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DEDICATION

This thesis is dedicated to the‘youhg child?cn of Nigeria
who se yuarnings arc not met at school, in a systenm of'odﬁbgtion
tha£ i wholly alien to their values and cxpectations and to
only a few of those who help them out of this dilemma.

"I must state that your university (A.B.U) like others

in Nigeria, 1s a cultural transplant whose roots lie in

another tradition.....it is a part of cultural baggage

bequeathed to us through our association with thosec
traditions. Wide men know that change is a part of the
nhecessary process through which all societies must pass
if they are to grow and survive in improved state. Wiser
men know that ehange can have othor faces whose Influence
might well lcad to the impoverféhment of the very society
we wish to nourish.....Always rememboer that knowledge is
at best when it is universally uscful and that the best
scholars are those whom the ordinary man fears neither

to encounter nor to address®" (Waziril Junaidu, 13871).
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ABSTRACT

l“'I‘he.a. aim of this study was to examine the jinterrelationships
of reward pre’erence, and achievement, apd awlstevomewt moti-
vation and home background factors of primary school children
of zaria, The research evidence on this kind of study is
mainly available from western countries and the summary of
such evidence is as follows: viz:-
(a) Children from different saocial classcs scek different
foems of reward; (b) working class children usually prefer
monetary or eonsumable forms of rewards; (c) upper middle
class children go for competitions; (d) bright and successful
ehildren prefer independence; (e) working class and lower
middle-class children are usually kcen for the approval of
their respective peer groups; and (f) children not usually
successful or eonfident about thelr own performance, usually
depend on the approval of their adultsg and superiors;

(Dun Rankin et. al. 1969).



It has been obhserved by the investigator that the reward

preference types of behaviour and achievement motivation are

products of sacialisation which includes lncorporation of

relig

ious social and cultural values and norms into the self-

eoncepts of individuals growing under their influence, The

values of western societles being different from those prevalent

in northern Nigeria, the attentiun of the investigator was

naturally drawn to an examinatisn of the value systems prevalent

in th

from
(1)
(2}
(3)
(4}
{5)
{6)
(7)
(8)
(9}
(10}

viz:-

e typical Nigerian homes of Zaria.

The sample (N = 403) of this study was obtained randomly
class VI children of the following schools, viz:i-
Kofan Kuyamban Primary school, (Mg =33)

Rafin Albasa Primary school, (Np = 33)

Fada Primary school (NC = 33) :

Anguwan Kafu Primary school (Nj = 33)

Kofar Bai Primary school (NE = 66)

Lemu Primary School (NF = 33)

Babban Dodo Primary School (I = 13)

Unguwan Fatika Primary School Ny = 33}

Kaura Primary School (NI = 33)

Kofan Gaya Primary Schocl N, = 73)

J
The investigator then administered the following tests,

i



{a) Reward preference Questionnaire (Dunm~Rankin, Shipuzu
and King, 1969).
(b) Achievement Motivation Questionnaire (by Entwistlesjf?b?J
and
(c¢) Home Background Questionnaire designed by the investigator
The scoring of the test was objectively done and this
has been detailed in chapter IV of this thesis. Analyses of
the data revealed the following results, viz:-
(a) Adult approval, consumable reward, competitive rewa rd,
independence reward, peer approval and academie motivation
seores revealed positive significant intercorrelations.
(b) There were two types of children; the majority was a
group(bj factor analysis) characterised by its high positive
loadings on the reward preference manifestations exceptiég
academic motivation; and the minority group similarly classified
manifested tw> significant loadings, i.e, academic motivation
and adult approval variablej; (c) Children of self® employed
fPather§ were significantly more academically motivated than
others; (d) Children having gelfidmplou d wothers weré signifi
E€antly higher-intheir levels of consumable reward preference than
others (e) Primary school boys were significantly lower in
their levels of consumable reward preference than primary school
girls; (f) children coming from G.R.A.manifested significantly
higherilevels of ildependence reward preference than
others *nd (g) ehildren of rich homes manifested significantly

lowbes
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levels of prefarence for g:ﬁ!; approval than those from poor
homes. ©n the basis of the above significant results the
respective hypotheses asserted in this study were supported
and corresponding Null hypotheses were rejected. The above
results r=i{r .d several interesting issues which are discusssd
in this thesis, The thesis ends with some recommendations
whieh ean be meaningfully applied ﬁukmeet the needs and

aspirations of the primary school children of Zaria
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CHAPTER I
.wﬁ.nt. ction

This is a study in the flel? of Educational Psychology,
examining the inter-relationships, if any, among home back-
ground factors, intrinsic and extrinsic reward preferences,
and academic motivation of primary school children of Zaria,

A careful observation of a Nigerian home will reveal, even

to a superficial observer, that it is a fabriec of complex
forces at work, each having its distinct features of influence.
The complexity of a Nigerian home of the North lies in its
difference between a monogamous family - versus a polygamous
family, between Islamic - versus Christian faiths of the

home, between Government Reserved Area (G.R.A.) = versus
townships“;g rural settlements, between educated - versus
uneducated parents, and between personal wealth, cars, and
servants -« veraur lack >f them in the home, etc.

A child is influenced during the process of his sociali-
sation, and gradually comes to hold some values, expectations,
aspirations, and orientations of behaviour, etc, towards
life and education. Some go for external consumable rewards,
some crave for satisfaction generated out of successful
undertakings in various tasks. There are others who value
opinions and expectations of their elders and superiors -

while there will be some who will value the expecations of their

peT groups.
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There may still be a category of children whoe will love competi-
tions and success following them, These ére called ‘reward
preferences' ~ in psychological literature, Some of these
reward preferences as can be seen from the types mentioned above,
are extrinsic i.e. dependent on outside factors, or instrinsic,
i.e. dependent on factors within the individual eonecerned,

The question that arose in the mind of the investigator was

to ask: What underlying factors are related to these different

types of reward seeking behaviour? Are there different types

of children who can be classified on the bhasis of their rewqgg -

preferences? This study is an attempt to find answers to the

above questions,

As regards the 'underlying factors', the investigator
believes that the source lies primarily at home. To explore
such factors, it would then be necessary to measure and
assess the different home background factors responsible for
the socielisation of the primary school childden, This is
one aspect which this study wants to accomplish. In any
attempt to analyse the home background factors of any research,
it is useful to classify them into sociological, economic,
and cultural types. Since it has been briefly cited at
the beginnmjjthat the typical Nigerian home and family in
the North is just as complex as any other home of a heterogeneous
society, it will be a duty of the investigator to look at these

underlying factors from such viewpoints,.
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In so doing, the investigator will attempt to answer an

additional quesgion: What special featureg_gf sociological,

economical and cultural aspects of the Nigerian home and family

influence or shepe the different types of reward - preference

behaviour of the primary school children of Zaria? This

serious question demands a full examination and aﬁﬁ.%fkiﬁ of

the situations concerned which this study is desirous to achieve.
Motivation, including academic motivation, 1is a

behaviour predisposition shaped by the history of sogjalisaticn

proeess a child undergoes. Broadly speaking motivation

relates to aspiration of individuals., Tests of motivation

are so constructed that they tend tu measure individual

achievement motivation as opposed t» group vaffiliation!

motivation of individuals (Vernon 1969). This distinetion

has to be understood at the beginning for a proper grasp of

this study and its findings, whatever they must be.

Individual achievement motivation does not take into conside-

ration his fellow member's expectations or aspiration.

Recently, we hear quite a lot about group motivation or

‘rfiltationmotivation of a number of individuals taken

together, It has been reported that the level of whfilicehion

motivation' of an individual is usually lower than his own

"achievement motivation" (vernon, 1969).

/8,



The feeling ofaffiliatiam" or belﬁngingnoaé 1s seldom .
shared hy individuals brought up in social backgrounds of
western homes where individual competition seems to be the
norm of behaviour. The author feels that the western
saying' ‘Keep up with the JOMES" ' _ may not be relevant in
a different social background of communal sharing of love,
sueeess, failure, achievements and expectations, as may
be found in typical northern Nigerian homes and families.
This is another issue which this study wants to explore as
well,

In summary therefore, the objectives of this study ean
be stated as:s
1 To examine and locate the types of children that manifest
different types of reward preferences.

2. To measure and evaluate their level of academie motiva-
tion, and its relationship with other variables.

3e To 1nok at the relationship, between instrinsic and
extrinsic levels oOf mutivatioﬁ.

4, To examine the influence of home and family background
fabtors affecting the life styles of primary scheodl childgén
in shaping their reward preferences and academic motivation.
5. Lastly, to examine the distribution of children who
may be classified acebrding to factors comprising some or
all of the above - types of variable measures as a contri-
butiﬁn to a typologidal investigation of social science in

Nigerian eontext.

L * L L - L] L - L] - L

The next chapter deals with the relevant background litera-

ture,



CHAPTER ITI

Background Literature.

3.

Of the different studies in tne*¥?§Q4 of psychology of
motivation conducted in Nigeria, there is not sufficient
work done on academic motivation relevant to this study.
Among the studies made in Nigerian situat.on most of them
are subject to errors of sampling, measurement and inferences.
They are works of under-graduates of different universities,
and hence most of the background literature reported in this
ehapter comes from studies made abrocad, Hence, to do justice
in giving a resumd of the background literature, the investi-
gator has to rely on the various theories and research evidence
of role playing, socialisation, levels of aspiration and
achievement motivation from overseas sources which are as
follows, namely:-

1. Goals of Learning:

This is another aspect of motivation measurement, done
by examining the attractiveness of different goals sought
through learning. This can be divided into two aspects: Long-
term and short-term goals., In long-term goals, the learner
may express his interest in different types of school subjects,
leisure activities or in occupational preferences. Short-term

goals are however, immediate

/10.
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in nature and they may be expressed by rewards children hope
to achieve by succeeding in a particular school task such
as school marks, praise from the teacher or peers, promotion
to the next grade and so on.

The assessment of children's short-term learning goals
or reward preferences, though of eonsiderable relevance for
teaching has reeeived VYL little attention of edueatlionists.
This is more so with developing countri@B ineluding Nigeria.
Some of the works that have been carried out in this area
have investigated the individual differences in the rewards
children seek thriugh learning as a basis for an effective
reinforcement strategy. An example of this approach is a
questionnaire designed by Dunn-Rankin, Shimuzu, and King
(1969), ¢to assess children's reward preferences. This
questionnaire was designed around five general categories
of reward, ‘'Adult Approval', ‘'Competitive Approval',
'Peer Approval', 'Independence Rewards', and 'Consumable
Rewards'. From the successive pilot studies with different
sets of reward items derived from an original pool of over
eighty items, four items were finally selected to represent
each reward preference category.

The test items can be read aloud to young children or
presented to older children in a self-completion questionnaire.
Scores of each reward category can be obtained by simply counting

the number of times the particular category is endorsed,
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This gives five scores ranging from O to 16 for any child.
Dunn-Rankin, Shimuzu and King presented evidence of the
test's reliability from results obtained in testing the same
group of children twice with an interval of one week.

Reward preferences seem to be associated with academic
motivation of children Entwistle (1968} designed an
academic motivation ilnventory which attempted to measure the
academic motivation of school children, The tests of
academic motivation and reward preferences are useful
research instruments, as they provide objeetive methods
for investigating individual differences in reward preferenees
and academic motivation, Reward preference profiles can be
correlated within a group and between different groups of
children.

It may at this point be asked: ‘“that are the determinants
of children's educational goals and motives? An answer to
this question may come from an examinetion of the history
of reinforcements of the child's school career. In the
Skinnerian sense, a child is reinforced positively when
he succeeds and is punished when he fails. This type of
manipulating a child's enviroment is also undertaken by the
parents, the neighbourhood and the peer group of the child

concerned during his process of socialisation.

/12,
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The main issue at stake is that if we want to control
factors that impede the progress of the child in learning
we have to start somewhere, Obviously the home 1is bound
to come first. We need to know the characteristics of a
c¢hild's home background that influence his motivation to
succeed at school. Bntwistle (1968) investigated the per=-
formance of children whose schonl attainment appeared to
be deteriorating in relation t5 their ability over one
school year, and of those whose school attainment appeared
to be improving during the same period. He found among
both the primary and the secondary school children that
the "improving'" pupils had higher achievement motivatiocn
scores than the "deteriorating" pupils. But how can we
ascribe this to home background? There is plenty of evidence
that the social class of a child's family as assessed from
the father's coccupation 1s strongly related to th child's
educational attainment (Floud, Halsey and Martin, 1957),
and it might be the case that the superior achievement scores
of the "improving" pupils could be due to nothing more than
a soclial class difference. Entwistle found that although
achievement motivation scores were related to social class,
within each social class there was a clear difference in
achievement motivation between the improving and the deteriorating

pupils.

/13,



These findings suggest that there is an element of achievement
motivation which is independent of pupil's home background,

at least as far as family's sccial class is concerned, though
other elements mmy have social class background bearings.
swift (1964) reviews the evidence on the bearings of social
class on achievement motivation, Among ¢hildren of comparable
ability, it has been found that those from middle class were
consistently higher in school attainment than those from the
working class families which clearly shows that sccial

class as assessed from a classification of parent's
occupations is strongly related to children's school perfor-
mance. Associated with this are the values which distinguish
one class from the other. Wwhereas the value of achievement
for its own sake is imparted by middle class parents to their
children so that immediate gratification of desires are frowned
at, and competitiveness is cherished, the working class,
though hooing that their children will also do well at

school, do not impart a set of supporting values to them
which will enable this to occur. The children are taught

to respond to externally imposed rules and standards, rather
than develop independence of judgement and personal self-
confidence, as it is the case with middle class children.

In fact the danger of aspiring to achieve higher than
parents, sou as to be free from the difficulties of life,
which is more common among working class children, tends to
generate some anxiety for success which is bound to have some

negative effects on their overall performance.



At this point we need to pause a bit and ask ouréalves:

Is the adoption of middle class metihods the only route to
educational achlevement? It has been:érgued by Swift that
it is aﬁ oversimplication to think that social class is a
continunus variable representing the foundations of levels

of achievement. He argues that the %ﬂ&bgtﬂ of different
parentallvalues need to be pxamined separately, so as to

_have a more proper insiaht in the whole situation, With
the existence of sub-cultures in various social cglasses,
any generalisation will hardly be reliable and valid. He
brings to light, the existence of a type of family,

~usually in skilled working class or lower middle class

whose distinguishing feature is strong 'mobility pessimism?®
a belief that society has presented insurmountable obstacles
to the parents' own social advancement. They use 'traditional!
methods of discipline toc force their children to ensure their
success at schoal in order to compensate for their own
frustration. Incentives for such children are high marks and
other external indicators of success whieh represent the hallmarks
of sﬁccess for higher social class, to the parents.

Even though many psychologists may indicate their
reluctance in going all the way with Swift's criticism of the use
of social class as a variable, yet they are 1llkely to conrider
seriously his views on the emphasis on the social context

outside the ac*+ 1 as an influence on the learner,

/ﬂq"
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It is common knowledge that parental positive attitudes
to school help in emcouraging: a child that would otherwise
be affected negatively by the poor and miserable marks he
may earn at school, Events and influences at home will
have to be carefully controlled, 1if at all the child is

to develop self-confidence and positive attitudes towards
learning.

dou bt

One may as well "-".irt  whether the home is the only

influencing factor in the child's learning. 2
The use of rewards does have an influence on learning.

Whether implicitly or explicitly, teachers continue to reward
children in various ways. Praise is bestowed on those who
secure good marks and other tokens of competitive achieve-
ment, awarded at times, But are these equally effective?
The work of Dunn-=Rankin, Shimuzu, and King (1969) looked

at the relative effectiveness of reward preferences and it
suggests that they are not equally effective for the children
of different types of homes and families. Marked differences
were found between children within a school and between
different schools, in the rewards children hoped to receive
for a good perfurmance in a school task. wWhereas children

of high ability were found to show more interest in
independence rewards, in one elementary schoul, less able
children were found to be more in favour of adult approval

and competitive rewards.

/16.
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Swift has indicated that what underlay the possible sources
of differences in the children's reward preference was that
academically successful children were motivated either by
the goal of achievement for its own sake (if they were from
middle class families) or by the extrinsic rewards the
schonl set (if they were from lower middle class families).
An interesting study by Higgins and Archer (1967) lends
further support to Swift's hypothesis and alsc points to

the educational implications. They divided sixth-grade
American children into four groups - two upper social class
and two lower social class or working class. Ore group

in each pair received 'extrinsic rewards!' €or raising the
class average score on various tests. These consisted cof
(a) class party in one hour of school time with soda, ice
cream, potato crisps etc. and five dollars for the class
to spend in any way they chose; and/or (b) a bus ride through
countrysiie on the way to a movie-theatre for a private
showing of 'Circus World' in school time with refreshments
while f{pthe theatre. The other group in each pair Wag
rewarded in the traditional way: They were praised and
given marks for good performance on the tests. ln
the middle class group, it was found that performance in
the test was unaffected by the type »f reward given. Among
the working class children, those offered the extrinsic
rewards showed a superior performance on the school tests to

those who gained the traditional rewards.



The authors of this study scem to refute the 0ld view that
deprived children suffer from cognitive impairment. They
also seem to agree with Swift that deprived children are
talienated' from the school and its values, which in turn
affect their performances,

These #indings raise a number of implications in our
educational system. But perhaps the area which calls for
a more urgent re-evaluation is the traditional concept of
evaluating school performances which tend to brand some
students as intelligent and sume as dull, the arbitrariness
>f the criteria 1wotwithstanding.

The present study is however not concerned with the
various underlying factors that influence the different
reward preferences of children, but is really concerned
to examine whether Nigerian children also differ in their

types of reward preferences.

/18,



-18~

I1. Development of Achievement votivation and values,

(a) Achievement Motivation and Technological Progress

Given the advancement of technological development,
coupled with its attendant loss of most of the moral stan-
dards, many romantics, dream of other times when men were
supposedly far more noble than they are today. Modern
society is supposed tu have spoiled things and values, The
peasant and primitive seem to lead a simple and hence good
"life", whereas thelir more civilised counterparts are
frustrated in the pursuit of ephemeral and '#ftifieiall? goals.
It was in this consideration that a noted writer in social
sciences, advised a gro up of Mexican peasants to desist
from modern techn.logy (cited in McClelland, 1961).

But despite its good intent, there seems to be little
inclination to such advice. Many nations seem to insist
on new and better high ways and new and extra added comforts.
People verywhers scem convinced that they want avtomobiles,
and television sets, and hence rather than turning away
from techn»logical advancement, they seem to ask how they
can achieve it.

For any society to get a head in achievement motivation,
however, it is vital that the dominant members of the society
must be inv.olved, as they play a major role in spurring economic

and technological 'developmaents.

/19.
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Similarly, the society at large must be ready to develop

the appropriate motivations in its members (David McClelland,
1961).

On the other hand, if people are t. engage in those
activities leading t. technological advances, it is natural
for some pesple to suggest that capital must be available.
This is because human motivation is fairly simple to the
economic determinist, whether he is a marxist or a capitalist:
it is money and eccnomic gain that make the world go round,
Such a foundation, however, 1is at its best an oversimpli-
fication. It has been found that some religious beliefs,
though preventing pe.ple from spending money on themselves,
make them to work hard and . 1long (Mapx Weber, 1930).
McClelland (1961) seems t. agree that there 1ls nothing
wrong with such motivations. He and his colleagues (McClelland,
Atkinson, Clark and Lowell, 1953) have 4fudies .what saeemet
to be this type of instigation - the achievement motive,

In simple terms, the &achievement motive is generally regarded
as the impetus to do well relative to some standard of
excellence. A person with strong achievement motivatién

needs t> be successful at some challenging task, not for
status or profit, but merely for the sake of doing well,

(b) Measuring Achievement Motive:

The initial studies of this motive were carried out

in the experimental laboyratory (Atkinson, 1988). ¢ i -

/20
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MeLlelland and his Co-warkers be an their research by first
developing projective measures of aroused need for achieve-
ment. Male college students wrote five-mimyte stories in
response tH scenes portrayed on cards shown to them after
being placed in sne of two fundamentally different conditions.
In some cases subjects constructed stories after becoming
concerned with how well they had worked on some preliminary
tasks, 1i.e. with their achievement. The stories were then
analysed t» see the level of achievement motivation. Those
with more achievement categories were rated as high in
achievement motivation than those with relatively fewer categories.
These cotegories were developed as scouring techniques by
McClelland and his school. Though most of the research
on ach ' evement motivation employs scores derived from stories
told about pictorical scenes (i.c. on Thematic Apperception
“fest ("TAT") or similar cards), other methods have also
been used, For example in one procedure by Elizabeth French
(Atkinson, 1958), sentences were given about behaviour
of some persons, and children were asked to explain why
they think the person behaved in that way. These explanations
were then coded in the same way at TAT stories; other more
elaborate ways have als» been used (Atkinson, 1958; McClelland,
1961). This method of measuring achievement motivation is
however very subjective, and depends on the expertise and
training of the scorers.

/21,
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In thisistudy, thé investigator will prefer to use: an
altern3é€Ve ubjegtive tool of measuring achievement motiva-
tion..
ft? Achievement Moutivation And Behaviour:

N .
b To help us sece some of the characteristics of people

with high achievement motivation, we may as well need to

observe how they behave. Some studies pave indicated that

they tend to show greater preference for difficult tasks

than people with low achievement, subject t> their skill

and ability. High achievérs have alsv been observed to

‘have strong self-cnnfidencé, without depending on fate.

It was als> noted by McClelland that the task must be so

challenging as t. call for sume personal initiative, or even

inventiveness rathcr than complete assurance of winning. An

anticipation of a hundred percent success nay, <n the other

hand, imply t. most high achisvers that the task is not worth

undertaking. It has also been indicated that a high achievement

mativiation.in primitive societies has pfgn_due to the full-

time entrepreneurial occupations (Child, St;rm, and’Veroff;

in McClelland, 1961). This has been established by investi-

gating selected folk tales from forty five primitive cultures

and then coding each story for signs ef achievenéﬁt mativatioa.
McClelland has also noted that achlevsment motivated

person may at times be interested in monetary rewards for

his endeavours, although the money may wnly serve as the

concrete sign that he has done well.



Mischel (1961) has indicated that high TAT scorers on
achievement motivation were more willing to defer their
pleasures in order to obtain a larger peward in future than
low achievers. This finding supports the present ~bservation
of the ipvestigator.

It can therefore be summed up thus: the individual
with a strong need to achieve is highly motivated to succeed
when performance has "achlievement Significance" for him,
and he is willing and able to take risks in order to reach
his gecals. With other factors held constant, a souciety
with people of such characteristics 1s surely likely to have
a fairly rapid rate of economic and teehnoslogical growth,

(e) Developmsnt of Achi:vement Motivation:

There are many factors that influence the development
of achievement motivation such as cultural factors and
religicus influences, It is these factors that the investi-
gator will examine t» assess their bearings on achievement

motivation.

(i) Cultural Factors: Much of the period of economic boom

may not be the s.le index of achievement motivation, it may
mirror at least in part, the'mood or motivational level!

of a nation at a given period, A Nations' motivational

mood is subject to vary with time s0 that countries with

high achievement motivation in, say, 1925, were not necessarily

s> in the 1950's.

/23. e smai
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At one time a nation con rise but later begins to decline
(DeCharms and Moeller, 1962)., A reason might be due to
easy life and its temptation to relax, It can be gecalled
in our earlier discussion on achievenent motivation that
some challenges are necessary to make the people motivated
and thus if members of a given society lack sufficent diffiecult
challenges in their environment their eonern with achievement
motivation might deeline. This has been supported in a
study of 104 societies (Barry, Child, and Bacon, 1959),
They found that thise with little accumulated food with
imminent hardships, tended to train their children to be
assertive to a greater extent than societies having great
stores of accumulated foud and a more or less assured future,
Another explanatiaun is that high achieving societies like
America, under the influence of population growth cuuld in
turn produce concomitant decline in achievement motivation
through increasing the level of affiliation motivation -
a need for pleasant social relationship with other peouple
(Riesman, 1950).

Whatever might be happening at cultural level, another
research (Moss and Kagan, 1961) indicates that the level
of achievement motivation in an individual is fairly stable
between early childhood and adulthood (Kagam;efad,
1959). Achievement strivings exhibited during the first
four years of sch3ol are good indices of later achievement

behaviour at adolescence and adultho )d.
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£349 Religious Influence: %eber (1930) discovered that

Protestantism with its emphasis onp hard work and self-
reliance for salvation has a major pole in aghlewvement
rotivation, than Catholics Churchés concept of iwter~
vention by priestly authorities. Thus protestants may
have stronger needs for achievement than Cétholics
(McClelland 1955; 1961; Mayer and Sharp, 1962).  According
to child,, sStorm, and Veroff (1958), achievement mctivation
seems fairly weak in a society in which its people cannot
reach tt:& Divine Being by means Oof their individual activities.
Roseq:&19;§) tended to corroborate HMcClellandts initial
expectations. Lenski (1961) has suggested that Catholigs
emphasise individual's attempt to actively manipulate his
environment. Though Veroff, Atkinson, Feld and Gurin
(1960, cited in McClelland) failed to obtain similar differences
between religious groups, vyet it still reamains that Catholies
do not favour intellectual independence =s Protestants do.
Lenski (1961) lends support to this view. In a study (Zuk et al,
1961) 1t was found that Catholics are more fatalistic, and
hence ted to be more accepting to their handicaoped child-
ren. Ben if people work hard, strong trodticnalism can be
an impedement to rational economic behaviosur. Achievement
motivation and hard work caniwt uvercome ""the dead hand of
the past". The mind must be prepared to study and continue to

improve one's environment,
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Some research evidence pag indicated that a minority
group with its attendant features of insecurity, tries hard
t> compensate so as th achieve security and assert its worth
(Mayer and Sharp, 1962; Glazer 1957; Katz and Braly, 1933).
It has also been established that insecurity has a role to
play in aspiring to achieve higher though it has a side effect
nf generating mental ncurosis (Myers and Robe%% 1957), as
was found among Jews. In a survey of group differences in
achievement motivation, Veroff, et. al. (1962) noted that
high aechievement motivation occurred most in American Jews.
Judaism, it is t: be noted, prescribes an individualistic
approach to God. Jewish mothers lavish a great deal of love
and attention on their children and their fathers are less
dominant n their children (Strodt-bccK, 1957).

(iii) Social Class. In American society, it has been

found that social class plays a great rule in achievement
motivation. Davis (1944) p.inted out that middle-class
yaungsters are subjected to social pressure to do well at

school. These adoslescents should have strong achievement

needs to the extent that they internalise such pressures,

It has alsn been established by Florence Klukhohn et al. (1961)
that achisvaeamant motivation flourish in the middle class.

In supnort of Kluckhohn's analysis, Mc Arthur (1955) demonstrated
that men from middle-class public schools told more achievement
oriented stories in response to a TAT card than did upner-class

ob-als
private school - educated men (Roseng 1959; Rosgen,1961).
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In a test of achievement motivation, Donvan (1956)
gave mid-western high school seniors, a series Of preliminary
tasks after telling them that either goud performers would
receive a $10 prize (matcrial reward present) or that there
will be no such prize (material reward =bsent). In order to
arouse their motivation, they were t5ld that they had failed
on these preliminary tasks, and a thematic projective test
was administered. It was found that middle-class students
obtained relatively high achievement scores on projective test
both when a material roeward was present and when it was absent.
The threat presumably had generated achievement motivation
that was readily aroused by the possibility of symbolic as
well as concrete reas:n, In contrast the working-class students
tended to have strong achievement motivation (not different from
middle-class level) only when material reward was present,
Consistent with this finding, middle class children were
found to show less variation in I.Q. test from situation
offering reward t» one with no reward incentive, The lower-class
were more likely to show good performance only when a material
reward was present (Hoffman, Mitse$ and Protr, 1958). Some
comparable resuizs Qére obtained on a discrimination learning
task supporting the above findings (Terrell, Durkin, and
Wiesley, 1959).

Notwithstanding these findings 04¢ must always be on the

guard as not to generalise such differences too far.
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In Brazil, Dboys from lower s»cial hierarchy seem t. have
stronger achievement needs than boys fr.om the highest strata
(Rrsen, 1962). Parent's nature f occupation is alsu at
times a stro.nger influencing factor in achievement mtivation
than social class. Miller and Swanson (1958) found that
entrepreneurial midlle-class pe ple wh are self-employed
are more likely t, possess the values f achievement m ti-
vation than bureaucratic middle-class.

Finally, wec should certainly not make the mistake of
thinking that a pers n wh: grew up in any part of the world
would necessarilly have str :ng achievement desires just
because he was an upper- r middle class Pr . testant r Jew.
The family, friends, ass.ciates, and even culture or the re-
logion of an individual will all influence his m>tives and
aspiratins.

(iv) Social M. bility.

Sme rese rch evidence suggested that class cultures,
by Fostering particular values and m.tives (such as achievement
m tivation) may affect the amunt »f sicial mobility shown
by their members - s me pe.ple m.ve up, while sthers m ve
down in the s cial ladder, as dictated by cilrcumstances.
This acc.unts f .r why American business leaders have come
mostly from prosperus families and why the w.rking class
has contributed relatively few business leaders (Lipset and
Bendix, 1959).

¢ /28-'
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Education and occupaticnal selecti.n are the major
factors for upward mobility and members >f working class
tended t> place less emphasis on the value f c¢ollege
education But in cho.sing an ccupati n they placed greater
stress on fact rs which probably wiuld impede upward mobility,
such as j:b security (Hyman, 1953). Incinsistent with this
view, students fr.m a backgr und .f high s>cial status were
observed t» have higher educaticnal aspiration than students
from lower-level families, even when intelligence was held
constant (Sewell, Haller, and Straus, 1957). This was also
supp-rted by Hieronymus (1951). It needs t. be understo .d
that high status occupatiosns, frequently require a college
education and a long perid f training or apprenticeship.
The by why wants t> attain this has t~ defer gratification
f short-term nature (Mischel, 1961), and be prepared to
take moderate risks (Atkinson, 196&).

(v) Defcrred” gratification and Social Mobility

The importance .f deferred jratificati n in enctrepreneurial
act’ity and s cial mobility, bhas 1l.ng been established
(Miller and Swans.n, 1958). Further dcumentation has also
been provided by tw, studies. First, Douvan and Adgdelson (1958)
investigated whether the occupatinal h.pes »f teenage American
boys were higher, 1lower, »>r at the same level as their
fathers' jobs - with sJicial status held constant, It was
found that those wh» aspired higher than their parents were
more achievement oriented than those whose level of aspiration

was lower. /25..
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More interestingly, the upward mobilc boys were more prepared
t . foreg> immediate gratificati n in the interest of lung=-
range g,als. Straus (1962) constructed a series “f scales
dealing with deferment >f vari-us ad.lescent needs, and found
that high achievers were prepared t» defer their gratification
f needs fr affliati n, aggressi n, and consumption.

From the aboive studies, it thus bec:imes evident that
pe ple who> want t . climb the s>cial ladder must be ready to
foreg» their short term needs in favi:ur >f their 1ing-range
grals,

(v) Vvalues and Sucial M bility:

S.me research studies have suggested that particular
values may als. be important f.r s.cial mobility. Rousen (1959) has
suggested that achievement m.tivation 1s translated int. social
mobility through the medium .f achievement values: - Values
which f ﬁ?s the person's attenti n »n the means tuward impr.o-
vement >f status. Three basic values have been listed by
Rosen in his mdificati n of Florence Kluchh hn's studies:
(1) Preference f r activity and manipulati>n of one's environ-
ment rather than passivity, (2) Preference for individualistic
rather than a c.llectivistic .rientati.n, s> that the pers>un
is free fr,m servitude t . the wishes .f >ther persons, and
(3) Preference f.r planning f .r the future, and deferring pleasures.
Varisus studies (McClelland, 1961; Strodtbeck, 1957; Douvan and
Adelson, 1958; Dynes, Clarke, and Binitz, 1956) have lent

support t: Rrsen's results.
/30,
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TE is iﬁ agreement with Rusen'’s findings that high
achievement m:tivati,n 1s assciated with occupati.nal mobility,
als> supponrted by the findings »f Crockett (1862).

Is it however at all imp:rtant f-r pe ple t) seek tou
mive up the s-cial ladder? Tt has been f£.und (Arnold Green, 1946)
that the desire t c¢limb the scial ladder ..ften generatces
anxieties, 1insecurities and neur.sis, Earl.er findings with
regard t ., the fact that American psychiatrists have established
that American Jows tend t: be the maj.rity in psychiatric
hnspitals. The situatisn is howover rather cenfounded by Ths
findings f Sewell (1961) and H:llingshead (1958) which
sugaest that sch::l y uths from lower status and indeed peple
in lower seci»l strata tend teo have the highest rate of psychosis.
It is however n..t sure whether it 1s the expl.itatien by the
higher classes that generates these frustrations and n .t the
sucial set up per sel

{vii} Parental Influence.,

H:w sh.uld parents treat their child en if they are t.
have a high level :f achievement mtivati.un? The influennce
2f parents can be seen from the fact that the cultural, an
sycial class ¢ nditions ounly tend t, shape the attitudes and
values that parents teach their children. This is n:t t., say .
that parents are the s»le determinants as it has been found
that biys are evidently influenced by their friends (Simpson,

1962).

/31/
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Hyman (1953) w.nders hw a w rking-class b.y usually takes
réoke Lan important elaement f achievement motivation) under
economically precarisus conditions, beyund his family's cupkrul.

Nevertheless, f r achievement m.tiwation t» develop in
a child, his parents must take an active r.le in his *raining
by establishing high standard >f perf .rmance f.r him and
assuring him that he can attain these standards thr ugh his
wn activity. This has been attested t.: by vari us studies
(Winterb tt im; cited in McClelland, 1962; Child St .rm and
Veroff; cited in McClelland, 1961; Krebs, 1958). R.sen and
D'Andrade (1959) als .  f.und that parents f high achievers
set for thelr children higher standards f excellence than
did »ther parents, MeClelland (1961) has courmented that
parental indulgence ir carelessness can apparently produce
weak achievement needs in ».ys,

It must h .wever be borne in mind that excessive parental
demands may constitute too great a restrictiveness, authori-
tarianism, or even parental rejecti.n (McClelland, 1961).
Extrene father-dominance casts a shad .w .ver a buy- which
inhibits the gr wth f his desires I r independent achievement.

From the fregiring, it thus bec mes clear that it is not
en.ugh f r parents t, av.id frustrating their children and
enc urage them t. be independent in their th.oughts. The
parents als» have t . teach their children proper values and

teach them t. aspire f r success in their tasks.

/32/
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The m.ther and father must play an active r le in inculcating

these standards .f excellence. Parents must realise that
just as they pulled themselves up the s.cial ladder, optimal
challenge must be given t their children, rather than satis-
fying every whim f their children s that they never meet
failures and frustrati ns which may at time be relevant for

achievement mHytivati n,

L] L - - . * L
In the f.,reqg ing secti n, much evidence has been cited

n the fact rs helping s me children t be mire achleving than
Jthers, All such fact rs, viz, parental values, s.cial
class differences, aspirati.ns >f famili.s and deferred
rather than immediate gratificati n etc, are als. likely t.

be present in our urban ¢ mmunity f Nigerian children.
Granting that the underlying fact.rs are at wr<, it is
likely that Nigerian children will als: manifast individual
differences in their achievement m tivation and reward preferences,
This present study is concerned, as has been mentioned bef.re,
n.ot s) much with the examinatin »f the underlying fact.rs

but with the examinati :n of th.se pissible individual diffe-
rences in reward preferences f children, and hence the
justificati n >f the foureq ing literature as being relevant

t. this study.
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ITI. Learning, Levels of Aspiration and Achievement
Motivation,

For any educational system to be of some significance,
it must aspire tu meet the motive systems and interests of the
children who take part in it, and must move them forward to-wards
realising &hem to it.. They will be shaped tu a substantial
degree. agcording to the.principles of level of aspiration and
achievement motive. A discussion of these issues seems there-
fore to be relevant here,

(a) Definition f Level of Aspiration: 'Level of aspiration!

refers ¢ how well an individual wishes t- perform in the future,
visa~vis his past perfurmance. Thus it seeks t) explain for
us whether the individual woiuld like to do better than in the
past or has a bleak future due t» his past and present perfor-
mances. Level Of aspiratisn is related to go,al seeking behaviour
(Lewin et al, 1944)., How difficult are then the goals an
individual seeks? If they are found t. be higher than th.se
he has already reached, then he is said t, have a high level
of aspiration. On the other hand if his g.als are lower than
or as low as the goals he obtained, then he is said t. have
a low level of aspiration. Thus level of aspiration has a
persanal “connotation in that it refers t, a person's ambitions
about his own perf rmance.

Level of aspirati.n can howgver have an absolute contents
A great but aging scientist may set his gals such that he will

achieve less, say, in 1980 than in 1979. &3

/34,
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Viewed from his personal framework of reference, his level
of aspiration is low. However, it will be high when absolutely
compared with an average man in the society. A vigcpeous young
day~labourer may aspire t> achieve more in 1980 than in 1979.
Defined in his pers nal context, his level of aspiration is
high, but when viewed in abselute terms, it will be low vis~a-vie
that o>f the scientlist of our example. In research however,
we are more concerned with level of aspirati.n in its personal
and relative ego~ ext than its abs lute one. It is defined by
what the individual aspires t., in comparison to what he has
al ready done,

(b) Measurement f Level of Aspiratisn: Little and Cihen (1951)

on the basis of cbservati ns of asthmatic children referred
for treatment at a3 university hospital, were led to suspect
that m>thers »f asthmatics pushed their children harder than
typical mothers did. They dosigrfda simple but practical level
of aspiration task, i.e., shooting darts at bull's - eye target,
Each child was given twenty-one trials at this task, Shouting
at the bull's-eye earned the highest poussible scure; attaining
the concentric ring next to the bull's-eye gave him the next
highest score; and hitting ncxtIings cuncentrically outward
resulted in pr gressively lower scores,

At his first trial with a dart thrown at' khe:targef,-ikhe
child was asked h.w well he believed he had d.ne, and he was
warned that he wyuld be penalised if his predicti.ns fell too

far away from his rext actual perf.rmance,
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The difference between his prediction and his actual performance
in a previus trial was called his discrepancy (D) score. If
his shot was for the third ring away from the bull's~eye he
would be assigned a D score f 41, since his aspiratin wes
one circle better than his previ us performance. But had he
predicted the fifth ring from the bull's eye, his D-score for
that trial would have been -1. The study allow d for twenty
such predictions and D-scores were averaged for each child.

In thestudy, thirty asthmatic children and their m.others
were included. They were compared with thirty non-asthmatic
children, either their brothers r sisters wh. were not asthmatic
or children who were hospitalised for ailments other than asthma.
The subjects ranged from 4 to 12 years .f age. Bef,re each
child would make ¢ prediction, his mother (who was watching)
predicted privately how well he would do next time.

The results supported the prediction Little and Cohen had
made in their study: mothers af asthmatic children appeared
ts expect mure of their children than mothers of non-asthmatic
did. The averace D-score for the mothers of asthmatics was
+1.6, whereas that of mithers of non-asthmatics was only +0.1
( a statistically significant difference). In other words,
mothers »f asthmatic children expect their children t. better
their perf rmance by tw. bull's-eye rings, whereas mothers of
non=asthmatic children predicted that their youngsters would

du about the same next time as they had done last time.
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The children's aspiration paetterns followed their mother's,
whieh perhaps indicate that their levels f aspiration were
modelled after what they thugHf their mothers expected of then.
The average D-scores (ambitions) of asthmatic children were
twice as high as those of nun asthmatic children (+1.85 and +.93
respectively). This study gives a pointer relevant in the
present study. It is evidently known and believed that children's
aspirations are shaped by their parents' - especially their
mathers. 1In a study of reward preferences with heter .geneous
populatin of children, it is very likely that some children
will be more aspi ~"ing than others as their tppe »& reward
preferences will «lso be different from those of athers.

The sec.nd i lustrative study indicates that children in
relaxed and perm’: "ive circumstances change thelr level of
aspiration in the “irection of assuring themselves maximal
success (Paulinc Sears and Levin, 1957). The authors used
ninetcen 4 - and > - year .ld children as subjects. Each child
was given a pegh. -1, with different sections pointed differently
t> represent the levels of difficulty of the task, as follows,
viz, - green t: l.dicate the easiest task, yellow fur next easy,
br wn for interrnediate difficulty, blue for rather difficult
task, and rcd fer the . mdst 4iffff“1t tasr of all. The,ghidd jpsertcd
a peg int) the coloured section to indicate the level »f difficulty
of performanc. he planned t. undertake. The tasks were: jumping
for ball at differ~=%t h-inghts over the children's head; copying
designs wilth b.ocks, the designs ranging from very easy to quite
comnlex; pulling w=ights n a pulley, the weights ranging from

light %y heoovy, matching designs ++ a model; and board jumping.
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The children were given six trials for each task; for a first
experimet session, the order of tasks was predetermined by
the experimenters. All children had a se¢)nd session a few
days later, in which they chose the order of their tasks.

After a success, the children were found to be more ambiticus
and went on for a more difficult task. They however, showed
no consistent pattern after a failure, During the sec.nd session
with very permissive experimenters, the childrens' choices were
for lower levels of difficulty than during the first session.
In other words, under circumstances of general relaxation and
friendliness, the children 'aimed' lower than when they are
new t- a situation., It is well known that children work harder
under a serious task master, partly because of fear, and partly
in an effort t» please him who is difficult t), be pleased, than
an ordinary e who is usually kind and relaxed in his attitudes
towards his child-en. In a heter>geneous population of children,
the above types f differences are likely t, tell in the actual
differences in r<aard preferences of theirs, and their levels
>f aspiration will also be determined on the basis of these
differing extrane us fact:rs, A counsidcration of these back-
ground- variables seems therefore, to be relevant in this study.

(c) Quelinesof Level of Aspiration Findings: There are many

factors at work that influence an individual's level of aspiration.
History has taught him to be generally optimistic or pessimistic
about how well he can do at a given type .f endeav.ur. Before we
(say) cross a road, the probability »f Jur success must be high

for us to attempt t do sc, /38,
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At times human beings tend t . vary in their odéds aceording to
their needs. If we are g:ing for an important task, we will
take no chances in crssing the street than if the task is not
highly significant or urgent. The urgency of his guals may push
an insecure child int. behavisur with low probability °f success;
he will take great chances with his physical safety t. impress
his peers. Showing-off and alldare~devil pohaviur are perhaps
attempts t. obtain such goals. Other things being equal however,
the individual will take the »ne he estimates t. have the highest
probability of svccess. Studies by such authors as Brunswilk (1951),
Lewin (1935), R.tter (1954), and Tolman (1932) are relevant in
this regard, Ir some studies (Rotter, 1954; Nunally, Duchnowski,
and Parker 1965 it has been found that expectancies are learned.
They are based on the information the individual has, or thinks
he has about an immediate situation, PFPor instance, a girl of
s mewhat above average ability who goes to a school with low
standards and subsequently bec o mes the brightest child in
her class may develop a set f expectancies predicting success
for herself as @ d.ctor or as & psychologist. Wwhen she moves
to a cullege the falseness of her expectancies may be finally
revealed if the,; are based .n fantasy, rather than reality.
For the first Lime in her life she d)es badly.

Regarding develpment of expectancies, Piaget holds that
the child only begins t master the concept of probabilities

and expectancies at about 11 years. /39.
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vari us studies have however proved this to happen much earlier
(Davies, 1965; Guldberg, 1966; Welr, 1967; Spiker, Gerjuoy and
Shepard, 1956).

Although the literature is not conclusive about rise and
fall of aspiration, it is significant t» note from the findings
that the level of aspiration of an individual will vary according
to the importance of the gral he is seeking. He may be more
cautisus about iImportant goals than those that hold n»y significant
value for him, Depending on the gu:al, he may tend t, be more
daring or the opposite. If he is competing against a group
he considers abo' & equal t, him in ability, his level of aspira-
tion will be higlter than if he thinks he is 'competing' against
the standards of a3 group much superior to him. We als> know
that a coward mav take a chance of being killed when he is
applauded by a host of people., 1In such a case it is only the
dare-~devil attitnle of the person that forces him t, take a
risk at which he a1as no chance >f any success. These are
however excepti.as t which the present study is not concerned
generally.

Notwithstarnding the fact that n. sufficient experimental
evidence are available, vyet a tentative and a more generalised,
and over-simpl.ifl .l goncral revicw of results in the area of
level of aspiration can bcﬁttempted; fullowing success the level
of aspiration is raised (Nun2lly Duchnowski, and Parker, 195%);

it is lowered ofter a failure. /40,
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Follewing either success or failure, maladjusted children and

adults react either more extremely, muor: variably, or both,
than do normals. The evidence of a coward cited zbove may very
likely fif in with the nehaviour of a psychotic person. Following
failure, the level of aspiration of maladjusted subjects may
shoot far up, unrealistically 48 s.me may go up very high, others
down very low. Their reacti ns following success may be more
predictable than those following failure, but remain mure erratic
than those of normal subjccts. Horney (1937) describes the
well adjusted as normal as against the neurotic who is continually
aspiring t» achieve higher and higher, For a normal person,
there is hardly any risk of failure, but failures and success®Ss
are equally possible for high achievers and high aspirers. For
a normal middle class population of children, the level of
aspiration is m.derately positive, but not unrealistically
S50

The principles implied by the level of aspiration research
appear already to be well established by the ages of 4 and 5
Under permissive noun-demanding circumstances, individuals
appear t, relax their level of aspiration t. assure themselves
the greatest chance of success, while they remain optimistic.

(d) Implication for Child=Training: Normal children, apparently

seem both t. expect and to hope that they will do better "next time",
than they did the time bef .re. Both the Little and Cohen, and

the Sears and Levin's studies seem t ., illustrate this trend.
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On the basis :f their research, the general practical predic-
tion seems t: reveal that children actually like t.» fstand un
their toes’', Reaching f .r ¢ ncepts and skills which are perhaps
a little t.o difficult f.r them at a moment, but which can
hepefully be attained, is both natural and challenging for
children. In other words, the f:11:.wing practical recommen-
dations can be made: Keep each child reaching, but sece tou
it that he has s ne h:pe Of grasping what he reaches for.,
Atkins n's (1964) the ry of motivation will be a supporting
evidence in this regard. But Pauline Sears and Levin's findings
seem t, suggest that under relaxati n and friendliness, the
children aimed lower than when they were new bt the situation,
The investigat :r has already explained h.ow children w.ork and
aspire differently under the precsence of a seri . us task master.
It als: seems clear that the level of aspiration seems t . scale
down under relaxed and permissive atmo:sphere. Granted s.,
then parents and sch.lars in Nigeria m.re especlally in the
Northern States will have t» re-evaluate their attitudes
and curriculum. This h wever, calls f.or more research findings
in Nigeria f r it t  be reliable and valid, and this study is just
une attempt in this regard.

Experimental w rk on level of aspirati.n demonstrated that
experiences . f success result in a pcrs.n raising his level of
aspirati.n, while, -n the average, experiences of failurc result

in its lowering.



sv 4w icapunapie T Suggest in this regard that if patterns or e
success or failure persist over long periods »f time, the level of
aspiration may be affected relatively permanently. L:ng term
experiences »f success may result in increasing c nfidence and
sptimism, and in red ubled eff .rt, whercas persistently repeated
failures may result in resignatin, pessimism and possibly re-
duction of eff.rt. J hns n's findings (1950) c.ncerning mentally
retarded y ungskers in regular classrooms fit well with these pre-
dictins. The retarded children fecl academically further and further
behind in their standards f their class in cach advancing year Of
elementary sch ol.

All that this finding seems t. sSuqyest is that the school
curriculum, m re egpecially in Nigeria, must be designed such as to
assure success f r the learncr. The unf .rtunate system »f having
permanent failures d cs nat augur well for the future .f our educa-

ti>nal system and s.ciety in gencral,
o - - * * -

Prom the summary H»f the freg.ing pages in this section, it is
seen how the levels »f aspirati n, risk-taking adventures, and
continual expectati ns of achieving further and higher - are modelled
shaped, influenced, and affected by the vari.us underlying or back-
ground factors, viz- aspiring 'r pushing muthers and parents, normale
versus-maladjusted personalities, and realistic-versus-unrcalistic al
etc. In a heter gene us pupulati.,n wf Nigerian children, it is only
likely that all such fact rs will be working differently behind the
scenes f r the Nigerian children to manifest differences in their
reward preferences and academic achievement m.tivati n with which thi
study is c.ncerned, and hence the relevance f the theories and

research evidence ..f this scction is eminent.




IVe Theouries »f Roles and Soeialisatig.
{a) 1If modern parents are confused on how.they should bring

up their children, part f the blane can be attributed to the
changes in advice given them by "experts" in the t past
thirty years or so (Brim, 1959; Bronfebrenner, 1958; Miller
and Swanson, 1958; Wolfenstcfm, 1953).

In the peri>»d between the tw, wourld wars, parents were
mostly advised t. impuse a reqgular if not rigid discipline on
their children. It was th ught that if children were left
alone, they wwuld easily g »ff on paths ..f wickedness.

Thus even if children were not potentially evil they were at
least s malleable that they cruld easily be “spuiled" to
develop bad habits. Parents should theref.re be firm.

Should parents give in t) the cries and desires f their child-
ren, they wwld grow up t» be uncivil, demanding "munsters",

Due to str.ng influences by psychuanalytic writings the
1940's witnessed a drastic departure fr m this rigid asproach
to child rearing. Instead of warning against $poiling the
child, these authorities n.w cautio ned the parents against
restraining the child. They insisted that harsh frustrations
cohld result in the persistence f infantile wishes, Mildness
and permissiveness became the order f the day.

With the 1950's however, the pendulum has swung back
s mewhat (Bronfenbrenner, 1958; W:.lfenstein, 1953). There

has been a return tu restraints, even if-half<heartcdly
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Many prominent writers in the field f child training now
suggests that the parent impouses s me limits on his child. Much
as love and attention are certainly necessary, they state
that the child sh.uld n.t be gratificd c.ntinually. fPuarther-
more he is t»» yung t . realise the dangers in his envir.nment.
The child must be controlled for his swn protection.
Amidst this dilemma, we may enquire: Where d> we stand
nw? Contemporary descendants of Freud, as well as present
day behavi urists generally agree n the necessity of both
love and training f.r the child. Other the rists such as Kurt
Gorldstein, Erich Fr.mm, ~braha. Masl w, and Carl Rugers,
place greater emnhasis n gratifying the child's needs. We
however need t . spell ut these views in greater detail,
Alth>yugh Freud has adv.catcd extreme permissiveness,
Freud himself thought that s.me frustrati n is necessary for
b:th individual personality devel spment and an effective
scial order. #lthiugh the ege,: the pers:nality's executive
ajency, has its origin in the thwarting »>f the infant's wishes,
it cann,t presumably deal adequately with the frustrati.ns of
adult life unless it has been strengthened by enc.ountering
and overcoming secasional frustrations in the individual's
formative years.
More s., it was p-mudcgfaelief that s)ciety itself rests
ultimately on restraint and f.rce. He cund . ned the repressivenss
of soclety in vari.us ways, assuming that the individual‘'s desires

are often @posed t. s.clal interests.
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war, he t.ld Albert Einstein (Freud, 1932), has its roots in
an inpate aggressive dedve. Man has an instinctive urge to
destryy eifther himself ,r - thers., Given this drive, brute
vislence can unly be c:ntr.olled by the power of the organised
community. Similarly the irrati nal urges and weaknesses of
the masses often justify powerful leaders and stro.ng social
¢ ntrols.  ReEFF.1961) ¢ mmented that Freud definitely did
not 1ook at coerecin as :nly the result f defective s.cial
urganisation.

tven though only few psychianalysts share Feeud's counception
of an 4innate destructive drive (Berkowitz 1962) m.st <ontempow
rary Freudians favour s.me kind .f dir ct parental c:ntrol and
supervisiun f the child. Luve and attention are imperative,
but adequate supercg. and eg . developnent the.retically call :
f :r some parental frustrations and admunitions. According t;
s )me psychonanalysts, the supereg. - the c.nstellation »f moral
and ideal standards within the pers.nality -« arises primarily
through the child's identification with parerti”™ figures,
"“The sutstanding identification”, says Fenichel (1945) “takes
place with that parent wh was regarded as the source f decisive
frustratins”.

‘“‘hereas psychranalytic theory places particular stress
n the child's identification, with the parental figure largely
responsible f.r the thwarting f his OCedipal desires, recent
behavi jural research suggests that yungsters often m.del them-
selves after adults wh, are capable .f frustrating them (i.e. have

l the power t. reward and punish them) in vari, us ways (Bandura, Ross
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Thus young biys evidently identify with their fathers most
readily when the fathers are generally both nurturant and punitive
(Mussen and Distler, 1959). The parent wh> wuld have his chiild
copy him should be able t . contr.l and punish the child as much as
love and nurture him. It must bhe realised that wm.re than just
thwarting the child, narental standards define 'right' and 'wrong!'
for him when he is t,» ywung t)» understand the difference.
Adm,niti ns and demands imposed .n the child are therefore alson
vitally important in the foundatin f the child's aonscience
(Munre, 1954). Similarly, parental standards have an important
part probably in the rigin of ambiti n (Blum , 1953). Psyeho-
analytic the ry definitely r-gards the parents as do>ing much
t: shape the chil/lt's m tives and ideals,

Modern behavisurists have s mewhat similar cunceptiun of
child rearing. Like the psychi,analysts, they believe that the
child has t 1lcarn t. behave in a scocially adaptive manner.,

B.th groups point st that the acquisition .f inner contr.ls

is an impourtant aspect .f the s.cialisation process. B.th
sch.,yls believe that m.st »f the mustives inv.lved in s.ocial
behavis ur are derived frm a smaller number of bivlogical
drives, and that parental figures are .ften instrumental in the
devel spment .f such self-contr lling mechanisms (Bandura and
Walters, 1963)., In summary, it can be seen that the child's
personality is eventually shaped »ut .f his experiences of

childh.»d ¢ ntr.ls at home.
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The riles that children take up are n.thing but shadows or
reflecti ns of what they have been allowed t» g. for. On the
basis »f these differing roles children's reward preferences
and expectations will differ and hence the relevance of the
foreg.oing discussion.

(b) Self-nctualis@tion and Child Devel_pment: The ouppousing

drctrine ..f child rearing with which we shall be c.ncerned,
manifests a much greater faith in the instrinsic g..dness of
human nature. It c.ontends that if the child's basic needs
were not thwarted in the c.urse »f his grwth, an inherent
'‘grwth process', or self-actualisation tendency would lead
man inevitably int. paths f creativity and genuine morality.
Such a c.ncepti'n is sually ass .ciated with the Gestalt -
phen .men-»l gical the:rists, such as Fromm, G,ldstein, and Maslow.
If society's frustrati ns culd be eliminatcd, they argued,
Europeans w.ould be as g d as the '‘nble savaqcf living in the
unspoiled wilds »f the New W.rld.

One of the f . rem,st exponents .f the gr .wth-through-
gratificatin doctrine has been A.W. Masl w (1954). According
t> him, there is a hierarchy »>f needs, with less pitent ones
emerging n gratificati n of the more potent .nes. The process
runs as follows. First, the physi.logical needs (e.g. hunger,
thirst, sex) d-minate the 'rganism, when they are unsatisfied,
When they are satisfied, then the next higher set of needs,
the safety nceds, emerge and dominate the organism. If these
desires are met in turn, the needs f love, affection, and belonging=-

ness would suppsedly arise,
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Finally, with the satisfaction of these needs and after the
pers n has gratified his desires f .r esteem a new suurce of
discontemtment will arise - the need fr self-actualisation.
The individual seeks self-fulfilment: what he can be, he must be.
Masl sw, however, held that it is n.t necessary to completely
satisfy lower wrder needs bef .re higher - order desires can
emerge. Maslo ow is explicit: psych.l.gical health the:retically
increases with increaing need gratification., According t: his
formulation, the healthy organism, being need - gratified and
hereby released f r self-actualisatio.n, devel .ps accorrding to
its intrinsic growth tendencles rather than veing affected
by envir,nmental < ,nditi.ns. Accurding t; Maslow, it is the
neur.tic srganism, lacking satisfacti:ns from the external
envir .nment, which is shaped by the envir .nment wore thaﬁ by
its own inberent nature., According to such analysis, if a
child were t» experience co)nstant gratification of his emerging
needs, he will ke less likely t» beceme psychopathic,.

It may sound strange t, cite here that Freud held a view
similar t, this, Thus if the needs .f the supereg. are purly
devel )ned, say cdue to inadéquate identificati n with parental
figures, the child will fail t. adupt appropriate adult standards
(Munroe, 1959). There is some relevant empirical evidence un
this point., Many hyperajgressive y.ungsters who exhibit frequent
hostility and relatively little self-cntr.l have suffered serius
thwartings in the early years »f their 1life (Baudura and ‘alters,

1959; Berkowitz, 1962).
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It is apparent that all are agreed on the detrimental affects
2fF too little love in ¢hildts early years, but still .ne has
t: wonder whether love and gratification are enough to ensure

saycial development.

According € Fromm (1947), thé seifqactualised pers.on
f1llows a rati:nal policy of self interest. He acts n.t
according t . subjective feelings »f what his interest is, but
more objrctively in purt it »f the developmunt of his potentiali ties.
Self-actialisation is supposedly identical with Virtue. Fromm
believes that the supereg) is basically authnritarian conscience,
as it is derived fr.n external ajents. Its contents stem from
the dictates and tabs,g .f authority, whereas 1lts strength
rests =n fear of and admirati:.n f .r authority. An authoritarian
conscience feels g >d when he believes he will be approved by
the authority and feels guilty when he thinks he will be disapproved.
In contrast, the humanistic cinscience :f a self-realised
persor 1s the ianer visice 5f the persn himself. The quilt
feeling of this latter conscience arises when the self goes
unfulfilled. | . | _

Masl.w {(1954) contends that self-actaalising people know
the difference betwéen right and wrong, but séys that rtheir
notiosns Hf right and wrong are »ften nut the conventianal .nes',
Each man can bo a law untw himself.

whAs far as we arecencerned: these viewslcan at best serve
for the purpose f intellectual speculati.n., It is very difficult
ty explain when the individual is behaving in terms of his "reald

self interest,
FiNa!






