THE PERCEPTION OF NIGERIAN WOMEN
ABOUT THEIR ECONOMIC AND POLITICAL
POTENTIALS: IMPLICATIONS
FOR GENDER EDUCATION

HADIZA LADINGO GADU

A DISSERTATION SUBMITTED TO THE POSTGRADUATE SCHOOL,
1 ~ AHMADU BELLO UNIVERSITY, ZARIA IN PARTIAL FULFILMENT OF
THE REQUIREMENTS FOR THE DEGREE OF DOCTOR OF

PHILOSOPHY IN CURRICULUM AND INSTRUCTION (SOCIAL
STUDIES)

DEPARTMENT OF EDUCATION
AHMADU BELLO UNIVERSTY
ZARIA

NOVEMBER 2000.




DECLARATION

- %1 1hereby declare that this disscrtation has beet written by me and that it is a
j record of my own research work. 1t has not been presented in any previous
application for a higher degree. All quotations are indicated by quotation

marks or indentation and the sources of information are specifically

acknowledged by means of references. 4 3?‘ ‘i‘ L

Jﬁuzﬁ. DY & M <73 wille Yo o)
Hadiza Ladingo Gadu R Date: -

.



CERTIFICATION

This dissertation, entitled “The Perceptions of Nigerian Women about their
Economic and Political Potential: Implications for Gender Education” by Hadiza
Ladingo Gadu meets the regulations governing the award of the degree of Doctor
of Philosophy (Ph.D.) in Curricuium and Instruction (Social Studies) of Ahmadu
Bello University, Zaria. It is approved for its contribution to knowledge and

literary presentation.

QQ'W 10 ( o l BN
DR. F. 0. OGUNLADPE DATE
(Chairman, Supervisory Committee)

PROF, YUSUF?L JATTO '7 ,?ATE :

(Supervisor)

267l )~ o8]

DATE"

DR. MOHAMMED BEN YUNUSA
(Head of Depdriment)

= IR 1582 o>
PROF. S. B. O DATE
(Dean, Posigraduate School)




DEDICATION

This work is affectionately dedicated to my son, Adnan for the
inspiration he gave me; Sani Sambo, my late nephew, for his friendship and

- trust; and to my mother, Hajia Maryam Adamu, for her care and concern.



ACKNOWLEDGEMENT
Allahu Akbar,

The researcher’s gratitude goes to her major supervisor Dr. F.O.
Ogunlade for his guidance. She 1s also gratcful to Professor Yusuf Jato for
his assistance. The researcher wishes to acknowledge the co-operation and
assistance of: Professor Venkateswarlu Kankanala, Dr. M. Sadiq, Dr.
Dalhatu, Professor Isaac Olaofe, Dr (Mrs) Adeyanju, Dr Balarebe Musa and
Mallam Adamu Malumnfashi of Nigerian languages Department, ABU,
Zaria. Her sincere gratitude goes to Mr Emmanucel Choms, for the entire
positive atlitude he mjected into this work. To Professor Dantel Saror, her
gratitude for every support given when asked. Dr. Safiya Mohammed, for
her kind contribution which enriched the litcratire. To Nuhu Gadu, for the
constant financial assistance. My mother, Hajia Maryam Adamu for taking
care of my son and me. My ncphew, Sulennan Umar , Mrs Christiana
Obanla, Mr. John and to all those students and staff’ who served as dzita
collection assistants, I give my deepest gratitude.

H. L. GADU

NOVEMBER, 2000,



ABSTRACT

Education has been considered as one of the most important means to
empower women with knowledge, skills and the self-confidence in order to
participate fully and realize their politica and economic potentials for
development purposes. The purpose of this study was to investigate the
perception of Nigerian women about their political and economic potentials.
To achieve this purpose, a 52 item questionnaire on a Likert scae was
designed, validated and administered to 1,114 women, selected randomly
from 12 states of the Federal Republic of Nigeria and it's capital, Abuja
One way analysis of variance (ANOVA), the student t-lest and chi-square

were used to analyze the data at alpha level of 0.05 level of confidence.

The findings showed that age plays an important role in the economic
awareness of women, and that rura women were more inclined to
participate in political activities than their urban counterparts. The level of
education of women was found to positively enhance their perception about
their economic potentials. The illiterate women were found to also have a
clear view of their economic abilities as compared to ther literate
counterparts. The study also established that urban women had a greater
perception of their political potentials, but were not likely to participate in

politics like their rural counterparts.
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Based on these findings, it was recommended that:
women should be encouraged to seek economic participation at an
early age.
the level of women's educational attainment should not be used as
ayardstick for measuring their ability to participate in economic or
political activities.
the place of residence of women should not be allowed to hamper
their ability to participate in politics and economic activities.
gender segregation should not hinder women's participation in

economic and political endeavours.
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NORDIC COUNTRIES:
Means independent nations of Finland, Norway, Sweden, Iceland,

Denmark and Faroe Islands.

CRITICAL MASS
This means when a group has cxceeded 30 pereent representation in
parliaincat it has rcached the point at which 1l is regarded as beginning, 1o

exert a tangible influence in decision making.

G38

iv.cans cight most industrialized nations of the worid naiincly, United
States of America, Britain, Canada, Germany, France, Japan and Russia and

Ttaly.

URBAN POPULATION £
Means residence of towns and citics with basic infrastructure, such as

clectricily, pipe borne water, telephones, net work of roads.

RURAL POPULATION.

Xiv



Mecans residence of villages, hamlets, farmstcads without all or some
of these basic infrastructure like road, pipe bome water, electricity,

telephonc.

KIBUTZ
Means central community of Istacli Jews who live in communilies, in

which every aspect of life is lived in an organmized framework.

STEREOTYPING.
Means to the prejudices and {ears about certain social groupings,
usually seen as inferior to the dominant group. Individuals are then judged

according to their group identity.

PARTRIACHY
Means a social system in which decent is traced through the male line

in the family and which serves men’s intcrests.

MATRIACIHAL

This means a society that is mother - centered.
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CHAPTER ONE
INTRODUCTION

1.0 BACKGROUND TO THE STUDY

| Considerable progress has been made in the opportunities given (o
women in the various_ regions of the world. There is a growing number ol".
women Heads of Stafes and governménts, Head of National and International
agencies. Women are beginning to penetrate every facet of the global economy:.
Much of this progress may be due to educational opportunities available to
vancn, and to the goﬁng &GOgnition of their roles in the development of the o
world,

Education is considered as one of the most important means of
empowering women with knowledge, skills and the seclf-confidence to
participate fully in developmental processes. This was observed by the Beijing
Action for Equality Group (1995) as the positive cﬁangcs m the value system of
women. For example, educated women marry later, want fewer cluldren and
are more likely to use effective methods of contraception and have greater
means to mprove their economic livelihood (Guttman, 1995}, This obscrvation
has made il imperative for women to pursuc cducation at all levels, using all
means at their disposal.

To be poor is to be deprived of the means to meet basic economic necds

of survival. Education is the basic human right, which is cssential for achicving

-



the goals of equality, development and peace. Children of educate& mothers are
more likely to become educated too (Action for Equality, 1995) because
educated women have a better perception about their potentials than the
illiterate women. Therefore, it is appropriate to consider the steps that have
already been taken to promote the perception of women about cducation,
economy and pohtics. It is also appropriate to review obstacles that stand in the
way of further progress vis-d-vis economic and political attainment, and
identify actions that now need to be taken, to improve upon and consolidate
those gains.
i1 WOMEN EDUCATION IN DEVELOPMENT

The United Nations General Assembly in December 1948, adopted the
Universal Declaration on Human Rights. The key sentence of the declaration in |
the Articles 2 and 26 read as follows:

The General Assembly Solely declares that:

g

Everyone is enlitled to all the rights and freedom set forth. .. without
distinction of race, colour, sex, religion, polilical opinions, to education and
economic growth of women has been specified as a basic human rights
respectively (UNIFEM, 1993).
There is no doubt that women cducation and cconomic growihs arc
human vights, The primary thrust of the human rights declaration in a majority

of developing nations during the past four decades has been on clarifying the

relationship between modem cducation and economic  devclopment,

S 2?:1 .



particularly women (International Women Rights Actions Watch, 1993).
According to Clark and Zimmerman (1992), there are many young
woinen in developing countries with an overwhelming desire and interest to
develop individual and collective potentials mainly for the purpose of making
fclevant and important contributions to socio- cultural, economic and political
development of their countries. Unfortunately, many of them are not provided
with the support or instructions they may nced to realise their interest and
potential abilities. As a first step, Clark and Zimumerman (1992), fisther added,
In helping young women with much burning desire (o participate in social,
econornic and political advancement of their nations as well as personal

improvement, is to recognize their potentials and to help them acquire
education, competencies and attiludes they need.

Thus Clark and Zimmerman are of the view that education helps women
to become more confident and competent.

Widening access to education has been and remains an issue of
contemporary education. It is significant and a major policy in most economic
developmeni plans of many developing countries for the past three decades.

This, it is hoped, will help to nmprove cuirent trends in education, which has

been characterised by neglect.

The current theoretical issue is the extent to which woimen recognise the
fact that cducation is esscntially an integral component of human rights, which
is in turn related to economic development and political emancipation of the

individual. This has been the generally accepled view.



Experts in educational = theories have generally poimted to the
overwhelming evidence that education improves health and productivity and
that the poorest gain the most. When schools open their doors wider to girls
and women as they do 1o boys and men, the benefits multiply (Schubert, 1982).
Tanner and Tanner (1980) and Hannen and Briggs (1982) observed
specifically the need for investing adequately in women and men. However,
Hannen and Briggs (1982) assert that lailure to make such mvestnent in
women would result in high cost of hiving and the opportunitics to raise
productivity, increasc income and improve the quality of life. This is because
wonien are increasingly becoming breadwinners and protectors in the familics
in many societics duc to a lot of internal and cxternal factors such as separation,
divorce and economic hardship. Despite these observations, woutien’s
education still lags far behind men’s in most developing countries, and this
situation has long-term adverse consequences for the national economic
development. Worldwide data on the status of women shows that *woincn
continue to be denied equal quality education and especially in Science and
Technology’. In a study in Pakistan, Wahced (1995) asserted that as recently
as 1990, 72% of secondary vocational schools barred women. Women
represent two third of the more than one billion adult illiterates who have no
access to basic educafion worldwide. Majority of these women live in rural

areas. Two thirds of adult women in Southcrn Asia are illiterates, In sub-



Saharan Afinca, South Asia, Latin America, and the Caribbean, less than half
the fernale intake to Grade 1 finish Grade 5 in high schools. Girl earchiment in
primary schools has reached parity with boys in most regions, but not in Aliica
and Asia. Out of more than 900 mullion illiterate adults, two out of three are
women. The rate of fernale illiteracy in Romanta is 35 % twice that of men. On
the average, by the age of 18 years, guls have received 4.4 years less educalion
than boys (World Wide Facts and Statistics about the Status of Women, 1995)

After decades of ignaoring women’s need for education, Government and
international organisations have bepun to realisc that women are the key to
cconomic advancement in developing countrics. Woimen educators aclively
challenge the unequal _ﬁbwer relations between women and men. They do this
by focusing on women’s expcrience.

Women’s rights and stralegic mtcrests are dificrent from their practical
niceds. Practical needs relate to daily needs such as food, shelter, clothes, paid -
work and so on, while strategic interest arisc fiom their disadvantaged position
and things such as having access (o education and employiment so that they can
control their own lives. The question of intercst here is whether fulfilling
women’s practical needs through education would necessarily change their
perception of their strategic imterest in ccononty and politics. Will cducation

create the awareness women need for economic and political participation?



Women in Nigeria must begin to acquire appropriate education, if thé
gap between them and men, which hitherto had been very wide, is to be
bridged, since education is seen as the most impdrtant tool that will help
emancipate the Nigerian womnan. Education, is therclore, the pre-requisite to
achieving social, cconomic and political power, since women with good
cducation are more likely to get good jobs as men. But available information
indicates that woinen arc far behind men in education.  According (o statistics
available ﬁ'bm the Federal Minstiy ot Education between 1984 and 1987, there
were 16,520,680 females in primary schools as against 20,959,456 nules, and
in 1987, there were 690,435 females as against 15,853,381 males in sccondary
schocis. The National Board for Technical Education (NBTL) has reported
that 37,972 females as against 140,517 malcs were admitied into polytechnics
and 52,676 fcmales as against 240,266 males mto technical colleges in the
country between 1994 and 1997. The National Universities Commission also
reported that there were 229,588 females as against 735,352 males admitted
into Nigenan Universities between 1980 and 1990 (Nigerian Country Report,
1995). These figures imply that more women should attend schools to cnable

them fully participate in socio-political and econommic activities.



1.1.1 INTERNATIONAL COMMITMENT TO EDUCATION p'OR GIRLS
AND WOMEN

At the World Conference on Education for All, held in Jomtien,
Thailand, in March 1990, education for all was declared to be one of the main
development goals for the decade. One hundred and fifly three countrics signed
the declaration stating that: ‘the most urgent priority (s to ensure access and o
improve the quality of cducation for girls and women, and remove cvery
obstacle thai hampers their participation. All gender stereotyping in education
should be eliminated’ (Education lor Girls and Women, 1995). The participants
in the conference stressed the tmportance of an expanded five elements: (he
universalization of access to learning, the promotion of equality, emphasis on
learning improvement in the learning environment and a strengthening of
partnership in the interest of education.

Since the milestone reached at Jomticn, girls and women cducation
becamic prominence in international fora. The Woild Summit on Children held
n New York in 1990 also stressed that education for girls was essential for
improving  the status of women and for cnabling them participate in
development. A Pan Afnican Counference on Education of Girls, held in
Ouagadougou in Burkina Faso in April 1993, which was the largest regional
gathering to be held on the subject, representatives of forty-five African

Countries agreed to adopt a series of measures, to teduce the gender disparities



in education, which existed in their countries. The year 1993 cnded with the
education for all summit of the Nine High - Population Countries, where their
leaders representing, more than half of the world population and seventy percent
of its illiterates, realliomed their commnitinent to the declaration of the Jomtien
Conference and the World Surmunit on Childeen. They unanimously agreed that
‘the education and empowerment of girls and women are important goals i
themselves and key factors contributing to social development” (The Education
for Girls and Women, 1995). Thus with this magnanimous adoption, at least,
at policy level, women cducation was given some prominence by some
governuents.

The key role of education is assisting women make informed choices
and gain control over themsclves and their destiny was emphasiscd at the
International Conference on Population and Development, held m Cairo in
Sepiciiber 1994, Similarly, the world swmunit on social developrient, held in
Copenhagen in March 1995, stressed the fact that empowerment of women,
through life long cducation programmes was an essential faclor in Social
Development and integration. This gencral awarcncss; created by the summils
at various international fora made some women in various countries including
Nigeria to start to think of participation in education, economic Jife and

subsequently political decision-making.



At the UNESCO international experts’ mecting on the promotion of
Equal Access of Girls and Women to Technical and Vocational Education,
heid =1 Scoul, South Korea, in July 1995, fourteen member-siaics adopted a
statement demanding action to promote technical and vocational education for
girls and women as an essential means of contributing to economic and social
development.

Particular emphasis was given to learning needs of deprived groups of
women such as the disabled, refugees, inmigrants, single parents and minority
groups. By this adoption it was hoped that the barriers which impede woimen
¢ducation m any society will be clinunated.

In Nigenia, education as a means to improve social, economic and
political frcedom has not really achieved this purpose. Rather, according to
Danladi {1994), education continued to be uscd as a divisive weapon to achicve
self-interests and marginalization of women in the country, where a lot of
women are denmed access to school due to gender or cultural belicf or as a
means to keep them at a ‘safe’ distance.

In the joumnal of Sociological Studies (1990) on women and
development, concern has been expressed about the negative efiect of gender
disparities in schools, on economic and social development. Hosken (1993)
reiterates that, ‘it is important to scck understanding why these disparitics

nevertheless persist in developing countries, by considering the environment



within which educational decisions are made” (Women Intemational Network,
1993). Tlus lends credence to Danladi’s (1994) observation. The pertinent
quesiion here is ‘how has gender disparity affected the education and

perception of women about their cconomic and political potentials?’

L.LI.Z GENDER DISPARITY AND THE ECONOMIC BENEFITS OF
EDUCATION TO GIRLS/WOMEN.

Much progress has been made since the first World conference on
Wormen in Mexico City, 20 years ago. However, gender inequalitics stfl exist
in many areas of life. The usc of the term gender reflects a shilt from viewing
women in isolation from men, towards a broader focus on the relative position
of men and women in the divisions of resources and responsibilities, benefits
and rights, power and privileges. Gender as defined by Mackenzic (1993), is:

“a set of qualities and bebaviours expected from a female or male by their society. A
person’s gender behaviours is affected by social or cultural expectlations come from
the idea that certam qualities and therefore roles are ‘natural’ for womerl, wiile other
qualities and roles are “natural’ for men, (On Our Feet, 1993),

It has been shown that there is a relationship between women’s

education and economic pains (Education for Girls and Woimen, 1993),

R

20 % increase in earnings.
Among the most difficult barriers to a girl’s education is her own family
ambivalence; Sanday and Goodenough (1990) are of the view that, “although

most school girls maintain high educational and carcer aspirations for
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themselves, their families” perceptions of their potentials are less clear”. This is
an indication that gender plays an important role i keeping women out ol
school. This lack of clear vision is the result of gender biases towards women
by their fanulies.

In a special report on educating women, it has been mentioned that
cducating women 1s the single most important step government can take to
mmprove the health of their citizens and thewr economies  (Private Decision,
Public Debate, 1994). This indicates that womien as care-givers can only
unprove their primary health and those of their oflspring by having a good
cducation.

Gender equality 1s not only a matter of social justice, but also of good
economics. It 1s good for society and the economy. Although the gender gap is
narrowing, more women than men are still illiterate (Adepoju, 1994). Does
climnating gender inequalities lead 1o perceived productivity gains [or women?
Are perceptions of such gains aflected by demographic characteristics? The
primary focus of this ivestigation was therefore to address these questions.

1.2 THEORETICAL FRAMEWORK

The capacity of women to attain their maximum in politics and cconomic
betterment, has pre-occupied the mind of many scholars hightighted above.

There is a tendency to believe that certain political and economc

handicaps deter the women folk from realizing their economic and political



dreams. The focus of this work is 1o debunk or validate some of the claims
made by scholars, regarding the ability or ill:lbility of women folk to altain
certain position i the soctely. Thus the roles of place of residence, age,
literacy status and educational attainment will be examined i refationship to
woimen’s cconoimc and political potentials.

1.3 STATEMENT OF THE PROBLEM

Education tor social change i1s bascd on the assumption that 1f leamers
take charge of their lives, they will change their perceptions (Education For All,
2000). Issues of. gender cquality are moving to the top of global agenda, but
better understanding of wonest’s and men’s contributions to society ts cssential
to speed the shift from agenda to policy and then to practice.

Too oflen women and men live i different worlds; worlds that differ in
access to cducation and work opportunitics, health, personal security and
leisure e, One of the main documents of tlic Fourth World Conlerence on
Women provides mformation and analysis to highlight the cconomic, political
and social differences that still separate women’s and men’s lives and hiow
these lifferences are changing (World Women, 1995). The muaia issue here is,
“does education make women more aware of their economiic capabilities™

Despite widespread moveiment towards democratisation in the past
decades, women have made little progress in attaining political power in

legistative bodies, or achieving the target of 30 % in decision-making levels as
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sct by the UN,

As at December 1994, only 24 women had been elected Hea&s of States
or Governments i this century, half of this nunber after 1990, At the end of
1994, ten women headed govermments; a histoncally unprecedented figure,
when compared to that of men, which is 99 % (Lotber, 1995; The World’s
Women, 1993),

This low pattem in global representation of women is more severe in
Aftica, with an average of only 6% women among parliamentarians. [ women
are to increasc their political voice, there ts a need to understand the underlying
causcs of this situation and its location within the structure of gender inequality.
It 1s believed that lack of participation m active politics is one of the key
reasons why women do not participate in deciston-making. 1brahim (1997) and
Hassan (1992) observed that the shackles imposed by law, customs, rehgion
and attitudes have forced women to play the “sccond fiddle”. In fact they
mostly remain relegated to the last rung of the socio-political fadder. laspite of
these constrants, however, some of them are still found in powerful positions
in prestigious professions like Aisha Ismaila, Laraba Gambo, Alcle Williams,
Kema Chikwe. Khairat Gwadabe and Ha Giwa.  This is usually achieved
through active pasticipation in educational activities and also by coming
together as a united front in order to improve their condition, and frecing

themselves [rom patriarchal dommance.
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Given the above background of women education, political and
economic participation, il is pettinent to investigate the untapped economic and
political potentials of women at the tumn of the 21* century, cspecially when
issues like basic education, political participation and economic emancipation
of womcen are a matter of choice and not necessity. Although perceptions of
such potentials are believed to be nfluenced by a variety of demographics, this
investigation has not come across any empirical evidence to support these
beliefs.

1.4 PROBLEM OQF THE STUDY

The purpose of this study 1s to investigate the influence of demographic
factors on the perception of Nigerian women about their cconomic and political
potentials. Specifically, an attempt was madc i this investigation to find out
whether the perceptions of Nigernan women about their cconomuc and political
potentials change as a function of their age, residence, literacy and educational
disparity.

1.5 RESEARCH QUESTIONS.
This study was conducted o find answers 1o the lollowing rescarch questions.

I Do the perceptions of Nigerian women about ther economic

potentials change as a function of their age?

1. Does the literacy status of Nigerian women affect their perception

of their cconoimg potentials?

14



HL.  Does the place of residence of Nigerian women affect their
perception about their economic potentials?

V. Are the perceptions of Nigerian women about their cconomic
potentials aflected by differences in their ecducational levels?

V.  Does the perception of Nigenan women about their political
potentials change as a function of their age?

V9. Does the litcracy status of Nigerian women aflect thew pereeption
of their polttical potentials?

VII. Does the place of residence of Nigenan women aflect their
perception of their political potentials?

VII. Are the political potentials of Nigerian women affected by

differences in their education levels?

1.6 HYPOTHESES
On the basis of available rescarch evidence and in light of the above
rescarch questions, the major hypotheses for thus study 1s:
The perceptions of Nigerian womien about their cconomic and
political potenlials are not aflected by dillerences n their age,

literacy status, residency and educational disparity.
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1.7  STATEMENT OF OBJECTIVES
The objectives of this research are:

(a) to determne the relationship between women education and the
perception of their economic and political potentials;
(b)  to determine the relationship between age and their perception of their
economic and political potentials; and
(¢) 1o determune the relationship between women’s residence and their
perception of their political and economic potentials.
[.§ PURPOSE OF THE STUDY
In the past 30 years, women in Nigeria have achieved recognition and
assertion of their right. Nowadays, according to Kofoworola (1983), women in
Nigeria have been emancipated in some forms of socialization. However, most
women have not been liberated from certain social obligations. Liberation for
the woman in Nigeria exists only on political terms, not on social terms because
traditional concepts, customs, and values still control the minds of Nigerians.
For that reason, the socio economic and political statuses of women have not
been empowered to the pomt of undeniable recognition. The question “doces it
matter if a wife 1s a bread winner™? (Joseph, 1982) could therefore be
perceived as a revelation of undercurrent waves of changes i the socio-
cconomic status of women in modern Nigeria. But the waves are not strong

enough for the recognition of the Nigerian Socicty.  Most women who are
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bread winuers of their familics are cither too marticulate or (0o ashamed to talk
about it in public. This can generally be atiributed to gender oppression
stemming from socio-cultural oricntation.

In spite of the progress so far made on woinen’s rights, there seems (o
be no sigoificant participation of women in political and cconomic spheres m
the country. |

This study examined whether the perceptions of Nigerian women about
thcir economic and political potentials were affected by demographic factors
like age, area of residence, literacy status and level of education. Results of the
study would reveal whether the perception of Nigerian women about their
economic and political potenuials is aficcted by their age. The study would also
reveal whether literate women perceive their cconomic and political potentials
differently from illiteratc Nigerian women. It is ofien believed in U social
sciences that wban residents are more enlightened about their rights and
responsibilitics. If 1s not clear whether urban Nigerian women would perceive
their economic and political potentials differently from rural women, The result
of the study would clarfy this issue.

It is an cstablished fact that achievement in any human cndeavour is
cnhanced by education. However, it 1s not clear whether higher levels of
cducation modify the perception of Nigerian women about their political and
¢conomic potentials. Results of this study would resolve tis issue. The result
would also contribute to the content of social studies on the factors aflecting

female perception of their cconomic and political potentials. In addition, this
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study would bring (o light unresolved issues relating to the factors influencing

femafe pereeption of their potentials, which would be potential areas for future

research,

1.9 SIGNIFICANCE OF THE STUDY
This study is significant in many tespects.  Firstly, it highlights the

ordeals women among the three major Nigerian tribes pass through in

modern day Nigerian socicty.  Sccondly, it establishes a lugh positive
correlation between a Nigentan women’s ability to attain her optimum and
the level of education she attains.

Thirdly, it would bring cout clcarly that in the productive sphere, women
are a force to be reckoned with. 1t would indicate very clearly that 1t would be
in Nigeoan’s interest 1o cultivate and enbance women’s capacity for
productivity and development. Fourthly, the perception of women as regards
their polentials and ability to achieve is not a static phenomenon. It keeps
changing, 1tis dynamic. It is one that should be studicd to keep abreast of it.

Lastly, becausc of its complexity and pivotal importance, it is worth a
place in the curricuhun of the school system.

1.10 DELIMITATION
This study was delimited to the {ollowing,

(1)  ‘The study was conducted to tfind out the perception of only women on
their economic and political potentials and to determine their exact
involvement i this pursuil.

(i) It attempted 10 determine the influence of demographic factors such as
litcracy, vesidence, age and educational disparity on pereeptions of
womcn about their cconomic and political polentials.

(i) The study was delimited to 12 states of the Federation and Abuja the

Federal Capital '1'011it0r§, which arc cnough representative 1o gencralize

the findings.
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CHAPTER TWO
REVIEW OF RELATED LITERATURE
2.1  Introduction

‘The present study was intended to exanune the pereeption of Nigetian
;.women about their economic and political potentials and their implications for
gender education whether they were affected by demographic factors like age,
residence, and cducational disparity.

Over the years, a lot of research work has been carricd out on a global
scale on women and education, women and politics, but in term of perception
and potentials of woinen, ecanoinics and palitics, a ot more needs to be donce.
However, contributions by other authors with regard to. the rclatibnship
between educational attainment of women and its contnbution to cconomic and
political potentials of wonen were reviewed.

FFrom the literature reviewed, it was scen that wommen constitule about
half of Nigeria’s population. They make an essential and largely un-
acknowledged contribution to economic life and play a crucial role in politics
and other spheres of societal activitics. For the purpose of tl{is study, the
literature has been organised under the following headings:

()  Women and Fducation;
(1)  Women and Employment;
(i) 'Women and Gender; and

(iv) Women and Politics.
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22 WOMEN AND EDUCATION

ltis a génerally accepted fact that education is necessary for the growth
of any nation. Education plays a very impoitant rolc in maintaming continuity
in human and material development.  Since women bear and rear childeen, their
cducation is often said to have a \#idcr implication, hence the adage, “if you
educale a man you cducate an individual, but if you educate a woman you
cducate a nation”.

In a fundamental sensc, cducation is the cultural process by which
successive generations of individuals take their place in history.  Schetier
(1986) views education as the indispensable roles:

through the prolongation of infancy and through the plasticity of human
faculties. By nature man is not equipped lor lifz but with capacities that
enable lim feam how to hive ... through education men acquue the
civilization of iheir past and are enabled both to take part in the
civilization of the present and make the civilization of the fulure.

Thal means, the purposc of education compriscs inheritance, participation and
coniributions. Dewey (19106) obscrves that:

it is the very nature of life to strive 1o conlinue in being what nutrition,
and reproductions are to physiological life, education is to social life.

From the above, it can be deduced that education should bring a change
not only in the amount of knowledge gained, but in abilities to think and to
acquire habits, skills, intercsts and attitudes which charactenize a person who is

socially accepted, personally adjusted and responsible. Durkheim (1956) in his
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owi contribution sees education as:

the systemalic socialisalion of the younger generations by which
the latier learns religions and moral beliefs, feelings of rationality
{of belongings) and collective opinions of all kinds

In other words, education scrves to integrate the individual into the wider
community in which she or he is born.

Peters (1973) and Fafunwa (1974) arc of the common view (hat
cducation mecans the knowledge, skills, attitudes, culare and other valucs
which are passed down lrom one generation to another. “Thus, it can be formal,
non-formal and informal education. It is considered formal 1[it takes places in a
pattemed and systematic way with a focus, place and sct duration. Non-formal
cduce.on 15 the wesicin systematic educational activity carried on outside the
framework of the formal school system to provide sclected types of learning to
particular sub-groups in the population of adults as well as children. These
special courses arc for adults, for out-of-school youths and other disadvantaged
groups.  Infonmal cducation is, by contrast, unorgamised and often

unsystematic, constituting:

the life long process by which every person acquires and accuimulales,
knowledge, skills, attiudes and nsights from daly experniences and
exposure to the environment {(Women Development in Thailand, 1995).

From the above quotation, it goes to show that experience sometimes is

the best teachcr, but since it cannot be measurcd, an individual cannot use only
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expericnce without formal education to gan employment.

Education gezlcfally has the objective of providing or equipping
imembers of the socicty with the skills and knowledge considered necessary for
the performance of particular roles.  Human beings have many mnnate or fatent
abilities than can only be usetul if adequately developed and tamed.

Education hiclps a person to learn to be what she or he is able to be
(Hesiod, 1989). From this delinition, cducation can be seen as a means 10 an
end and not an end in itself 1t helps to develop the individuals. Educatiop may
thus be viewed as a stepping stone for greater achicvemen-ls in many spheres of
life. There is growing concern in Nigeria and the world over that women have
not enjoyed much of their abilities to mmprove their economic and political
potentials, based on their low educational attaimnent.

Education has been recognised to be cssential to the economic and
political development of women.  Although it ts no longer a matter of debate,
whether girls and women should be educated, some references to the gams of
women cducation are required. That s, educated mwothers are more hkely o
adopt desirable health and nutriional practices than those who are uncducated.
Girls, who have received a minimum of eight years of schooling, will probably
manty later, have fewer children and will be more willing to use contraceplives
(Power, 1995). Educated mothers, according to Gienycz (1994) are more

likely to scnd their own daughters to school and ensurc that they benefit
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socially and economically from the education they receive. This was evident in
a research carried out in Fastern European countries.  Evidence obtained from
this study suggests that cach additional year of schooling results ma 5 to 10%
reduction in infant mortality (UN World's Women, 1995). In Brazil, illiterate
women have an average of 6.5 children, whereas those who have had
secon 'ary education have only an average of 2.5 children (Clobal Trends,
1995). In the South Indian State of Kerala, where total literacy has been
achieved. it is noteworthy that it also has both the lowest infant mortality rate in
the entire developing world and the lowest fertility rate in India (Power, 1995).
This shows the positive impact that education can have on the lives ofwonen.
Statistics show significant positive relationship between women’s
education and economic gains. Rescarch indicates that cach year that a girl
remains at school can result in a 10 to 20% ncrease in eamings (World Wide
Facts and Statistics about the Status of Women, 1995). However, it 1s not a
matter of coincidence that poverty and illiteracy are closely lmked. miter-
connected and interrelated, as poverty and discase are more rampant among,
uncducated i many societies.  Tadesse (1979) is of the view: that educating
women 1s the single most important step governiments can take to improve the
health and economic potentials of their citizens. Despite the fact that educated
women are more productive in Nigeria, the Poverty Alleviation Progranume,

introduced by the Obasanjo regime, seems 1o be failing mainly because of the



fallure of educated women to take the program me o the grass~-root level
(Hassan, 1992).

Lieracy and numeracy among, women e associated wilh the adoption
of improved larming methods. Data fiom 70 developing countrics suggest thal
increasing g'u'lsl secondary schooling from 4.1-16.1% would increasc women’s
participation in the labour force by over 12% (Power, 1995). In Morocco, a
year of sccondary education is assoctated with a 15.6% increase in wonen’s
carmngs. hn Thailand, an additional year o women’s écllt)()liilg 15 associated
with 20% of their howly wages (People and the Planct, 1993).  Given the
above information, the pertinent question to ask is whether education of wonen
actually umproved their perception of therr cconomic and political potentials.

The socio-cultural and economic factors that mfluence the cducation of
women based on the general belief that women are subordinate to men which
oflen determings, whether a woman is given the opportunity 1o benelit from

various forms and types of education (Sadik, 1990). Sanday and Goodcnough
{1990) observed that:

social values and norms are yeared towards "Recreating’ women to perform roles
which are considered appropriate for them The kind of up-bringing that girls are
given is meant to make them obedient, serviie, home-bound and under-adventurous.
On the other hand, boys are brought up to be bold, courageous, enterprising,
adventurous, confident and generally prepared for leadership positions.

According to an UNICEF report, there is a higher probability of
uneducated young women marrying carlier and having more babies, while
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education would provide skills for higher-paying jobs that might deter girls
from carly pregnancy. Yet, 00 million girls and more than 30 mullion boys have
no access o make use of the opportunities to attend primary school. Only 36%
of g m developmg countries receive secondary cducation at ann (UNICEF,
1994), This has made younger women to enter early marriages or the job
market as a result of which they fail to realise their maximal economic and
educational potentials. Espinoza (1983) asserts that illiteracy 1s a principal
cause for underdevelopment (women) and that illiteracy may be seen as an
illness or “social blindness'. Therefore, illiterates are ignorant people 1o whom
the light of knowledge must be given. This implies that no stone should be left
unturned when it comes to education especially that of women.

Literacy work should be selective, concentrating on those sectors of the
population which will enhance economic development. Literacy according 1o
Fspmoza (1983) 1s a key element i development. 1t is both a basic human
right and major contributor to meeting basic human needs. Pressing the point
much further, there are some who would assert that illiteracy 1s a general
phenomenon of a structural character related to social mequalitics (Fordham,
1983). According to this view, to eradicate ilfiteracy implies a total re-ordering,
of the national social structure and m that context to initiate and deepen
egalitarian actions for equitable development to the benelit of the entire

geographical arca and of all sectors of the population especially women.
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Therefore, if lack of education can be viewed as ‘social blindness’, then
women can be regarded as the *blind” of the soctety, since out of the one billion
illiterates in the world, women make up a galloping 800 million. This is quite
an alarming figure.  Government must ensure a women oriented education
programme to improve the lot of the women n this planct.

There 1s a worldwide discrimination i girls” access to education. In the
Action of the Fourth World Women's Conlerence (AWWC), it was pomted out
that customary attitude (e.p. carly mamages, pregnancies, madequate and
gender biased teaching and educational matenals, sexual harassments and lack
ol adequate and otherwise accessible schooling facilitics) were identified as
factors mitigating against women education. There was also ample evidence to
suggest that girls undertake heavy domestic work at an carly age. Gurls and
voung women manage both educational and domestic responsibilitics, ofien
resulting, m poor scholastic performance and carly dropout from the educational
system.  This has lasting consequences for all aspects of women’s lives
{Platform tor Action, 1995),

It should be pointed out that most governments, especrally e the
developing countries found it essential to educate women in order (o unprove
their economic and political status.  Yet Women's education still lags behind
those of men’s in most developing nations, with far-reaching  adverse

consequences for both individual and national well being.  Buvinic (1995)



buttressed Ihjg point further when he asserted that poor women are doubly
disadvantaged as compared to poor men, aithough the majority ol [onmal
educational systems are now based on the principle of equal opportunity. In
reality, the access and participation rates of boys and girls in developing
counfries differ considerably. Women lag behind men at all educational icvels.
When a fanuly can ill-aflord the release of labour of both sons and daughters,
aivls arc oflen kept at home to assist their mothers in houschold and agricultural
tasks. When school fees and expenditures increase, such as in the framework
of the structural adjustment policies, girls are expected 10 eventually marry and
have children (Brydon and Chant, 1989). Iavesting in their education and
training is often regarded as neither important nor cven desirable. Because of
wormen’s low level of skills and education, they are unable to qualify for nuny
jobs. Due to their low levels of remuneration compared with men, families are
unwilling to invest in the education of their daughters.

In both formal and non-formal cducation and training, it is not unusual to
find boys and girls channelled into different arcas.  For girls, this means
subjects which are essentially extension of women’s  houschold  and
reproductive tasks such as sewing, food processing and nutrition. Thus, at an
earty age, girls are limited (o home crafl and occupation in the sewiccs and
trade sectors, which also tend 1o be marginal economic activities. It also helps

to compound the level of segregation of women and to make the cycle of
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poverty unbroken,

The ability to read and write is considercd almost a basic human right.
Yet, low literacy rates prevail among women i many countiics. In fourteen of
the Lilly-one developing countrics for which data were avatlable, Hosken
(1993) observes that female adult literacy rate was less than 20%. In nonc was
the male literacy rate as low. In Afghanistan, Burkina-1"aso, Nepal, Somalia
and Sudan, where fewer than 10% ot adult women were literate, the perecentape
of men who were literate was three to four times larger.  Among those
countries with malc litcracy rates greater than 70%, the gender gaps were
notably larger: Libya (30 %), Cluna (28%), Zaire (26%), Turkey (23%) and
Botswana (21%). In contrast, the hteracy rales for men and wonmen were cqual
in Columbia, the Dominican Republic and Philippines. This shows considerable
progress, but not enough bridge the gap.

Even when girls are willing to go to school, sometimes a combination of
high population growth, trade imbalances and heavy debt burdens, natural
disaster and civil wars have led to a drop in the value of income n a large
number of sub-Saharan African countrics. While African governments have
recognised that education of girls and wotnen is a prionty lor social and
economic development, the challenge of achieving cducation for all and
ensuring equality of access is enormous. In 1990, girls accounted for 53.8% of

the 44 million Afiican children between the ages of 6 and 11 who were out of
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school (Power, 1995),

Despite great efforts world wide (0 nnprove the education of wonen by
individuals and govemunents, it can be argued (hat women are sull m a
disadvaniaged position. Wahced (1995) obscrves that during the last decade m
Pakistan, women have achieved only marginal gams in cducation, and they
continue to be disadvantaged at all levels of education and training. The
systematic erosion of women’s Iegal and social status between 1977 and 1985
under a martial law regime strongly reinforced the prevalent patriarchal cultuce,
which devalued the need and contributions of women.

For the Nigerian woman, her orentation for western education started
wilh the missionarics who brought formal (western) education to the country
when they set up schools to train clergymen and (cachers for the church in the
early 1900s. From the beginning, more men than women had access to formal
education (Oyckanmi, 1999). According to Mba (1988),

the early educational system was modelled on the literacy education of
the English Public School System of the second halfof the 19" century.
In this sysiem, there were fewer schools for girls than boys and (he
curriculum for puls consisted of panting, singmg, dancing  and
‘accomplishment” In order lo prepare girls to become wives and
mothers. Accordingly in the mission schools in Nigeria, the emphasis in
the education of girls was on character tramning, donwestic science, and
marriage training.

The proportion of girls to boys in the mission secondary school was
extremcly fow. For instance, it 1920 the ratio of girls 1o boys in sccondary

schools was 1:35 (Nwankwo, 1996). In effect, the few females, who were
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getling any cducation at all, were deliberately being steered away from any
prcparation for public life. Yet those in school were the very lucky oncs. A
majority of female childien were not sent to school at all, as it was believed that
the best woinan was the one who mastered the traditional female chores and
roles, o quality she did not nced the school to learn and perfect.

Educational opportunities for women were cven fewer at the higher
levels.  For instance, when the country’s first University College, [badun,
opened in 1948, out of the 104 students admitied, only three were females.
The situation has wnproved greatly over the ycars. Although (he female
population in the Nigerian Universities has risen rom the ratio of 1:40 around
1950 to about 1:4 1980, women still lag (ar behind particularly in those
courses that do not lead to teaching and social care (Oyckanni, 1990). Olojede
(1992) has observed that women were geared towards social care courscs. She
noted that, since the government was neither interesled nor had the money to
provide education, the mussionaries took control of the educational arena.
Since missionarics had a mutual monopoly of schools, they were able (o use
them as @ means to {urther conversion v all aspects ol hife. Woinen were
inculcated with spiritual value for the “home” and the “needy™. 1 is no surprisc
that most ol the first Nigerian women who atiended schools, felt obliged 10
become teachers and nurses. Sexism became manifest in educational practice,

range of subjects opened to girls, content of textbooks, and teacher attitudes.
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Thus women were encouraged 1o take subjects whicli weIe bomplcrmnlary to
their domestic roles while imen were ortened lowards professions (o enliance
their leadership qualities.

The fact that men get most of the public relevant raimng is cvidenced by
the finding of a manpower survey of 27 technical, scicntific and professional
occupations in Nigeria in 1980, ‘The survey showed that women compriscd
only 2.2 % in these professional occupations. In other words, a majority of
wormen are still not being trained and employed in areas that enhance their
chances of compceting for positions i public life (Sagir and Ibrahim, 1997),

As can be cxpected, denying  women  comparable  educational
opportunitics and public organisational training help to worsen the imbalance of
power that has existed between the sexcs. One of the legacics of this denial is
the absence of the female cquivalent of the male political class. This class
comprises mostly men who have learned their organisalional and public
speaking skills through their decision-making positions in thete work places and
their membership of various boards.

The nterrefationship  between  education, employiment and polilicul

power is aptly analysed by O Barr (1990) as follows:

access to education and employment is the key ingredient for
individuals in modern society (o oblaw if they want o exercise pohitical
power .. the education of an individual, both formal and non- formal,
enables her or him to have access to a job or profession, which
guaraniees econonic control of some resources. These resources
coupled with an organisational base, wiuch teaches leadership skills,
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give person self-esieem from a psychological point of view. t is this
self-esteem which enables a person to gain political power and 1o
exercise it eflectively when the occasion arises. Thus without education
and employment (hat prepare them for public ife, women will not be
compelilive in the contemporary political world. |

The paucity of women in the political scenc thercfore finds a part of the
explanation for the discrimination they face in the area of education. Also in
Nigena, the Federal government, religious and charity organisations have
focussed attention on the education of women. But, women and girls are still
less educated.  Kisckka (1989) and Imam (1992) have reported that women’s
education in Nigeria was of a sccondary consideration vis-g-vis the education
of males. They reported that cven among children of the same parents, boys
were morc likely to be given an option of schooling than girls as exemplified by
the Hausa saying “bishiya na gidan ka, inuwa na gidan wani”, which
literally means “a tree is m your compound but its shade s in someonc else’s
house”. In relation to women education, a gl i1s scen as a wastelul
undertaking for parents, the benefit of which is reaped by somebady clse afier
her marmage.

The Population Reference Burcau (PRB, 1981 Data Shect) estimates
that Nigeria has only 6 % of its adult fcmales literate as opposed to 25% of
males. Even granted that total literacy rate of 31% is appallingly low, the ratio
still means thal four men are able to read for every single literate woman,  The

situation is worse when we look at the situation in rural Nigeria where majority

33



of our women folk live. For example, according to the WIN Document (1992),
in rural areas, females were 0.14% in nursery, 16.81% in Pritnary, 2.7% in
Secondary and 0% m post sccondary schools.  Their total in schools was
19.92% and total not in school was 80.08%. ‘That docs not nwan that their
courtoiparts in the urhan area fare better as 72.91% of this nurber is not 1in
school.

International organisations, cspecially the United Nations (UN), regard
cducation as fundamental aﬁd basic human vight. In this regard, it is argued
that "access to education and training is not only basic human right recognised
in many international institutions, it is also a key factor for social progress and
in reducing the gaps between social cconomic groups and between sexes” (UN,
1975a; 73). This notwithstanding, publishcd and unpublished research reports
in Nigeria indicate significant gender ditferentials v education. There is a very
gloomy picture of the issuc even at the global level. Peil (1977) indicates that i
all countrics, men reccive more cducation, but that the diffcrential is worse In
areas where most of the populace do not participate in education. Pcil (1977)
argues that the gap diminishes when there is virtual universal education, but 1n
all cases, girls still lag behind at the higher educational levels. The UN report
confirmed this view. It observed that in most countrics, female carolment at all
levels of education is considerably below that of men (UN, 1995).

As reported in the Population Refcrence Bureau (PRB, 1981 data
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Sheet), it is estimated that Nigeria has 6% female literates. This, according (o
Adewoye and Shettima (1992) is pathetic. Available evidence shows that there
arc many constraints (0 women’s education in our society. Government st
be seen to lake cilective steps to encourage female schooling by using
incentives, like free schooling, uniform and books at least at the primary school
level {(Adewoye and Shettima, 1992).

Lloyd (1967) discerns both the elements of continuity and change in
Nigeria’s disposition towards female schooling,  He observes a gradual
progress on one hand whilc at the same time drawing attention to emerging
opposition from a hard core of men who feel threatened by the new educated
female elites, who they feel will begin to threaten the status quo. However,
studics by Trevor (1977) in Sokoto have shown that there 1s no basis for such
[car as divorce and ‘promiscuily’ arc more frequent among illiterate women
than literate oncs. Other factors pul forward to explain the low rate of girls’
education include lack of post primary institutions for gicls and employment
(Adamu 1979), jcalousy, purdah, sellishness among males (Hong, 1971);
‘spailing” of girls (Ame, 1972); ecarly mariage (Mohammed, 1982), chifd
fabour (Gan, 1972); pregnancics, financial hardship (Alabi, 1977), the
preponderance of male teachers (Aboi, 1976); and government ‘lukewarm
attitude 10 female education” (Sabo, 1973). These observations, though truc as

they may be for females 1o close the gap between them and males suggest that
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decisive steps must be taken to make girls altend school.

Despite the problems cnumerated above as constraining (actors, feinale
cducation i1s a reality in Nigeria.  Ogunlade (1985) reported 1hat female
cducation has grown immensely in the last fifteen years. This is further
confirmed by statistics of enroliment of male and female students in primary aad
particularly, in post-primary institutions (WIN Document 1985). While one
concedes the fact that there are a growing number of femules at diflerent fevels
of formal cducation, tt must still be recognised that fewer females have access
to education than do males.

Sadik (1990) nwintains that in Somaha, most girls have ugh aspirations
for themscives but their family’s perception of their potentials are less clear. in
the past, family opinion was largely negative. They felt that the pirls were
going to grow up to be house wiles anyway, and thercfore they did not want (o
waste resources on them unlike boys who could get jobs. This is a general
fecling all over Nigeria. That is why most parents give priority to male
children’s education compared to that of female children.

Lustig {1995), in a study of seven Latin American countrics, examined
four factors: age, amployment, category, cducation and cconomic sectors to
explain inequalitics in incoine. Education had the strongest impact on incone,
inequality and poverty. The less educated the individuat, the greater the

possibility of belonging to the 20% lower income group. But this is only part of
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the story. Besides education, age, cconomic status, and cmploymchl, working
females have a 34% probabifity of belonging to the bottom (20%), versus 14%
for males (lLustig, 1995). In whichever way it is cxamined, education sceins to
hold the key (o cconomic and political development of people in the society in
which wommen are at a disadvantage.

fo Israel, given the Kibbutz system, a lot of women have been abie to
overcome the barrier in cducation. 1t has been reported that there 18 o posilive
corvelation belweeh cmployment and education ranging fiom 76% of women
university graduatcs working outside the home, to only 8% of those who did
not have a chance to complete clementary school (Moore, 1995). o a related
study, Rodgers {1995) observes that indigenous people, who sufier from very
poor level of living as compared to the non-indigenous population, wonicn tend
to be in a worse situation than indigenous men are. For instance, he points out
that in Bolivia where the education levels of the indigenous population are
much lower than that of the non-indigenous, the disparity in schooling rates is
even greater among indigenous wonen.  The problems of enhancing the
economic perceptions of women through cducational systems serve primartly to
maintain the status quo rather than create opportunities for social mobility that
will especially develop potentials of women, which is stili being arpued.
Bowies and Gintis (1996), and Cixourel and Kitsuse (1994) suggest that the

intenal workings of schools themsclves reinforce the  nferionity  of
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disadvantaged youth (females). Basic to this position 1s the idea that schools
operate primarily to mamtam the existing distribution of power and wealth m
society and that social mobility vis-i-vis education system is incidental and in
ahy event, mininial,

The study reviewed in this section, showed education as viewed and
practised to bring about significant positive changes in knowledge acquisition
and interpretation.  Education also enables the development of abilities to think,
adapt to habits, skills, mterest and attitudes required for an individual to be
socially accepted, personally adjusted and firmly responsible to the demands of
the society. In short, it should enable an individual to integrate into the wider
community. Any system of education, cither formal, non-formal or mformal
should amm at developing knowledge and skills required to perform expected
roles in mdividuals. It thus promotes an individual’s abilities o maximally
realise social, economic and political potentials.

This study was conducted on the prenmuse that women lagged behind
men in education, which has been shown by the studies reviewed in this
section, to hamper their economic development.  This prenmse 1s justilied by
the fact that educated mothers adapt earlier to better nutritional practices than
the uneducated as evidenced by the results of several studies reviewed.  For
example, educated mothers are more likely to send their daughters to school to

receive socio-cconomic benefits of education and s conconmutant dechne n



imnfant mortality rate. 1t has also been shown by these studics, that such benelits
of ecucation results in lzte marnage and lower fertility rate of educated women,
which also promote cconomic gains.

A variety ol social, cultaral and economie factors and the gcncr‘zll belief
that women are subordinate to men have been shown to be the main constraints
for e education of women. it has also been showa thaf discrirnination in girl’s
access to education is nurtured by the customary attitude lowards carly
marriage and pregnancy, madequate, mcficctive, inefticient gender bias
teaching, sexual liarassment and inadequate access to schooling,

In recent years scveral international conferences and workshops have
emphasized the importance of equal opportunities to cducation for women,
This cmerging emphascs of women’s education has stimulated new found
political will n developing countries 1o enhance educational opportunitics for
wonn.  Yet the cducational gap between men and women has not
significantly contracted, mainly because of socio-cultural taboos and gender
biased tcaching. The case of women education in Nigeria has been shown to e
very much similar to what obtaincd in other countrics. Thus, studies reviewed
in this section have clearly shown that empowerment of women in socio-
economic and political fields is only possible through the provision and
promotion of adequate and appropriate educational opportunitics for women.

Thus, woimen who might hope to improve their cconomic status and
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political pereeption through cducation may find out that they are still at the
bottom of the ladder. This calls for an investigation and it is one of the focus of
this research.

2.3  WOMEN AND EMPLOYMENT

In the avalanche of litcrature available on women and developiment, one
finds only a handful of studics dealing with the cconomic perceptions of |
woincu 1n relation to their education.

By women participation in the econonty, it is meant the extent to which
woinen contributc to the management and mobilization of the nation’s
resources. In the Jast 30 years, women in many countrics have achieved
significant recognition and cxtension of their rights. Very mlany now can
exercise more fully their civil, political, economic and cultural rights. Many
now have belter access to education and training and control over their inconie
and resources. 11 1s very important here to exanunc the global trends that gave
birth to the present cconomic situation and conscquently how women are faring
in the economy, given their educational attamment m the new global
dispensation.

13y cconomic potential, it is meant the level of awareness about qualities
that exist or can be developed about the production, distribution and
development of wealth, Cleaver, et af. (1994) observe that the *free market’

model of cconomic development has veached a new level of universality and
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sophistication with t.hé neo-liberal policies of the 1980°s and early 1990’s,
promoted with renewed vigour by the Group of Eight (G8) countries and the
international financial institutions to deal with debt cnsis.  Geographical
locations, class, race, gender, religion and age delermine gven widening, gaps in
access. A small elite have well paid jobs and the majority can cam a little,
whereas insignificant percentage have swplus to the needs of the pglobal
cconomy. Women are disproportionately in the latler two categories.  This
global m!c':nd has made investmendts m cducation (o come under scrudiny
everwhere, as the days are long past when a simple and direct connection was
assumed between nvestment in education and ¢conomic  development,
especially of women.

Global recession, the accomganying need to reconsider development
prioritics and the absence of any clear balance between the availability of
cducation and the avadability of paid jobs, all these question the importance of
literacy as a priority development goal. When thousands of school lcavers are
mostly uncmployed, the question that comes to mind is whether scarce
resources are devoted to education, especially of women, who most socicties
regard as homemakers instead of providers.

Dajardin (1995) reported that social policy, employment and poverty
have been a major focus of the 1LO since its inception, and much imore so aflcr

the World Employment Confercuce n 1976. 1t has been reaffinned as one of
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the three prionities of ILO’s action i 1990, together with (he other (wo
priotities of promoling democratisation and soctal protection of workers. ‘The
world summil on social development in 1995 stressed the role of the 110 in the
implementation of the programme of action, e¢specially in the area of the
promotion of productive employment, because the problem of poverty is a
world wide phienomcnon, and women are the hardest hit by economic policics,
cven though much attention 1s given to their case. But the allention has not yet
started to yield any fruit for wf)l‘ﬂen mn most conntries (Global trends and
development, 1995).

According to Tuominen (1980), the basic relationshup between poverty
and cmployment lies in the extent to which, “income generated from
employment permits workers and their dependents to obtain goods and services
necessary to meet minimum needs”. This view, implics that being employed is
not enough, and that gainful employment is the only cure for abject poverty,
which in devcloping countries is principally linked to wnder-utilization of
labour, whether in the form of open uncmployment or massive under
employment. Generally speaking, poverty can be traced to unemnployment,
especially in urban arcas, which in the last three decades have expanded to
accommodate huge influx of job-seckers. Most of the urban poor arc cither
unemployed or continually face irregular job access and precarious working

conditions (Dejardin, 1995).  The majority of women fall into the above

42



category in many societics

Tuomincn (1980) believes that the vulnerability of the poor, especially
woiren, is due largely to under-cmployment and low retums to labour rather
than open uncmployment. Women may undertake most available cconomic
activitics regardless of pay or work.ing conditions in order to survive. Hence
the majority of women arc a ‘working poor” in the rural and wban inforinal
sectors, who work for long hours, combinc multiple activities, but are sﬁll
unable to earn enough to mect their families' basic needs. This gocs to show
that women’s poverty arises from a combination of gencral mechanisms
Icrcating laboul'. market  vulnerability for the poor, and more spcc'iﬁc-
disadvantages related to social and cultural norms.

Job opportunities lor women have generally been confined to being
clerks, sales persons, maids, household workers and the informal scctor. They
receive Jower wages than men for equal work and drop in and out of labour
force because of child bearing and rearing responsibilities (Buvinic, 1995)
Statistics given by the United Nations show that the average ratio of wonwen 1o
men (nwnber of womcn. per 100 men) in the ccoﬁmnically aclivc. populalioﬁ’ is
on the rise: 37 in 1970, 52 in 1980, 62 in 1990 (Buvinic, 1995). About half of’
all economically active women in developing countries are in the infonmal
sector. Studies of major cities in Latin America and Africa indicate that 25-

40% of the informal workforce is female (United Nauons, 1993).

43



According to Gillette and Ryan (1995), there were about 897 million
wommen aged 15 years and above, who are economically active in 1994, They
also predicted that women will make up more than half of the labour force in
most countries by the year 2000 A.D. Bul are these women in age 15 years
and above gainfilly employed? This shall be one of the focal points of this
study.

The denial of educational opportumtics and cultural subordination have
produced an inferior socio-economic standing for the Nigerian Women. The
lack of comparable educational qualifications alone means that women cannot
compete with men in the job-market. In well-paid professional jobs
particularly, women ﬁre no match for the men, since they were not trained for
such jobs in the first wstance. In 1990, women made up of only 20% of
Nigerian paid labour force (Akpan, 1990). In Afiica, the fow woinicn who have
paid employment are concentrated in the low cadre and low-paying jobs,
particularly in teaching, care and service seclors. The rest of the women work
without payment as rural subsistence farmers, petty traders and housewives
(Henn, 1989). This observation about African women apphes to those in

Nigera. According to Henn (1989),

{he great majority of Afiican women are farmers. Vost days they must work
in the fields {rom four to eight hours, aided only by a simple hoe, i order to
provide their lamilies bastc food. They must also work a second labour day
fetching firewood and water, and drying, shelling, storing and cooking the
food [rom their garden, all the while caring [or their children.
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Those who hold paid jobs find that men, who ar¢ in a comparable
position within the company, get more take-home pay than themselves. This is
because inen are automatically designated as houschold heads, which entitles
them (o claim tax relief for dependent children with ease. The man will also get
pay rises and company loans more easily, because he 1s perceived 10 need the
moncey more than the woman. He s presumed to be running a famnily, while the
woman is seen as being supported by her husband.

The fact that most women’s works go unremuncrated means that on the
whole, they have less economic power.  As may be expected, the more. moncy
men get the better placed they are to get even more. The reverse 1s true for
women.  This situation suits many men since it forces women to be
cconomically dependent on them. Many men egotistically may fear they will
lose the power to subjugate the women i their lives if thicy do not need their
moncy (Boscrup, 1970).

At present, many rural and urban women in Nigeria do some pct‘ly
trading alongside their normal work to help make ends ieet. Although, many
show much business acumen, only very few are able 1o gel into big- tnw
business. The main hurdle is capital, and the business and social connections
needed to imitiate trading links.  Again, men feel that large-scale business

should be their preserve because it is considered tedious, 0o intensive and



harrowing for women. This is inspite of the fact that the fe\ﬁl wotneir who
manage to break into 1, do as well if not better, than the men and seem to enjoy
it (Alfa, 1996). Women economic standing, s worsened by customary laws of
mheritance, which makes it diflicult, il not unpossible, for most women to
inherit fanded property, although with the introduction and usc ol wills by
enfightened fanulics, this is slowly changing. [owever, women's rights 10
nherit are still open to contest by the deccased male's relatives. in Nigeria, as
in many other parts of the world, land and landed property renin the most
valued economic assets. They are demanded as loan collaterals and as proof of
economic standing as guarantor.

Women also sutfer imnumerable social disadvantages from not owning
land in addition to their fack of financial power. For instance, by law, nothing,
should prevent women from bailing a police suspect. l"lcrwevel: women arg
frequently denied this right because they are not judged to have enough
economic standing.  As Obe (1989) observes, in many police stations and even
in some courts in Nigeria today, women proposing to stand as surctics for
accused persons who have been granted bal, are rouwtinely disqualicd niaily
on grounds of their sex cven though the relevant laws do nel sanction such
practice, An equally prave consequence of their poor cconomic standing is that
women who decide to vie for political office are unable 1o fund thesmscelves or

to sponsor other ambitious women. Their inability 10 put money down durtig
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political campaign also gives l‘hcm littde or no feverage (o persuade or armi-twist
the male politician who cv.entually gets into power. This lack of political
milgence further crodes the cconomic power of women since their necds arc
rarcly taken into proper account by men,

Leconomic necessity is forcing a lot of women o engage i paid
employment without relieving them of their domestic responsibilitics.  Cultural
factors leave women in poor houschold responsibilitics to spend long lours in
the double burden of reproduction and household chores. In Pakistan, Nigeria
and most of devcloping nations, especially in the rural areas, collecting tuel,
fodde: and water ate typically women's responsibilities, besides other very
arduous and ti lﬁe conswming activities (Waheed, 1995),

Akpan (1990) observes that with regard to fomale cmployment in
Nigeria, the picture is bleak. | According to a 1990 survey of labour force,
Akpan (1990) points out that whilc 94% of the eligible males between 15 and
55 years were assessed as economically active, the corresponding ligure for
fcmales was only 46%. Furtherimore, o nulimm!l manpower survey reveals that
women consbiute less than 18% of the total stall of all miapor organisalions.
Accordingly, the proportion of women in the technical, professional, and
scientific manpower categories was under 7% of all occupations, and less than
1% for cngincering and aircraft operation. By 1982, woinen accounted for only

14% of all employment under the Vederal Civil Service (Akpan, 1990),
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women suffer fiom undue discnmination, marginalization and exploitation.
According to his repcrt, women in Nigeria play vital roles as producers and
agents of social progress.  Yet they cary the double burden of discrimination
and poverty. For all their worth, different women associations in Nigeria have
not been able to fight for women wages to have some semblance with those of
men. 1t 1s pertinent to note that illiteracy closely coincides with the maps of
poverty, malnutrition and ill-health. Hence, in a typical case, the illiterate
woman is not only unable to rcad and write, but is also more usually poor,
hungry, vulnerable to illness and uncertain that the present miscrable
circumstance will not decline (o a point where survival itself may become the
issuc.

The principal asset of the poor is said to be his or her fabour. Increcasing
the productivity of his or her asset, through improvement in education, training,
heatth and nutrition, is onc of the keys to raising caming of the poor of which
woinen are a majority. limproving the posttion of women tn the labour market
and reducing inequality in the income distribution are the main amns of the
World Bank Project in Burkina Faso where awareness sessions with wonien
and programme implementers as well as training to cnable women o make
cement blocks, a job traditionally reserved lor men are conducted. Women are
also made to use wheelbarrows in liew of head loading.  In North Kordofan

province of the Sudan where construction work is considered to be a man’s
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job, women eventually participated in the construction of schools and *Hafir’ |
(rain whter calchment basins) (Dejardin, 1995). This shows that, if the socicty
1s willing to give more opportunitics to women, they can nunprove upon their
CCONOINIC £ains.

Improved educational levels have been shown to raise productivity in
peasant agricullure, as better-educated {anmers are more likely to innovale and
better able to absorb inlormation on new techniques of production. This will
benei a lot of women, 75-80% of female workers n deveioped market
econonies are in the service sector while 5% is it agricultwre.  n Nigeria, 60%
of women are i agniculture and in Ethiopia, 46% {Uniled Nations, 1995).

Vocational training outside the rcgular school system is particularly
important becausc of the high school dropout rate among the poor. 1t oficrs the
poor the last chance to acquire the skills for employment. Education and
training enhance the individual’s capacity to respond to markct opportunitics
and provide a route to mote skilled and better paying jobs. But then, the poor
generally lack access to thesce services. There is bittle investment in their humaﬁ
capital, and this increases the probability that they and their cluldien would
remain poor (110, 1995).

it is well documented that women have a disadvantaged position and
weak barpaining power in the labour market. Labour segmentation widely

follows gender lincs, Women tend to have a limited access to wages and
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employment world wide, to be clustered in relatively low-income occupations
and within sumilar occupations to earn less than men. Zang (1995) posits that
while advances have been made in wages equity over the past 40 vears, most
women still ean 50% of men’s wages. Wage segregation is particularly
prevalent m developing countries with export-led industrialization.  According,
10 the Economic Commission for Latin America, women earn an average of 44-
77 % of men’s wages. In countries at comparative levels of development.
nearly hall the women in urban arcas are illiterate and the rate nises o 87.2 %
i rural arcas. As many as 79 % of economically active women in rural arcas
(and 63 % overall are unpaid family labourers). Men and women are
considered equal before the law, but women have not enjoyed the same
benefits in education and consequently economic empowerment is yet to be
achieved.

Unwritten norms and social customs have further prevented women
from attaining equal status with men. Women spend a disproportionately large
amount of time in home production and houschold duties such as fuel, wood
and water collection, childcare, and food processimg and hvestock care. These
demands on women’s tme together with poor quality ol mirastructure and
transport in the rural arcas, coupled with the stress of culture and cconomic
necessities limit women’s economic potentials and opportunities (Gender and

Poverty, 1994). Rogers and Hoeven (1995) in their research, coping with
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austerity observes that,

cultural constrants and attitudes tend 1o remforce discrinmmation aganst
women.  The social perception that therr reproductive and domestic
roles are their pnmary function restricts thewr entry mto wage
employment  Preconceptions of which jobs are suitable for women'’s
lower educational and skill levels It the range of jobs available to
them

This goes to show that women’s domestic responsibilitics nterfere with
their mobility and career progression in regular wage work, and gender 1s not
on their side.

Economic processes are usually considered responsible for creating and
maintaming inequahty. In Isracl, Moore (1992) posits that socio-political
ideology and societal norms interact with existing economic processes to shape
mequality.  Although women comprise about 40 % of the total labour force.
their participation rate is a function of age, education, ethnic background and
family size. These factors help to create mequality m emplovment.  Thus,
according to the above analysis, even il there is correlation between education
and employment, women have not achieved that equality given their economic
perception.

Zimmerman (1995) is of the view that Cambodian women face many
challenges and problems as a result of the ongomg conllict resulting m
mequalities in power sharing, poverty, lack of access (o resources, essential

services and the absence of a strong commitment to advocate for women’s



advancement. 1n recent years, 90 % of females and 84.4 % of .malcs (over I3
years) have been cconoimically active n Cambodia. Also according to a United
Nation’s Human Development Report (1995) in Cambodia, labour force
consists of 43 % of the population which supports Zimmerman's analysis.
Among women, however, 56 % are mvolved in economic activitics. Despile
women’s vital cconontic participation, their access (o credit tacilitics 1s limited.
With economic hiberalization, there has been a mam fold increase in women’s
unemployment, destitution, landlessness and wrban migration. Given the above
analysis, women still have not achieved equality of opportunitics despite their
great nwuber in the labour force. This may be attnibuted to low-levels of
education and poor perception of cconomic capabilities
The United Nation Industrial Organization (UNIDQ, 1995) reported that
woinen have always played a central role m Affican economies, being the main
agricultural producers and suppliers of welfare scrvices at the household and
community levels, It holds colomalism partly responsible for having croded
woien's economic power and social status.  In an attempt (o recufy this, the
Kenyan government has, according to a phan, been working Lo restore women
to their active roles not only in the developiment of the economy, but also in the
ownership and control of wealth arising from ccononue production. The role of
women has been acknowledged in various official statements, but no specific

policies have been designed to integrale women into the mainstream of
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development (Women in the Mainstream, 1995).

The same researchlshows that i Tanzania women are majority of the
population. However, their participation in the formal employment sector was
very low. 'They (women) concentrated on subordinate positions, working,
mostly as clerks, secretaries, nurses and so forth. They were generally scarce
in most of the other sectors. For example, although it was women who usually
do the farming, there were only 47 women at the headquartess of the agricutture
department compared to men, Most of them held very junior positions. ‘There
was not a single woman principal agriculture officer. Women in Tanzania, as
reported, arc beginning to enter the indusiry, but their participation is still
limited by a lack of resources and low literacy rates. Consequently, many of
thent are confined to the simall-scale enterprises. Women, it was realised, face
many problemis of participation in the economy, likc the lack of suitable
Icquipmem, unsuitable premises or no premises at all for thew em.vnomic.
activities. Lack of know-how and transportation facilitics also contribule to
lmit the capabilitics of women,  From this rescarch position, womien in
Tanzania have suffered segregation based on gender and education.  ‘These
problems through the years have contributed to the poor economic participation
of women n Tanzania.

As it occurs elsewhere i Africa, in Zambia, the formal scclor s the

largest employer of women. Even so UNIDO {(1995) finds that 15 % ol the
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Iormal sector labour force are women, the labour force sﬁwey, in 1986, shows
that the number of men in (he formal sector was almost six times that of
women. n rural areas the average monthly carmings of women was one-cighth |
that of men aind in urban areas, it was one-third tllaf of men. Within the public
sector, women were mostly concentrated in the traditional proftssions as
muses, feachcrs, cletks, typists, etc. UNIDO (1995) rcalises that the low-
participation ratc of women in the manufacturing arca can be atm'huicd partly
to Tack of production skills and partly to the sexist views of some cmployers.
This general outlook of women’s sex usually creates a drawback for women.
In some cascs, it even makes it impossible for women to get jobs.

Wonﬁen cmployment in Malawi is in income-gencrating activitics.
Asenbauer (1995) reveals that Malawi’s  development  plans  since
independence have focused on the development of the agricultural scctor. The
country has also been committed in principle 1o the development of private
citterprises.  Asenbauer (1995) also focusses on the fact that most women who
cam incomes M Malawi have thewr own businesses, She notes that the
government has been encouraging schemes by which women can generate
meome collectively. This level of encouragement helps women to improve on
their economic potentials. *

A 1990 swvey of the devclopment by Malawi Traders Trust

(DEMATT) reveals that 933 Malawian womei own and operate their own



businesses. Of this total, 624 or 66 % are locﬁted in the South, most of
Malawi's tlree geographical regions. This is not surprising given that Malawi’s
only comnicrcial centre, Blantyre, is located there. Of the businesses that
Malawt womien own and nunage, 39.7% involve textiles and 13.7 % in {ood
and beverages. The next most frequent type of business, rest houses and
hotels, services and food, which account for 12.5 % of women’s enterprises.
There are very fow in the manulacturing sector.  (Rodger and Hocven, 1995),
DEMATT found that the minimal involvement of women in busincss m the
past was attributed o three factors: Women’s lack of self-contidence which
made them rcluctant to venture into new activities, their ignorance of service Lo
support small cntcrpriscé and of oppottunities for establishing new businéss;
and their lack of education. Education has played a vital role in the drawback
of women cconomically of which Malawi 1s not an exception. The perception
of women 1s decply affected by their educational achicvement in most cases.
Pearce (1992) conducted a rescarch on the trends of women’s lives, 1t
showed that economic necessity was onc of the key factors why women work.
Girls, who received little or no cducation, suffered a massive disadvantage in
facing the modem world of work. She observed that they lacked resources
with which they could tackle poverty eflectively.  Without basic education,
most subsequent training were closed to them, and economic opportunitics

were therefore limited i the formal sector. In Nigeria, government is now
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laying emphasis through its various female programmes especially the Better
Life Programme, and most recently, the Family Support Progranume, 10 work
for ways to improve female participation in more lucrative economic activities.
The major root cause of inequality of women to men is generally accepted as
cconomic. Because without economic power, poverty alleviation 15 not
possible, thus paid work remains the key to realizing female cconomic
potentials in Nigeria and the world at large.

From the foregoing observation, the arguments are that women deserve
more attention than they are getting from planners and policy makers. Thew
sucial roles made them central actors in the solutions to poverty. ignorance,
disease and currently hunger and population control. In other words, women
are a valuable resource that should not be wasted. 1t is not enough for males to
find women labour indispensable or for politicians to pay homage to their
mothers,  This recognition and praise need to be translated nto concrete
programmes that will assist women in executing their dutics more efficiently
without the documented handicaps, lack of educational opportunity, and lack ol
access o information, credit facilites and labour.  Tn short, 1t s here that
developing countries will have to use new and diflicult norms to mterpret the
traditional values so that the outcome s mnovative and can truly be ternmed as
PrOZICssSIve.

The focus of this section is the constramts for the participation ol woinen



in economic activities as evidenced by results of studies from all over the world
in general and from Afiica in particular. Preponderance of research evidence
suggests that the widemng gaps and access to econamic activities are largely
determincd by race, gender and age. Many of'the studies have shown that most
women carn very little and very few womien have supplics to meet the needs of
global cconomy.  Gender discrimination in  economic activities and
opportunitics have been cvidenced in all studics reported. The major causc lor
this gcndér incquality in émploymcnt has been lack of appropriate education of
women. 'The findings of the reported research on (his aspect were taken into
consideration while developing the instrumient for this study. [n addition, they
were also considered while interpreting the result of the study.

The studies reviewed so far support the view that, it 15 cssential 10
promote both economy and education to alleviate poverty. The extent to which
poverty and underemployment are indicators of lack of e&ucution as
idependent factors has been explored. Tlhis is mainly because of the fact that
this scction has clearly shown that the vulnerability of the poor especially
WOITEN, 1S Iargély due to underemployment and low returns of labour. ‘The
revelation that the majority ol woinen are a working, poor ¢lass in both rural
and urban sectors has been cousidered in this study in developmg the
instrument.  This is particularly uscful in providing explanations for gender

inequality in white-collar cmployment.
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The studies reviewed suggests that the position occupicd by won;cn in
Nigenian society, as in other Afiican socictics, is determined by a varicty of
socio-cuftural, religious, economic and political factors. 1t is not just the
mfluence ol a single factor but an interaction of different factors. For example,
women are expected to be subordinates to men by tradition and by rcligious
beliefs, serving only the nceds of men. This in turn limits the opportunitics of
better education for wonwen, which again restricts their social mobility and
cmployment opportunity. The cumulative effects of these factors contribute to
the subordinate position of women in socio-cconomic and political activities.
Thesc findings, coupled with the findings of this study, would be considered in
miaking tecommendations for policy developiment on women.

24 WOMEN AND GENDER

In s broad political and philosophical context, gender means cqual
access. Gender equality is not only a matter of social justice but also a good
sense of economic participation by all sexcs. Before a literate or non-literate
woman exercises her political and economic capabilities, the gender issue must
be critically examnined in its social context.

Mackenzie (1993) defines gender as a “set of qualitics and behaviour
expected from a female or male by their society’. This umplies that a person’s
gender behaviour is influenced by social and cultural cxpectations._ These

expectations come from the idea that certain qualities and therefore roles arc
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natural for woincn while other qualities and roles are natural for men.

The use of the term ‘gender’ reflects a shift from viewing women in
isolation [rom men, towards a broader focus on the relative position of men and
women m the division of resources and responsibilities, benefits and: riglis,
power and privileges. This approach according to Kristmunddothr (1995) helps
us to concenirate on the root cause of injustice rather than on mere symptons.

By comparing women and men, nstcad of looking at women as an
isolated group. it becomes easier to identity the obstacle in improving, socicty
and to determinc how gender has affecied the perception of women about
education, economy and pohtics. Gender issucs were examined Iuﬁ'c o sce
how they have contributed either to the advantage or disadvantage of women.
That is to say, the research examined the vole gender has played in shaping, the
tives of women, their aceeplance in society and their roles and paﬁicip{;tion n
cconomic and political activitics of their socictics.

Gender relationship shapes access to resowrces and work opportunitics
of women and the roles of women tn the family and public lifc. Gender also
duiv . nines the staius of woman. By comparing wonmen and men rather than
Jooking at women as an isolated group, gender analysis chiminates key aspects
of society, making it casier 1o identify the obslacles to improving, socicty and to
finding solutions to women’s issues. Dichl-Huwe (1992} obscrves that two

significant changes have occurred over the past 10 years. One is the change i
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the legal status in the direction of equality and the olher is in women’s
achicvements 1o équal access to cducation and training, By 1990, in most
countries, girls bad the same access 1o primary cducation as boys. Liven more
progress has beent made in the second and third levels of education.  However,
there are regional differences, with Africa and South Asia being icss rapid in
closing the gaps between boys and girls. But women in South Afiica have now
decided to come out to participate v educational ai.nd political actvitics (o
reduce gcndm' ségtgation_ It was also reported in a research by the UN that
the development in gender isolation cases, which relcgated women to the
background, have been improved to provide equal opportunitics for an
increasing number of women, and allow them utilise the skill and prioritics that
they dentve from their gender roles.  Progress, as the report shows, has been
uneven in developing and the developed countries as obstacles 10 women’s
advancement rcmdin everywhere (Action for Equality, 1995). With (his
manifest gender related crises, women nwst take action in order to fight for
their emmancipation from male patriarchal dominance.

In Nigena, ke n most nations ol the world, gender has played an
important role in keeping women in the background. GADA (1998) reported
that the main cause for women backwardness was gender difficrenuals.  For
instance, in 1998, it was observed that a little over onc third of women in the

{2-25 age bracket still had no access to print knowledge, new skills and
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appropriate technology that would improve their quality of life (GADA; 1998).
This development emanated largely as a result of socictal prejudicial
attachment to gender consideration. These gender differences in the society
only helped m comipounding fcmale problems.  Generally in fhe Nigeriar
socicty, carly marmiage, child raising and development, active engagement in
basic house chores are seen as women’s basic pre-occupations with the [east
attention given to educational atlainment.  The result is that women are
gencrally {ound to cngagc in less profilable venture, have poor access to credit
and other productive input facilitics due to ignorance resulting from lack .Uf
cducation and gender scgregation.

Socially, cultrally, economically and politically, gender plays an
important role in maintaining this ‘cycle of poverty’ fot most women. Lack of
adequate and appropriate education, gender inequality and social prejudice are
the three major factors ﬂmt channegl woinen into tow-income, low productive,
and casual or temporary cimployment. Women's reproductive and domestic
responsthilitics, winch going by gender, are generally perceived 1o be their
primary function. ‘Thus, it is not casy for most women 1o come owl of this cycle
of gender segregation. As some women are afraid of being regarded as non-
contormist by men, some are even taunted by their fellow women who find
them as socially liberal and are considercd bad for the harmony of }llc society

in which they live. The Nigerian Government must provide gender responsive
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education. It must achieve écndcr equality 1n retention by the year 2000 and
positive steps must be taken to encourage girls and women 1o cnter ficlds of
science and technology, which according, to Alfa (1996), is the most viabllc
step. |

In Nigeria, government can take steps (o reduce pender disparity.
Results of the National Comwon Entrance Examiation (NCEE) into
sccondwry schools from 1993-1995 show that the ratio between female and
male students at the end of primary cducation is in favour of girls as shown in
Table 2.1. It should be notcd, however, that there are regional and_slatc
disparitics. in the Northern states, there are more boys than gicls, in the Castern
states there are more girls than boys, while in the Western states they are

almost equal.

TABLE 2.4: NATIONAL COMMON ENTRANCE EXAMINATION INTO -
SECONDARY SCHOOLS ACCORPING TO SEX

YEAR MALE FEMALE
1993 45.95% 55.5%
1994 45.83% 54.17%
1995 45.82% 54.18%

Source: NCCIE, 1998

By the end of secondary cducation, Alfa (1996} noted that, the situation
changes strongly in favour of the boys. This is due to cultural z_ind traditional
socictal roles, which are gender biased. The girls are made la assume their

roles in the society as caring, nurturing and servicing.  Furthermore, with
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primary education, some girls are encouraged to feel adequately prepared to be
successful wives and mothers.  The tendency towards preferential education
ol boys over guls 1s seen 1o encourage the drop-out syndrome in women from
the school system. By the time of entry into the universities, the number of girls
1s much fewer than boys (Alfa, 1996). Looking at the percentage enrolment by
academic year and sex between 1987-1993, there is less than 30 % of Nigerian
women in Nigerian Universities from 1987/88 to 1992/93 sessions as shown in
Table 2.2.

TABLE 2.2: ENROLMENT IN NIGERIAN UNIVERSITIES BY
YEAR AND SEX, FROM 1988 TO 1993

SESSION MALE FEMALE
NO % NO %
1988-89 127,170 3.0 46,963 27.0
1989-90 131,042 73.0 48.446 27.0
1990-91 150,114 74.8 50,660 25.2
1991-92 170,945 3.5 61,537 26.5
1992-93 199,808 71.6 79,167 28.4

Source : National Universities Commission, Abuja (1994)
Table 2.2 reveals that women’s education s still sccondary in
Nigeria. This has a lot to do with gender biases because most Ennhies feel
that the education of women should take secondary position to that ol men.
Gove.nment policies worldwide have not helped the phight of women.
The Structural Adjustment Programmes (SAP) which  widely

dominated economic policies during the 1980s, has given the decade its
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name as thel decade of structural adjustment.. SAP, as it was popularly
known, usually began with policies that were intended 10 promote growth
by reducing inflation and achicving a sustainable balance of payments
position. In the 1989 fiscal year, Lustig {1995) notes that the World Bank
made 143 structural adjustment loans to 02 couwtrics. According (o some
critics, the loans accompanied economic restructuring, but at a cost 1o long-
term growth prospects. Mﬁny people believed that the loans were blind 1o

povertly, environiment and goods. [Because with subsidies removed, prices

for staple goods rose to market levels and government expenditure for
health and education were cut drastically.  In most cascs, wonmen bore the
beunt of coping with these changes within the household. Most worien were
forced to go outside their home for the first time to find food, and to some
cxtent, shelter for their familics. This situation lurther put a strain on
womgcn’s relationship with men, Because some of them found it difficult to
balance the roles of wife, mother and breadwmner. This led to the
disintegration of many familics,

‘The efleets of this ecconomic restructuring, effort as it reles 16 gender

and employment in the short-term siluation, have almost the opposite effect

in the transitional cconomics. Women in these economics had already
achieved quality m labour force participation, but restructuring of state

owned cnterprises has led to high unemployment rate among women. For
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cxﬁmple, figures for thé Czech Republic shows that in 1991 and 1992,
when the numbcr. of private enterprises and bustiesscs werc growing
rapidly, about two thirds of the private sector jobs were taken by men. In
Hungary, 8.7 % of managers poifed said they would be less likely to hire
men who had children under the age 6, and that number increased 10 78.7 %
when applied to women. The situation was complicated for women by the
fact that new private finns were unable or unwilling to maintain the sociél
support service that was guaranteed under the former communist system,
making it diflicult lor women lo paiticipate in cconomic activitics on the
same basis as before (United Nations, 1995). By and large, the Structural
Adjustment Programme was a serious weapon, which worked in no small
way to makc women lose some freedom gaimed through cconomic
emancipation. It also made women to go back 1o their menial jobs to keep
their familics together, Thus, the self worth of a woman was devalued.
Despite a renewal m ¢counomic growth worldwide, the number of
people living in abject poverty has increasced to 1.2 billion (Gittet and Ryan,
1995). The gender perspective looks at how this major development fajure
affects women and men diflerently and how they become poor through
different processes. The research reviewed on gender and employment by
the World Bank suggests that women more olicn than not, shoulder thq

burden of poverty. 1n the houschold, the division of labour between men
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and women is unequal as women work longer hours at tasks that yield little
or no money. When they work outside, women receive less return for their
labour than men, though they are more likely to use their incomes for
houschold purposes. Women’s access to land, capital and credit is also
limited.  This 1s observed to prevent women from building up their skills
and resources (Cixourel and Kitsuse, 1993}, This in cssence mcuns that
womnen have been wvictims of government policies, which exploit their
gender affihation. That is to say, as most wormen may not abandon thewr
familics n umes of great financial cnses, most men abdicale thcilr
responsibilities to them,

Heise and Pitangy (1994) reported that the strongest link between,
gender and poverty i1s lound wt female-headed houschold, which is a
sigmficant source of female povcrty.. There are major differences m the
share of female-headed household in developing tegions, with the highest
percentage tound i sub-Saharan Alrica at 31 %. Globally, the percentage
of fcmalc-hcadcd.Ihouscholds is thc highest in Europe and North America
(31.2 % in Western Furope), where they constituted the poorest segiment of
the otherwisc wealthy societies (Clinton, 1995). Femalc headship can be as
a result of migration, family dissolution, ale mariality or simgle
parenthood.  This in effect goes to show that women arc increasingly

becoming providers instead of homermakers. As a result of this new global
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dispensation, the social stereotyping of gender must be addressed in
relationship to the new woman. Unlike households with two or more adult
meome carners, female headed households force women to take both
productive and reproductive activities, with an inevitable trade off between
the two. These houscholds are consequently poorer, and the wellare of
children in them s ofien lacking. This however varies by region.  Head
(1995) reported a significant negative correlation between female headship
and children welfare in Latin America, positive correlation in Africa and
uncertain correlation in the Canibbean. In Africa, there are, however, lower
meidents of illness among  children i female-headed  houschold  and
children’s education was more hkely to receive priority.  Studies showed
that women typically spend income on their families, while men spend their
money carelessly.

Genderimg of poverty, according to Mackenzie (1992) is the most
common act that culturally and socially suppresses women, especially i the
rural arcas as compared with urban ones. In the rural arcas, poverty atilicts
women from all regions ol their lives.  “There are specilic problems of
gender participation facmg rural women, which imclude access to resources,
economic and social, illiteracy, male migration, as compared to their urban
counterparts.  This fact has given way to the phrase ‘Femimsation of

Poverty.” This is to say that women worldwide are more likely prone to
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povertly than males. The risks are higher for the rural won.nan than for the *
urban woman. This formed a basis for one of the basic assumptions of this
rescarch.

Apart from land, gendenng of poverty, for example, among the Igbo
people of castern Nigeria, it is heresy for a woman 1o inherit landed
property.  In Pakistan, Japan, India and most countties of Sub-Saharan
Africa, daughters are deprived of this scarce resource, held back from
school, and expected to be the secondary supporter, assisting in the care of
siblings, and other needy members of the family. This has severe
consequences for inter generational transmission of péverty, as girls born
no poverty are brought up to be women who will remain in poverty
(Hume, 1992). According to this observation, this transimission also results
in gender injustices, where the gicl’s right to life and her own person is not
assured. Girls, born mto poverty, arc more likely o suffer carly deaths-
gither through deliberate infanticide (lndia, Pakistan) or through less |
dehiberate but no less fatal deprivation of food, clothes and healthcare. This
is because women themsclves have the pereeption of being nfernor or
subordinate 1o men. Thus, this gender disparity and the way women
perceive themselves as making low economic contribution to their society
and their low levels of political perception can be attributed to that ‘Natural’

role gender attributes to thern.  Gender, it is assumed, has played a very
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vital role in the economic and political scpregation of women in socicties.
In the Pacific Rim, gender even outweighs women’s natural biological
tendencies in developing their education vis-d-vis economy and politics.
This attribute show’s that gender in effect is thé single 111651‘ i1np611:ml issfuc
womén the world over must address.

In contributing to the issue of pender as it relates to cducation and the
economic and political perception of women, Jazairy et al (1992) observe
three major factors that channe! women into low-incomes, low-productive
and oflen temporary cnployment, “Women's reproductive and  domestic
responsibilities are gencrally perceived as their primary function” (Jazaivy ef
al, 1992). The above observation helps to reinforce this perception. The
perception reinforces structural barriers to women’s access to education,
training, land and productive work, and hmits their choice of income
garning activities. They (Jazairy ¢f o/, 1992) also reiterated that women are
perceived to be more secondary income earners. This is because men are
regarded as primary income camers, thus having priority over women in the
allocation of opportunitics  {for productive work  and  remunerated
cmployment,  Yet, women are responsible for part of household lood
provision in many socictics and tend to be the major income carngrs amaong

poorer households. On this Jazairy ef al (1992) observe that,

women’s work tends to be undervalued: occupation and

seclors, that were once dominated by women workers

{*Feminised’) tend to be perceived as work that is of low
mn



importance, low skill and hence low economic value. Thus,
from this point of view, gender has relegated women to the
background. 1t has made their contributien to the economy
through subsistence and interimitlent activities generaling
income, but it has never had a social status of a * real job’

The literature reviewed on the gender issues showed that gender is
orgamised differently in differont societics.  Accordingly, expectations lor
womien and men vary throughout the world.  These diflerences are most
clearly illustrated wm intercultural comparisons of what is considered 'male’
and ‘female’. By these comparisons, gender can only be viewed in its
social context. The present study has been conducted on the premise (hat
gender 15 nmpoitant in determining roles of ndividuals in the society.

Thc studies reviewed here support the view that gender s an
important and integral issue if the ecconomic and political potentials of
woimen arc to be empowered meaninglhully. Gender influences the thinkmg
of every society be it developed, developing or underdeveloped nation.
Women crave for the same rights, recognition and opportunities the world
OVCI,

Poverty as a social-ill has been mostly attibuted o gender
segregation.  As it is true for most societics, the poorest members are
usually female. The highlights of bulk of the literature reviewed are the call
to see women as.partners in development not as cquals to men. Women

should be viewed in their social capabilitics not by their biological
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difference. These ﬁndinlgs shall be taken into consideration when making
recommendations for this study.

By and large, the problein of poverty remams one of the mamn
challenges and will continue to conliont human kind at the dawn of the 21
century.  This holds true for both developed and developing countrics,
although the extent, seriousncss and characteristic may vary greatly within
and across regions as they affect different social groups.

2.5  Women and Politics

The underiying nature of the ever ‘changing political system in
Nigeria has undoubtedly severely hindered women participation.  The
coutitry has been independent for 40 ycars but has been ruled by the
military for over 25 of those years. Women were virtually absent from thlc
military and so were not part of the rulership. Even when the military
involved civilians in governance, wonien did not scem to be reckonced with.
For the purpose of this research, political potential ts delined as the level of
awarcness about qualities that exist and can be developed about acquiring
or exercising power within a group, organisation or socicty.

Strictly speaking, civilians have not had much chance to develop and
adjust to any political system. For instance, the system of government
dut‘iﬁg the First Republic (1960-1966) differed from that of the Sccond

Republic (1979-1983). In the Sccond Republic, the form of government
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was presidential, similar 1o the American system of government, in which
there is a clear sepération of‘ powers between the execulive and the
legisiature; the executive deriving its power fiom the dircct popular voic of
the electorate and from the constitution.

Fuz“rhennore, in recent years, i the attempt to usher ip a civilian
democracy, there has been so much tinkering with the pehitical system
resulting in the emergence of a yet-lo-be tried political system.  The
dizzytag changes have meant that most people have not leamt hiow to
conduct themselves in any political system. In other words, there has been
no coniinuity in the cffort to provide any political tradition, and all the
politicians have since been freshers. What is more worrisome, however, is
what became Nigeran defimtion of politics as can be gleaned from the
fragmenited 10 years of civil rule. For one thing, many politictans scemed to
have a wrong definition of their purposes. Politicians commonly sought
powerful positions only to enrich themselves. Most appeared to feel no
guilt about not giving anything in return to their people and the country. In
other words, power became an end in itself, 10 be used manly in the pursun
of the seif-interest of the political ‘ruling class’, a class which claimed rights
and privileges, but relused to recognise any relevant duties or obligations to
the rights claimed (Karanja, 2000).

This definition of politics also made it a winner takes all situation,
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sin‘cc those in power did not feel any obligation to 1'mpr<:)v0 the lives of their
political opponents and the clectorate. Elections have, therelore, been seen
as a do-or-die affair. 1f people [elt that once they have lost an election they
lost everything, they would obviously do anything to win and hence the
logical birth of clectoral frauds, thuggery, bribery and violence. The undue
milucnce of money and ethnicity is identificd by many Nigerian’s as the
worst problem with politics. The products of the dangerous combination of
these factors as Olagunju ef af (1988) wrote: “1s the devaluation of politics,
so much so that it triggers negative reaction from opponents and the
electorates and consequently political instability, Politics which s.héuld bea
creative and regenerative enterprise is tumed into a destructive vocation”.

For many wosnen, lowever, money (or rather the lack of 1t) and
violence rank highest on the political problem list.  For instance, in July
1991, the National Commission for Women, in ¢conjunction with the Centrc
for Deimocratic Studics, held a one-day dialogue with women political
aspirants to discuss their problems. Part of the comimuniqué issued
aflerwards reads aé follows:

as aspirants, our major handicap in the field 15 our financial inadequacy
vis-a-vis our male counterparts. While we do not wan! to get involved
w1 money politics, which we deciy, nonetheless in reallty money is
required for organisation. Women asptrants are critically marginahzed
organisationally, because they generally do not have money to mobilise.
The securtty agencies should direct their atiention to the most
disturbing problent of thuggery and political viclence. We affirm thai
thuggery and political violence are scaring women away from poliical
participation. We call for the harshest punishment for thuggery and
political viclence.
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This background explains why a lot of women do not participate in
politics in the situation where they fear intimidation.  Although a couple of
women are actively participating in policies and governance in the present
dispensation, ﬁ may take a long time betore the full involvement of women
n politics may be achicved in Nigeria. 1t seems thal there is an “invisible
line” in Nigerian politics, which womien cannot cross.  Although women are
politically very active at the grassiools level, they are 011131 a small ninority
amonyg the olficials at the party national evel.

In the report of the Secretary-General of UN, (Anan, 1999) stated
that

although the nature of women thenwelves are not i many respects
homogeneous group, one condition s common to all of them, they
are not full participants in the public choices that affect their lives
and they are grossly under represented in politics and the ciwil
service, especially at decision-making levels, The condition has lo
be created in which there will be sufficient number of women in
decision making positions, whether in politics or civil service, to
make gender an unremarkable attribufe and the seleclion of women
for high positions inevitable and normal.

Howecver, womén conditions all over the world are generally thic
same when it comes 1 decision-making, Tias study tnended o look at the
participation of women in politics in Nigeria and the gains they have made,
and what needs to be done to improve and consolidate these gains.

In Nigeria, women have a long way to go in the political arena
(GADA., 1995). More often, it is the husband’s political idea that the family
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adopts. Women are hardly piven the opportumity to critically examiﬁe the
complexity, implication ol political decision and their impact on the family
and the society. Women’s inability to participate in the founation and
dircction of family and political opinion(s) could be atuibuted to low
education, rcligion and probably the misconception of democratic politics
during its inception and infancy m Nigeria. Enabulele (1988) observes that
therc have been changes and women arc scemingly becoming more
conscious of their political rights.  This use of the term ‘political
consciousuness' may not be unconnected with govenmment efforts through
Better Lite for Rural Women, National Council for Women Socictiés,
Family Support Programme and other non-government efforts, to create
awarcness and to make women participate more in politics.

In his own contribution on the i1ssue of Nigerian women in politics,

Gbadamosi (1988) comments that,

the political future of Nigerian woiren is in thetr own hands. They
have the constiiutional right to be represented in the State and
National Assemblies, like men, bul at the moment, most of them lack
the will, inspiration and fortitude to compete with men. Even though
they are now endowed, more than before, with education, better
standard of living and freedom 1o think ndependently.

This encouragement of women by a man to exploit their political
force can be perceived as one of the general pattern of views ofien

expressed in the current political dispensation. But, how fice and acceptable
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are women in Nigerian political arena?

Although the Nigerian waimen arc endowed with socto-political
privileges and Iopportunities, at least as granted in the Nigerian Constitution,
they have not been fiecd by the psychological and emotional impact of the
pairiarchal values, customs and traditions of the society (Kofoworoki,
1988). Although according to the above observation, it can be assumed that
the privileges and opportunitics offered to women on the surface d}o not
measute up on cqual terms with their other social and family commitments
if compared with thosc utilised by men. Consequently, it could still be
assumicd that despite their emancipation soctally and cducal'ionally,. waoinen
are not yet liberated from certain unique social and family obligation
through which the continuity of the socicty 1s maintained. This idca 1s aptly
summarised by Gbadamosi (1988) in which he posits that

a substantial number of Nigerian women may not know it is their
legitimate right to vole al any election. Some may feel il is
untiecessary, while others may be constrained by a number of factors,
one being inaccessibilily to adequate education about voling right Tor
women in the society... ..

Despite widespread movemient towards democratisation o (he past
decade, women have made little progress in attaining political power in
legislative bodies, or achieving the target of 30 % in decision -making levels
as set by the United Nations.

As at December 1994, only 24 women had been clecied as heads of
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states of governments in this century, half of this number after 1990. At the
end of 1994, ten women headed government - a historically unprecedented
figure, when compared to that of men, which is 99 % worldwidc (UNICEF,
1995). This relationship between women and men in power sharing calls.
for an investigation.

Sadik (1990) had observed that the extent to which woimen are fiee to
make decisions affecting their lives may be the key to the futurc; not only of
the poor countries, but also of the richer ones (0o, Whether mothers are
producers and manutacturers, political and community leaders at the centre
of the process ol change, this obscrvation cannot be far from acéuratc n

.

most countries of the world. No country, especially the developing nations,
can afford to keep their women out of the scheme of things, since women
constitute a majority in most populations of the world, with the exception of
india and Nigeria. By ncglecting the education and leadership role of
women m development and lecaving them out of the decision-making
process, a countrty would be denying itself the possibility of realizing the
potentials of almost half of its human resources.

ln recent years, studies tend 1o focus on the changing role of wonn
in relation to their poiitical potentials. These studies have cxamined the
extent of the failure of women in politics. which has led to the loss of

development potentials.  Karanja (1993) reports that in 1993, there were

b
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only six female hcads of govermment worldwide. Only one clccted
politician in nine was a woman, and over hundred countries worldwide have
no single woman in their parhiament at all.  Given the above information, it
looks like the Iability of a sizeable number of the population to lake part in
decisions al’fecting their lives might have been denied, by a combination of
issues ospecially gender and education.

The Universal Declaration of Human Rights states that, ‘everyonc
has the right to tak‘e part in the government of his or her country’. The
empewerment of women’s social, economic and political status is cssential
for the achicvement of both transparent and accountable government and
administration, and sustainable development in all arcas of life. Tlic i)owef
velations that impede women’s attatnment of fullilling lives operate at many
leve!: of society, from the most personal to the highly nublic (United
Nations, 1995),

Political participation and empowernment means strengthening the role
of women m governance and decision making at ail Icvels, defending and
extending women’s right's, helping women achicve control of their lives and
bringing women’s perspective into decision making,  Available slalisti::s
(United Nations, 1995) show the extent to which women’s political
perceplion and participation have been affected for the past decades, which

is not too impressive. The data showed that the highest number of women n
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the United States congress at any time was during the 1961-62 session,
when 20 served.  The whole of the United Nations with its 185 member
countrics has only six women representing their countries as permancnt
representatives.  Wormen represent only 22 % of the total diplomatic staff in
the UN as an intcrnational organisation. This figure is quite alarming given
the level of development of US and the mission of the UN. Contributing to
the issue of female political participation, Rogers (1995) is of the view that
achieving the goal of equal participation of women and men in decision -
making will provide a balance that more accurately reflects the composition
of socicty in political decision-making, He notes that this performs a
leverage function without which it is highly unlikely that real integration
would be achicved. In the fourth world conference on women, it was stated
that equality dimension in government and policy-making is not only a
demand for simple justice or democracy, but can also be seen as a
necessary condition for women’s intercst to be taken into action (Unesco,
1995), These positions have made it clear that women’s participation in
decision lﬁaking should no lonper be regarded as a privilege, bul as a
necessity, so that women can represent their own interests in socicty.
Despitc recent gains, gender discrimination remains a formidable
barrier to women’s participation in formal decision-making process, and o

the contro! of material and political resources. In no country in the world
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do women yet enjoy political status, access or influence cqual to thali of
men.  Statistics have shown the following female representations in
government: Latin America / Caribbean countries = 10 %, sub-Saharan
Africa = 8 %, Middle East/North Afirica= 3 %, South Asia = 5 %, East
Aéiafpaciﬁt% 9 % and Industrialised countries = 18 %. This gender
disparity is morc alarming if onc looks at the statistics from Bahrain,
Kuwait, and the United Arab Emirate, which are not available because
women ar¢ denied the right to vote or stand for election. This is a serious
setback as women in these nations have never been privileged to take
decisions as they concern them or their familics. [n the context of an
clection, where women are not restricted by law to participate, women still
had a poor showing in comparison to Nigeria. Propress made by womeu in
Nigeria before and atter Beijing 1995, and their consistent etort at bringing
several 1ssues and concerns to the fore m national decision-making, their
participation and representation, continue to be munimal. The statistics
emerging from the general elections concluded on 27" February, 1999, left
an unexpected gap between the dismally fow clected women, and the buge
demand of their more than 49 miflion strong constituencies. Women and
their allies are faced with a continual challenge on how they can ensurc that
the ncw government is sensitive to the implication of this under-

representation for their constituencics for democracy and for sustainable
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development in Nigeria. Statistics from general clections reveal the

following as given in Table 2.3.

TABLE 2.3: RESULTS OF LOCAL GOVERNMENTS, STATES
' AND FEDERAL ELECTIONS OF 1999

TYPE SEATS NO OF FEMALE NO OF FEMALE WINNERS
CONTESTANTS

LGA Chairmanship 774 4G o

Councillorship 8810 510 143

Siate Assembly 990 39 12

Governorship 712 6 i Deputy Governor

Senate 109 5 3 (One Ndllified)

House of Reps. 360 29 13 (One Nullified)

Source: National Electoral Cominission, Abuja (1999)

‘These scores show that women have a long way to go in Nigeria to
be able to attain the 30% cntical mass, which is recogunised by the UN as
the possible percentage of representation in any assembly that can have any
meaningful effect on decision-making.  Generally speaking in Nigeria,
wommen constitute 49.7% of the total population (1991 Census). In the {irst
republic, there was only 1 (one) woman of the 36 senate members, none of
312 in the House of representatives, and none in the federal cabinet. “There
wére only (5) five women out of 150 members of the Constituent Assembly
that debated the draft constitution in 1989. Women are said to make up to

60% of the electorate. FHlowever, in 1978, there was not a single woman



presidential candidale. and no woman running for govemor in all.thc 19
states of the federation. Of the four women who contested positions in the
57 member senate in 1979, none won. In 1990, out of 1,297 local positions
nationwide, women won only 12 out of 538 (1.8%) in the House of
Representatives (GADA Report, 1999).  This shows that there is an
established restrictive practice or constraint that always puls women in
Nigeria at a disadvantaged position. This rescarch sought to highlight those
areas with a view to remedying them. In the United States, women m the
current congress comprise slightly over t1 % in the House, and 7 % in the
Scnatc. In Eastern Europe, women’s participation in parliament droppcd
sharply from 22 % in '1987, to 6.5 % in 1993. This drop largely was as a
result of the collapse of communism and the climimination of quolas for
women in parliament (United Nations, 1995). The general global pattern of
women’s low representation in politics 1s particularly scvere in Africa, with
ann average of only 6% women amoung parliamentarians (Longwe |, 1998},
That 1s to say, if women are to raise their voice, there is a need to
understand the underlying caﬁscs of this situation, and 1ts location within the
structure of gender inequality. From most of the literature reviewed, it was
~ observed by the researcher that interventions aimed al increasing women’s
political 1‘eprcséntation are very often misdirccted, because they are based

on inadequate analysis of the problem. It is all too often assumed that
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women’s inereased participation in pohtics depends on increasing their skill
i such areas as political organisation and public speaking. However,
according to the testimony of some women legislators, it soon became clear
that this type of explanation is largely mistaken and irrelevant (Longwe,
1998).

According to most of these legislators and councillors, this type of
explanation is mistaken in two main respects.  Firstly, 1t contradicts the
cmpirical evidence of the level of participation of Nigerian women in
grassroot politics, where there 1s a large proportion of active women. Al
this fevel women are notable for their skills m orgamisation and public
speaking, and are generally self-confident and assertive.  Secondly, it
overlooks the seriousness of the obstacles, in the path of women who seck
political office. From the theoretical point of view, it seems rather curtous to
explain women’s low political representation simply in terms of purcly
technical explanation of limited skills and experience. A fundamental
problem within gender politics surcly demands an explanation of the
political and 1deological dimension of the problem, to look for evidence of
patriarchal interest in maintaining male domination over the pohitical system.
In the country as a whole, only about 1% of women are councillors. In
Staie and National Assemblies, women constitute less than 10% (curiously.,

the evidence suggests that it is much easier (but still very difficult) for
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waoinen to enter politics at the National level).

In gcnefal terms, there are only two possible types of explanation for
this huge gender gap in political representation. These are either women are
reluctant to enter politics, or are rejected when they attempt to enter. From
the rcluctﬁnt pomnt of view, the small proportion of reluctant women might
be attributed to their lack of political position, self-confidence asscrtiveness
and political experience. In other words, it is the women’s own fault and
the solution to the problem lics eatirely with them,

On the other hand, the alternative cxplanation is that various
obstacles of control ‘gates’ keep out women from participalion. In other
words the ‘rejection’ explanation is that there is a sysiemiatic gender
discrimination against women in access to political oflice. The other
obstacles and challenges that somehow prevent women from contributing
their quotas politically in the world include different aspects of segregation.
In Africa, the most common hurdle women face includes the fact that
political partics rarely support women candidatcs. Women also have
difficulty obtaiming campaign funding. Riria (1983) wriles that few wainen
have political campaign skills. Women as it was shown rarely vote for
wonien, and women in public life are expected to follow rather than to lcad.

But this has not always been so. Hassan (1992) observes that in pre-

independent Nigeria, women in the southern part of the country were
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involved in two major events which made them to begin demanding {or their
political rights. What is popularly known as the 1929-30 “Aba Riot’ or

‘Women’s War” or ‘Ogu Umunwanye’ was a major political uprising as a

result of taxation (Hassan, 1992).

The latc Fumilayo Ransome-Kuti spearheaded another incident in the
western part of Nigeria. She was a teacher, a politician, and a crusader of
women rights. She set up a group of educated women which always met to
discuss issues. Later, she set up an adult education women class to educale
market women, which was called the Social Welfare for Marcket Women,
which later metamorphosed into Egba Women’s Union. She led an upnising
on taxation of women, which successtully toppled the Alake of Abcokuta.
Similarly, i northern Nigeria, Hajia Gambo Sawaba was the only woman
who came out boldly o enter politics. She suflered a lot of lorture and
imprisonment because she dared to break away from repression and from

the norm (lHassan, 1992).

However, after the Beijing conference, Nigerian women now reahscd
that for any mcaningful impact to be made on ihe polity [or the benefit of
woinen, rhetorics must take the back seat, [t was time they swung into
action (Tell, 1999); Fortunately, their action has precipitated “A political
Agenda for Nigerian Women © a definitive statement of women’s minimal
demands on the nation’s polity. The agenda was prepared by Gender and
Development Action (GADA), a non-governmental organisation i
collaboration with the United Nation Fund for Wormen (UNIFEM). Tﬁc

guide is for the political cmpowerment for Nigerian women in the pursuit of
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their own advancement in general (Tell, 1999). This type of aclion by
groes and individuals is helping women to understand the rea<on why they
must fight for a common course. This study intended to use these lindings
to enhance the capabilities of women in the political sphere. 1t also sought

to enlighten women on the needed stratepy for self and group actualisation

of projects.

2.6 SUMMARY OF LITERATURE REVIEW

These studies in this review have proved abundantly that there is a
high positive correlation the world over between a woman’s potential tor
success and the level of educational attainment. These studies indicated
that cach year that a girl remains in school can result in mncreased carmings.
Also it was also indicated that educated women were imore productive the
world over.  Lack of education has been attnbuted as the single most
important factor of female poverty.

It is important to appreciate from the {oregoing literaturc review that
a change indeed is necessary, most especially now, in the perception of
woinen. Their political, economic and educational potentials are closely
ierconnected and nter-related to women’s perceptions m Nigeria. Thus
the very idea of education is both complex and dynamic. Complex becausc
it can be defined in relation o a particular place and titne,  Dynamic
because of the way it is perceived. By dynamic nature of cducation, it is
believed that if it is vigorously pursucd tactically, it can help to improve the
relationship between the political and economic perception of women. So
that women might be integrated into the wmainstream of the society.
Thercfore, it is appropriatc 1o consider the steps that have alrecady been

taken o promote the perception of women aboul cducation, economy and
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politics and (o review obstacles that stand in their way for further progress
vis-a vis cconomic attainment, political participation and ideatify actions
that now need to be taken. _

Authoritics have highlighted that women werc usually forced into
jobs as a last resort, due to lack of economic sceurity from members of the
community. Women are rated economically poorer off than the men folk
and they are weigh down by economic cries of different categorics. Studics
reviewed also emphasized the fact that being cmployed is not enough but
women need gainful cmployment as the only cure for abject poverty. They
observed that taking jobs in order to swrvive had made women a working
poor in the rural and uwrban informal scctors. These studies emphasized the
nced to promote women’s finances in order to alleviate poverty.

The studies reviewed in this chapter have highlighted the recurring
problems that arc misconstrued in the literature about the role of women
vis-a-vis men. Gender has been blamed for the economic, political and
social subordination of women. It has been blamed for the lack ol
participation in somc ficlds of economic endcavour. It has piayed an
important rofe in maintaining the ‘cycle of poverty” i women.  Because
morc ofien than not they shoulder the burden of poverty. The access to
lund, capital and credit is also limited duc to gender segregation the
Ieratures’ suggested.

Also some important ideas have been gained between women inter-
relation to take a lcading role in the affairs of their community. ‘They
implicd the absence of the female cquivalent of the male political class. It
was also asserted that women have been intimated by men, financially and
by thuggery have harassed women out of politics.

All these issues raised in this review will be used as a foundation

upon which the edifice of this will be build.
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CHAPTER THREE
METHODOLOGY

3.0 [INTRODUCTION
This chapter describes the design and the procedwre that were used

for thie study. The accias covered are the design of the study, the population,
sample and the sampling procedure, instrumentation, the proceduie for data
collection and data analysis.
3.1 THE DESIGN

To achieve the purpose of the study, 4 x 2 non-experimental facloral
rescarch design was used. This design, the four demographics, were
compared with the two potentials (cconomic and political) as shown in
paradigm (I).

Paradigm [: 4 x 2 Non-Experimental Factoral Research Design Used in
this Study

Potentials Demographics

Age | Residence Litcracy Educational Levcls
Economic ,
Potentials |
Political
Potentials |

In this design, survey method of research was used to collect data,

from a stratified random sample, by administering a pilot (cst questionnaire.
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3.2 POPULATION
The population' for this study is the rural/wban, educated/non
cducated women in Nigena.
3.3 SAMPLING PROCEDURE
The sample for this study consisted of women from the 12 states out
of the 36 states and Abwa in Nigeria (Educated, non-cducated). In order to
select the required sample for this study, Nigera was divided into the 6 geo-
politilcal zones, which were; North west, North east, North central, south
west, South South, and South east. Two states were randomly selected in
each of the zones and Abuja. Allogether, a total of twelve stales were
randomly selected as follows:
North-western Zone - Kaduna and Sokoto;,
North Eastern Zone -  Adwmawa and Yobe States;
North Central Zonc - Platcau and Niger; |
South Western Zone-  Lagos and Ekiti;
South South Zong - Cross Rivers and Delta; and
South East Zone - Anambra and limo.
Stratified random sampling technique was used because the study
sought to compare the views of women in urbzm and rural arcas alike. The
researcher used all the capitals of the sclected states and one local

govemment arca from each State to get the responses of the urban and rural

90



population in these areas. The technique used for the sclection of local
government arca was the lottery method. In cach state selected, the local
governments were numbered. For example, in Kaduna State, cach focal
govermmeint was given a number that is 1 to 23, a group of students were
asked to help in the draw. The number drawn was the one the rescarcher
used for the local govermment 1t represented. The states and thetr local

govenument arcas are as [ollows:

Anambra State - Awka and Onitsha local governments

Iimo State - Umuahia and ldeoto Notth local governments
Kaduna Statc - Kaduna and Zaria local povernments
Sokoto State - Sokoto and Gumi local governments

Admawa State - Yola and Numan local governments

Yobe State - Damaturu and Geidam Local governments
Lagos Statc - lkeja and Badagry local governments
Ekiti State - Ado Ekiti and Ikere local governments
Platcau State - Jos and Lantang local govermments

Niger State - Minna and Bida local governments
Cross-Rivers - Calabar and Obudu local governments
Delta State - Asaba and Warri North governments
Abuja - Gwagwalada and Abaji Arca Councils
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34 INSTRUMENTATION

The instrument for this study (a questionnaire) was developed by the
researcher using the Likert Scale. It was shown to six experts, two from the
Faculty of Social Sciences and four from the Faculty of Education, for
vetting and correction, before it was finally submitted to the supervisors.
This procedwe was to ensure the content and face validity of the
instrument.  The questionnaire was translated into Hausa, Arabic, Yoruba,
and {gbo languages. The transiators were Senior Lecturers and a Professor
who were experts in these fields. Thereafler, the instrument was used 1o
test for reliability. A pilot study was carmricd out in two states of the
federation, Makurdi, the Benuc state capital and {badan, the Oyo state
capital to establish test re-test reliability of the instrument. The reliability
coeflicient oblained was 0.96. This shows that the instrument was reliable.
3.5 PILOTSTUDY

The questionnaire was admunistered in a pilot study to a sample of 50
women in Makurdi, Benue State capital, at the state women centre and 50
women in I[badan, at Women Centre, Oyo State, in January 1997, ‘The
purposes of the pilot study were to:

(i)  determine the reliability estimates of the instrument;
(i)  explorc the (easibility of the study through a trial run;

(i)  identify any problem or difficultics which the respondents mmght
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encounter, and the probable mistakes they might be inclined to
make in completing the questionnaire; and

(iv)  obtain any other logstic hints which might facilitate the success of

the main study.

From the data obtained from the pilot study, the reliability cocfficient
was computed, which was 0.96. This showed that the mnstrumen! was
reliable  In summary, the following decisions 1 respect of the main study
were guided by the results of the pilot study.

(1) The questionnaire was appropriate and reliable for the purpose of
this rescarch study.

i No time would be set for subjects to respond to the test items.

(it} The plan to administer to women at the statc womnen centre was in
order.

(iv) The verbal instructions at the beginning of the tesis and the
gencral level of language employed im writing the test items
scenied adequate.

(v) Respondents had 1o be reminded (over and agdin) to ensurc that
all items were responded to and their personal data information
duly supplied. This was taken to quickly check the instruments as
the subjects turned them . The usc of rescarch assistants was,

LY
therelore, necessary.
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3.6 DISTRIBUTION AND COLLECTION OF QUESTIONNAIRE

Before distribution of the questionnaire, the researcher picked
hundred women randomly from each state to serve as respondents - fifty
from cach state capital and the other filty from each local government area. |
A total of onc thousand aund three hundred copies of the questionnaire were
administered.  In the local govemment areas, the Family Support
Programme (FSP) centres were used to assemble the women on the days
set-aside by the (FSP) centres in a week Lo fcach women self-reliance skills.
With the help of ten trained research assistants, the questionnaire was
administered. Out of a total of 1,300 copics of the questionnaire distributed,
onc thousand, one hundred, and tourteen completed copics (86%) were
returned.  On the average, the rescarchier spent 2 days in cach state to
distributc and collect the completed questionnaire. The whele cxcrcise
started 11 Junc 1998 and was completed in July 1998,

3.7 SCORING OF RESPONSES
Afler the collection of data, the scoring of the questionnaire was

done. The statements stated in positive terms were marked as follows.

Strongly Agree - 5 marks
Agree - 4marks
Un-decided - 3 marks
Disagree - 2 marks
Strongly Disagrec - Imark

The scores coded were fed into the computer for the requiced analysis
to test the hypothesis of the study.
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3.8 STATISTICAL AI;JALYSES
To analyse the data collected for this study statistically, the
rescarcher personally coded the data by using well-designed Data Matrix
forms. The data from the questionnaire were ncatly cntered inlo matrix
forms, after which entry was made into a mini computer at the Ahmadu
Bello University computer centre. A total number of 1,114 copies of the
questionnaire were coded and computed, Three different statistical methods
were used for the analyses using a computer with statistical packages for
social sciences (SPP Packages), in the data processing unit of the [nstitute
of Apricultural Research, Alunadu Bello University, Zaria. The responses
were rank-order variables or ordinal scale vanables. The data werg,
therefore, ordinal data apart from being ipsative in nature and hence lacking
nomal distribution.  Siegel (1956) and Tuckman (1972)! stated that
parametric stalisti;.:al tests, which use means and standard deviations (i.c.
which require the operations of arithmetic on the origmal scores) and that
“data mecasured by ordinal scales should be analysed by parametric
methods”. The parametric statistics were, therefore, used to analyse the
data of the piesent study. An alpha level of 0.05 was set to test the cighn
null hypothesis of the study.
(i) ANOVA : The sumple analysis of variance, a parametric test

of significance, was used to determine significant difference
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between or among two ot morc means at the probability level of
0.05 level of significance. ANOVA was used to test hypothescs
1,4,5, and 8 to find out if therc were significant differcnces.

(iv) 'i'he t-tost was used to test hypotheses 2,3, 6 and 7 because it 1S
the most suitable parametric test of signilicance used Lo determine
whether there is a significance difference between the means of
two independent samples at a sclected probability level.

(i)  Chi-square vas used to summarize of the demographic variables -

uscd in the data collected for the studies.



CHAPTER FOUR
DATA ANALYSIS, RESULTS AND DISCUSSION

4.1 INTRODUCTION

In order to determine the relationship among women’s cducation, age
and other demographic variables and their effect on the economic and political
potentials, the results of the analysis of the data collécted for this study are
presented i this chapter. The instrument used in the collection of the data is
shown m Appendix | The results are mnlerpreted m frequencics and
percentages where applicable and the hypotheses raised in the study were duly
tested with the appropriate statistical procedurcs.

4.2 RESULTS

As indicated in Chapter three (Scetion 3.3), 114 women, randomly
selected from the six geopolitical zoncs of the Federal Republic of Nigeria,
wete involved in this study. The questionnaire (instrument) uscd for the
collection of the data for this study was translaicd into the threc major
lanpuages used within the country, 56% were selected fiom wban arcas of the
zones wvhile 44% were from rural arcas within the zones. The comprehensive
results obtained for the entire study is shown in Appendix 1. The diflerenuals
between the urban and the rural were as the result of the ones climinated from
the rural responses for being wrongly completed.

The age of the respondents was the first em m the instcument, the

different ages of the respondent is shown in Table 4.1
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TABLE 4.1: AGE CATEGORIZATION OF RESPONDENTS

AGE CATEGORILS FREQUENCY PERCENTAGE
Less (han 21 years 76 6.8
21-30 years 245 220
31-40 years 263 23.0
41-50 years 304 273

51 years above 226 20.3
TOTAL 1114 100.00

The age distribution of the respondents in Table 4.1 showed that the
aduit women in Nigerian society were propoitionately represenied in this
swvey. The active population in politics and cconomy of any country arc
usually within the 30 years and above range. This age range was well
represented.

Table 4.2 specifics the literacy status of the respondents:

TABLE 4.2: RESPONDENTS BY THEIR LITERACY STATUS

LITERACY STATUS FREQUENCY PERCENTAGE
ILLITERATE 202 235
LITERATE 852 76.5
TOTAL 1114 100.0

As shown in the table, the responsc to the literacy slatus of the women

indicated 23.5% to beiliterate, while 76.5% were literate. v
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Table 4.3 shows the level of education desired by the respondents:

TABLE 4.3: RESPONDENT BY THE DESIRED LEVEL THEY
WOULD WANT TO ATTAIN IN EDUCATION

LEVEL ATTAINED LEVEL DESIRED
FREQUENCY  PERCENTAGE | FREQUENCY PERCENTAGE

NONE 149 13.4 35 31
KORANIC 164 14.7 80 1.2
PRIMARY 363 326 237 213
SECONDARY 254 228 307 2706
TERTI ARY_____ E~1 16.5 | 455 o 4{_1}:
TOTAL 1114 100.0 e 100.0

Table 4.3 showed that most women mnvolved in this study did not

possess the rudimentary qualification for elective positions in the country. Only

16.5% had above secondary school qualification.

On relative tenms, over

40.0% of the respondents would want to attain tertiary education, which they

were unable to attain due to factors beyond the scope of this study.

Table 4.4 ndicates the marital status of the respondents:

TABLE 4.4: RESPONDENTS BY THEIR MARITAL STATUS

" MARITAL STATUS  FREQUENCY
NO RESPONSE _ 10
MARRIED 586
DIVORCED 170
WIDOWED 84
SINGLE 264
TOTAL 114

I’lflR(.'i'lN'l'A(.'l".

0.9
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The tablc showed that most of the respondents, 53.0% were married,
15.0% were divorced and 7.0% were widowed. Only 24.0% of the
respondents were single.

Table 4.5 shows the level of the respondents” political consciousness;

TABLE 4.5: RESPONDENTS’ POLITICAL CONSCHOUSNESS

S5/No. ITEM DESCRIPTION YES NO
FREQ % FREQ %

[ 1 voted in the last election. 769 69.0 345 31.0

2 1 would Like to be voled m an eleclion 340 754 274 24.0

3 I would follow my spouse for political 764 636 350 314

campaign
4 " will assist my daughler actively in polifics 635 370 A7 4390
S5 I would like to contest in an election 68.7 617 427 383

The responses m Table 4.5 indicated that most of the respondents” had
been politically active within the society where they were. Although 69.0 %
voted in the last clection, an overwhelming 75.0% would like to be voted f{or in

an election.  69.0% were willing to follow their spouscs to any political

campaign, but 31.0% were not willing to do so.

A greater number (57.0%) would assist their daughters to actively
participate in political process within the society than those (43.0%) who would
not assist their daughters i this direction. However, most of the respondents

(62.0%) would like to contest for an elective office if given the opportunity.
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38.0% of the rcspondents, contesting for an clective position was not scen as a
positive development on the part of women.

The two major variables mvestigated in this study were ccononuc and
political potentials. The results were analysed along the demographic variables
(age, residence, litcracy status and level of educational attainment).

The political potentials of the respondents along, their age category, was

also investigated. The responses of wonen based on age is presented in Table

4.6.

TABLE 4.6: RESPONSLS TO POLITICAL POTENTIALS BASED ON AGE

ITEM STRONGLY AGREE UNDECIDED DISAGREE STRONGLY
AGREE DISAGREE
FREQ Wi FREQ Yo QAN % FRIEQ Yo FRIEQ Yo

. Age is a signilicant 323 29.0 407 36.5 233 209 92 8.3 59 53
factor it lemale
parlicipation in palitics
2. Age militates against 438 393 339 30.4 147 13.2 123 1.0 o7 6.0
women's  pereeplion in
deciston muktag
3. Political consciousness 202 5.1 281 25.2 187 1.8 220 19.7 2M 2000
docs ol necessarily come
wilh ape.
4. The political potential 202 262 200 233 185 N6 149 7.9 178 1610

of 1 woman does not
naprove with her age.

When strongly agreed and agreed responses were merged together,

66.0% claimed that age was a significant factor in female politics, whike 13%

disagroed with the claim. 69.0% of the respondents were of the view that age



hampered female participation in decision-making, while 17.0% thought on the
contrary. The view that political consciousness did not necessarily come with
age was not given a strong support (43% agreed with the view, while 40%
disagreed). That the political potential of a woman does not improve with age
was the view of 50% of the respondents while 33% did reject this opinion.

Table 4.7 reinforced all the views analysed in Tables 4.5 and 4.6
according to the age group.,

TABLE 4.7: SUMMARIZED RESPONSES ON POLITICAL POTENTIALS BY AGE

AGE STRONGLY AGREE UNDECIDED DISAGREE STRONGLY

GROUP AGREE DISAGREE

FFREQ Yo FRIFEQ Yo FIEQ Y FIRIEQ Yo |'.li).]‘,(‘) Yo

< 21 years 571 26.8 63 31 357 168 344 162 172 K1l

21-30 years 2124 3.4 1636 273 RO2 13.0 95 133 620 101

31-40 years 1966 2606 2504 30 42 t2.7 1245 169 07 D0

4'—(() Years :2‘”\ 2“ 1] 2“(!] .{2 l “'77 l-‘ I |3f"] ]fi 7 Rﬂ} 9 H

51 years & 2125 325 1910 292 ha b 138 1043 16.0 GOY 03
above B

2 - i
"= 205.89, dr-= 16, P = 0.000 (P < 0.05)

The distribution showed that 40-50 years of age had a higher perception
of their political potentials. A careful observation of the table also revealed that
the perceived political potentials increased steadily upwards until after the age
of 51. From the table, the age category with the lowest perceived potentials
was S1 years and above. These perceived relationships between the age

groups of respondents and their political potentials were made more apt by the
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obscrved cha-square (xz) of 205.89 at 16 degree of ficedom. This implicd that

there was a systematic refationship between the age structure of tespondents

and perception of their polihcal potentials. This may mcan that ape was an

unportant factor i women’s political ability.

Another factor n this study was the place of residence. The place of

residence of women and their relationship to political potentials was examined.

The responses of woinen to political questions on perceived residential

influences is presented in Table 4.8.

TABLE 4.8: RESPONSES TO PFOLITICAL POTENTIALS BY RESIDENCE

ITEM STRONGLY AGREE UNDECIDED  DISAGREE STRONGLY
_ _AGREL DISAGREE
FRiQ %0 FRIQ % FRIXQ Y IR k) FRIWG Yo
1. Rural Woman rarcly 468 42.0 319 28.6 93 8.3 5.3 137 8l 1.3
have access 1o pohibical
parlicipation
2. Residing in an Urban 93 8.3 200 185 580 520 6.0 54 &Y 15.2
ared INCreases g woman's
political status
3. Resideiee does not 6340 574 319 286 54 4.8 57 5.1 45 4.0
necessarily ingrease o
waman s pulitical stulus
4. Repurdiess of their 493 44.3 280 25.1 12 [t 124 il G5 9.4
place of  residence,
wonen have worked lard
o create o new pobitical
slalus
& Rural women are more 421 378 385 L RS 139 12.5 1oy 9.5 03 57

disproporlivnaiely  placed
politically,

From the table and when strongly agreed and strongly disagreed were

merged 1o agreement and disagreement, 61% of the respondents positively
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agreed that rural residence mhibited the ability of women to participate in
politics, 21% responded negatively. However, 85% were of the view that their
political status was not influenced by their place of residence, while 10%
thought 1t was. The assertion that rural women where disproportionately
placed politically was outright accepted by 73% of the respondents.

A summary of the responses to political potentials of women i terns of
their place of' residence 1s presented in Table 4.9.

TABLE 4.9: PERCEPTION OF RESPONDENTS’ POLITICAL POTENTIALS
BASED ON PLACE OF RESIDENCE

LOCATION STRONGLY AGREE UNDECIDED  DISAGREE  STRONGLY

AGREE DSAGREE

FREQ % FREQ % FREQ % FREXQ Yo FREQ el

RURAL 4309 301 4388 309 1836 128 2418 169 1357 95

URBAN 4950 293 5268 31.2 2283 135 27| 6.2 1642 g7
v =170, df=4, P = 0.078 (P < 0.05)

The residence of the respondents did not afleet their perceptions about
therr political potentials. This was evident by the observed chi-square of 7.70
at 4 degree of freedom. This implied that neither rural nor urban residence
impaired a woman’s political perception. This view further lent credence to the
responses in Table 4.8.

The responses of women to political potentials by educational levels are

presented in Table 4.10 below.
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TABLE 4.10: RESPONSES TO POLITICAL POTENTIALS BY LITERACY

LEVEL
ITEM STRONGLY AGREE UNDECIDED  DISAGREE STRONGLY
~ AGREFE DISAGREE
FREQ Y FREQ Ya FREQ % FibiQ Y FREQ Y
1 Pducation  moved 103 .3 513 321 41 3.7 379 3o 73 6.0
wonne fera the
penphery 0 centre of
decision mahing
2. Women have reshaped 467 41.4 447 401 112 1.1 63 5.7 25 2.2
poliical processes i the
sile Hiroagzh thetr
cducation
3 Pducated  women 98 R.¥ 131 11.8 88 7.9 521 468 276 248
participate  fully o  the
formal  policy-making  of
the state
+ For a woman to 479 43.0 446 40,0 11 9.1 51 4.8 34 3l
develop her Tull potentials
o pobitics she needs 2
certam level of education
5  Bducation  makes 612 54.9 324 29.1 66 59 KR 79 24 22

women  have access o
resouree - for development
ol ther political
potentials

From the table above, 61.4% of the respondents were of the view that

education moved women from the periphery to the centre of decision making,

40% thought it was the contrary. 81% of the respondents claimed that by their

education, they had been able to shape the political process in the state, while

7.9% disagreed with this view. Educated women as seen from the table, did

not make impact on the policy-making of the state, because 70% of the

respondents rejected this opinion, while 11% were in agreement. 83% of

women thought they needed certain level of education to develop their political
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potentials.

In addition, Table 4.11 remlorced the perception of women regarding,

political potentials.

TABLE 4.11: PERCEPTIONS OF RESPONDENTS ON POLITICAL POTENTIALS

BASED ON THEIR LEVEL OF EDUCATION

ITEM STRONGLY AGREE UNDECIDED DISAGREE STRONGLY
AGREE DISAGREE
IR o FiREQ Yo FRIEAD Y PRI b (R Y
No Formal 1249 299 1257 301 032 15.1 OH3 159 373 a0
Education
Koranic/ 1430 34.5 110 26.7 533 12.8 Gl 154 43 1 4
Adult
Primarv 2080 2604 3458 344 (312 12.9 1711 6.8 997 U R
Secondar}: 2109 29.6 2181 30.7 928 13.0 1230 17.3 [E1E% ] 93
Ter[iaw 1785 il9 16510 245 1650 29.5 9215 163 532 95
xz =119.92, df= 16, P =0.000 (P < 0.05)

The table re-emphasized the view that the political perception of women

did not increase with their level of education. The crease in perception was

only obvious between primary and secondary school levels.

Table 4.12 is concerned with the effects of gender on political decision-making.
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TABLE 4.12: RESPONSES TO POLITICAL QUESTIONS BY GENDER

ITEM

STRONGLY AGREE UNDECIDED DISAGREE STRONGLY
AGREE DISAGREE
FREQ % FREQ % FREG % FRINQ Y FRIEQ %
1. Gender does not hinder 224 20.5 49 44.0 205 18.4 146 13.1 45 4,0
iu WOILLAI t'mm
participating in politics in
the state
2. Guender makes women 2 2 8 0.7 365 328 210 18,9 529 47.5
[ace particular barriers in
dectsion-making
3. Gender dees not hinder 263 236 450} ) 4 76 0.5 234 21.0 91 R2
a woman  [rom  being 9
assipned  any type ol
political duty.
4. A woman cannl 310 278 43) a87 126 1.3 215 184 42 3R
belong o o dillerent

political parly Trom her

From the table, it can be asserted that gender prevented women from
participating in politics; at lcast 64.5% of the respondents shared this view,
while 17% thought it did not. Less than 1% of the respondents disagreed with
the fact that gender was a barrier to political decision-making, but 65.9%
agiced. Women [clt they could handle any political responsibility in spite of
their gender: 64.4% held this view, while 29% differed. Most women (69%)
felt they were obliged to join the same political partics with their spouses and
only a few (22%) felt independent enough to do that.

The second variable investigated in this study was cconomic potentials
of women, The perception of the respondenis on factors in this regard are
shown in frequencies and percentages. Table 4.14 showed the responses 1o

economic potentials by age.
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TABLE 4.14: RESPONSES TO ECONOMIC POTENTIALS BY AGE

ITEM STRONGLY AGREE UNDECIDED  DISAGREE  STRONGLY
AGREE DISAGREE
% RGO %

FREQ Yo IFRIEQ % IFREQ Y FREQ

1. Leonomie polentials ol 805 72.3 309 P s,
aowoman  anprove wiih

age

2 Poverty is compounded 680 61.0 372 334

62 5.6
by ape diflerentials  of
Wweonmnen
3 Women below the age 526 47.2 5206 47.2 31 28 31 28

of 40 years  suller
constratits e achieving
veonoine aspirations

FFrom the table, respondents were ol a unanimous view (100%) that there
was a correlation between age and improved economic potentials.  94.4% of
women percetved the differences in age as compounding their poverty, while
5% were indifferent.  97% of women were affirmative that age was a great
constraint on women below age 40 in achieving economic aspirations.

Table 14.15 showed perceptions of the respondents on economic
potentials tabulated against their age groups.

TABLE 4.15: PERCEPTIONS ON ECONOMIC POTENTIALS BASED ON AGE

GROUP
AGE STRONGLY AGREE UNDECIDED DISAGREE STRONGLY
GROUP _AGREE _ DISAGREE _

FIRREQ FilIQ Vo RO Yo FI1) Yoo 110 Yar
< 21 years 449 1.4 650 29.5 3K0 176 A8 222 227 103
21-30years 130 195 2070 101 1241 18.6 1563 22.% Gl 9
31-40 vears 1334 178 20614 34.3 1382 181 1650 21.6 627 %3
41-50years 1433 162 2832 32.1 1536 174 2105 239 u10 103
51 years & (RRE [54 2532 344 1238 17.6 1632 225 739 112

above

3 - e .
o= 33.05. dr= 16, P = 0.000 (P <0.05)
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Table 4.7 revealed that there was a structural relationship between age

and political potentials. As could be observed from the table, the economic

perception of women increased with age, the most active being 31-50 years.

The test of the relationships using chi-square further confirmed this view (P <

0.05).

The place of residence of the respondents was another demographic

variable used to determine thie economic potentials of the women. Table 4.16

showed respondents based on their place of residence.

TABLE 4.16: RESPONSES TO ECONOMIC POTENTIALS BY RESIDENCE

ITEM STRONGLY AGREE UNDECIDED  DISAGREE STRONGLY

~ AGREE DISAGREFE
FIRIYO % FIEQ % PR %o FRIWQ Y I IREQ Yo

[ Rural women have 80 16.2 292 26.2 188 169 296 26.6 158 1.2

more  aceess loo trading

lacilities than therr urhan

coumierparts

2 Residence  does not 179 161 331 29.7 172 154 320 28.7 P12 1ol

gevessanly  anercase a

Wt s ceotnie stalus

0 Ruwra) women devole 116 104 340 305 221 198 U2 27.1 135 121

most of ther e Lo

unpaid housework

4 Women's potentials to 188 16.9 313 308 174 156 256 23.0 153 13.7

participale m and

tanstorm desclopiment

depend o then place ol

resmdence

5 Reswdence  creates 232 20).8 386 34.0 217 195 157 14| 122 AR

cconomie  resttamts o

swamnen

6. Rural women rarely 154 KR 724 6.5 02 56 vi X3 il 28

lave ACCUSs 1
government lunding

The table showed that 42 4% of women did not think that thew place ol
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residence hindered them from accessing trading facilities, 40.2% on the other
hand felt hampered by place of residence to access facilitics. 49% of women
agreed that rural women devoted more time to unpaid house jobs, However,
38.8% rejected this assertion. Place of residence influenced the way economic
actividies are pursucd by women: 54.6% of the respondents agreed with this
statement, while 25.1% did not. 89% of the rural dwellers believed that their
residence put them at a disadvantage position when it came to government
funding,

Table 4.17 stunmuarized the perceptioi of respondents based on place of
tesidence.

TABLE 4.17; PERCEPTION OF RESPONDENTS ON ECONOMIC POTENTIALS
BASED ON PLACE OF RESIDENCE

PLACE OF STRONGLY AGREE UNDECIDED DISAGREE  STRONGLY
RESIDENCE AGREE DISAGREE
FREQ % FREQ %  FREQ %  FREQ % FREQ %
RURAL 2304 155 5098 344 2561 173 3370 227 1486 10.0)
URBAN 303 179 5385 319 3137 186 3790 224 1536 9.1
xz = 5763, df=4, P = 0.000(P < 0.05)

The place of residence of the respondents had a significant relationship
with their economic participation, as seen in ‘Table 4.17. The obscrved chi-
square value indicalcd that the perception of women’s cconomie potentials had
a relationship with their place of residence (P < 0.05). This gave credence to

the views expressed in Table 4.16.
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Education was a major factor i female participation in economic
pursuits. Table 4.18 showed the responses of women to economic potentials
based on education.

TABLE 4.18: RESPONSES TO ECONOMIC POTENTIALS BY EDUCATIONAL

LEVEL
ITEM STRONGLY AGREE UNDECIDED  DISAGREE STRONGLY
AGREE DISAGREE

FREQ % L 0 FREGQ o FREQ k0 PRI %

1. Fducation acts as a 46 41.7 420 377 6K 0.1 131 11.8 31 2.8
catalyst 1 ensurmg

women  awvolvement  m

the ccononne production

of the country

2. Vduocation opens new 33 30.0 426 32 92 R3 173 155 &®9 80
ceonomice  standards  Tor

women i the rural arcas

1 Bducation provides 206 185 491 4.1 143 128 16l 4.5 113 1.1
woanei wilhi

entreprencurial shaffs i

business

B Access o primary 126 1.3 321 288 205 184 308 276 15 138
cducation would develop

AWOICH S COOTION I

potentials and abilities

5. Bducation opens aceess 154 135 310 27.8 155 139 309 2717 1% 17.4
for women 1o resources

Tor development ol then

ceonmnie potentinds

0 Women ' s ll 166 149 370 33.2 155 139 274 2A6 1449 134
ceononiie  polentals  are

best developed  (through

wiliealion

Table 4.18 revealed that education 1s a catalyst i ccononie mvolvement
of womien.  75% of them upheld this view. But 39.8% of the respondents did
not uphold the view. 62.8% of subjects felt that education provided them with
entreprencurial skills.  However, 24.6% said it did not.  Access to prumary
education did not improve the ability of womien to develop their cconarnic



potentials: 40% were of this view. However, 39.9% of said it did improve their
potentials. The differences were not very obvious. 48.2% of respondents
supported the opmion that economic potentials of women were best developed
through education. On the contrary, 38 4% did not agree with this expressed
opimion.

To further lghlight the view about the relationship between econonic
potentials and the type of education the respondents attained, Table 4.19 is
presented.

TABLE 4.19: PERCEPTIONS OF RESPONDENTS ON ECONOMIC POTENTIALS
BASED ON THE LEVEL OF EDUCATION ATTAINED

LEVEL OF STRONGLY AGREE UNDECIDED DISAGREE STRONGLY
EDUCATION AGREE DISAGREE

RS " FREQ Y FREQ % I"R12Q Y FREQ %

No Formal 94 218 1278 296 24 168 942 208 433 108

Education

Koramc/ 736 17.1 1308 ans 900 210 977 228 371 RO

Adult

Primary 1845 175 3561 338 (K52 176 2357 224 912 87

Secondagy 1130 153 2535 344 1244 1649 1646 23.0 761 0.3

Tertiary 905 156 2008 348 031 178 J278 2203 568 98
4% = 165.16, dr= 16, P 0.000 (1~ 0.05)

The level of education attained by wonien had a positive nmpact on thew
cconomic potentials. 1t reinforces the view in Table 4,18, which states that
strong relationship exists between education and economic potentials. In Table
4.19, this relationship gave a chi-square value of 165.16 at probability level of

.60 (P < 0.05).



Table 4.20 presents the respondents responses (o economic potentials

based on gender:

TABLE 4.20: RESPONSES TO ECONOMIC POTENTIALS BY GENDER

ITEM

STRONGLY AGREE UNDECIDED DISAGREE STRONGLY
AGREE DISAGREFE
IR Yo 11210 Yo FRIW Yo FREQ Yo 12l Yo
I Women now creale
their own Jobs due Lo K26 13.2 204 18.3 58 52 22 2.0 14 13
gender sepregation
2 Gender delermanes a 4 0.4 K3 g i 206 23.7 494 44.3 209 241
wallan s ype ol work
3 Women  sull  face 442 39.7 491 44.1 117 10.5 4 19 20 18
discrmmnation work  due
o therr gender
4 Gender mahes a4 soman 171 154 361 32.4 176 15.8 285 25.6 121 14

do more house work than
ncome generating jobs

Table 4.20 showed that gender played an important role in detenmining

the types of jobs women could create lor themsclves. 91% of the respondents

subscribed to this view, while a mere 3% disagreed with it. The results also

indicated that women rejected (68%) the fact that gender determines the type of

work ey did, while 7% agreed with this view. 84% of the respondents felt

they were discriminated against at their place of work due to their gender,

however 5% thought to the contrary.

47% of the respondents were of the

opinion that gender made them to do more house work than income generating

jobs, while 37%

did not agree with this opimion.



4.2.1 TEST OF HYPOTHESES

Eight null hypotheses were raiscd i this study. They were aimed at
determining the effects of such factors as age, location of respondents, and the
cffects their level of education have on the perceived econoimic and political
potential of women. The hypoltheses are as follows:

HYPOTHESIS I: There is no significant dillerence between diflerent age
groups of Nigetan wonen i their perception abouwt theie
econoric potentials.

The respondents were classified into five age groups. Their perception
scorcs on economic potentials were swmned up and divided by the total
number of items (see Table 4.5). One-way analysis of variance procedure was

then applied, as there were more than two categorics of independent variables

(age), the results of which are shown in Table 4.21

TABLE 4.21: ONE-WAY ANALYSIS OF VARIANCE ON PERCEIVED
ECONOMIC POTENTIALS BY AGE GROUP

SUM OF MEAN F r
SOURCE df SQUARES  SQUARES RATIO PROB.
Between groups 4 236042 (1.5911 6.5311 0,000
Within groups Ly 1003038 01,0005
Total I3 102,7280

Table 4.21 showed that the obscrved F- value is hugher than the criucal
value of 3.00 at 4, 1109 degree of fiecdom. Morcover the obscrved significant

level is less than the accepted level of 0.05 (P< 0.05). 'This mcans that
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significant diflerences exist between the different age groups in the perception
of their economic potentials. The null hypothesis is thus rejected. There is a
difference between age groups of Nigerian women.

In order to locale the significance of difference, Scheffe post HOC test
was carried out on the means of the different age groups, the results ol which
are shown in Table 4.21.1

TABLE 4.21.1 : RESULT OF SCHEFFE PROCEDURE ON GROUP MEANS

AGE GROUP F DECISION
<21 years VS 21-30 years 6.5311 Not Significant
<2] years VS 31-40 years 0.5311 Not Significant
<21 years VS  41-50 years 6.5311 Not Significant
<21 years VS 50 years & above 6.5311 Not Significant
21 -30years VS 31-40 years 6.5311 Not Significant
21-30years V8  41-50 years 6.5311 Not Significant
2i-30years VS Slyears & above 6.5311 Not Significant
31-40years VS  41-50 years 6.5311 Significant
4[-50years VS  Slyears & above 6.5311 Not Significant

Tablc 4.21.1 showed that the age group between 31 and 40 years were
significantly different in their perception fiom those within the 41-50ycars and

51 years & above.
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HYPOTHESIS 11: There is no significant diflerence between Nigerian
women in Urban and Rural arcas in their perception
about their economic potentials.

The mdependent variable here has only two categories. The t-test was apphed

to test the results which are shown in Table 4.22

TABLE 4.22: -TEST ON PERCEIVED ECONOMIC POTENTIALS BY URBAN
AND RURAL WOMEN

LOCATION MEAN S.D SE K df Pyval  Teal

URBAN 3.551 0.286 0.011 430 1112 0000 |96

RURAL 3.473 0.320 0,0!4__

Table 4.22 revealed significant differences between urban-based women and
rural-based women n their perception of their economic potentials (P<0.05),
and therefore the null hypothesis is rejected. Scores in the table revealed that
urban-based women had a better perception about their economic potentials
than their rural based counterparts.

HYPOTHESIS III:  There is no significant diflerence between literate and
illiterate Nigerian women in their perception about
their economic potentials.

Those respondents who could not read or write were classilied as

illiterate and those that had some level of education were classified as lierate 1o

test this hypothests. Table 4.23 shows the results of the t-test used to test this

hypothesis.



TABLE 4.23: -TEST ON PERCEIVED ECONOMIC POTENTIALS BY STATUS
OF LITERACY OF RESPONDENTS

LITERACY STATUS MEAN SD SE ot dr t-CRITICAL
ILLITERATE 3.540 0316 0020 149 1113 196
LITERATI 3.508 0300 0010

No significant difference was observed between the groups at (P=0.05) level of
significance. The null hypothesis is thus retained. This result shows that status
of education did not have any significant influence on women’s perception of
their economic potentials.

HYPOTHESIS 1V: There is no significant difference between Nigerian
women of different levels of education in their
perception about their economic potentials.

Educational levels were classified as follows: those with little or no
cducation and could not read or write were classified into no formal education.
The remaming four groups were those with primary, Koranic, secondary and
those who obtained tertiary education certificate. One way analysis of varance
was used to test the hypothesis, the results of which are shiown in Table 4.24

TABLE 4.24: ONE WAY ANALYSIS OF VARIANCE ON PERCEIVED
ECONOMIC POTENTIALS OF WOMEN BY LEVEL OF EDUCATION

SOURCE DF SUM OF MEAN F ¥

SQUARES SQUARES RATIO PROB.
HBetween group 4 3.10640 0.7910 128774 (00
Within groups 1109 681207 0.0614
'l_'n_lzll_-u_— B 113 712846




The results as shown i Tabie 4.24 revealed significant difierences
between the respondents by their level of education at the (P<0.05) level of
significance. The observed F value (12.8774) 1s lngher than the cntical value of
3.00 at 1109 degree of freedom. The null hypothesss is therelore rejected.

Schetle post HOC test was performed on the miean scores of the groups,
the results of which are shown in Table 4.24.1

TABLE 4.24 1: SCHEFFE PROCEDURE ON GROUP MEANS

LEVEL EDUCATION K DECISION
NO FORMAL EDUCATION VS KORANIC 12.8774 Not Significant
NO FORMAL EDUCATION VS PRIMARY 128774 Not Sigmbhicant
NO FORMAL EDUCATION VS SECONDARY 128774 Significant
NO FORMAL EDUCATION VS TERTIARY 128774 Signilicant
KORANIC EDUCATION VS PRIMARY 12.8774 Not Sigmlicant
KORANIC EDUCATION VS SECONDARY [2.8774 Significant
KORANIC EDUCATION VS TERTIARY 12.8774 Stgniltcant
PRIMARY EDUCATION VS SECONDARY 12.8774 Not Sigmificant
PRIMARY EDUCATION VS TERTIARY 12.8774 Signilicant
SECONDARY EDUCATION VS TERTIARY 128774 Nolt Significant

The results of the Schelle’s procedure showed that the perception about
potentials increases with the respondents” level of education.  Thus, no
significant difference was observed between the first three levels measured by
the procedure.  Respondents with secondary education were found 1o be
significantly different from the first two levels, and tertiary lovel signilicantly
different from the first three levels of education used in the test.
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HYPOTHESIS V: There is no significant difference between different age
groups of Nigerian women about their perception of their
political potentials.

Onc-way analysis of variance was used to test this hypothesis, the
results of which are shown in Table 4.25

TABLE 4.25: ONE WAY ANALYSIS OF VARIANCE ON POLITICAL
POTENTIALS BY AGE GROUP OF RESPONDENTS

SOURCE df SUM OF MEAN F F
SQUARES SQUARES RATIO PROB
Between group 4 31654 0.7913 12,8833 0.000
Witlun groups 1109 681193 0.0614
~ Total 1113 712846 -

Table 4.25 showed significant differences between the respondents at (P<0.05)
level of significance. The null hypothesis is therefore rejected.
A mean separation test using the Schefle’s procedure was carried out on the

mean scores of the different age groups, the results of which are shown in
Table 4.25.1

TABLE 4.25.1: RESULTS OF SCHEFFE PROCEDURE ON THE GROUP

AGE GROUP F- VALUE DECISION
<21 years VS 21-30years 12 8833 Not Significant
<21 years VS 31-40 years 128833 Not Sigmficant
~21 years VS 41-50 years 12 8833 Sipuficant
<21 years VS 50 yeats & above 12 8833 Sipfican
21 -30years VS  31-40 years 12.8833 Not Sigmificant
21-30years VS 41-50 years 12 8833 Sigmlicant
21-30 years VS 51 years & above 128833 Not Significant
31-40years VS 41-50 years 12.8833 Sigmlicant
41-50 years VS8 51 years & above 12,8833

Not Sigificant
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Table 4.25.1 showed that perception of political potentials increases with the

age of the respondents and hence no significant differences were observed

between the lower age groups. 1t was observed that the higher age group 41-50

and 51 years & above had a higher significant diflerence of their perception

from the lower age groups.

HYPOTHESIS VI: There 1s no significant difference between hiterate and
illiterate Nigerian women in thewr perception about
their political potentials.

A - test procedure was used to test this hypothesis because of the two
categories of the independent variables. The results of the test are presented in

Table 4.20

TABLE 4.26: -TEST ON PERCEIVED POLITICAL POTENTIALS BY
STATUS OF LITERACY RESPONDENTS

LITERACY STATUS MEAN SD SE t-cal df i-Critical P
ILLITERATE 3.0363 0215 0013 537 112 196 0000
LITERATE 31312 0.260 0,009

The critical value of t1s 1.96. The obscrved t- value 15 537 "This

obscrved value s higher than the centical value and the obscrved significant
level is less than the fixed value of 0.05 (P<0.05). This meant that there was a
significant difference between literate and illiterate women in their perception

of women’s political potentials.  The null hypothesis is thus rejected.



HYPOTHESIS VII: There is no significant difference between ueban and
- rural Nigerian women in their perceplion about their
pohtical potentials.

The result of the t-lest used in the determmation of significant differences

between the two groups used in the bypothesis is shown in Table 4.27.

TABLE 4.27: TFST ON PERCEIVED POLITICAL POTENTIALS BY
LOCATION OF RESPONDENTS

LOCATION MEAN SD SE cal Al L g
URBAN - 3.067 0251 0010 634 1l12 0000
RURAL 3.162 0.246 0011

Table 4.27 showed signiflicant diflerences between urban wonien and
their rural counterparts in their perceived political potentials.  The null
hypothesis is therefore rejected (P<0.05). The swprising point herc is that the
rural women seem to have better perception of their political potentials than the
wban women,

HYPOTHESIS VIII: There is no significant difference between Nigerian
women ol different  cducational levels tn their
perception of their political potentials.

One-way analysis of variance procedure was used to test this hypothesis.

The result is presented in Tabie 4.28

TABLL 4.28: ONL WAY ANALYSIS OF VARIANCYE ON PERCEIVED
POLITICAL POTENTIALS BY EDUCATIONAL LEVEL OF RESPONDENTS

SOURCE df 5UM OF MEAN I I
SOQUARES SQUARES RATIQ PROB

Between group 4 3.1640 0.7910 12.8774 0.000

Within groups 1109 681207 0.0614

Todial 1113 71 2346

121



Table 4.28 showed signilicant diflerences between the groups m their
perceived political potentials.  The null hypothesis is rejected since  the
observed signilicant level is lower than 0.05 (P<0.05)

Table 4.28.1 shows the result of the Schefie’s procedure used in the

mean separation.

TABLE 4.28.1. THE RESULT OF SCHEFFE PROCEDURE ON THE GROUP

MEANS
LEVEL EDUCATION F DECISION
NO FORMAL EDUCATION VS KORANIC 12.8774 Not Stgnificant
NO FORMAL EDUCATION VS PRIMARY (2.8774 Nol Significant
NO FORMAL EDUCATION VS SECONDARY 128774 Sigmificant
NO FORMAL EDUCATION VS TERTIARY 12.8774 Stgrlicant
KORANIC EDUCATION VS PRIMARY 12 8774 Nol Sigmilicant
KORANIC EDUCATION VS SECONDARY 12 8774 Stgnificant
KORANIC EDUCATION VS TERTIARY 128774 Stgmficant
PRIMARY EDUCATION VS SECONDARY 12.8774 Not Sigmlicant
PRIMARY EDUCATION VS TERTIARY 12.8774 Significant
SECONDARY EDUCATION VS 'I_I'.H'I .I:’\I{Y I.r’ K.TJ-I HNot S ficant

The result shows that educational level increases the political perception
of the respondents. The respondents with sccondary and tertiary levels of
education were discovered to be significantly different from the lower levels of
education in their perceptions of their political potentials. — Therefore, a

significant difference was observed.



4.3 THE OVERALL FINDINGS

From the data analyses so far, the following findings are obtained.

—

. 'That age of women played a significant role in their political potentials.

That 31-50 years are more active in politics than other age groups.

2. 'That ages 31-40 years had a higher pereeption of their cconomic
potentials.

3. Literacy status did not affect the perception of women about their abiliﬁcs.

4. Place of residence of women had no effect on their political potentials.

5. Economic potentials were affected by place of residence.

6. Level of education had tremendous cflect on cconomic and political
pereeptions of women. That perception mcreased with the level of
education

4.4 DISCUSSION OF THE OVERALL FINDINGS

This study was basically aimed at detenmining the oxtent 1o which
certain demographic factors iﬁﬂucnce the perceptions of Nigerian women about
their economic and political potentials,
4.4.1. Apge and Economic Potentials of Women

Hypothesis one states that: there is no signmficant dillerence between
different age groups of Nigetian women in their pereeption about their
cconomic potentials. The resulls of the swdy revealed sipnificant differences

between diffcrent age groups of Nigerian women in their pereeption of their
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ceonce e potentials.  This significant difference was mamly dve to better
perceptions of 3 1-40 years old women about their economic potentials. Similar
results were reported by International Labour Organization (11O, 1995), and
Ani (1998), although the respondents who perceived better economic potentials
were in the age group 40-45 years.  In order 1o provide a tenable explanation
for better, positive perceptions, this rescarch has been able to lower this age to
31 years.

Previous reports have shown that only marrage and limited education
tend 1o make women enter job market very carly and lose thewr cconomic
potentials also very casily, because of increased familial responsibilities by the
time they are 30 years of age (1LO, 1995; UNICEF, 1995; and Ani, 1998),
This decreased economic potential at such an early age of 30 years is mainly
responsible for their limited positive perception of their economic potentials.
On the other hand, the same studies showed, that women, who enter into late
marriages and have better education tend to better perceive their cconomic
potentials, such women arc usually in the age group of 35-140 years. Some off
the respondents of this study, who showed better perceptions of their cconomic
potentials, were asked if age was an important factor m determining, political
potentials, 99.3% of them were positive.  Also better cducated women and
others, with similar perception 1 these age groups entered late marmape. Thus

the prausible explanation for the better pereeption of 31-40 years old womien ol
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this study about their cconomic polentials is that some of them had better
education. Thus better education and late marriage are the (wo major factors
attnbutable to therr better pereeplions of their cconomic potentials.  This
explanation may be justificd by the fact that by the time Nigerian women rcach
this age bracket, thcy become more independent, with less tanily problems.
This enabled some of them to establish their own enterprises. They are seen (©
hold more jobs for a longer period of time. More-over, the women of this age
group, because of increased independence can take chances in life inore than
their older counterparts, who gencrally prefered o continue with their
traditional jobs like nursing, teaching, secrctarial and clerical. It goes to show
that age is no longer a barrier to women’s ability to think of their econonmc
cnhancement.  Women no longer wait to inherit from their husbands or
families.
4.4.2. Literacy Status and Economic Petcntials

Hypothesis two states that, there is no significant difference between
Nigerian literate and illiterate women in their perception of their cconomic
potentials. This hypothesis was retained. “The result of this findimg, supported
hypothesis two because they Lail to show significant difference between literate
and illiterate wornen in their perceptions of cconotmic potentials.

This finding was at variance with the general belicl that education

ernancipates women and enhiances their peceeptions of their poteatials, 1t was
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also contrary to the previous findings of Sanday and Goddcnough (1990},
Espinoza (1993), Hosken (1993), UNICEF {1993) and Buvinic (1995), all of
which, gave a stereotype impression, that only literacy can break the cycle of
povetty.  As they showed a close positive association between literacy and
cconomic polentials.

Such findings are highly questionable because the needs of all women in
given demographic settings arc the same irrespective of the relative literacy.
The findings of the study may be justificd by the fact that, the perception of
women about their cconomic potentials 1s detcrmined more by such
demographic factors as age, level of cducation, geographical location and
period of matriage, than mere lilcracy status. This similarity of Nigerian literate
and iliterate women about their perception of economic potentials is closcly
associated with the basic needs, often determined by their culture and religion
like clothes, jewellery, gifts for daughters to take to ther husbands and the
general health of the family. Literate and illiterate wamen alike participate in
monthly coniribution (adasi) to save moncy 10 purchate whalever tickles their
fancy or when they have important projects. This is the most eflective method
of savings for both hicrate and illiterate women.

4.4.3. Place of Residence and Economic Potential
Hypothesis threc was used to test whether there was any significant

difference between Nigerian rural and urban women about their perceplions of
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their economic potentials, The result of this study revealed a significant
diffcrence in the perceptions of urban and rural women about their economic
polentials.  The urban women perceived their economic potentials as part of
their income generating jobs. They work for money and find it casier to
acquire landed properttes and other assets. As lor the cural wonen, they are
mostly enpaged in unpaid houschold jobs, subsistence farmung and dependency
on children as a source of power, especially male childsen.

This finding is in line with the findings of Gillet and Ryan (1995), which
showed that urban women arc more inclined to seek income-gencrating jobs
than sural women. This might be due to the fact that, wrban womep arc usually
more enlightened and find it casier to find incomc generating jobs than rural
woinen. Also i the rural areas, almost everybody is employed. Where there is
a situation that demands intensive labour, community services are usually
employed. Tuominen (1980} also reported that rural women are a “working
poot”, because they are mostly inclined to be engaged in unpaid housework
than money generating jobs.  Henn (1989) helieved that most of the time rural
women are usually farmers. As such the bulk of the incomie they get pocs o
service the family. Unlike the rural woman, the urban woman has a rcal
perception of her cconomic capabilitics. Most urban women know the avenuc
to Jook for money. The significant difference between Nigerian rural and urban

women in their perceptions of cconomic potentials is therefore justificd. “The
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basic impression that this study provides is thercfore that the Nigerian rural
women have ideas about their economic potentials, but the basic problem is
how {o translate this perception to reality, duc to restraint created by rural
livit,,. When it comes 10 economic capabilitics, womet know whal they want
whether they live in rural or urban arcas. The rural women can best realize
their economic potentials if they arc provided the means t0 own assets,
umproved marketing strategics and skills, improved water supply for agriculture
and the rehabilitation of rural roads to chable them bnng their produce to the
market.
4.4.4. Level of Education and Economic Potentials

Hypothesis four, statcs that there is no significant difference between
Nigerian women of different education levels in their perception about their
cconomic potentials. The findings to this study showed a significant diflerence
between Nigerian women of different educational levels in their perception of
their economic potentials, This finding is similar (o the ones reported by Peil
(1977), Sadik (1990} and Gierycz (1994), who observed that cach year a girl
spends in school, there is greater probability of improving her income. The
educatcd women can do this through their ability to get betier paying jobs,
political offices, social pre-cminence. 1t is also casier for them 1o hold on to
high paying jobs than menial ones. The fact that the significance observed was

between sccondary and tertiary level of education shows that women with such
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cducational levels are more likely to get better employment than those who had
little or no cducation. Thus tns study goes to confinn the fact that female
eimancipation and cmpowcernment might be faster through better education. 'This
is because such educated woinen have a clear goal about the type of econonmic
policics that can have impact on their lives, like laws of inheritance and asset
holdings, credit policies, whereby a woman who needs credit iz the bank must
not necessarily bring a male next of kin. Jobs that are reserved for men through
gender segregation be made more flexible for educated women to be able to
participate, like shipping, oil drilling and manufacturing. Thus the better
educated women are more advantaged women than less cducated women,
Women, who had some form of tertiary education, as was observed n this
study, arc more interested in their cconomic achicvements than in any form of
cmancipation ot liberation. This shows lhe importance of gainful cmploymient
for women after schooling. Basic education must be ensured for girls; at teast
to attain secondary school levels. Since it was seen in this study that it is only
during these stages of cducational attainment that women at least make
meaning{ul decision about their economic enhancement. There is also the need
for educational development of females; at least posilive action must be taken
10 promote women’s interests in, and benclits from sciendific and technical
education. Thus encouraging wornien to take a new look at other non-

traditional ficlds.
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4.4.5. Age and Political Potential

Hypothesis five statcé that; there is no significant difference between
different age groups of Nigerian wonen about their perception of their political
potentials. The null hypothesis was rejected at the 0.05 level of significance.
Thus, there s a significant difference between diffecent age groups of Nigerian
woimen about their political enbanceiments. The significant difference found in
the age group 20-30's political perceptions is not to participate in active politics.
Most of them, at least 38% of women int this ape biacket would not contest in
an clective office. Most of them did not vole in the last clection, which
accounicd for most of the not significance shown.  This nught not be
unconnected with the fact that most of them were under-aged during the last
election. 31-50 years was the significant age group. They are the oncs who
would like to participate m active politics, follow their spouses for campaigns
and even support their daughters to participate in politics. This age group is
seen o be the age of decision for most women. They are usually scttled and
have time to decidc on what to do with their lives. This may explain the
rcasons for the significance observed. Because of the mobile nature of dus
group of women, they can move and interact with other people; as such, this
awarciiess makes them more politically conscious.  Gbadamosi (1988) and
Enabulele (1998) were of the view that older women participate more in

politics than younger women.  Women who belong to this age group 1.¢. 51-60
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and above usually would have no restrictions on their movement either through
marniage, child bearing, rearing and other responsibilities. They are the group
who are even allowed to go to the mosques o attend services. This finding 1s
also contrary to the findings of Pittin (1990), Hassan (1992) and Mohanmed
(1995) who also feel that older women participate more in politics than younger
ones. But these findings showed that women at the age 31-50 are more
mterested in participating in politics. They are even willing to break out of
‘Kulle” purdah, which considers women more vulnerable to male advances to
participate in politics. Especially women in Northern part of Nigeria now have
some Mallams who are willing to make a case for their participation in politics.
It 1s now advised that “Kulle’ is no longer confining women at home from
‘dawn until dusk” but dressing decently so that the man standing next to the
woman might not be able to recognize her by mere looking,
4.4.6. Literacy Status and Political Potential

Hypothesis six states that there is no significant difference between
Nigerian illiterate and hiterate women about thewrr political potentials. The null
hypothesis was rejected.

This finding confirms Jazairy ef of (1992) that literate women have some
form of desire to participate in politics, although their findings was restricted to
only educated women from seven Latin American countrics. In this rescarch, it

was discovered that illiterates have perceptions regarding how they are 1o be
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govermed, which political partics best served their interests, which person they
thought will make a better leader. They have such understanding of politics.
The literatc women’s political capabilitics are reflected in the type of feader i.e.
charismatic leadership, job availability and security and also policies that will
chhance women politically. Thus the basic diflerence between literate and
illiterate wormen about their political abilities 1s that one group illiterate 1s more
nterested in particular parties and candidates. While the other group literate is
more interested in the type of personal and collective gains they will have, in
political participation. Also it was discovered in this rescarch that illiterate
WOInen were mc;re likely to participate in active politics than literate women.
4.3.7. Residence and Political Potentials

Hypothesis seven states that there is no significant difference between
rural and wban Nigerian women in their perception about their political
potentials. The null liypothesis was rejected at 0.05 level of significance.  This
showed there was a dilference in the perceptions of tural and wrban Nigerian
woinien. The surprising finding here is that rural women are more pre-disposed
to politics than their wban counterparts. It was observed that most rural
womet 61% participated and voted in the last clection than their urban
counterparts. This might not be unconnected with the fact that rural women are
usually more enlightened during political campaigns because of the option A4,

that is, grass-roots politics. Most candidates have to go back to their villages
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for campaigns and villagers are caster to corwinéc in Nigerta's Fagile
democracy than wban jSGOple. Thus rural women by the virtue of their
residence are drawn more casily into politics than wrban women. Nwanko
(1998) obscrved that wban women see politics as ‘dirty’.  Also most wornen
are victums of gendér Biases and the “control gates’ which women have 1o pass
through, is tighter for educated women. Men are more afraid of losing the
status quo to women clite than rural women. Longwe (1998), corroborated
this statement in South Afiica where.women are never allowed by men o break
the status-quo, by participating for an elective office.

44,8 Level of Education and Political Potentials

FHypothesis eight stated that there was no significant dilference l.)clslween.
women of different education levels in their perceptions about their political
potentials. This was rcjected at 0.05 level of significance.

The level of woinen’s cducation was observed to have a progressive
effect on perceived political potentials of women. The educated women were
_Ibund m the study to be able to demonstrate clear view of what they expect to
gain from politics, like appointments and financial stability. The less cducated
women were more interested in the kind of leader, and the leaders they were
asked to vole for, they were not critical about them. The significance m
educational levels was more glaring between women with secondary cducation

and tertiary education on the onc hand and women with no formal cducation
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and primary education on the other hand. The more the level of education of
wommen was seen to have a progressive cficct on perceived political
participation of women, the less thewr perceived capabilities the fess their
education. Women with lagher educational background were found to be more
aware of their political abilitics than those with lower background.  The
educated women were able to take decision about their lives and about the
partics that affect them positively. They are more inclined not 1o participate in
active politics because of job sceurity.

This finding agrees with [brahim and Umiar (1997); and Awosika (1999}
who obscrved that active participation in politics and decision naking is usually
achieved through active participation in cducation. 1t, however, contradicts the
{indings of Raria (1983) and Nwanko (1998) who believed that educated
woien who were supposcd to lead the non-cducated women have no skills to
do so. This study also discovered thal women rarely vole for other women.
Thus, it was observed that women are their own worst encnuics. 1t nught be
accepted that cducational emancipation through schooling can lead more |

quickly to political cmpowenment of women.
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CHAPTER FIVE

SUMMARY, GENERALIZATIONS, IMPLICATIONS,
RECOMMENDATIONS AND CONCLUSION

5.1 INTRODUCTION

The summary, gencralization and recommendations in respect of lhi;'
study are presented in this final chapter. The auns of the study, its design,
procedures, results and conclusion are restated in this Chapter.  The
problems encountered and the limitations to the study are also prescaied.
The implications of the results of the study to gender education in general is
discussed and the chapter cods with some recommendation and a few
suggestions for further research.

52 SUMMARY

This study investigated the perception of Nigenan women about their
economic and political potentials. The subjects were Nigerian wban and rural
women, from twelve states of tlic Federation and Abuja.

The purposes of the study werc to:
(i) ascestain if Jiterate and illiterate women perceive their economic and
political potentials diflferentty,;
(i) explore the relationship between age and the cconomic and political
potentials of women;
(it} find out if the residence of @ woman inﬂucnlccs her interest in politics

and her economic participation;
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(iv) examine the possibility of educational status of women on their
political and economic capabilities.

A 52- item Likert-scalc was used. The mstiunent was validated by
some lecturers, four from the department of education for (face validity) and
two from social sciences department for {(content validity). A pilol study was
carried out to {¢st the mstrument and cstimate is rehiability cocllicient. The
reliability was 0.96. The reliability coefhicient was statistically signiticant at
0.05 level of significance and was comparable to those reported in the hiterature
of other cducational rescarches.

A total of 1,114 subjects were randomly selected fiom the [2 states of
Nigcﬁa and the Federal Capital Abuja.

The Tollowing hypotheses were tested:-

Hypothesis 1: There s no significant difference between diflerent age £roups

of Nigerian women in their perception about their econotmic
potentials.

The one way analysis of vanance was used to test this hypothesis. The
scores revealed that age had no significant effect on wormen’s perception about
their cconﬁmic potentials. Specificaily women within the 31 10 50 years bracket
were discovered to be morc positively influenced in their percepuon than
wormien of the other age groupings. This may not be unconnecied with tic fact
that 30°s are now regarded as the “big decade” i.¢. carcers peaking carlier and

families coming later.
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Hypothesis 2: There is no significant difference between rural and wrban
wamen about their perception of their econonlic polentials.

The t-test statistical procedure was used heore because of the two
categories of independent variables that were nvolved, The hypothesis was
intended to test the cflects of residential setting on the perception of women
about their economic potentials. The scores reveal that urban women had no
perception aboul their economic potentials thun their rural counterpart. The -
test shows a sigmficant difference at 0.05 level of significance. [t shows that
every woman has some perception about whal she wants achieved
economically.
llypothesis 3: There is no significant difference between Nigerian lilerate and

dliterate wonea in thete perception about their econouic
poterntials.

The t-test reveals no significant diflercnces at 0.05 level of significance.
‘The result of the analysis provided empirical evidence for the conclusion that
respondents in this study were clear in their perceptions about their economic
potentials, regardless of their educational background,

Hypothesis 4: There is no si;i_’,niﬁc;ml difference between Nigertan - women of
different educational levels wr thetr perecptions abiout the
cconotnic polentials,

The levels of education of the respondents were tested against their

perception of their cconomic potentials, in this hypothesis.  ‘The one-way

analysis of variance was used. The scorcs showed that there was signilicance
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at 0.05 level of sigmficance. This shows that with each added year of
schooling the perception of women increases. The significance was obscrved
between secondary and tertiary education,

Hypothesis 5: There is no significant ditference between the age of
respondents about their perception of their political potentials.

The one way analysis of variance was used to test this hypothesis wiich
shows significance at the 0,05 level of significance. The scores showed that
wormcn partictpate more actively i politics when they arc younger. However
51 years and above was the scaling age for this study.

Iypothesis 6: There is no significant difference between illiterate and literate
women about their political potentials,

“"he significani values of thie t-test at 0.05 leval of significance obtained
at 537 were corrclated. The women who were literale showed increased
perception as their level of cducation increases. The specific relationship
revealed Dy the analysis was noted. The sipnificance was more obvious
between secondary and tertiary education.

Hypuathesis 7: There is no significant difference between uwrban and rural
Nigerian womien in their perceptions about their political
potenlials.

This hypothesis was concermned with the relationship between politics
and place of residence on the perceplion of Nigerian women. ‘The significance
shown belween urban and rural women at 0.05 level of significance was

considerable. This suggests that rural women scem to have better perception

138



aboul their political potentials than urban wormen.

Hypothesis 8: Therc is no significant diffcrence between Nigerian women of
ditferent  cducational level in their perception about their
political potentials.

The scores showed a significant difference in the perception of women
to their political potentials as their level of education INcreases.

53 GENERALIZATIONS

Within the confines of this present study, the following pencralizations

may be maade:
1. Women are influenced by their age when it comes to their cconomic
choices.

2 The subjects for the study portrayed a higher level of cconomic
understanding as they grew older.

3 The level of educational attainment of women influcnced their level of
decision making.

4. n this study women who were not educated were more willing 10
participate in politics than the uneducated ones.

5. Gender is an important factor in determining the level of participation of
wolTien in economic activitics.

6. The level of gender sepregation in the socicty has been able o keep
women at the uncomfortable distance in politics.

7 That women who live in the rural area participale MOre in grassroots
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politics than their urban counterparts.

8. Utban women were not more articulate when it comes 1o cconomic
perception than rural women.

9. Illiterate women who participated in this study also had a clear
nerception of their economic potentials as compared o the educated
women in the study.

10 The levels of cducational attaimnent of women influcnced (heir
cconomic attainment.

11 Younger women aic more awarc about their political capabilities.

54 IMPLICATIONS FOR GENDER EDUCATION

Gender shapes the lives of all people in societics. 1t influences all
aspects of our livcs, the schooling we teceive, the social roles we play, and the
power and authority we command. Population Processes - where women and
men live, how they bear and rear children and how they die - arc shaped by
gender as well.

One of the sccondary objectives of {his rescarch was 1o detenmine the
implications of the econotmic and political pereeption ol women for gender
education. To cxamine these implications, there is a need 10 recopnize that
woinen as a group have been subordinate to men. Sadik (1990) and Makenzic
(1993) made this observation at differcnt fora. They also observed that the

essence of the use of the word gender is to view women in their social context
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rather than biologicat contexi.

Gender refers to the different roles men and women play in society, and
to ihe rclative power they wicld. Riley (1997) was of the view that, while
gender is expressed differently in diflerent socictices, in no society do men and
women perform cqual roles or hold equal positions of power. The impact of
this mequality on women’s lives varies tremendously.  On the basis of the
findings of this rescarch, it was observed that gender playcd a vital role
shapmmg the education of women and the imphcation it has on their political and
economic potentials.  Gender, was construcd (o be at the bottom of incquality
and it was also scen to be structured and perpetuated to create more incquality
in the economic and political systems of the country. 83.8% of the respondents
in this study were of the view that gender made women to be discriminated
against at work.

Education is one of the most important sowces of opporlunity in any
society, the ability to read and wrile gives individuals access 10 a wide body of
knowledpe. Formal education and its related activitics expose people to social
life outside the fanuly, school provides entry into other opportumtics, political
offices, social pre-chunence and jobs with higher status and better pay are
ncarly atways associated with higher levels of education (Tabatabai, 1995).
But in the course of this research, it was observed that a lot of gitls and women

did not have the opportunity (o attend school due to gender scgregation. From

141



the school enrolments available in the Federal Ministry of Education by sex, it
showed thet al the primary fevel betweon 1991-1924, the total carolment for
primary schools was 60,644, males 34,002 (56.1%) while {emale was 20,042
or (43.9%). For secondary schools for the samc academic session, girls’
enrolment was 45.6% while the total cnrolment for boys was 54.4% (Statistics
Federal Ministty of Education Burcau, 1993). The figures have shown that
there was a low level of fomale ctroliment in Nigerian educational mstitutions.
This suggests that the gender gap in education may be repeated in the next
gencration. Thus women will continually be perpetuated in the cycle of
poverty and the mability to participate mn political decision making of the
country. Women representation decreases as Lthey move up the cducation
ladder, and often drops precipitously at the University level. Only about 32,15
% in 1991/92 according to Mbanelo and Anyakoha (1999),

The educational differences between females and males were among the
most sipnificant mdicators of gender inequality.  Recent international
programmes to raise woinen’s literacy and educational levels were importang
steps lowards reducing the gender in equality gap.  However, programimics need
to go beyond cnsuring that girls stay in school as long as boys and also must
address other aspects of educational diffcrentials. They will need to focus on
giving girls and women equal opportunitics within school, and equal access to

the rewards of educational achicvements.,
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Gender barriers would have been minimiéed il they were incorporated
into the social studies curriculum. This is because it is only social studies that
teaches integration of social, political and economic values of the society. This
research attempted (o provide a curriculum for pender cducation at the
University level.

Abubakar (2000) reiterated that social studies as was developed, 1s a
balanced curriculum that would help the individual to develop tofal adjustment
in the society. Thercfore, through social studies education, women will be able
{0 understand that to be female is not a handicap but an asset. Because of the
cuabling values and skills to make an inquiry inlo accepting  social
responsibilities instead of cowering, |

This study would be found invaluable by social studics cducalors and
educators in general. As social studics is a dynamic subject, the inclusion of
gender cducation will enable students to develop positive values, altitudes,
sentiments and cognitive skills to understand and articulate gender issues.

Cconomically speaking, gender has been at the fore-front of women’s
poverty and the inabnlity to own much property. In Nigeria, women’s working
lives are quite different from those of men. As was obscrved in this study,
wonlen’s labour force participation is plagucd by the heavy rcprcsc-mation of
wonnen it inforrnal cconomic sectors and in seasonal and termporary jobs, all of

which tend 1o be insignificant to their economic carnings.
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Gender has played a pivotal role m the sex segregation by occupation
and pender incquality within work place are the core reasons why women’s
Jobs often have lower pay and status. 1t was observed also that women arc less
likely than men 10 hold higher paying prolessional, technical and manapcerial
jobs. Women are scen to have higher representation in the clerical, sales, and
service positions, They outnumbered men in clerical jobs.

Only about 20 women per 100 men in Nigeria worked in production or
cralt jobs (Brydon and Chant, [989). Although according (o thens by contrast,
woinen’s representation is fairly high in subsistence agricultural jobs. 1t was
also observed by the rescarchier that women are less likely than men to be
promoted to jobs with higher status and pay, even if their qualifications are
similar.  Part of this inequality is accounted for by the responsibilitics that
women have at home. Family and home commitments often limit the time and
energy women can devote to work. This makes them appear less committed or
competent than men, who can spend more time on their jobs. Bul in many
cases, women’s lower positions reflect simple gender discrimination,  This
wnplics that employers are rcluctant (o promote women to munagerial jobs
becausc they worty that woimnen’s household respousibilities miught inierlere
with their work performance, simply because they believe women are not as
good as men in leadership or adiministrative positions,

Gender segregation has ditect implications 1o the cconomic developient
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and potential of women. This is because employment is an iumportant source of’
social contacts outside the family, 91.2% respondents felt gender led 1o their
segregation. 'These contacts enrich women’s lives and can expose them to new
ideas and knowledge. But this is lacking as such women continue to be at the
bottom of the economic pyramid. Also, women veceive fewer rewards from
employment than men and work does not always enhance women’s status.

Politically, women occupy a small fraction of puositions with decision-
nuking power. In Nigeria, gender roles accord women less power, 60.5% of
tespondents i this study agreed with this view. By unplications therefore,
wolnen st overcome  considerable  discrimination to  attain  lcadership
positions. Pcople commoaly asswme that women lack leadership potential or
that they cannot hold a high level job because of demuanding family
responsibilities. This is not always Lhe case.

The consequences of this under-tepresentation are many,  Wonen’s
exclusion from high-level decision-making kecps them fiom gaining lcadership
experiences and perpetuates their lower status.  And, although wormen sharce
political interests with men in many arcas, women’s unique social roles and
responsibilities are likely to give them altemative priositics for public policics
and actions. When women’s voices never reach the state, nvinisterial, or
corporale decision makers, these agenda wre less likely to deal with issues that

specifically concern women.  Women are more likely than men (o be
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commitled 10 ending gender inequality in the work place, for example, or (o
policies that help actively combine home and work responsibilities.

By and Jarge, gender is not something physical: like sex, gender is the
expcctations people have of someone because they are male or female.
Thercfore, it 1s important that gender equality between women and men be
perceived as “knowledge arca’to be incorporated mito the field of social studics,
and not mercly as an issue of attitudes and values held at an individual level.

5.5 RECOMMFENDATIONS

The following recommendations are considered appropriate i the light

of the findings of this study.
1. Women should be encouraged to seek economic participation at an early
age. This can be done by granting loans 1o women without the burcaucralic
boltleneck of collateral or a husband. Government should belp 1o de-
emphasize gender discrimimations against women by creating laws 10
encourage women 10 participate in political and cconomic endeavours. It has
become very apparent from the findings of this rescarch that younger women
arc apt to pursue cconomic activitics,  Thus,  de-cinpbasizing  gender
discrimination and ewriching women’s lives more positively. By making
women more cconomically sufficient at an early age, especially within the ‘big
decade’ 30s which is characterised by carecrs first and families coming later,

they will become coonomically cmpowered and possibly socially emancipated.
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2. The level of woman’s educational attamment should not be used as a
yardstick for measuring (heir ability to participate in economic aclivities. The
finding of this rescarch has indicated that whatever the level of education of
wonien, they have some perception of their economic potential.  Thus,

regardiess of their fevel of education, women also participate in subsistence

agriculture in Nigena. 70% of agricultural products are found to have been

produced by woimen. Government should encourage women Lo participate in

mechanized agricullure, which at present is regarded as the exclusive preserve

of men. This can be donc by providing loans to women with little or no

collatcral, because most women are known not to own landed propettics,

Govemment agencics ke Peopie’s Bank, Fanuly conomic Advancement and

Poveﬁy Alleviation Scheme can help women with the necessary funds.

3. Gender segregation has played a major rolc m keeping women in

background econonucally and politically.  In some Nigerian  societies,

especially among the lgbo, women cannot inherit landed property from thee
fathers and wonen without male claldien are not eatitled 1o inhent landed
property of their fate husbands.  This kind of attitude all over the country has
helped in contmuing the cycle of poverty in womien across the nation. Women

should be given more access to financial and political activitics 1o cnable them

participate and voice their grievances.
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4, Place of residence has played an important role m the participation of
women in the cconomic activitics of this country. Women who reside in either
urban or rural areas are aware of their cconomic capabilities.  Rural women
suffer a lot of tinancial constrain in accessibility to markets. Government and
non-govermnental organizations like Woinen i Nigeria (WIN) and National
Council for Women Societics (NCWS) should give rural women soll loans.
Marketing boards where women can sell their products (o the governnient in
order to realise profit instead of the usual selling to middle men who devalue
the products, in order to maximize profits at the detriment of the womcen,
should be created.

5. Contrary to popular belief, that older women participate more in politics,
the tindings of this research showed younger wotnen to participate moie in
politics than older women.  Encouragement should be given 1o wouen whio
want to participate i politics. Gender education and enlightenment campaign
by government agencies and of course political parties will boost confidence in
waien to participate in nolitics.

0. Hitcrate women are more disposed 1o participale in politics  than
cducatcd women, although literate women have a higher pereeption of their
political potential. They prefer to play politics with caution by staying away
from i.. This affects women scriously especially when it comes o decision-

making on women in govermment. The illiterate women thatl participate in
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politics are not educated to take part in government. ‘Therefore, government
must set aside a certain number of seats at State and Federal fevels to enable
women have more confidence to participate i politics.  This 1s the surest way
that Nigeran women will be able to get the 30% critical mass, which the
Umted Nation regards as the percentage that a group of people can have i
order to have an inpact on the decision that atfects them.
y § The place of residence of individuals should not be a barrier to thew
politicas ambition. Although from the findings of this rescairch, ruia! women are
better disposed to participate in politics than urban women who fear
mtinudation and have little or no money to play the kind of politics, played in
the country; as such it leads to less female participation.  Therefore,
Governments, NGO's, and Woimen societies, should work 1ogether 10 support
female candidates in politics either from rural or urban areas.
8. A proposed minimum standard for B.Ed. (Social Studics) Gender
Lducation is given below:

The mimmum standard is designed to enable students to form positive
concepts about women education, expose students to pender education with the

attm of improving thenr attitudes towards gender education.

LY



Specific Objectives

Al the end of the course, students should be able to :

develop right attitude about gender education;

identily factors responsible for gender disciimmnation, gender disparnty,
oppression, suppression, emancipation and empowerment;

differentiate  between  gender  oppression,  discrimination,  dispatity,
suppression, emancipation and empowennent;

appreciate the cquality in human potential regardless of sex;

assess the political and economic potential of women,

determine the awarcness of tural and urban women in politics and
cconomic actrvities; and

internalise the importance of women education.






