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ABSTRACT

This studyinvestigationontheinfluence of inter-
ethnic marriage and such other variables as (a) age of
children (b) peer-group or play-mates (c) School (d)
environment and (e) Parents' educational attai nment on
the children's |anguage acquisition. These vari abl es
were assuned to influence children's nother tongue
acqui sition. There were four research questions and
si x basic assunptions. The views of various authors in

t he area of language acquisition in a bilingua

envi ronnment were  highlighted. The factors t hat
psycho-linguists viewed as responsible for | anguage
acquisition in children were also |ooked at. Five
hundred (500) Hausa and Yoruba couples as well five

hundr ed (500) Hausa and Yoruba children were
adm nistered wth questionnaire. Their response were
used to answer the research questions. Oal interviews
were conducted on forty-four (44) selected children

using audio cassette recorder. Their responses were

used for the nmeasurenent of conmunicative conpetence.

The data collected fromthe study were presented,
using frequency distribution tables, sinple percentages

and cross-tabul ati on.

The result of the study showed that inter-ethnic

marri age and environment have sone influence on
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children's native | anguage a cqui sition. Age of children,
the peer-group or play-mates with which the «children
associate were discovered to have less influence on
children's native |anguage acquisition. It was also
di scovered that the school attended by the children as
wel |l as parents’ educational attainnment have little

i nfluence on their native | anguage acqui sition.

From the result of the oral interview with the

children, it was discovered that nost of themwere npre

fluent in Hausa | anguage than in Yoruba | anguage. Thi s
was nore evident anongst children of inter-ethnic
coupl es.

The role of parents as the prinme - novers in
children's |anguage acquisition was really upheld. It
was therefore concluded that parents are still the

strongest sources of children's [|anguage acquisition.

O her agencies of learning such as peer-group or
pl ay- mat es and school were discovered to be of secondary
i nportance, and as such, they were concluded as having

no maj or influence on children's |anguage acquisition.

It was therefore recommended that parents should
continue in their efforts as their children's nodel in

| anguage acquisition, especially in inter-ethnic hones.
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DEFINITION OF TERMS

An attempt is made to define some of the terms used
in this research report 8o that their operaticnal
meanings would be understood. -

1. Bilingual Home/Environment

Bilingual home or environment is used in this text
to mean a home where parents have two different native
languages. For example, when the mother is Hausa and the
father is Yoruba and vice versa.

2. Communicative Skill/Language Development

In this text, communicative skill or language
development is used to represent the children’s ability
to acquire the language or languages being spoken by the
parents. o

3. Communicative Competence

Cne 1is said to be competent when cone is a master in
some thing one is deoing. In this text, a child has
acquired communicative competence when he/she is able to
communicate fluently in the lanquage or languageg of
his/her parents.

4, Ethnic Group

Thig means a social and cultural group distinguished
by a common language, culture, ideas and value systems
ags well as facial identifications and mode of dre551ng,
for example Hausas and Yorubas. :

5. Hausa Man or Woman

This 1isg used to represent a man or woman from any
of the Hausa states whose native language is Hausa.

6. Human Factors

Many factors were said to have some influence on
language acquisition, one of which is human factors. In
this study, human factors mean human beings whose
interactions with the children influence their language
development .
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7. Inter-Ethnic Marriage

This term replaces the commonly used term "inter-
tribal” marriage. In this study, the term is used to
repregent marriage between people of different ethnic
groupe, for example Hausa man married to Yoruba Woman and
vice versa.

8. Inter-ethnic Couples/Parents

This is used to represent couples or parents who
marry outside their ethnic boundaries for example Hausa
man married to Yoruba woman and vice versa.
9. Intra-ethnic Marriage

This represents marriages between people of the
same ethnic group, for example Hausa man married to
Hausa woman or Yoruba man married to Yoruba woman.
10. Intra-ethnic Coupleg/Parents

This represents couples or parents who marry within
their ethnic boundaries, for example Hausa man married
to Hausa woman or Yoruba man married to Yoruba woman.
11. Monolingual Home/Environment

This represents a home or environment where only
one native language is spoken by the parents as is
obtained in an intra-ethnic home.
12. Yoruba man or woman

This is used to represent a man or woman from any of
the Yoruba states where the native language is Yoruba.

13. Zaria Metropolitan Area

This refers to Zaria and the surrounding villages
like Bomo, Giwa etc.
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1.1

CHAPTER ONE

INTROQDUCTION

BACKGROUND TO THE STUDY

fhis research, though not strictly in the discipline
of Instructional Techneology, is an exploratory study
on the influence of inter-ethnic marriage and selected
variables on children's language acquisition,
Instructional Technology as a discipline delves into
other disciplines as long as teaching and learning take
place there. The study has been undertaken because of
the discovery that children of inter-ethnic couples face
language acdquisition problems. The research is not in
any way against inter-ethnic marriage, rather, it is an
attempt at improving understanding amongst the various

ethnic groups in Nigeria.

On visiting some homes where the couples are from
different ethnic groups, this researcher notes that in a
good number of such inter-ethnic¢ marriages, neither the
husband’s nor the wife’s wmother tongue is a medium of
communication in the home. Rather, English cor Hausa 1is
the medium. In two families which ferm the first point
of contact, BEnglish and Hausa are used. In the first
family, the husband is Bassa-Nge while the wife is Igbo.
Here, English is the medium of communication between
either of the couples and the children. In the second

1



family where the husband is Buh and the wife Igbo, the
medium of communication is Hausa. In both homes, none
of the languages usged as media of communication between
either of the couples and the children isg the language

of either the mother or the father.

A careful observation of these homes sets one
wondering what would become of children born in gimilar
circumstances where husband and wife come from different
ethnic groups speaking entirely different languages.
What would their fates be when it comes to language

learning?

Anderson (1963), is of the view that children
exposed to more than one language when they are learning
to talk may be retarded when compared to their
counterparts who are exposed to only one language. Can
this view be true in the Nigerian multi-lingual
situation.? Many variables influence the language
acquisition of a Nigerian child. In this study, the
following variables are assumed to have influences on
the Nigerian child’s language acquisition:-

(a) The Child’s Age.

(b) The Child’s Peer-Group.

{c) The Child’s Home Environment

(d) The Child’s School Environment

(e) The Educational Attainment of the Child’s parents.

2



1.2 Statement Of The Problem

The home is supposed to be where the foundation of
language development of children is laid. Ndahi (1982},
states that in Nigeria, many marriages are inter-tribal
or international in nature, and in most of these homes,
only English Language is used in communication. If this
is the case, what happens to the husbands’ and wives’
native tongues? What language do the children born to
these "inter-tribal" or "international" couples grow up

to speak as their own native tongues?

It 1is then obvious that children born to such
couples face language acguisition problems. Due te the
fact that inter-tribal marriage brings about a bilingual
home, the children born to¢ inter-ethnic couples grow
up to meet two languages being spoken in the home. This
then becomes a problem. Parents are supposed to bring
up their children in the way they should go. This way
includes language acquisition. The question is "what
should parents who speak two different languages do to
bring up their children in the languages they themselves

speak"?

Snow (1972), believes that the speech the young
children understand is their only source of information
about the languages they will later learn. From this

statement, one can deduce that children depend largely

3



1.3

on people around them for their mastery of language.
Under normal circumstances, the people around the
children at their early stages in life are their
parents. Children rely on their parents for the
provision of both physiological and socio-psychological
needs which are the basics for any normal growth,

language growth inclusive.

Objectives Of The Study

This study sets out to investigate the extent to
which inter-ethnic marriage influences language
acquisition in children. Other objectives include:
(a) tco assess the extent to which inter-ethnic marriage
facilitates the children’s acquisition of the languages
spoken by the parents,
{(b) to assess the communicative competence of children
of inter-ethnic parents as compared with those whose
parents are from the same ethnic group,
(c) to assess the roles of parents in inter-ethnic
homes with regards to their children’s language

acquisition.

Research Questions

The study is carried out to answer the following
research questions:
(i) What role do parents, particularly in inter-ethnic

homes, play in their children’s language acquisition?



(ii) What role does age of children play in their

language acquisition?

{iii) wWhat influence doesg environment have on children’s
native language acquisition?

(iv) What influence does the educational attainment of
parents have on their children’s native language

acquisition?

Scope And Delimitation Of The Study.

This study is deliminated to Hausa and Yoruba
married couples residing in Zaria Metropolitan Areas.
These two ethnic groups are chosen because Zaria is an
Hausa speaking town and a lot of Yoruba speaking people

reside in Zaria, and the chances are that they may

inter-marry.

if n f

As earlier stated, this study is based on the
discovery that in some inter-ethnic hcmes, neither the
husbands’ nor the wives’ native tongues is used as media
of communication. Thig study is carried out to find out
why this happens. The findings will help to:
(i) educate inter-ethnic couples on how best to help
their children in their language acquisition,
{ii) educate other intending inter-ethnic couples on
the consequences of bilingual home on children’s language

acguisition,



(iii) add to the general awareness of parents, the need
to speak their native tongues to the children at their

tender ages,

(iv) clear the minds of many on the issue of language
barrier in inter-ethnic marriage and children’s language
acquisition,
(v) add to the existing body of knowledge on inter-
ethnic marriages and children’s language acquisition,
(vi) educate teachers on the influence of inter-
ethnic marriage on children’s language acquisition, so
that they will be in the best position to help such
children in the classroom,
(vii) act as a stepping-stone in the preparation of
instructional materials in aid of both the teachers and

the gtudents.

Bagic Assumptions

At the conception of the topic for this study the
following basic assumptions are made.
(i) Parents play a major role in their children’s
language acquisition.
(i) Home environment in which the c¢children are
brought up influences their language acquisition.
(iii) The peer-group with which the children associate

influences their language acquisition.
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(iv) The c¢hildren’s mastery of language or their
communicative competence depends on their age.

(v) The type of school the children attend influences
their language acquisition.

(vi) The educational level attained by parents

influences their children’s language acguisiticn.

Fr £
Various studies in child development and language

acquisition tend to point at three directions:

(a) Language acquisition takes place as a result of
reinforcement or encouragement given to the c¢hild by
adults around him or her at the time of his or her early
attempts at language acquisition.

(b) Language acquisition is possible due to the
child’s interaction with other members of the society
starting from the child’s parents.

(c) The c¢hild acquires his or her language as a

result of the innate ability to do so.

Skinner’s (1857), reinforcement theory
- {Behavicoristic Theory), though attacked by Chomsky
{1959), can still be said to be in operation in the
child’s language learning. This theory states that when
the child’s efforts in talking is reinforced, more of
such efforts are made. But when such efforts are not
reinforced or when they are ignored, the attempts die

7



away and retardaticn or extinction sets in. This is
evidenced in the case of Genie, as reported by Frowmkin,
Krashen, Curtiss, Rigler and Rigler (1974). Genie was
said to be punished whenever she made any sort of neise.
Ag a result of this, at the age of 13 years and 9 months
when she was discovered, she had no form of language or

speech. This is a case of total language extinction.

Bandura‘s {1962, 1969, 1871), cognitive theofy oi
{(Social learning theory) states that language is
acquired by observing and imitating others. When a
¢hild is reared in an envircnment without human keings,
the chances are that, the child will not have any human
attributes including IJlanguage. Lorton and Walley
(1979:59) Dbelieve that children learn the language of
people around them, They are of the view that:
"acquisition of a specific language 1s c¢ertainly not
hereditary, but children are go constituted that they
want to find out about their environment and communicate
with significant aspects of it. They are surrounded
by the mother tongue and soon feel very comfortable with
it.n

A child who is deprived of the mother tongue, which
is only possible in a human environment, will not have
any kind of language. Itard (1962) reports the case of

Victor, Bingh and Zingg (1966} note the cases of Kamala



and Amala. Victor, who was referred to as "Wild Boy of
Aveyron" was recovered in the woods at the age of about
12 years without any form of human language. Likewise,
Kamala and Amala, referred to as "Wolf Children®
were recovered from the wolf’s den, alsc had no language
at the time of their recovery. There is no doubt that a
child reared in a speechless environment will grow up to

be speechless.

Pre-programmed ability or innate ability  will
definitely be of no effect if the child is deprived of
human and speec¢h environments. Innate ability cannot
work in iscolation. This may be why Wolfang and Klein
(1986: 35) observe that the major determinants of
language acquisition are: "propensity, language faculty
and access to language." On the other hand, Hopper and
Naremore (1978) list operant conditioning, imitation,
modelling, self-motivated practice and rule induction as
stages or steps through which language is learned.
Language learning or language acquisition is largely
dependent on many factors both human and environmental.
These factors inter-mix to influence the child’'s

language acquisition.

This researcher expects that under normal

circumstances, the above theories would play a part in

the findings of this study.



1.% Summarvy

The influence of inter-ethnic marriage and some
selected variables cn  the children’s language
acguisition are investigated. Views of 1linguists and
socic-psychologists are that a bilingual home creates
problems for children in language acguisition. Some of
these wviews are briefly discussed. This study is
carried out to investigate the extent to which inter-
ethnic marriage influences children’s language
acquisition.

The main objective of the study is to assess the
extent to which inter-ethnic marriage influences
children’s language acqguisition or communicative
competence. The results emanating from this study will
help in educating inter-ethnic couples on how best to

help their children in language acguisition.



CHAPTER TWO

REVIEW OF RELATED LITERATURE
2.0 INTRODUCTION

Interesting as the topic of this study appears, it
has been very difficult getting related literature in
the area,. One of the major reasons is the fact that
most of the earlier works in the area of language
acquisition de not focus on the area of inter-ethnic
marriage and its influences on the acquisition of

language by children of such marriages.

The literature review has been carried out under

the following main headings: (1} The importance of

language. (2) Theories of learning. (3) Agencies of
education: (i) The family (ii)} The peer-group (iii)
the School. (4) The bilingual environment as it affects

children’s language acquisition.

Webster's Dictionary (p.1019) defines language as
"the expression or communication of thoughts and
feelings by means of vocal sound and combination of
such gounds to which meaning 1is attributed: human
speech." Language is man’s greatest possession. Lewis
(1957:10) believes that the whole development of a child
depends on his mastery of language and that it 1is
through language that a child becomes a person sharing

1L



in the life of other human beings among whom he is born.
Cook (1971:1) emphasises that without language, man’s
total being will be in confusion. He stresses that:
"very often we take language for granted. We do not
stop to think how much it is involved in our lives and

how big the gap would be if it were removed."

The view of Cook can be more properly appreciated
when we think of ourselves in a situation where we do not
understand the language being spoken around us. Without

language, man cannot survive.

Brooks (1971) opines that man’s survival as well as
his quality of survival depends on communication.
Language 1is one of the forms of communication and, in
fact, the most powerful of all the forms. Brooks
(1971) , stresses that communication is existence
related, and through it, man alerts himself tc adjust to
his environment. He further states that when one,s
communication skills and behaviours are unsatisfactory,
hig influence over his environment decreases and when
this happens, isolation may set in, and if care is not
taken, death, which is the extreme, may follow. In this
view, man’s failure to influence his environment due to
his inability to communicate may lead to very negative

and disastrous resgults.

12



Britton (1970), writing on the importance of
language, stresses that language is a highly organized

systematic means of repregenting experience, and as
guch, it assists man in organizing all the other behaviours.
Language is what sets man above all other living things. With
language, man can organize hig thoughts and plan his
strategies. Without language, it will be utterly difficult

for man to represent his experience.

Gallagher (1977), believes that man relates his
experience to his family, the community and its culture
through spoken word embedded in language. The child’s
survival in the society depends on his mastery of the language
of the society. Cooper, Moddley and Reynell (1979) observe
that whenever language problem or deficiency is discovered,
adequate measureg to correct it should be taken because,
according to them, language is an intellectual process which
becomes integrated with other intellectual areas. They are of
the view that between 11 and 14 years of age are the important

years for language development.

By this age, language must have been internalized
as a thinking process. The need to communicate with
ease is regarded as  bagic to healthy gsocial and
emotional development. A c¢hild who communicates with
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ease paves way for healthy relationship between himself
and his family members. A child who cannot communicate
becomes frustrated and this, (if nothing is done to help
him) can lead to tantrums and sometimes destructive and

anti-social behavicurs.

Langacker (1973) sees language as being everywhere.
It permeates our thoughts, mediates our relations with
others and creeps into our dreams. He notes that
without Jlanguage, society as we know it would not have
been pcssible. Language helps us to store and transmit
human Xknowledge and culture. Francis-Williams {1979)
sees language as an aid in concept formation and that

through language objectg can be classified.

Halliday (1969) strongly believes that 1anguage is
a strong weapon. He feels that language 1is for the
child, a rich and adaptable instrument for realization
of his intentiong. He concludes that there is no limit
te what a child can do with language. His interaction
with others 1ig aided by language. The child wuses
language to express his individuality as well as to
achieve intimacy. Giles and Saint-Jacques (1979, pp:
13-14}) =see language as a unifying factor. They note
that "language is not merely a medium of communicaticn,
but the unifying factor of a particular culture and

often a prerequisite for its survival. No other factor
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is as powerful as language in maintaining by itself
the genuine and lasting distinctiveness of an
ethnic group." From the above statements, three
important agpects of language can be adduced. It is a
unifying factor, a medium of communication and a pre-
requisite for cultural survival.

Hoijer {1960), states that a society that lacks
language will not be able to engage in any, but the
simplest co-pperative enterprises. He further
emphasises (p.1597) that "a society lacking language
would have no means of ensuring the continuity of
behavicur and learning necessary for the creation of
culture." The possesgion o©f language he further
observes, enablegs man to share the thoughts o¢f his
colleagues and to recreate personal experiences for the
benefit of others. He concludes that the primary
function of language in the society is communication

and co-operation.

Weiner and Elkind (1972) are of the view .that
language enables the child to make rapid strides in
- discriminating internal states and feelings, objects
and qualities that exist in the external world. It also
makes his mode of interaction with adults as well as
other children more efficient and clearly defined. The
child’s needg and desires can be expressed through
language.
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Piaget (1940) observes that the most obvious result
of appearance of language is to permit verbal exchange
and continuous communication among individuals.
"Language enables the child to discover the unsusgpected
riches of a world of realities superior to himself"
(p-19). The child can unwind the thoughts and wishes of
adults (especially his parents) with language. The
desires and wishes of adults are made known to the child

in their daily interactions, through language.

Lindesmith and Strauss (1969) alsc support the fact
that 1language is a tool for social co-existence. They
are of the view that language is not only a group
product and embodiment of group interests but the
necessary medium without which human groups cannot
exist. The exisgtence and continuity of human group

organizations is made possible by language.

Olacfe (1985) stresses the importance of language
as "a lived phenomenon, acted upon by human beings and
acting in turn upon human beings." Through language,
ethnic identity and group membership of each tribe is
made known. Without language, hidden facts about man’s

cultural values will remain buried.

Blocomfield and Haugen (1975:ix) in the editorial

note on their book titled Language As A Human Problem,
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observe that language is "our all-encompassing medium".
According to them, language is:
almost certainly the oldest meang of
communication and expression, one which is
both central and pervasive in the reality of
all human thought. It is the Dbasis of
whatever social cohesion we can attain. g o
determines on large measure the way we look
at the world, it enables us to control it.
It 1links the past intimately with the
present and makes possible at least some
continuity into the future. We need it to
grasp things intellectually and to get
others to do so. We cannot avoid it even
when we talk about it. To a very large
extent it defines our very humanity.
Infact, we cannot avoid language because it exists even
in our thoughts. Just as we cannot run away from our
shadows, so can we not run away from language. It is

the core of human existence.

Watson and Lindgren (1979) see language as a
distinguishing factor between human behaviour and the
behaviour of other lower animals. They also believe
that it is with the acquisition of spoken language, that
a young child can claim his place as a functioning

member of the society.

Theories Of Language Acquisition

Various theories of language acquisition in
children have been postulated. Some of them include the
Behaviouristic Theory, the Mediation  Theory, the

Nativist Theory and the Cognitive Approach.

1%



2.2.1 The Behaviouristic Theory

The behaviourists see the child as coming intc the
world tabula-rasa, that is a clean slate, without any
kind of preconceived ideas about the world. They
believe that the child is shaped by the environment in
which he finds himself, and that this is aided by

reinforcement .

The best known attempt at constructing a
behaviouristic theory is the Skinner’s Verbal Behaviour
{1957) . Skinner got his ideas from his studies with
animals in the 1laboratory - The Skinner Boxes. He
strongly believes that his findings can be passed on to
human beings by applying the same principles derived
from his laboratory experiment. He is of the view that
when a certain behaviour is rewarded or reinforced, more
of such behaviour is repeated or emitted, but when
punished, the behaviour tends to stop or extinguish.
His view has given rise to the popular Stimulus Response

(S-R} approach to learning.

Chomsky (1959) strongly attacks Skinner and his
reinforcement theory. He disagrees that reinforcement
can count in learning because, according to him, human
learning cannot follow the strict rules of stimulus
response and rewards and punishments. Brown, Cazden and

Bellugi (1969) uphold this view that parents verbally
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reinforce their children, not according to the form they
use language, but according to the truth of the
language. They believe that reinforcement and practice

do not count much in children’sg language acquisition.

Todd and Heffernen (1977) dispute this view. To
them, language acquisition is a matter not only of
imitation but also of practice. Moulton (1966), Britton
(1970) and Ndahi (1982) share this view as well. Even
from everyday experience, we can notice that if nobody
pays attention to what a child is doing, he or she may
get frustrated and stop the act altogether. This writer
shares the wview that reinforcement plays a part in

children’s language acquisition.

2.2.2 The Mediation Theory
This theory is developed out of the S-R theory as a

way of making up for some of the lapses of 5-R theory.
The theory is based on Pavlov’s theory of continuity.
This theory holde that responses which occur naturally
to one gtimulus can equally be elicited by another
previous neutral stimulus. This theory simply means
that a response can be attached to a new stimulus just
by presenting the stimulus frequently along with the
other stimulus which had elicited a response. What this
theory is trying to say is that language acquisition can

be achieved by building up on already learned language.
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Though this theory fails to answer the guestions on
S-R theory, it attempts to account for the abstract form
or nature of language. It has been used to explain how
the links are set up between successive segments within

the same language {(Clark, 1975}.

2.2.3 The Nativist Theory

The Nativist Theory is put forward partly in
response to the inakilities of the Behaviourists to
account for language acquisition in children. This
theory can also be referred to ag innatist or
rationalist theory. According te this theory, every
child 1is born intc the world with very specific innate
knowledge including pre-dispositions and tendencies for
the knowledge of the nature of language as well as of

the world around him.

Chomsky (1957,1965,1968) postulates the idea that

the human brain is pre-programmed in such a way that

individuals can create and understand language. He
calls this ahility to create and understand
language, Language Acquisition Device (LAD). He believes

that as the child grows, his brain alsc grows and that
the child’s brain at birth is not totally functioning.
This innate device allows the brain to act upon the
sounds received from the environment and also helps the
child to understand the grammar ¢of language and even
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invent new sentences of his own. McNeill (1966, 1971)
also believes that children are born with innate
mechanisms specially structured for the acquisition of
language. He is of the view that the child does not
need to learn the feature common to the structure of all

human languages.

Lenneberg (1967) observes that the child’s ability
to acquire language through exposure to the environment
is biologically determined. Chomsky (1965) and McNeill
(1966,1971) are optimistic that the child’s exposure to
the environment 1is necessary and sufficient for the
child to acquire the language spoken in that
environment . McNeill (1971) even diagrammatically
illustrates how LAD works. Below is McNeill’s

diagrammatical impression of LAD:

(Source: McNeill 1971 p. 19)

McNeill states that LAD receives a corpus of
utterances and from the corpus produces a grammar, that
is a theory of the qualitieg that hold within the
COrpus. LAD enables the child to distinguish between
grammatical and ungrammatical structures. It also helps
the c¢hild to develop an ability to wunderstand and

produce unlimited variety of sentences.
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The Innatists uphold two views on the functions of
environment in the child’s language acquisition.
(1) They believe that the language in the environment
triggers the child’s innate ability to acquire the
language and (2) Language exposure provides the
linguistic data for the child’s innate mechanism to work
on and by so doing, the child discovers the particular
details of his language. They also believe that at a
certain age in one’s life, this acquisition of language
through exposure to the environment tends to disappear.
They are of the view that language is species specific
and can be utilized fully during the critical period
{Lenneberg, 1966). This explains the reason why adults
find it difficult to acquire language as easily as the

children do.

2.2.4 The Cognitive Approach

After a careful study of Behaviouristic Theory,
Mediation Theory and Nativist Theory, the fourth theory
known as the Cognitive Apprecach has been put forward.
Here, linguists regard language as a general development
that is part and parcel of cognitive and effective
framework. The Cognitivists see the child’s innate
endowment as a cognitive potential for processing human

language so as to derive its structure.
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Bandura (1962, 1969, 1971); a social learning
theorist believes that children learn language by
observing and imitating adults in their environment.
Parents and other grown-ups play a vital role here by
serving as models who provide utterance and expand upon
utterances when the children make same, (Snow, 1972;
Nelson, 1973; Dale, 1976). Lindfors (1980); Ndahi
(1982) and Vonkur (1985) also share in this view.
Moulton (1966), emphasizes that the gecret of how
children learn language is that they spend much time at
it, talking with parents, brothers and sisters,
playmates, like peer-group or to self. Language
learning requires a lot of practice and talking aloud.
It ig clear that language learning cannot be possible in

igolation.

Evidences abound to testify that children reared in
total or partial isolation have little or no language,
Sigh and Zingg, (1966; Davis, 1940, 1947). Lindfors
(1980) states that the child is not simply shaped and
moulded by the environment, but that the child
moulds and shapes the environment, changing it, and to
gome extent, contreolling it for hig own use in further
learning. Snow (1972), Phillips (1973) and Nelson
(1973) all agree that the presence of children ;dictates

the way and manner in which their mothers talk.

23



2.3 Agencieg Of Learning:

2.3.1 The Home and Family

The family is defined in Webster’s New Twentieth

Century Dictionary as a "Collective body of perscns who

live in a house, the father, mother and their children."
Home on the other hand is defined as "a dwelling place,
the place 1in which one resides, the gseat of domestic
life and interest: the place where one i1s born and
reared... the members of a family." The two definiticns
are almost similar and as such both will be used

interchangeably.

The function of the home in <¢hild education 1is
easily discernible. Taiwo (1966) is of the opinion that
the home "lays the foundation - moral, spiritual and
intellectual - on which the child is to build 1later.”
It is in the home that the child interacts with parents,
brothers and sisters and other members of the family
like grandparents as well as close and distant relations
who may be living together in one’'s home. It is in the
home that the parents initiate the c¢hild into the

cultural heritage and into his immediate society.

It is here also that they transmit to the child the
values of right and wrong. Right from the start the
child is taught to value and respect the ethos and mores

of the family and the society at large. One of the
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ethos 1is the child’s acquisition of language spokeﬁ by
the family members and the larger society. Lindesmith
and Strauss (1968) state that language is passed down
from generation to generation non-biologically. The
child just has to learn what word goes with what cobjects
in his surroundings, as well their pronunciation. The
words thus learnt do not belong or originate from the
child, but there are some linguistic standards laid down

by adults to which the c¢hild conforms.

One of the agents of socialization and perhaps the
strongest one 1is the family. It is here that most
children are born and brought up. O0f all the pecple
who make up the family, parents have been recognized as
the principal role-players in the child’s upbringing.
Thakur (1977) observes that in a child’s life, no other
agent of socialization is as important as the family
where his primary socialization begins. Onwuka (1980)
and Manuwuike (1978) also share the wview that the
family is the major source of a child‘s socialization.
Bossard and Boell (1960) and Hurlock (1978) outline some
roles the family can play in a child development. They
see the family first and foremost as providing the child
with personal satisfaction which paves the way for
learning. Members of the family also show him love and
affection which help the child to develop the emotional
stability necessary for normal learning.
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Secondly, the family provides the child with
guidance and help which aid the child in developing the
verbal and social skills needed for development and
growth in his society. Thirdly, it is within the family
that the c¢hild 1learns socially approved modes of
kehaviour. Every parent’s primary wish 1is for the
children to become socially accepted individuals. For
this reason, all the gocial norms are inculcated in the
children right from the beginning. Taiwo (1566) observes
that when such norms are not inculcated or when the
wrong normg are inculcated, the child starts life at a
great disadvantage. Ajayi (1985) opines that children
who are not disciplined or who come from indisciplined
hemes turn out to be truants, habitual late-comers,
liars and often tend to disturb the peace of other

well -behaved children at school.

It is also in the family that the éhild isg
provided with first lesseons in communal living which is
a fundamental aspect of man. Man is a social animal,
gregarious in nature and depends on adults right from
birth to later in life. Man cannot survive without
interaction with hisg fellow men. It is no wonder that
children, who for one reasgon or the other are reared in
partial or total isolation, depict abnormal human
characteristics, as reported by Itard (1262); Singh and
Zingg (1966); and Davis, {1940, 1947).
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Lastly, the basic language development techniques
are acquired in the home. Children are said to be born
without language, but through their interaction with
members of their family, they grow up to master the
language in their environment, (Weiner and Elkind 1972).
This fact is succinctly put forward by Lorton and Walley
(1979:59) . According to them, m"it is generally
considered a great intellectual feat for adults to learn
a new language, yet children grow up speaking their
parent’s language. No one teaches children how to speak,
yet they come to use nouns, verbs, adjectives and

intonation much as their parents do."

Otite and Oginonwo (1979) state that one of the
functions of the family is to provide a socially
approved context for child bearing and care as well as

the education of the young family members.

2.3.2 The Role of Family Members on the Children’'s
Language Acquigition

In African communities, family is made up of one’s
parents, brothers and sisters grand-parents and other
blood relations. All these members of the extended

family take part in the up-bringing of children

In his book Bringing up children in Ghana, Kaye
(1962) records the role played by family members in the

child’s language acquisition. He notes that in Manpong
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(Akwapim) everybody talks to the baby while the older
sisters and brothers are recognized as the child’s
principal teachers (p.169). The baby’s early attempts
at speech are encouraged highly, and everyone in the
home especially the mother talks to him (p.170). Kaye
also observes that "baby talk" is regarded as amusing
and the mother replies in kind by using similar
language. Among the Dagabas, he observes that the care
of the baby is almost everybody’s concern. Older
siblings, the grand-parents, other family members 1like
co-wives, the father and in particular the mother, take
a delight in talking tc the child. He also points out
that children of both sexes have more contact with their
mothers than with their fathers (pp. 137-8). Clezy;
Balthazor and Cevette, (1979) identify the mother’s role
in a child’s language development as that of "the
provider of the environment and of cognitive stimuli,

linguistic model and emotional interactor".

The role of fathers in child’s language development
has been minutely recognized. Watson and Lindgren
(1979) observes that 1little has been done on the
father’'s immediate effect on infant development. They
speculate that the father’s interaction with the infant
has the same effect as the mother’s, provided that he is

as consistent as the mother in handling the child.
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KXoller and Ritchie (1978) are of the +view that
parents and parent-surrogates play a vital role in
children’s language development. According to
them {p.209):

In the real sense, parents and
parent surrogates take speechless,

illiterate, uncomprehending infants
and transform them into speaking,

literate and sophisticated persons

able to acquire the contents of

their respective cultures and
gocieties, to communicate their
ideas, and to make contributions

of their own to enrich other
lives..

Children, observes Layton (1979:3), ‘“enter the
world totally ignorant but with an enormous potential
for learning." The parents and other wmembers of the
family provide the environment for children before they
are born, which will, to a large degree, affect the
proficiencies the children will attain in language and

intellectual development.

Rice (1978) sees children as being born naturally
gregarious persons, very curious and wanting to kncw
everything. The parent’'s role 1is to provide the
children with experiences that make learning possible.
This they can do by "providing stimulations and variety
of learning experiences involving observation, reading
and conversation” (p. 559). Members of the family

provide the children with coppeortunities for
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socialization, to enable them become part of the society

through the language.

A child’s language acquisition device seems to be
strongly controlled by the verbal interaction between
mother and child. Mothers tend to adjust their speech
complexities to the developmental level of their
children, (Phillips, 1973). Snow (1972) notes that
mothers’ speeches to their young cnes are more simple,
and the representative kind of conversation with
children is common. The family members influence the
child’s development linguistically because they form the
back-ground on which their interaction with the larger

society will take place.

The mother is the central figure in the child’s
language learning while other members of the family like
the father and siblings play supportive roles,
{Greenbaum and Landau, 1979). This is due to the fact
that mothers spend most of the time with the children
and also offer more verbal stimulation than the fathers.
Greenbaum and Landau (1979), Todd and Heffernan (1977}
are of the view that it is the <child’'s parents who

determine his language patterns.

As a result of this, they see the parents’
educational status as very vital because the more
educated the parents are, the more conscious of the
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importance of helping the child to develop appropriate
speech pattern they become. They will be in a better
position tc help their children grow linguistically.
Gallagher (1977) sees a good speech environment as one

in which the parents play with the child using speech.

.3 The Peer- group As It Influences Children’s language

Acguisition

Peer-groups are formed according to age, sex,
social relationships and objectives. Peer-group refers
to individuals of the same age, and are drawn together
by mutual friendship. The peer-group menbers constitute
a world of their own and sometimes have a secret
language, unknown to non-members especially parents and
other adults. Weiner and Elkind (1972) cobserves that as
the child comes intoc contact with his peers, he becomes
aware that they are different from each other. He gains

a tremendous breoadening experiences from his peers.

As these experiences grow, the <¢hild comes to
compare himself with his peers and makes some
judgments. As he does this, he takes special note
about himself as an individual by trying to c¢orrect
himgelf where he goes wrong. He alsc learns the rulesg
and regulations governing the group and conforms to
them. Within the peer-groups alsc, the child digcovers

that each individual is a unique person having different
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physigue, activity levels, initiatives as well as

language and motor skills.

These diversities in the group mark the beginning
of the <c¢hild’s appreciation of self worth. The main
advantage of being a member of the peer group is that it
provides the children with a carefree world where they
can be independent from the searching eyes of their
parents and adults. A lot 1is learned in common
including 1language. Dubey et al. (1979) believe that
being among the peer group opens up the avenues for
children to expand their learning horizons. They sum up
in these words (p.52):

As long as the child lives in the
limited environment c¢f his home,
the learning he acquires is
limited to the influence of his
parents, siblinags and other
extended wmembers of the family.
But as he enters school, he 1is
exposed te other children,
teachers and persons concerned
with welfare of the school who

have come from different social
and family backgrounds.

It is from among those other c¢hildren that the
peer-group to which the child may be attached for a long
- time is formed. Within the peer-group, the c¢hild 1is
free to explore widely. He feels free to express
himgelf in a way he finds difficult to do while he 1is
with his parents and other family members. A book meant

for children titled Adventures cof Scuza is a master
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piece on the extent peer-group can go. Funny and risky
expeditions can be planned and executed by members of
the peer group. Each of the expedition is planned with
words thereby enriching the child’s command of language.
Boocock (1972) and Musgrave (1965) see the peer group as
an agency where the child is exposed to egalitarian
relationships which may never have been possible in the
home . No wonder Weiner and Elkind (1972:80) observed
that for a child to miss being associated with a peer-

group is a costly mistake.

This is why they state that "a child who for one
reason or the other lacks opportunities to play with
age-mates missed out on a vital social learning
experience and there is considerable risk that he will
become the kind of person who is uncomfortable, inept

and uncertain of himself in inter-personal situations".

Gallagher (1977) sees the play-group or peer-group
as an outlet for creativity, where social intercourse is
promoted and where speech and language develcopment are
encouraged. The play-group or peer-group meets the
child’s needs which might not have been possible

otherwige.

Goldberg and Maccoby (1962) in their study of
children’'s acquisition of skills in performing a group
task under two conditions of group formation namely:-
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changing group and stable groups, note that members of
stable groups perform better than those in changing
groups. This they attribute to the development of co-
operative techniques by the members of the group. This
is equally true of peer-groups because as they meet each
day, they set off to solve sgpecific problems and team

work is needed to accomplish the task ahead of them.

Helms and Turner (1978) are of the view that as
the child moves from his family to the peer-group, he is
taking a step into social maturity. This is because his
peer-group relationships provide him with more "complex
and arousing sensory stimulation than may be available
in the home." Within the group he picks new models to
be copied. The influence in most cases enables the

child to develop self concept and character reformation.

2.3.4 The School And Itg Influences On Children’s
Language Acquisition.

The school is a key institution in a child‘s formal
education. At schoeol a child’s education is based on
the school’s curriculum and this is the primary
objective. The child’s sccializaticn which also takes
place in the schocl is seen as a seccondary ocbjective.
In the school, the c¢child acquires behaviours which
will determine how he performs  academically and

socially. The child also acquires values, competes with
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other children, performs certain activities and develops
response patterns. It is in the school that the c¢hild
develops confidence in himgelf and works as an

individual as well as in a group.

Unlike in the home where parents and other members
do almost everything for the child, the school exposes
him to a world in which he must do something for
himself. The training the child receives in the school
is deliberate. Bossard and Boll (1960), Taiwc (1966)
and Manuwuike (1978) all support this view. Skills in
reading, writing, mathematics and language are taught in
the school. In fact, Nigerian Educational Planners place
a great premium on the school. The National Peclicy on
Education (1985) expects a child after passing through
the school to have the following values:-

1. respect for the worth and dignity of the individual;

2. faith in man’s ability to make rational decision;

3 moral and spiritual values in inter-personal and
human relation;

4. shared responsibility for the common good of society;

5. respect for the dignity of labour; and

6. promotion of the emoticnal and psychological health
of all children; (National Policy on Education
{1985:7) .

On the importance of language, the National Policy
on Education (1985:9) states that;
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in addition to appreciating the
importance o¢f language in the
educational process, and as a

means of preserving the people’s
culture, the Government considers )

it to be 1in the interest of -
national unity that each c¢hild '
should be encouraged tc learn cone

of the three major languages cther

than his own wmother-tongue. 1In

this connection, the Government
considers the three major
languages in Nigeria to be Hausa,

Iho and Yoruba.

It is generally assumed that by the time the child
enters the school, he must have mastered his wmother-
tongue, hence, the assertion that he should learn "cne
of the three major lanquages other than his own mother-
tongue”. In compliance with the above, an average child
is compelled to learn at least two more languages in the
school, since English is generally used as a medium of
instruction. Prom general obhservation, the child learns

English and any dominant language in the school.

Lorton and Walley (1979} are of the view that arfter
parents, the teachers are perhaps the people most
clesely connected with the c¢child’'s speech and language
development . The school is a social institution where
the c¢hild can be encouraged to develop and grow
socially, intellectually and emotionally. Otite and
Ogiocnwo (1979) believe that as home and family roles
become inadequate for the socialization of the
individual, the school steps 1in to complement the

36



functions of the family. Lorton and Walley (1979)
observe that the basic syntax of the child’s native
language must have been acquired by the time he comes to

school .

In the school the child hears speech patterns
different from the ones he uses at home. Through
listening and talking to others in the school, the child
gradually acquires the new speech patterns to medify his
own. They conclude (p.27) that "the step into the pre-
school marks the beginning of a long journey from a
world of isolated thinking and self-centerednesg into a

world of cooperative social living."

Dreeben (1968) is of the view that schooling brings
about additions to the psychological repertoire and does
not in any way disorganize or undo the earlier learning
gained in the home. The school atmosphere provides the
child with a pool of individuals from whom peer-
formation takes its base, and social relationships which
are more time-bound than those in the home are

egtablished.

The school is an organization mainly concerned with
encouragement of activities in which children can
demonstrate their worth. The principles, independence,

achievement and team relationghip are learned in the
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school. It is a common belief that children always like
to be praised, and for this to happen, every child
strives to succeed in whatever he is doing in order to

receive praise or identification by the class.

A child who is not noticed when he does something
good tends to withdraw and as such, encouragement leads
the child to higher acts. For the child to be listed as
a recognized member of the class, he must be able to
express himself very well so that others will understand
him. This need for identification is the strong motive
behind the child’s eagerness in language learning. The
school provides an organized forum for language
learning. The child not only learns to communicate with
the teacher but also with his class- mates. As this is

done, his horizon broadens and his language repertoire

grows.

Imitation, the abstract noun of the verb imitate,

according to the Shorter Oxford English Dictionary means

"to do or try to do after the manner of; to follow the
example of; to copy in action". There are conflicting
views on the influence of imitation on language
learning. Many scholars believe that imitation helps in

language learning while others do not.
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Wilkinson (1971) states that language is acquired
through imitation but not by imitation alone. Children
have the urge to be like their parents and there is that
motivation to copy them particularly the mother with whom
they spend most of their time. Consciously and
unconsciously, they begin to imitate their speech. From
adults and other children also, they gain their
vocabulary by imitation. There is no other means of
gaining it. They build their whole mental dictionary on
imitation and all the words they will be using in their

convergation are built up by imitation.

Anderson (1953) groups children’s speech
development into five stages: the pre-lingual stage or
the crying stage when most of what they do is cry; the
random articulation or babbling stage at which children
spend most of their time babbling; the lallation or
ear-voice reflex stage at which they pay attention to
what is spoken around them; the echolalia or the stage
of imitation when they imitate sounds produced arocund
them, and the last stage is the articulate utterance
stage during which children produce articulate sounds

or utterances.

Children repeat sounds they hear someone make as
long as those sounds resemble the sounds learnt during

the imitation stage. The echolalia stage 1is very
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important because at this stage, the c¢hildren become
aware of sounds and sound pattern in their environment,
(Anderson, 1953). From these sounds, they reproduce
their own sounds during the articulate utterance stage.
Anderson (1953:21}) believes that "the sgpecial sound
patterns of the child’s native language become fixed (at
echolalia stage), as it were and it is with these
sounds, later refined and produced more exactly, that

his adult speech will be built."

Yandg, SBeitz and Zigler (1978:4) notés”. thatﬂi
imitation ig "the motoric or verbal performance of
specific acts or sounds that are like those previously
performed by a model." They believe that children
employ imitation in order to communicate with others.
They however strongly believe that imitation decreases
as children grow older. They state that imitation is
common with very young children. Ambron and Brodzinsky
{1982) see imitation as an important factor in a child's
acquisition of language. They believe that the sounds
produced by children reveal a closer similarity with the
intonation of the adults around them. Craig (1980}
lists imitation as one of the processes through which
children 1learn language. She notes that during this
period children reproduce what they hear people around

them say and in the course of this imitation, they may
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invent sounds or words never ever made or sgaid by

anybody around.

Ginsburg and Opper (1979) in their analysis of
P E g Devel observe
that as the child develops intellectually, he also
develops the ability to imitate or mimic what the model

says. By so doing, the child builds on his vocabulary.

Moulton (1966) agrees that children learn language
by talking with people around them, copying what they
hear the people around them say or repeating what they
were asked to repeat without caring if they say them
correctly or not and by making analogies to build new
forms on the basis of old ones. He is of the view that
when they master these three acts, they apply them in
their subsequent language learning, be it the second or

third languages.

Britton (1976) states that children begin their
language learning with listening. While some take
shorter time in listening, others spend longer time
doing the sgame before they can utter any intelligible
sentence. Children, as they imitate the way of the
people around them in saying thing, draw a kind of
system from what they hear and apply it in what they
themselves say (Britton, 1970; Moulton, 1966; Envin,
1966) .
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McFarland (1971) observes that between 18 months to

2 years of age, the most important development in human

beings begins. This 1is referred to as "symbolic
function", that is, distinguishing and representing
things by language, mental images and gestures. He

states that an early form of this function is imitation.
He adds that this imitation goes on until the child
understands the reference of some of the mother’s
speech. As children imitate their mothers, they shorten
their long sentences and reprcduce only the short ones
correctly, (McFarland, 1971; Ervin, 1966; Brown and
Bellugi, 1964) . In their study of children’s
acquisition of syntax, Brown and Bellugi (1964) observe
that not only do children imitate adults in their bid to
acquire language but adults too imitate children. They
also noticed that the children imitate adults with
reduction while adults imitate children with expansion.
Below is a specimen of children’s imitation with

reduction:
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Table 2.1 Scome Imitation Produced by Adam and Eve*

Model Utterance | Child’s Imitation
Tank car | Tank car
Wait a minute Wait a minute

Daddy’s brief case Daddy brief case

Fraser will be unhappy Fraser unhappy

He’s going out He go out

That’s an old time train 0ld time train

It’s not the same dog Dog pepper

as pepper

No, you can‘t write on Mr Write Cromer shoe

Cromer’s shoe

e D G DG WD SRS ks B e S G WDk e WD e e BN e e A W W EE S e B AW R WS aa AR G A WSS eE W

*Brown and Bellugi (1964) in Roger Brown et. al.,
(1970) : Psycholinguistic. New York, The Free Press,
p.81.

Children derive a lot of joy in doing what adults
are doing and this is not ruled out in their language
acquisition. Adults too, take special care trying to do
what the infants are doing. The children-adult role in
interaction is a dual one. Children copy adult speech
and reduce whichever one they cannot reproduce and
adultg copy children’s speech and expand where children

leave a gap. The sample below shows how adults expand on

children’s speech.
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Table 2.2: Expansion of Child Speech Produced by

Mothers*
chitla | Mother
Baby high chair | Baby is in the high chair
Mommy eggnog Mommy had her eggnog
Eve lunch Eve is having lunch
Mommy sandwich Mommy ‘11 have a sandwich
Sat wall He sat on the wall
Throw daddy Throw it to daddy
Pick glove Pick the glove

Borger and Seaborne (1971) are optimistic that

children imitate adults. They state (p.101) that:

we take for granted that children

will copy both sgignificant and

trivial characteristics of adult

behaviour; they will walk with

their hands behind becauge their

father does so and they will also

acquire the language and concept

systems of the pecple with whom

they are brought up.
The fact that children learn language by imitation is
indisputable. Cohoon, Price and Seoresby (1979) observe
that parents play a vital role in the language
acquisition of their children. They talk to them and
ocoffer moral support and encouragement. When the chil-
dren hear parent talk, they classify and distinguish
each sound with the aid of inborn mental capabili-

ties. Chomsky (1965) and Lenneberg (1966) also support
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this wview. From their early years, children begin to
distinguish sound that they recognize ag language from
cther sounds around them, and as time goes on, they will

start imitating the sounds recognized as language.

Bandura (1969) states that the learning wmechanism
that enables c¢hildren tec acquire a vast array of
responses that are new to them is imitation. He says
that through this imitation, a child matches his
behaviour to the other person in similar situation and
that other person now becomes the child’s model. The
child tries to copy anything his model does including

what he says.

Langacker (1973) observes that children display an
amazing ability to become fluent sgpeakers of any
language consistently spoken around them. As long as
they do not suffer any retardation, they very soon
become speakers of one or more native languages. They
pick those languages from other children in the course
of their playing together and by dotting or imitating
their parents. He believes that sufficient exposure to
language used in a soc¢ial context is one of the primary

ingredients 1in language learning.

Fry (1977) observes that brain-work, ear-work and
tongue-work are important 1in the child’s 1anguage
acguisition, He reprcduces his own speech from the
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acoustic cues received in the brain from what the people
around him have said. This, Fry (1977) notes, is
possible through imitation, wmore especially the
imitation of the mother’s speech. He is of the view
that even though the child’s pronunciation is shaped by
the pressure of the phoneme, it is also the result of
imitation. According to him, the learning of a mother

tongue is accomplished in the first five years of life,

Within this period, the phoneme system, acoustic
cues, grammar and syntax must have been acquired and
they 1lay the foundation of personal dictionary. All
these are derived from adult speech which is copied by
children, especially the mother’s speech. Cchoon, Price
and Seoresby (1979) cbserve that parents who provide
their children with experience for speaking are
affording them the best opportunity for learning rules
of grammar and building the vocabulary. Gibson (1978)
is also of the view that children learn by imitation.
He notes that many personality patterns are acquired by
children through imitation of their parents’ activities.
They first of all learn to listen to them and then

imitate the sounds of their voices.

Hursh and Sherman (1973) in their study observe
that when imitation is reinforced by approval, it leads
to language. Children who grow in a place where no
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language ig spoken will learn no language. Hewes (1977)
is of the wview that children learn language by

attending to its use by people around them. Hewes
gstresses that children in extreme deprivation or

children brought up where no language is spoken will
learn nothing of the language of their environment.
Ttard (1962}, Davis (1940, 1947) and Singh and 2Zingg

{1966) all support this point of view.

Snow (1964) feels that imitation aids the
acquisition of vocabulary or phonetic mastery. She
groups language development into three stages: continual
expansion in the comprehension of adult speech, the
imitation of particular instances; and building by

analogy of classes and rules.

Chomsky (1959) and Lenneberg (1966) are opposed to
the wview. They feel that reinforcement and imitation
do not have much effect on children’s language
acquisition. Likewise, Slobin (1977) opines that
children’s imitation of adult’s speech or parental
expansion results in more advanced patterns of speech.
Miller and McNeill (1969) suggest that when an adult
attempts to expand a child’s telegraphic utterances far
more than parentg readily do, some of the expansions
misinterpret the child’s intended meaning and interfere
with child’s learning instead of facilitating it.

47



Chomsky, (1965, 1968); Lenenberg (1969) and McNeill
(1970) are of the view that children hear  adult
utterances full of stutters, mistakes, garbles,
inconsistencies and complexities which are common in
adult speech. This has made them to believe that
children can develop language on their own, making use
of the language acquisition device which is inborn. Snow
(1972) however  believes that adults talking to
children address them in a "“simple, interesting and
comprehensible" way. She point out that simplified
speech is designed to aid children in language
learning. Shipley, Smith and Gleitman {1969) sum up the
effects of adult-children interaction. They strongly
maintain that parents’ willingness to produce simplified
and redundant speech and the c¢hildren’s ability to
listen pave way for the children’s formulation of rules

of grammar needed in learning of a mnative language.

There is no doubt that children listen to adults
and copy as much of their behaviour and speech as
possible, provided the basic learning organs are at
work. If the ¢hild hears and sees well, he will learn
whatever the adults around him are doing. Cazden
{(1972), though not in full agreement that imitation can
be the whole answer to how children 1learn language,
believes that "a child in an English-speaking home grows
up to speak English, not French or some language of his
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own." He however agrees that the child’s identification
with particular model is very important in language
learning. When a model is identified, every effort is
made to behave and speak like that model. This effort
to speak and behave like the model so identified is, in

other words, imitation in disguise.

Phillips (1973), in her study observes that mothers
adjust their speech complexity to the developmental
level of the child. This they do so that the child can
pick the speech and reproduce it. Abramovich and Grusac
(1978) in their own study note that children engage in
a great deal of imitation 1in their early everyday
activities especially where they have the liberty to be

themselves.

Even non-humans like monkeys or dogs, when denied
the association with others in their early years, will
not learn even the basic acts like c¢limbing and barking.
Evidences abound to prove that children brought up in
sub-human environments have no language at the time they

are discovered, asg recorded by Itard (1962); Davis

(1940, 1947); and Singh and Zingg (1966).

The earliest record of children learning language
was the diary of the observation record of Tiedman
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(1787), which was based on his son’s psycholinguistic
development . Since then, psychologists, psycho-
linguists and linguists alike have been researching into
how children learn language. Many theories have been
propounded on language learning, but all of them have
failed to give a correct answer to the mystery of lan-

guage learning (Craig, 1980).

The pace for the study of childhood bilingualism
was set by Ronjat (1913) who wrote on his son, who was
brought up in the home where two languages were spoken.
Ronjat believed that his child’s ability to
simultaneocusly speak the two languages was a result of
the consistency maintained by both parents in speaking
German and French to the child. Ronjat received the
following advice concerning bilingual language training
from his friend which he and his wife observed: (Ronjat,
1913:3 in Mclaughlin, 1978: 74)

There is nothing for the child to
be taught . It is gsufficient
simply to speak to him when the
occasion to do sc arises in cne of
the languages he is to learn. But
here i1is the crux; each language
must be embodied in a different
person. You, for instance, should
always talk French to him and his
mother German. Never switch
roles. In this manner he will
begin to speak two languages
without noticing it and without
having to put forth any special
effort in learning them.
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Ronjat, a French was married to a German, and
right before their first child was born, they were all
aware of the problem the child would face as regards
language acquisition in a bilingual home. The advice
offered by his friend was strictly followed and this

really worked in making the child bilingual with ease.

Ronjat, however, reports that despite their
consistency in talking to the child in one language per
person, the child favoured his mother tongue in his
early wvocabulary development. This according to him was
temporary, because the child later learned the two
languages simultaneously. He concluded that their son
was fluent in both French and German because they made
the two languages person-gpecific. This view was
supported by Pavlovitch (1920), the Serbian Linguist.
Serbian was the family language, but French was spoken
to the child from age one year, one month, by a French
family friend who spent most of the time with the child.
Pavlovitch reported that corresponding phonemic systems
of Serbian and French were mastered at approximately the
same time, though French vocabulary developed slower

than Serbian at the initial stage.

Another study of child bilingual exposure was Hoyer
and Hoyer (1924), who cobserved the babbling of their son

who heard Russian from his mother and German from his
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father. They discovered that at 11 meonths, the c¢hild
began to wutter comprehensible word but reduced his
utterances 1n such a way that whole syllables were

dropped.

Leopold (1939, 1947, 1949%a, 1949%b) set the pace for
current gtudies on bilingualism. His, was a recorded
analysis of his daughter’s language development. She
was spoken to in German by her father and in English by
her mother. Leopold reported that the child did not
maintain a balance in the two languages because she was
exposed more to the English-speaking environment than

German-speaking environment. Leopold’s record showed

that environment plays a great role in children’s lan- i

guage acguisition. Like Ronjat (1913) and Pavlovitch
(1920), Leopold reported that there was little evidence
of interference between the two languages. Burling
(1959}, a social anthropologist, reported that his son
Stephen was able to acquire Garo language because he had
more contact with Garo speakers than English speakers.
He observed that the child tended to mix Garo words with

English words. -

Another study was that of Tabouret-Keller (1962).
Tobouret-Keller was bilingual in French and German and
his wife was raised in German but learned French in

school. Both parents mixed French and German while
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speaking with their daughter. He reported that the
child understcod French roughly two-third of the time
and German one-third of the time. At the age of 2
years, the child had acquired more French vocabulary
than German. He also reported a considerable language
mixing in their daughter just as Burling (1959}

reported.

Murrell (1966) studied his daughter’'s language
acquisition in a trilingual environment. The child was
exposed to Swedish in the home, Finnish in the school
and from the nurse, and later, English when the family
moved to England. He observed that the child’‘s speech
development wag impaired by the experience as she tended
to mix the three languages. Ruke-Dravina (1965,1967)
also noted some sound confusion in her study of language

development of two Swedish-Latvian bilingual children.

Totten (1960) whose children were raised
bilingually in Swedish and English observed the initial
tendency to mix the two languages. Oksaar (1970) also
discovered that her Swedish-Estonian bilingual child
mixed the two languages. The child spoke Swedish with
his play-mates and Esteonian to the parents at home where

Estonian dominated.
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From the reports above, it can be noted that in one
way or the other, a bilingual environment plays some
part in a child’s language acquisition. McLaughlin
{(1978:1) in his introductory note to his book Second
Language Acquigition In Childhcod states that: "For most
people of the world, linguistic diversity is the norm
not the exception. There are many more people in the

world who are bilingual than meonelingual."

Virgil Anderson (1953) is of the opinion that
language is wholly a product of the individual’s social
environment, not innate or instinctive but a learnt
process which every child must learn anew. She states
that a child whe is exposed to more than one language at
the time he is learning to talk may be retarded when
compared with his counterpart who hears only one

language at home.

Bakwin and Bakwin (1972) are optimistic that
bilingual children have smaller vocabulary in each
language and most have a slightly smaller vocabulary in
both language combined than de¢ children with one
language. Lindfors (1980) ncotes that people in the
child’s language environment, mostly parents and care-
givers do not subject the child te a rigercus drill in
language. Instead, they engage with him and with each

other in a natural kind of interacticn which is more
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complex than the child can control. Through interaction
with pecple, children build deep-level system of
linguistic structure from the surface-level language
data presented to them. From his language environment,
the child deduces an underlying set of organizational
principles and sound/meaning relationships which may

take longer period to do in a bilingual environment.

Bilingualism, according to Khubchandani (1975) and
Oksaar (1970, 1975) tends to influence the rate at which
language development in children grows. Oksaar believes
that the strategy employed by children learning more
than one language is code-switching. She concludes that
the children switch codes depending on who they are
interacting with. S8he alsc cobserveg that the language
they hear more often is the one they master first.
Khubchandani (1975) on his own notes that the time taken
by children in pluralingual set-ups to acquire language
ig longer than that of the children in monolingual
environments. This, he says, is as a result of the fact
that a child in a bilingual envircnment has to pay
attention to acquiring twec or more distinct language

systems.

Hurlock (1972) sees bilingualism as an obstacle to
learning to speak correctly because it involves not only

speaking and writing the languages but also
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understanding other people’s attempts to communicate
orally or 1in writing. She 1is of the view that

whichever of the language that becomes dominant will
depend on the circumstances under which bilingualism
started. She too, supports the view that a c¢hild

growing up in a bilingual environment has to learn two
different words for every cbject or for every thought he
wishes to express. He alsc has to learn two sets of
grammatical forms and one is always in conflict with the

. aother,

Smith (1973) reports that when parents speak two
languages to the children, they tend to confuse them,
This may be why Ervin-Tripp (1972) advises that parents
bringing up children in a bilingual environment or set-
up chould maintain consistency of person, occasion and
gsetting, to help the children predict which feorm te use

in their language development,

2.3.7 Human Environment And Its Influences Q children‘s
Langquage Acgglslglon.

Spair (1921) strongly believes that the environment
plays a vital role in determining the language a c¢hild
speaks. He says that if a new baby is removed from his
social environment and placed in another new
environment, he will grow to learn all the things being
done by the people in his new environment., The
language he will grow up to speak will entirely bke
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different from the language spokeﬁ by people of his
native environment. Sartain et al., (1967} are of the
view that environment helps in moulding each human being
into a unique person, because within the social
envircnment, we have human beings who influence us. Ag
we lnteract with them, we learn from them. The babkling
of a child is shaped through reinforcement by parents
and care-givers when the child babkles culturally

desirable sounds.

It is discovered that babbling sounds not found in
the language of the environment tend to disappear.
Craig (1980) observes that the environment has a
powerful influence on the development of an infant’s
competence. The presence or abksence of stimulation can
speed up or slow down the acguisition of some
behaviours. Children deprived of normal environmental
experiences tend to be affected in development of even
the rudimentary competence such as sitting, standing and
walking, (Dennis, 1960, 1973; Dennis and Najarian,

1957} .

Jenkins, Shacter and Baver (1966) observe that the
word a child uses depends on the culture in which he
grows. The words he uces are those he hears 1in his

envirenment . They believe that an American child
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brought into a Japanese-speaking family will grow up
speaking Japanese if he hears Japanese consistently
in the home. They are of the view that a highly verbal

family makes a readily talking child.

Cook (1979) reports that right from birth, the baby
learns to relate with people starting from crying,
smiling and making noises. The child realizes that each
of these acts produces some kind of reaction from people
around him. He also realizes that when he does
something, the people around him will egually do
something in return. Through this process, a particular
chain o¢f actions between himself and the adults is
built. By smiling or making noise at the mother and the
mother doing game in return, the mother and child are
building up communication links. This continues until
the child can fully talk and express himself wusing

language.

Carmichael (1964) states that each human individual
passes through a series of developmental stages in
achieving adult linguistic capacity. Weir (1962} also
believes that children pass through many stages in their
bid to acquire language, out of which is self-education

on language.

Isolation from human environment has been said to
have negative effects on general development of children
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and particularly on language acquisition. Davis (1940,
1949) reports that Isabelle, an illegitimate girl living
with a deaf-mute mother was discovered at the age of six
and half years without language. She was only able to
make croaking noises. This shows that children who live
cutside any speech community or environment cannot
invent any language of their own. They need human
environment to develop language. Itard (1962) who wrote
on the "Wild Boy of Aveyron", Victor, observed that the
boy exhibited non-human acts and had no language at the
time he was found in the woods at the age of 12 vyears.
Likewise, Singh and Zingg, (1966) who wrote on the "Wolf
Children" Kamala and Amala, who were recovered from the
wolf’'s den were almost in all aspects like the wolves.
These children, though they were taken home, shunned
all human behaviour. They were gaid to have no language
at the time of their discovery. This was as a result of
lack of exposure to any form of human language.

Singh and Zingg (1966) report that with time, the
child, Kamala, who survived, 1learnt to show signs of
human behaviour, one of which was speaking a few words.
Davis (1940, 1947) reports that Anna, who was discovered
at the age of 6 years tied to the chair, was emaciated
and speechless, but with time, she learnt to walk,
dress, play simple games with other children as well as
speak a little. Fromkin; Krashen; Curtis; Rigler and
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Rigler {1974} report the case of Genie who Was
discovered at the age of 13 years and 8 months
physically and socially isolated from the rest of the

family members. She was found to possess no language.

This was not unconnected with the fact that she
lacked any form of verbal stimulation since she was said
to have been punished phygically if she made any noise.
No wonder then why Gallagher (1977} said that "the child
who is not talked to... who is not stimulated so that he
will want to talk, can find difficulty in developing

speech and language."

Ausubel (1965) states that prolonged environmental
deprivation inducesg retardation in intellectual
development especially in children. The more viable the
environment to which an individual is exposed, the
higher the level of effective stimulation. Children
reared 1in substandard environments tend to have lower
intelligence quotients (I.Q) as compared with children
reared 1in favourable conditions. Dennis and Najarian
{1957}, Skeels and Fillmore (1937}, Ausubel (1965} are
of the wview that culturally deprived children suffer
most in the area of language development, especially
with respect to the abstract dimension of verbal
functioning. This, they believe, happens because a
culturally deprived home lacks the variety of objects.
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that require 1labelling and serve as references in

language acquisition.

Vygotsky (1962) suggests that a socially determined
condition, very important in language acquisition, is
the availability of adults for engaging the child in
dialogue. This, according to him, is because children
develop and test their tentative notions about word
meanings and sentence structures by interacting with
adults who are more mature verbally. It is only in the
human environment that the children can develop and test

their word meanings and sentence structures.

The effect of social environment on vocalization in
children have been illustrated by Brodbeck and Irwin
(1946) and Rheingold and Bayley {1959). Children in
their first two years of life develop their language by
increasing comprehension of the speech of those around
them. Cazden (1972) states that the heart of human
language ability is creativity in expressing and
understanding particular meanings in particular settings
and from particular listeners. Children learn a set of
ruleg in their native grammar and use this set of rules
so learnt in building up their native language. Without
human beings in the environment, it will be impossible

for children to develop their own language.



Britton (1970) observes that after a great deal of
listening, the child’s first words are more by way of
comment than by way of c¢ommand. Children build their
repertoire both by asking guestions and by drawing
inferences from what they hear within the environment.
They hear what people arcund them say and try to apply
them in their own speech. From listening to people
children gain experience of their native language even
before they can talk. Adult conversation provides the

framework for children‘s efforts in speech.

Mussen, Conger and Kagan (1974) believe that the
environment plays a vital role in the speech development
of children. Theilr efforts in speech are reinforced by
people within the environment and thig leads to their

mastery of their native language.

2.3.8 Communicative Competence

Berlo (1960} observes that language is one of the
ways we use to express our ideas and when this is going
on, we are communicating. He further notes that every
human communication has gome source, person or group of
perscns, with a purpose and a reason for communicating.
He Dbelieves that as the communication is going on, the
communicators expect fidelity, that is, accuracy of the
communicated information. He states that 1in every

communicative act, there will be the source, encoder,
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message, channel, decoder and receiver. He adds noise
as a factor which may decrease fidelity in communica-

tion.

Infidelity in communication may come as a result of
the source’s inability to encode the message, which may
perhaps be due to lack of the appropriate language
needed in the communication. It can also be due to
the receiver’s inability tc decode the message as a
result of the encoder’s use of the wrong message and/or
channel. Berlo believes that for communication to have
high fidelity, the source and the receiver must have the

same or agreeable background or standard.

According to Sharp (1973), to say that one has
achieved progress in bilingualism means that the
individual’s progress in his first language should
correspond to that of mother-tongue of pupils elsewhere.
Menyuk (1977) sees communicative competence as the
ability to communicate effectively in conversational
actions. The child’'s communicative effectiveness can be
said to have reached acceptable level when the child 1is
able to use the language to command, reguest, persuade,
inform, entertain and seek information (Menyuk, 1973;

Lindfors, 1980¢; Bloom and Lahey, 1978).
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Communicative competence of the child grows as the
child’s cognition develops. It is believed that at
certain stages of life, some basic grammatical
structures are absent, (Craig, 1980; Bloom, 1970).
Krauss and Glucksberg (1967) in their study observe that
5 to 6 yearg old children are less able to communicate
information to listeners than the older children.
Maratosgs (1973) and Manig-Peterson (1975) also note that
in a simple task operation, children between three, four
and five years of age take the features of the

listener’s situation into account.

Ervin-Tripp {(1973a) in her study records that even
children as young as Lwo vyears observe lexical,
phonological and paralinguistic changes when they speak
to infants younger in age than themselves. Ndahi (1982)
also observed this same result. If an adult is talking
'child-talk’ to children, they tend to object to it.
The researcher experienced this while talking to a
child of two years, who ingigted that he should be tald
Usorry" instead of "shoyi" as he himself pronounced the

word.

Children across all cultures learn to add respect
in their speech while talking to elders and key figures
in the society. As a result, they learn to use language
to suit the occasion in which they find themselves.
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McLaughlin (1978) states that full communicative
competence requires not only the mastery of the formal
and semantic aspects of language but control of the
various styles of speaking that characterize how
different people talk to each other in different

circumstances.

Communicative competence also involves the ability
to shift codes when addressing authority figures, elders
and play-mates. Ervin-Tripp (1973b) and Lambert (1967)
record that in the American home, the child applies the
informal code while talking to parents. Ndahi (1982),
on the other hand, notes that Nigerian children add
respect while talking to parents, older brothergs and
sisters as well as older members of the family. She
says that older brothers and sisters are referred to as
"yaya" instead cof by their names. Scme even use the
English equivalent "brother” or "gsister"” both pronounced
in the syllable common to Nigerians. In Igbo land, such
prefixes as "ndee" for male and "ndaa" for female are
attached to the name of an elder brother or sister as a

mark of respect, like "ndee John", "ndaa Mary".

In almost all Nigerian ethnic groups children do
not call their parents by name. Rather, "Mama" and
"Papa" commonly take the place of their names. In
recent times, mommy and daddy or mom and dad have
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replaced mama and papa. The child learning language
must comprehend and apply these ruleg in hig speech. A
competent speaker of a language should be able to
utilize non-linguistic information in speech to infer
what another speaker means. He should master the
features of the various levels of linguistic structure
and 1learn the rules which seem tc be present in all
gocieties, namely; formal or polite, colloquial, and
glang or wvulgar. When children are in the midst of
elders, their tone of speech changes. The same thing
applies when they are in the midst of strangers,
friends, family members and peers. When they master now to
speak comfortably in these various situations with high

fidelity, it is believed that they have gained control

of the language.

A look at the literature review so far points out
to one fact; that is, most of the works reviewed are
done mainly on the Western world. This writer is aware
of only a few studies done on the African Child and

language acquisition.

These include the work of Blount (1969) on language
acquigition in 8 Luo children in Kenya aged 12 to 35
months. Another is that of Mukherjee (1981) which is a
gseries of cross-sectional studies on "the directive
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function of speech on motor behaviour in pre-school
age" . Another i1s the work being conducted by Moire
Chimombo (a doctoral thesgis at Teachers'’ College,
Columbia University, New York) as reported in Ndahi

(1582 p.5).

Ndahi’'s (1982) study is about the first work
primarily done on the Nigerian c¢hild and language
acquisition. This attempt is a case study of a Nigerian
child; Mana, and it focuses ocn her acquisition of
English as a second language. She records a lot of
similarities in the strategies employed by the child

with those of her counterparts elsewhere.

Olaofe’s (1988) paper "Strategies For Language
Development in a Multi-cultural Setting" focuses on the

strategies for language development in a multicultural

setting. He discusses the problems which the Nigerian
child in a multilingual and multicultural setting
faces. He stresses that every Nigerian c¢hild is

automatically bilingual, in that he will learn the
language of his home and the language officially used in
the school when he enters school. He observes that

native language tends to interfere with English.

The Nigerian child learning English always

understands English language with the aid of the native
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language. He sums up in these words (p.3): "Influenced
by their linguistic tradition, the students wrote some
English words the way they would have pronounced
them ...imposing the Yoruba phonological system on
English and writing English words the way a Yoruba

person will probably proncunce them."

Vonkur's (1985) work centres on communicative
competence in second language acquisition cof a Nigerian

child. His, is a continuation of Ndahi’s (1982) work.

2.3.10 Parental Educational Attainment And Its Influences

On Children’s Language Acquisgition.

According to Ndahi (1982) most educated Nigerian

parents use English language as a medium of

communication in their homes both with each other and
with their children. This, she notes, is a result of
their educational attainment. Children in such homes
consequently grow up to speak English as their “first
language". Mazrui (1975) believes that the educational
attainment of parents in recent times tend to affect
their children in their acquisition of their native
tongues. He reflects this belief thus; (p.9}, "a number
of African children especially in West Africa, but also
increasingly in East and Central Africa, are growing up
bilingual in English and their own African languages
because their parents are highly educated and speak
English to each other."
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