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ABSTRACT

This study was undertaken to find out the extent to which
poor performance of students in the General Certificate of Educa-
tion (GCE) examnation in business subjects is attributable to
poor teacher preparation. The study attenpted to find out whether
busi ness teacher education programres in Benue State actually
produce busi ness educators who can effectively teach busi ness

subjects in the secondary school s.

The data for the study which consists of exam nation scores
was collected fromthe Coll eges of Education, Katsina Al a and
Ankpa whi ch constituted the popul ation of the study. The strati-
fied sanpling nethod was used. Al the final year students forned

the sanpl e.

The statistical method used in analysing the data is the
Product Monent Co-efficient of Correlation (r). This nethod was
enployed in order to find out the relationship between the
dependent and i ndependent variables. The correlated t-test was
used to determne whether the rel ati onshi p between the dependent

and i ndependent vari abl es was significant.

The results showed that there is a significant rel ationship
bet ween the know edge of business studies subjects and teaching
effectiveness. It also showed that there is a significant rel a-
tionshi p between the know edge of secretarial studies and

performance in teaching practice.

The study made specific recomrendati ons whi ch incl ude: -

Vi .



1. Introducing a course - "Mthod of teaching
busi ness studi es subjects" in business teacher

educati on programre;

2. Integrating the know edge of Business studies
and practice of teaching. Mre tine should be

devoted to nini-teaching;

3. More tine should be devoted to the study of
busi ness studi es subjects so as to inprove
students' perfornance in business studies
since the study shows that the nore one knows
busi ness studies the nore likely one is able

to teach the subjects well;

4. Further research should be conducted al ong
simlar lines but on a national scale
especially to conpare the programres of the

N.C.E. and T.T.C in business educati on.

Vil
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DEFINITION OF TERMS

Business Subjects: These subjects as offered at the N.C.E,

level include Accounting, Commerce, Bconomies, Shorthand,
Typewriting and Office Management,

Buesiness Studieg: This is an aspect of business education. It
conslets of Accounting, Economics and Commerce.

Secretarial Studiest This asgpect of business education consists
of Shorthand, Typewriting and Office Manapement.

General English: A course in FEnglish language offered for the
firat two years of the N.C,E. programme.

Minor Maths: Thie is a course in pure mathematics offered by
students of business teacher education department for the first
two years of the N,C.E, programme., The course is made up of
courses in elementary mathematics that are relevant to the
purguit of businegs teacher education. It alsc embraces some
elementary aspects of differentiation and integration.
Intrinsic: Correlational analysis of the courses that constitute
an existing programme,

Recipients: GStudents who are undergoing instruction at the
business teacher education programme.

Vocational Competency: The aspect of business education curriculum

that makes the individual cccupationally competent.

xiv



Personal Use Competency: The non-specialised area of business
education curriculum that provides the individual with broad
understanding of hig funetions in a business environment, Such
subjects include Typewriting, Book-keeping, Salesmanship and
Buginess Law,

Consumer-Busginess Compedency: An aspect of the business
education programme that caters for the need of businegs
organisations as well as consumers.

Socio=economic Competeney: Thls refers to the aspect of business
education curriculum that helps the individual develop sound,
social and econcpie wlew point.

Curriculum: A systematic plan for acquiring learning experiences
designed to develop proficiency or to prepare the individual

for efficient sarvice in a specific vocation.



Chapter 1

INTRODUCTION

1.1 Background

Business education may be viewed from two different angiés,
educaticn about business and edusation for business. Education
about business is a part of general education whieh alds the indi-
vidual in developing an understanding of the role of business in
any economy. 1t also helps him to understand his economic role in
relaticn to both hls perscnal needs and to the economie need.

It 13, therefore, a form of education which is necessary for
everybody,

Summing up the need for business education, Nolan et al (1967)
noted that if general education is concerncd with those phases of
non=-specialised and non-vocatiomal education that should be the
common possession of educated persons, as individual and as citi-
zens in a free society; it must include common learnings about
business which will enable youths to adjust to thelr business
envircnment, A design for general education today, therefore,
peek to fit youths to take thelr places in a world in which
business activity 1s a pervading influence,

Ednoation for businees on the other hand is designed for the
teaching of skills, knowledge and developing competencles,
attitudes and aptitudes that are requisite for success in a given
occupation, It consists of formal education which 1s ajimed at
developing in the individual, skills, abilitles, attitudes and
understanding which make him intelligent and occupationally
acompetent to participate in the coonomy,

In a developing economy like Migeria, the task of providing

appropriate training for a myraid of jobes is a formidable one.
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The tasks of upgrading the level of economic literacy and come
petence is continuous and {t is one of the major goals of business
education, Agusiobo, {1980} explained that in time of unprece~
dented peril and change, Nigeria, aa a major African power,
stands to gain a lot from veocational education by strengthening
its bargaining power in world markets through inereased individual
productivity and its systerm of national defence through the
optimum development of manpower resources. Agusiobo also strongly
maintained that people exist to gatisfy thelr basic human needs
of food, shelter and clothing; and these require money which can
be obtained by working. ' T
In general therefore business education aims at voeational
competency, personal use colpetenoy, consumer-buginess competency
and social-economic ccupetency., All these competencles lead to
increased demand for husiness education and this in turn leads
to Increased need for effective business teachers,
Stressing the need for business teacher education programme,
Aina, (1980) warned:
Unless business teacher edueation programmes
are initlated immediately in other universities
where they do not already exist in Nigeria
and they accept leadership and anchoy-man
roles, all talk about business and office
education will be mere wishful thinking. The
congequent effect upon the nation will be a
disproportionate growth of the economy and the
labour force particularly, in the administrative
and support services.
A business teacher education programme is formal education
in which the recipient develops skills, knowledge and ability
necessary 4o make him professicnally competent in the teaching of

buginess subjeets. It is, therefore, a programpe designed for

professional preparation of business teachers,
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Business teacher edueation programmes are recent development
in Nigeria, particularly in Benue State. It was only in 1968
that the Federal Government of Nigeria established the Naticnal
Technical Teachers' College, Yaba (now Federal College of Education,
Akcka). The College has [.sm“‘:)een running a programme leading
to the award of N.C.E, (Business Education), It was after 1968
that scme Colleges of Technology, Advanced Teachers' Colleges
and Colleges of BEducation with Busimess teacher education
department were established by States and Federal Gevernment,

Nigerian universities have been slow in establishing
departments of business teacher education probably due to the,
belief of some Nigerians that bupiness education should nct
be the concern of universities (Zerby, 1971). However, this
attitude is changing ag department of Vocational Teacher
Bducation and Vocational and Technical Education have been
established in the Univepsity of Nigeria, Nsukka and Ahmadu
Bello University, Zaria respectively. Bach of these departments
offers programmes in busingss teacher education. More recently,
other younger universities - Rivers State University, Port
Harcourt, Cross Rivers State University, Uyo and the Unifersity
of Benin have also established business teacher education
departments,

In Benue State, business teacher education programmes
are particularly of very recent introduction. It was only in
1977 when Advanced Teachers' College (now College of Education)
K, tsina-Ala was established that a business teacher education

programme was introduced with an initial intake of 14 students.
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The early teachers of business subjects in this country were
business personnel who had little o® no preparation for teaching,
except what they learned on their job or in private business
aschocls. This situation does not augur well for the future pros-
pect of business education in Nigeria because these type of
teachers may not be able to provide the needed manpower. Now
that both the Federal and State governments have established
Colleges of Technology, Advanced Teachers Colleges and Colleges
of Bducation with department of buginess teacher education, there
is the need to constantly evaluate these business teacher
education programmes because it geems the recipients of the
programmes are not effective off the job.

Evaluation is a process by which relevant data are collected
and transformed into information for decision making process in
developing business teacher ¢ducation programmes.

The business course companents of a business teacher educa~
tion programme - business studles subjects, and Secretarial studies
subjects are expected to prepare the recipients. for effective
teaching performance., Poriodic evaluation is necessary to
determine the effectivenesd of the programme,

Summative and formative evaluation make up the classical
models of evalyation. Of recent, there has arisen the demand
for attention to be given to a wider range of factors in evalua-
tion studies. Scriven (1967) advocates evaluation of transactional
mean-to-the end programme, This evaluation model which Scriven
calls "process studies" relies on internal information which
can be descriptive or critical appraisal. Examples of activi-
ties in this category is the analysis of the content of the

programme .
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Thigz include a correlational evaluation of the varicus coursges
that constitute an existing programme, Such intrinsic evaluation
may reveal which course is too sophisticated and which course

is too easy. The evaluation in this work comes under "Transaction

Model".

1.2 GStatement of the Problem

The National Policy on Education, 1981, advocated that
business studies programme should be included as part of the
total curriculum cffered in 211 the secondary schools in the
country, This is indleative of the govermment's commitment to
the development of the country's economic status through businesé;
education. The development of economic status through buginess
eduestion reguires business teachers who can function effectively
in cur secondaxry achools,

Bven though the number of schools offering all or most of
the buginess subjects in Benue State are few, the G.C.E. results
in business subjects in most of these schools for the past three
years show that the teaching/learning of business subjects in
the secondary school is not effective. It was only in Commerce
and Economics that some schools recorded a maximum of 48 per
cent pass. In other subjects like Shorthand and Typewriting,
some schools even recorded zero percent, (See appendices on
pages 50, 51 and 52 for details of G.C.E. results in business
subjects),

The deplorable results in business subjects in these schools
fOr e pont three vears are matters of great concexrn to business
educators in general and to the investigater in particular. The
problem of this study, therefore is that the teaching/leaming

-
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of bupiness subjects in our gecondary schools is faulty. Conge-
guently, this study attempts to find out whether one of the
problems of poor performance of students is atiributable to
teacher education from the point of view of producing business
aducators who can effectively teach business subjects in secondary
schools in gensral and in Bemue State in particular,

Specifically, the study 1s expected tos—

a) evaluate the effect of knowledge of business

studies subjects on the teaching performance of

the recipients;

b) evaluate the effect of knowledge of Becretarial

studies subjects on the teaching performance of
the recipients,
The rationale is that a deficiency in teaching effectiveness

can constitute an impediment in achieving national economic

efficiency through business studies programme,

1.3 ©Signiflcance of the Study

The G.C.E. results in business subjects in some Secondary
Schocls in Berme State fo» the past three years show that the
teaching of these subjects in our Secondary Schools is faulty.
Thia study 1s sipgnificant in that it is directed towards finding
out whether business teacher education programme in Benue State
achieve the main objective of producing effective teachers.

The findinge from this study will reveal the relationship
between knowledge of business studies and teaching effectiveness.
It will aleo reveal the relationship between knowledge of
Secretarlal Btudies and teaching effectiveness. The evaluation

work in this study will therefore show the strength and weakness
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of the business oourses in the business teacher education
programme in Benue State., The study, therefore, involves
correlating performance in teaching practice with performance in
tusiness studies and correlating performance in teaching
practice with performance in seoretarial gtudies, Similar
studies wae carried cut by Oguntebi (1978) in Mathematics
education.

It is expected that the information obtained from thie
study will be used as the basis for developing an effective
programmes in business teacher education,

Appeals are being made in various conferences and at varied
levels for the establishment of business teacher education
programmes in our universities. It is bhoped that findings from
this study will motlvate unjversities and other higher
institutions to establish the programme.

It ig hoped that the findings and recommendation from this
study will help the administrators of businese teacher education
programme produce business educators who can function effectively

in our secondary schools.

1.y Hypotheses
In order to facilitate data collection and arrive at wvalid
results on thig intrinsic evaluation of the programme, the

following mull hypotheses are presentediw

1« There is no gignificant relationship between
teaching performance and achievement in businees

studies subjecis;



2. There is no significant relationship between
teaching performance and achievement in

secretarial subjecta.

1.5 Delimitation

This study concernm itself with only the intrinsic evalua~-
tion of the business courses taken at the N.C,B. level, The
study will find ocut the relationship between students' performance
in the tusiness courges taken at the N.C.B. level and teaching

effactivenens,



Chapter 2

REVIEW OF RELATED LITERATURE

2,1 Introduction

This Chapter is devoted to the review of related 1iteratﬁre.

The introduction of business teacher educatlon in Bemue State
is = very recent development, Since the two collsges established
business teacher departmenis, nc evaluation work has been carried
out, However, literature relating to educational evaluation,
types of evaluation used in this study, other types of evaluation
and the relevance and contributions of such variables as

approaches to evaluation and teaching practice will be reviewed,

2,2 Bducation Evaluation

. Although education goes on in all aspects of humwan endea-
vour, moat gocleties have eet up specific inatitutions which use
a variety of means to promote what is consldered desirable
learning. In these institutions, the major concern of learmexs
is the acquisition of approved knowledge while the responsibility
for imparting 1t devolves on the teacher. |

Educational evaluation is the making of judgement relating

to the extent to which a student has met the objectives
eatablished foxr a course or programme. JAccording to Nolan et al
(1967), the evaluation of achievement is one of the most
important aspects of human activities. Without evaluation there
would be little improvement. Progress is based on constant
gppraisal of the results of our efforts in 211 fields of human

~

endeavour.



In education, performance evaluation is desirable to
determine the extent to which the students have attained the
objectives of a programme, This view was expressed by Nolan
(1967) when he saids-

We appraise our space programme in terms of the

tests results of the latest space missile, and

we judge the success of the baseball team in

terms of the number of games won or lost, the

evaluation of students' achievement in school,

like worker performance on the job, depends

upon establishing definite course objectives

that will enable students to meet them. BEvaluation

involves determining the extent to which the
objectives are achieved,

One of the objectives for establishing business teacher
education programmes in the two colleges under study is to
produce effective business educators who can teach efficiently
in our secondary schrols, This'work is to evnluate the prpgramme
in terme of teachin- eMectiveness of the recipients of the
programne. - P ——

Nicholls et al (1981) sees evaluation as one of the four
interrelated components of a curriculum process. They have

identified other compeonents and how they are interrelated.

e

Figure 2.1 Components of a
Curriculum Process

This figure suggests that evaluation is an integral part of
a curriculum process. Tha evaluation work carried out in this

study is aimed at curriculum improvement.



2.3 Use of Test Scorea in Bducation Bvaluation
One of the most reliable evaluation work is through the

use of teat scores, Variables relating to the investigation are
pulled out from the studemnts' file. This can be clagsified as
empirical research in education. Hardaway (1966) was of the view
thati-

Tests are tools in education. In the

hands of a skilled examiner who is

motivated by the scientific atti‘mde,

examination can bae constructed and

used in ways to yield valuable

information about abilities and learning

achievement of individual students,

The data used for this study consists of examination scores.

2.y Use of Teacher Opinion in Education Evaluation

Oguntonade (197L) suggested that to ascertain the degree to
which the underlying objectives of regular teacher in-service
courses were being achieved, such courses ° must be evaluated in
several ways. In his view one such evaluation especially at the
initial stages, was to monitor the opinions of participants on
specific aspects of the course with a view to using such informa-
tion to plan improved courses for the future, He used his idea
to evaluate a country-wide in-serviée courses for science teachers
in the secondary schools in Nigeria.

The investigator is of the view that one group of partici-
pants in an educational programme is the teachers. In this work,
the teaching practice assessment give the opinion of teacher as
regards how well or badly a student teacher has performed in
teaching, The reader is reminder that the teaching practice
prerformance score constitute the dependent variable used in

this atudy.



2.5 Evaluation of Teacher Education

Decigions which affect teacher education are made every day
by the courts, legislatures, governing councils, school administra-
tors, education ministries, teéachers and students. All these
agencies and individuals that are engaged in educational
decisions making have information need which are presently unmet.
Evaluative enquiry that yield information relevant to the making
of decisions on teacher education is lacking.

John (1974) observed that when considering an evaluation,
two questions become obvious - why evaluate, and what should be
evaluated? The principal reason to evaluate, he said, is to
attempt to improve the programme, Even though it may already
be a good or even cutstanding programme, it can always be improved.
Another reason is to document and justify the need for the
programmes' existence or its possible expansion. In this era of
scarce educational resources, this reason is becoming more and
more significant. The only true measure of a programme is a
meagure of its products - the recipients of the programme.

If business teacher education programpe is to compete
favourably with other teacher education programmes or even other
programpes supported by public funds, quantified data of the
programmes recipients . must be generated,

Molokwu (1986) expressed the need to evaluate every
teacher education in all its parts as this helps to provide
valid research-based data to support improvements and innovations.
The author was of the view that it is difficult to claim that a
programme is doing what it is supposed to do when it has not been

formally evaluated.
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The views held by John {1974) and supported by Molokwu
(1986) point to the need %o evaluate teacher education programmes
if effective teachers are to be produced. Effective teasiers
are required for the success of any educational system. The
National Policy on Education (1981) recognises this fact and stated
"no education system can rise above the quality of its teachers".
This study is aimed at bringing improvement in business teacher

eduecation programme,

2,6 Types of Bvaluation used in this Study
Seriven (1967) advocates evaluation of transactional mean-to-
the-ends programme characteristies. This evaluation which Scriven

calls "process studies", relies on intermal informmaticn which

critical

can be descriptive or . appraisal, Examples of activities

in this category are the analysls of the content of programme
components. This type of evaluation was used by Oguntebi (1978)
by carrying out correlational analysls between the components
of Mathematics education and Mathematics teaching effectivencss.
In this study, Oguntebi concluded that:-

1« There 1s a relatienship, though fairly low
between mastery of mathematics and the teaching
of the subject.

2. Neither knowledge of mathematics only nor com-
petency in the pedagogy and principles of
teaching the subject only can make one become
a good teacher.

3+ Knowledge of mathematics was much higher than
their ability to teach. This goes on to suggest
that a teacher necessarily know more mathematics
than he is able to teach.

L+ There is no relationship between performance in
preparatory mathematics education ahd the teaching
of the subject.
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5., There is a significant relationship between
the teaching of mathematics and performance in
the content courses which prepares the students
for teaching.

6. The overall average performahce of the
participants in teaching practice is similar
o that of education, their average overall
achievement in mathematics was significantly
higher than that of teaching practice,

A gimilar znalysls for business teacher education programme
will reveal such vital information which can assiet programme
planners.

Ekaete (1985) carried out a correlational studies between
maternal attachment and high academic achievement. The findings
from this study led to some useful suggestions on the need for
matermal attachment.Thie work is aleo a correlational studles

and the findings may lead to suggestion on how to improve

the programme.

2.7 Other Types or Approaches tc Evaluation

Molokwu {1986} tdentified two types of curriculum evaluation.
These aret-
2+7.1 Summative Evaluation

This type of evaluation is dlreeted towarde a general
agssessment or the degree of performance of the programme
participants. It reveels only something about performance in
the test and nothing else,

In this study, the evaluation does not stop at determining
performance in tests. A correlational study is carried out to

show the relationship between the course components,
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2.7.2 Formative Evaluation

Formative evaluation is designed to aid the development of
curriculum wmaterials by means of continucus assessment. Thus,
the task of formative evaluation is to prowide the curriculum
worker with a means of identifying what he is doing so that this
can be compared with what he intends to do and so provide a
basis for improvement, Formative evaluation also include evalua-
tion of the learning proeess and enviranment. g

The evaluation work earried out in this study is not for-
mative, This study does not include evaluation of the learning
process and environment., The scope of formative evaluation is
therefore too mach for a aingle study,

This evaluation study is therefore neither summative or
formative as such, but an intrinsic evaluation of the business
courses taken in the business teacher educ;tion programme and
how they relate to teaching effectiveness which is a2 major
gbjective of business teacher education programme.

2.8 Teaching Practice - Ity Relevance and Contribution to

Evaluation

Penchers, like any other professionals, like Doctors,
Fharmacliste and L wyers, nced a period to practice - a period
in whieh they are supervised by experts and at the end of the
practice period, these expextes have to certify whether or not
the practising students are competent to practice. This in the
main, shows the place of teaching practice exercise in determining
the competence of the recipienta of the business teacher educa-

tion programme.
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Obikoya (1976) is of this view when he explained that no
phase of the total educational experience cof the prospective
business teacher is more important or valuable to him than his
student teaching. This is the time students have the opportunity
to apply in a real sense teaching/learning theories and to develop
their own teaching styles. Garrison (1970) described the
practicum as "a catalystic device by which all components of
teacher education are bruught together into one global experience"

The Pelicles Commigsion for Business and Economic Education
(in the United States of America) recognises the impertance of
teaching practice and so recommended that all business teacher
education programmes should include supervised student teaching
experience,

Also, in comparing business teacher education programmes of
Nigeria with that of the United States, Davis and Oladunjoye
(1986) pointed out that the most important single experience in
any te:cher education programme of the two countries is the
teaching practiece,

From the foregoing, it is clear that teaching practice
plays a significant role in evaluating the teaching competence
of the student teachers, In this work, the investigator attaches
mach importance to teaching practice. Consequently, the teaching
practige performance is taken as the dependent variable

designated 'Z',

2.9 Bummary
Despite the fact that studies in this area are not locally
available for eonsultation, the few that have some bearing,

wity this studies werec reviewed.
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Nolan (1967) and Molokwu (1986) have agreed that evaluae
tion is an important aspect of curriculum process, They also
agree that evaluation is necessary for programme improvement,

Hardaway (4966) in his findings, sees the use of test scores :
as yielding valuable information which can be uged as data in
gvaluating a programme,

Oguntebi (1978) is of the opinion that programme evaluation
can help institutions asgsess the strength and weakness of the
courses of a programme, Ogunmtebi'y (41978) findings show courses
in Diplohna in Matheﬁatics education programme that have high
or low positive or negative correlation with teaching effective-
ness,

Davis and Oladunjoye (1986) and Obikoya (1976) see teaching
practice as one of the most important educational experience
of the prospective business teacher, In fact, Garrison (1970)
sees teaching practice as a catalystic device by whieh all
components of teacher education are brought together into one

global experience.
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Chapter 3

METHODS AND PROCEDVRE

3.1 Introduction

This chapter contains the design and methodology used in
the investigation. The evaluation activities carried out in
this etudy are largely drawn from practical activities and
interactions with the programme participants. The structure of
the programme and the courses taken are all described in this
chapter. Finally, the means of testing the hypotheses stated in

Chapter One are also discussed in this chapter.

3.2 Programme Description and Programme Structure

Business teacher education departments were established at
Colleges of Education, Katsina-Ala and Ankpa in 1977 and 1982
respectively, by the Berue State Government. This was a step
taken to remedy the acute shortage of business teachers in the
State., It is an N,C,.E, business education programme aimed at
producing business teachers who can effectively teach in the
secondary schools.

Recipients of the programme are taken through a three-
year course of business plus education. In addition, courses in
Fnglish and Mathematics are taught for two years.

The students spend about two-thirds of their cantact
hours of 30 hours per week studying businese subjects and the
remaining time on education, English and Mathematics. In
addition, the students spend a total of three months for their

practical teaching. During this time, they are sent to the



.

secondary schools in the State for their teaching practice

exercise.

3.3 ©Students' Evaluation Procedure

The assessment of the students is carried out through comple-
tion of home assignments, class tests, terminal and sessional
examinations. The continuous assessment and sessional examinations
are conducted according to examination regulations of the two
Colleges of Education under study. For all the subjects %F this
study, continuous assessment is weighted at LO% while the
sessional examination is weighted at 60%,

The teaching practice evaluation is dene by subject matter
lecturers in the department. Each student is assessed at least
three times by different lecturers. In effect, a student is
expected to have at least three grades, the mean of which serves
as the measure (score) of the student's teaching performance.
Student performance in teaching is determined by the extent to

which the criteria for performance is met (appendix A).

3.4 Sample Size

The validity of a research is normally affected by the size
of the sample and method of selection of that sample. Furthermore,
the larger the sample size the more likely it is that it would be
representative of the population, The stratified sampling method
was used, All the final year students in the two colleges of
education in Benue State formed the sample. The reason for
selecting the final year students is that by the time they
reach this stage, they would have acquired sufficient knowledge

and skills in the business coursee that constitute the programme
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requirements for teaching in the secondary schools,

3,5 Design and Procedure

Data related to the dependent and independent variables in
this study are collected from students scores in the various cour-
seg offered in the programme. The dependent variable is the
teaching practice performance (the first term of the third year
is used for teaching practice), The independent varisbles
consist of end of second year scores in Business and Secretarial
Studies. Correlational proceduresz are carried out in testing for
relationship between teaching performance and performence in
bupiness studies and between teaching performance and performance
in secretarial studles.

The data used in this study are scores obtained in the
various courses which make up the three variablee mentioned
earlier. Of interest is the dependent variable-w gerfaraance im
teaching business subjects, This is the only variable designated
t2' used throughout this study. It is guantified as the average
of the student's score in the teaching practice exercise. For
each of the two hypotheses stated in Chapter One, this variable
'Z' is one of the two variables used. For hypotheses 1, the
variable (designated X1) is the studenta' mean score in business
studies. For hypotheses 2, the variable designated X2) is their

mean score in secretarial studies,



The figure 3.1 sumnarises the above information

Variable 2

l Teaching Practice
Score

Yariable X1 Variable X2

Mean Score in
Business Studies

Mean Scores in
Secretarial Studies

Figure 3.1t General Theoretical Mcdel for the Investigation.
The investigator is of the opinion that the scoree used

in this evaluation work are reliable to a large extent because
they are obtained from external examinations set by the univer-
sities to which the affiliated colleges used for this investigation.
The scores are those already moderated by these universities.
College of Educaticn, Ankpa is affiliated <o Ahmadu Bello
University, Zaxria. The same university moderates the examinations
of the business teacher education department of the College of
Education, Eatsina-Ala even though the college is affiliated to
the University of Jos. This is because the Universgity of Jos

does not offer programmes in business teacher sducation,

3.6 Statistical Analysis

The statistical test selected to analyse the data collected
for thig study is thejE.ars'nﬂbmmnt Co=efficient of correlation
(r). It is employed to test relationship between the variable 2

and variable X1 and X2. The formular isi-

XZ = L. X Z - where x, z are deviations

' };ﬁxzf‘; ¥ from X, 2 respectively



The correlated t-test iy used to test for significant relationship

between the dependent and independent variables using the formulari-

t == T | N2
! lwr2

Where N = Sahple size
r = Coefficient of correlation
The level of significance chosen for rejection of the hypo-
thesie tested is 0,05, At this Alfa level of 0.05, if the
calculated t is greater than the table t, the relationship
between the variables is significant and the HO is rejected.
If the calculated + is less than the table t, the relaticnship le

not significant and the HO cannot be rejected.

3.T Methodological Asaumption and Limitation

In any study the use of Pearson product moment Co-efficient
of correlation to study the relationship between two variables
presupposes that the data being used form a normal distribution,
Anociher assutption is that the variable Z and X variables could
be linearly related, taking 2 as the dependent variable and
X1 and X2 as the independent variables.

The limitation is that some non-statistical factors way
affect the results of the study. In particular, certain uncon-

trolled external factors such as the subjective nature of teaching

practice assessment may affect the internmal validity of the

. v

data used in the teaching practice performance variadle (2).
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Chapter 4
PRESENTATION AND ANALYSIS OF DATA

4.1 Introduction

The main objective of this work is to find out the relation-
ship in performance of K.C.E, teacher trainees in teaching practice
and busineas subjects. The summary of the data collected during
the research is presented in this chapter as well as the analysis
of data and the interpretation of the findings based on fhe data

analysed. Precisely the following were investigated:w

a) Relationship of performance in teaching

practice to performance in Business Studies

b} Relationship of performance in Teaching

Practice to performance in Secretarial Studies.

4.2 Anelysis of Data

In this part of the study, hypotheses involving two pairs
of the two business courses described in Chapter Three were
tested with Teaching Practlce variable involved in each
hypothesis, Next is the presentation of the findings involving
two hypotheses as outlined in Chaepter one.

In each of the two hypotheses, the product Moment
Coefficient of Correlation (r) was used to test the degrees
of relationshiy or assoclation between each pair of the variables
(2 and X). To test whether this relationship is significant,

the correlated t-test was used,
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4.3 Relationship of Teaching Performance to Achievement in
Business Studies

Table L.1: Values of r and Correlated t for Variables

X, and Z.
Variable Z
T t
X1 0,.28% 1.726
., Significant at 0,05 level
Z = Performance scores in the teaching practice

exercise

X, = Achievement scores in Business studies

The raw scores in the teaching practice exercise and
overall scores in Business Studies, were used to test hypothesis 1.
In analysing the data, the calculated value of r was 0.28
which is significant at 0,05 level, Hence the hypotheses is
rejected. The 0.28 value of r indicates low relationship between
Teaching Practice performance and performance in Business Studies.
The next two pages show the calculations for the co-efficient

of correlation (r) and the coXwelated f-tests
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Table L4.2t¢ Correlating Performance in Teaching Practice with
Performance in Business Studies.

- - 2 2
No. BS=X1 TP=Z X1 —X1 =X, YA ) !11 z X
1 58 60 hos ‘—0-7 -3115 0.‘49 20025
2 52 63 -1.5 2.3 -3.L5 5.29 2.25
3 Lk 52 -9.5 -8.7 82.65 75.69 @0.25
L 53 62 -0.5 1.3 -0.65 1,69 .25
6 L2 51 -11.5 -9.7 111.55 94.09 132.25
7 hvh 53 -9-5 "'To? 73-15 50.29 90-25
B 52 51 -TIS -90? 1&055 %009 2.25
9 L6 55 =T.5 =5.7 L2.75 32.49 56.25
10 51 60 -2.5 =0.7 1.75 0.49 6.25
11 52 50 =1.5 «10,7 16.05 1,49 2,25
12 72 59 18+5 1.7 =31.45 2.89 3L2.25
”-i hh 55 -915 -SIT 5’4‘15 32-130 90-25
i85 L5 62 =8.5 1.3 -11.,05 1.69 72.25
16 L1 50 -12,5 -1047 133.75 149 156.25
17 51 53 -2.5 ~-T.7 19.25 59.29 6.25
18 58.5 63 5.0 2.3 11,50 5.29 25.00
19 57.0 65 3.5 4.3 15.05 18.49 12.2%
20 L1 66 -9.4 5.3 =h49.82 28.09 88.36
21 L7.1 57 6.4 -3.7 23.68 13,69 L0.9%
22 L1 66 «12:5 5.3 -66,25 28,09 156.25
23 63,2 68 9.7 7.3 70.81 53,29 94,09
24 6.6 65 ) 8.3 25.73 68.89 9,61
25 36 68 17. 7.3 =127.75 53.29 306,25
26 75.5 64 22,0 3.3 72.60 10,89 LBL.0OO
27 61.7 57 8.2 =3.7 -30.34 13.69 67.24
28 68.1 70 14.6 9.3 135.78 86,49 213.16
29 51 €2 2,5 1.3 -3.75 1.69 6,25
30 b?-? 69 -6-3 803 -52.29 68.89 39069
3 58 62 4.5 %3 5.85 1,69 20,25
32 68.8 65 15.3 4.3 65.79 18.49 234,39
33 65.6 69 12.1 4.3 52,03 18.49 146,11
3& h?-? 65 -548 14-3 -2&-92‘ 18.1‘9 3306&
35 51.5 60 2.0 -0.7 1.40 0.49 .00
36 60,1 66 6.6 5e3 34.98 28,09 L3.56
37 28.7 63 -21.8 2.3 -57.0L 5.29 615,04

1978 2206 { x,= 2%%= [ X7 =
X=53.5 Z=60.7 630.15 1281.73 L088. 35
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Table 4.2 was constructed to give ue the raw scores
in Business Studies (BS=X1) and Teaching Practice (TP=2), The
table also gives us the deviation from the mean score in
Business Studies (31421 = xj), deviation from the wean score
in Teaching Practice (Z - Z = z), Product of the deviations
(zx1), Square of the deviation from the moan of Teaching
Practice (zz) and square of deviation from the mean ¢f Business
Studies (xf).

From the information derived from the table, the Co-efficient
of Correlation and the correclated t-test were calculated as

follows:=

1281273 f LoB8.3
T s BRRET £ gy
r = 223 ?5;96

r = 0.2752781

T = 0,28



Correlated t~test = nyYN-2
V=12
0.28/35

0.28 x 5.9160?97
V0.921g

1,6565023
V0. 9216 -

= 11,7285

]

From the statistic above, the co=-efficient of correlation
between business studies and teaching practice was calculated
in order to determine if a relationship existed. The correlated
t-test was calculated to determine whether the relationship is
signiflcant.

The tevalue at 5% level of significant or t at & {t&)
= 1,645 and t - stetistics (ts) = 1.7255. Since tsy t& the
relationship is significant hence the mull hypothesis is rejected.
There 1y therefore a significant relationship between knowledge

of business studies and teaching performance.
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L.t Relationship of Teaching Performance to Achievement in
Secretarial Studies

Table L4.3: Values of r and Correlated t for Variables

X2 and Z
Variable Z
r t
Xz 0.6L%* L.93
* = Significant at 0,05 level
= Performance scores in the teaching practice
exercise
X = Performance scores in Secretarial Studies

2

In the analysis of the data involving scores in teaching
practice exercise and achievement in Secretarial Studies, the
calculated value for r was 0,6l,, Using Correlated t-test, the
calculated value is L.93 and this is greater than table t which
is 1.645. This was found to be significant at 0,05 level hence
the hypotheses is rejected. This means there is a significant
relationship between Teaching Practice and performance in
Secretarial Studies.

The next two pages show the calculations for co-efficient

of correlation (r) and the eormellated tetest.
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Table L.4: Correlating Performance in Teaching Practice with
Performance in Secretarial Studies

No,. SS_-.XQ TP=2 XQ-X2=12 L=Z=2 212 22 xg
2 53 63 -1.9 2.3 -4.37  5.29 3.61
3 38 52 -16.9 ~8.7 143,03 75.69 285.61
N L2 62 =12.9 1.3 -16.77 1.69 166.41
5 L2 55 -12.9 =5.7 73.53 32.L9 166,41
2 53 51 -1.9 =9.7 18.43 9L.09 3.61
7 Lo 53 -14.9 =77 14,73 59.29 222,01
8 LO 51 ~14.9 -9.7 1%4.53 94.09 222,01
9 L1 55 -13.9 =5.7 79.23 32.49 193.21
10 L2 60 -12.9 =0,7 9.03 0.L9 166.U41
1 L3 50 ~-11.9 -10.7 127.33 114.49 141,61
12 65 59 10,1 49 17.17  2.89 102.01
13 75 65 20,1 L3 86.43 18,49 LoL.O1
14 L2 55 -12.9 ~5.7 73.53 32.L49 166.41
15 Lo 62 -14.9 T8 -19.37 1,69 222,01
16 Lo g0 -14.9 10.7 159.43 114.49 222,01
17 L2 53 -12,9 ~T.7 99.33 59.29 166.41
18 53.1 63 -1.8 2.3 ~4.11 5,29 3.24
19 514-1 65 —0-8 )4-3 '*3.1]1]. 180’49 -6,4
20 L7 66 ~-7.9 5.3 -41.87 38,09 62.I1
21 61.3 57 6.4 3.7 23,68 13.69 L0.96
22 60 66 Dol 0.3 27.u3 20.,0* 26,01
23 60 68 51 Te3 37.23 53.29 26,01
2y 57.3 69 2.4 8.3 19.92 68.89 Ge 76
25 51.1 68 -3.8 T3 -27.74 53.29 14.LL
26 1.4 6l 16.5 3.3 54.LS 10.89 272.2%
27 SSIB 57 Och ""‘3-7 -1 cha 13.69 0.16
28 73.9 70 19 9.3 176.70 86,49 361,00
29 61.1 €2 6.2 1.3 8.06 1.69 38.LL
30 6l .6 69 9.7 8.3 80.51 68,89 94.09
3 65.6 62 10.7 123 13.917  1.69 114.49
33 58.4L 65 3.5 L.3 15.05 18.49 12.25
3 60.3 65 5l L.3 23.22 1B.L9 29,16
35 56.7 60 Ta8 =0.7 -1,26 0,49 3.24
36 53.1 66 -1.8 5e3 -9,54 28,09 3.24
37 L8 63 9 2.3 =-15.87 5.29 L7.61
2030.1  22L6 i 2 3:2,(;2: x§=

ié:Sh.g 7Z=60.7 1540.32 1281.73 LLBE,86
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Table 4.2 was constructed to give us the raw scores in
Secretarial Studies (SS=K2) and Teaching Practice (TP=Z). The
table also glves us the deviation from the mean score in
Secretarial Studies (K§'i2 = XE)’ deviation from the mean score
in Teaching practice (2 = 2 = 2z}, Product of the deviations
(2 x2). Square of the deviation from the mean score of Teaching
Practice (22) and square of deviation from the mean score of
Secretarial Studies (xg).

From the information derived from the table, the cowefficient

of correlation and the correlated t~test were calculated as

followsj--
r a { '}[22
2 2
VERIL
- 1540, 32
VIL8E. B8 \eBt.13
- 154G.32 - .
6.984L027 x  CTE.BOTZSE
15k0.32
= 2398,1122
= 0.61,23052
r = 0.6’.].

Correlated t=test

-2

\/1-1-2

0.6 x 5.9160797




i B

0,6% X E,2160221
= « 7683749

= L.93

From the statistic above, the co-efficient of correlation
between Secretarial Studies and teaching practice was calculated
in order to determine if a relationship existed. The correlated
t-test was calculated to determine whether the relationship is
significant,

The t-value at 5% level of significance or t at & (t&) =
1,645 and t-statistics (ts) = L4.93. Since ts> t&, the relation-
ship is significant hence the null hypothesis is rejected. There
is, therefore, a significant relationship between knowledge of

Secretarial Studies and teaching performance.

4.5 Interpretation of Findings

L.5.1 Teaching Performance and Achievement in Business Studies

The statistical analysis shows some association (r = 0.28)
between competence in teaching business subjects and mastery of
the subjects, The results indicate that the students who are good
in business studies also teach the subjects fairly well, One
reagon which couTIf support this finding is the fact that one could
not teach business subjects effectively without being equipped
with adeguate knowledge in them. As one would logically show
interest and perform well in what one knows, it is not surprising
to observe in Appendices B and D that some who did well in

teaching practice also performed well in business studies.
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Even though we accept that an association exists between
teaching performance and mastery of business subjects in this
study, the calculated values of this relationship indicaies
that this asscclation is fairly low (xr = 0.28)., Some reasons
could be advanced foxr this, TFirst, the relationship 1s fairly
low because of the considerable difference in the level of
business studies course content that the students study during
their N.C.E. programme and the businegs subject content they
teach in the teaching practice. The former is at advanced level
while the latter is scecndarxy school eontent: It le
therefore possible for a student who is not very good in btusiness
studies at N,C.E. level to teach the subjects well at the
secondary school, From the raw score, one can see that a
student who scores 28,7% in Pusiness Studies scores 63% in
Teaching Practice.

Second, while one would expect good Busginess Studies
students to be able to teach the subject well other variables
might interfere and cause a change. 8Such variables might
inelude negative attitude and lack of interest in teaching and
psychological disposition of the students especially during the
twelve week teaching practice exercise., Third, pedagogical
principles is =another reason that might explain this fairly
low relationship between teaching performance and knowledge of
business subjects. It is one thing to be good insbusinesmisubiects

but it is another thing to be a good husinese teacher.
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L.,5.2 Teaching Performance and ichievement in Secretarial
Studies

This study shows a significant relationship between
teaching performance and achievement in Secretarial Studies.
(r = 0.64;), It is necessary to point cut that the syllabus
content for Shorthand and Typewriting in post-primary as well
as the N.C.BE. programme are basically the same excep® that at
the N,C.B, level students are expected to attain higher speed.
Hence it is expected that students' performance in Secretarial
Studies should reflect their performance in teaching the
subjects. Consequently one expects some conziderable degree of
association between scores in teaching performance and achievement
in Secretarizl Studies,

hnother reason which could be advanced for the significant
assocliation between teaching performance and achievement in
Secretarial Studles is that it is only in Shorthand and Type-
writing that students answer questions on Methodology in theix
exaninations. The tendency is for the Colleges of Education
to concentrate on teaching 'Methodology' in Shorthand and
Typewriting. In other subjects like Acccounting, Commerce,
Economics and Office Management, 'Methodology' does not form
' part of the examinations hence, students are not taught methods
of teaching these subjects. With adequate knowledge of the
gkills of Shorthand and Typewriting armed with the methods of
imparting these skills to others, one would normally expect some
positive correlation between performance in Secretarial _
Studies and performance in the teaching practice exercise. f{1“0f=
This agrees with the contention that any one who knows his

subjects and is armed with the knowledge of how to impart it to
2 ASHIM IBRAMIM LIBRARY
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others may be able tc teach well.

Nevertheless, the value r = 0.6L is significant. Hence
achievement in Secretarial Studies is assoclated with achieve-
went in Teaching Practice. In other words a high knowledge of
secretarial studies wmay be needed to perform well in Teaching

Practice.

4.6 Summary

The findinge described in thies chapter reveal major results,
First there is an association between knowledge of business
subjects and the teaching of the subjects.

Second, it is not enough to only obtain®a8YeT¥- of huginees
subjects for one to be a good business teacher, neither is it
enough to grasp the principles of teaching only. A blending of
the two is necessary. Third, people who are at least averagely
Zood in the knowledge of business subjects are likely to teach
the subjects effectively. Fourth, most of the students' overall
performance measured up to the required standard for the award
of the Nigeria Certificate in Education (N.C,E)} (LO% is the
pags mark).

The next chapter contains some conclusions and recommendie

tions based on the findings contained in this chapter,
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Chapter &
SUMMARY, CONCLUSION AND RECOMMENDATIONS

C.1  Summary

The majoxr purpese of this work is to study the adequacy of
all the business courses offered in the Buainess Teacher Education
programme at the N.C.E., lovel in preparing students for teaching
business subjects effectively in the secandarmy schcol. N

The investigation was carried out on the 198L/85 intake
group at the Colleges of Education, Katsina-~Ala apd Ankpa.

This major intent led to the formulation of the hypotheses
which were tested to evaluate the programme during the investiga—
tion.

The two bypotheses were rejected at 0.05 level of significance.
In other words, the study shows significant relationsghip between
performance in teaching practice and performance in business

studies, Also, there is significant relationship between Teaching

Performance and performance in Secretarial Studies.

5.2 Conclusions
The analysis and interpretation of the data collected for
this study lead to the following conclusionsi- |
1. There is a relationship (r = 0.28) between
mastery of business studies and the teaching
of the subjects among the 1984785 intake.
This association suggests that the more one
knows Business Studies the more one is likely L

to be confident and ecompetent in teaching

businese subjects and the greater the likelihood
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of inmproving G.C.E, results,

2. The students' performance in teaching was much
higher than their performance in business
gtudies. A1l the students but one, however,
passed business studies. This goes to suggest
that a teacher needs tc be at least averagely
good in business studies to be able to teach

buginess subjects well,

3. There is & significant relationship between
performance in Secretarial Studies and
Teaching practice performance. Again, this
agsociation suggests that the more one knows
secretarial studies the more likely one is

competent in teaching the subjects,

4. The overall average performance of the students
in teaching practice is higher than their overall
average performance in any of the two courses

atudied in the programme,

5. Students performed fairly well in both business
and secretarial studies. The mean scores in
buginess studies is 53.5 and the mean scores

in secretarial studies is 5L.9.

5.3 Recommendations
Based on the findings, as well as on personal observations,

the followiyg recommendations are made:—
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2.

3
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In order to increase the relationship between
the knowledge of business studles and teaching
practice performance, the teacher trainees

should be exposed to mini=-teaching.

The three periods per week allocated to Economies,
Accounting and Commerce should be increased %o
four. The increase in the number of centact
hours may improve students' performsnce in

btusiness studies.

Individual attention should be gliven to teacher
trainees. The use of individual attention will
make it possible to give speeial coaching to
those whose performance fall below the mean

scores or below LOY% pass mark.

Methods of teaching business studies subjects
should be encouraged at W.C,E. level. This is
likely to bring about greater association
between performence in teaching and knowledge

of business studieg, The higher association
between teaching performance and knowledge of
secretarial studles {(r = 0.6L) where methodology
is taught than performance in teaching and
performance in business studies (r = 0.28)

where methodology is not taught forma the basis

for this recommendation.
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6.

7.

w Wi

The high variability in overall scores

in business studies and secretarial studies
courses suggests wide differences in pre-
requisite qualifications for the intakes into
the programme. There should be a uniform admission
requirements into Business Teacher Education
programmes, Also, students should be allowed

to specialise in either business studies or

in Secretarial studies as from their third year.
However, they should be made to take all

courses in both business and secretarial studies

in the first and second years,

The teaching practice arrangement is not ideal.
Students go for teaching practice once and

this is during the first term in their third year.
The two-tier teaching practice arrangement is
recommended. The first exercise should come up
during the second term in the second year,

while the second exercisc comes up during the
first term of the third year. Through this
arrangement, students can make good all their

faults detected during the first experience.

In order to ensure that there are sufficient
qualified business teachers in the department of
business teacher education programmes, students
with proven ability should be given incentives

such as scholarship and in-service to go for
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degree programmes in business education. The
universities should co-operate to ensure that

such students are given admission.

8. In order to make teachers available for the
f~3=3~L system of education, the departments
of business teacher education in cur institutions
of higher learning should substantially increase

the number of intakes for the programme,

9. Since most Colleges of education, Advanced
Teachers' Colleges and Polytechnics have now
established busineas teacher education departments,
the Government should direct all universities
in the country to establish business teacher
education departments, This will ensure that
most graduates of the programme at the N.C.E,
level can pursue degroe programmes in business

teacher education in our universlties.

10. All business teachers should be encouraged to
attend seminars, workshops and conferences
organiced for business teachers. This will help
to keep the teachere academically and

professionally alive.

5.4 Recommendationg for Puture Research
i. A follow-up study be made to investigate into
the number that leaves teaching after gradua-

tion from the programse for other jobs,
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ii. Further research should be conducted along
similar lines but on a national scale
especially to compare the programmes of

the N.C.E., and T,T.C. in business education.
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APPENDIX A

STUDENT TRACHER ASSESSMENT FORM

STUDmTS Nm:.l...‘Il...ll.....l....l..‘..ll COLLI NO.III..I"
SGHO0L=.l.Il.l..C.II...lII...'l.‘.....‘.III.Q............I‘.I.I

cI’ASS/FOm{...l.....I.0...l..l....‘.l.....l......I.........'.l'.
SUBIEC‘I'Cl...I.."'l"."...'.l... TOPIC‘.O.'..l!..'.l"’..l'..l

DATE:--..-a-..uvtcl.......a.cll.n TII‘TE.!--.no.ll.‘l.ll..lil.l.l

INSTRUCTIONS

1. The purpose of this form is to provide the College with a
profile of the student teacher's strengths and weaknesses
in the various areas of his/her teaching performance.

2. The form consists of twenty questiong which require the
supervisor to answer on a scale of 0=5, All that the
Supervisor has to do is to tick (+) under the relevant
columm and to total the student teacher's score.

3. The College requests that if a student gets a grade of
0 or 1 on any item then the Supervisor should make an
appropriate comment in the College comment columm. This
will help the College staff to give appropriate guidance
to the student teacher.

Scoring Guidelines: §
2

Excellent; 4 = Credit; 3 = Merit
Pasgy; 1 = Poor; 0 = PFailuxe

n K

ASSESSMENT AHEA clL{3012]1]0 COMMENTS

FREPAIATION

1. HRelevance of the lesson
planse to the stated
objectives of the
lesson

2. Arrangement of leeson
(Logicality and Se=
quence)

3, Facts (adequacy)

L. Teaching alds
(clarity, adequacy
and relevance




ASSESSMENT AREA siL]3i2]1]0 COMMENTS

PRESENTATIONS
Se. Introduction (degree
of motivation)

6. Development of lesson
(orderly presentation)

7. Mastery of subject
content

8. Use of chalk-board
(neatness, legibility
and orderliness)

9. Effectiveness of the
use of teaching aids
10. Time Management

11. Coneclusion

CLASS MANAGEMENT
12. Class Arrangement

13. Teacher/Student
Rapnport (friendliness.
attention to individual
differences) e,t.c.

1. Class Control

15. Questioning Techni-
ques (HRelevance,
frequency, appropriate-
ness and distribution)

16, Treatment of students'
responscs

17. Class participation

(activities)
STUDENTS' PERSONAT,
CHARACTERISTICS ¢

18, Appearance (dress,
neatness, smartness)

19. Volce (clearity,
audibility ~=A fInenny )

EVALUATION :

20. Relevance of the
question and assign-
ment to stated
objectives

MAXIMUM SCORE = 100

Sup&wisor‘s N?-me‘-'-..--.-.-.-........aa-.-score Obtaineclzni.l..

Sup(:rvisor's SigﬂaturE‘:.cooc.--oo-o.o-ut-o

Dat\‘l"-.-..--uoou--o-.--a-.to--an--...oat-.
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PERFORMANCE SCORE IN BUSINESS STUDIES

5/No, Scores
1. 58
2. 52
3. Ll
L. 53
5. 62
64 L2
Te N
8, 52
9. Lé
10. 51
11. 52
12. 72
13, T
1. A
15, s
16. it
17, B
18. £8.5
19. 57
20. Li.1
21, L7.1
22, L1
23. 63,2
2h. 56.6
25. . 36
26. 75.5
27. 61,7
28. 68.1
29. £1
30. L7.2
n, 58
32. 68.8
33. ' 65,6
3h. | L7.7
3. 51.5
36, 60.1

37 28.7




-5 «

PERFORMANCE SCORE IN SECRETARIAL STUDIES

s/Mo. Scores
50
2. 53
3. 38
L L2
Se L2
6. 53
1. L0
8. Lo
9. L1
10, L2
h I8 L3
12, 65
13. 15
14 L2
15. 40
1C. Lo
17. L2
18. L3.1
19, S4.1
20, L7
g 61.3
22. 60
23. 60
2L, 57.3
25. 51.1
26, T1.l
7. 55.3
28. 73.9
29. 61.1
30. 6L.6
3. 65.6
32, 76.2
33. 57.4
34. 60.3
35. 56.7
36, 53.1

37 48




APPENDIX D |
PERFORMANCE SCORE IN TEACHING PRACTICE

S/No. Scores
1. 60
2 63
3. . 52
L. 62
5. 55
6. _ 51
7. 53
8, 61
9. 55

1. 60

11, g0

12, 59

13, 65

1h. 55

15. 62

16. ' 50

17. 53

18. 63

19, é5

20, 66

21, 57

22. 66

23. 68

2ly. 69

25, 68

26, 6L

27. 57

28, v

29. 62

30, 69

3. 62

32. 65

33. 65

3 B

35. 60

36. 66

37 63
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APPENDIX E
SUMMARY OF FIGURES USED FOR THE CALCULATION

1. Mean Score in Business Studies (-X.l = 53.5)
2. Mean Score in Secretaris; Studies ('}'(2 = 54.9)
3. Mean Score in Teaching Practice (E = 60.7)
L. {_;1 g (for business studies) = 630.1%
5. 2:2 & (for secretarial studies) = 1540,32
6. {_:12? {for business studiea) = L0BB.35
2?
Ts i x, (for secretarial studies) = LLB6.86

8. 232 (for teaching practice) = 1281,73
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APPENDIX F

NUMBER OF STUDENTS TEACHING BACH SUBJECT

SUBJECTS NO, TEACHING IT
Accounting 7
Economics 16
Commerce 14
Shorthand 6
Typewriting 14

Introduction to
Business Management 17

TOTAL NO. OF STUDENTS TEACHERS 37

A student is expected to teach two subjects, one from
business studies section and the other from secretarial studies

section



APPENDIX G
G.C.E. RESULTS IN PUSINESS SUBJECTS FOi 1983/8l SESSION

60

89
60
70

SCHOOL A SCHOOL B _ SCHOOL C SCHOOL D SCHCOL E SCHOOL F
Total % % Total % % Total % % Total % %  Total % %  Total
Subjects No.that Pase Fail No.that Pass Fail No.,that Pass Fail No.that Pass Fail No.that Pass PFail No,that Pass Fal
wrote wrote wrote wrote wrote wrote
exam exan exam _ exam exam exam
Shorthand 10 10 9% 20 5 95 5 0 100 2 0 100 10 0 100 = -
Type-
Duginess
Method 30 33.3 66.7 50 Lo €0 35 42,8 ©57.2 30 33.3 66.7 Lo 45 55 20 L0
Principles
of Accounts 30 10 30 50 20 8o 35 14y 65.6 30 10 30 Lo 15 8s 20 15
Economics 30 L0 €0 50 L8 52 35 Lo 60 30 LO €0 LO L47.5 52.5 20 40
Comeree 30 36.7 63.3 50 L 56 35 Lo 60 30 Lo 60 Lo Lo 60 20 30
SCHOOL A -~ Commercial Seccondary Schoel, Alejukolo
SCHOOL 3 - Commercial Secondary Schocl, Ayangba
SCHOOL C - Government Comprehensive Secondary School, Itobe
SCHOOL D - Commercial Seccndary Schocl, Idah
SCHOOL E - Government Comprehensive Secondary School, Otukpa
SCHOOL F - Kings Comprehensive College, Mkar




APPENDIX H

G.C.E. RESULTS IN BUSINESS SUBJECTS FOR THE 1984/85 SESSION

5

SCHOOL A SCHOOL B SCHOOL C SCHOOL D SCHQCL B - ||iwomooh1.u.,.._; a

Total % %  Total % % Total % % Total % % Total % % Total % %
jubjects Nc.that Pass Fail No,that Pass TFail No.that Pass Fall No.that Pass Fajil No.that Pasg Fail No.that Pass Fail

wrote wrote wrote wrocte wrote wrote

£xam gxam exam examn exam exam
Fhorthand 16 6.2 3.8 20 10 20 13 0 160 3 0 100 11 9.1 90.9 = - -
Pype~
weiting 10 200 80 25 iz 88 16 37.5 62.5 L o 100 12 33.3 66,7 - - -
Mginess
fethod 30 4o &0 40 37.5 62.5 30 3.3 56.7 30 L6.7 53.3 50O Lo 60 30 L3.3 mm.ﬂ_
Principles _.
2 Accoutts 30 30 70 25 20 80 25 28 e 22 27.3 T2.7 35 28,6 7.4 21 28.6 T1.L
Beonomics 30 40 60 Lo Lo 60 30 30 70 30 k3.3 6.7 50 L 56 30 4 60
Eoanerce 30 30 70 Lo 35 €5 30 46.7 83.3 30 k3.3 56,3 50 wm 62 30 L3.3 56.7
m SCHOOL A - Commerecial Secondary School, Alejukolo
$ SCHOOL B ~ Commercial Secondary Schocl, Ayangba
SCHOOL C - Government Comprehensive Seesniary School, Itobe

 ___  SCHOOL D - Commercial Secondary School, Idah
SCHOOL E ~ Government Comprehensive Secendary Schoel, Otukpa o
SCHOOL F - Kings Comprehensive College, Mkar




SCHOOL A - Commercial Secondary Schocl, Abejukolo

SCHOOL B - Commercial Secondary Schcol, Ayangba

SCHOOL C - Government Comprehensive Secondary Scheol, Itobe

SCHOOL D - Commercial Secondary Schcol, Idah

SCHOOL E - Government Comprehensive Secondary School, Otukpa

SCHOOL F - Kings Comprehensive College, Mkar

"PENDIX I 5t
3.C.E. RESULTS IN BUSINESS SUBJECTS FOR 1985/86 SESSION T
SCHOOL A SCHOOL B SCHOOL C SCHOOL D wnmomw E SCHOOL w;;
Total % o Total % % Total % % Total % % Total % % Total % %
Subjects No.that Pass Fail No.that Pass Fail No.that Pass PFail No,that Pass Fail No,that Pass Fail No.that Pass Fail
wrote wrote wrote wrote wrote wrote
exam exam exam axam gxam exam
Shorthand T 0 100 22 uw-m 86.4 2 0 100 2 0 100 5 0 100 10 0 100
Type-
writing 1" 9,1 90.9 23 13.1 86,9 10 20 80 5 0 100 5 20 80 10 10 20
Pusiness
Method 25 Lo 60 50 L8 52 30 Lo 60 LO Lo 60 50 LO €0 30 L3.3 56.7
Principles
of Accounts 19 L2.1 57.9 30 30 70 25 208 72 30 20 8o 30 30 70 30 30 70
Bconomics 30 L6.7 53.3 50 L8 %2 30 L6.7 53.3 15 37.5 62,5 50 L8 52 LC 50 g0
mnosﬂmﬂoo 30 LO 60 50 L6 54 30 Lo 60 Lo Lo 60 50 LE 52 30 L6.6 53.h




