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ABSTRACT

The introduction of continuous Assessnent in the
N geria Educati onal systemwas an attenpt to rectify the
anonmal i es inherent in the old systemof assessnent,
wher eby, a single shot-examnation at the end - of - year
or course determned the future of the students.

The problemw th which this study is concerned about
Is that of highlighting the continuous Assessnent practices
in Kaduna state. The study WAs ai ned at determ ni ng anong
others, the instrunments used by the teachers in the
assessnent of students' performance; the extent to which
the guidelines provided for the inplenentation of the
policy were being fol |l owed: how nmuch training, through
wor kshops and refresher courses the teachers received to
equip themfor effective performance of this function.

The popul ation of the study consisted of 391 form
teachers, 11 guidance and counselling officers and 1,195
secondary school students in Kaduna state. A table of
random nunbers was used to draw out the sanple for the
study. Questionnaire, interview and Cbservation were the
survey instrunents used to obtain information for the
study. Frequency tables, percentages and chi-square were
used to analyse the data and to test the hypot heses.
Based on the analysis of data, the follow ng findings

wer e made; -



vii
1. That teachers did not have any basis in the
assessnent of students' performance, particularly,
in the affective and psychonotor dormains. This
neant that, the guidelines provided by the

Mnistry, for the inplenmentation of continuous

assessnent systemwere not being foll oned..

2. Lack of assessnent instrunents facilities and

qual ified teachers have nade the system | ess

ef fecti ve.

3. Teachers were not appropriately trained through
wor kshops and refresher courses to equip them for

effective inplenentation of the x)rograme.

4, Teachers did not use any assessnent instrunent(s)
to ensure a realistic and practical assessnent

of the affective and psychonotor donains.

5. The aspect of record keeping was observed to be
very poor and inconsistent. Mst schools did not

even have storage facilities to ensure proper record

keepi ng.

Based on these findings, recomrendations were nade
for consideration, it was recomrended that; (1) Governnent
shoul d increase its budgetery allocation to education,
specifically for the construction of facilities and the
pur chase of equipnent; (2) principals should ensure

that, facilities required for the inplenentation of the
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conti nuous assessnent systemare nmade available in their
schools. They should al so supervise these facilities
and their teachers to ensure safety and effeciency.
(3) Teachers should be given appropriate training
t hr ough wor kshops and refresher courses, to equip them
for effective performance of the programme. (4) Quidance
and counsellors in the various schools, should be given
the responsibility of keeping all student's records.
(5) suggestion on how to assess the students in the
Affective and psychonot or Donmai ns was nade.

The general conclusion of this study is that, alot
needs to be done by the governnent, the teachers, the
students and their parents to ensure a successful

I npl ementati on of continuous Assessnent Progranmme.
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DEFINITION OF TERMS:

The followiny; terms will Le defined to sult the
purncse for which they arc used in this study.

1. CONTINUMIS ASSESIMENT:

This is a systematic and ohjective process of
determining the extent of a studentts performances
in all the expected changes in his hehaviour. This
" starts from the cday he enters upon a course of study
in a continuous and progressive manner to the end of
course. It is alsc a judiclous accumulation of all
pieces of information derived with a view to using
them to guide and shape the students in his learning afd
hehaviour from time to time and to serve as bhases for

important decision about the individual,

2 EVALUATION ¢

2 This is the process of ascertaining the decision
afeas of concern, selecting appropriate information,
anl e¢ollecting and anclysing information in order -
report summary :lata useful to decision—makers in
selecting among alternotives, e

The above definitions of evaluation awd
assessment indicate that evaluation is a nECQSSary
tool for effective assessment., It is through
evaluation that assessment results might he explained

cn the basis of wvalid evidence available.
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xix
Tnformation obtained throupgh evaluation helps to

noke sound decision on the value and appropriatemess

of goals, problems ant needs of programme.

COCNTITIVE DOMLING

This comprises the knowledge content,
understanding, ability to judge, and evaluate,
analyse, synthesise and apply or bring atout the

transfer of initial learning.

AFFECEIVE DOMAIN:

Tt is the aspect of behavioural change
expected #f the individual student who has been
exposed to instructiomnal experiences amnd is concerned
with value, character, heliefs, attitudes,_interests,ﬁ
appreciation, life style, inter-social relationships,.

as well as emotional development and adjustment..

PSYCHOMOTOR DOMAIN:

This 1s the aspect of instructional cutcomes
which is conceruned with physical skills such as
manipulation, writing, drawing, playing, drivirg,

sports and games,

LEARNING:

Gagne's definition will he adopted for the purpose

of this study.
recording to gagne (197hL:D.7) nLearning is a

change in human disposition or capability, which can



7'0

8.

9,

10,

XX

he retained, and which is not simply ascribable to

the process of growth.,”

CHANGE: - For the purpose of this study, m"changet

refers to a relatively long term alteration in the
existins trend in education whether in its goals,

its imputs or its processes.

DIFFUSION:= miffusiom" is used here as a process

through which innovations spread to members of a
social pgroup. It involves five categories of
people: the innovators (change agents); the early
adopters (opinion leaders) the early majority
(targets)y the late majority (targets), an! the
lagpards,

INNOVATICN:= Qiunhbit's lecture notes to post -

eracduate students 1909 is adopted for the purpose
of this study, Thus, innovation is a pre-planned
and a delibrate attempt to introduce change in order
to make thinrs tetter and to improve the attitude

and behaviour of those concerned,

FORMATIVE EVALUATICN:= This is used here as a

provess of diagnosing and feeding back information
about harriers to the achievement of goals which

lie within the instructional system,
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SUMMATIVE EVALUATION:-= This is concerned with

determining the effectiveness of the overall
out-comes of the educational programme. It
determines whether the objectives of the educational

system or methods have been accemplished.



Chapter I

1.1

Introducfiﬂn |

Before the coming of western gducation iﬁ
Nlgerin, pducation was mostly oral =nd informal,
At that time, the mode of gssessing children’s
achlevement was based on careful observations,
However, with the coming of western Educatidn,
western methods of assesgsment were inwroduced in the
form of two bread groups of fnternal and external
examinations, | | ‘ o  j

The former wes the type of exahiﬁation conducﬁed_
by each iﬁstitution for 1ts own use.in assessing the
progress of its stﬁdents, while the external examinaf
tion waa conducted by Colonlal gambridge Urniversity,
This was lator feplaced by ﬂgencies'such as
Ministrics of Education and yest pAfrican Exaﬁination
council (WAECY . (Ipaye 1982). Edusation at this time
was mostly evaluatad by means of the end-ofﬁcéurse/

N

year sxaminntion, Y

.According ﬁo Ipaye (1982), this one - shot
examination at the end of primary, gecondary aad to
sbmé extent'tertiafy education concentrated mainly
om- the content of the syllabus i.e, prineiples,
knowledge skills and so on which students have been

able to learn. He noted that nothlng else was done
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in rel=tion to assessing behaviour, attitude,
interest nn? other extrn curricular activities.

This system of evaluation created alot of tension,

fear »nd anxicty ~mong the students.

recent trends, amongst which are series of
exaninstion leaknges 2nd related malpractices,
certificate racketecring =»nd a few psychological
cnses, had given rise to more discentent about
examinations in our schools. For instance Yoloye
et,al (1985) in "2 handbook on Contimuous pssesSmentn
observed that for several years, in Nigeria and
indeed, mony west African Countries have been plagued
with the occurence of examination leakages and other
malpracties especinlly in the yest African school
certificate Examination, mainly, for the fact that
the single final examination was so crucial in
deciding the future of the condidate that the
temptation to ensure success by all means (fair/

foul) was very high,

The need therefore, to modify the formal
examinntion 2and assessment procedure has thus become
more strongzly felt, According to Ipaye (1982), the
most obvicus modification is to assess the student's
work continuously thréugh-out the course and on the
basis of this either wholly certify him or combine
such continuous nssessment in » pre-determined ration

of the result of a back-up exnmination,
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with the introduction of‘the'ﬁew National_
policy on pducation a iot of emphmsis is laid on
continuous assessment, which according to Ipaye -
(1982), is a mechaniasm whereby the final grading of
a gtudent In the cognitive, affective and psychomotor
domains of buhaviour systemoticnlly takes accoﬁnt'of'
a1l his performances during =2 given period of

schooling,

Te2 §tmt@ment of the pProblem

The protlem with which this study is concerned
about is; why nre the students still not being

assessed in-all the areas of learning?

Under the contirmous aséessment programme,
decisicns on the student are no longef to be based
on only the end of year, or end of course examination.
Hils behaviours, attributes, manipulative skills and
dexterity are also to contribute in some way to the
over all quantitative nssessment of him. However,
this has not been the practice in Kaduna gstate. aAn
Investigation into many of the schools in Kaduna
state has shown that only in the area of cognitive
domain that attenmpts are being made to agsess the
students., But In the areas of affectlve and

psychomotor domains, teachers simply assigned prades



to the students even though, they might not know

the individunl students, infact, some stadents,

nay not even be in school for several months and

yet are Jduly assessed in thesc areas,

purposc of the study

24

3

The purpose of this study will be toz-
petermine how the criteria are being used
by teachers for assessing the cbgnitive,
2ffective 2nd psychomotor domains among

students.,

Formulnte, 1if possible, a realistic ﬁnd
practical format which would serve as a guide
for teachers as they use the criteria
provided in the assessment of psychomotor

and affective domnins;

Find out the reason(s) people want the

system reviewed,

Detecrmine the effect(s) of continuous
assessment on cognitive, affective and
psychomotor domains, in order to interpret
and Cisseminate the results so that teachers,.
adminstrators, counsellors, and to some
extenty; parents and students, will use the

progromme more c¢ffectively, and will a2lso

renlize that it is designed for the benefit ¢f all,



1.4 Research nuestions

The following questions were proposed in

order tc throw 1light on the problem and guide the

process of searching for answer,

Te

Za

3

Sa

wh~t criterie are used hy teachers in the

assessment of students'! performance?

To wh~t extent are they in line with the
guidelines provided by the Ministry for

the implementation of the programme?

Liow much training through workshops and
rcfresher courses o the teachers
rccelve to equip them for effective

performance of this function?

what formats are used for 2 realistic and
practical 2sscssment of the pAffective and

psychcmotor domains, such as attitudes and

task performance?

Tn whot extent are facilities and equipment,
ndequrtely supplied to ensure that assessments

nre sucessfully earried out?

How fair and consistent are record-keeping in

this regard?



1.5 fypothcses:

For the purpose of this study, the hypotheses

are st2ted in null form and are as follows:

Te

3.

5.

There is no significant difference between
theformer method(s) of nssessing students!?
performance anc the method(s) used upder the

continuous Asscssment gymtem,

There is no relationship between the nssessment
instruments used 2nd the guidelines provided
by the liinistry for the impleéementation of the

continuous asscssment system,

There is no relationship between the courses
teachurs under zo and those required to equip
them for the effective performance of this

function,

Therc is neo differcnce between the former
ssessment procedures and the formats used
now for =2 realistic and practical assessment

of the affective. nnd psychomotor domains, such

28 attitudes, task performance and so on,

Lack of adequate facilities and equipment does

not make any difference in the assessment of

students? performance in the cognitive, affective

and psychomotor domains,

-t

-4



G, There is no relationship between studentst
record of schievement in regard to continuous
~ngsessncnt sratem 2nd making 2 major

conclusion alout the students! character,

1.5 significance of the gtudy

—

The importance of this study, to the students,
1s its attemnt to help them chocse their coreers
that may he of bencfit to them, gsuggestions on how
to assess the affective 2nd psychomotor domains, will
help teachers 2nd coungellors improve on their asse~
ssment of students in these areas, 7Phe findings of
this study would nlso o 2 long way to assist
administrators to identify and remove any impediments
which could be 2 hinderance to the suceess of the new

system of educnation,

It might also help remove some misconceptions
in the minds of parents that, being good does not
oniy menn  passing promotion examinotions and obtaihing
a certificate throuzh good academic work, but also

being gond in emotionnl 2nd physical capabilities,

1.7 Justification of the gtudy

In view of the recurrent failure of Government
to guccessfully implement innovative programmes in the
p2st (7s could be seen in the Universal pPrimary

mducation gcheme of 19793 Goversment toke over of
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pPrivate and Missionary schools; the QOperation

reed the Nation and the current campaign for the
Nomadic mducation scheme of 1987 which also

appears to he a failure already, as can be read from
some nntinn~l dailies - New Nigerian, April 2B,I1991,
crptioncd »All not well with lNomadic commission®, and
N-tional coneord, May 1, 1991, which also carried the
caption npomedic education groundw), this researcher
is urged to conduct this research into the current
system of continuous a2ssessment so as to highlight

if ~ny, tottle-neck(s) in the system and offer

su,:. estions for ilamproving the system. This researcher
hos 21so observed that even though students are now
continuously =ssessed, they are mostly assessed in the
coonitive, “omein (while the affective and psychomotor
domains ~re i-nored) by mcans of tests and assignments
whilc tools such as sceles, check-lists, observations
=n? so on ~re hordly heard of. This short—coming
could hnve been the renson for the improper assess-
ments in these arens. This study, therefore, is
necessnry so that this problem, 2long with others

that mny be identified in the course of the study will

be solved,

scope nnd pelimitation of the gtudy

This study is confined to ten post primary

< &
-’ o .



schools in Kadunn gtete., It is hoped that,
infermation obtained will reflect what is
happening in the whole gtate and that of other
gtates of the pederation. The Schools selected
reflect the four educational Zcones in the states,
These schools 2res= Alhudn-hud? College Zeria,
Government Secondary schocl shika, Government
secondnry school pambeguwa, Government secondary
Sschool Tkara, Government college Kagoro,
government gecondary school Kafanchan, Rimi college
Krduna, government Girlst gecondary school Kawo,
Government Technical school Falali and Commercial
¢ollepe 7nring This purposive selection 1s made in.
order to cover those schools tht are considered
heavily populated (according to Educatioﬁml
Resource centre (E.R.C.) students enrolment list,
1991). 2lsc Technical =2nd Commercial schools, which
are expected to be adeguately prepared in terms of
traine? teachers, facilities and tools were included
in this study to fin! -ut if there will be any
difference in their continuous assessment practices,
pespite this procedure, generalization will be
mnde to cover other schools that are not selected

in this study.

The stu'y 1s delimited to continuous assessment

practices in gadun=a state,. It attempted only to
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identify the current practices of continuous
ngsessnent system in the Post primary schools in
Kaduna st-te and how tenchers Hre assessing students
in the ~reas of cognitive, affective and psychomotor
domnins,

o attenpt was made te cover all the problems
associnted with the operation of continuous assess-

mént in school, such as comparability of standards,

1.2 Limitaticn of the study

pue¢ to the purposive sample, it would be
difficult for the resenrcher to have an indication
of the amount of bins introducedinto his findings,
It would ~1lso be difficult to calculate the degree
of relintility of the responses,

110 Bisic ‘srumption

In = study like this, it is pertinent to make
some rssurptionsthot will enable the ‘rearcher to
finl out foctunl evidence thot will form the basis

of his conclusione

The following 2ssumptions are therefore, made for

the purunnsc of this study:-

1. That, the new system of education is the best for
the eountry.
2. Thot, stulents will be gainfully employed after

passing through the system,
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That, teachers are awsrc of the variety cf
nssessment Instruments ~mvailable for operating

continuius assemcnt programme.

Thnt, 711 secondary schools are well prepared
for the smooth take=-nff -nd implementation of

the now system,

Th=t, there are adequate supply of trained and,
gualificd teachers to tecach the various subjects

in the schools,



chﬂEter 2
LITERATURE REVIEY

2414 Introiuctiom

The main focus of trhis chapter is to highlight
the varicus articles, pamphlcts, workshop reports
research studies 2n? publications that are relevant
to this study, This review will be directed towards
the concept of evoluntion especinlly in the new

-~

L=3=3=l system of educatiocn,

Since continuous assessment system is new, and
not many studies have been conducted on it, this
review will, therefore, be mainly from secondary
sources, especinlly Newspapers, seminar prpers, books

and journ=sls.

In this chapter, scme definitions, types and
models of evaluntion will le discussed, Relation-
ship between evaluntion ~nd 7oal setting will be
briefly examined, A shorf discussion on the colonial
crlueationzl curriculum snd the new National Policy on
Liucntion will te done with the view to determine the
credibility of the new system,

Attempts will also be mhde to explain the
concept of wnchange®, ninnovationw, nnd ndiffusionw
processcs in the context of the new system of

educ~rticn. This chapter will 2lsc highlight the
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various dcfinitions of continuous assessment,
methods cmployed in continuous nssessment, its
importance, implement~tion, constraints (in
continuous ~ssessment) and its implication for

the tencher,

some theories of learning and thelir rela-
tionship to learning in the areas of cognitive,
affcetive, o2nd psychomotor domaims will also be
examined,

chinitions of mvaluntion

The term wevaluationm has been defined by many'
educntionists. According to pProvus (1979), evalua-
tion is the process of agreeing upon programme
standards "nd determining whether a2 discrepancy
exists Letwecen some asvects of the programme, Hé
went further to expl~in that, evaluation 1is a
ncceas ry tenl thot soverns that aspect of the
rro_ronme Ly providing useful information which
could be used to identify the weakness of the

Prosramme,

Tyler (1930) stated that the process of
evaluation is essentially the process of determining
to what extent the educationnl cbjectives are
actually wing renlized Ly the programme of

curriculun ~nd instruction, scriven (19€7) described
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evrluntion cctivity as consisting simply in
z~therin: “nl combining of performance data with

2 wel,htedl sct of eritienl senles, to yleld either
comparntive or numericol ratings, and in the
Justific~tion of the Jdata-gathering instruments,
the weizhtings and the sclection of criteria,
stufflctern (1971) on the other hand described
educ~tionnl evalustion a2s o preocess of delineating,
oLltaining and providing useful information for

Judging lecision alternntives,

worthen #nd ganders (1573) defined evaluation
as the process of determining the worth of a thing,
rceording to them, it includes obtaining information
for the use of Jjudging the worth of a programme,
product, proecedure, or ol jcctive or the potential
utility =f alternative appzroaches designed to attain
specific -bLjectivese They cuserved that, the major
evlunticn effort is not enly addressed to the
systemntic 1dentificntion and collection of data, but
t» the anrlysis of data to ascertain the worth of
Loth pregramme process. and productse. In addition,
they sai? that eviluntion would also include appraisal
cf activities and materinls used in the instructional
progrommes  They claimed that through evaluation, the
prosramne outcome, btoth endkdtpated and unanticipated,

woull l¢ measured nd conelusion of merit placed upon
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them, This, thcy concluded, would bring about an
arproisnl in the form of conclusion 2nd recommenda-
tion which would Le prescnted to the Lody whose
responsi’1lity it is to make decisions about the

Prosramme.,

-

stenhouse (1975) summed up the many 2nd varied
definitionsinto two main groups: nproduct - testingn
an! the #New - wave ev-luntionsr, jccording to him,
the product-testing definitions limit evaluation to
the comparison of students performance to clearly
defined otjectives or lists »f desired outcomes,
This form of evaluation is seen as a process of
determinin;; hi>w learning expericences and methods have

succeeder? in producing the desired competencies,

The llew - wave evaluatérs on the cther hand,
view cvaluation =s an assessment of outcomes which
may be Intended or unintended, prominent among this
group are gerdven (1927), stake (1947) and wcrthen and
soncders (1973)s rccording to this group, to evaluate
implies judgment so as to nscertain the value of an
entity. cronbach in Bhola (1979) defined evaluation
sinply as the collection nnl use of information to
make decisions about an educational programme, while
Alkin, ~1lso in 3hola (1S79) saw evaluation as the

process of cscetaining the decisicen areas of eoncern,
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selceting nppropriate information, and collecting
and nnalysing information in order to report
summary dnto useful to decision-makers in selecting

amonz alternotives,

see riing to wentling (1980), evaluation is the
collection of date and annlysis or judgment to
freilitate planning and or the improvement of
programmes, so ns to meet nrccountability demans,
Tyler (1930), stufflebean (1971), cronbech and plkin
both in Bhola (1979) allcontend that evaluation is a
process of gathering nnd providing information for
the purrnse of fostering better decision making about

an educationzl programme;

From the alove definitions, this researcher
would define evnluntion ns an art of decisions and
Judgments msed on data and ohbservation, This means
there can e no evaluations made without data, and
datn imrly that mensurement criteria (relevance,
impertonce, scepe, credilility, timeliness,

rervesivencss, and effeciency) he applied to them,

Iyres of mvoluntion

There are various types of evaluation, however,

only three will bYe menticned here)
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243+1 FPre=training gveluation

This is = kind of test given before
instruction is started, It is meant to.find out

what the students knew Lefore the teaching.

O P pqrmﬁtive_EVﬂluution

Formative evalu~tion is focused on the
prosrammes or processes of education which, it is
hoped, will produce certain accomplishments in
students, teachers and orgnnization, It is designed
to develop informntion about the adequacy of smaller c.rrizu
curricular units 2nd theilr learning and instruc-
tional materials while teaching is going on. Asher
(1975) opined th:t formative evnluation should go
beyond curriculum tuilding, According to him, it
should include appraiszl of students! learning,
teaching effectiveness, "nd adminstrative adequacy.
Accordine to geriven in psher (1976), the role of
formative evaluation 1s to discover deficiencies
and suceccsses in the intermediote versions of a
new curriculum, On his vart, asher (197€) said
that formative evaluaticon is sometimes done &to
assure th-t indeed, the various parts of the curri-
culum, the teaching staff, the buildings, the
studcnts, the materizls and the adminstrative
actiors hove been acthally procured, are operating

or just do exist,
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seriven (1967) claimed that fornmative evaluation
when conducted gerves as n nfeedback and puiden,
influancing the shaping of a curriculum through the
successive revisi na f the devol pnent phhae, shepherd
and repgan (1977) 1l-oke? at formative evaluations 2s the
crmtinusus tasesarent »f ronls or obhjectives achievement

which en2bles the curriculum te achieve its set out goals,

Formative evaluntion, acerrding to the resenrcher,
13 a process of diagnoaing and feeding back information
abut harriers t» the achievement of gonls which lie

within the instructional ayaten,

2e3e3 Summative Evaluaticn

Adzasinn (1968) defined summative evaluation as
that type of cvaluation which g3 desipgned to yield
terminal Judpgnents about a curriculum as 2 whole,
Acceording to hinm, formative evaluation 1s ecneerned
with deternining the effectivenecass of the nverall
outenmes of the educati-nal programme, He further
pointed out that, sumnative evaluaticon determines
whether the objcctives of the educatimal system
or methnds have been acc-mplisheds It involves
collecting of data, defining the educational eefTteria
and conparing them with the standards set by the

curriculun developers and adninistrators.
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According to geriven (1967), summative evaluation
18 concerned with the appraisai 0f the emergent
curriculun as it is offered to the school syatemn, He
further polinted ~ut that, sunmative evaluation provides
the aata €7 be used at the completion of a programme or
gsome terminal point there-of for the purposes of Judging
the guccess of the programme, He therefore, supggested
thet fermotive ond summative evaluation procedures should
be integrated as part of Instructional programmes to
enahle the teacher to hetter provide the educational
experliences most appropriate ¢o the needs, readiness,
and developmental level of the gtudents through the tool

of a continucus evaluaticn system,

2.4 pvaluation Models

According to Bhola (1979), evaluation models have
bheen developed by specialisfs in order to communlcate the
results of thelr gwn experlences to others, He is of the
opinin that evaluation practitioner needs to become
familinr with the varicus models zo that he can select
the one most sultable for wis purpceses in a given
situation and algn to defend his cholce of evaluation
nodel,

In the Nigeria emtext agenrding +o this
‘researcher, the nhsence of adequate evaluation of

bath Natimal nnd gtate Government policles could
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indicate that the decision-makers a2s well as the

implementers are not fally aware of these models,

It is therefore the intention of this reszarcher
to briefly described 1ew of these models which could be

enployed in evaluatiny; educational programmes,

2.4.1 The gontext-In ut-Process=-product(CIPP)Model of
Evaluation

According to wilson (1974), stufflebean and Guba
developed this model which defines evaluation ag the
process of delineating, obtaining, and providing useful
information for Jjudging decision alternatives, By this
definition, evaluation 1s a systematic, ongoing process
which incorporates detailing questions to be answered
and ynfrormation to be found, This involves obtaining
pertinent information and making it available to
decision-makers for thelr consideration and then
welghing the potential impact of alternative decisions
upon improving ongoing educational programmes or
activities and then, selecting an 2lternative and

fellowing up 1ts consequences,

An indepth study of this model as gndicated by
wilson (1974) reveals that;

(1) cC-nicxl C.aluat? -» furnishea information about

needs, difficulties and opportunities to
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(111)

(iv)

2alkel

model
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facilitnte planning decisi:n that determine
goals anl objectives,

Input evaluanticrn provides information about

the relative merits of altermative proecedures
for aiding structuring decisions, which involve
selection of progedural designs and strategies
for achleving objectives arising from planning
decisicns,

Process evaluation ylelds monitoring or quality
comtrol information regarding gtrengths and
weaknesses of ongoing programme activities to
support implementing decisions, whieh involve =
choice of alternative ways for earrying out and
improving upon the execution of previously

selected proceduresd

product evhluation affords information to
determine how effectively objectives are being
realized non? aids recycling decisions concerning
whether the procedures bheing implemented should

continued, nmodified,or terminated,

The Discrepancy Evaluation Model (D.E.M,)

This nodel wag developed by provus, Under this

y evaluntion basically involves making decisions



based on a determination of the differcnces, or
discrepancics, which exist between standards and

actual performancc. Gay (1974) explained that
cevaluntion herc involves a comparison of the way things
are with how they should be., when this is done, valld
information is obtained which may help progromme
developers improve their programme by eliminating

certain flaws sn as to reach the desirced goals,

For the purpose of this study, this rescarcher
would rccormmend that the CIPP be used to evaluate the
new system of eduention. This is beecnuse, the model
includes most of Fhe cducntional development and
implenentation processes. It is much of 2 service to
the administrators of n school system than some

evaluation models.

Asher (1976) outlined the functions of this

model as followssg~—

1. It provides the general background (context)
and the speeific information (input) to
identify problems and to choosc among the

possible methods of solution,

24 The cvnluation procedurce in this

nodgl zonitor the implementotion of
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the chosen solution and alert
administrators to problems, failures

and future decisions that will be made,

3, The records of the manner in which an
educational programme was put into

effect abe also waintained,

Lhe Finally, a CIPP evaluation precedufe
assesses the product of all the
foregoing, and the evaluaters report
the findings to the adminstrators,

Determination of Educational pims and Objectives

It will be virtuelly impossible for the
educational system te attempt to fester achievement
of any programme if it deces not endeavor to select
the gonlg and obJjoctives with which i1t will be
concerned, Furthermore, unless the number is small,
prioritiss must be established for any set of o
cbjectives. This, therefore, calls for needs
agscgsment which shwuld be based on individual,

community and the soclety at large.

According to Morphet (1974), the major goal
should be to ensure excellonc5 in every aspect of
1ife by continuously improving the guality and

relevancy of cvery aspect of eilueation, Thus, he
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g1id that educational gonls for individuals and

the society should include intellectual, or what

has tradition~1lly been referred to as academic
gorlss practical ;oals concerning meaningful

living in 2 complex scciety; personal geals in
arens 7f achievement that are uniquely valuable to
him and to the soclety; and appropriate emotional,
moral and ethical goals. He further said that goals
for educttion are essential to provide guidance, and
thus, shculd be developed with the co-operation of
competent lay citizens, educators and students, He
stresscd that gnals should be widely discussed and
agreed upcen before they are officially adopted, He
conclialed by saying that until clearly stated
educationnl goals nre developed and accepted,'there-
will hc no defensible basis for evaluating

progress or for establishing accountabllity,

This researcher agrees with Morphet thnt,
responsible stuidents and teacher organizations
shruld be involved in the process of develnpiﬁg
proposals fr statements cf goals that will affect
them in mony impnrtant wayse. They, as well as lay
citizens nnd other educators, most agree that any
propnsed gcal 1s impertant and appropriate before it
con he utilized guccessfully for guidance in

develoning mrooromnmes and learning procedures,



Gibscn (19€5) propnsed that,y all goals should
be concerned with the dimensions of human quality,
such 28 the quflity -f a person as 2 human being;
the quality of the skills he needs; the quality of
his knowlelge z2bout man 2nd soclety; the quality of
his learning; thinking =2nd perceiving} and civic
quality; concerned wifh what he should know and do to

function as an effective citizen.

Gay (1979) said that, selection or development
of the objectives 1s In fact, the most important
aspeet of any educntional'system, because they give
direction to, or pgulde the activities of an effort.
According to him, without objectives, activities are
haphazard at worat and loosely directed at best, He
opined that with objectives, activities are focused
and crgenized, He further pointed out that the
choice «f objectives an? the determinaticn of relative
importance involves value judgments. Thus, he
suggzsted that, the needs assessment process should
be based on consensus and ghould involve gathering
imput from variety of educational and community

ETroups.

It is therefore, not wrong to suggest that, the
goals accepted should grow out of a number of

co=cperative studies, including a study of the community
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in relation to the stote, the nation, and the world,
Also, there 1is need for amalysis of the community
and its problems, 'nd needs to determine the
implicati-ns for educational programmes. A cstudy of
the students in the community 2and of learnéps in
gener2l, is required ta obtain information that maf
be used in developing appreopriate cbjectives

relating t: learning needs =2nd processes,

Relatizonship betwecn :’_—;v:aluation and Goal §c:ttinﬁ

an efuentional programme does not operate in a
vacuum, It 1s affected'by the values, trends and
f.rces rrevailling in the surrounding scciety, There=
fore, refcre developing 2 programme, declsions should
be made concerning such matters as the major goals

and objectives of the educational system,

However, our policy executors or bureaucrats
almogt always, dn not see the need for a proper
appraisnl of government policies, programmes or
projects to find out if the cbjectives for which
they are sct have heen ochieved. nven wheh they do the
appraisals src not properly done, All that is dcne 1is
tc nbhandyn about the 2mount of money allocafed to

given programmes as 1f that achleves the objeotiﬁea.

If ~ny oowvernmentel programme is to achieve

any meaningful result, then, proper evalusticn should
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be carried out at all levels, For instance, at the
rlanning stoge, examination of the adeguacy of
objectives, contents and stratesies should be
properly done, A tryout is necessary so that
evidence through observation, Judgment, discussion
etec., chuld ke collected and evaluated to determine
the degree to which the programme abjectives are
being met ~and to identify areas of strength and
weakness in the total programme. This information
the researcher belicves, will provide feed-back
which gives direction to the future activities of the.
innovative programme, But what we see dene in thé-
country today 1is, 2 policy 1s formulated and infact
executed but little 1is heard of regarding the
eveluntion »f such a policy =nd in most cases, such

a policy dies a natural death,

It is thus, important that goals and objectives
should be clearly defined s> that evaluation can be
performe? at vorious sta;es »f the programme
development and implementaticon, Evaluation 1is
therefore related to zoal setting because, accﬁrdiné'
to Tyler (1950), evnrluation means an examination of
whether desired educaticnal wbjectins are or are not

attained.,



seriven (1967) obhserved that, evaluation
r:sults provide infermeticn to the programme
develcrers nn? enable them to correct flows

detecte ! in the onrogramme,

stcke (1969:P.112) on the cther hand, is
more concerned sbhout the merits of the programme
and thus, cpinedl that as evaluators, they should

make 2 record of:

what the author or teacher or school
boards intends to do, what is provided
in the way of environment, the
transactions between teacher and
learner, the student pregress,the side
effects, and last and most important -
the merit and shortcoming scen by
persons from divergent view points,

Alkin (1970) Leli?vef th2t, evaluation 1is
worth-while only 1f its results affect future 2cticon,
He therefore, suggested that evaluation as the
prooess rf agcertaining the decision -areas of concern,
selecting appropriate information and collecting
and 2nalysin,: informatin is reqguired in order to
report 2 summary of data useful for decision makers

in selecting 2nong 2lternatives.

According to Morphet (1974), most goal |
statements point to or identify important ends to
wvhich efforts sh~uld be directed in attempts to

achieve the majcor purpose of educaticne
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T> provide 2 description of each desired outcome,
Morphet said that sime sort of evaluation is
necessary. He state” that evaluation should be
tegel ~n clexrly stoted educational geals and
ahJectives, Accerrding to him, the desirability,.
werth, or value of o given cAucational practice or
priduct can be determined in relation to its
contributions to the achievement of goals aﬁd
nbjectives of the educstional enterprise, Guba
an? stufflcbean in Morphet (1974) regarded
evalu~tin ~g 2 tnol that should be used by
educttionsl monagers in making declisions about

educnti n~l programmes and processes.

According to Gagne and Briggs (1979 P.207),
cfuecsticnal evaluation shoul? seek to answer

specific questions such as:

npe whot extent have the stated
objectives been met?
Injwhaitvways and to"what legree, 1is

the programme better than the previous
one and what additional, possibly
unanticipated, e¢ffects has the programme
had, and to what extent are these better
or werse than supplanted cnegn

G2y (1950) summed up that, evaluation

1s the cnly valid way to verify the
effectiveness of any innovative programme
henece it is done to determine the degree
to which the programme objectives are
being met and to Llentify areas of
stren;th and weskness in the total
Drogramne .
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From the above information one is bound to
conclude thet evaluation and goal setting go hand
in hond since an evaluntion undertakes te examine
the effects «f an educatisnal innovation and
assess the worth of these effectse It 1is therefore,
when as evaluntion is d-ne that an educaticnal
procduct c-uld be assessed on hﬁw.well 2 new
programme 1s working, leading to a decision to
continue the programme, to drop 1t, or to modify
it.
gclonial pducationnal curriculum

The nrritish system of education (the 6-5-2-&)
which was designed specifically for the British was
transplanted intc Nigeria where it was embraced

without much comsideration,

according to plyepeku (1989), we stuck to this
colonial gystem cven when in pritein the system had
already been mbdernised ond restructured to take
account of industrinl, technologieal and social
developments. He pointed out that the colonial
system ‘perated the wgremmar® school curriculum
which traine< stulents only in literacy subjects

and produced only white~conllar werkers,

Accurding to 0zigzli as was reported recently

in one of the national dailles, the schcceol
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curriculum then 1l21id emphasis on the three RS?

(3 BS) (rendings, writing and Arithmetic) in
additi-n to other subjects like History, geography,
Loriculture and Neture study, ¢The New Nigerian,
November 29, 1990),

Under the old colonial system, there was no
uniformity. while what ysed tc be the Eastern and
western regions had already introduced a yUniversal
Primary Education, the then Northern region had
elementary anc¢ genior Primary schools. There were
craft schonls in the North but trade centres and sr
comprehensive grammar schools in other regions,

These Jiscrepancies and the unsuitability of the
coloninl gystem of education, therefore, called for
a revicw of the nationts policy on education, Thus,
numerocus commissions and committees on education on
the eve and after independence in 1900 were conse~
quently set up in attempts by the Nigerian Government
and pecople to bring about desirable changes to the
Inherited educational system, gome of the
commissions and committees included Qldman (1960), .
Banjo (1961), Dike (1962), AJayl (1954), Asabia
(1967), ~and Taiwe (1968), {Achenta 1987},
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However, it was not until 1969 that a meaninge
ful National curriculum conference was held, In
his opening address to the conference, the then
Federal commissioner for Education coloqi} AlL,
said:

This conference, even at the time it

wag first concelved, was already long
over due, One of our first pre-
occupations after independence should
have bLeen the revision and remodelling

of our educational system, so that it
may reflect the needs and aspirations

of a free people, No doubt, the
educational system we inherited was a
good one - good, that is for the country
and society for which it was planned. :
gond for England and the gEnglish society.
But 1t was not good for us, because it
neglected to take into consideration our
cultural and social backgrnund, because
i1t has tended to produce an educated
clags of 'Pen - Pushers: and because 1t
failed to lay the foundations of onemic
freedom by the manual skills and l
expertise necessary for successf
industrial and agricultural development,

1t is therefrre the task of this
conference to kelp put things right, It
is frr you te identify the needs of this
cruntry as an independent and sovereign
membher of the c mity of nations in this
space age, tn sp~tlight the aspiratioens
of the masses of our people so that they
‘gﬁg;be truly free in body and mind as
are politically, True independence
is econ~mic independence., (Adaralegbe
1972) «

According to plyepeku (1989), the conference was
a rreat success. It spelt -~ut in great detail what i®
censidered the “nmational philosephy, goals, purpeses

and rbjectivesn of Nigerian education and made
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recommendations for a national curriculun refprﬁ;

ve alsn observed that 1973 nationai curricuiuﬁ which
was held as a follaw-up on tre 1979 conference was
agnin a huge success. Its recnmﬁendatiﬂna_were
accepted by Government in the white paper published
in parch, 1977 as "the rederal Republic of Nigeria,

National policy on Educationv,

Thus, the Independent Nireria nbw has an

indiyenous naticnal policy o~n education,

Under this pelicy, there is an umequivecal

statement in it that a technically-oriented uniférm .
system ~f educatien tapred nthe 6—3-3;h" is adepted
in the cruntry. .All stuﬁﬂn+q ?"~ﬂ*ﬁg through the
system would spend s5ix (0) years in Priﬁary Schoel,
six (6; years indecnondary schonl, which is te be in
twe stares »f three (3) years cach 2nd four (4) years
in tertiary institutinn. They must alse acquire a -
vocati-nal skill that will make them employalle.
There is els~ provisioms for a new assessnent
techziques known as contimious assessment.
Sstudents* performance would nn longer hbe based on a
sivgle examination but a cumulative record of their
PTAETARSR,

Other laudable aspects of the pelicy include

provision frr ruidance and crunselling masters in
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schools, prefessienalization of teaching and the |
learning nf any of the three (33 major_migerian
laursuares in addition to mether tougue, The ; policy
alsn renognises the presence nf the disables and
those whn because of one roason or the other can not
continue their educatien in the formal schoel. Tt
therefnre accorded a section each te special
educaticn and Adult and lon-formal education.

(National Policy c® faucafion; 1961 Revised).

The New pPalicy on pducatien

{J. The ald viperian gducatien system like those
nf nther former conlonial nations of Africa, has
nften been criticized as being not particulary
relevant tn the peculiar conditions and needs of the
Mirerian children and soclety in general. pafunwa
(1967, peinted eut that, apart.from the primary aim
of diffusing literacy te many so that they ceuld be
ahle to read che pible, little attempt was made to

pr~duce textbooks that were reclevant to the

environment.

The present National policy on gpducation, there-
fore, 1s an attempt te rectify the anemalies inherent
" in the nld system tm device a much more appropriate

philnasophy and curricula for the natien,
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The National pPolicy on wducation 1981 (Revised),
lists the five main objectives and endorsed as the .
necessary foundatiosn for the National pPolicy on

nducation as:~

1) a free and demecratic society;'

2) a Jjust and egalitarian society;

3) a united, streng and self-reliant nation;

L) a sreat and dynamic economy; '

5y a land of bright and full oppertunities
for all citizens,

rdeleye (1991) in 2 paper he presented during
a workshop for Principals and Zonal nirectsars, high-
li~hted the national aims and ijectivea t» which
the philnsaphy is linked. These, acensrding to him
are:-—
1) the inculcatien of natienal conscieusness
and natisnal unity;
2) the inculcation of the right type of
values and attitudes for the survival
of the individual and the Migerian
society;
3) the training of the mind in the

understanding ~f the world around; and
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L) the acquisitiéh »f appropriate skills,
abilities snd competences both mental
snd physical as cquipment for the
individual to live in and contribute te
the development of his s»ciety.
This researcher agrees that, indeed, the
philnrgnphy and objectives of the new system are to
correct exisfing deficiencies, irrelevancies amd lack

of comprechensiveness in the curriculum eofferings.

2.8.2 7The structure of the gystem:

sccording to adeleye (1991), the new National

policy on zducatien comprises twe essential elements;
the structure and the content. 1In terﬁs ~f structure,
he said that there is a change from 5-5-2-3, that 1is,
Six years of Primary, Fivé years of gecondepy, Twe
years of Hizher schenl certificate (H.S.C) and three
years »f University education to 6-3-3-=4: that is sgix
years »f primary, gix years of gecondary (three Junier
~and three scnior) and feur years of University
educaticrn, He further pointed out that Leth structures
add up to 16 years, and that what has been altered is

tlhie structure not the tetal number of years,

In torns of content, Adeleye (1991) said that,
emphasis is hcing shifted te these subjects that

weuld m2ke the preducts of ~ur educational system
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mere easily omployed or sclf - employed.

Fho
s Joe <

(1) Eximary school

rccording to the Naticnal Pelicy en pducstion
1691 (Reviscd), the child, at the primary level will
be inculcatad with Pecrmanent literacy, numeracy, and

the ability to esmmunicate effecfively.

The pelicy alse requires that the foundation
for a sound hasis fer gcicentific nn&_reflective
thinking should be laid, This also includes the
basis for citizenship educatian, charcoterand moral
education, The pnlicy states that the development
nf tho child's manipulative skills is necessary se
that it will cn?ble him te fuactien effectively in
the society within the linit of his capacity.

2.8.2

(ii) gecendary schonl

recording ta para,19(i) of the xétionél policy
on Rducation 1991 (Revised), "Government plans that
secondary mducrtirn should be of gix ~ year duratien
and be given in twn stages, a2 Juniar sr;c:mdaxn
school stage and a geninr Secondary schnnl‘stage;

ench stage being ~f three - vear durationw,



- 38 -

Aku (1991) explained that the policy provides

for the Junior secondary school to be pre=vecational

ariente? an? shruld teach all the pasic Introductory

and Interrative suljects to enntle each pupil acgiire

a broad knowledre 2nd ~utlock 2s well as the

manipulative skills basic to the voecations,

Accoriing

to him, there nre o total of sixteen subjects to choocse

from, Each child in the Junicr gecondary school is

expected to offer a2all the pasic subjects,

these subjects as follows:=-

1.
2e
3.

Lo

Mathematics

Enizlish

Lanmuage of the Envirenment
One major Nigerian language
(Hausa, Ipbo and Ycruha)
Interrated Science

social studies

creative apts (Music 2nd Art)
Practical Apriculture
reliizious studies

Fhysical gducation

Two Pre-vocational subjects -
which could be chosen from the

f‘llawing;—

He outlined
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1. Tntroductsary Technology
2e Lncal Ccrafts
3. Fom¢ weon-'mics

Ue Rusin¢ss studi: s.

Frem the foregoing, therefore, c¢ach child in
the Junirr sccondary schoonl is expected to offer
a tctal of twelve (12) subjects. According to
tdeleye (1991), students who leave school at the
funior gc¢condary schnol stage may then go to an |
apprenticeship system, vocational schools, technical
schools, teachers!'! colloges or if able .nd illing,
to the¢ senior secondary school. He further pointed
out that, to transit from Junior sccondary school to
Scnior sccondary school. a gandidate must have passed

in six subjcects including Mathematics and English.

For thc scnior sccondary schnol, which is both
acadumic and vocationnlly orientcd, the ppolicy
status that, it is for thosc pupils wable and ,illingn
to have a complete six - year Sccondary rducation,
The policy stipulated the fellowing core - subjects

which cvery child herc must offer as follows:

14 mnelish Language
2. Mathematics
3a on. major Niscrian Lanpuage (Igbo, Hausa,

Yoruba)



4. One ;f Physics,’ chemistry and Biology

5. One ;f Literature in English, History and
Biology

6. Agricultural scicnce or a vocational
subjcet.
(National policy on ®ducation, 1991
Ruvised),

According to Aku (1991), thesc core - subjects
are bnsic and will cnable every pupil to offer cither
Arts, scicnce, Technical or commercial altecrnative
combinations for Higher wducation in pursuit of an
cnvisaged carcer by sclecting the appropriate

electives .

This rescarcher has however, obscerved that
Schools are having problems with this provision.
conscquently, some students are entered for the
senior School certificate Examinations for subjccts
which are unrclated to thuir envisoged future studies
or carecr., In some cascs, this is done out of

ignorancc of the stipulated conditions in the policy
’

in other cases, it is done simply to deceive -
that the conditions are being met. It is nlso the
opinion of this reasearcher that, some students are

vntered for with or without the knowledge of either
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the Principal or the students concerned. This
regearcher suggests that students should be given
proper oricntation and adequate guidance which will
foster wise cducational dcecisions which lcad to a

better future carecr.

pdeleye (1991) pointed out that, in addition to
the core - subjects, every student is expected to
relect three clective subjects depending on the
ckheice of ecarcer up to the end of the second year,
He gaid that a student may drop one of the non-
compulrory subjects out of the nine subjects in the
logt yonr of the senior secondary school. According
to him, n candidate is expected to pass in five
gubjects at onc sitting to be awarded a certificate.
He pointid out that a candidate with a re-sit is
rcquircd to enter in 21l the subjects for a valid
vntry. From the bricef outline of the new policy on
cducation. this resesrcher believes that, the
6-3-3-L4 nyrtem of cducntion is certainly, the most
revolutiorary <ducnational reform in the history of

Negeria,

The new system, apcrt’frqﬁxéhq_#ide and more
comprchensive curriculum, tns some major innovations
such ns continuous nsscssment, guldance and

counsclling, provision for the disatfced cdueation and
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80 on., However, for the purpose of this study,
greater attention will be given to continuous

asscssment,

According to the National Policy on mducation
1981 (Revised), the pederal government has laid
strong cmphasis on continuous nsscssment at 21l levels
of cducation, The following cxtracts from the policy
illustratc clearly this emphasis.

2.8.3 The nNational policy Statements On:-

(1) Primary pducation - The National Policy

on mducation (Revised, 1981, para. 15 (8 and 9))states
that, wgovirnment plans that Progrezs wlen- the
educntional cyecle will be based on continuous overall

guidance -~ oricnted asscssment by teachers and head-

masturs "3 "Government will look into the
possibility of abolishing the primary school leaving
certificote examination ns soon as the processcs for
continuous assessment have been worked out and
valldated., Meanwhile, certification at this level of
cducntion will be bnsed on continuéus assessment and

the result of the primory school leaving certificate

cxaminationn,

Paragraph 23, (2) states that, nThe eirst
school leaving certificate Examination will
ultimntely be abolished and primary school Lenving
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certificates will be issued by the headmasters of
individunl schools ~nd will b¢ bascd on continuous
assessmunt of pupils 7nd not on the results of a

ainsle final cxaminationn,

2.8.3
(1i) secondary Educntion- The National Policy

on Educntion (Revised, 1981 para., 23 (1 and 2))say
that, "pAs an interim mensure, the present system of
National Entrance Examination will be allowed to
continue until the Junior g, condary school system has
tnken off, The selection for entry into the secondary
will, as soon as possible, be improved by incorporating
hcadmasters! continuous asscssment into the Common
Fntrance resultr, (2) wJunior g-condary school Leaving
Certificates will alsc be based on the continuous
nsscssment methodn,
2:%3

(1ii) [Teacher Education

According to the new policy (Revised, 1961,
Para, 70) nThe existing practice in most of our
institutions of lcarning of basing the assessment of
studunts! work on onc final examination nnd on one-
type only is no longer tenable, Continous gssessment
based on n varicety of evaluation techaiques should be

henceforth ~dopted, and there should be some means
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for ensuring some gommon national standards both in
the areas of public examinations as well as in the
internal oncsw.
24843
(iv) Higher Baucntion

"The Universitics nnd other institutions of
higher learning will also be rcquired to reconsider
the practice whercby examinntion performance in a
limitcd number of papers determines the grading of
graduntes nnd to explore ways of introducing an
clement of continuous evaluationw, (National policy
on Toucation, Revised, 1981 Para. 43 (2)).
2+843

(v) Administration and Planning

(Pora, 99 (1, 2 and 3), National Policy on
Education, Revised, 1981) snys that, wrhe gixth Form
Course will be abolished with the adoption of the

H=3=3-l system ands

1e Ultimately there will be no formal
examinntion at the end of the first six -
years of primnry mducation; certificates i

will be bascd on gontinuous Assissment;

2. at the cnd of the first three years
following primary BEAucation, the Junior

secondary school Leaving certificntes will
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be barud on State Examination and contimuous

Asscssment method;

-

3. nt the end of the Second three yenrs course
(senior secondary), a formal exnmination
will be given, bat the performance during
the three years will be welghed and taken

into account for certification purpose®,

with this grand design which is ~lready in
opcration, it is therefore, imperntive that the
-goncept of continuous assessment is thoroughly
understood by educatérn for c¢ffective implementation,
It is equally important that an evaluation of some
sort shoald be conductud on this gignntic project.
Ezeoma (1986) richtly pointed out that, such
vvaluntion process will help to determine the
suitability of the curriculum 2nd the cducative
process, the effectiveness of tenching and the i+,

students!' prosgress nnd ultimate level of achievement,

New Nirerian, February 26, (1990) quoted
Fafunwn 2s saying that, the "pederal Government will
not go back on the 6=3-3-=L system of educotionn
becenuse according to him, the systom of educotion has
come to stay with the realization that nit is the
best for the countryn, 2lso in the same vein, the
ahmadu Rello University (A.B.U) vice-chancellor



- 45 =

described the system as tbeing much more relevant

to our society and aimed at producing self-relinnt
citizensn, (New Nigerian, rebruary 26, 1990)s This
_ researcher acrecs that the new system already in
operation is the best for the country at least for
now because, it is desipned to operate a curriculum
which c¢mbodics technienl, commercisl, "nd voeational

education,

In 2 paper presented at the Nntional seminar on
the problems and Implications of the 6~3-3-4 policy
on Nigerian gducation, Bello (1985) outlined among
othcrs, the advantages thnt would accrue to Niperie

ns 2 result of adopting the system, as thusg

1« The new curriculum would remove
contradictions, ambiguities and lack
of uniformity in cducational practices
which hithcerto exist in different
parts of this country.

24 fhnt, the system is capable of
maaranteering  equal educationnl
opportunities for 211 Niperian citizens
starting from primary to tertiary loevels,

both in and out of schools.
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That, the new system will lead to the
discovery of humnn talents in the
areas of scicnce and technolory which
could hulp propel the nation into the
teehnnlorical ane begnuse of its

comprehensive noture,

The new system will provide opportuni-
tics for all thosc children who migsht
have found the prescnt six years
scecondary prosramme too lony and too
bookish to terminate their eduecntion

2t the ¢nd of the three - year Junior
Sceondary gchool without having to wear
the dropout tass,

In ~nother paper delivered ot Zaria, Koduna and

Kagoro,

for Principals and Zonnl Dircectors, shok

(1991) ocutlined the innovative aspects of the new

systcem os follows:

1.

2.

It scts out to do WAy once and for:;;4
21l the asscssment in schools which

is bascd on a single finel examination,
It provides ¢nough opportunities for
all groups of equally talented

individuals,
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3. It provides general cdusation to
individual throursh exposurce to
communication skills, socinl
interaction, technological levels
rnd the value system of the

community.

di, It is terminal in thet ench child
must reach a level which will ennble

him to obtain gninful employment,

5. It is preperatory becnuse the chilad
can proceed to a higher institution
for further specialization in the
aren in which hc hss shown specific

aptitude.

This resenrcher agrecs that the benefits of
the new system of educntion are many and varicd,
Thus, the gystem should be pursued with dediention
to ¢nsurc success,

The contoxt of 'Chonge, "Innovation tand 'Diffusion!
'processes in the New gystem of gducation

change is an inevitable fact of 1life and of the
world in which we live, Nothing on earth is Permahent
except change and it occurs at all times. 1In

rsenernl, change is perceived as a process in which

T . & a3 . R
S b

T8 L. A B Sl g Unois
- .
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nlteration oecurs in the structure and funection of
an entity. According to Griffths (1959), change
means nn alteration in the structure of the
orgnnization, in any of its processes, or in itg

gonls or purposes,

smith (1973) looked at change as an nalteration
of existing ficld of forces, which no institution or
orgnnization is exempted from, smith concluded that
change is 2 fundamental law of nnture, According to
Roger and shoemaker (1971), change can affect living
organisms and orgnnizations. They nlso observed
that ch nze may result to either positive or negative

consequencics lending to growth or decay.

Cn the other hand, innovation me2ns mnking
s mthinz new from something old. Houghton ¢t 2l
(1975: P.397) looked at innovation as uan
intentional and deliberate process and change, which
can nlso include accidental or unintentionnl move-
ments ~nd shifts®. ghipman et.al (1974) said that,
inmnrvations do not exist in any unchanging, objective
sensej they are constantly being defined, changed and
redefined as a result of experience and the
deffering perceptions of the people who handle them,
Hull et.al (1973) observed that, innovations come in

three brond forms; infarmntion documcnts, training
5 I _! i :a 5.. ‘:.‘ . “ ‘_.‘.h' - -_-__.
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materials nnd an installable system,

In addition to these, Houghton et.al (1975:
Fp .397-398) opined that, many > gthe innevations
generated at the user level come up in the form
ef untested, and aften vapguely formulated ideas.
They feel that wan innovation will alse usunlly
focus upon a particular aspcct of the target user
system; upon, for example, nims, valucs; or
perspectives, orgnnization and administration; role

relntienships, curriculum, pedcgepy. and evaluatienr,

From these definitions thercfore, the nh=3-3-l
systemn of cducation, as the pelicy on educntion is
now tagged, is an cducntional innovation programme
dcliberately plannced and  designed with clear guide-~
lines "nd gnnls, philosaphy and purpescs. For this
inmnavation to succced, there is need to diffuse i%s
implicnatisns nnd expectations to the school
administrators, teachers (®he implementors), students
nnd ta snamc extent the parents. This c¢alls for an
effective cammunicention between the policy makers
(change agents), the implementers (elicnts) and the

bencficinries (the targets).

The Implementation of continueus Assessment

The cnncept of continuous 2ssessment is

relatively new in the Nigerian edueation systom,
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The intraduction of the 6~3-3-L scheme which was

tn be implcmented in the academic session of 1982/83,
gave risce to nn incrcasc in theught and discussion
about the form in which stu-’}‘eh‘;ts" achicvement in
school should be assesszzy/’ono such rcsult was a

wider intercst in continficus nssessment,

prior to the introduction of continuous nsscssment
in the curriculum, the c¢valuations of students!
performance have been based solelyon vone shot
exnamination®, The Nigerinan Herald, March 17, (1989)
started thot, this system of ¢xaminntion is na very
rigid formnlistic and dcpersonalized systemr, Mony
tenchers "nd parents have likewise expresscd
dissntisfaction about this examination practice,
Mebodile (1981) recommended the use of continuous
nssessment In covaluating students! performance. He
is of the opinion that continuous asscssment will
climinate cxaminntion lenkages an ‘UfH:;’;alpracticea.
It will nlse helpijg’ggep’igg#;;;i;nts and teachers!
cfforts uni#crﬁi? applicd during the cntire course
""’#'V,JnXhur than at the peak periods otherwise known as
revision nnd finnl examinations. According to him,
continuous ~ssessment will nbove 21l help the country
to Judpe more accurately, the .Xtent te which its
cduentionnl objecctives are being achicved, and will

offer grenat heldp on ¢nhoneing the accuracy of both



educational and occupational placcments to the

ultimate benefi¥ of the nation's cconomy ~nd man

ower devel uent.
D

¥

In wiﬁiphr presented on the National Policy on
’
rducation with particular refercnce to the position

P

of.“Sunior gchool Certificate Repeat students,
fkdelcyu (1989) obscrved that, the grentest problem

of implcmentation of the new system is the restricted

disscminntion of information about the policy itself
~nd he lack of adequate cnlightenrentof the public,
According to him, the parcents are at 2 loss of what
the system is nall about; the teachers who arc
implementers of the system are yet to grasp the
implicntions of the poliey and our studcents cannot
1ceipher the difference between the old 6-5-2-3 nnd
the new 6-3=3-4 beth of which add up to 16 years of
schooling., He went further to sny thnat, this
confusicn has ~iven room to the scepticism of the
system by the society. According to pdeleye (1989
"Pe6), it is vury common to hear somc peorle argue
and nsk; "what gains, if any, can 2 systcm which has
the some total numbers of ye~rs as the old bring to

the socicty; 2 restructive system that kceps out the

—

- . s . . "é’:}/’
larpe number of private eandidates who hithert g, Ay

o

s1tisfy thuir intcllectual embition ihrolgh the

-
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General Certificate Examination (G.C.E.); a systenm
that hnas in-built mechanism for repeaters in the

school system and n system too rigid and in-¢lastice
to allow for a few subjects at eXxamination level to

mnke up for University requirementsge

A closer look nt the philosophy and objectives
of the new system, however, shows that they are to
correet existing deficiencies, irrclevanceé and lack
of comprehensiveness in the offerings, 1In fact, as
has been said earlier on, thc policy is set out to
40 awny with, once and for all, the system of
assessment in schools which is bnsed on a single
finnl examination and to provide ecnough opportuﬁitieu
for all groups of equally talented individunls in a
way that they are able to develop their intellect
and capability to the best of their individual
abilitics.

To ¢nsure appropriatemess of the continuous
nssesament programme, Ralmesis (1952) suggested that,
attention should be given to a number of administra-
tive matters: pirst, the administrator should be
responsible for selecting specialists who are
qualified teo moderate continuous asseassments,
Provigion showld be for physical facilities nnd
clerical help neecessary for filling materials and
data., second, the ndministr&@br is n1lso responsible
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for developing 2 well defined philogsophy of
cducntion among his stoff in which the purposes of -
assessments and the role that they play in meeting
the needs of the student will be clarified,

Third, administrators should help determine the
number of areas to be tested, nepending upon the

size of the school's assessment programmc.

rourth, the establishment of a schedulce for
giving the test should be rmrovided by the ndminstra-
tors, The frequency of testing will depend upon
such factorsg,os availability of funds, amount of time
availnble for processing the tostg,-qnd the purpose

for which they arc being used, “Fi-ie, 1 o

EE N

Fifth, the ~dministrator hns thelreaponsibility
to provide the initintive and leadership in using
assessment results, The value of the asscssment
programme will be determined by its utilization of

informmtion gained.

Going by the nbove mentioned points, this
resvarcher wonders whether or not our ndministrators
are up to their responsibilities, This researcher
belives that the philogophy nnd objectives of the
system arc laudable but nare only achievable if
properly "nd faithfully implemented by those involved

in the business of educntion,
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2.10,1 Dpefinitions of contihuous Asscesment

continuous nsscssment has been defined in
various wrys. (Cohen and Manion (1978) defined
continuous assessment as the practice of keeping
rcgular records of an individual's performance over
a period of time in order to be able to account for
his progress nnd attainment in rclation to other

mecmbers of his group or class,

According to Ipaye (1982), the Nationnl Steering
committee on Continuous Assessment in Nigerian
Schools led by voloye régords continuous asscssment
as a method of ascetaining whot 2 student goins from
schooling 1in terms of knowledge, industry ~nd
character development, taking into nccount nll his
or her performoneces in tests, assigments, projects
and other eduentionnl nctivities during the centire
period of 2n cducational level, It is nlso 2 method
of using the recorded performnnces of each student
to help him or her g¢mprove on his or her nchievements
through guidonce endihelping the teacher to improve
his or her tenching by identifying nreas of
difficultics in the students' performance.

Obanyn in Adesinn and Ogunsaju (198lL).regarded
eontinuous assessment as the systematic observation

and recording of the learnerts overall progress which
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includes his acndemic achievement, learaing styles,
charncteristies, the socinl as well as his physical
beinge According to him, it is more than mere
rpencil and paperr test but a very complex process
that includes 2 cumulntive ~nd systemntic recording
of students! progress in test, assignments, Projectsy
clnss excreiscs co.t.ce. (New Nigerinn, Morch 6, 1%?0).

Hoste nnd Bloomfield (1975:P.11) defined v

continuous nssessment ase

The systematic eollection of mnrks oR.
graodes over n period of time and their: :
aggregation into a final grade, continuous
Assessment gives scope to the teacher to
mnke use of a wide variety of assessment
procedures appropriate to the subject,
General course work, practicals, oral,
projectsand finld—work can all hlvethgir
place in 2 continuous nssessment scheme,

Marks (or grades) moy be awarded to
work which narises directly out.of the preeess
of learnine and 18 the product of this
expericence (learning expericnce assessment)
or to the result of ~ specizl scparate
exercisus, sct to test what learning has
taken place (specinl nssessment), The
speeinl excrcise moy take the form of
writtcn, practical or oral tests. In the
opinion of teachers involved in continuous
nssessmenty the chonice is open to the
teacher to suit his nssessment procedure
tc the particular coursc and to the pupils
this is secn as an advantace which lends to
increased motivation on the part of the
pupil and a more valld assessment which
reflects pupils' true ability,

New Nigerian, February 13, (1982) dcfined continuous
agsessment 18 nthe systematic testine of stuicnts in-

-
(PR |
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////getween terms, session or throughout the duration
of the course of study for the purposes of mensuring

-or assessing the studentts progress or lack of it

on n continuous basisn,

According to yoloye et.al (1985:P323),
continuous nssessment is "a mechanism whereby the
final ~radines of a student in the cognitive, affec~
tive and psychomotor domains of behaviours
systematically takes account of nll his performances
during 2 given period of schoolingn, Accordineg to
them, such an asscessment involves the use of a preat
varicety of models of evaluation for the purpose of
muiding and improving the learning and performance
of the student,

continuous Assecssment, according to this resear-
cher, is ~ systematic nnd comprehensive process that
allows for periodis agscssment throuchout the course,
so as to build up a cumulative Judgment about the
performance of each individual, In this way, decision
about on individual is based on the over-all
asscssment results and not Jjust on a single - shot

exrminntion.

From the above definitions, continucus asscssment
demands thnt n variety of opportunitics for nsscssing

students! performance and prorsress be provided in
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schaols, thnt these opportunities should not be in

tht area of aecademic achievement only but should ¢ v r
cover both the affective and psychomotor arens as
wells records of such performance should be

systematicnlly nnd faithfully kept,

2.10,2 Methods in gontinuous Assessment

Hoste nnd Bloomfield (1975) suggested two
mcthods that are useful in continuous assessment:
vLearnine experience asscssment which forms the basis
of the asscssment; ond special asscessment which comes
in thce forms of special exercises confined to sample
learning », They suggested that, in assessing
studnet's performance in his or her school work, a

teacher may use either of these methods or both.

Lennon (1962) claimed that,ihests are
inextrieably related to the school, Aceording to him,
tests arce one source of data essential for contimuing
evaluntion, gshertzer and stone (1976) stated that,
tests con be useful in evalunting progress towards
certnin essential outeomes which most schools have
in common, According to them, tests arc also useful
for judging instructional practices. Ipaye (1982)
suggested that, the students! work should be
continuously asscssed by menns of essays, home work,

projects nnd periodic tests, while Yoloye et.al
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(1985) in addition to the above tools, included
assirnments. observations, interviews and

qucstionaries,

This rescarcher feels that most of these
methods nre good if properly employed, However,
there is the problem of noneavailability of trained
tcachers who will be able to use effectively,
mcethods, like observations, interviews, nnd”, . .-
questionnries, Also, lack of teaehing=lcarning
mrterinls would not allow some of these methods ¢o
be effectively employed,

2.10,3 Important comsideratjon in gontinuous
Asscssment,

Hoste et.al (1975) suggested that, the timimg
of nssessment is importont. According to them, the
time ot which asscssments woyld take place varies,
Thcy felt that the nature of the swebjeet, size of
th. class, skills of the teacher, and .dministrative
policy which eould influence the timins of asscgsmegt
should be considered, They also opined that, if
scveral forms of the same tests are administered
during an academic year or over a period of years,
the studentst! progress can be evalunted readily,
But 1if different tests are used, n gtudentts standing
in onc test coan not be ¢compared dircctly with his
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strndins in ancther test, unless the instruments

have comparable norms.

Another aren of consideration ns pcinted ocut
by Errleston (1971) is, validity of assessment
procefurcs  He el2inmed thot, nn assessment procedure
is vali! if it measures what it purports to mensure,
Thus, ~cc.rling to him, continuous anssessment
procedure should have both face validity and eontent
validity. He also indiented the importance of relia-
bility ~f nsscssment procedure, sayinr that, an
asscssnent is relianble if it produces consistent
rcsults, He therefore, identified the é%ce most
importoant determinamts of relinbility as the nssess-
nent procedure, the students and the assessor,

There are nlso many factors which may influence
the level of reliability cbtained in a particular
testing situntion that demands some adequnte
¢ nsilcrati~n, Hoste and BRloomfield (1975) hove
identified the relative power of an assessment
procedurce to diseriminate between the more able anﬁiy;‘g <
the less able cnndidntes; the use of questions which
are anbijusus nr have scveral possible answersg the
candiintus preparedness and state of mind on that day:
the Aistracticons during the asscssnent; the markers!
consistency from day to day and the fatique effect of

nerking too many papers on (ne day as the most
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important factors which may influence the level of
rclinbility.

contimious assessment serves mony purposcs,
however, this researcher will mention only those
th~t arc most relevant to the 6-3-3-4 scheme, It
wuld then be helpful to consider what willey and
Andrew (1955) have observed 2s the significont
contribution of test (special assessment) to
education,

Aceoriding to them, tests when given in a

continual basis help teachers:

1, to determine the ~chievements level
nf the student so that he moy berin
his or her training 2t the best

place for him;

2. to discover the scholastic aptitude
gf the student nand then adapt the
instructions to the level of his
aptitudes

3. to discover the exceptionally bright
and slow=learnin: students so that
spceial provisions may be made for

them, §
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L, to diagnose individual studentt's
wenknesses and obilities in the various
.subjects nd rive remedinl treotment,

baged on the diarmosis; nand
5. to provide a basis for notivation.

Ohuche (1988) 2lso claimed that, continucus

agsessment will among other things:

1. encourage rood study habits amons
studcnts, who will sce the neced to
work continucusly at their studies
rather than ¢ngagins in what may be
termed wmossedt learningz or heapins
thin~s torether until toward the cnd

of the yecars;

2. help gtudents to ret feed=bDacks on their
efforts;

3. on the part of the teacher, provide him
opportunity for introducing innovative
idc¢as inteo his teachinzy, He will olso
vt the feed=back about which of his
methods arc achieving desired results

and which are not;
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to the educationnl system, provide
objective data on the performance
wf the system=——whnt standord 1is
being attained and what the trends

are, in a periocd of time=«

according to yoloye et.nl (1985), continuocus

nssessment would:

1.

2e

3.

6.

rive the teacher rsreater involwvement

in the overnll assessment of his or her
studcents;

provide 1 more vnlid assessment of

the students' overall ability and

performances

cnable teachers to be more flexible

~nd innovative in their instruction,

provide n basis for morce effective

maidonce of the student;

provide a bnsis for the teacher to
improve his or her instructional

methods; and

retuce examination malpractices,

2,11 constraints of continuous Asscssment

Accerling to yoloye et.nl (1985:P.41),

rcovernnent is aware that the implementation of the
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policy of continuous assessment poseés ccertain
sirmificant preblems for the cducntional system
in reneral and teachers in particularm, . They
identified two major problems areas such as
scomparnbility of standards; and record - kecping

and the continuity of recordsn,

The Reporter, January 21, (1991) also
hirhlirhted seme of the constraints of continuous
assessment such as, nbsence of testing instruments
in schocls; lack of adequate psychclerists to
conmstruct indizenous standardised tests for use
in our schools; inadequate fund; lack of basic
teachins<learning facilitics such as laboratories,
workshops nnd functional libraries, And of course,
one wuld be right to add that, lack of specilalised
teachers, espeecially in technical and voeational
subjects, has made the system less effective,

There is nlso lack of trainines @f the teachers

who would implement the system.

The Implienticns for the Teacher

The implications »f operating comtincus
assessment call for total dedieation on the part
of the teacher. pccording to Ipaye (1977), there
is thc 1211 of work for the tencher, the demand
on his timce and the heavy responsibility on him,
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211 surgzesting that he must be attitudinally,
piysicnlly, mentally and professionall prepared

to accupt operating the system, He further said
ihnt, teachers need more briefing and exposure to
the tphilosophy! of continuous nssessment by means
of intensive in - service refresher courses and
visitations, He also pointed out the problem of
staff quality and expcrtise and thus, suggested that,
teachers should have more training in tests and
testing (constructicn of tests, administration ete)
and have more exposure in a practical manner, to
simple stotistical concepts thnt will help them to
handle more quickly and easily the computations and
similar nctivities involved in the record aspects of
the systoem,

The researcher feels that, the teacher must also
be well rr unled in the curriculum structure of the
new systoem ond the evaluntion processes, This
rcscenrcher nlso believes that, training, workshops
and seminark are necessary for teachers sc that, they
(teachers) can be more dedicated to the programme of

c .ntinuous asscessment,

2,13 Learniny Theories

Several theorles have been advanced concernings

lenrning. According to Thorndike in Mukherjee (1978),

TR rs 3 C ¢ 4 L i .o . Iy
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learning takes place by trials and errors, cspecially
am' nr children, Thorndike nlso emphasized the laws

of wrendinessn nwexercisen ond meffectsn cspecinlly on
their positive effcets, He explained thnt, the law
of rcadincess implied preperatory adjustment of the
rranism confronted with the problems (it had nothing
to 1o with maturation of the organism); the }jaw of
excercise emphasized the importance of practice or
rcpetitive drill in learning, while the law of cffect
implied thnt, only those responses of the organism,
followed by reward and satisfactlion, would be learned,
n:l these unsuccessful responses followed hy

i ishment and annoyance would be eliminated from the

beh~viour repertofre of the orsonism.

The implication of this theory to learning 1is
that, rowords wiuld facilitate learning while
punishments would decrease errors in learning, This
resenrcher therefore, feels thnt, in order to promote

learninz especially in the lisht of eontinuous

asscssment, teachers should give rewards and punishments

where possible,

Another learning theory accredited to pavlov,
also in Mukherjec (1978) says that, organisms could
be ~onditioned to either learn desirable behaviours

or dislearn undesirable behavicurs, Bechterev, in
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sukherjce {1978) in his contribution to pavlovion
conditioning, claimed that punishments inflicted
once may be a better strategy than continuous

puni shments,.

skinnur, in his operant conditioning said that,
a pnsitive reinforcer increases the probability of
an operant by its presence, and a negative
reinforcer increases the probability of an operant
by its ~bsence., He suggested that, reinforcements
can be given at intervals of time or number of
operants and each of these two types of reinforce-
ments ¢an be either on a fixed or a variable basis,
Skinner nlsoc said that, there is no such thing as
free will or choice of behaviour, but that, what is
usunlly repnrded as choice behaviour is not genuine
choice behaviour but behaviour represcentinge the
cutcome »f n history of reinforcement in the

individunl, (Mukherjee 1978).

Hull, nlso in Mukherjccr (1978) indieated in
his theory of behaviourism that, before n behaviour
can be manifested by an individunl, the execitatory
pctential underlying the behaviour must be over its
threshold value. Hwlld else pointed out that, for a
certnin stimulus situntion, there is one response

bechoviour, then the or-nanism will try to use the



shortest route to sive that responsec,

This reseorcher belicves that, therce is no
sin~le learninz theory that explzins 211 forms of
h=ann le~rnins but when we consider the wide
varictics of hu nn_hehuvirur and wide voriaticns in
the forms of liarnine, it ceacses to, be o demerit
for any particular learninrs theory. It is important
for tenchers to notethat in cvery teachine
situnsticn, therc is scope of application of the
findings from each and every form of learnins theory,
and as leng as they remein aware of their responsi-
bilities to 2id nur children in the glassroom, there
would he nn Adifficullty in finding the scopes of
their applications in the richt places,

Tecchuers should also be aware that, learning
nt cornitive, nffective and psychomotor levels

daes not demond the same behaviournl pattern,

Accoriing to Bertrand et.ol (1977), cornitive
undcrstondine demonds insishtful questionine and
structurin: ~f the learning situation by the
tenchers, They pointoel cut that when this is done,
students discover the exeitement of solving problems
anl exploring alternntives with independence and
self-confidence, G2zne and Brigrs (1974) opined that

lenrninsg at cotnitive level demnnds that the learner



- A9 -

nantes his own thinkinz behaviour, gimilarly,
Bruncr (1971: P.111) stated that, cognitive strateges
arc wnys of wusing onets headn to focus one's
knowled e ~nd skills on problem situaticns thot may
not previcusly have been encountered, To Schofield
(1978) learning nt psychomotor level requires the
learner to perforn practically, cetnin skills, with
his hands nnd not Jjust thinking and rememberins how
such skills are performed, pAccordineg to garne and
Bricrs (1974), learning at affective level results
to bringing out an individunl's positive or negative

reactions toward some person or thing, or situaticn,

The above points clearly show that, learning at
cornitive, ffective and psychomctor levels does not
»cquire the same behaviour patterns. And for the
purpose of this study, this researcher feels that
skinnerts theory would prove to be more useful in
testing the hypothesis which states that, lack of
adequate facilities and equipment do not make any
Aiffercnece in the assessment students '"performance

in the cognitive, pffective and psychomotor pomains,

skinnerts operant gonditioning thoery would
prove more useful for the purpose of this gtudy i
beeause, the researcher believes that, by providing

rcinforcement in form of relevant materials,
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F
facilitics, tools and equipment as well as conducive
learning environment,/ the tenchinrs-lenrning process
would be more cffeective, And the students would be

riven proper assessment,

SUMMARY

pifferent definitions of evaluntion were
1iscussed, Three types of evaluation were nlso
explnincd, these are pre=tist, formative and
summative evaluntions, Evaluntion practitioner meeds
t0 become familiar with the various models of
evaluation so that he can select the most suitable
for his purpnses in a ziven situntion. peterminaticn
f cducational n2ims and ohjectives is the most
important aspcet of any educational system, honecés
they give dircction to, or puilde the activities of an
effort,

It is necessary to carry out programme cvaluation
sn that sound decilsion could be made whether to
continuce the programme, to drop it, or to modify it,
The coloninl system of eduention which was inadequate
to the needs, aspirntions nand expectations of the
Nirerinan pecople has been replaced with 2 mere dynamie
and technically oricnted system, tagged, the ®6-=3-3=Ln,
This new system of education has lnid alot of emphagis
T R T S X u ? S Pk
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on cuontinuous assessment, The continuous assessment
system cntails that students are continucusly

asscssed by menns of tests, assignments, projeots,
observaticons, interviews mmd questiomnaires. This
cnlls for nn intcensive training of teachers through
rcefresher crurscvs, seminars/workshops. For continuous
ngsessment to be meaningful, its timing, validity

and relinbility should be determined,

Teachers should know that behaviour is learned
becaused it sntisfies a2 basic neel, therefore, they
should set the conditions which call forth the
approprinte responsc and immediately reinforece it,
while deliberately refraining from reinfereing
responscs thnt ~re inappropriate,s Tenchers should
1180 know that, learning in the cognitive, affective
and psychomotor levels demands different behaviour

Pa tterns,
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chapter 3

3.7

3.2.

METHODOLOGY: (DESIGN AND PROCEDURE)

Introduction

This stuly is an attempt to determine the
effectiveness of continuous assessment system on
the cormitive, affective and psychomotor domains
2s they affect the future of the students., It
is nlsn gn attempt to find out methods used by
teachers in assessing particularly, the afective
and psychomotor domains amongst the students,
This study, 1t 1s believed, will also bring to
lisht whether or not the new system of education
has male any si,nificant achlievement for what

it was intended,

In this chaptery, the method used will be
iscussed, the population and the sample will
he described, the procedure for collecticn and
analysis of data stated, the instruments used,
and the time in which data is gathered will all

he indicated,

Method Used for +he study

Fer the purpose 2f this research, a
lescriptive stuly was conducted sc as to obtain
a factual and accurate picture of the situation

ns it i1s found now in our schools,
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33 Popul~tion of the gtudy

Thc prpulation ~f this study consisted of all
scerndnry schonl students, n1l technieal nand
cmmerci~l schonls students, nll teachers nand all

gulionce ~nd caunscllors in Koduna gtote.

The tenchers nnd guidsance and eounsclline
officers werce considered nccessary for this resenrch
beeruse they are dircetly involved in the proeramme,

They ~ro responsible for handlings

1. rporm C.A. 22 (J.S8) Annual pAsscssment

summary" (cosnitive domain).

2 iporm C.A. 2b (J.S.) Termly continuous
i)
nsscssment sheetw (Affective and

psychomator domnins).

Je nporm C.A. 32 (J.8.) cumulative Record
(Tronserpt)n (cornitive demnin),

Lo "Form C.A. 3b (J.S.) Cummulntive Record
(Tronscript)n (Affoctive and Psychomotor

Aoma i n3) .

They werce therefore, considered te be in n
Pettor yesition to providce valid and most reliable
inf rmmtion s to how the eontinuous asscssment

prosramm: is heineg implemented,
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M. The rationale for choesing only post-primary

scho~1ls stulunts is that, they arce the oncs dircetly
~ffecte! by the suteomes »f the continunus assessment

riesults,

s'mpling Procedure

Since it would be time consuming, costly and
cven impessible to reach such o large population, a
representative sample wns drawn in such 2 manner that

it corresponded with the populatinsn characteristics,

T3 schnnls from cach nof the four EFducntional
zZmes, oxcept Kolunn and Zorin with once additicnal
schnnl ¢nch, were purposively sclected, giving a
total »f ten schools, These additionnl two schcols
~rc expected to be heavily psychomotive and their
inclusion wrs to dotermine if their practices of
cemtinuius nsscvssment wos slightly different or it

wns the s~me with other ordinary secondary schoonls.
These schucls 2res

(7)  Alhuda=Huda gollege, zaris

(b) Government secondary school, shika

(¢) government Seeondary schoal, Pambeguwa
(d) grvernment gectndary gchnol, Tkarn

(e) Government girls' secondary school, Kawo
() Government Cgollege, Kagoro

(B) Government seerndary schocl, Kafanchan

(h) Rimi ¢nllerse Kndunn



K,
- 75" -
(1) government pechnieal gchoel, Malali

(3) commercia® ¢ollege, Zarin.

The s mple wns thus, dotermined fron the
pipulati n in the £1lowing way: A survey wns
c'nlucte! to find out the ttrl number 2f students
in th. sclected schools, using the 1991 enrolment
receord available nt the prluention Rus urce centre
(ERC) zarin,

The students strength in 211l the ten sclected
schorcls was found to be 22,890. This constituted
quite 2 largce population, They werce thorcfore,
rcduced through systemntic sampIin- procedure
whereby abnut 5% »f the stulents in cach school,
giving a2 t-tal of 1,145 students were-thus, ¢l sonh 1,

ranlomly setecte? by using the toble of random numbers.

Tohle 3.1 stucents Population sehool by school ‘
I' Selccter gchools No.of sturcnts |-, ®% |
lq. plhula-hucn ¢-1loge zorda 5,047 262
,b. G~vt. Svc. sch. shiko ! L 50 23
C. GoVt. Suo, sch. Pamboguwn 558 : 28
;1..U'vt. sues. Sche. Ikora ' 510 ! 26
[ee: GAVE.Girls' guc.Sch. Kawo | 1,865 i 93
f.lRimi crllore Kndunn ; 5,115 : 256
gel Guvts Collize Kagoro , 2,156 108
hel G vte S.c. Sch. Knfnnchan 3,054 153
i.l Grvt, Tcchnic~1l sch. Malali i 2,087 104
Je crmmerciosl ¢olloge zZarin : 1 8Q§w 952
Trtal 22,890

==
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A survey ~f all guidonce and counsclling cfficers
and form tunchers in 211 the gelected schocls was
dene by pors nol vigits to thesc schocls. Each of
the sch 9ls hnd one guidance and couns<lling officer,
exeept zovernment gollege Kngoro which had two,

This constitutcd 2 smoll populatirn. Thoy were
therefore used as the only nvailable sample for this
stuly. _

The teachers in 211 the sclected schools were
579, they were reduced to 391 teachers by using the
table =f random numbers.

Toble 3,2 Populnti~n of porm Tenchers ~nd guidance and
Cunselling Oofficers schoril by schocl

S/Nf'-l..Sulcct--"- shorls  'Perm g%.Guidonce § Totnl
! Teachers jand Cbun-i
i ! ‘sclling |
) jofficuers |
i i 1 .
1. | Alhudn--huln zarin 1 58 TR : 35
2. |} G vt.sc.sch.shike : 20 10§ 1 b1
3. ‘ Grvtesce.gch.P/Guwn | 38 wO? 1 . 20 |
ho ; Govt.scc.soh. Tkara | 26 .13 1 toay
5. Y G.G, M " Kawe : 93 E u7. 1 3 ha
6o ; rimi cnll. Kndunn 137 701 1 . 71
! i
Ts ' cwt.cnll.Kngoro 108 i SM; 2 ‘ 56
8. | Govt.sec.sch.K £, 97 | 49y 1 50 |
9. ! govt.Tech.sch.Malalil 118 L 561 1 ' 60 |
10, I cemmercianl ¢ol.zarial 72 i 36 1 . 37 i
BML:E&EQ%::::::::::::::::_232::::lgg;'_::j_-'lzzz'.::.[==Jé.2-§_




3.5 Instrumcntotion

For the purp~sc¢ of this study, qucstiunnaire'
interview amd gener-l chservation (of the schrols,
¢ ntinu-us nssvssmont practices,ginernl attitudes
“f toachers "nd students) werce cmployed as thoe

m2in to2ls in c~llecting dAntn,

T™w> structurcd questionnnires werce uscd, One
wos mennt to find out studentst! attitudes and their
accueptance »f the continuius 2sscssment system; and
the othoer, to determine from the form teachers and
the guidanece "nd counsclling officers, whot criteria
they usce in the assessment of students in the
comnitive, nffeetive nnd psychomotor deomains,
following the guidelines provided for them (teachers).
Th.: staff questionnaire ~1lso snught te find out the
~ffeet ~f continuous nsscssment on the avernll grade

~f stulents' results,

Th.: qucstionnaircs were roevicwel through
vetting by meosurement ~nd evnlunticn experts as
well ns the resenrch supervisor so ns to ascertain
the validity of the study, The students!
questionnnires lemanded chosing ﬁltcrnﬂtivg
renctions in most cases. Fuw emses required the

nLikert Attitude genlew rasponscs ns followse
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i. strongly Agrec
ii. Agree
111, Undecided

iv, Tnisa‘ree - '
Ve ntronicsly Disn.cree
Fr m thuse items, ruspondents were regquired to

choose one that best Adeseribed their feclings,.

vicws, prefercnces, options, opinions 2nd s¢ "n..

ornl intcrvicw wos ~lse conducted by the
rescenrcher and research clerks with so'me s#uilents,
This was d-me to cross—cheek an! confirr: the

informrti-n obtrined from the questionmaire itumg,

Tcnchors, guildance and counselling officcrs?
quustionnnire wns divided inte two scctionss
A& sectirn A:  Backgound infermation,
this consisted of informntion such 2s ™
the nome of schuol,’dnte established,
number of classcess tnught,
qunlificntion(s) and years of experience,

. suction B: Alequncy of ¢gontinunus
Asscssnent Materials

This included hrw the materinls were
obtained, who handled them, problems
encountered (if any), how the moterials
were storel, how the guidelines were

followerd to nssess cognitive,
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psychumot r and affective domnins,
whether or not the new system wns
significontly Aiffcruent from the old
inhcrited pritish systonm; whether or
not stulionts performed better under the
new system and so on,

The students' questicnnanire wnas desisned, ns
h~s been mentionced earlier, to scek studentst
attitu’lc townrds continuous nsscssment system in
cducatioz ~nd their opinions on how they (studlints)
were being nssessced in the arens of cognitive,
affeuetive ond psychromotor d-moins; whether or nat
the new system hns pnsitively changed their

'isprsiti'ns "nd s, ‘n,

The quusticnnaire consistoed of twe scetions.
aceti-n A: Backround informaticon such as nome of
the scho~1, closs, type of school (day/bonrding),
SuX, e of respondent nnd so on,

Sectim B: Students! attitude townrds continuous
1ssussnent system, whother they felt the system
should be changed or not, how they perccived their
tiacherst! asscssment in the cognitive, affective

nd psychonotor (domanins, whcether they werc
sufficicntly cnlightened or were ignorant abcut

the systinm, whnt gnins they cxpeete? t0 get from the

syst.n ~n!' so on,
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A pilot toest using tunchers nnd stuloents who
were ¢ nsidoered similar to the target populsation
wis carricd rut in Rarcwa Gvernment secrnilary

Sschr 1, This was lune to detoermings

1 the approprinteness nf the method
nd the reliability of instruments
userl,

2. the suitability of the proposed
statisticnl analysis.

3s other adminstrative problems that
were likely to hinder the successful
completion of all the tnsks in the study
s~ that appropriate measurcs would be

trken t) cnsurc high success and validity,

It was deeided that, the best time to gather
Inta for this rescarch was during christmns season
when the sul jects were expected t- be in their
best mo 1y, happy and more joyous which this senson
brings. This pceris? was nlso choscn t» minimise
md if possible, climinote the negntive influcnce
7f externnl validity which might result, if subjects

L were unler some sort of stress, such as during

examinaticrn peri~nd, fasting and the likes,
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Froceiupe for Datn gatherdng

The 2istrilbuti n ~f the questirmnires to the
vori us sch nls wos ! ne pers nnlly by the

r¢seorcher.

However, s mo reliable resenrch clerks wore
employed € distribute -nd rcetrieve from the
subjects, the completed questiconnaires in their

various schocls “n behalf of the resedcther,

Logistics

For the purpnsc of dnta c¢onllecticn, the
reseagpﬁ?b hnd perscnally travelled to the selected
schocls within the four educatirnnl zones under the
stuly to distribute the questionnnircs, The
questionnoires were strictly distributed to 391
teachers, 11 puidonee nnd crunsclling officers and

1,145 stulents,

Rescarch clerks were trained and given
guidelines to cnable them eonduct Interviews, do
abservati ns nnd nlso retrieve the completerd
questionnaires 'n behalf of the researcher, pAbout

5§ stulents frm cach schecol were entervicwed,

The researcher wns convinced thrt the . fr: nts)
instrumcents, d-ata eollection nd processing

processing procedures were relevant, valid-
o ' B e :- o i LB al g ""r ‘-‘.“" B . S
. : i t! + l)"‘ - [ " .-l
- . e Y M:,’? . . . e i
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and reliable for the purpose of this study,

Pr- cc_.‘.ur\._'“_f-'-r Data pAnnlysis

The responses to the questionnaire iteme,
intuervicws nl ohservati-ns were categorized
reeoprded an?! the raw sc res computed in frequency
trbles ~nd percentages, Further zcnnlysis was done

usin~ the chi-squnre to tuest the hypothescs.
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Chapter

| "y

2.1

PRESENTATION AND ANALYSIS OF DATA

Intr-duction

This stuly attempts to find out ¢ ntinu-us
assessnunt practices in gcendary schools in Kaduna
st~tc. Emphnsis is 1lnid on how teachers assess the
stu’ents in the areas of cognitive, affective and
psychomotor domains,

In this chapter, the findings of the study will
he prescnted, discussed nndl the hypotheses tested
stotisticnlly to enable the rescearcher draw some
conclusirns nd?! make recommendations,

constraints on the pata collection EXcreisc

Four hunirce?! and twe (form 2ndl ~uidnnce and
¢ unscllinzg) teachers and one thousrnd, one hundred
ond! nincty-five stulents were involved in this study.
Hwever, only two punidred teachers 2nd two hundred
il fifty studonts Auly filled and returncd their
qu.stismnaires., This was belicved to be s¢ due to
the cl sure «f s me sch 1s in K~lunn and its
cnvir ns in the wrke < f students! lemonstration
arnrinst the steote Bock Prlicy, that made it difficult
t retricve m st f the questi nnnires, particularly

fr m the stulunts.
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Table 4.1 bel w indicates o total number cf
re¢sp.ndcnts per sch.u:l,

TABLE .1 T t2l Number of Respondunts Per Schocl

gchoel Teachers | StudentsiNo of ~|irdtal
tudcents
htor-
viewed
aAlhudn=puda ¢ llege 23 2l 5 52
G.S.S. shika 15 19 5 39
G.G. Kawo 2l 17 5 L6
Rimi college 1 19 5 L2
G.S.S. Ikarn 20 15 5 40
G.S.S. P/guwn 1 12 5 3
G.S.S. Kafonchnn 19 30 5 Bl
G«Cs Kag'r 27 12 5 Ly
G.T:C. Mnlald 22 20 5 L7
comm.C 1lee zaria 18 82 5 " 1Q§;)
oromt ol 200 | 2so |so _ lgog

Le3 Prescntation of the Results: Questicnnaires,

Intcervicws,
Obscrvation

4.3 (1) Tunchers! guestirnnaire/Responses

Tecncherst' questionnnires s ught to obtain
backysr.und informati-m such as, nnme of the
schonl, date established, sex of the respon-
lents, nunbor of elnsses tﬁUéht, qunlificntion,
tenching oxpericnce, courses/workshaps

attinled an? hew often studeonts were nssessedd
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in thce three demains,

Table 4.2 (1), (2), (3) and (L4) below show the

Table o2 (1) Nu

number f trained and untrained teachers, teaching

¢xperience, numbcr of classcss taught, number of

toachers whe attenled a course/workshop and the

nunber of times students were assessed in the

three nreas respectively.,

nber ¢f Trained and Untrained Tueachers

School by gcheol

schrol Number oflgnmple Numbcer {somple
Trained % ° jof Un=] %
Teachers Traired
; ! Teae
{ jchers !
plmuda-huta gollege ) 12 6 | 11 ! 5.5
G.:8: S. shika \ n 2 ) 4 i B
G. G. Kas: 14 V) ! 10 ¢ 52
Rimi c¢ollepe 10 5 ! 8 | h-_
Gs S. S. Tkara 7 3.5 | 13 | 6.5
G. S. S. P/guwn 6 ¢ 3 { 8 | L4
G. S. S+ Kafanchan 13 16,5 { 6 1 3
G. C. Kagor: 22y 1t 11 | 2.8
G. T« C. Mnlali 18 {f 9§ L4 !t 2
commercinl ¢oll. zoria 12 . 6 .+ 6 i 3
ﬂzgzég-':‘:::ﬂ':Bﬂ:-=-=====ES’ﬂll‘éz=I=18222-ILI89‘2-31'.&1I“

Table 4.2 (1) 2bove shows that,gh« (118) of the tcachers

were trained; while QB1% (82) were untrained,

Explnnﬂti-n:

said thnt,

Fr-m the ahove informntion, it could be

the number of trained teachers, “ut of two
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hundred tenchers was slightly above average. It
was cohserved thnt, 35.5% (4B) were technienl and
vacaticnal teachers as revealed in Pable §49(3)e
This revelnticn coull 21sc be snid that, the
quality of teaching staff is poor, both in quality
and quantity. This finding ngreed with The
Reporter, January 21, (1991) that, there is lack of
specinlized tenchers, cspecinlly in technical and
vocational subjects, It is believed that, -there is
no edueational system that ean succeed with-ut
ndequnte supply of qualified tenchers, Inrﬂct,?;ft
without skilled manprwer, our goals of industrinl

"l ecomomic deévelopment ean never be achleved,

Table L.2 (2): Teaching Expericnee

4

Expericnce Froquency Percent
| .above 18 yonrs 36 __19% _i
[ 7-10 years 29 5% |
3= 7 Yors 7h 37%
Less than 3 Years | 61 30.5%

Table 442 (3): Number of classes Thught

N~ nf classes Frequency Percent

Above 12 glnss, 76 380¢

10-12-clnsscus 58 29,

8-12-classcs 29 L aL.5

7- B-clnsscs 6 20 ; 1004

5= 7-gl~sscs 10 Bog

y-_S-clagscs 3 1539 .
| 2- L-Classcs L ——X




TABLE J.2 (4): Numbur of mimce stulents Apc #sscssed

-

' :)nce T——ncl.
ATCA Never | % %
: thrm t month
e el i i S i_“ I e e EERTR SRl U
cognitive - b~ 17 8, 5# c2 4O
. k. } -
Affective | 127 ﬁ3.§[ 13 6.5 26 | 13
Psychom tor] 121 60"51 30 l:15 | 18 | o
Mcminicie . SRR | e S
It cculd be

teachers ha' been teaching for

Once
in
two
wyhks

41

—— . w ]

20

s “

- once -

% | a ”
week

P S—

205{ . 50 25

P . . S

10) 1 ! 7

7y 17 }'aa.s

aver 10 years,

had put in bhetween 7e10 years, 37% (74) had between 3-F years

nbscrved in Table 4.2 (2) that, 18¢ (36) of the
rbout 14.5% (29)

teaching experience, while 30,5% (61) had less thon three yenps

experience.

Explanati-n:

goins

by this informati-n, it could he

anid

that, majority ~f the tceabhers had less than 10 years teachinge

exprerience t- bo

areas of teaching

able t» put in thuir best, partieulnrly in

techniques nnd improvisinp teoching materinls,

Tedle 4.2 (3) shows that, 38% (76) ~f the tench.rs taught over

12 classes, 29% (59) hnd bhetween 10-12 classes.

taught between 2-4 clhsses.

pxplanationg

Personal

rout- l‘.h.S‘%
(29) handled between 8-10 elassess 1M% (20) had 7-8 classes:
5% (10) had 5-7 classes: 1.5% (3) had L=5 classes while 2% (4)

rbservation and experience have shown

that, there 1s student population explosign in all the secondary

schonl in KnAun~ gtate,

Thus, te~chers, whe

would

expected to handled between 30-40 students in a nermal schonl

setting find themselves assigned to o
and most nf them ns T-ble 4.2 (3) hos indicated,

large classes up to

12,

hnlleq

such

nermnlly be

ver 70 studcnts per class,

This menans that, teachers, no matter how

1
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hard working and dedicated they may be, can never put in
their best under such poor conditions ns is found in prmy
schonls today. This alsh explains why most teachers, €3.5%
(127) ~nd 60.5% (127) never asscssed the students in the
affective an® psychomhtor domnins respeetively, as shown
in mable 4.2 (4). A1l thc tenchers indicated assessing students
in the cognitive at one time or the other. However, nbout
63.5% (127) indicated that, they never asscssed the students
in the affoctive domain. Similarly, 60.5% (121) of the
tenchers never assessed students in the psych-motor domain,
(Tan1le 4.2 (L)).

Explonntion: This finding ngreed with the rescacher's

claim in chapter ‘ne that, teachers Just assigned grades to
students withrut actually knowing them persennlly. mhis
revelation hns also shown that, decisions ahout students
were still hascd on their intelloctonl capabilitics, with
no consider~tion for their attitude, feelings and physical
skills, It is filt that, laock »f measuring students in

such nspccts s chor-cter, disciplirne; habit of industry,
honesty, personnlity develospmen®:, creativdty and so on,
woeuld not give n true picture of whnt eapnabilities a student
has,

4.3 (2) rssessnent Instrument

There nre varieties of nsscessment inglodl.nts thot
teachers cruld use to assess the totality of the studcucs.
Hoste and Blonmfield (1975}, shertzer and gtone (1976),
Ipaye (1982), nnd yoloye ct.al (1585) 21l pointil sul Jhe-

assessment techniques that are available for usc,
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Tanhle L4e3 helow, shows those instruments uscd by teachers
in K~dunn gs¢ate in nssessing the g-gnitive, pAffective and
psychomotor pomnins

TABLE }4.3: Instrumcnt ysed in rgsessment

‘ o e e
? L&ﬁg-‘nﬁg o

Areo cAnstrument 1 ¥ESL % _INO | % |JOTAL 4
o riii¢ & peacher made Teggs ! 150 75 50 25 200
¢ cognitive ; rssignnents ; 126_ 63 ‘ T4 : 37 E 200

g projects » 11} 5.5 1189 © 9L.5 ' 200 ;

. . Intervicw \__61 3 . _!_191; ;_g]____:__ZOO :

; ‘ Ayesticnnaire : Gh'% 32 1136 . 68 ; 200 !
; affective fcheeck list ¢ 31 ;15.5 169 1 84.5 @ 200
!  Roting genle . 39 119.5 |161 . B0.5 200
i : Anecdotnl R.cor's 1210 1Q§‘: 9%, | 200
''practicals 1 140 70 [1667| e [200
psychom -t-"r' Projucts b 36 | 18 |16y ; 82 | 200

Observation i 52 | 26 148 § 74 200 i

| checklist | s |%&§"~tgﬁi‘“97.5 | 200 |

Tawle 43 2L ve shiws that, 75% (150) of the teachers made

use of teacher mnile - tests: 63% (126) cmployed nssignments,
5.5% (11) gove projects and 3% (6) usll intervicw as techniques
to assesst the students cognitively, Thirty - twe percent (64)
nf the te-~churs indicated the use of questirnnoire, 15.5% (31)
used checklist, ~brut 19,5% (39) uscd ratine scnle, while 6%
(12) useil ancedotal reerrds in assessing the affective domein,
The Table 2ls> shows thot, 70% (140) of the teachers did prac-
ticals, 18% (36) nssigned projects, nbout 26% (52) uscd sbserva-
tion, whilc 2,5% (5) indicnted the use -f checklist in assessing
the psychonotor domain,

"
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Explonati n: This informhtion c~nformed with the

observation of the researcher enrlicr mentioned in this
study-thetimest tonchers used nninly tests and assiynments
to assess the cornitive while 1little or notkingis heard of
ther instruments in the assessment proce.lures,

SECTIDN B: This sccti n f the teschirs! questi nnaoire denlt

with thcir attitade/views towords the adequaecy f continucus
aggessment programme nnd materiecls in gencral, It 2lso
srucht information “n the availability of f-cilitics ~nd
equipment, problums identificd with the igplementation of
continurus asscssnent system and the reason why individuals
were c2llins ~n the pederal goverament to rowicw/change the
pnlicy »n Educntion,

Adqunqy_:f Crntinu-us apsessmqu_Erufrnmmc an! Mateirals:

- B e

TABLE L.l (1) Infrrmati-n on the gontinuous Assessment form
I8 7Icquate TC 7Ive n comprehensive Report
*hout a_stulent. o

— e . -

J] #

prequency |
L

{..;

!-—-—a -

j |
H '
L=t
] .

TABLE L.4 (2) coantinuous fgsessment Moterinls must nlwoys
T Ayn1IabIc For Brfcctive Inplimentotion
"?1"'_(:;:!';[!‘4"31' NUOUs ASSCSSMCNt _Sys b

—— — — ke amm s e

15 Tal vl » | s [rome
|_Fregquency 116 } 76 L 3 5 1 200
Pércent 56 138 {2 ] 1.3} .5 | 100

TABLE L.4 (3) Continucus Assessment Materinls Ape plways
Avail-ble In gchonls sincc gtuTnts poy

,.A S - i e - - —
SA 1 Al U TOTAL
TOes Ny 15 ) 241 18 _200
percent § s P 92 p, 100%
| ok
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TABLE 4.4 (L4) _Recor’-Keeping in continuocus Assessment
_ 8 Imp”rtqq§i'h~weer, n: sf_Bchf L8 have No

“fﬁF?FE'Fﬂc 1¥Ics

SA A EJ Db I SD TOT_!_'.L
Frequency 450 1ok} 16 1#0 jfo  fodo J
percent ___ 15.5 | 19 | 15.5 |h6 || 100% ____

TABLE L.4 (5): Markinr mests nn  rgsipgnments is a Problem,

Edf‘fiiII'“”fh' AITcetive on T Fsychomotor
Fomains 1s o Pr: Blem

Sk Al © | D spo | TomaL
,Frequency | 17 38 31 192 b 200
Ipercent T.5 § 19 19.91 46 1 14 ] 100% I

TABLE 4.4. (6): The Gui*tlines on the gontingous rsgsessment
¥orm 7o no® _Jefine a 8pec moTe oF
nszs.-ssrnn The clpnitive, /ifrcc¥ive and
PSYChROMOLOT Domﬁins T

I

SA i A ] w]l p |ep TOTAL
{ Fregquency 22 [_ 80 32 ) 17 200
Percent § 11 1 Lo 16 :lf%:s 845 100%

TABLE L.t (7): continuous passessment system mﬁkcs stu ! egys
' Work Harder

JSA T A Ju [ o] s [ rome
Freguency 52 1 315 112 10 _ a00 .
Percent 26 55.5 7:-_,_'.7__4__53 5 ) 100%

TABLE 4.4 (8): continu us fssessment t“kus into aceount,

SrCvinus Achlovements gtuTents, 1t 1s
Tetter than the one sIﬁﬁiﬁ—tesf assessment

-

Sh; 'Y U D SD TOTAL

Prequency 42 "107 121 1237 13:. 200

. m—w

percent 21 53.% [ 10.% E.ﬂ 6.5 100%
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TABLE 4.4 (9): Punctunlity t sch 1, prompt 2>inr of
78S/ nents aAn! inercnse ! rtor st In

Procticnl work by the stiicnts, Iniicrte

Fositive rusult of c'ntinu us 7 55.8smunt
SySten o
*"'WHI?E'I A u_ In |so | ToraL |
-._.-._...:. .- —— o - e —pa —dfe = ........--- .
{ Frequency 1 22 {86 [ 25 L6, A7 | 200 A
¢ Pereent _L 11 !I 43 j 4.3 123 | 8.9 | _100% |
TABLE L.l. (10) stulents 2rmed with Technierl ~nl veeaticonal
Skills wrul ' be raintully ompl yed
 sa A U D [sp | ToTAL
Frequency 22 7 30 h!ﬂh 25_ §__200
Percent 11 38.5 | 15 22.51 13 100%

TABLE L.l (11)

* gsessrient ~f psychomotor nonnin hos

Incriose . Stuents! porticiprtin in
pPractical work _.
SA A p‘_
Frequency 22 81 38
dpercent | 11 | LO.5[ 19

TABLE L.l (12):

gtulent shrws knwled e of gontinucus

ASScsSment, KNows ﬁh*%'l% “expoected In

T tho SyStor
HE rl u To l so_|_morL |
Frequency 28 o 21 Lk 113 200
lpereent b [u7 | 105022 65| 1o00x |
TABLE L.k (13): Toocher shows irnoronce £ the sppropriate
ISEcseinT ThEtruiints ©
sh | & u [ o [ so] oL
Freguency 52 86 28 27 : ) 200
Percent 26 I h3 | | 13. 5] 3.5 ] 100%
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TABLE 4.4 (14) mTeacher Just rgsigns grnles, shows pross
Trn rancc <f M..th TS t. usc In /sscssin
The fi"x"_.-_:ctiw | th\. psych-:m Lor homnins

T TE TR
! Frequency | 32 '?" 1 2N l;7 _ 18 ... 200 .
' purcunt 1 19 _'}_ 38 | 1of 93.5‘ “9‘ | 100%

TABLE L.4 (15): 7Teocher cives .nly tests, irnores
Prcjects, Procticnls ﬁn__r_-f.gsIr*nm\.nts,

Shows nu/rative attitu . c

i S — PR T ———
r s.. i a1l U]l D ¥ so| _tomr
| Frequency 153 172 | 22} 361 17 | 200 |}
percent A6,5 | 36 | 11 18 8.5 | 100%

TABLE L.4 (16): Tencher Consilers (nly monthly test ~nd
en' of term cx ninotim nsu‘l‘ta, sHOWS
Trmorant of the Tmplie-tich ©f continu us

— ) - ——— = e b —

A ssessnc nt &s'&n

Ta Tul | romr |

- — b e — s —

T 0 S
_50.5 hj.ﬂ.?._-.ﬁ L) 100%

s

S
Frequency | l_;_g_
percent 29

TABLE L.4 (17): E'ucnti nnlist Requires Troining, to
TSSL S8 gL Icnts M- I"L Appro pr’iﬁ'tw_‘__[i

- - wiats i TR — o i A S——
[Si AT v T5 s [ mone

,Mr-vz__’ ‘!H . 60 _;...3.._L..lt_;.1...3-_25’0__,

|pereent 1 6€ 4'39___1‘ 1.5 @ _I“B | _ 100%

TABLE 4.4 (18): Students and pParcnts, not h.qy__at‘_i%
n

Balightencd on C n‘tinu us' Asscssmont
szsfen S
-t e s . [
SA L U TOTLL
. —— - wis fe - -] e e — —
pPrequency 75 _4_10_112 12 _200 |
percunt 37.5 |52 5 _100% |
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TLBLE L.L (19) rTermly rsscssment Inclules 211 or most
nf psscssment data 'tainel during the rerm

Sh U D SD TOTAL
equency L 32 124..1 ‘32 13 2 200
reent 16 6048] 16 _ 6.5 1 100%

TABLE L.L (20): stulent's, Final meport @ u8 not Reflect
241 the Tata cellected nuring his schocline

perid
e B e e e g, i |
SJ’, fL U p_ -_.I SD TOTIJ.ln
Bequency | 49 83 25 33 | 10 200
]l-rch-nt 24,51 41.5| 12,5 _____‘!_G_J}I S _1__100%

TABLE L.L (21): stulents rre Moinly "sscssed in the
C ,-'_nit_j_.‘vu nomnin

! S U D | _sD TOT.LL
grequunoy 550 o o | 17 | _so! 8 200
Por@eot 25 147.5 18.8 | 48| L | 100%

PARLE 4.y (22): pinnl Teedsim on 2 stuient les nt

dnelule ossessments'in the sffective
Psych-n tir Nomains '

st} & u_l o [ s TeriL |
Erequeney 137 165 431 | 53 1 A | 200
Percent 18.5 4 32.5] 18,5 26,5 7 100%

TABLE h.(23):  Innlqunte wacilitles ant Equipnent hamper
ET f_;_c_:_t ive rsscssrient ¢ f+ :-'.tuf‘. cnts

31"'; IIAA U :J . . SL TOTJ’.L
Frequoency 93 81 6 L 200 |
Beremt . J46,5) 40.,5] 3 | 5.5 | h.5 | 100%
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Sehiils have awquate Numter -f Qualified

_']_"_"Eh_nic.ml 'n__\; C__"tl_ nﬁ.l Tenchors

TABLE 4.4 (24):

o S —- " _ e

I S, P u__ i'j o ] s | momr §
Brequancy 18 23 21 ; 78 60 200
Porcent 911151 10.5 {39 | 30 [ 100%

TVBLE L. (25) Qunlificatisn, Experience and spe of

Tuachers, ffuct gtulint's rssessmont

—— ? - o
Si f. U D SD TOT/L

Frequancy 37 79 21 4 4o | 23 ) 200 |

(Percent 118,51 39.5] 10,5 ! _20 | 11 5. 100% |

TLBLE LYy (26): ale Teachers work horder than the Mole
s r u D ! BD | _ TOmL

roquency J_:_ .35 56 l_ 63 _ 200

| pereent f.S_l ‘IlL_ el 1. B0 ) Al . 100K |

T/DLE L L4(27) 2

Licenti-n of

thu

cehaol}

1;Lh Wi ur, rcademic per

)tu lhnts

Imoance

nflucnecus

- —— -

-

b duns

-

I

-’,31 4 ' U —_— ‘D _-::.i;-! TO'I:._’.L
r'CcQuency 53 ____“9"' _’__-g_j_ o ____2_1}_______6_. 200 :
Jpereent _ 126.5)_ 48 | 10.5 12 83 | . 100% |
T/LELE L. (28): gchecls rre - -g 2tuely Preporcl for the
T: 1P Il [ule nE t1 n the now syston
o i S—
S/ A U }9) SD TOT..L
LErcquincy. 12 37 23 63 65 | 200 __|
crecnt _6 1 18,51 _11.5 31.51 32.5|._100¢ _




SA - str ngly 2Aprec
£ ~ rETeC

U - Unleeiled

D - nisnaree

SD - stronsly Disnpgree

It shwuld he noted in ptle L4 (1-28) that,
responsces indicating Si ond 2 werc taken 2s "hgréud,ﬂ
thi se indicating SD and D were comsidered as wnisageedw,

while U still stood as wUndecidedw responscse.

It ciul? he ohscrved in Table L.y (1) that, 77%
(154) «f the respondents wrgreedn that, the informa-
tiin c¢:nt~incd ~n ¢ ntinuous ~ssevssnent forms is
~2equate en ugh to pive 2 comprechensive roport about
~ stulent.m On the need of ~lwrys nnking continusus
nsscssnent materials available, Table 4§.4(2) shows
th~t, 96% (122) ~f the tcnchers magreedn that,; it was
necess~ry if the e ntinuous nsscessnent system is to be
cffective, whun ~skce! whether these materinls were
alwnys availalle, 69.5% (1335) mlisagreedn, and said
that, cven thuugh, students were mode to pay for the
materinls, the mnterials were not always avnilable in
scheals.  (Table L4(3)

Infact, pers-nal expericnce and chscrvation
h~ve sh wn thnt, maost tunchoers ros rted to using

fullscnpe sheets to record students! pgrades <nd cther
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necessary informntion ahout students. Table LoL4(h)
shows that, 77% (154) of tho teachers ®wngrecdn that,
nost schocls hadl no storage facilities for continueus
~gsussncnt ree.orls. Talle Lo4(5) shows that, 60%(120)
of the teachers wdisarrcedn with the statcment that
snil mthure was no problen with filling the effective -n
psychomotor dimnins.® pFifty-one percent (102), os
shown in table L.4(6) nngreede that, therce was no
specification 2°n how the guidclines provided on the
cntinurus nsscssment forms should bhe fellowed in
nssessing the copnitivesyaffective and psychomoter

1l m~ins.

Explmnti~n:

This infirmation implicd thot, teachers werce
nfreem to assess their studeonts anyhow and without
necessarily using any standard instrunent(s).

Tatle 4y (7) shows that, 81.5% (163) of the
t. achuers magrcecdn thot, wcontinuous asscssment
systenm is siificantly hetter than the former single-
test assessment Leenuse, it nnkes students to ywork
harder.»

Explanti n:

The ntove informatiom agrecd with the cpinion of
Chuche (19868) thnt, ¢ ntinu us nssessient w ull
ene urage Zood study habits among studonts, who would

sce the nocl to werk continucusly at their studics,
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In 7'le 4.4(8), it could lLe olserved that,

The5% (149) of the tenchers na.reedn that, ncadenic
erforrance of the students wns si.nificantly better
under the continuous assessnent systen. Fifty-four
1ercent (108) ma;-reed" that, continuous assessment
syster has inproved the hehaviour and the nanipulative
skills of the students. On whether students trained
under the new system of education would be rainfully
employed in some trade after completion of the course,
Table 4.4(10) shows that, 4S+% (99) of the teachers
narreedn, while 35.5) (7) ndisarreed.» Table L4.4(11)
shows that, 51.5% (103) of the teachers wa.reedn that,
assessnent of psychomotor domain has increased students!

participation in practical work.

Tahle Lo (12) shows that, 61% (122) warreedn that
students were ardequately enlishtened on continuous
assessnent. while 28,.5)¢ (57) ndisarreedn, Takle L4 (13)
shows that, 694 (138) ~f the teachers mapreedn that,
mort teachers were irmnorant of the aprroprinte instruments

required in continuous assessment.

rable L. (1)) shows that, 57.57 (115) of the
respondents nasreedn that, tenchers just nssigmed grades
to students in the affective and psychomoter domnins
bF2ocnuse, they werce imnorant of the assessncnt methods
they would use, However, 32,5% (65) ndisopgreedn with
the statemcent. Tatle Lo4 (15) shows that, 62.5% (125)

nf the teachers mapreedn that, teachers irnve only tests
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t. stulints while they ignored projects, practicals
e assignments.  Tabtle 4.4(16) indientes_ that, the
majority, 71.5% (143) of the teachers wagreedn that,
teachers were igmorant of the impliecation of
continutus assessment system, 24.5% (49) however,
mlisapreedy. It could be observed in Table L.y(17)
that, 96% (192) of the teachcrs magreedn that, wthere
is 2 great need for teachers and school administrators
to undergn courses/workshops/seminars on continuous
assessment, s~ that, they could nssess their students
mere appropriatelyr. Table L4.4(18) shows that, 89,5%
(179) »f the tenchers alse wagrecdn that, the students
nnd their parents were not fully enlightencd on the

importance ©f continuous nssessmont,

Explonati-n: This information confirmed what

rdeleye (198%) observed as being one of the grentest

problems of implementntion of the new system,

Toble 4.4 (19) shows that, about 76.5% (153) of
the teachers nagreedn that, the final asscssment nt
the end of a term should ineclude all or most »f the
assessment data obtained during the term. oOn the
statement thnt, wit has not been the practice in
schools t9 consider studentts data at the end of the
year with those f subsequent years until the student
graduated from all levels of cduc~tion,n 66% (132)

of the teachers ungr&ed," 1s could he seen in Pble
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h.4 (20) that, this has not been the praetice in the
schools., Table 4.4 (21) shows that, 72.5% (145) of

the tenachers magreedn that, "nt present, students

were nninly nssessed in the cognitive.domain,m About
51% (102) of the resprondents wagreedn with the

statement that, wthe final decision on a student does
not necessarily rcquire the nssessment in the affective
amd psychomitor domains,® while, 33.5% (67) ndisagreed »
(Tablerhzh (22).

Explanationg This information cenfirmed the earlier

strtement that, teachers were ignorant of the
impliecntion ~f continuous assessment system, hence,
m:st teachoers, 72.5% (143) still eased only intcllectunl
capnhilities to tnoke decisicns abmut students, The
Above inf roation adso run contrary to the views
expresscd My Yoloye et.nl (1985) th~t, ¢ ntinuous
asscssrent should®be scen s n mechanism whereby the
final grading »f a student in the eognitive, affective
and psychrmator domhins of bLehaviour actunlly tokes
int~ aceount, ‘~11l his pcrformances during o ziven

pericd ~f schnaling.

T rle L4 (23) shows that, 87% (174) »f the tenehers
nagrecdn thot, lnck nof ~dequate facilities "nd equipment
~ffeected cffoctive assessment of the students,

Explanntion: This c'nfirmed with the views expressed

in The Reporter, January, 21, (1991) thnt, wlack of
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Fasic tenching-learning facilitics ond equipment

have mrde the system luss effoectiven,

Table bt (24 shows that, the majority 69 (139) of
the tenchers »disapsreedn th t,; there were adegunte
nunber of qualified toeachers for technienl and

voentional subjects in the Sceundary gchols,

Explonation: rThis information nlso arreed with the
observotiom made in the some Reporter that, thoere weos
lack of troined teachers, who would implement the
system. This alsocr. nfirmed with Ipnyets (1977) claim
th~t, thiere is the pr blem of stoff qunlity -2nd@
expertise to implement the prlicy on cduertion. poble
4olho (25) shows that 58y (116) ~f the tenchers waprecdn
th~t; tiachers' qualifienti-n. expericnce and age did
1ffeet the assessmont of the students, T-ble L.y (26)
sh'ws th~t; 62% (124) f the teachers wlisngreedn that,
fom~le tiochers worked horicr then theip mrle ¢ unter-
porte Toble L.h (27) indicates that 74.5% (149) of the
tirchers "o -reedr that, the location of the school A1d
influcnee the behaviour and the acadenic perfornance of

Seem ry schools students,

Explanation: This fact was “bscrved te be true by

this rescarcher by way of punctunlity t» achonl,
pliteness and neademic seenrd of the stwlcnts., It
was Obscerved that. studints in the mural sarc:s were r-re

punctu~l to schonol and nere polite than the students in
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the urban arc-s. However, the aendenic poerf rmonce
f th. stud.nts in thc urbgn schonls were better thon
thes¢ from rurcl sch:xls. This ¢ uld he 48 n result
f the "v21il-bility of fow facilitics 'nd cquipment
in the ur'nn sch-:ls, but which were 1locking in most
sch:cls in th. rural arecos,

Tble 4.4 (28) shows thot, 643 (128) of the
responrlonts wlig~pgrecdn that, schnols woere ~dequotely
preparad for the suceessful implementation ~f the new

policy on cducntion,

Explontticons This wns observedl to be true in terms of

teacher tr-ininrs, facilities, cquipment ~nd s on,

that wore orossly inndquqtc;

4e3 (3) Ereparedness of gec ninry gehocls for the
Inplenentatin of the ncw Policy on

Educntion

The T~"1lc el w sh ws the nunber of quolified
respnivnts por  subdect

TLBLE L.5: Trt~1 Numltur of Qu~lificd Respondonts
Per Subject.

subject Frequency | pereent
prts -l gocial geicnce 136 68,5% |
! _PpPhysicnl -nd pislogical 26 13 1
L Connereinl ! 2 LN
Tockaiagl ; 28 1149
Tatal 200 100%

The "hove talle 4.5 sh ws that najority of the
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teachers, 68.5¢ 7137) were *vts and gocinl Scicnce
Teachers, 13% (26) were f£or Physical anl Biclogicalg
4.5% (9) were cumncreisl tenchers, while 14% (28)
were Technical spuecinlists.

Explonation: This informotion could be explained

that, thire were ne ndequnte qualificd tuechnienl
tioach.-rs t hrndle cffeetively, the implement~tion

~f the new prlicy n educ~tion,

TABLE L4.6: Ppr-hlems of Implencating cmtinuous
Asscssu.nt systcr in sch (1

csponse!
Tdentificd protlen . L YE _— ; I T
Lock of guolificd pecchers : 1398 65,58 61 : 3(}_.5"_4
ilack f tiols and EFquipnent ' 15(!} 91 ! 18_’ 9 i

! Lack of intercst fron tenchers

. ~nd_stulents _»131: 65,5 ,,QSL_,_BL___;
L"Ck ~f I"’!"tx'riﬁls A 17_71 8815: 2_3 ;.1.1.‘5__

| Lock ~f focilitdics 11821 91 _118: 9 !
nck of asscssment instruments | 161 80.5. 39 ;19.5

. b
e m—

Lock of Rec ri=Ko.ping 11591 79,5 41 20,5
Lack of clcctricity | 1102; 51 ! 98 L9
{ Lhck ~f rolovont Toxt books 187 93.5. 13 1 6.5

T f
Linck £ rtteniing yorkshp 11231 96.50 7.1 3.5 |

Tble 4.6: ~hove shows that, 211 the schorls were
facing the prohlems flentificd with the implementation

of c'ntinu us ~sscssnunt system,
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TLABLE L,.7: ‘Ig nsbs Ruﬁ wriling grevicw of the Notirnal
m_EducA N R(UcCAtI n o o

- anans

i‘____ === E_E"tu.‘l"-\.. nt o e F‘NQ . '|._. ?é. —
ok Str nily surp rt the enll, . 130 : 65
I 1 str nzly ¢ n t supp rt tho ' .

lLedl. ... 470 1 35

Table 4.7 2hove shows that, maJ rity 65% (130) of the
responients supported the eall beidg nade to the Federnl
G vernment to roview the Nntionnl prlicy on Eluention..
The £11 wing were the ¢ mm'n reasomns ggiven £ their
support: .

(i) Lock of facilitics anl cquipnent
(i1) La¢ck of funds,
(ii1) 7132 much dennd fron teachers, ~nd yet,
no adequnte ¢ mpensation,

(iv) Lck of speeinliscd tonchers,

Le3 (4) stulints'oucstimnnir /Responscs

students! questionnaire wes desipmed to find ~ut their
expericence onl their vicws 2bhout eontinuous ~sscssnent
system. They were 2sked to indie~te their ~ges, nunber of
times they ~ttenloed schicl per » wook, their subjects of
stuly ~n'! how oftin their toenehers cnlle? thom Ly nomes.
They were to indiente the faeilitics nnd equipment ~vailable
in their sche'ls, stulcnts were 2lso to indient: the nurboer
rf qualificd tonachers in their sch ~1ls, how ~ften thiy had

procticnl less ns in their various suhjects f specinlization,
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Stulents wore 71s” to express the{r feelin's atout

c ntinuus asscssmont syston by rosp

strtonents previled.,

T/.BLE u = 8 (1 ) . Are Ronze

nading to sonk

of _siu:.i_;.-nts

e R n:;c.._.._{,__m«_m;n_x Perant
L_less th n 12 L e B f O . |
12-15 yerrs b ). g, 6% |
__5 =18 yeors ! _1_6_?.._ 66, G"

' ve 18 yoors | _.6.9.---- 27.6___ ]

T T R ——

10

-

TABLE L.8 (2): munber of pincs gtudents pttendes
_SCh "l pur u\,k
| Number o3 i s _Ereaue ncj_;_ IS rc._-nt_i
{_Only who n"l.i.l’-:-._‘...._...JL*..-__'..- 5% _ 4
+ 1=2 tinvs ! S S Y.
] 1 -
1.A=h tines 6. Er-_2.h9{

FEvery schoo

TLDLE .8 (3): golling studints by their N-nmos
111ng qut _L EFrequency | Fereont |
Oftun L 3
_Snetines__ L8 59,2 |
b nevir |17 6,8 J
Lztod e

Ti.BLE 4.8 (1) shws that,

wure within the ronse of |

220 ‘—-.“--WJQQE-.-J

£6,8% (167) of the stulints

ctween 15-18 yuars £ oy
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It sh ull ‘v n toe' thot, this apge ronge is belioved

t: e st crucisl in ehild Acvel pment and formation

of hotits. TA01c 4.8 (2) shows vhad najority «f the
stuluents, 94,84 (237) ~ttenlel sch ' 1ls vvery schorling
daye. b ut 59.2% (148) ~f the stulints inlierted that
thoir teachers 'vs nctinesn eqlled them by their nanes

~s sh'wn in to¥le 4.8 (3). Explanati-n: This confirmed
with the “lscrvati-n of the resesrcher earlicr nentioned
in this stuly tht, m:st tenchers never knew their
stulvnts by their n-nues, and yet filled in w nilerful

rrodes f.r thom.

T..BLE 4.8 (4) gsutjccts studying jn geh <ls

- v - - T ——— ————— i~

— - {
wsubdeet .. ._.._1 Frequency. pPercent
i goneral subjects : 16 .. 6.l |

13
@ e Eom s B ow el s am e e B

LAarts nl eveird seienee . 82 32,8% |

. Thysic~1 nn? Bickoyzienl . .76 . .. 30.U4%
y Loomeredn) mlueation o W5 o 18

b pechnienl mivestion L 30 )L 02.4% )
Tt : 250___t __100% |

s E e e e e e e e e e e e e et s e
S ————— i ——————— i —————————— ————— — —— —— -

-

T/LELE 4.8 (L) 8hws thot, 32.8¢ (82) ~f the stulunts

“fferedl 2rts n? s cinl geivnec subjceets, 15_}_:_1_‘-'l~'1n:1tii.n:

It sh-ul’ 'c nstedl thet this inf rn~tin run c:ntrary
t: the strtinent £ the Noti n~l Pelicy “n Elucsti-n,
wh s. rhil s phy is %t locvelep the child's manipulative

skills bk=zsic t: the v ¢nti ns.n




Fauinmen availahle
Eaulpmens ‘."\....Ll hle

3POr.Se€
i ,_j| Nor=- ~ Non-

r"r:‘-’ Fre=-— Per=|{rre= P
n=nt nuuncJ cent |guencyié

91 B6.u¥%] 159 63,09

o , ~r | ; “ - |
( )1 136447 159 63 &0l

>,

0%l 233 93.2%1 17 648%.
] 208 B3.,6 131 16§l

welding y
Machines

T_."_.."l'r’ \'i i. 3 :. T 4 . ? S 2).}? f,) r-" .".\'}“’;"
—t = 1 : ¢ /
Film gtri ) . L% I 2149 9 o 6%

frojector

Electric

s

.
C
-t

Hammer

nY= 4 -
Nails

Pliers

12 ,i"' N ﬂ,-’ ‘I_L‘]_r 17‘;;'_3{
b 0 76 131,24 172 |68.8x
oxl 30l | 170 |68

o A T R
b, %1 213 185,29
ws that, more than 60% of the

neither woodwork nor metalwork

About 36,4 (91) indicated

the metal work workshops were

e non-functional, ®©his could
structures and 1 ly the
there was no qualified person

3.2/ (233) of the students




in their sch
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vbut 83.69% (208) of the rospendents

indicated that, scicnce laboratorics were available, but

nen=-functicnil, about 16.4% (4) h-wever, clrimed that

scivnce laberatories were not availnhle.

On whethcr welding

and cutting moehinus were available, the mj rity 79.2 (198)

of the students indientol tht these were not availsble

while 20.8% (52) indieated thnt, theirs were non-funeationnl,

Table u.g.(1) nlso shows thot, nost schonls had no radios,

television, film strips, projectors, h-mners, nnils, pliers

and type wri
tho

EXplann

t\., I‘S.

tirn.

inlieotion showed thot, they w ro nin-functicnal,

is f:lt th~t, it would be almost Impossible €2 inpart the

desired skil

1ls t.

is felt that, this lack 2f facilitics ond cquipmént could

have been responsible fr the stulents not belamg properly

assessedl ¢specinlly in the aren f psyehcnctor domnin,

TADLE 4.9 @): Number of Tines Proetienl lesscns are Dome

Infact, cvven where these were availatle,,

with such poor conditicns in schnﬁls;_it

stulents as stipulated in the prlicy.. It

‘l Never ‘! ones 2 fﬁiec“; "M?Morc than
Larca/subjeet . . 1 fterm L tern, L twice
- - - _} - g .t 5 - e ......?.. — _———m-—b-lu--u-—r
- Fre-  {per= | Fre- |per- iFre-  (Per-! Fre- | per-
b ....}4uency,cent |queney cent_.}qu.»:rz.cy cent 4 quencyl cent)
ntro,Teeh, A48 (5G.2%] 27 10.@%4_ W1 116,44 3 -
Arts nnd socihﬁ E
Selence | 55 leaw. i 3 113.6x) W1 116.6¢ 120
l Physicnl and A ' _ :
4Btelogy ] 9% 13860 37 b8y | 30 2 Bl
jComerotal 86_135.20¢) 9 | 3.6x7 8 _i3amd b5
| Technicnl 56 1224} 23 | &.2¢} 67 126.8%1 104 (L1

»




-~ 109 -

Tnﬁlé'h.g (2) above shows that, 59.2%.(1h8) of the
students never had any practical lessons in Introductory
Technoloeye  About 10.8% (72) of the students had
practicnls once a term; 16,4% (41) had practicals twice
in 2 term and 13.6% (34) claimed to have hod practicals
for more thon twice in a term. In the aris and gocinl
science, LB (12) of the students had practieals for
more than twice in o tekm, while 39.6% (99) of the
gtudents clnimed thnt, they nover hnd practicnls,
pbout 1h.8% (37) indicated having practicals once in a
term; while 129 (30) had practicals twice in term; ahout
33.62% (Bl)) nf the students claimed to have had prooticals

more than twice in n tevm,

Exrlanati-ng . It should e note' hire thot, even

schrols which are supposed to be heavily psychonotive
oriented {commercinl and teehnical schonls) were not
significontly hetter in conducting practienl lessons
thﬁn the onrdinnry secondary schools. This moant then,
thnt, stwicnts from these technicnl nnid voeatinnal
oricnted achools were 2lso Ant being properly trained,
hence most of thoe students, about 685 (170) of them ns
indiented in table L.10 wagréeds thot, if they happened
to drop out of schooling, they would not know what to
flo beenmuse, they had not acquired the nccessnry skili(s)

in ~my trode.
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TABLE 4.9 (3): Nunber of Qualificd Technieal and
Ve timnl Teachers sehool By Seh-cl

'...__...._._ . - - - - i - —— . B—, -

‘J_c_h_-_‘l_____ — .. NO, o
o A— o
' 2lhuda-hudagrllege .

¥ - S — v s ca S ——— 0 ® t

G- S, S, shika
E__g. G. Kaw |
(Bt gl sy
¢ G. 8. S, Thern i 2
(Ge S. S, PfGuwn i3 7
i G, 8. Se Knfanchn ; I :

- PR - oo mae b b 8 4 eles s

&, ‘T Knmoxx ) ' 6

i e i S g N S VO A ot S S S RS Sl

O T O WY -

| Comferedny gollere zapda o 7

TOT/:L o ‘- - L|.2. T

'Thu nhove table u.a (3) shows thot, there were Y2

e — e ——

b —

technic~l ant! vocnti-nnl teacherd in 211 the 10 schasls
put together,

Explonati-n: This information enformed with the
tenchers! resnonses s shown i Tolle 4.9 that, there were
in~dequate nunbier of qunlificd technienl and voeational

teachers in the secondary sch ols,

T/BLE 4.10 (1): Students not Trained t aequire skills

Tse | o Julo [ s (oL |

. S
| prequerey ey | 30 ] 37 L M | 250
| Percent | 32 | 33.8 | 12 ) Ak.8) 7.6 1008

TABLE 4.10 (2): Toncher rssesses @pnitive, yses T.sts
o " ssinnents - I

' st la.Ju |-t s [
| Frequency | 8L f1h5 § 8 L 9 | W K 2R0 |
| percent | 33,6 40.6 1 1.6 | 100%

TTOT/L
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TABLE 4,10 (3) Teocher sgsesscs nffeciive and psychomotor
Domoins, JCt, nHues not RKAow student -

———— - —— B Rt

si] & j-u [ D SD | TeTAL

[ I R S

'd B
St | o e S———— -

i .
Frequency | ‘_....19_-;.“ 76 3.23 A5 %
Percent _ 116 1 k1.6 26.8] 9.2 | 6, 100%

B8 L LA L

- -

TLBLE L.10 (4): studcnt works harder in continuous
*Sscssncnt gystem, fears poiling
Excmination o

@ 1 27Ty Io }sr [ rorin

Frequency 1 100 | 93 | 25 | 25 7 250

percent 1 40 1 37.2 | 10 | 10 | 2.8] 1o00x

T/BLE hu'“] (5): St‘.\'&"hnt Not sure I..f. Emr;l 'nym‘_.nt" Hns Not
TemIreT SKIII(8) T

Fpequency |31 l119 138 131 [ 11 | 250 |
percent ) 20.L | 47,6 |15:2 112:h | Loh | 100%

TABLE 4,10 (6): student sure of E-ployment, Has rcquired

S/, T A U D sb | ToriL

e =

Froquency 20 __L 23 |1k 65 28 250

-—.-n—.r._o —

percent B 2.2 J45.6 |26 | 11.2 1 100¥

PLBLE 4,10 (7): c-ntinucus /ssessment netcrmines
Stuiivntt!s Fincl Result

R t_Jul o s § rorrL |
Frequency | 3D ~110 | ‘1_.1_1.____;!__2__ 15 “2‘_5_0__‘_'_

percent 5~3j£:£- .l Ly glt‘;‘-G .1.;._._8 r““6 i _j.O'Of___

TABLE 4.10 (8): stuient Has No Kn wlcdge of the rssessment
in_’ficctive and psychonotor pomains

e e e —

l S Ve v o sl romn |

prequency | 53 [ 127 | 39 | 22 ’) },_,._2_5}--‘-.___.

pereent | 21,2150.8!' 35,6 | 8,8 3.6 100%
.l.21.215 . 8.8 3.6 | 100k __
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TABLE 4.10 (9): c.ntinu us Asscssment system puts too
much vem-nds, 1t should B spgped

- — & e -

sa | o Jul o[ sl monr ]
' Froequency ' 22 b)) 22 92 105 m«l
ol L2 L) A B A, ) L Wi ..
tpereent  18.8 | 3.6 18,81 36.81 w2 | 1oox |

KEY:

SA & Sstr noly Areoree
L = Aoree

U =~ Undecided

nNisn BEree

<
1

SD ~ gtrongly nisngrec

It should be noted in table 4,10 (1-5$Ethnt, responses
indicenting 82 2nd A were taken ns mAgreedr and these
Indic~ting 93 and pcwere considerced s "nisagreedn, while
U still stood ns wyndecided® responsce.

Pable L.10 21) shows that, 65,604 (164) of the students
napgreedn th“t,,ékudcntﬁ-weru not fully' trained to enable
them cequire thL n.cessary skil®s. About 94.6¢4 (129)
wagreedn thr t tL churs gave minly teets, nd 2gsignments
to assceas t§L e nitiv; demain,  (Table L4o10 (2))e
™hlc .10 (ﬁj.shwws th~t, alut §7.6¢ (148) f the students
mapgreeds that, tu?bhﬁrs ratud students in th. affective
and psychomot-r dopnins without actunlly knowing individual
students pers nnlly, mhﬁﬁt 77.2;4 (193) of the students,
as could yu:sLun in table 410 (4) elnimed that, stulents
workced harder under thc'cwnéinuﬁus asscssnent system
for foar cf failing exaninations. P.ble 410 (5) shows
that, 68% (170) ~f the students wngrecdr that, they would
not know what to do after their sch ling, About 45.6 (114)
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were "undecidedn as indiested in table 4.10(6) when
asked further on the issuc of being gainfully employed
after their course. “bout 37.2% (93) however, niisagreced
with the statement beeause, they clnimed, they had not
acquired any skill to earn them a Job., mTable L4.10 (7)
shows that, 83.,6% (209) ~f th. students ragteed" with the
statewent that, ‘tcontinuous assessment plays 2 major role
in the finnloanslysis of the studentst resultse
zplonationg  This wns in line with the views
expresscd by yoloye etenl (1965) thnt, eontinucus
asscssment shoull take inte acerunt all «f the studentse
performances during 2 given perlod of schooling. Table
L4.10 (8) shows that, 729% (180) of the studcnts clnimed
thnt, they did not know how, the affective nnd psychomotor
dom~ins were assessed. When suprested thot, erntinucus
ngscssment gystem shhuld be stopped becruse it demanded
to2 much from tho studenfs an! the tenchers, 78.8¢¢ were
run'eéided,» while 12,44 (32) indicated in the affirmative,
(Table 4.10 (2).
qe¥le h.37€F) sntgtulontst Interview/Responscs

+beut 50 students, five from cach selected school
were interviewed to cross—check the information obtained
from the two questionnnires. gstudents were asked to
indic~te: how often they ename to schools the area of
technical ~n! voeation2l subjeets taught in their schools,
facilitics anl equipment available; the kind of job they
would prefer t+ do and why. Students were anlso expected

to identify the characteristics of their teachers, say
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how inf rm~ti'n “n pers~nal and sicial qualities
were obt=incd, and say what ¢ ntinuus ~ssessment
mcans € then,

TLBLE 4.17: Number of pimes studints *ttended

_1'-1. -T F\.P week ™ Tt
[ Number of Times Fruquancy Purcent
1-2 Tmimces 0 1 O
r-. --13.-.-17* Timus -- el . ——m——— e - ,.@l{-—-—-
L Mre than L Times , 50 | 100%
et ceedeneadeal00%

T.BLE L.11 shows thnt, 21l the 50 students intcrviedey

cnme o schy»l more thoan 4 times in - weok,

Explon~ti-n: This informati-n ¢ nf rmc! with that
Ftoined In able 4.8 (2) wherchby, more thon 90y of

the stud.nts claimcd they eame to sch- 1l n cvery

sch” ~ling.day,

TABLE 4.12: P“cil;ti 8" and _nquipment rvorilahle
in t?]\.' "l ~ls

P Response . _{
y Paeilitics ~na T?GEEEi A !N et T
: Equipl"k nt B F‘un(:t-.i Tl".l Vdil-"!hlt. v

. Fro-= T Pir-,Fro- T&r—-.FrL-'“TPer-s

o fuugncm cent! qu‘nqy‘p.nt, qpancy_gfntl

PRI el d O H K LS 98 1 | aw
“Metalw rk v rkshop oy " __29 e |2

| S . Egﬁi
wocdwork wrkshp 0o . al 48 - 3‘____5_226_.
cutting and welding - N V. ;

~L0h‘ lh Ty, -—*h- O"--T! O‘:fﬁ - -—:1-’- -‘-;-348:(; P -—-11~ -—-—:--.—6—2L

_sci'ncL_Lph rat- ry 4 0O hu.-;ﬁaM,i_b 6 ; 12%
| Eleotricity i 43 18,“4.:_ TR . S O S )
i

pRoAL/Dlevision . 4O fOX. i Q. | 0%} B0 1
£ TYPe writoers 1 N 10’ L..0 | o .L IR 0% |

The studints' ruspy nsc am indieated in Table L4412 above,
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concernin; the facilities and the equipment available
in their schools corresponded with these of their

teachers and colluages as could he seen in table 4.9(1).

ABLE 1;.13: gtudents! Joh pregépence

Job Frequency Percent
meaching = 13 . 26
plumping 0 Q%
nrick - lLaving s (O 0%
Electrician 0 094
Mo#2r»* Mechanic 0 0%
carpentry 2 Lyos
Fayming 29 Ry
Trading L 94
catering 0 Ko
welder 1 2%
Technician 1 204

Fifty-eight rercent (29) of the students interviewed,
prefered going into farmines, their reason was that,
their parents were full-time farmers, and as such,
they did not need to he taught the art of farming in
the schools, About 26y (13) opted for teaching,
pccording to this group, any btody could become a
teachers without necessarily being trained as onej and
thus, they felt tﬁét, that was the only job they
believed were capable of doing without going through
teacher training collepge. rhout 22% (11) prefered to
hecome traders, hecause, their parents were also
traders and as such, they were sure of doing very well

in that area.



T.BLE 4,14 Tur
sch il by _swh

| auwiificoti-n Ne..
| NCE 15
| ‘?‘;?C.E. rechnicnl 6
l C4N.D. wlictricity 0

CIN.L. goai- 0
i '$ '
! 0 .N.I. Building 0

0 gN.D. Mark. ting 0

OBN.D. ¢t ring 0

HPN.D. El.ctricity 0

HDN IDI l‘":‘- ]i ’ 0
: H.N.D)., Building 0
iH.N.fJ. Merkcting 1
]
}
: H.N.r. Cﬂ‘t‘rinft O
} B.SC. 5
f B.SC‘ T:;"lu 0
' ba Ed, 22
v B.LWLE, 1
' M, SC. 0
. M. SC. Ei. 0
! Ph, N, 0

Fxploan-ti n:

stud.nty”

acquir.-d the

I'e8p

nNo

- 10 -

This inf rmarti-n has proved right, the
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teachers were troinod, ~nly few h~1 technie~l gn!
v eati n~1l eluc tion,

TABLE L.15(1): Identificoti n of mechors!
Choracteristics by the atul.nts

r— .  u . . s = - ...r--.-‘-u»..--.- . - - -

B e T W BT':‘.S_T_’.‘.‘.“.B.‘-’.-.. s el
, NO

‘ Fro- T~ Per— T Fre- | por- |
= ‘ : i H ’
! Ccharacteristics guency +  cent qucncyl cont
e reat R LR B # o .2 @mewm w affs v B E L e—
] 1 !

unctunl to» sch~l - }
tond Jessone . .. o 30, o FO¢ - A% . 2 |
1]
! Give and mark rssipgn- ! '

ment . . ho ‘o8 - 4 i+ 2+ |

partietyate in cxtra- | . ) :
).Qurricul-r retivitdes : 20 . WO¥ 30 . 60X |
} attind most ~f their | , . |
! J..8S0ns 33 L BE AT B
|Teach with exwples ;. 33 . 66 - A7 %
i Usc teaching nids |, 4...20 . 5. . WO¥% . 30 & 50% _I
. b
| know students by nomes; 19, h 38« | 31 ) 62|

Table 4.15 (1) ~b-ve shows the charqcteristics of the
tcachers as percicved! by the studonts, 2bhout 78% (39) f
the stud.onts indicated thnt, thedir teachurs wire punctual
to ach~1ls "nd in ~ttunling less nse Nincty-iight porcent
(49) cloimue! thnt, teachers gove ~an? merked assisnmoents,
¢b-ut A0« (30) cl~ime? thot the toachers 4id not
prrticipnte in cextra-curricular nctivitics, (33) 667 of
the students intorviewed shrwed that, teachers attended
m-st of thiir lcssons, ='~ut 667 (33) snid tunchers
toupht with vxonples, while 604 (30) of the stulon®s were
~f the “pinion that, tenchers did noat usctenching ~ids in
tenching., *but 62% (31) clrined that teachers did not
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kn-w the stuilints by thuir nomes.

Expl nati n: This inf rm~ti'n cinfirncd with the
bscrvoti m “f the rescarcher in Chapter ~ne that,

tenchers 1id n t kn'w thoir indiviiu~l stu’'unts,

The rescearcher fult thot, the innbility ~f to~choers

to know their stulonts personally could he duc te

the 1arse nunber £ studonts cnr:lnent in schools,

TABLE 4.15(2): Muthods uscd t. LObtoin Info

,—..-- --_.‘—q-.-._-—-—.-.r.- TR R S s e e pm A b e SRl WS 4SS e—

Ru 8D MNSC
.- t - ——— ,
: i —
M.thudls [ — YES i NC ,

1 1 ' - ¥
wms e gs ¢ 5 e P RGqUEUICY ¢ .F.*-.1“9:-‘.“.121?1:&'.‘.'@._\?!131!,F’.u.l‘.P.*-_n._'t_i
. '

-: - pa—rf- - s . - ..I{S. . C- 92-‘{ :
hntorview 023 0 W6t 21 e U

wQuestinnaire )y

...........

. b

Leheoklist | 5. 010t b us | oo |
Tl §.15(2) sh ws th~t asscssmnt t.chniques such
78 Nuesti nnnire, Interview, soeiomotric "n’ check-
list wore not v pular in sch 1s in K~ 'unn St tec.
This inf rmoti n is in linc with what is “btained in
T F1le 4.3 which sh-ws that prrt from toacher made-
t.sts, ~ssignments projcets “n!l sonctines proctic-ls,
“ther ~ss.ssm.nt instruncnts word harily us.d in the

Agsw.88" . nt.
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TABLE L.16:

Mhat costinuous rssessment menns
According to the students
[“?ﬁiﬁiﬁf;?ﬁf?%ﬁﬁﬂﬁﬁﬁﬁs"”" b = = " i eiatememns
e que cree
L fssessrunt .. .. . . iFFequency | rorcent |
v Tests ~nd assimmnent evcry; ) : q
LMok i L 10¢ .
i i | i 3 Fnne b = : . .
! TLStS. nd nssi nnunt'kv_ry’ - '
',.....t..h:'z. .wf"'.t.k.s. A s mma s s s pa ek . 8 » H .1.6-" oS
I Tests and assimnent every .
. t : . . s ]
}JJTQQ h,,.p.........-. ...,;...37 .} J@hl-4 _{
By 3 ;a. ! . L] {
B .5 4 .i. N FE e mimaies e e i B 8 O A R < 2. .__1[
L.Othcrs (jpecify) N B o

'==ﬂ:\irﬁb=====ﬂ=-= —==sS===z== ===."-'. 32@2283 ==;ﬂ =1Q%'==Id

From the ahove rahle 4.16, it could le scen that

majority 744 (37) of *he students understood continuocus

nssessment ns ntests It

and assirsnncents every nonthne,
is felt thot, the students have not been adequntely
enlishtened on the concept of continuous nssessment,
This information also asnfirmed the obrervation mnde
by Adeleye (1989) that, the students had not seen the
difference tetween the old and the new system of

cduention heenuse, they have not been alequately

informed, 7This rescarcher

should "¢ made aware that,
more thon nere mpencil and

cunulative record of their

su.;7ests thot the students
continuous nsscssment is
paper;n but, it is a

acndenie achicvement,

industry and character developrent,
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L.3 (6) genernl Nhscrvoti n of menchers, Stulints and
the schorls

In adlition to the questi nnaires mnt' intervicw
¢ nlucted, s me kind of chorvation wns 1ls  dune to
cr-ss=chuck 7nt or  btnin »?liticnnl inforn~ti-ng that
were ot incluted in cither of the twe instruncnts,
mach of the seluected schicls was ‘bscrv.:! by the reéseareh
clirks using th. juidcelincs proviled, Th. rcs.arch
clirks were to rate the r.sp .nscs 71byut their t.achers,
stu'ints "n' schr-ls ace rdingly,

TLBLE L4.17: guide 1ines ‘n Genernl Observati n of

Tcachirs, Students "nAd gehocls,
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5 = Exccllent

b = " good
3 = pair
2 = Ppop
T = Very poop

Explonntd n:

Table 4417 above shows that, punetunlity f the
tenchers an? the stulints t seh 1 an clnsscs wns
fairly rood, Repistrati-n of both teachoers mnd students
was 1lso fairly g~d, The cbscrvation showe? thnt, the
relati nship letween thu tunchers an! the stu'lints was
"roodm, It was obscrved that, the teae ors hordly
called thoir stulints hy NMes, neither 110 the student,
know their tuachors by their noncs, Abiut 60% (€) of
the ohscervers felt thnt, tenchors and the stulents

"1l n-t resune classcs promptly ~fter Lre-k, The
“hservation f the stulintst nctivitics showcd thot;
sch ~1s wur. frenerally peor in ziving quizzes nd

pPr jucts. H-owover, they (sche1s) werc eXecllont in
riving tists ~n? assisnnonts, It was « bsorved that,
tinchers 111 not make lcssan-nrtes. rvailability of
n°rks shocts was rnto? very goods The ~bscrvation®
als shiwe! thnt sch.1ls had nc f"8sessnent instruncnts
t: neasurce tre "ffeetive and psychonctop Timins,
Tem/individual 18scssment of the students wns ‘bserved

t~ he nfn ir“.
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It was also observed that, the teachers pgave
feedtack to the students after marking and grading
their (students) work,. Most schnols, as it was observed,
had continucus nssessment committees, However, the
availahility of stornre facility in most of the schools

wasnpoorn,

Loy aAnalysis and Explanation of pesults

statistical tools such as frequency tables,
percentages and chi-square were used to analyse and
explain the pesults, A cridical level of confidence
was set at 5% to determine the extent of pisk to be
taken in accepting or rejecting the significance of

the hypotheses,

4.5 Hypotheses Testing

Le5 (1)

e Parmer method(s) of Assessing Students
Perfornance and the method(s) used unier
the continuous rssessment System

From the data collected, chi~-square was used
at 0,05 level of sijnificance to determine the
instruments use’!l by teachers in the schoonls for
assessing the copnitive,;ffective and psychomotor

domains,
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TARRE [.10 (1): Izetrument uesed in Assessing the : -~
SENItIVe DomAain
: —  {pencher qsir*'n- pro- | Inbor- reotal {t
. o made Tests .}.’E_nts Je CtSL vicw b
I ATuda-hudn ' . ‘- :
jcollege b4 ..opb 13 1o 123 |
1 C,S.S. shikn LR S S 6 Lo .. tAas
L AN K BRI T 6 S -
Rif'li ‘C..-J.ll.’:;t..‘ o ! !.]. L 2 '11 o 1 i ,1_,?_ —t
o T o ’ .
rﬁg;i; S. Ikara I 3 i T, P v B B it i
LRI o W L SRR L 0. O SO . . |
G-S S. Kn K«f wnchan 8 o 5 ‘_- 6 i 0 4._‘1_‘3 S 1
. G. C V"lp‘ o _1_2__“-‘" o .;‘ 6_ . ag _9‘"4 -2__7_‘._“.
R A T‘,ch. M"‘lﬁli‘_ 4 B 3 i 13 "‘_‘0-_ "2_2 R
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| Cnll-;.gn. Z2nrin "‘“‘r"'s"" """"'"l‘ ‘l-l;_‘___ } 9
LOT.L — - N 7 S— 02 1.4 ____ 408
=== ==—.-=—ﬂﬁ==‘=———*-38= .—-nan__]é ————————— §_=J g ————— ==—.I"J\
0.05 0 ) 0.E (0.E)2 (0.E)?
_-.—_-_..l-._.-.—- o - —e .—E:— . __’
L 7225 15,75 | 248,625 | 3ha2155 "
15 b L4.73 110 27 {105, 14729 22,2987
t 2L 1 7.56 t16.h.Lt {279,2736 § 35,7504 .
.18 : 5.67 j 12 .33 ' 153,M289 ) 26,8128
i 27 6.3 113.7 | 187.69 29,7920 |
Al } bt (9,50 | 91,97 20,8518
! : e By SALLE AR M lr
i 1. «vs t13,0 169,26 28, 2570 '
el e aan
127 | 8.51 {18,049 | 341,88 = 1 12,6622
t 22 ) 6.53 ;15.07 | 227.1049 i 32,7712
351 5.67 112,33 | 1520289 | 26.6128 |
2 = 270,227,
af = 27 KEY :
X2 criticnl = L0.11 df = deprees of frecdom

necision:

(Pe)

nsed on this evidence, the null hypothesis is

rejected and the conelusinn therefore,-1s that, there is
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mipnificant differene> in the mode of assessing students!

performance in the cognitive domain, This fact 1s also

evident fron the response8S of teachers from the question-

: |

naire which appeared

in Table 4.3 that, 75% (150) of the

teachers used teacher-macde tests, 63% (126) indicated the

use of assignments., Few 5.5% (11) and (6) 3% (6) used
projects and interviews respectively,

TABLE L.18 (2): nstrument Used in assessing the
Affective Domaind

(Q=E)? -

& annE 0 E 0-g_, (0-E)® E
23] 16,1 6,9 1 17;61 2,9571.
15] 10,5 | L.5 ]| 20,25 19285
L] 16,8 7.9 51,84 3,08p7
18] 12,6 | 5.3 | 29,16 2,312
20| 1l 6 36 2,571l
] 9.8 | L2 17,61 1,8
19 13,3 | 5.7 | 32,49 2,41;28
271 18,9 8.1 65 .61 34714
22 1611 6,6 L3,%6 2,8285
181 12,6 § 5L 29.16 2,312

X°=29,7138

school Question Chbak Rating | Anecdotal j®wotal }
naire liat scale Record »

Alhuda-huda

codlege 17 3 3 a 23
. §.5:5, Shika i 10 1 2 15_4
G.G:+S,S: Kawo 17 » 1 " 2l
Rimi college 8 2 7 .1 18
b G3S.Ss Ikara _z 4 1 7 11 20
G3S:Ss P/Guwa . 10 2 ] 2 1 14
G;B.S. Xafanchan], 17 1 9 0 19
G.C. Kagoro 16 . 3 Ly 27
G.r.C. Malali 21 1 0 0 22
commercial

collerze 7aria 13 3 1 1 18
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df = 27 KEY:
X% criticrl = 40,11 df = degrees of freedom

Deeisica:

Based an the akove eviience, the null hypothesis is
aceceptud and the conclusion is thnt, there is no
sipnificont difference iq the mode of nsscs=dng studentse
performance in the affcetive domain. Table 4.3 confirmed
this fact. 1n Toble 4.3 it was observed thnt 51,0 (103)
of the teachers indicated that, they did not use questione
naire, 65¢ (121) iIndicnted not using checklist, 64% (128)
snid, they nover used Rating genle and 65% (131) of the
teachers noever used aAnecdotnl Records as menns of assessing
the affeotive domain,

TABLE 4,18 (3): Instrument Usc in Assessing Psyshomotor

fomaIn
- -jPrﬂcti— Pro=- nbsg;;;:-‘échk-

sniie N ,Lmls _lJdects | tion _3._1.5.1:.,_1““1
} Ahudn~hudn i i ; '
b College o ch  } 2 3} 3 b b ¢ 23 |
Ge S. S. shik'* 13 1. .1 0 . . 15
| GoGeSeSe Kowo 116 2 | 2 oo ey
Rini colloge | 8 & | 3 3 18__ |
{ GeSeS, Ikrn 14 4 1 L _._39_._;
| CeS. S, p/Guwr 111t ] ¢ ORI S
rﬁ.s_é- Xafanchan |17 Ao o L1
lGs Co Kogoro 120 2 s 2 1.3 I 2
jgovt. Tech. Maln 11T1“%~°"*'*--L~r"2" b7 122
03mmcrciﬁ1

goolege zardn 112t 0 { 3 4 3 | 18




23 | 15,76 77u20 _L_B‘z_:_,_u‘z‘___i”g_..a_z‘e_qj
i L]

15 1 1028 |y 7 L 22428 }'_mz‘._jf;_'_/_g__ !
2l 164l 17,56 :57.15 ) 3.4762
18 ! 12, 07 ! 32.1 2.6
L G 7YX ..,.5-.1 -;_.3,-__.5; il P.?LL_E
120 3 13,7 :6.3  ; 39.69- i 2,8970 !
pab | 9359 1L.L1 | 19.45 ; 2.0281 |
)19+ 13,32 15.88 135,76 ! 2,7465 |
(27 } 18,5 i8u5 ‘72.25 ! 3,808, |
122 | 19:07 V6.83 118,02 1 3.186) _
18 | 12,33 [5.67_|32,15 | 2.607h _

af = 27 x%a 20,0478

£2 criticrl = L0.11 KEY:

necisiorng df = degrees of freedonm

From the cvidenee above, the null hypothesis 1is
acceptedy an'! the conelusion is thnt, there is no
significont difference in the mode of assedsing studentst
performance in the psychomotor domnin, This cvidence is
further scen fmem the responses of the respondents in
Tble La3s It was observed in Table 443 thot, only
18 (36) of the teachers used projeets, 26y (52)
indicated the use of observntion, 2,5% (5) of the
teachers elaimed to use checklist ns instrument to

nsscss the students in the psychogotor domnin,
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4.5 (2)

HQ:2 There i1s No Relationship between the Asscssment
Tnstrumuﬁfh yscd and’ The Guidelines Provaded
THE Ministry Tor Thplenentition Of the
Eﬁannu‘us Asseasment System T T

—— e —

TABLE 4.1 Instrumvnts Uscd by Tuachers in /ssessment
[ .I._I_".’;“___.W?“;P.t. Used NP )
!__ZEEEEHEEEE Required |} Fpequency pcrqynt 1
|_Tenchcrs Mode-tests | 140 |r Y
LT T S— I/
|_Projects . __).....007 _ L= |
| Interview b ... e i S .
i _qQuestic nnﬂ;pu__m__ . 20 s I
_ Checklist o }_ .5 _l_“'jxi*h___
Rﬂtinf scqlL 'L_‘_‘ 25 R P
Lnacdotal Record b Ak fL 20
proctienls . f 63 | .t _Fk
| _observatin R
TOTAL s 600 100
|=========================Jn=======-=================..-=L

EX T.on~ti n:

B

The 2% ve Infrrmation shows that, tenrchérs mhde use
of mostly tests andl assignments in nssessments. This
mennt thnt. nsscssments were donce mninly in the cognitive
domain, while the affective anl the psychonotor domnins
of learning were completely nepglected, This findings
showed th~t, tenchers were not using any criterin in line

with the guidelines provideds
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HOs3 There is No Relatirnship between the gourses
TCoehers unergs and thdse require TO Equip
%ﬁlﬁ"?'r Effcetive Tnplementati-ns 7f the
preSTannG S

TABLE L4.20: Hunber f Tines Tenchers Attended workshops
*n ‘Bufiuéhur curses o

- e —

| NUmer f Tinu ‘lFrequ;ncy lpurcunt i
!r—a——-d"---a- A — —— .ty - - - - ......,.‘. . .

t—-—— P .

once ' 62 L ¢ |74 ‘

F.___. e gl il e ditb e

L mwice b a8t ox

' More thon mwlce |} 12y 6%
POT/L J 200 i 100

Thle 4.20- abhove shows the number of times the teachers
attende? workshops an' refresher ccurses for the purpose
of cquipping themsclves for the effective implementation
of th. ncw policy on gducation., It cnould be observed
that only 6% (12) of che teachers indicntel nttending
worksheps/refregher courses for more thon twice., Nine
percent (18) indie~ted attending twice. 2hout 31% (62)
attenled just nee, while the majority Sh% (108)

the teénchers hhid never attended n workshop or hod a
refresher course,

Explannti-n:

This finding 1is Cfntrnr§ to what Ipaye (1977) hos
sugpgested, thot teachers negﬂcd nore bricfing and
exposure t the philosophy of continusus rssessment by
means f intensive in-service refresher crurses ~nd
visit~ti ng, s> that they know whot is expected of them
in the nuw p-licy »f gpduertiong It is felt that, if the
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new policy on Eiluenti'n 1as to succced, teachers need to
thoroughly understan'! the curruqt structure ant! 21sernntive
combinntions »f subjects in arts -n?! soecinl scienl.,
gonnerce, scicnce an? Technicnl within the nvallable
resources of the scho2l in ordcr not to narrow the ehanees
of the stu'cnts, They coull ondy 1o this through attending

worksh ps, scninars and refresher courscs regulnarly,

k.5 (b)
HOtl here 13 iffercnce bhetween thc ﬁrnbr

rocelures ““T__hEIE. £8 Uged

c oD ct ofi rslclunc t
nf Affoc o 1nd’EszcEOn5tﬁr anﬁiQu "8UC
ﬂffifﬁdqg_and fosk perfornonce

Mble 4.21 forpnts used in the gsauaancnt of pffective

“n! paychon~t r Donains

"~

Arca Foronnt . gueney | percent 1
ALt Likcrt gc.le 35 19.5%
2
pddcetive che
check-1ist 30 15%
gery ntic Diffo-

renti 1 selle 0 L 8

- - — e w

Obscerv- tion
schelule 52 ! abnt
i

.
J

. sk purf ornince

v Sulf=reporting
- mechnique 36 18y

project L3 21..5%

A R o v warais Sveins a4 e Searann

It nay be observed in Table 4421 ~bove tht, 19.9%

o

(38) of the gunchors uscd Likert se-le; 1% (30) uscd
Adjective checklist nd none, (Of) nodc use »f semnntic
Diffcerentinl so-~le in thoe nssessnent of ~ffeetive 7omning

In the ~res of psychonotor don-in, 26% (52) »f the tc~chers



indiecntecd using observntion schedule: luss than 20; wsed

about 21.5% (43)
indicnted that they used projects in the asscasment of

sclf -~ reporting technique, while

psych-motor Acmrin, Expl-nrtiong
since n ne «f th. £f>rmrts ha? scores up to 50%,

the informotion obt~ined ceould not be said 8o bo ‘tru.e.
A 1nok 2t pable 4.4 (14) showed thot, 57.5% (115) of the

teachers "agreedn thnt, teachers tjustt assigned grodes

t» stulents in the asscssment of affective and psychomotor,
bhaS (5)
HO.5 Lrek of adcquate pacilitics and Equipment d7ces not

mike ony difforenced In the ‘Asscssmont of ‘StudentsY
perrorm-nel In the Tognitive, :\ff't, TIVe ﬂnd )
Psychom-t r Domilns, T

e e 8 4

TABLE 4.22. F"cilities ! pquipnent nwﬂable in the
l______-_... T ety RETLSE TR o
! ResSpONs
; e S P P A e G § i
i Focilitics & ! [ ;
! Equipnent | rdequate . Inndequnte | Non-pAvoilnble
: j— ....‘. ...... r._,___.,..l. B s e e '...._......._.,....q'.
| Fre= [per-| Fre- | per- [Fro= per- !
o & qqcnc_y'c‘_nt ) qut.ncylm.nt ; quency cent o
TCl#-rocn blocks O L% 4 189" ioh.Sw 11 '5.5} :
Cmtles/viins |0 Lo i 137|685 63 i3.8x
T S o S SR Loy O . W
Litg.r:-w_r.y RN SRRSO, - SO e - M 1= °2 . S 1} 2“'1!'
'wwndﬂwark WO Tksh‘ +__'pv‘_{-0¥ ,_‘Uﬂtm;52¥ 1.: 96 :hﬁ i
Ml.'t"‘lw rk workshop I~ O : €% | 93 ~:h6.5p% 127 iM2.5%
wsciang Liboratory n - ory 3, 117% ! 166 ‘€3 ]
............. - ‘-,.......- -.-.'-..’...l.........l..f---\_qL
,Welding ~nd cut+ing { l y
Qeoktne |0 504 0 83 s 117 ses
}hrﬂnqr/ﬂ ils/serow : - | -
ipriver - T7 0.5 0%, 76 FECN 2h 62 |
s gecgow o o . 85 w2l s (5Te5% 4
ignmes Fig _1_4‘ - LR ? 177 . '8,8_ o | ,.?__3“ _t_1_1_.;§f__
pnrn/c;ﬂrr*w Fiuld 67§ 3Mmi: 121 160,5%1 19 _9_._5?6__1
Electricity o ] aB3 {re.sx! w7 l23.sx
frpe wmaters L ULt B3 126.5%1 AWT | 173.5K
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Table L.22 above shows that, more than 90% of the schools
had classroom tlocks, however, they were inadequate,

The table also shows that apart from farm/garden fields,
all other facilities and equipment were inadequate or
non-available,

Explanations:

The ahove information confirmed with the reseaeherts
ohservation when he visted the sghools, ,I£ was observed
that, mcst of the schools had ne adeqmate number of
classrooms. Some schools were overcrowded even with the
shifting system adopted by such schools., Many students
sat either on windows opr bare floor during classess,
Also, in many of the schools, particularly schools in the
rural areasg, there was no evidence of good libraries,
what was preesent in most of them could be called reading
roome, The hooks were scanty and mostly obsolete., It
wag also observed that most of these schools had no
workshops of any kind. gome of the schools had illequipped
multi-purvose laborétories, which were in some cases not
even userl, This situation coulld wot be said to be ideal
for effective teaching/learning process.

L5 (6)

HO:6 rThere is No nelationship between siudent's Recomd
of Achievement and ma§1ng_a_gecIsIon About Eﬁe
Students.

TABLE L4.23: Keeping continuous Assessment Records in
the gchools

Perscn Responsible Frequency Percent
cubhject meacher 16 23%
Form Teacher 30 15%
Year group Master 12 604
" Head of Departments 32 16%
guidance Master 18 o4
continuous Assessment chairman 62 319%
‘E:IQQQ&::::::==::=:=:==:‘======== ::::ggg::::.::::;ggaé=====¥
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Table L.23 Above shows that, 23% (46) of the teachers said
subject teachers kept continuous asscssment records in their
schools, About 158 (30) indicated that the form teachers
were in~charie of record-keepin:, gix percent (12) showed
that, year group masters were responsible for record-keepinge’
About 16% (32) showed that heads of departments well
in-char;re, 9’ indicated that, ;uidance masters kept al}
records in their schools, while 31} (62) of the teachers said
the continuous assessment chairmen were responsible for

keepiny records,

It could be observed that, most schools left the task
of rec- rd=keepin:: to other teachers instead of assigning
that responsibility to the ,uidance and counsellers, It is
felt that, even thoush other teachers are involved in
cmtinuius assessment, all rec rls shculd be kept hy the
ruidance and counsellcrs in every school, The records,
however, should be made acecessible to teachers whenever
the neel them, Counsellors most refer to these records
when makin: 2 decision about student,

4.6 gummary of pindini-s

This study has confirmed the claims made in the
Reporter, January 21, (1991) thaty the absence of testing
Instruments and lack of hasic teachins-learning facilities,

amen;s others have male the system less effective,

The following findinis-s were made from this study:
1s That, teachers il not have 2ny basic in the
aggsessment of stulents! performance, particularly

in the ~ffective an! psychomotor domains, This showed
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that, the suidelines provide? by the Ministry
for the implementation of continuous assessment

system were not hein; followed,

It was found that, lack of ggsessment instruments,
ind?irencus standardised tests, lack of funds and
lack of teaching - learning facilities, such as
lahoratecries, workshops, functional libraries, as
well as shortage of qualified teachers, particularly
in the technical and vocational suhjects have
hampered the effective implementation of the

programnne ,

It was also sfound that, sSecondary schools in Kaduna
state were not adequately prepared for the implemen-

tation of the new policy on Education,

It was revealed that, teachers were not adequately
triined through workshops, seminars and refresher
churses tc enable them implement the propgramme

more effectively,

It was ehserved.that, since there were no formats
used for 2 realistic and practical assessments of
the students' performance, they (teachers) Jjust
assirmed! rades to students particularly in the

areans of affective and psychcmotor domains, |

It was 2lso observed that, even where facilities
anl equipment were availalble, they were not even
used, . Infact, most of these equipment are being

stnlen both 2t the zonal Qffices and in schools
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This stuly has also revealed that, the aspect of
record=keerinz was inconsistent and poorly handled,
It wes felt thot, lack of storapre facilities could

have been responsible for this short-coming,

It was found that, most people were yet, to feel
the impact of the new policy on Education, hence,
many individuals felt that, the policy should be
reviewed, However, 2 closer look at the policy
itself shows that, 1t 1is so far, the best for the
country and thus, efforts should be made by all

those concerned to make it 2 success,
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ghapter 5

NTRODUCTICN, SUMMARY, CONCLUSION AND
RECOMMENDATIONS

S.1 Introducti-n

In this cha»ter, a brief summery of the study will
be made, Attempts will also made to highlight the
conclusims arrived nt, necommendations hased on the

i

findin;'s will a2lso be made for consideration,

542 Summary
Traditionally, there is an aura of fears,.anxiety

and tension nssociated with formal testé and examinations,
Furthermore, a pre-ponderant reliance on the one-shot
end=of=course examinatinn places heavy pressures on
students, sume of who go to all length to cheaty One way
of makine examinations less anxiety provoking is the
intreduction of continucus 2ssessment system in our

school setting,

This stuly was undertaken to determine the criteria
use! by teachers in assessing students in the cognitive,
affective and psychcmotor domains, It was also to
determine the preparedness of secondary schools for the
implementation of the new policy,

Chapter tw~, of this study dealt with the review
of liternture, The review highlighted the different
definiticns, types and models of evaluation, It also

talked atout the importance of needs assessment, which
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should he hased on individual, cormrunity and the
soclvty at lnrgé. The review also pnintegout that, o
goals and objeetives should be clearly defined so that
evaluation eon be performed ot various gstages o{ the
progranme development and implenmentation, This will
help deternine the degree to which the progranne
ohJectives are being met, and to ldentify arecas of
strength and weakness in the total prograrme, The review
pointed out that, the old colonial systen of education,
which was not relevant to the needs and aspirations of
the Nigerian children and the soclety, has been replacéd
with a new systen of education tagged the "6-3—3~hﬁ'
systen. It was noted that, the policy on education haé
sore majJor innovations such 18, contlnuous asgessnent,
guidance and counselling, provision for the disabled and
30 O, )

For the purpose of this study, emphasis was 1a1d”
on coﬁtinunus assessnent. Continuous pAgsessment
was defined 23 a mechanisnm wherehy the final grading
of a student in the cognitive, affective nnd |
psychonotor donains of behaviour systemotically takes.
account of all his perfornances during a given perisd
of schooling. The review highlighted useful nmethods
in aontinunus nssessments such 18, tests,'assignments,
projects, observations, interviews ectc, Tining angd

validity of wcssessment were said to be Inportont in
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continuous assessment, Constraints of continuous
assessment such as, comparability of standards, record-
keepings, ahbsence of testing instruments, lack of funds,

facilities e,t.c were identified,

The review sugpgested that, the teacher must be
attitudinally, physically, mentally and professinaly
prepared to accept operating the system, Teachers need
more trainin; throuch workshops, seminars and refresher
courses to he able to effectively implement the proszramme,
A review of some learning theories showed that, learning
in the cosnitive, affective and psychomotor levels does

not require the same behaviour patterns,

chapter three treated the methodology-design and
procedure of data pathering and analysis, Ten post-=primary
schools in Kaduna state were involved, About 1,597 respon-
dents made up of 391 teachers, 11 guidance and conselling
officers and 1,195 students were involved in the data

gatherings process,

The respondents were sampled using the table of
random numbhers, Questionnaires, Interview and observation

were userd as instruments for collecting data,

chapter four dealt with presentation, analysis and
explanation of gata in the study, Responses from

the teachers, the students and the general obtservation
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were converted to aggregate scores, Chiesquare, .
frequency tables and persentages (%) were test the
hypotheses, It was found thats (1) teachers did not

use any criteria in the assessment of studenta!
performance, particularly in the affective and psycthomotor
domainsy (2) Lack of assessment instruments, funds and
facilities, among others, have made the implementation of
the programme less effective; (3) Schools were notl~"'
adequately prepared for the programme; (4) Teacherﬁ

were not adequatly trained to ensure effeetive implemen~
tation of the programme; (5) The aspect of recorde
keeping was inconsistent and poorly handled in most
schools; (6) Majority 65% (130) of the teachers wanted

the rederal Government to review the policy on pducation,

constraints associated wlith the implementatiom of
the programme included:; (1) inadequate numher of qualified
teachers, particularly, in the technical and vocational
education; (2) Ilack of tools, equipmept and facilitiess;
(3) non-availability of appropriate asgessment ipstmumghts;
(It lack of attending workshops/courses etca. "

5.3 gonelusion

gince the school teachers were not adequately
prepared for the implementation, it is not surpmiging
that, the affectivet and tpsychomotor' aspect of
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learning were not attended to, Because of this focus
on co,;nitive aspect only, one can see why students want
to cheat to obtain the ;rades. There is no way a
student can decieve the teacher about the kind of
character he has over a period of a year, But since
this has not lcen emphasized, the students also did not
bother to develop it,

Ths schorl tenchers were isneorant of the assessment
instruments, thus, one could understand why they gave
only tests and assijnments but irneored projects, practicals
and so on, It is not surprising therefore, that, they
tjust' assiimnel arades to the students in order to fill
the spaces., Since there were no facilities, equipment
and qualified technicnl and vocational teachers to ympart
the necessary skills to students, there ‘is no w2y a student
would bLe pzninfully employed after graduation. Morever,
without skilled manpower, the national objective of
producing 7 self-reliant nntion, economic2lly and technolo-
rically, through the acquisition of appropriate skills,
abilities and compectences, !Loth mental and physical as
ecquipment for the individual to live and contribute to

the development of his society, may not be realized,

since continuous assessment records were poorly
kert. one can not rule out the possihility of external

interferance an'! falsificaticn of pgrades and information,
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one con alse see why school nuthorities are nether
willin., to recommend candidates nor able to do so

chjectively,

Sk Jecommeniations

On the basis of the finlings, the following

recommenlations would le made for consideration:

Sie1 Budret for pacilities

It was ohserverd that, most secondary schools had
no facilities necessary for the implementation of the
new Policy on Eaucation, ggovernment should increase
its !'mdiretery allocation to education and ensure that
tuildin,: of more classrooms, workshops, science lLabora-
tories, Litraries, storage and retrieval facilities is
riven top priority. This will ensure effective

implementati n of the programme,

I'rovision and

S5l4.2

Superv

sion of pacilities

It wns ohserved in tatle L.9 (1) that, only few
schocls ha! facilities, However, these were ncne
functionnl., TI'rinci;als shoull understand the policy
well and request for teachers and the facilities
neeled in their various schoonls, The} should ensure
that these facilities nre rrovilel, They zhould
2lso gupervise these facilities and the teachers to
ensure safety and effeciency. They shoull encourarce

their teachers to improve anl up-date their
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competency in operating the programme more effectively,

5.4.3 Troinine to pequire the skills

1ack of gqualified teachers was identified as one
of the protlems affectinr the effective implementation
of the prosramme, Teachers should get themselves
adequately trained by attendins workshops, conferences,
seminars and refresher courses to equip themselves
with the necessary skills for evaluation and assessment,
Teachers 2lso need training in technical and voecational
subjects to acquire and impart the necessary skills to

the studentse.

S5.4.4 [pecord-Keeping

It was observed in table 4,23 that, continuous
assessment records were not heing kept properly,
muidance and counsellors in all schools, should he given
the responsibility of keepins all forms of records for
the stulents. They should however, make the records

accessihle tc teachers when ever they need them,

5.4.5 ‘twareness of the Importance of rffective
and I'sychomotor Domains

gince teachers were mainly assessing the students

in the cognitive domain while iimorings the affective

an/ psyshomnter aspects as was ohserved in Table L.2(4),
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the students too did not attach any importance to these
other ~reas, This explains why the students indicated
that. ccntinuous assessment mennt only tests and
assi-nments every month., (Table 4.1€6). sStudents should
be made aware of the importance of affective and psycho-
motor domains as they form part of their cumulative
record that is nocessary for siving accurate information

alout 2 student.

5.4.6 sssessing the sffective and the
“sychomotor pomains

It was observerd that, no formats were used for a
realistic and pratical assessment of the pffective and
rsychomotor Domains, Suggestion on how to assess the
students in the affective and psychomotor domains could

therefore le seein on page 174, Appendix F.
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APPENDIX t'A!
CONTINUOUS ASSESSMENT PRACTICES. IN
KADUNA STATE

QUESTIONNATRE FOR TELCHERS AND GUIDANCE
AND COUNSELLING OFFICERS:

This questionnaire 1s designed to ohtain faetual
information ahout how continuous assessment programme ia
being carried out in Kaduna gtate secondary schools, The
researcher sincerely request you to record your honest
opinion in response to all the items provided in the
questionnaireyn Ynur frank and honest contribution is

indispensahle to the success of this study.’

. A1l information would be theated as highly confiden~-

tial, Do not write your name as it is not necessarye

Thank you very much for your co-operation,

SECTION 'At's rackiground Information:

1};f Name of School cieeerrsoncsonsecvnssesoel€reassansssca
2, © Date 5Chool was eStabliShed seeeesessesercncerconaone
3, SEX: MALE/FEMALE |

he Number of Classes tRUFht.iciieearsosssnerrasacnscnonns

5. Indicate hy ticking (/) your highest educational
qualification:

() N.C.E./N.C.E. Technical

(b) O.N.D. /Electrlcity/Qadio/Bullding/Marketlng/
Foods and Nutrition,

H, H.N D/ElectriCLty/qaﬁio/BulldinF/Marketinp/
Foods and Nutritlon,h

(¢) B. SC/B.3C.Ed/B.Ed.
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(dy M.SC/M.SC./EdM.EQ.
(e) TFne D.

How lonr vave you leen teaching?

Tick (/) as anpropriate.

(2) Less than 3 years

(») 3 years up to 7 years

(c) 7 years up to 10 years

(d) Above 10 years

Indicate helow hew many times you have attended a
course /workshop/seminar on the implementation of

e

continuous assessment.

(a) None
(b) Once
(c) Twice

(d) More than twice

How often do you assess the students?

cornitive} "ffective { FPsychomotor

(2) Once a week

(b) Once in two
weeks

(¢c) Once a month

(d) Once a term i

Assessing the three domains:

The commitive aspect is concerned with the knowledge

content of the learner, his level of understanding, his

ability to Jjudge and evaluate, ability to analyse,

synthesize and the ability cou apply or bLring about the

transfer of initial learning:.
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Qe Indicate the methods you employ in assessing
this area (cognitive).
(a) Teacher - made tests
(b) Assisnments
(¢) Frojects

(1) Interviews

The affective domain is concerned with the emotional
haild-up of the students as ohserved in the students
value and believe system, attitudes, interest, apprecia-
tion for objects, persons and ideas, interpersonal
relationships, emotional adjustment, habit formation and

the students' overall life-style.

10, 1Indicate the method(s) you use in order to assess
students in this (affective) area,
(2) Questionnaire
(v) Cchecklist
(e) nating scale

(71} Anecdotal pecord,

The aspect of psychomotor domain is concerned with
physical skills such as handling tools and materials,
handwritinig, drawing, painting, musical skills and

ability in j;ames and sports e.t.c.

11. (a) 1In what way(s) do you assess psychomotor
behaviour?
By way of: (a) Practicals (performance test)
(b) Frojects
{(c) observation
(d) checklist
(b) Indicate the format(s) you use in the

assessment cof rttitude and Task Performance,
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Attitude: (2) Likert scale
(v) rdjective check=-list
(¢) semantic pifferential scale
(1) olservation sgchedule

Task Terformince: (e) Self=Reporting Technique

(f) project,

(¢) who is responsilble for keeping Continuous
Assessment necords in your school?
(a) subject Teacher
(b) Form Master
(¢) Year group Master
(d) Head of Department
(e) Guidance Master
(f) continuous /ssessment
Committee,

SECTION 'B' .DEQUACY OF CCONTINUOUS ASSESSMENT FROGRAMME
f‘;ﬂD M.;TEH.I:;LS:

Each of the statements on this questionnaire
expresses n feelinguﬁﬂsha"nfticulnr person has towards
continuous assessment. Yo2u are to express on five =
point scale, the extend of arreement and your own
rersonal feeliniz.

Thus, read the following statements and indicate by
puttini- 2 tick (/) in the column that most appropriately
describes how you a;ree or disarree with the feeling
expresserl in ench statements as it concerns you.

The five points are pgiven as follows:-

Sn - Strongly Acree
A - ‘gree

U - Undecided

D - Disajree

D - strongly nisarsree,




12. The information contained on
continucus Assessment forms is adequate
enocugh to give a comprehensive report

about a student.

13. For continuous Assessment to be
effective, continuous assessment mate-

rials must always be available,

14, since students pay for their con-
tinuous assessment materials, the mate-
rials are always available in schools

for use,

15. One imnortant aspect of nontinuous
assessment is the practice of keeping
the recerds of students' achievements
as they are scored and graded ascording
to the component area that has heen
assessed, However, most schools have po
storage facilities for continuous asse-

ssment records,

16, Apart from the problem of marking
and grading tests and assignments, there
is nc problem with filling the affective
and psychomotor domain forms.,

17« There is no specification on how

ledd ¢on the continuoua

(-+
o 3
O
3
[
s
s
<
e

assessment forms should he followed in
agssessing comitive, affective and

“re | . e -‘1' roo

U

SD
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18, continuous pAssessment is sigﬁificantly
hetter than the former single-test assess-
ment because, it makes students towork hard.

19. students': Arcademic Performance 1s

significantly hetter under the continuous

assessment system than the former system

of one single~test assessment beoause it .

takes into account all previous achieve-

ments of students

20. gcontinuous pssessment system has

sipgnificantly {mproved the behaviour and

the manipulative shkills of studenta,
This is evident in the areas of puncua=-
l1ity to school, prompt doing of assipn-

ments and in practical work.

4

21, gtudents trained under the new
system would he gainfully employed in
some trade, zsince they might have R
acquired the necessary skills'in

technical ant vocational éubjects.

22, The asgessment of psychomotor
domain has lead to an increase in

practical work by the students in

various subjects,

O o

:

SD

— o -
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23. students are adequately enlirhtened
about continuocus assessment andl on what
is expected of them unier the continuous

assessment gystem,

24, The most crucial implination of

continuous assessment is the variety of

assessment instruments that must be avail-

able. However, most teachers are ignoe
rant of the appropriate instruments that

are reguired for continuous agsessment.

£5. Because teachers are prossly
ignorant of the methods they would use
to assess the affective and psychomotor
domains they (teacherg) Jjust asgign

prades te students as the case may be.

6, mTeachers show negative ctititude
towards continuous assessment hy
giving only tests to students and ignore

projects, practicals and assignments.

27. Teachers are ignorent of the impli-
cation of continuocus assessment hence
most teachers still usc only smonthly
continuous assessment tests and the end
of terms' examination results as a final

'l

assessment for students.

o — L — —

YA

Ul

-—— .




28, There is a great need for teachers
and school administraters to undergo

courses on continuous assessment so that

they could assess their students more

29, It is important to enlightened the

students and parents on the importance of

continuous assessment, However, this has

not been fully done,

304 In continucus assessment, the asse-
ssment at the end of a term inclurdes all

or most of the assessment data during the

the en f the year are t e considered,
r those for thi rear add 1 thosge
for the next untill the student graduate
from all levels of education, However,
this has not been the practice in our
schocls,

assessed in the cognitive domain,

students

SD!

UT

D
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3. Lack of adeauate facilities and
eauipment affect proper assessment of

‘gecondary gchool students,

35. There are adequate qualified tea-
" chers for technical end vocational

suhjecta in gecondary schocels,

36, Teacherst qualification, experienée
and age do affect their assessment of

students,

¢
37, TFemale teachers work harder than
Male teachers under continuous asse=

aspent system,

38, The location o»f the school will
greailv influence the bYehaviour and the
academic performance of gecondary

gcheols gtudents,

39, S8secondary gchools are adequately
equipped for the successful implemen-—

tation of the new gystem of education:

SAf

o]

D
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40, mick (/) the response that is applicalle to your

school,

8.

b

Ce

£

'io

¢lassroom hlocks—pdequate/Inadequate /Non=
Availal-le,

Table /Chairs-Adequate /Inadequate /Non-gvallable
Offices=-pdequate /Tnadequate /Non~jvallable
Libtrary-pdequate/Inadequate /Non-pvailable

woodwork workshop-adeguate/Inadequate /Non-
Availanie, : | | ;“
Metalwork workshop-adequate /Inadequate /Non-
Availahle. ’
Iatoratories-sdequate /Inadequate /Non-
tvailalle,

welding and cutting Machines-pdequate/
Inadequate /Non=-pvailable. |

Hammers, Nails, screw—driverSwﬁdequate/
Inadequate /Non-availal:le,

gee-saw pdequate/Inadequate /Non=gvailahle

games flelds pdequate/Inadequate/Non-Available,



1.
me

N,
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cardens/Farms~2rdequate /Inadequate /Nonesvailable
Electricity-pdequate /Inadequate /Non=-pvailable

water~adequate /Inadequate /Non-Available

1, The following problems have gemerally heen

identified in the implementation of continuious assessment.

Tick the ones that apply tc your school,

11
2,
34

Lack of qualified teachers

Lack of toecls and equipments

Lack of interest on the part of teaehers and
students,

Lack of contimuous assessment materials
(forms)

Lack of facilities such as laboratories, worke
shops, Libraries, stores etc,

Lack of skills in construction of appropriate
instruments, data analysis and interpretation,
Lack of record-keeping and the continuocuity of
records,

Lack of electricity,

Lack of relevant textbooks

Lack of attendins workshop/seminars,
Dissatisfaction with the new policy on

Education:

42, some people hbelieve that the National policy on

rducation is still very far from meeting the needs and

aspirations of this country, They are therefore, calling

on the rpederal government to change/review the system,
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a) what ie your own opimion? Tiek(/) as

appropriate

a) I strongly support their eall,
b) I strongly do not support

their call,
!
b) €ive reasch(s) for your ehoicessbesssslidboves

sasanibbellinnsecintodlogebatntasantbassdbaddlsnay
b3toi...oi;octll"‘ili‘l..o.iiltl‘bll*“‘il‘i'l‘li‘

R R R R R R R R N N N RN Y]

U B R I B B B B I I B A O B LB LR AT B B B N NN ]
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APPENDIX b ::3_‘.
STUDENTS! QUESTIONNALIRE:

This questionnaire is desipgned to find out your

experience and feelings on the continuous assessment

system being implemented in your school,.

read each statement carefully and respond accordingly.

Your responses will be treated in strict confidence, Do

not write your name,

1.

3.

Lo

5.

6.

Thank you for your co-operation,

SECTION' 'A': BACKGROUND INFORMATION:

Name Of S ho0l esseessececseZONCeassesDay/Boarding,
ClaSSesecscssvsovsccssssessasns

sex: Male (- )/remale( ).

Type of school, Put a tick (/) as appropriate,

a) All voys ( )

b)Y All girls( )

c) Mixed ( )

Indicate your apge range by ticking (/) as appropriate,

a) Less than 12 years

b) 12 years up to 15 years

¢) 15 years up to 18 years

d) Above 18 years

How many times do you go to school in a week? Tick(/)

a) Every Schooling day
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bY 1t 2 ¢ius 2 week

——— e — - ——

c) 3t~ 4 tirus i woeek

D R T e TSP A Y

7) Only when y u fucl like

i —— .  ——

Hw ftin " s y ur tinchor ¢nll y'u by nme?

AR

- -

3 .

ey -
L ]
L3

- -

wh 't type of subjeets 7 y u stu'ly in y ur sch 12
Tick (/) "'s appr printc,

) @G.ner-l su-jocts

D) *rts mn” q cinl Scicnece Altern~tive ¢ nhin~ticns
c) Physic~l ~n' Bi:l-picol rltormtive g mbin-ti ns
n) ¢ irwerei: 1l wducnti'n

¢) Technic 1l mluc tin

rick (/) the rusprnse thit is ~ppieble t y ur
sch -1,
) % “'wrk wrksh . Functi n:1l/MN n~fFuncti n-1/
M ne~rv-il-tle
H) Mut~lw'rk w rksh p Functi nnl/N n-fFuncti-n 1/
N n=tviil-"le
¢) Libr-ry runcti n~1/N n=puncti n l/N-n-sv-1l~ble
1) seciince L b rt ry Functi n~1/N n-fFuncti n-1/
M n-*v-il hle
¢) w.llin: n' cutting Mochine Functi n-1/N n-

Functi n-1 M n=av:il-hlo,
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f) nRnadio Functinnal /Non-fFunctional /Non-pAvailable

) Television Functicnal/Non-Functional /Non-Availalle
1) Pilm strips Functional MMon-punctional /Non-rvailat le
J) Trrocjector Functiﬂnnl/Pnn-punctimnnl/won—rvailable
k) FElectricity Functional /Non-punctional /Mon=Availalle
m) MNails Functional/Non-punctional /Mon-psvailable

n) rlier/gcrew-"priver Functional /Non-functional /on-
tvailakle

0) Type-writer Furctional /Non-punctional /Non-
Availal.le,

10. How often do you have practical lessons?

Once
Mever{ a Twice _|More than
Jerm | a tern | twice

a) Intro. Technology

b) rrts ani sncial sciences
¢) Thysical and Biological a
d) comnercial

e) Technicnl Pl

1. How nany qualified technical and vocational

tenchers do you have in your school?

a) DMNone
") One
¢) Two .

d) More than two
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SECTION 'B': STUDENTS' FEELINGS ABOUT CONTINUOUS

FOGROSMENTS

Put n tick (/) in the cilunn th't best describes

y ur fueclingss The responscs aro given
SA - Str nrly Agrec
’ -~ ARMTCe
U - Un'teeided!
D - Disngree

SD - stronicly pisoarec

12, Stuillents ro¢ expected t~ he fully
troine! under the continu us nsse-
ssnent systen to en ble thenm acquire
the necess ry skills. Hwever, this

is nnt the ¢+s¢ in ur sch'ls.

13, Teochers give tests ! ~ssimne~
rnents €t~ enble then nssess the
(¢ gnitive donein) intellect of the

stu'lents,

1be Techirs rte students with-ut
actutlly kn wn thom (stu'ints) per-
s'n~1lly in the ~reas »f nffectdve

(feelings) nn! psychonotor (physic~l

perfornhnece) -noains,

15. C’ntir.-u us assessrint rmk.s
students t w.rk horider for fonr of

f~1lins th ir eoxorninntins.

5

f

s.ﬂ

1l ws

-
-

o] o e - —— - —

F———

~———t
SN S—

e — -
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16. If y~u hompen to Jdpop ~ut of ¢
sch +~1 2ftir y ur sec nwiary scho~l
Educ'ti n, y'u wull not kn w wh~t t
a4n bectus: yu h've n-t ~cquircl the
necess ry skill(s) in nmy (tprone.

17. Y u ~r¢ sure ~f beins g infully
ermlaye in “ne trade r the other
bae~use yu hve necquire? the

necess ry skill(s) to ¢ccrmyu n J h,
18, (Cntinu-us ~sscssmunt plrys -
o r rolr in the fin~l anhlysis

~f studentts rosult,

19 gstu'ents 1. nt kn'w h'w

tench.rs ~ssess thin (students) in the
affective (feclinazs) nd psychin~tor
(physic~1 skills) d-n:ins,

20, (Crntinu-us ~ssessnont systoen U
sh-ull he strrpw! beeruse it puts

too much dem nds °n stulents ond

teachers,

' i
F SA % D ISDy
]
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i i
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AFFENDIX 'C!

ORAL INTERVIEW/INTEX ACTIONS RETWEEN
STUDENTS 4AND AN INTERROGATOR:

In‘trr)-,lucti 7} §-

This short discussion is to help
highlisht the problems we encounter
in implementing the new system of
e’ucation. Your responses will be
treated in confidence, so feel free

to express your opinions,

1. }]ame 'jf Sch”nl:.....l..n.-a-c-lallal.l.l..llll...

2. Sexzﬁﬂ.l...ll...lll.-.-ll-lﬂtl.-.!...l‘ll‘.ll...'..

P
‘-.";e:dol.lltlvl-l.l....l.lll..IlI.I._I......'..'I

1s what class are you? class

24 How often 2o you come to school?
1 to 2 times a week
2 to 3 times a week
3 to 4 times a week
more than I} times a week
3. which =of these vocational and technical subjects
are taurht in your school?
woodwork Metal work/plumbing/Bricklaying/Electricity/

Motor Mechanic//griculture/Home Economic/Typing,

his which of the following tools and facilities
are functional in your school?

a) Library YES/NO
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b}  Metal workshop - YES/NC

¢) wnod workshop " YES/NO
d)  cutting and welding Machines YES/NO
e) seivnce Laboratory . YES/NO
£)  Elcctricity .  YES/NO
g) nadio and pelevision YES/NO
h)  Type - writer _ YES/NO

At the end of your course, you nay decide not to
continue with schooling, what Job would you prefer
to dog '

a) rmeaching

b) rlunbing

- 0)  Brick-laying
d) fplectrician

e) Mntor Mechanie
f) carpentry

g) Farnming

h) ‘Trnding

1} catering

3 welder

Glve reason for your preference

What 1s the hipghest qualification of your teacher?

8) N.C.E./N.C.E. Technical |

b) O0.N,D. Electricity/nadio/Building/Marketing/
catering or
H.N.D, Electricity/nadic/Builﬂing/Marketing/
catering



7
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6} B.8C/B.5C.Ed/B.Ed.
1) M.SC/M.SC/EdpM.Ed,
e) fhe De

f) No idea

continuous Assessment calls for hard work and
ledication on the part of students and teachers.
Tick the following characteristics that best

descrihbe your teachers,

a) Punctuality to school and Lessons,

b) Give and mark assignment

e) participate in extra-curricular
activities,

d) Attend most of their lessons

e) Teaching with examples

T) Use teaching aids

£) Know students by names

YES/NO
YES/NO

YES/NO
YES/NO
YES/NO
YES/NO
YES/NO

In your own opinion, how is information ~n personal

and social qualities obtained®?

a) Questionnaire

b) interview

c) sociometric

d) Checklist

what Ao you understapd by continuous Asse=zsment?
nne o

a) Tests and assignment every week

b) Tests and assi-nment every two weeks

c) Tests and assignment every month

a) No ides

t') Dth\-‘.‘r‘s (S:’I?.C."Lfy):.................-........

YES/NO
YES/NO
YES/NO
YES/NO

choose
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cguidelines on the general observation of teachers

students and the schools.

o —— — - — e .

“1. Tuntuality to school anl Clasess.

2. neristration of Teachers and
students,

3. nelationship between teachers
and students,

- a—
—

. Teachers call students by theilr
names,

5, Students know their teachers
by name.,

6., Tromp resumption to classes
after break.
7. Tupils! activities:
(1) qQuizzes
(11) assignment
(111) Tests '
(1v) Projects : i
(v) oOthers (specify) . '

8., Availarility of teachers?!lesson
notes,

9., Availalility of marks sheets

10. Assessment of affective and

psychomotor domaing

(i) Availatility of Instrument
(ii) Team/Individual Assessment
(1$1) Usape/Feed back

1., *rmailability of continuous Asses
ssment committee,

12, pvailability of storape facilityj

— | ey =
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APPENDIX 'E':; Cenbinusus Assess! el cerss Reeerd she=1s.

MINISTRY OF EDUCATION KADUNA STATE

Logo SENIOR SECONDARY SCHOOL
REPORT CARD ORIGINAL
SECOND TEEM 19

SCHOOL ZONE
NAME SEX (M/#)
Y N NO. IN CLASS..
HOUSE ’ ADMISSION NO.
PART A: PERFORMANCE IN SUBJECTS PART B: BEHAVIOURAL AND

PHYSICAL ABILITIES

g BEHAVIOUR AND

wncs a a2 | 8]5 | [Acmmes " re e
i E1EA AN T
e [ Queentess L | |
R—— : ; _ﬁ_ﬁa________:
Hausa/Igbo/Y Politeness

o — e —— — g | —— —d

e . [ e B —

m’ o —— — e — — et St fn e o
Atentiveness _|
Bw b = s e —— e — — - ——
g Initistive
History F—w wabiliry
e e e e e e N ENSS, ——"
Geography Attimsde 10 study
Auniwde 10 property
cm‘ e e me o s e . e o oy
(Lhndl’c.dlh
AgrieiVos. Games and Sports ’_
Man sl skilis
. F——__—H-—__—“
Electives Handwriting
" KEY: 5=VERY GOOD
i 4 = GOOD
1= FAIR
2= WEAK
1=POOR
J T
Number of Days Present ..........v.... . No. of Deys Abse:n
Form Master's comments i i i
House Master's comunents —
School Fees for next term ... s NEXT [EIT CONMA% S N—
Principal’s commesiis .

Signature — Daie
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AP’ENDIX 'E': C.I‘lbiﬂu-n:s ABREeEEI 1) L Lcerss RCGOI‘Q' '_‘JIZC"."!,E-,

MINISTRY OF EDUCATION KADUNA STATE

Logo SENIOR SFCONDARY SCHOOL
REPORT CARD ORIGINAL
SECOND TERM 19 remmne

SCHOOL ZONE
MR i i o SEX (M/é)
8.8 SSCE NO. oo ereenrereee e NO. N CLASS....,
HOUSE o ADMISSION NO
PART A: PERFORMANCE IN SUBJECTS PART B: BEHAVIOURAL AND

PHYSICAL ABILITIES
BEHAVIOUR AND L BATINGE |

ACIIVITIES ist
______ e b Term | Term |

e, e e . L

: sndance
English Language | B
iy
Mm - — - e T e pmm— Sy wd ey (e S S—

—————— e ——— —-————‘
Hausa/Igbo/Y' Politeness

s s g — sl e — e — —

SUBJECTS

1m teem Score
Class Average
Cla Highest
¥ Posit
lum!‘wjﬁu. t
Teachm's

Sigt

CA %
CA. 2
Eram,
Tetal wore

Chemistry B SN T pe——.
Agentiveness ’-
B e e — — — — e — — o —— —
iology At -
— - — L= S b
Geography Antitude 1o study L _{
Lit. in English | _Mimdowacbod L b
Auiwde 1 property _‘
C.RW -—-—-———-l—--—----———,——u—--"!
it ol Games snd Sports
Man.sl vkills _“
Electives . Handwiiting
& KEY: 5=VERY GOOD
o 4 = GOOD
> 3=FAIR
2=WEAK
1=POOR
- p— —
Total number of Days School open . ik e s s et e
Number of Days Present . No. of Deys Abseat
Form Master's comments
House Master's comments
School Fees 07 TOXL 16T covcrcmrsimesmessineassnsass . Next term conmas P RUSE.
Principal’s commesits

Signature Dale




LOUCANIONSS, RESGURCTE CENTRE

» . . Z
KADUNA STATE MINISTRY OF EDUCATION ZARIA,  =R.CJCA
SUBJECT CONTINUOUS ALSESSMENT RECORD,
SCROOL ........ s SECOND TERM YEAR
SUBJECT . CLASS coomeeoeeeeee oo reesenn
1 1Era: | TERM  |GRAND | PREVIOUS
§/No. NAMES TOTAL | EXAM |TOTAL | TERM
CA, SCORE
N 4G 100
-
| i
T
--1-—-
R
- N .
p |
_
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JUNIOR SECONDARY SCHOOL
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APPENDIX 'F'

ASSESSING AFFECTIVE AND FSYCHOMOTOR DOMAINS

AFFECTIVLE:

NAME 2 oo vanensorssonasnsosoassonassnss O T PR P
L ASS S s earennomosenesassasaasssscotnrostasocssesesassscscnaesns
DATE : evvavsvresareversvananssaanans Cierecatssenetaessensnraes
AGE 2 g seraestoaseantasonsssssssessanssssansssvssnsedossannnns

SEX:.’.‘...l...'.."‘.....‘..l‘..‘I.I..‘......Il.l"ll.l.‘.'

Direction:

Please use the rating scale below té rate yourself
on each of the following items. Rate items most
deseriptive of your person of high scales in increasing
order of magnitude (L.5). Rate items least descriptive
of low scales in a decreasing order of magnitude (3.2).
One being your rating for an item that is totally
unlike you,

BEHAVIOUR TNVENTORY SCALE

How accurate are the following descriptions for

your person?

Rating

GHARACTERISTICS N 5 L

1. Doing my scheol assignments

2. Playing musical instruments

3. Drawing Paintings,

L. Looking for mew ways of doing
things

5. cCriticizing others

6, Usually attracted to difficult
Jobs.




nating

1

. Tackling prohlems that others

may avoid,
Frorosing new approaches to a
problems,

ing a game that requires

J
mental arithmetic.
willing to take risks.
Arguing on trivial issues
Keepinys unusually long hours
on a prollem,

paing thipgs my own way.

Questiomning orders of authori-
ties when they are not clear

seeking recopnition for
Contrilution Make

a scene as accura-
possible within a
given time,

o
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PSYCHOMOTOR: (Fractical Assessment)

T\TJ..‘.I‘IIE:.l.lllI.C.l.l.lll'..l'.'l..l.'...l.l.‘
CLASS
T R B I S I I I A O I
A )
D!\E:..o...tlll.l-...l...lCll.‘!..llll!ll.!
x'-iCrE:..no-lllcu.o.t.nlgolocuu-act-nn....c-.'
bEX:cucacaaogoa.cacoa.o-n.n.a-n-oulcllnnuo!

nirection

The teacher is required to: select the experiments
whicﬁ are relevant to the o“jectives being assessed;
prepare- task sheets and assemble the equipment, tools and
materials required by the students. Let the students carry
cut the desired experiment. Assess the students in the

criteria of mastery for practical gkills as follows:

. Task

out come/Result
Knowledge okill/ability Grade

Task Element

Practicals {1 .Apply exXperi- 1.8etting up expe+ Has reached
General) pental techniqued riment an® follo-| indenpendence
gcience

wing instructions| in effective |5
Aprlication of demonongtra=-
suitale tech- ting compe-
nijques with rele=| tence,
‘ vant manipulative
skills,
-

Presentation of
the components of
the investigation|
2.Aply and Can carry out
Carry out eCOfnises the nost of the
investigations, problem and formsi listed procee L
valid and testable dures effecti-
hypotheses, vely and with
little assi-
stance from
the teacher,

Chooses appro-
priate instru-
ment.,
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—

Qut Come/Result
Element Knowledge ki1I1/
Task E e Ability grade
Recognises can succe=-
) sources of ssfully
! error modifies OQﬁry out
method and a humber |
produces a ! of procedu- }3 ]
logical and | ces, but |
! sequential work ! only with :
plan. oonsiderahlef
assistance i
: fx‘.?!)m the
! 3.0bserves and Records ohger- + veacher,
' records the vations accura- i -
!  results of in- tely and 'Figis ?iffi
| vestigation lcorrectly SRLLT A
‘ = ’ achieving -

| any signi-
ficant
success, 2
even though
an attempt
is made with

Makes accurate
drawings or
diagrams,

L,Interpretes

. onsd
Observations., s nidiragle
7 _cognises and § AsAletan
lnCOBR1SES and from the _ 1
makes allowane- teacher :
jee- for errors o EE

;af measurement
iInterpretes the

results, :
Makes little
attempt to 1
Evaluates undertake
findings, practical
_ work or
nraws correct follow
conclusings, through a
series of
dctivities,
No accep=-
- - ' table work
ani relevant | |Produced. ¢
areas of
research.
| r




