,000 400 776 1506 8514 658 1330 2563 13583

100,000 400 778 1513 8762 659 1336 2585 14227
250,000 400 782 1527 9248 662 1347 2626 15555
500,000 400 783 1532 9423 663 1350 2640 16055
1,000,000 400 783 1534 9512 663 1352 2651 16478
2,500,000 400 784 1536 9567 663 1353 2651 16478
10,000,000 400 784 1536 9594 663 1354 2653 16560
100,000,000 400 784 1537 9603 663 1354 2654 16584

264,000,000 400 784 1537 9603 663 1354 2654 16584
Copyright: The Improved Research Advisors (20181l rights reserved.

The recommended sample size &ogiven population size, level of confidence, and
margin of error appears in the body of the table
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For example, the recommended sample size for a population of 1,000, a confidence
level of 99% and a margin of error (degree of accuracy) of 3.5% wo \Bdbhe

Change these values to select different levels of confidence

Change these values to select different maximum margins of error.
Change these values to select different (e.g., more precise) population sizes)
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APPENDIX C: PILOT STUDY RESULT

RELIABILITY
IVARIABLES=SCALE1 RT1 RT2 RT4 RT5 RTE6 RTE7 RTE8 RTE9 RTE10
/SCALE(SCALE 1') ALL
/MODEL=ALPHSUMMARY=TOTAL.
Reliability
[DataSet1] GUserdusenDesktopUTHMAN PILOT STUDY.sav
SCALE 1 : RELIGIOUSERAINCE
Case Processing Summary

N %
e
Valid 50 100.0
Cases Excluded 0 .0
50 100.0

a. Listwise deletion based onall variables in the procedure.
Reliability Statistics

Cronbach's Alpha N of Iltems
.780 10

RELIABILITY
VARIABLES=SR1 SR2 SR3 SFERER SRE7 SRE8 SRE9 SRE10
/SCALE('SCALE 2") AMODEL=ALPHA.
Reliability
[DataSet1l] GUserdusenDesktopUTHMAN PILOT STUDY.sav
SCALE 2 :SELF RELIANCE

Case Processing Summary

N %
]
Valid 50 100.0
Cases Excluded 0 .0
Total 50 100.0

a. Listvise deletion based on all variables in the procedure.
Reliability Statistics

Cronbach's Alpha N of Iltems
.765 10

RELIABILITY
VARIABLES=IT1 IT2 IT3 T4 IT5 ITE6 ITE7 ITES ITE9 ITELO
/SCALE(SCALE 3") AMIODEL=ALPHA.
Reliability
[DataSet1] GUses\usehDesktopUTHMAN PILOT STUDY.sav
Scale: SCALE 3: INTEGRITY

Case Processing Summary

N %
]
Valid 50 100.0
Cases Excluded 0 .0
Total 50 100.0

e e EE}ETES
a. Listwise deletion based on all variables in the procedure.
Reliability Statistics

Cronbach's Alpha Nof Items
.819 10

RELIABILITY
/VARIABLES=DIS1 DIS2 DIS3 DIS4 DIS5 DISE6 DISE7 DISE8 DISE9 DISE10
/SCALE(SCALE 4: DISCIPLINE") ALL /MODEL=ALPHA.
Reliability
[DataSet1] GUserdusehDesktopUTHMAN PILOT STUDY.sav
SCALE 4: DISCIPLINE
Case Processirfsummary

N %
]
c Valid 50 100.0
ases Excluded 0 .0
Total 50 100.0
I
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a. Listwise deletion based on all variables in the procedure.
Reliability Statistics

L]}
Cronbach's Alpha N of Items
761 10

RELIABILITY
VARIABLES=SJ1 SJ2 SJ3 SJ4 SJ5 SJE6 SHERSHEB SJ
/SCALE(SCALE 5: SOCIAL JUSTICE') ALL /MODEL=ALPHA
Reliability
[DataSet1l] GUserdusenDesktopUTHMAN PILOT STUDY.sav
SCALE 5: SOCIAL JUSTICE

Case Processing Summary

N %
]
Valid 50 100.0
Cases Excluded 0 .0
Total 50 100.0

a. Listwisaleletion based on all variables in the procedure.

Reliability Statistics

Cronbach's Alpha N of Items
775 10

RELIABILITY
/VARIABLES=DL1 DL2 DL3 DL4 DL5DLE6 DLE7 DLE8 DLE9 DLE10
/SCALE(SCALE 6: DIGNITY OF LABOUR') ALL /MODEL=ALPHA.
Reliability
[DataSet1] GUserdused DesktopUTHMAN PILOT STUDY.sav
SCALE 6: DIGNITY OF LABOUR

Case Processing Summary

N %
|
Valid 50 100.0
Cases Excluded 0 .0
Total 50 100.0

a. Listwise deletion based onall variables in the procedure.
Reliability Statistics

Cronbach's Alpha N of Items
.817 10

RELIABILITY
NVARIABLES=PAT1 PAT2 PAT3 PAT4 PAT5 PATE6 PATE7 PATE8 PATE9 PATE10
/SCALE(SCALE 7: PATRIOTISM') ALL /MODEL=ALPHA.
Reliability
[DataSet1] GUserdusenDesktopUTHMAN PILOT STUDY.sav
SCALE 7: PATRIQMIS
Case Processing Summary

N %
]
Valid 50 100.0
Cases Excluded 0 .0
Total 50 100.0

e e EERE}ET
a. Listwise deletion based on all variables in the procedure.

Reliability Statistics

Cronbach's Alpha N of Items
.832 10
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APPENDIX D: Minim um Standard for B. Ed Social Studies
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