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CHAPTEZR ONE
INTROOUCTICHN

Statoment of The Problem

The importance of aesthetic educ~tion in building
the characters of the students, is quite clear, Aesth-
etic Education contributes a lot to ‘he maturing of
youn; people, and tc the development of all their
mental, emotional, social, psychclogical and spiritual
facultics, Sut in spite of all this, it is still
suffering from lack of recognition in so many countr-
iesy an? is faced with numerous problems. In Nigeria
and the Sucan, for instance, it is faced with multi-
facetod pnroblems that need to be solved,

Iin this study, the rescarcher attempts to trace
these problems and suggest some solutions for them.
de denends greatly on what has already been suggested
by scholarsg from the two countries and other countries
as well., Besides, the literature related tc the sub-
ject was reviewerl.

NHigeria and Sudan were chosen for this stucy bec-
ause the resenrcher has actually experience? the prob-
lems of aesthetic education in both of them,

1
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Tn the Sudan the researcher had his educa-
tion and worked as an Art teacher for sevoen years.
sre is laclk of prosress in this field, proble-s
aczumlated and the situation seems even to be
feotting worse. As fTor Migeriz, to which the res-
earcher came in 1973, he hhd to devend, in this

rasearch nostly on written literature and then

made a compariszon “oetween the past and the present.
The situation, two decudes ago, is well

described by a profassor (who was then a sccondary

School atudent) in thesc words:

1is 1st. experience (7anghoje's) datas hock
tec almost two rdecades when; as a sccondary
school student,; 1is intorust in art as a
princinal subjoct was suddenly terainnted
after the first year boecausce the only art
teacher left the schoel, e was not ropla-
cec for several ycars hecause no replacement
was found,

14anqhoje, Solomon Irein, o Frogram of Art
Zfucation for Frospective Tonchers of Art

in the Secondary Schools of Nigeria. New
Yor¥ University. Unpublisho: 24A. 5, disser-
tation, 1963, p. 3.
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puat such cases are not yet at an end. Unfort-
unately there isn't any change since then, in
spite of all the other changes that took place
in almost every aspect of life. To-day the
sama thing is happening. In 3arewa College,
in shich the rescarcher is currently teaching,poys
had had no art teacher for guite a long time.
fn 'hen they got one he suddenly left the
Ceollege last year when the boys were getting
ready for their JASC examinations. Taking into
consicderation that the above mentioned College
is one of the most famous and one of the old-
est scheools in Nigeria, one can imagine what

is going cn in the other newer schools.

The Sudan and MNigeria have g many things
in common, They were colonised by the British,
they got their independence not very long ago
(Sudan on 1st January, 1954 and Nigeria on
1zt October, 1960) and each is fighting to
build a modern nation in as short a period of
time as possible. It is from this last aspect
that problems have arisen for education as a

vhole, and for aesthetic cducaticn in particular.
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"Indeed the fact that there were very ambitious
long term incdustrialization, trade, science,
technical and building programs which determined
rezional government imperatives and priorities
meant that wvirtually no interest was taken in
art education".z

The following praoblems are found in the
two countries: Nigeria and the Sudan face
similar problems in tha field of aesthetics
generally and aethetic education in particular.

These problems are numerous and multi-face-
ted but they could be solved as our education
could still be altered and ",.. our educational
development anc destiny for good or ill is in
our hands and will be determined first and fore-
"most by what we consider best for ourselves in
the light of what other nations of the world are

L‘Ioing."3

g'Grillo, Yusuf A., in Art Education:
An International Survey, UNESCC, Paris,
1972, p. 12.

3+L. Gray, Zducation and Nation Building
in Africa, Longmans, London, 1960, p. 81,




Theroe are similar problcms facing evem tho
so=called advanced countries in the ficld of
acathetic oducation., An examnl: scelected at
~=ndom could bc cited from the words of
Guy JubBard in the magazine of Art Education
{1666} "Art in poneral) education has hacd a
chenuered history, becouse its place in society
aned in educntion was not made cloar."h Their
salutions which were sugrested to remedy the
gsituation in their countries coulc halip us in
solving our aesthctic oducation vroblems in our
ccantricu,

The need for acthetic education was falt
by the educated pecople and by the Committees
whica werae constituted to investizate the edu-
caticnnl problems. In ths Sudan, for instance,
the Graduates Conferonce sugrested in July 1939

that r~mesthetic eduecaticn shoulqd be included

in the syllzbus of the schoolas, Thoy wrote thai:

h'ﬁuy fubbard, Art Zducation, 1966, p. 10.
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Experience in intermccdiate schools and in
the College (Gordon lemorinl College) has
shovwn that therc is great aptitude for
fine arts and literature. We thercfore
trust that mere attention be given to it,
da sugrest that the Zducation Department
(present rinistry of Zducntion) provide
staff for developing and directing natural
antitudes for poetry, writing, nainting
andl music. It is important that the teac-
hers be well qualified for this work and
wa hope the possibility of introducing
these subjects in schools syllabus will

be congidered.’

nccording tce these suggsestion a department
of fine arts started at Gorcden lemorial College.
Later it was detached from the College when it
was changed tn the University of [Thartoum and
attached te Fhortoum Technienl Institute.
l“ount has said about it:

The school of fine and apnlied Arts, Khar-
toum, began in 1946 when the School of
Jesign of Gordon lHemorial College was
roorganized to become the Department cf
arts and Crafts of FThartoum Technicnal
Institute, In 1958 a broader and more
intensive curriculum was introuced nas

the nome of the dgpartmcnt was changed to
its present forn,

3'I‘oh'x‘r!af" Cmer Bashir, Zducation Develcp=-
ment in the Sudan, Oxford Studies in
African Affairs, Oxfor<d at the Clarencdon
Press, 1969, p. 240,

6'P’ount, African .rt; The ycars since 1920,
David and Haper, Newton Abbot, 1973, P b P2




This is the only finc art schccl in the
wcle courtry. Un to the nresent day therec
isn't amy other ccllege or department for fine
art., Conscouently, there is acute shortage of
art teachers in the schools. Jesides, the
rra'uates are professional artists and they are
nct introduced to any courses in educziticn. It
is from here that thoe problem arises.

w8 far as the sccial setting is concerne”,
there are nany ethnic grounsg in iliceria znsd also
in the Sudan., In Higeria the main ethnic groups
arcs: H2usa, Yoruha, Ibo, Fulani, Zdo and Ihihics.
Therc are numerous languapges and dialzets but
the official languare is the Znglish Lanpuaga.
In the dBudan the mnin ethniec groups aro»:
Danagla, Shaigiyyah, lianasgir, ~ubatah, Gealiyyin,

1

Sijah, Din':a; 4Azondi, 3aggarn, Shulu¥ an!' lluwer.
There ar. also mmny lanruages =nd ‘ialects hut
the official langfuage is arabic.

#1lthroush the Sudan is more than twice =2s

large ns Higeria; 987,000 sq. miles an 35€,6€9 sn.

miles resnectively, ligeria has three times the



population of the Sudan.

Both Nigeria and the Sudan have inherited
the Sritish Zducationz:l system as they were
hoth colonized by Britain. In the Sudan the
British cducaticnal gystem was introduced after
the letter which wos addressod by Lord Uitchner
(of ¥Knartoum) and Aspati to the public press on
the 30th of November, 1898, That letter was a
pronosal for the educational system, As this
letter gshows the 3ritish educational system in
tndils, I will cuote a few line to illustrate it.

Certnin guestions will naturally arisc as

to whom exnctly we should cducate and as

to the naturc of education to be given,

Qur systom will need tc be gradually built
up. We should bhegin by teaching the scns

of the leading men, th~2 heads of villages
and the heads of cdistricts. They belong

te a race very capable of learning, and
ready to learn, The teaching in its early
stages would be devoted to purely clementard
subjects such as recading, writing, geograp-y
and Znglish Language. Latar, and after
thege preliminary stages had been passed, n
more advanced course would be instituted.’

7+Leotter addressed by Lord Kitc'mer of
Khartoum to the Fublic press. Source:
The University of Khartoum Archives.



Kitchner went on to describe the contents
of this advanced course that was to be instituted,
He suggested that it should include training in
technical subjects, specially adapted to the
raauiremont; of those who inhabit the valley
of the upper Nile,

The position was similar in Nigeria despite
some differences., The time in which this educa-
tional system was implemented differs greatly.
Nigeria was introduced to the British educational
systermn some forty years before the Sudan., It is
worthwhile mentioning here that when the British
left, they left Nigeria with ono university
college ~ Ibadan University College = and the
Sudan was also left with only one university,
the University of Xhartoum,

Zducation in the two countries aimed at
producing clerks and officials who could help
the 3ritish to run the machinery of the countries.
It did not aim at the full education of the
peoplc and consequently aesthetic education

suffered from neglect.
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The problem of this study, "Towards a
Fhilosophy of aesthetic Education in General
Zducation for lNigeria and the Sudan," is to
investigate the problems of aesthotic education
in the two countries, to identify a plan to be
followed in the cducational institutions of the

two countries,

Specific Problems:

In order to identify a plan for the advance~-
nent of aesthetic education in Nigeria and the
Sudan, it is felt that it is very essential that
the researcher should investigate the following
problems:

ae. The role of art in goeneral education

in tie past and in the opresent. The
investigntion will include the aims.

b, The problems that face art and artists

in our schoels,

Ce Issues on aesthetic and genernl educa-

ticn philosophy.

de Aesthetic educatien in some other parts

of the world.
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Ce Professicn2al aestheticians in the
two countries. After investigating
these »roblems a program of acsthetic
education for Nigeri~z and the Sudan

will bo suggested,

Selimitations

This study was confined to aesthetic educae
tion ir the schools only. It did not extend to
investigate the problems of traditional arts
and artiste though they might be mentioned
occnsionally, This omission is not an idica=-
ticn that modern or Zuropean art which has been
- and is still being taught im our schools -~ is
superior to the traditional art,.but rather it
is due to the f2ct that traditional art has had
a long history and it could gain a world-wide
racognition. Numerous boocks and topics have
already been written on it,  '‘Jhereas very fow
studies were devoted to the problems of aesthe=-
tics in the educationzl institutions. It is
worthwhile mentioning here that in the Sudan,

for instance, up to this dny there hasn't been
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o singlc study writton on the problems of
acsthotic education in the country., and what
is worse, there isn't even a sinsle Sucdanese
Locter or -rofesscr who holds such = degree in
Art Icducation among thz Stafi of the College of
Fine and ~pplied Artsj thoupa it is the only

College in the whonlc country,

Annlysis of Concents Used

The three operative concepts of the title
of this research are 'philosophy' 'aesthetic!
And 'ecducation', " As the thrce terms or con-
cepts usually have meanings and connotations
wich vary not only in content but alsec in the
context in which they are uged, it is considered
here necessary to attenpt to clucidnte on their
meaninge. In respect of thase three concepts
an attemnt to proviide mercly a stinulctive
definitica may be misleadings after all, as
Italo J¢ Francesco had rightly pointed out

"eee Tt woulc bz presumptous to assume that



by mere definition of words all problems of

comvaunication could be solvod"q

Philosophy: Ordinarily 'philosophy' stands for

the love of wisdom or the knowledge which deals
with (a) ultim~te reality or (b) with the most
genernl causes and principles of things. It
also means {c) theorizing.

Nagib has described the funtion of philo-
sonhy asi

The function of philosophy, however, should

be clearly understeed, It is not the descrip-

tion of the external world or the factual
analysis of its content. Its proper objects
are the symbolic forms and categories,
mathematical and other, which the scientist
applies to the objeetive world, With this

as his material, the philosonher can analyze,

intorpret, or co-ordinate thosc forms and
categories so ns te ascoertain the degree cf
their logical coherence. The exnct connota-
tion of torms or idiocms is always a function
of the empiriczl data which they designate.
As soon 2s we pass beyond thesc data our
statements are without emmirical content
and conseguently mean inglcess..9

r.

Francesco, Italo Dec., Art Zducation:
Its Means and Ends; lNew YorX: Harper and
2ow, Publishers, 1958, pn. 8.

e Hagib, 'Falsafa ‘a Funn' (art and Philo-
sophy) Cairo 1966, p. 26,
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it is obvious that definitions of philosophy
and dts function should differ through the

ages. Today we recognize the fellowing major

-~

phileogophical schools:? TR SR
co L Hatur:-lism dii. Idealisn, iii Fealism
gt Ave Progmatism ve LXigtentialigm
vi. Language analysis. ¢ ... -

o sz Zach one of these gchools of philosophy

.. has its own interprcetations and its own defini-

. tions relating to c¢ducation, acgthetic, atc.

In his book, Butler has described the above
philosophiecs and has ghown their application
in Education and deligion. In order to clarify
the meaning of éhilosoyhy further, let us

degeribe each type in a fow words:

O

ie Iaturalism: " The meaning of the namne

naturslism is strongly implied in the word

it?elf. It is the vicewpoint which regards the
wort;ld of Nature ag the all in all of realitye.
According to naturalism the physicnl universe
is all that thuere is. ‘There is mothing such

ag the spiritual, beyond it which iz differcent
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The distinction of philosophical idenlism
is that it believes reality to be constituted
of the same subhstance as idecas,; or mind, or
selves. That is the reascn why 3utler has come
to helieve that instead of calling this philoso=-
phy idsalism it should be called "icderiam" as

docking7 has suggested before him,

iii. raalism: Realdism is not as old a philoso-
phy as Naturalism and Idealism. It is a more
recent one which has arisen in early modern
times. Although it is a child of naturalism

it has formed its own characteristics. OCne of
the distinguishing charancteristics is that real-
ism gives deliberate attention to the prohe of
knowlaedge. The reason for risc of realism, says
‘utler, was to set us all straight as to the
true character of knowledge. =HRenlism accord-
ingly insists that the objccts of external

world are real in themseclves and arce not depend=-

ent upon any mind for their existence.

li'locking, William 2., Types of Philoscphy
New York: Charles Scribrer's  Son, 1929,
Pe 24R-249,
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ive Pragmatism: Pragmatism is one of the
recent philcsophies, It has arisen in the
latter part of the ninetecenth centuary
in America, Butler has ssid that Fragmatism
is singularly ascribed to american 1ife and
thoughts In this vicw of reality, he added,
the uncertainty and precaricusness of our
wvorld is stressed., In regard to knowledge,
it elevates the use of things nbov: the know=
ledge of things, utility being of prime import-
ence and capable of realization, whercas knowle-
doe of ultimate truth is impossible and is of
little practical values #William James believed
that roality is many and that the will eof the
individual man cen make a difference in cosmic

affairs.

Ve Zxistentialism: This school of philosphy

has come to being in the twentieth centuary
aftur the secord Worlc Jar. According to

Jochenski:
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Existentialism addresses itself to what
arc to-day called the "existential®
problems of man - the meaniny of life, of
death, of suffering, to name but these,
This is not to say that existoentialism
has originated these prnblfm., since they
have existed in all ages. B

Sochensiki adds that existentinlism should
not be identified with any one body of existent-
ialist doctrine like that ~¢ Sartre, for instance,
because there are nrofound differences between

individual points of vicw,

vi, Language malysis: This philosophy quest-
ions the legitimacy of philosophy of c¢ducation
ae a discipline, It investigates the ideas
which philosophy of education is comprised of.,
It alsc investigates general philosophical
metters which could be applicable to education
and from which educational practicc can be legi-

tinntely deducted. Language annlysis strives

Id'Hachunski. I.M. Contemporary Zuropean
Thilosophy. Translated fron German (to
ﬁnglzshi by Donald Nicall and Karl Aschen=~
brenncr, University of Califonia “ress.
Lendon 1974' Pe 1551.
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for statements which are accurately confirmed

as describine matters of a fact is most commond-

able and much to be desired, In the same single

~minded way, language analysis demans statements
which are logically verifiable, 1In both of these
single-minded efforts nrecision can he aseen as a

prime value which is of a great worth.

Butler has criticzed language analysis philo-
sophy. Thig criticiaem is related to aesthetics
as it cxplains the position of poetry and the
poetic language in this philosophy:

Te turn from defensive criticism nnd become

glizhtly agegressive in criticizing language

analysis, something of further significane
can bhe said about the use of language., This
argument coul< be extended to other forms

of expression but we will restrict our

romarks only to language., This is to criti-

cize language analysis by saying that therc
arc poetic uses of language in which the

truth is in the poetry and not in the liter-
al lanruege which comprises it.l13

13.Butier, 1958, Ibiajy p. 480.
(The underlined word is written in italics
" in the oririnal).



20
Butloer observes further that if this is the case,
it iz a truth which can not ¢ confirmed by point-
ing to matters of fact nor verificd by hesing check-
e for its losical ﬁccuracy.1

i¢c roes on to say that the previous kind of

poetic expressicn is in the pootie writing itsolf
ag wel! as in the netaphor as used in writjing
which loes not havoe a strict pootic fora. e says
that ecxamnles could be cited in myt: and in drzna,
though "uch of the latter include no factual or
logical truth at all, le concludes that in all
these Torms of poetiec expressions many people

Teeeo find meaning expressed which is meaning becau-

e ———— e

uce it conveys somcething about the world or life

as it is lived 'vthich they have experience” just

218 much as factual confimation or logical verifi-
15

cation is axperiencoad

i
1"'5?‘ut1(1r' 1".'6"’, Ibid, p. 480,

(Underlined words ar- written in italics
in the original).

=
1)’3ut10r, Ihid, 1568, p. 431,
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The above arc azjor vestern philosophios
which bad and 3till have, »n important ivpact
on »ducation ir the Tdst. As our educaticin?
palloseophy wea, and still to somo extent is,

iufluencec by “ooteorm educationzl nhilos. oaies,
tho res.srecher 1Lir’ .od himsclf * tagcae nhilo=

Le8eaises3 ant lLef't those whiich v'd no influence

on our cfducatirnal nhilosophics.

ot us go Tortu and define the otherr twn

wordg, the firat i waic: is acstheotics,

acgtheticst iz usually used to rerfrr Lo

the discinline vhich claririas la's and vrincinles
of beauty in nature, art and literatare,
Professor Bern~rd log-ammuit hos soid that " herco
is no definition of beaaty that can bec saicd to

. 16
have met with universal acceptancc.”

16 . myE y
‘2psanquet, Bernard, a listory of
Acsthetics, Unwin Jrothcrs, Mew Tork,

19?5' Pe 3.
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Throughcut this study tho term aestlictics
will %S¢ used in reference to the fine and apnliad
artay fine »rts heing those prealing to the sense
of heauty, as noetry, misic and especinlly naint-
ins, scul ture and architecture. applicd arts
will refer to ceramics, textiles and graphie
degipgns tc. “lowever, as this reseanrch is ahout
the cducation of the suhjects with pervasive
aczthetie characteristicsg, it might he zipronria-
te to ipvestirate further intc its mesning.

In Encyclopedia Britannica the term 'acsthe-
tics' is said to refer to the inquiry inte the
nnture of sense-percention. It goes on to trace
the changes that ceccured te tuis term. hrcorie-
inz to the Zncyclonedia the meaning of "aesthe-
tics" has heen gradually narrowed since 1950
when «.G. Baumgarten npublished his work.

Tho term has come to cover ... only the

axparience of heauty and sometinmes only

that of artistic beauty. The truth secns

to e that we do distinguish our exper=-

iences of beauty, both natural and

artistic from our sense-exneriences as

having 2 comwon and peculiar in confessaedly
locsce ways as when we speak of a heautiful
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spring, mattress or rnfregarwtor.l?
Butler has given the term 'accthetic' a
concise definition but a very meaningful one.

He definced '"aesthetics' ag:

"The naturc of the valu~ss which are found
in the feeling aspects of exnerience. The
conscious searcn fer the princinles governing
the creation anad apnorecistion of beautiful
thinas.“ia

Ludwig Landgrehe defined acsthetics almost
the same way as Jutler. But he adrdesd that
aesthetics could not yet find answers to many
guastions. He writes:

There still remained the claim no matter

Jow rmuch contested = of modern art to duec

recognition, =nd there also remainecd the

ne less contested values of the traditional

art of the past as embodied in literature,
wgic, painting as exhihited in libraries,

lf'%usthcticﬁ in Encyclopedia 3rit-anaica,
Yilliam 3enton Publisher, Chicago,
Lon’on, Toronto, Geneva, 1971, pp. 263

-264,

1 esutler, ibid, 1968, p. 39.



maseuns, and concert halls., and there
remained finally the ever repeated question
as to what it is that imnarts these works of
the past their lasting eoffect, the nuestion
whcether these creations were meraly the
by=praoducts of a relaxatien from a lifo of
hard lahour or whether they ha’ some deeper
significancue. It became increasingly clear
that this queslion could not He answercd by
acsthetic and by theory of art,

Jo explain the reason for this failure
to arrive at a satisfactory answer, we must
look at ¥he origin of this incongruity het-
ween aesthetics and art theory, on the one
hand 'nd the metaphysics of art, on the other.
“«n” we must try to elucicate the meaning of
this contrariety.19

e have thus seen from Landgrebe the difficul-
ty «f assgthetics to assume incontrovertihle respon-
sihility for exnlaining the inner significance of
wor' s of art, or (if we ~ust avoi< the controversy
inherent in 'wor' of art') the ohjccts of artistic

exnression. It would seem then,

e —-— e

i9.

Landgrebe, Lurvis, Major Problems in
Zontomperary Zuropean Philosoph
Trnnslnteﬁ“{fron German to English) by
furt F, Reinhardt, Frederick Ungar
Publishing Co., Mew York, 1966,pp. 12§
-127.

(The underlines’ part of this quotation
is written in italics in the original).




235
that aesthetics cencerns itsc 7 =wwith citents
at establishing the rocessary tenditions Tor
Juigings the succaess of =~rtistic vynression,
Xoclin alsc hiaig subscribed t» this point »f

cn and the

P

viow,e uie treatiss on 'Yawesthet

=]

Tusehine of art' ¥aslin chserved tmat since it
is imrousidble frr sos:hetica t2 1:v Jdown tho

. 0

vicient conditiong for passing

r

necagsaary ant gu
Judgenantt on agsthetic axpression, nesthetics
will hclp art odueation by orepounding Twel!

foendot theory of nuesthatie judgment! tho!

ciarilice a successCul Loslbhretic axpressir.

That ic needec, ten, for on ac. . le
curriculusz in the eduecntion ¥ .t ias
a2 well-foun'e? thacry of aesthiziic judge-
ment which wenld erabie 50t te: oher and
student t: perceivs tue ciorify of a
guccaessful asstizetic 9uPYcasion eee

TThat a philospher of art ing to contri-

bute €3 +4: curviculuvm i rtv studenta is
a way o7 Jjustifyin; the validit. of
artistic expressionr. “hLavacr .2 not
techaizu. cen ba ladrn:d, @io’ hether or

not techninsie is relevant to it activity
cf the ariist in forming his intuitic.:,
iy that mart of an ~rtistl'e Lechnig:
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whichi hus producer the ohject of judlgement
will have an effect upon the jurirement »f
the ohject.20

Zcducation and "hilesonhy of Zducation:

20 clarify the meaning of the word ‘Yeducation'
it would he best to ro through some definitions
that former ~hilosophers =and educationnlists
gava to it, 2l-te, has defined education as
falleows:

3y education I mean that traininge which

is given "y suitahle hnbits to the first
instincts of virtue in children when plea-
sure and pain are rightly immlanted in
nc-national sculs. The narticular training
in respect of pleasure and pain, whichk
leadds you to hate nnd love what you ought
to hate ansd love, is callad "education",?1

darry Schofied in his Philesphy of Zducation

hag quoted 'ilton's definition of educaticn by

saying?

-

20N

Cerraclin, Z.F., hesthetics & the Teachinc
of art' in Z,7/. Zisner anAd D,J/.E. Zcker
(eds.) Readingg in art 3Zcduc-tion. liassa-
chusetts: Dlaisdell Puhlishing Co.,
1566, pn. 72-73,

Al Plato, The 2epublic, translated by

Tel,e Davies and L.J. Vangham, Macliillan E,
Cos, 1352, ps 123.
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"“jlton defined education asg follows:
'T ¢211 therefore a complete and generous
acducation that ~hich fits n man to perform
Justly, skillfully and magnanimously, alil

the of fircos, bothh public ~nd nrivate, of

22
acace and wara"

<ig definition seemne to covor a wider
scope and ruch more ground than that of

3

#l:to. Schuf‘ield2 haa listed (he arcag cf
gtudy which Milton's idea of education erinil-
eds Thesec ur"ns.weru: Greek, Latin, Itnlian,
Hebrcew, Chaldaic, Syricc, arithnetic, matuc-
m=tics, geography, physics, astronony,
meteorolosy, mineralogy, physicloezy, fortifi-
cation, architecture, engineeriny, navigation,
ethics, eccncemics, politic, law, lecgic, rhctorie,

the scrinturce, thec!sney 9and church history.

i e S ——

22.., e . i £ .
“*Harry SGchofieldy The .hmilnsophy of

sducation, an introductioang feorge Allen

and Unwin Ltd., iL.ondom, 7%, pPe 3%,

23'Schafielﬂ, 197%, I:id,; pe 31.
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It is worthwhile mentioning here that it
ig Aifficult to give a sound definition to
education without implying an educational
philosonhy. This is to say thet there is an
intimate relation between philoscphy and
efucations It is interesting to noto in this
connection that John Dewey has defined philoso-
phy simply as a general theory of Zducation,
Je wrote:
If we are willing to conceive cducation
s O process of forming fundamental dis-
postions, intellectual and emoticnal,
towards natur: and fellow men, philosophy

may even be defined as the general theory
of educntion,.?

It seems that this intimate relationship
between education and philosphy, resulted in
the evelution of the term nhilosopnhy of educa-
tion. This term, philosophy of education, is
a field ",.. of inquiry, speculation and appli-
cation in which philosophical methods are

apnlicd to the study of a problam, tooic or

2% ¢ Jotm Dewecy, Democracy and Zducation, Now York

the ! actillan Co., 1916, p. 383.
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issue in rs.u’lm:..::ti-.-n.”f'!5

The above scurce wentions that analyticnai
philosephers w :1d say that philesophy of edu-
cation shoulsd and with an atte-nt to clorify
and jusitify ecdicaticor:l statemnets and arguments.
20t in practice the Tield cxtends far beyond
tnat sn’ includes m.ch of that which hag beun
vritten <n wducation by influential philosophers.

Jesices, the philosophv of aducaticn concerns

itself with the applicataion oi ‘anwlodv: and
tocricss T cquently, numerous phiitasozhers
Toorasation L greatly concerned with the

relntionship betweern theory ~nd practice. They
are alsov concarned with the way in oh'2h nhilo-
cophy relates to nther  cids of study;

FLn-liy & Incyclopaudin sayes the followe

wks

ine aboat ihoe shileosoohy of educationg

" . . . .
2 '?‘.ncyclop.-.a'.i v Agpd Lan? i e vtiow,
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Z“hilosophy »f eication is the atiampt
to formulate ta: ovaer all objectives,
content 2g ! stratugy of educaticn in terms
of a consi cvomt, intergrated or:ranization.
The liter=ature of ne~rly cvery a2ge is
1aden with ndviee onr renring the younger
genzration, The abtundance cf this advice
woald indicate that perplexities in child
training are perenaisl. For thoir solut-
ion thoere have beon various rosources on
vhich to drowv, To scell holp fros the
Jireciion of occuacatiomal nhilosophy, how-
aver, nay strike the average ley-man as
rather foruidobles As n attter of fact,
howevor, cducational phil .sovhy is noth-
ing more than an extensicn and refina -ont
of common sense.?

The following compariscn hotween philoso-
phy and cducation wruld hopefully clarify the
menniang of cach ternm and of the two torns
attachecd te one anothours The rosearcher ~as
sumnarized it from what Jutlsr has wepicttean on

them.27

26e> . . : ;
6'?ncyclcpuf1m Aritannicn, Zducation.

.
a"Butl.r' Ihiad, 19692, pPp. 10-11,
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Philasscping

Philoscohy i3

erical onc unecuws
1ntive

Tt asks ouestiong,
gxarrining factorg.
of reality -u
exoericnce many
of which are
involved in the

cducative process.

cmophy is a
aducttion=

ooice to

oell )

foe

co

1
!
!
the=- |

- PSS By ——

P CHIE Y

e actuestual

arocess of edu~
cating iz
matter of activit,
canling wit!
these facters, d.e
teaching, corga-
nizingr prorrammes,
~tyvinistoring
organizatinnas,
buildin: curriculcs
cte,
aducation as
fi:1¢é of inveastie

ration yiel!'s cer-

toin data as a basis

for philosophie

judganonto.
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There are two additional points which were
not included in this schedule bhecause they
represent the relationship between education
and philosophy. These two points are:

(1) Philosophy yields a comprehensive
understan<ing of reality, a world view,
which when applied to educational practice
lends direction and methodology which

are likely to be lacking otherwise. By
way of reciprocation,

(2) The experience of the educator in
nurturing the yvoung, places him in

touch with phases of reality which are
considered in miking philesphie judgements.
Because of those who are actively engaged
in educating can advice EBilosophers about
certain matters of fact.

Frankera in his easay 'Towards a philosophy
of aducation' says that philosophy bears upon
education. To clarify this he said it was
necessary to make a distinction between educa-
tion as a proocess and educntion as an academic
discinline. In former sense, education hecomes
the process

by which society makes it's members wvhat
it is desirable that they should become
(not merely what it desires them to he),
either in general or in so far as they
may bhe carried on by what are called
"achools!", In the second sense, education

28,
Butler, 1968, ibid, p. 11.
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is the discipline which studies thais
Hroccess in one way or another, its
findings Mheing reported and passec on
in professicnal courses in schools cof
educntion,

s the terms 'education' and 'philosophy!
of 2'ucation are ap-arently clear, we will
proceed later to discuss the aims of our

genaral education.

Jefinitions:

Ilenmentary Schocls: These are the institutions

in which chilrdren aged 7 - 11 reccive their
instruction. They offer %4 - year courses.

Frianry Schools: They are similar tc the

elcmientary schools and the only diffcerence
hetween them is the number of yeoars. Children
in these institutions stoay for six years, but
they =onter them at the age of seven, in Sulan
and in five in Nigeria.

Interncdiate Schools: They are th: schesls to

waich the successful elementary scheoel hoys
ar: promoted., 7The course in these schools

lasts for four years.

9' L v L La = - .
2 Frankera, W,I'., "Towards a Thilosophy cf

Zducation" Harvard Educational -leview,
xxvi, No. 2, Spring 1956. p. 96
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Junior Secondary Schoeols: Are similar to

the intermediste schools but the course in them
is only three yecars.

Hipgher Sccondary Schools: They are the schools

that receive successful candidates from the
Junior Secondary Schools.

545.C.: 18 the Sudan Schoel Certificate which
is ecouivalent to West african School Certificate
(WASC). Students sit for 5.S5.C. after finish=-
ing their higheér g_.condnry schooling, i.e.,
after recciving twelve years of instruction,

Frocedure for collecting and troating data,

Data will be collected from the following
scurces, Literature: Though little has becen
written on aesthetic education in the two
countries, but still it constituted a2 uscful
source for the study,

Scholarly books, journals and periodicals
thnt deal with nesthetics in different parts

of the world will be used,
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Fodern theories and practices of aesthetic
education will be investigated with the hope
that they might help-together with the previ-
ously mentioned data - in evolving o plan to
be followed in our schools in the field of

aesthetic education.

Organization of thc study

All the previous datn, togethor with what
is mentioned here under this heading, forms
chapter one. The study includes six chapters
in all,

Chapter two investigates the role of
aesthetics in the general education of Nigeria
and the Sudan. It shows this rele in the past
and at present. The investigation inclucdes the
aims and the objectives and also 2 comparison
hetween aesthetic education in the two countries.

Chapter three is an attemnt to collate the
problems that face acsthetic education in the
two countries under study, This chapter will
discuss all the problems that have faced art

and artists., Problems of aualified teachers,
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materials - inported and loczl - the scope
of the aesthetic cducation programmos, will
also be discussed in dotails.

Desides all this, a certain portion of
the chapter will be devoted toe thosc artists
wvho “e¢cided tc leave our countries and stay
in TGurope or america. Their problems will be
discussed as this might help thce prescont and
future artistgto face and golve their problens
instead of escaping from what we can rightly
call the "battle-ficlcd,"

Chapter four - Issues on westhetiec and
General ZEducation Theory - is devoted to
sceking answers to the diagnosis analysed in
tho previous three chapters, This chaptor will
alsc discuss the responsibility of aestheticians
and aesthetic educntor. This will be done in
an attempt to stress the necessity of loanguage
training for artists in Nigeria and the Sudan,

Chapter five 'Suzgested Programmes for
aesthetic education in Nigeria an: the Sudan,'

3efore suggesting or evolving a plan te be
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adopted in our schools, contemporary trends
in aesthetic education in the Jest <« togethor

with gsuggested programmes by our scholarsg =
will be consulted,
Chapter six includes the reviews, conclue

ssion and rcecommendations.



CHAPTER Td4C

THEZ ROLE OF AZSSTHETIC EDUCATICN IN GENERAL

SDUCATICN CF NIGIRIA AND THE SUDAN.

Before discussing the present role that
aesthetic education plays in Nigerian and Sudsnese
schools and colleges, it will be helpful to cast
a quick look at the early starges of their
introduction into these institutions.

A =~ IN NIGERIA

The first school (in Nigeria) to have art in
its curriculum was the Hope Waddell Train-
ing Institution. Founcded in 1895 hy The
United Free Church lMission, this institution
was established to train teachers and pastors
«se it established a broad program to inclu-
de the teaching of practical arts - cnrgent-
ary, tailoring, »nrinting and metal work.

1'Wanghoje, S.I., A Program of art Zducation
for preospective teachers of art in the
secondary Schools of Nigeria, unpublished
doctoral dissertation, New York University,
1962, pp. 87-98.

38
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Fut in spitec of the fact that art educatien

started that early in a Nigerionu vcﬁool, it
was not intreduced in the secondary schools
until 1923, according to the above writer.

Itg seums that art educntion dic not sorend

guickly in Nigeria "... for, 25 rocently as
195%, the waord! 'art'! in the very few prirmury

and secondary schools whore it vas "mowa nt all,

wag synonymous with ' 7rr wart of somethin aore
usaef*il to (-:‘"2

This writerp goes on to say L(aat there woro
no properly trained art ivachers, and thet art
cften fell to the lot of t 1w nt ture study or
biclogzy teacher who made use cf the ha’' = -ur
neriod teoching his punils wow to draow o leal
o lit'le bettor, or askins; them to druw a cross-
section of an eartih-worm,

congsequontisl to the previous condition of

e

aothetic e<i. ! lon in Nigu.ia, " It was felt

e — B S— L — mamaas o

- =
"*CGrillo, Yusuf... "Fajor concents of art

E;.’i'uc':tion‘ in ~rt -duc..tion go International Survey,

.'-'_'!"is' 19?‘/-‘ .,Jt ’.I--
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-~

that something drastic was necessary that there
must be a thorough foundation in the primary
an?' sccondary schools if there was to be any
hoae of having a future society of art - con-
scious and enlightened taople.”3
Jo materialize this hope, institutions for
training of professicnal artists and art teachers
were establishcerd, These institutions started
pro<ucing teachers in 19573, Their graduates astarted
pressing the federal anfd regional governments,
the ministries of education, th: headmasters and
rrincipals, te introduce art teaching in schools,
"8oon, th: desirability of art in schools was
not the question, hut the urgent nccessity to
provie enployrient for the artists that the

1A
Unversitiecs and Collezes were nroducing."”

3earillo, 1972, Ibid, n. 11.

beirillo, 1972, Inid, p. 11.
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A o result of this pressur:z, art was

introsluced into Nigerian Schools.

2= XE 33 SUDIN
experionce in the intermedinte schools

and in College (Gordon !‘emcri 1l College
~oresently the University of Khartoum),
hias shovm that there is great aptitude
for fine =zrts and litersture. ‘e therafore
trust thot more ~tteatiecn ve priven to it.
Ye suggest thor twe ddducation Zeparttent
(Frezent liinistry of idazation), provided
staff for develoni:s and Airecting natural
aptitudes for jpoestry, writing, painting
anc music. It is importnut that the
teachers be well qunlificed ior this work
2nd we hope tho possinility of introducing
thesc suhjectarin nebhools' syllabuses will
be considerad,’?

™Me above cuotation is an excernt from n

~

letter whiich the gradutates of the “olleg: sent
to the Hducntion Cenartment., The grasuates aimed
at establisaing a sound educational cvstem in
spite of thao colonial systemn. It i3 clenr thnt

the gracunt-.s ore aware of the role of aesthe-

tic educaticn., They went on fighting for trnoiw

—_——— —
“*lohwed .mar 3ashir, Zducaticn Develop-
mont in the Sadan, OCrxford, at
larewdor Cross, 19€9, p. 123. (Vords in
brackets are those of the present auther).

- .
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gzonals till they convinced the autharities of
the imnort-nce of intvoducing aesthetic educa-
tion in the schools.

This introduction of nesthetic cducction
into general education ncecessitated training
cf mora teuchers ~ad sc "... thae training of
wré tenchers in Oacitor fuds Tnstitute of Zduca-
tion stirted in 1°

Te gracduates o7 che 2bove institution
ware trained to teac.a in »rimary schools. 1t
may be worthwhile mentioning hore that this
iststitotion was for trazaning mnn.nuly, woemen
teachers Wegt trained in the women training
institution of Omdurman cnd Madani.

HJaving art on the syllabi of thc element-
ary schocl made thoe sducators think of higher
stages 25 well. Their goal was introduction
of aesthcti~o into the intormediate and
secondnry schocls. ~8 a result of this urzont

tavey teachers, 'The Schoel ©

nead for hizh.r -

A

Th. wport ctf tis ot Committea, University
»f Thartour Ticds +i Prers, 1975, D. 26,

6.
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*

TUasicn' was sstablisheds The 2ate upon wiaich
this schuol wis established is evifont £fr-m the
vards £ ite €irst Suncrvisor, J.r. Gueninaw who
vigited the scianall in 1273 "8 an external exama
ia2gr znc o= the chgervation that it was he
wio started the cellere in 19%6 uncder the name
Mhe ‘iclhivol ~f Cesi.cn" wheon he was jin thz Sudan

- ; 7
anver=nsnent Servica,

This sch~ol "hasg been sur-iyin, thoe Su snese

]

seonfary schwols with teachers 44 art for over

Lvoarrty five vear

¢ Tor the intoermediate schools, 2 grent
nunbar o~ thoen Ji * Tive art in their onrri-
cula., In th: very fev schools where it wxisted,
it was taugiat Sy tenchiors whe Lad had no train-

ing in art st ~1ll. Thoet gap was left ospen for

the simple rean. n that the gracuates ~f Bakhte:

~

adia acurvan oand oadani teacher trainins instl

-

7

Grecniaw, J.P,y A Honort on the T-llaene

Cma e e—

M Line on’ sppiied oris, Kharteum, May 1973.

L
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produced art teachers for the elementary
schools; the schonl of design (the present
Collge of Fine and ipplied arts) nroduced

teachers for secondnry schools 2an! for toacher

training colleges, This situaticn continuecd

till the mic-fiftics.

Tha Schocl of lesign was detached from the

University of I i

iartoun and attachead teo the

Thartoum Tcchnical Institute in 1951. It

cffered the following courses:
{a) . threc=year course lending to the
Diplcema of Fin: nd Aopnlied arts,
In 1961 this cours. whg extende! to
four yoars.

.-
-

two=vonr ccurse designed espccinlliy
for training art teachers for the
intermediate schools. This course
atill continues., The tenchi.rs who
completed this course have been the
oinly cnes aunlified to tazch acsthe-
tiec education in the intermedinte
achonls,

-~

-

sesthetic Scducation in the Educational Currgcula

in the Sudan up to 197C.

‘v the eavly sixtics aesthetic education
hoed bheceoame established in the schools of Niceria

ar:d the Sudnu. It =15 recognized in general
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education and zcould find its proper place
anong other subjects. The l2eck of teachers
became less 2cutes. Insncectors for art were
anvointed in the Ministries of eduecntion and
cyllabi wére devisced.

In the Suden thoe first sylisbus for aesthe-
tic efucntion was davisod Ly i're. Greenlaw who
drew the main lines for the cbjectives as follows:
(a2} DPhysic2l Chjcctives:

1a rainir s of the senses.

2 Creatin: 1 conrdination between "oand
an: .‘. o 3’ [ )

(n) 1. Motivating the inaginative powers.
S Strengthening the visual and porcent=-
uzl insijgnts,
3. Training in the usage oif the percept-

unl and imaginative powers - and in
their exnression through thom.

(c) idesthetic Objoctives:

In addfficn to tho main objoctives of
childgsr's nctivities which are mention. above,
attention shuld be pnid to oducating their
taste by showiny thﬁm what is heryutiful ~nd

suit i) and what is not.3

g"Thc Gencrt cf the art Committe, Khartoum
{tror.: ted by the invesiigator) 1975, pe 7.
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To reach these objectives, Mr. Greenlaw
has suggested that children should be given
three or four fourty-minutes lessons a weel:

on the following topics:

1. Imaginative, exprcssive and represen-
tative drawing.

Qe Designing and coloring of shapes.

X Clay modelling.

L, Painting, naming, analysing and making
of colours,

e Faper works.

6. Tailoring.

7. Textile ancd weaving.

Besides this, ['r. Greenlaw had prepared
books to aid the art teachers. His well designed
syllabhus has creatced a place for art on the
curriculla of the schools anc! gained respcet
and recognition of the headmasters and princi-
pals.

This was the syllabus followed in mest of
the Sudanese schools., Some later alterations
were of little consequence,

However, in the secondary schools the teach-

ers were able to create their own programmes.



47
deponding on tihe training they had received and
als~ on new theorics ¢’ art education to which
they were aoxpogsed curing their diplomis courses.

n8 for lligeria, *euchicrs whz tenrch art in
gecondary schools and teacher troining collomes
graduated from “az followinr institutions:

1 =« The Fine «rt Lepartmzat of the ZTaria
College of arts, Scisnce and Techmnology which
wns establighed in 1055,

ite tarsu-year coursc “.e.s in which the
students follow 5 ~gneral fine art course with

spzecinl emphogiy " the toaching of arts, had a

(TN

ahort run bhefoure it was scrapoaed te give way
tc the four ycar course leading teo the award
of 2 Jiploma in Tin: art {(a bachelor's degree
craivalenti. Thaic ec.rtificite was raplaced by
:

bzenelor's cdegrese in Fing Aart when the collerc

) 9
Yacnve shmacd: Talle University, Zaria."’

gnﬂﬁniffju' Solomon 1., ".. Program of
art :ducition for proswective teachers

of ~rt ia the Jecondary Schoocls of

ige-i.,* /mpubtishcd doctorg . cisser-
taticn, ow York University 1969, p. 115.



48

2 «» The University of HNigeria, Msukka,
This University has a wvell definced nrosrasme
of art edusition dJosigned to a2wnard 2 bachelor'as
dogrec in our years, it is off to 2z premising
start Y., Iin 2ddition to providing a hasic
<n crmpretentivae traininag in one major raron
of gpuclalizati-m, it cff.ry o goncral bHrcka
g¥ouad in tho liberal Trtu-"l

Sone of the praduntes of the above instie
tutions who chooge teaching counld tdﬂch create-
ivelye ™is wos “ue te not only to the trzine-
ing they rccorived, but also to their ; raennl
aunlitics an? «fforts. Somec of ther went ~lier
groduation foé a2 one=ycav coursce in zdocation,
They becama ruxlificd art toachers aad could
tonehr art goccoas 131y in the gsghnols and
enllofmese Vhey ‘mew the 2ine and objretives

¢f agsthovic =duenation -md its coatrihuticn to

n
*Sulciman, Salihu, “h.v. General oxams,
Chio State University, 1974, o. 21,
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the maturing of young peonle to the develop-
ment of their social, mental, emctional,
psycholegiczl and sHhiritual freultics.
The education € *he 2wtist and that
of the art teacher in ligeria are virtually
the same excert the one=-yoear post gradante
course in pddagosical troining (ealled
the art tc.chers cortificato) eese tho
result is that osrefsss’ . cnal art teanching,
gengrally; idig Jomin=t :C Dy mon and wouen
whogse training is only is the studin art ..
the m2in ew:h sis are on the curriculum
- the agsthetic agtivitios sre literolly
the same as th in the Iitish Scheols.

11
a8 art was ev rytning to thege puopla,
thoy taught with groeat ceathr-iasm nnd showsd
great intorest in the subject. Their interost
had great offect on their students, it attracted
them te acsthetiza and "alined groatly in their
education,
The rolsc of resthetics was renlized not by
the artists and thce art teachers alonce, bhut it
was ‘movn to some alucntore as well., J. Hanson

for one, has weittcen on the aims and ohbhjuctives

leguraiman, 197%, Toid, ne 37.



50

of cducation in gneral, and ecgihoetic educate

ion in varticuisz, In "Thae littional Zduzcation

rurnoge' he ~czed the fellowine nucstion:

'What does n .ew HNireria oxsect of its Schools?!
In =nswering thic szucslion he said that

schools sheoulcd promote politic:. struength of

th. n=ation, coonor i~ -rowth, s.cial solidurity,

aethetic life »f the people, a self romewing

s~neiety anll the doveleprient of healthy indivi-

L

dugls. A8 {ar aw acsthetics is cencerned, “a
sugraested that schools should develeon it by

Sapturing, congerviag and rocording the
riches of their artistic heritogee.

Incouraging creativity in the young
through procduction »of artisitc gxpressics of
taenmsclves whiclhi bear the imnsint of the past
ans tho prescut; developriznt of intarcsts and
skills cf 211 in na'ting creative use of tnoeir
leisure iing,

Serviaig as centres ‘i tau coatimaing

acathetic life of the negenle throus scitural

and artistic programics and activitier of all
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tynes; fostering in all the young an interest in,
and a respect for, acsthetic and creative express-
icn in their society; enriching the ccurse of study
and ingstructional materials Hy capturing the flav-
our = of inherited artistry. 12

The awareness of some educntors like Hans§n‘
acded to great enthusiasm of the 2artists and art
teachers helmed in making art knevm in a graat
numher of schools and collegese.

Comnarative analysis:

3y the year 1970 aesthetic education could
fin” a respectable position in the curricula of
nutieros schools in Migeria and the Sudan. Art
rocome (studios) hecame available in many of thein,
an” materials and equipment were regularly supplied
~ns ahove all sufficient art teachers could he
provided,

in some Sudanese schools the condition was
very satisfactory. In 'Jadi Scidna! secondary
school, for instance, in which the student

has had his secondary education (1958-1961),

“n” taught art, 1967 - 1969) there

1“'%ansnn, Je'ley "The Nation's Zducntional

Purpose" in Tkejiani, Okechukwu (ed.)
HigFerian JScucation, Longmons Nigerin
Ltd., 1971, p. 37.
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werte four art roosts ard Lhwes ~teres for art
matorials, The studemts had tae cprortunity
of o wide rinea «f X~ aricicage Thay haé a
wide gelection doth o s} pr-ctice and
for cxavwin=tions s well.

"ocet of thi 'y ant Sudancsc artlzte
livec Sulghi anrn S:iisrain have had thedir seconds
ary cfucation in this institution, "hnﬁaot'
and 'Tacgat! sccondary scha;_s alse had the
arme facilities anl! tha same r.outation,

Sefore inder:indonce the coloni vl govermment
used to urovide these schools vith qualified
teachers from Zngland and othoer couniriaosSe.

In these scheols art had flourishe: 2nd reached
its peak in the ninctoen sniztias.

Howevaer, cince 1370 acthetice s ucation
startad to wither ~u? fade in the Sudancse
Cchiwrlsse This w2e cdue to the '"Ner Iducnticnal
Ladder!' nas Poliey which had afifec™.i 2ll the

educnticual systen i the Surlon.



53

Instead of spending four years in the clo-
nentary, four in the intcrmediate and four in
the seconiary schecols the students wera made
to spond six in the »rinary, chx. o in the
intermediate  Junior Secondery School), and
three in the sceondus - school (Migher Secondary
Schools).

Thes<¢ changes wmay be justified; wh~t could
naot MHe justificed 21t 1l was troe new attiitule
which ne~rly de=:t =~ deathly blow to aestheéetie
education in the Sudan: On the one hand, iha
tine 2llotce” tr the acsthetic gducation in the
curriculas wns drastic:lly reducuds algo ncsthew
tic admeation was no laager considercd o
subject dn’ tLus was oot included in the exam-
ination for tae Sudan Schnol Certificte (the

souivilent of Wept Africn School Certific -,

78T
The s~'vocates af tds policy belicvad that
wrt wng net 8 worthnmiile subjoct but a4 nilanzurs

avlice activity to be indulgdein 2t 1. leisare
y g

time.s Thoe <pposing crinion held that "... Whes
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art experiencos are listod under leisure,
howover, it provides th. vreny dues to the
lcarner, it crientg thinkin; ~{ art, not
g a 4nilyv coxverience, but as a leigurae time
:ctivity."ia

L)

The student does not wish Lo go inte
this sabject in Zenth, but inste~d woulsr like
te record the eff:cts of this disastrcus
pclicyv.

The dimmelinte repsonse was the under-
catimation of the value of awsthetic coducation,
dac this attituds been from the general public
2lens it would not have bhoen very SlinﬂE’
the unfortunate gffect wns the school ~rincie-
pals and higher officials of ihe MVimistry of
Blucation, those with 2ctual 2authority to
nrovide or withheld fin~necial support, scdcnted

the same attitude.

- -— e . —

1 o f . T .
3'}alrk Le Yickisner, An Introducti-n to
4 P . 1 l):“-“_ - T
Hwrt Iducation, darren % Cowmpany Ltd.,

New York, 1957, »e. 1£2.
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Responding to the chanze in officinl atti-
tucdes, the students thermacives losl interest
in the subject asg the Art Zomaiticc has obser-
veds In t'e¢ senior clnsses in particular no
one bothored to involve thenselives in any
experience duriag the sch.cl houvrs. Thz stu-
dents devoted all their tine tc the "more
imprrt:cat subjocts’! thosce included in thoir
final examinations.
In fact, it can safely be g~id that in
any developing country (like the Sucdan) such
2 decision virtually means the end for aecsthe-
tic education, Thigz was what 12" 20tunlly
happenesd to aesthetic education in the Sudnn,
The standard which was painstackin, 'y built
step by stev nlumnmeted., The artists, the art
teachers and their sunu .rters had to start
from the seratch,
All f the 126 art teachers, who ‘e
well traine? and wha taught in the svconde
ary schools thot have 527 streams, lost

inter2e* in thaeir woriss. Theilr great
enthusiasm was changed to cenpair,
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The flowery drcams they hzd aboeout the
fature of aesthetic education in the
Sudan wera restiroyed by the decision
of the Vinistry of Educatica which
forces so many of them to stop teaching
and join other job»s.1l4

Lucitily enouzh, in 1975 2 new minister
for Llucation was annointed, le belongs to the
snall numher among the fow Sudanesc elite who
anpreciate art and was thus intereste' to revorse
the decline of aesthetic educaticon.

1o anpointed a committee to study the situa-
tion of art, art education and the national crafts.
The committee was formoed of tho previous an< nrescnt
principals of the Cellege of Fine an! applied Arts,

mowm Sudancse artists, art inspectors, and other

eminent educators,.®

lﬁ'The deport of the art Committec, Univer-
sity of Khartoum “rinting Press, 1975,
Pe 39.

*The Principals are Lastawi and Shibraing
the artists are As Szlahi, Rabb%ah, Shibir
and Yamal=ah (the only Susanzse laly who
ha- her post graduate education in U.ll.
and had exnhibited her paintinrs in numer-
ous countries overscas.) h4nd the art
inspectors arc Ismail and {asheed, while
the other eminent educators are Saqayroon,
Ir. Al aqra, Tnlodi, 3abikir and tlafiz,
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In 1976 the minister for education, who had
anpointed the above committee vas succceceded by
another one. Luckily again for acsthetic
education, the man who was aprinted by the previ-
ous inister for education to head the art commit-
tee, was hinselfl appointed te be the minister for
education. All these who are attached to aesthe-
tic education could have some hope for improvement.
3ut up to this moment of writing, nothing has yet
come out anr the situation is still painful.

Lz for Nigeria, the position of aesthetic
education in gemeral education is not only f~r
hetter than that of the Sudan, but the trend is
actually reversed as the rescarcher could tell
from his personal experience. Hrt is included
in the syllabus win« is considered a2 subject in
examination and in JASC. 4s more pecople are hec-
oming aware of its role there is hone of cven more
improvement. Even if the students have to work

for the (WASC) exams, they will still be subjected
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to numerous aesthetic activities as could be
observed from the (74SC) syllabus (sce AppencixI},

Zducational institutions are capable of
supplying many schools with properly trained
and qualified teachers. The students are no
longer left to the mercy of unqualified teachers
who engage them in unispiring activity such as
conpying whatever they drew on the blackbhoard,
or tracing from differcnt bocks.

The Federal Ministry of Zducation puts
greater emphasis on art by giving it effective
support. It encourages art in the s=chools by
arranging competitions and awarding prizes
for the best students. Cne of thesec was
'The [lational Schools' Exhibition and Compet-
itions', arranged in 1975. (See appendix?2),

There were two officially stated aims
behind this activity: to promote cultural
contact and understanding among Nigerian youths
in all the states of the federation with a
view of developing a common artistic heritage

ancd a national cultural identity. The other
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one was to stimulate teaching of art in schools
by giving the teachers an opportunity tao see
the standards of work in other schools so as
to guicde and improve the teaching of art and
crafts in their own institutions.

Cortainly, such competitions have a great
effect on art, art teaschers and on the students
thcmselves, Jinning such 2 prize eomld change
thz whole future of the students who win,

The rescarcher has a vivid experience of
this, dis students, whom he taught art =at
Barewa College Zaria, have participated in the
above competition. The first throe individunl
prizes were won by three of his student-. s
a result, two of them decidod tz tnrke o« art
28 a career. They are¢ nov in the pre-cdegree
course at A.h.de, Zaria, Besides, the number
of studente who have applied te do art in
their 7aSC ting increase” by 29 percent (last
yvear 25 students applied and sat YWiSC fine
art examinations, this ycar, 1977, 32 students

have applied to do it). The schenl authorities
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are supporting this trend financially by provi-
ding the stucdents with nnterials,

“he above was mentioned to illustrate the
effect of the ministry's encouragement on aesthe=
tic education. This encouragement was not the
only factor that has improved the situation of
aesthetics; there are other factors as well.

hwareness of the recle of aesthetic education
has spread and many poople who are not teaching
art sre taking part in promoting it. FMusmeums and
their curators have started to play their rocle in
fostering aesthetic e'lucation; they, not only wel-
ceme visitors, but also invite art tutors to he
memhers of the museum societies. An example of
this was the meeting which was arranged by the
National fuseum of €aduna in February in 1976€
and to which many art tutors were invited.

another supporting factor is the attitude
of the various Departments of Fine Art in intro-
Aucing art to the students of the schools around
them. School boys are welcomed to the fine art
departments and are introduced to the different

fields of art.
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The art students themselves are ta%ting part
in this movement. The Association of Fine Art
Stucdents (AFALS) of 4.B.U., Zaria, for instance,
has arranged an 'Art and Cultural Competition'
{lFareh 1976), It was held within Zaria Division
(Zaria, Soba and Giwa) . 12

Although mass media {radie, teclevision, news-
papersas 2nd magazines) have also helped to fostor
aesthetic awareness, they are not yet well utilized
in spite of their potential in aesthetic education.

The above was an attempt to trace the histeri-
cal origins of aesthetic education, It is evident
that aesthetic education coulc contribute a leot in
ecucating the young and in maturing all their facu-
lties. But it is clcar from what is mentioned in
tie previous paragraphs that aesthetic education
could centribute more. Its role is ncot yet well
defined and its potentisz] not fully exploited.
This is due to the probloms that face it. As these
prohlems 2are interrelated and rmultifzaceted the stu-

dent hasg devoted whole seperate chapter to them,

1S,

The objectives wore state” on the programme
to hbe "..e in keeping with our role in pro-
moting arts and culture not only within our
immediate environment, but in the whole
country."



CHAPTER TiREE

PRCBLENS THAT FaCE ABSTHITIC EZDUCATION

AND AZSTHITICIANS

As mentioned at the end of the previous
chapter, the problems that face aesthetic
cducation nn? aestheticians in ligeria and
the Sudan are numerous and multifaceted.

Thus it is best to con¢entrate on riscussing
the most important ones that hinder aestha-
tic education from nlaying its role effective
ely. The problems can be divided into two
major categories: (a) practical problems ancd
(b} acsthetic problemsg. Under each category
the student has tried to discuss the problems

which are related to it.

62
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Pedagongical Problemg

Shortage and ualifications of Teachcrs

In MNigeria an< the Sudan availability of
gualificd toachers constitutes a great problem
- not only in zethetic education but in the
ether disciplines as well., This »nroblem of
scute shortage of qualified teachers which is
wzll known to the authorities in the two count-
rias, meant that schools will suffer and educa-
tion will be handicapned. Becausc of the imp-
ortance of this issue the researcher will
Ciscuas it in greater details. Wangbojel has
said about it in 1969: that of the major problems
of Nigeria art education, the shortage of gualif-
ied art teachers is perhaps the most acute,

As mentioned in chapter two, this problem is
less acute now. This is due to the increased

output of the instituions which are feeding the

l'Jnngboje, Solomon Irein: '"Some Issues on
Art Zducation in Africa, The Nigerian
Tuperience International Society for
Fducation through art," 1969, p. 1.
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schools with qualified art teachers. In addition
employment of expatriate teachers has helped a
gre~t deal in this respect.

frofessor Vangboje relates & relevant exper-
ience. In 1938 when he wans en art student in
Migerian College of Technologey, “aria, an urgent
reguest came from a seccndary school mlnety miles
away for a temporary tegcher. The students of
that institution had already registered and paid
to take the final examination at the end of that
year when thoir art teacher who waw an Znglish
woman resigned and returned to her country,
The writer (Wangboje) was recommended by the Art
Department of N.C,T. for the position. He acce-
pted the offer and held the job for six months.
He goes on to emphasise that this type of crisis
ia cowmniorn in Nigerian secondary schools and the
investigator believes that the crux is the shortage
of gqualifiecd tcachers.

as for the Sudan, the shortage of teachers
is not acute as far as aesthetic education is

concerncd. The number of graduates of the School
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of Design and the »resent College of Fine and
Appliced Arts of fhartoum, was four hundred by
ninacteen seventy five.a One hundred and twenty
8ix ol them remained ag art teachers up to 19?5'
tgaching in the five hundred and twenty streams
of Sudanese higher secondary schools. 3

The position of aesthetic education in the
junior secondary schools was discussecd previously
and more light will be thrown on it later in this
chapter. In Frimary Schools, the problem is not
teachers' shortage in this discinljine, but it is
thet of gualifications,

The main reason for the shortage of teachers
for aesthetic education is that teachers in
genaral are expesed to iaferior cenditdons of
servicec 2and

«es arae specifically paid less than other

menbers of the civil service. ZEvery
occagsion is always taken to make a teacher

-

) "
‘The Report of tho Art Committee, l'inistry
of Zducation Sudan, University of Khartoum
Printing Press, Hhartoum, 1975, p. 30.

3esbia, 1975, p. 39.
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feel that he is a teacher and that he should
cursc the day, he decidod or was forced to
be a teacher.’

It should be borne in mind that all tpachers
in both countries have Yeen undernaid. This is
not something that is meant for these whe are
tenching =esthetics in Nigerian or Sudancse
schools. This condition continued in both
countries in spite of the lengthy complaints
educaters and teachers wrote in newspapers and
mapgazines of hoth countries. The following is

an examnle:

We cannot produce good c¢ducation as long
z8 we cheat our teachers so disgracefully,
go damnably and so heartlessly. “hat chancas
of recovery has a miser who cheats or refuses
to pay his doctor, or to bring out money for
his medicine. 4nd yet this is what we have
seen doing to our teachers from the beginning
of education in this country. It takes the
same number of years to train a teacher as
it takes to train a lawyer, Yet the differ-
ence between the honours, salaries and status
of a lewyer and a teacher is a difference
that cannot be measured., In fact to put a
teacher by the side of lawyer is to be impert-
inent and revolutionary.®

- .

*Adiele, Magus C,, "Waking Nigeriaz 3Better,"
in Nigeria Today, 17th July, 1970. Printed
and Puhlished by Ck, fress, Zirton, Czubulu,
Ps 15.

S*Adiele, 1970, Ibicd, p. 15.
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Nothing has yet h2pnencd to alter the situa-
tion significnntly and aesthetic educaticen is
losing a lot; graduates are reluctant to join
teaching and the existing teachers take awvery
opnortunity to leave the job.

#Another problem that faces nesthetic educat-
icn is that of gqualifications of art teachers.

jvost Primary S5chool teachers of the two
countries are not gualified to teach art because
they have not had sufficient training. In Nigeria
arts are taught by grade two an? grade three
teachers. As for grade three teachers:

It is perhaps a little too optimistic

to expect to profuce a teacher of any

quality in two yeers after nrinary educa-

ticnyond it is gratifying to note that

grade IIX collemes arce graduanlly dis-
apreening .6

Gracde two teachers useally study art as an

ontional subject according to Grille. In these

6’Grillc. Yusuf a., "The Zducation of the irt
Teacher in Nigeria,"” in Art Edu - .
cation: An Intermational Survey, UNESCE,
Paris, 1972, p., 68.
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colleges the aesthetic courses are such that:

Somge four hours a week are spent on art

and handicrafts, The syllabus is usually
mace un hy the teacher himself and includes
theory (history of art, art anpreciation,
principles and methods, art teaching) and
vractice (painting, drawing, collages and
light paper crafts, threec-cdimention~l works
in clay, woo!! and paper). The usual handi-
crafts are basketry, wood=work ancd textile
printing or dying.

Unfortunately this subject is optional and
it is not taught repularly in all the grade two
toacher colleges "... but in a few in which the

art teacher has sufficient influence all the

traince teachers do art during their first year". '

As early as 1960 the problem of lack of
gualified gtaff in the o»rimary schools was
descrihed by the ashby Commissicn. The report
of this commission stated that:

Most of the 80,000 teachers in primary

schools are pitifully unprepnared for their

task. Nearly three quarters of then are
uncertificated, and among thos: who are

7earillo, 1972, Ibid, p. 68.

B'Grillo, 1972, Ihid, p. 68,

]
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certificated, twe thirds have had no more
than a primary school education themselves.
In brief nine-tenth of the teachers in
primary schools are not proeperly trained
for the job.

The report goes on to state that a particu-
larly urgent need in Nigerian educaticn is to
strengthen the teacher training colleges.
it also described the gituation of the orimary
nnd gecondary c@ucation to be insccure "“... the
great majority of teachers have neither had eno=-
ugh gencral eductation to qualify them te teach,

nor adeguate professional training."

In spite of the fact that this report was
written seventeen years ago (in 1960), the
situntion in the primary school is still inse-~
cure as far as aesthetic cducation ia concerned,

A grezat number of stuents start their first

9'dshby Commission: The Report of the Commi-

ssion on Jost School Certificate and Higher
Sducation in Nigeria, Federal Ministry of
Education, Lagos, 1960, p. 4,

10. L shby, op. oit, 1960, p. 6.
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aesthetic lesson in secondary schocl. The
researcher has noticed this during the four

years he has apent teaching in Nigeria.

To start acsthetic education at such a relatively
late stage could be ve-y harmful to the aesthetic
growth of 2 child,

Jearing in mind that art is absent from the
curricula of a great number of Sudanese junior
scconrary schools, it is obvious that the nupiils
cf the two countrics face the above preblenm,

The cnly difference is that of age. Nigerian
pupils start their secondary education at the
age of twelve or thirteen, whereas Sudanese
pupils enter Higher Seccondary School =2t the age
of sgixteen or seventecen.

It is clear now that the problem in junior
secondary schools of Sudan as far as aesthetic
education is concerned, does not stem frem
lack of qualificd teachers. The problem there
is that aesthetic education is absont altogether

at that stage.
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0 « Narrow Specialization:

Another factor that affects greatly the
standard »f aesthetic education in bhoth countries
is the phenomenon of 'narrow specialization'.
Training of artists and art teachers is similar
in both countriecs. In Nigeria this is evident
from the following words:

The education of the artist and that of the

art teacher in Nigeria arc virtually the

same except for the one-year postgracduate
' course of pedagogical training called the

Art Teachcrs Cartificate.

In the S5udan both the artists and the art
teachers graduate from the 'College of Fine 2nd
Applied Arts' in Khartoum. The similarity of
training for both artists and art teachers was
shown hy the following words of Mr. Greenlaw:

“While the College of Fine ~rt has deve-

loped other more specific aims, it was

always part of my intention that it should

hold watching brief of Art Education in
the country as a wholz. Its students were

11'Suleimnn, Salihu, £h.D, General ZIxams,

Chio University, 1974, pp. 38-39.
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rucruited from Secon’ary Schools and many
of its nrodircts would cventually go hack
into thc general Tcaching Profession and
should bhear this hisch vocatien in mind
during all of their art trainin~. For
thoere is all the differcence in the world
botween an Artist an' an Art Teacher 'nd
thore is a difference again between an
hrt=~=School Teacher and an Art Teacher in
Gencral Zducation, sccondary or prinary,
Teaching is apt to come as something of a
shoc¥ to an ill - prenared teacher and
put him off teac™ing altogether.l2

The only differcence botween the artists and
the art tecachers is tha post graduate year in
cducation. That course covers more genera!l
subjects like principles of education, philosophy,
wsychelogy and history of education. It also
includes art appreciation and art teaching at
varicns levels. The course is almost the sane
in the two countries. The only difference being
thzat in Nigeria it includes - hesides the above
subjects - nractice in %.. drawing, painting,
sculnture, basic design and so on; tenchers also
zot some practise at teaching in secondary and

rir: ry achools."13

‘Groenlaw, J.P. A Report on the College
of Fine and arplied art, Khartoum, 1973,

Ne 21

ij'ﬁrillt, Yusuf A., “The iducation of the

art Teacher, in Nigeria.," In Art Icducat-

ion, «&n Tnternational Survey, UNESTO,
F&ris| IQ72‘ p. 68.
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In beth Nigeria =nd Sudan the ccurse is not
very ponpular at thie moment as art students can
fin? ¢mployment as teachners imediately on
completing their nrofessicnal course. Conseque=
ntly mcst o7 the art toacwrs in the secondary
schools are in fact srofossional artists with
nzrrow spoecinlization.

To sum up tive - obleons cunaected with teachors
{anart from the s-ortipe! the researcher has

divided teachers inte two ur-ups: {a) tucse who
had no training and their ... only qualification
is nrohahly that they have impressed uninfoarmed
communities Lv an ability to make monechrematic

; : 14
paintings from nhotographs,™

and (b) t-ose who

ars qualificd and hold degrecs fro-

universitics cor other similar instituticns,
segsthetic ¢Tnc9tfnn in Migeria and Sudan is

not benefiting much {r«m the first group. The

reagson is cbvicas, Thoe aroblem is that evep

14
*Griilo, 1972, Ibid, p. i2.
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those teachers who are qualifed are not without
shertcomings steaming from their training.

In all the MNigerian and SBudanese higher
instituticens of art, students are given nproper
professional training but usually in cne subject
like nainting, sculpture, ceramics, textile
design or wazaving. When they mo to schools to
teach, they will he requirerd to teach all the fine
art su*jects. &na it is at this point that the
real problems arise. Some teachers choose to
teach art, but they direct their students towards
their own field of specizalization. «a teacher of
this category would concentrate on paintinge if
that was his specialization. ALnother might
direct his students to sculpture, 2 third to
textiles. The students ecventually find themselves
at a loss as to what they should do., Their proh-
lernn really hecomes acute when they are taught hy
scmeoone who comnvinces them that sculpture is
the most, perhaps the only important thing

in art, After presenting his students



with this attitude for a year or two, the sculptor.
is transferred 2nd a peinter or a textile designer
replaces him,

Sorie, fortunntely few in number, lo mot teach
art, but instend they spend the art weriod cursing
the ignorant necple whe can not appreciote their
messapre, societies for Deins cruel to artistsg
the ministriecs of education for nct giviag sunpert
te ~esthetic education, and also the principals
for not being co=-cmerative. They keep cumsing
till t&ey’thomsolveq heceme a cursc on aesthetic
ecducation by making enemies for themselves ant
for aesthetics and aesthetic teachers.

But it is clear that these teachers are not
to be Llzamed alone. The fault is not theirs.

They were trained as artists and not as art
tecachers. It should not be expected of all
artists to he successful art-teachers. Besioeos,
ag OGrilleo puts it, il is unfair to have srtists
with professionnl training

esas throw:n into cosrmunities whore the role of the
contenmmorary artist is not yet understood.
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tracditional artists were part of the general

of life ~nd they had specific resvonsihilities.
greater part of the population hns not grasped
idea of art for its own sake, or as an avenue
creative exuvression.15

Problems of art materials

Svery material has its own individual quali-
ticvs., It is only when the sculptor works
direct, when there is an active relationship
irith his material, that the material can
take its part in the shaping of an idea.16

It is the worit of the art educators to help

their pupils develop a relationship with materials.

Faterials are thce only means by which the pupils

can shape their idens and give them form, in

other worcds make their ideas visual. It is

ohvicus that without materials (an tacls)

certain arcas cf aesthetic ecducation could nct

he tackled at all.

15
*?*Grillo, 1972, Ibid, p. 11,

16‘1oore, denry, "On Sculpture and Primitive

art" in H. Rerbett (ed) locern Artists
on art: Ten Unabridged Lssays, Prentice
Gall, Inc. Bnglewood Cliffs, NeJ, 1964,
p. 139.
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In spite of this, the Nigerian and Sudancse
schools are suffering from lack of materials in
the manner the rescarcher is going to describe
in the following pages.

As was shovn proeviously, aesthetic education
has not gained recognition from high officials
in the ministries of education in the two ccunt-
ries as yet. Lack of materials obstructs aesthe-
tic education and hinders a great number of
teachers from executing their educaticnal schemes;
until these officials are replaced hy others
who are aware of the importance of smeathetic
educntion and of the fact that the public money
which is spent on these materials is not wasted
- until that time comes aesthetic educgation is
deomel to suffer.

LGne of the reasons why materials are scarce
in the ligerian and the Sudnnese schools is due
to the fact that they are importod from abroad
and they are usually very costly. This in turn
enccursges officials cencerned ,ot to buy them.

Thay do not realise that:
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Aany amount of mcney which is snent on
aesthetic ingtitutions whether they are
educational or voceational is an investment
with a great output that helps in build-
ing the eccnomy, neot te speak of the human
and social dimcntionsi anc. its influence on
the national culture.

There are three general trends in the attitu-
des of the present art teachers of the two
countries as regards the use of art materials,
i.ce, (a} Those who insist that they should
work and let their students practise with im-
perted wmaterials only. (b) Those who believe

nat local materials are quite encugh and thero
are no good reasons why art materinls should he
imported. {c) The third categery consists of
those who believe that local materials are usdé-
ful but should be supplemented by certain things
imported from abroad, |

The icdea of the last grosun is quite reason-

able; and that of the seeomd group could bhe just-

ified becrusge they are ovaer concernod with their

17'Renort of the drt Committee, Ninistry

or Lcduecation, Thartous, 1975, p. 19.
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naticnal interests and are taking this position
as 2 gign of their emphasis on national resources,
their cultures and folk - arts.

The first category - thoze who insists that
nothing at all can be done with the loc2l materizls
- arce the typical '‘Jestern Cricented' artists.

Thare {8 quite A geod number of them in the two

countries, They believe that local materials are

nct eommanding rescect of the art teachars nor

the atudents as yet. Consequently, teaching

m=terinls nre larcely those imported from abroad,

Scveral toachery complained about lack of

materials to carry cut a meaningful art program.,

Cne teacher said he had been severely limited

becausa he was still expecting his materials

from the United Uingdeom and nmoricc\'.'ls
any artistsond art toachem have tried to

mzle suggestions concerning tha use of lecal

materials in our schools. The range of local

18 jangboje, 1968, Ibid, p. 132.
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scurces for art materials, as given by "a Corre-

19

aspon’  ent" of The Uigerian Stan“'arc, de sugges-
ted that local materiols for ~»ts and crafts are
ohtainable froa natural forms such as plants,
harls of trees, roots, leaves, nuts, grass, juicy
fruits,; raffia, wood fibers, yamns, potatoes and
corn stnl¥s, to name a few, Ilie has also argued
that paint brushes cculr” be ma: 2 from hanboe, if
on¢ lac¥s brushes for paintinc. To o this one
sirnly cuts svme bhranches of hamboo or chewing
sticks about the thickness of 2 pencil, beats

one endd with a stone until he gets a fine
hristle end,

Tha writer goes on to suggest other things
which could he made locally li%e charcoal and
nrints. de also cited C, Fluner, from his hook
'"&irican Textiles,' to illustrate onc instance

of succeasi2l use of local aterials.

19‘Materia15 an- Prehlem of Teaching,
The Nigerian Stancard, 10th lovembear,
197€¢, ». 5. (The writer's name was
not included).
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"In most cases the materinls, ths tools and
colours fer dveing were collecte” and nade.
The natural plants are =2roun« anc weavers often
turn to them for use'", This quotation sunports
his statement "before the coning of foreign art
nmaterials, our craftsmien and women got nearly
211 their moterials from the environmcnt.“zo
He finally sums up the advantares of local

nterinls by saying that:

hpart frow the financinal one, there are

many acdvantages in utilizing local materials.

They open new avenues of artistic expression

an< play an important part in art activities,

suppleaent bought or imported materials and
enable the lesscn to he carried out. They
also ensure varieticc that enrich and
increase expericnce of children. They help
ciilrdren to develop more initative in
locking further and their usage lceads to
more discoverics in aesthetic fiel! .21

~
"O'The Nigerian Standard, ibid, 1976. p. 5.

2lernic, 1976, n. 5.
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The resesarcher agrees with what the above
writer hos mentioned here and he also agrees
with him that there is a limit to what local
materials can do. 3Some may not be highly useful,

but whatever the case they are better than none.

Prcblems of ndrrﬁw_yangg_nf acsthetic activities:

The researcher has noticed that the initiators
of aesthetic education, when they first suggested
their programmes had a wider view of aesthetics
than there is at present. This is particulorly
evident in the field of Drama and also in that of
imsic. The Higerinn and 5udanesc schools will
hzvae done more for the full education of man
when they have given each nerson in the aschool
an equal ophortunity for experiencing and under-
standing the nature of bheauty in a multitude of
diverse experiences.

Unfortunately, the range of exneriences had
beegn gettingy narrcier in the schools of both
countries. Cnly recently has it began to

flourish in som-. of the Nigerian schools.



In a rescarch “Jone cn art criucntion in
Nigeria secon-ary schools in 1963, it was foun
that the scopce of the art programme was very
narrow: of twenty threc participating schrols,
all Jdid painting and drawing, twenty coff red
desizn, thirteen offeres lineoleum, seven
bYook=hinding and four wOnﬁcarving.aa

The reasouns why the scope of the aesthetic
programmes wag narrow is due to the fact that
it was influenced by and geared towards exami-
nations. Th=> resenrcher who ccnductecd the ahove
nenticned rescarch stated that whot has heen
ohservered is a further indication that the art
prograrmes are oriented towards nassing the final
evamination which places a lot of emphasis on
drawing and painting.

tusic and Drama in Nigerian Schools,

MPusic and Drama vere emphasisce:! hy the early

educators interested in aesthetics. In Nigeria,

22eyangboje, 1963, ivid, p. 129.



84
drama was offered in the same institution in
which art was first introduced, But at present,
drama and music have not attained the position
other art experiences like »nainting =2nd drawing
have reached,

Fusic and drams could be practised in societ-
ies ancd clubs at school . Many schools put on
their own performances or participate in compe~
titions like that of association of fine art
stucdents, (AFu#S) of A,B.U., Zaria which was
mentioned earlier in chapter two. It was an
art and cultural competition for schoaols and
colleges within Zaria Division. This competition
featured exhibitions of works of art, cultural
dances and drama. The overall winners werc
nresented with a'giant trophy" purchased by
the hLssociaticon,

Zven those students who won this “giant trephy"
did net fermally study drama, nor did they study
dancing or music. They haven't had any regular
instruction and neither of these subjects were

part of their curriculum. The researcher is



sure of this because he was their supervisor
in ali their cesthetic activities for thre years.
In such performances the students usually
rely on their folklore. They imitate Jdances and
masie of their onvironments. They are not
expected to narticipate with nusic of their own
composition 2as they haven't had proper or regular
training in that field., They imitate their own
Nigerian musiec which is to a large extent a
combination of vocal anc instrumental efforts,
The two elaments are rarely, if ever,
treatcs! as separate art ferms. lMoreover,
mugsic - mnking seldom takes place without

its nmarticipante indulging in dance move-
ments .o
-~ »

as for drana, they usually perform plays
whiich are written by eminent Nigerian writers.
Somctimes they produce one of the classical plays
written by people from other countries whose
works are universal and timeless in their appenl.
fhat they have to say is n3 true to-day as when
thuy wore written, and this truth is understood

23'Euh1, ikin, “an Appreciation:" in UVigeria

Laganzine, Special Independence Issue,
Lagos, 1960, p. 193.
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by men of 21l races and national backgrounds.
Therc are other plays, hovever, whose messages
are more temporal. These are usually written
in the language of the day; they speak to
the men of their own time, presenting problems,
both serious an® comic, to which contemproary
audiences respoend, but to which thosge of ano-
ther time or place are indifferent.

Thae stucdents, however, sometimes write
their own plays, produce and stage them,
Teachers help thom in the productions. Most
of the teachers haven't had prooer training
in drama but somge of them are capable of creat-
ing impressive works. They succeeded because
it is the mannor of handling that matters; and,
because of this some of the best works with
children is done by experienced teachers who
really understand what they are deing and yet,
strangely enough, have very little knowledga

of drama.
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Materials and equipment sometimes stand
as obstacles hindering the students and teach-
ers from presenting better works in the field

of drama and music.

ugic and Yramz in Sudanese Schools

In the Sudan, as in Nigeria, aesthetic
aducation started on a wider range than the
pres:nt onc. Frcem tho beginning 'The
Graduates' suggested that "the Education
Department (present Ministry of Zducation)
should provide staff for developing and
directing natural aptitudes for pcetry,
writing, nainting and rnussit:z."zlI

Muasic and drama were taught at 3akht-er
~Ruda (where elementary and intermediate
school teachers were trained). These teachers,
however, did not teach them in the schools
as subjects, but they introduced them as

hobbica, Hence in almost all the Sudanese

zb'Bashir, Nohamed Omor, Zduention
Develooment in th. Sudan, Claredon
®recss, Oxford, 1969, p. 123.
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primary ~nd intermodiate schools there were
societies for drama, and others £or music
together with thoge of visual art., This
practice is found even nowadays in a great
number of gchools in the rural arcas. Schools
in the cities usually participate in annual
competitions of their areas. They also prae
ctice drama and have music lessons (neting),
in 'fouth Centres' which arce sgpread all over
the country, but are limited to towns.

The Sudanese Ministry of Zducation tried
to introduce mugic, in particular, into general
education. It sent some anmateurs to study
masic abread and some expatriate teachers wero
invite? to help. The Ministry appeointed the
famous Sudlanese musicion Dr, 41 FHahi Ism.‘:u'.l;?'5
te be the inspector for muaic. He did not

hold that post long; he left tc ¢stablish the

2"Dr. Ismail Al Mghi was the firast

: specialized musician in Sudan. He
gtudied music in London. He was
later Appointed Direetor for Instie
tute of Music, Drama and Falkteole
of Ehartoum.
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Institute of Music, Dramna and Felklofe in
Fhartoum,

NHo progress was ma<e in music in the
Sudanese schools and at present it is pract-
ised as a hobby and supcrvised by amatcur tea-~
chers who valunteered to dn so.

The position in the Sudanese schools is
very similar to that of Nigerian schools.

The new Institute which was established in
1969 - Institute of Music, Drama and Felk-
lore = did not help in improving the situa-
tion of mucis and drama in the Sudanese schools,

This institute aims at:

Creating a generation of artists able

to promote original art which stems

from our mative art but builds on con-
crete scientific foundations., On the
other hand, this institution aims at
training teachers for music and drama

so that they will spread these arts in
the various educational levels with the
2id of the Ministry of Zducation .26

26+7email, Al Mahi, General Guide to

Institute of lusic, Drama and Felklore,
iﬁnrtoum, 1973, D O
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The duration of the course is five yoars

for mugic, and four for drama. one of its
gfaduites has jeined the Ministry of Zoucation.
in fact tho Ingtitute heas even attracted thoge
armatewrs for shorter courses after which they
Follow the graduntes te Jobs in places like
tThe MNational Theatre' of Omdurmar or the
'Crehestra of Radio Television' Sudgn.

The “urricula of aesthetics:

e 41

‘The currienla for aesthetic education was
in a very pocor state as weas nantionosd proaviously.
Aag 8 vesult of this some educat rs in Hiperia
vore grﬁatly concernedt aout it. Ckechukwu

o

Ihejiani,“? for onc, has said that in none of
its anuroaches and probhlems c&n ﬁigerian
gdnzation afford to overloo!s the rich cultural
nnl artistic heritage and potentiality of africa.

&

4L trustworthy modern educntion will never

27 e , , s .
7 Ikejiani, Okechukwu, (ed.} Nigerinn
. Zrucatici. Longmans Nigeria, Ikejn
1571, p. 3. .
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surrender its artistic heritage. It will
prize it and cherish it., It will build
unpon it. He added that cone of the surest
indications of the health of the new educa-
tional system will be its a%ility to produce
not only a nucleus of creative african writers
and artists, but 2 generation of persons in
all walks of life who can usc their leisure
time creatively, who take pride in their
arte, and whe have a sense of identity with
their past,

The researcher agrees with Ikeji=ani that
hcecalthy education in our schools should aim
at craating a nucleus of creative African
writers and artists and also a generation
of people who appreciate art and practise it
in one way or ancther. Such an objective enn
not materialize with the nresent curricula of

the twoe countrics feor the feollowing reasons:



22
81 The curriculum of agsthetic education
in the two countries is inporter from the
Jest and influenced »y it, ns the two coun-
tries are fermer 3ritish Colonies. Recently,

nowever, this influonce is fading,.

o Cultural and Tratitional responses of
the stuents,

The above are the major defects of the
present art curriculuns of fhe two countrics.
They neced to be sgtated in more deteils,

Thae Imported Curriculun:

Thourch Niseria and t:z2 Sudan have received
political independence from 3Sritain, they could
not 2t their intellectunl independence sinulta-

neously. as far as educaticn is c¢rmcerned,

ees In most african Countrics, the curri-
culum stijil hns little relevance to
«.frican needs. The method of teaching

is still rigid -—emeorization; the purrose
of schoolinr is to pass an examnination
that gets you into the elite,; not to
learn a subject which hag little aprarent

relevance to your lifa.?

zgldapgood, David, Africa: From Independence

to_Tomorrcw, New “or':, atheneum 1967,
De _65.
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Nigeria and the Sudan were not excluded
€rom the 'lMost african Countries' mentioned
above. ‘The education of both is western
influenced, Aesthetic education, being part
cf education, was greatly influenced too.

It was taught in a very rigid way that could
hardly helpr in the education of the students.
It could in no way stimulate their senses and
crente art-oriented preoplo out of them. It

is common place that schools or institutions
do not produce artists, but it is also true
that they can prevent the development of
potential artists. "This is in fact what

some Nigerian schools are doing at the moment.
For they do not give free play to the creative
ability of thc child, but rather try to force
it to follow what is considered a European

29

pattern'.

a%e Beier, Ulli, Airt in Nigeria, London,
Cambridge University Press, 1960
p. 24.
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In the Sudan, the first curriculum of aesthetic
elication for sccondsry schools, was suggested
by an Znglishiman (Chapter Two); the same official
who initiated the College »f Finea and applied Arts.
This is the only institution in the Sudan from
which cualified artists an? art teachers radunte.
Although a real artist and a crentive man, he was
gre~tly influenced by the ‘ostern theories and
'schonls' of art< like the Bhruhaus:

+es DSt nssociation with the SGauhaus is

precious and forms another link with my own

first plans for the School of Design which

w~g8 hasad on the Bauhaus concent of the arts

being grouned arcund the central art of

Architcciure,.30

It is evident that if the only institution
in tho whole ccuntry to nrodiuce artists and art
teachers is influenced b7 the Jest, nll the

grac‘tuates, and eventually their stu’ents, will

"o influenced by the West too,

30'Gr¢elalﬁ Jeley A Report on the College

of Fine znd ~oplied art, Khartoum,
1573, pe 17




The researcher is not agnhinst everything
that is from the "est in the field of aesthetic
education hut insists that the traditions and
the culture of the country should be preserved,
He asrees with the following:

I would of course retain in principle

all the courses which are of ‘estern
origin, such as Graphic Design, painting,
etching lithography, etc., because these
courses have ample room in the modernizing
nation though thoir emphasis woulrd be
changed, Indeed,; the whole guestion

of anplying theory to bring about or
influcnce changes should he a matter

of emphasis; I like to maintain, as I
have always felt, that a majior revelution
to reverse aesthetic taste and anctivitics
will net only be unrcalistic hut short
sightcea.31

Cultural anc Traditicenal Responses of the Students:

The aesthetic curricualum imported from
the Jest has little to offer to students in
rogard to their own cultures and folklore

hecause they were not nronerly introduced to

31'Suloimnn, Salihu, "h.D. General _“xams,

Ohie State Universzity, Celumbus, Ohie,
1974, p. %49.
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their own arts during their art lessons. The
acsthetic activitics of the classroom are
isclater from the extra - curricular activities
cf the students. This is hecause they use
different mterials anc tools in schcol fron
those they usc outsir'e it. In scheol - as Ulli
Zeder has said - the student was taurht to reject
his culture as superstitous or even as evil,

Jig very literacy has created a barrier “etween
hia an< the guardians of tradition.
I'elville J. Herskovits has also said that
it was impressed on the Africans that "their art
wvas cru’'e, their talemts naive, their music
caconhenous (and their dances 1ascivi0us."32
The students were grently affocte’ Dy
what they studied in schoonl »nd they came to
‘isdain their traditional arts. 1 ost of then
resnaecte’ only the western art and apnrecianted
nothing of their own “ecause it was not consi-

ceraed art.

—— ——

> E 5

3 " lerskovits, llelville J., The 'Tuman_ Factor in
Changing africa, New York: alfred s, Xnopf,
1362 (The worcd 'and' is of the proesent

Author)
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legtern Crientod artists:

A8 2 result of the artificial ‘importec?
resthotiec curriculum, some western orionted
artists aoneared in !Nigeria and the Sudan,

Their wvor':s of art had nothing to o with

thoir neople. They nortray or ex:ress nothing

of thzir culture and cxnress nonc of their

i“eas or hones. In short, their works are lere
imitations that have lest any touch with their
culture or 1life. They ended up like this

h“ecause every cne of them was "... more intcecrest-
e’ in learning te master the new tec'micrues like
¢il cadinting than in reviving or reintersroting
the age = ol traditions of his 1‘.1"1'@0»"3.3

Thesce artists worshin wvhat is Jestern ond
th:y cnnsider thenselves supcrior to their
neerrles. They act like this in snite of the
frct that the Jestern artists whon they follow

are cuite avare of what they ar: loing.e Cnc of

then said:

33'3eiar, Ulli, aArt in NHigorina 19€0,
London: ComYridge University Press, 1960,

~
Ne Je
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T cannot live a2as 2 person without my
art., «nd yet I have never set that
art ahove anything else, It is essential
tc ma, on the contrary, because it
excludes no one an’' allows me to live,
just as I am, on a footing rith all.

To me art is not a solitary delight.
It is a means of stirring the greatest
number of men by nroviding them with
a nrivileged image of ocur common joys
and woes. ‘dfence it forces the artist
not te isolnte himself; it subjocts
him to the huznbleet and most universal
truth, 34

The above artist gres on te say that the
man who chopgg the path cf art becausc he was
awvare of his difference from others, soon
learns that he can nourish his art and his
cifference only by ad=nitting his resemblance
to 211, ile adds that tho artist fashions
himgelf in that ceoaseless oscillation fro=
himsclf to others, midway between the beauty
he cannot do without, and the community from
vwhich he cannot tenr himself. “e belicves
that the above fashioning is the reason vwhy
true artists scorn nothinge.

Fortunately, these western oriented artists
are few in number and there are some Nigerian

and Sudanese artists canable of realizing some

34

*Canys, Alber, .tlantic Monthly, llay,
1958, pp.33-347
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success and gaining international fame, HMore
will hove to he said about them in chapter five,
The aforementioned are the major problens
that face aesthetic education in Nigeria and the
Sui'ane. The researcher believes that the major
prollens arc: lack of materials and equipment,
lack of qualified, well trained art teachers and
above all lack of phileseonhy which “irects our
activikties in aesthetic education. saesthetic
edaucation is the ecducation of feeling, and 2
society that neglects it, gives itself up to
formless emotion. To aveid giving ourselves
tc formless emotions, a pailosophy has to hYe
evoelved and followed; and that is what we will

try to discuss in the following chapter.



CHAPTER FCOUR

ISSUES RELEVANT TC AESTHETIC AND

GENERAL RDUCATIONAL PHILGSOPHY

The previocus two chapters were devoted to
identification and analysis of the educational
philozophies which were adopted in Nigerian and
Sudanese schocls in the past. The objective of
this chapter is to focus attention on the
theoretical basis for the formulation of a
philosophy of education (in both general and
aesthetic edupation) suited to the needs and
aspirations of the peoples.

e already saw, in chapter one, the various
ramifications of 'philosophy'; as well as the
analyeis of the key concepts of 'philosophy' and
'philosophy of education'. Suffice to mention
herg that in this present chapter we would be

soncerned conly with theorising as regards

100 "~
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matters of policies, concepts and programmes

relating ¢ gencral and aesthetic education.

Aims of Gmneral ZIducation

People have differed greatly over the
aims of education, At present we find numerous
theories on educaticn in various countries.
In every country there are attempts to draw
aifets and set purposes for education. Conse-
quently, in all societies with a formalized,
state organisecd educational system, education
is designed to promote specific political and
social goals. Julia Evett says that:
In socialist countries like Russia, with
its socialist economy and ideology, educa~
tion clearly means training in dialecti-
el matorinliem =.md socialism. In
capitalist countries like the U.S.A.,
where economic and political freedom
“re emphasized education is equivalent
to training in American traditions which
are definitely anti-socialist. 1In

“ritain strictly speaking it is neither
socialist nor capitalist.l

We can see from Julia Evett's words that
education has been geared as a matter of policy,

the world over, towards the promotion of

H'Julia Evett , Socialo of Education,
University of Nottingham, T973,‘p. 116.
LA TN
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certain political and/or social goals. But

while the policy makers monopolise the respon-
sibility for formulation of general policy
on education the average person does not often
understand the broead concept; though he needs
education to serve his immediate needs. So it
is true to say thot ",.,.,. oducation is seen
increasingly by parentsa g8 a weans to get their
children better jobs."z However, the aims
of gencral education for Nigeria could be seen
in what Adaralegbe has written in "A Philosophy
For Nigeria Education'", Ahdaralegbe gave the
broad aims of educatiayg jn primary school as:
1. To prepare the child for life.
2. Te give those with the necessary background
the opportunity to proceed to secondary

3

school.

?*ovetts, 1973, Ibid, p. 115.

Jepdaralegbe, Adeniii, A Philosophy

for Nigeria Lducation, deineman Zducation-
al books, NigerialLtd., Ibadan, 1972.P. 23.
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Adaraleghe also mentioned that the confe-
rence which deliberated on this issue has
stressed that a proper balance must be maintain-
ed in the curriculum to cater for the interests
of the majority whn do proceed to the secondary
schocl. e added that within the two fold
purposae, education in the primary school should
serve to:
ae help the child to realize himself;

b. help the child to relate to others in an
atmosphere of mature understanding;

Ce promote self and national economic
efficiency;

de. promote effective citizenship through
civic resnonsibility;

@. facjilitate national gomsciousness in the
area of national unity and survival;

) g promote social and political awakeningj

Ze create scientific and technological
LeAareness.
After mentioning these specific aims,

he enumerated some aims and classified them



as

be

2.

£
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minimal general aims. These wera:
permanent literacy to ensure that the
child became a better producer of consumer
" of goods;
sound basis of scicntific and reflective
thinking;
anility to solve personal and soéial
problems by using intelligence;
citizenship education to become an
effactive participating ancd contributing
member of thre Nigerian societys
character and moral training and sound
attitude developmégéf
adaptability to his changing societal
environment; S |
physical, émotional and intelectual
growths
identification with humanity and the
world arcur.. “iwm;
cnhancement of the child's creativity
and senge of innovation through the

inculcation of an independent mind;
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.
je crportunity to develan macchanical, vocational
an” manipulative sicillsg
e nbility to coamunicate effoctivelys
1. self :discipline.
a8 far as the aims nd chjectives of sccondary educs«
tion ars concerncd, Clatunde Lawepcence writes:
(i) tut aim is tc producce good citizens ‘rhoase rreat-
est oride shall be in their centribution to the
happiness and joys of others ~nd of thomsclves
thwough hard worl:, sacrificoc, tolerance, 1iliraence,
kin‘ness, congideration, sympathy and truthfulness.
(ii) Cur mottc 'ionest Lahour, True Prograss'

ses 8h2ll instil into our pupils a hizh scnse of
ity nnidl the dignity of labheour,

(iii) Ye hoelieve very stroncly that any educno-

tional system rust rroduce citizens 7he meet the

need of the neonl: at that age. Gtherwise, that

systam of e ucation will he unprofitable t~ the

very peorle whom it is meant to serve.'!

He further addsg that emphasis ho 1Iaid on those
subjects which would »nroduce the most useful citi-

zen to the present-'ay Nigerin, bearing in

mind I!ligeria's most urgent

- -— ce—

“*Lawrence, Clatunde, "The Furrose of Second-ry
Zducation’, in idaraleghe, ~deniji, (od.)
h Zhilosophy for Nigerian xducation, Teinemann
ifucational 3noks (ﬁigerid) Ltd., Ibadan,

1972, p. 39.
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needs with respect to manpower, unitary citizen-

ghin and peaceful co-existence with her neighe-

bours, and the rest of the world, He then says

that the needs of Nigeria to be served hy

gecondary education to-day may be enumerated

thus!

Ne Unitary citizenship.

be I.anpower, especially technical manpower
roguired for industrial develonment,

agriculture scicnce, etc.,

Ce Sccinl and economic develomment and
gtability;
de. Good neighbourliness, safe and sound

association built on mutual sincerity and
mutusi trust with other parts of the
comrunity;
€a Cultural development;
apprecintion of the physical qualities of
the Nigerian,
These are the aims of general educntion
=nrimary and sccondary schools- of Nigeria.

s the university and the similar higher
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educational institutions do not usually fall
uncder 'general education' their educational

nims were not discussec here.

Scle of aesthetic Education:

The role that aesthetic erlucation plays
in ecducating the young is so fun-amental that
ne one can deny ite A large number of values
is derived from participation in art activities.
Rﬂlphs haseénumerated eight values. They ore:

: 1§ The wvalue cf activity.

2 The value of non=verbal expression.
{1 The value of tangible expericnce.
4. The value of feeling.

S The value of seeing.

[ The voalue of criticel judpgement.

T The valuce of sharing expericnces.
8. The value of sensitive awareneazs.

Accerding te him ,rt sducation {nesthetic
ecucntion) ails one to co=ordinate one's

varicus sensory experiences and relate them

3*3alph, 1965, ibid, p. 33.
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to one ancother and to His cnvironment.,

_He adds that’'man is affecte& VY 2c¢sthetic
gxnerionces, his horizoas arce braadeoned and
his sniritual reacources nare deepaned - man
through art hecomesg highly senzitive and,
nerchance, may produces woarlks of art for the
anjoyment of others,

He advocates that sceins is thinking and
that vwhen we look dintentily or wheh we observe
fully = the cye is sceing and seeing eye thinks.
For Ralph, to sce means te develop all our
capacities to ths fullest, to snur cur nercept-
ion to the level of consciousness so that the
mind forms concepts about visual experiences
which are useful in oxperience. He then-insists
that the eve must be trained tc see with concapts
of tiwme and colour, movement and form; and
nroceeds to mention threo factors which are
involiver in the nrocoess of gducating the eye.
They are: o e
1. Lavaeloning new concept for sceing - new

ways of Jdiscovering what is there to be
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Seen must be established, This should
inclua problems that involve tactilce,
visual, rinesthetic, rythuric, =nd other
BINCDS .

Istahlishing situations viich prowide
visurl excitenent as an incentive for
careful looking. Situations which have
particular visual appeal shoul! be presented.
Zvalunting what one scese This final
srocedes in educating the eyce is that of
learning to evaluate whot one sees.

de then contends that art offers an

apoproach "... to living fully, to a way of

life that encourages their individuanlity and

engenders a iove for co-oneration, and when

thoy alopt this fuller life, they become self

disciplined, self-reliant, and self-contained,

inﬂiviluals."b

The role of aesthetic education, however,

doas not satop ~t the end of -leveloning our

TR

*Jickisner, R.L., An Introcuction to Art
Zducation, Harrap znd Cos Ltd,, New Tork,
1957, P« 32.
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senses, At goes much further than that.

Dr. Suleiman, for instance, advocates that

art s ucation can be used as an instrument

of nn

1.

tional policy in four ways:

Art as an agont of social imnrovement

st welfare:

In this way, he explains hov art education

is used by the society as:

what
jnrazz,

v .t" 1 t

& modium of stimulating aprrecintion of,
and bringing improvement to the environ-
moent, emnhasising the qunlity ans value
of both man-made and natural objects in
the environment. 4Art education in this
sense also should open up the individuals!
sensitivity to one of =mian's natural means
of enlarging his horison, by showing

him cor stimulatines in him, at least, some
ways of occupying his leisure time and
intrcilucing him to the aesthetic achicve-
ments of others.?

de adds that it makes ne differonce whether
is enjoyed by the indivicual is poetry,
=lays or "usic, painting or sculpture;

matters to him is the opportunity which

7

‘Suleiman, Sakihu, The Reoles and Reloevance
of ..rt in Zducational Dovelopmcent in deve-
loping Nigeriu, Ph.D. dissertation,

Chin Stnte University, 1974, p. 103.
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the individual is given ta appreciate or
practise one or more art f:rms. The fact
that he may be able ta patronize them in
future, mhkes it evident that art eZucation is
not "meripheral in national nolicy". e writes:
Art education as an instrument <f national
policy extendds the oppotunity to all citizens
te “ovelopn their aesthetic sensibilities so
that {hey may be better able to draw from this
resource in their censideration an approach to
human aesthcetic needs. This is part of what

thoy call ‘cultured'! in the Jest,

2 ~art as a means of gultivaticon of national

aesthetic taste:

Dr. Suleiman introduces this point by
saying that this attribute is usuzally linked
with an historical develocment + The induatrial
rovolution in Zngland made people feel that
the mass-produced things were ‘'shoddy.! In 1851
the 3ritish Empire held the Crystal Palace
exhibition to fully assess the nrobleme.

William llorris (1834-96) fought for this cause.
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ALt 178t they reacited a solution:

e solution was foun” in a new role
- that of 'craftsmanship' and 'desimn’
- in art educntion in *+he national nolicy,
which thesc¢ Adaya we d¢ not only take
for granted but even degrade as 'commer-
ci2l', 'low' or even 'nen-art'. Both
puhlic taste an” prevailing aesthetic
stansdarsds in a nation are, in ny view,
relater’, The differences in “ctween a
naition's productzs, dresses and environ-
ment are, in my oninion, net only the
differences in their material wealth bhat
1so that of th2ir aesthetic taste.
“hother the art education is given in
the fornal educntional institutions or
on the job, or in the strecets, might bYe
less important than the fact of giving
it at 31108

‘ile then concludes that 21l the nations
wiho do not have a policy in art cducation,
li%ke the develoning countries, are seriously
ovarlooking the long term value of the incul-
coction of goofr! aesthetic taste in thoeir citi-
zens and even ceorpetitiveness for their products

in Hoth local ~nd international =mar'-oets.

3. Art as an Iastrurent of Naticnal Cultural

ieritape and Projection of National Inage:

)

o explain this point Ur. Suleiman says thnat

the aggreagnte of pcculiaritiee in n2ational

O .
Suleiman, S., 17274, ihid, p. 104,
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aesthetic products nake up their acesthetic
heritages Uxamples could be cited in instances
like "american architecture’, "Scottish Dance,”
or "Chinese Ballcte," Any onc who hears these
nrhrases will ¥now that they are referring to
the aesthetic qualities that characterizc and
Jdistinguish them from these of other ccuntries.
Thoe horitage of a nation is of great inportance
becrusa:l
Qe It is a source of pride to the citizens
of that country,

be It would be held in high esteem abroad,
nrojecting the image of the country that
producec it.

Ce The nrevalence of artistic products of
quality bring Jirect and indirect benefite
gconomieally an'l pelitically tc the

nroducing country.

b, art as part of national eeconcmic nolicy:

Suleiman does not favour the commercialism
in art products even for nntional cconcmic

pelicy. He argues that a national policy
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directed towards the education of schosl
children in the arts mainly for monetary
cbjective nas the notential to boomerang and
beccue self-defeating. e adds that school
children =2re moré'Liéély to misunderstand the
reagons for courscs they take in art and rathor
tfan providing them the main alternative to
thu;r mnterialistic persuits in later life,
nrtﬁwﬂulf alsc he scen as part of materialism,
Vorcover, the very fact of making school child-
ren focus on art activities they could sell,
nullifics 2ll the other values to them as
individuals and as members cof 2 nntinn.9

A9 fin~lly explains the wny in which art

could bhacome nart of the national economic
LSl .
e "V g

B

nolicy by saying that art ééé}é‘play this role
simply by cultivating tastes and disciplines
waich are unique to the nation and which in
ccnercete economic returns might promote tourism
and alss project the acsthetic image of the

nation,.

Q'Sulciﬂnn, S., ibid, pp. 105-106.
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These four points exnlain explicitly the

rcle of acsthetic education and how it could “e
uz2' as an instrusont of mnational policy. “hen
we ad thesc¢ te the aferementioned points (that
ex~lain tho rnle of amesthetic education in educa-
ting the young, and in building their characters)
it becomes evident that aesthetic education plays
a vital role that cannot, =2nd should rot, he
overl-oked or ignored,

Agsthetic Zducation with Genernl Llucation

In spite of the fact that mesthetic education
hns a2 vital role to play in general education it
has been oxcludad from the syllabi »f aany schools
in the developing countrices. This is due to the
fact that curriculum plinners were unaware of its
role. Francesco says?

sse it will be realiz.d thiat every socicty,
in every age, has decmed certain learnings
on the part of their young people to He
central in i'mortance or value. The so=-c¢cal-
led three R's arg an example of the belief
thit, whatever else may he taupght in the
schools,; rending, writing and arithmetic
ust formr the 'core' of teachins and Tearn-
ing. In other words, cortain subjects heca=-
use of their values in further learning,
have been consi‘ered centres around which
111 other activities should revolve.}!’

10¢rrancesco, ibid, 1953, pp. 137-138.
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Jesides this, a pgreat numbhar of peonle,
esrecinlly in the develoning countrics,; hel”d
the belief that coducation should he directe!
to the immedi~te technic~1, needs of their
countries, Consequently, to therm, any subject
whic has no direct relevance tc technologpy
{like fine arts anc similar arts suhjects) are
non-2saential,

Mat is nceded urgently at the moment is

2 recorientation of the school curriculum.

Ecducntion is not purely » cognitive goal,

Therefere nedagosical preaching and class-

room lcarmning will no longjger cdo, Rather,

erlucation for the child should be conceived
as education for life which iaplies the
devalopnent of those skills, attitules,
knowlcd§e and habits that wake for fine

livin; 11

I% is well known that children grow physi-
cally, mentally, 2nd aesthetically, and in each
of thesc arcas aesthetic oxperiences hava valuable
ceatributions to makes. The question now is how

agsthetic education could it into gencral

cucation, o1 how it shoul: me taught.

Mepjeme, Tamanuel; hArticle in the Nigeria

lerald, 19/1/1977.
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Some teachers believe that art should be
related to other subjects and 5o they make it
their bugainess to find out what is being
studied by their nupils in other fields like
history, mathematics and science. After that
they proceed to plan art work as an enrichment
of those areas.

Franc.scnlq has ecriticized this approach
and has enumerated four objecticnst
A It is bhascd on fictitious relationshirs,

b. It narrows the field of intercat of a

nartjcular pupil.

Ce Art becomcs a "servant” of other areas of
study.
d. It minimizes the developmental value of

art pxopepssicn and its significonce in the

pupil's life.

This oriticism docs not mean that this
aporoach is utterly useless because Francesco
himself has admitted just before mentioning
these peoints that ",.. in many instances

excellent results have been nch:‘.uved."13
12

*Francisco, 1958, ivid, p. 140,
1)«Francesce, 1958, ibkid, p. 140,
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Cther teachers insist that art is o

Cigeinline by {tself ana it should be tausht
in its own right., The reacarcher, for his
party supnorts this lottaer apurasach but deoos
not reject, 7%t the same timey the first
avcoroach. Aesthetic activities could, a2nd in
fact should, have scme relation to other ficlds
of stu'y in general educnaticn. Hewever, tails
shouls nat 33 the bagic aim of the aekthetic
activitica bocanso they will be enslaved t:
other “<isci-lin 3. Asesthoetic cducation should
Icap its own chatncter in ~encral 2ducaticn and
shoulcd, =t tha same time, have relatisns with
the other fields <f gtudy, Thie «f course
needs sme well traine! teochers wh» know that
"eoe the zecret of a vitzl, chrllenging, inter-
est provcking teaching is t- mia it roflext-
ive, Reflective teaching menns that nroblens
are raised vhich both clasgs and tencher together
14

proceel t7 solve."

Ik’Baylas, Te Srmnesty, The Theory and
Fracticu of Tearching, Hew York, farper and

Brothers, 1950, pe. 111,
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The contents of aesthetic activities in
general education will be discussed in details
in the following chapter in the process of an
attempt at envolving?whole programme for

different stages of education.

Responsibilitics of Acestheticians and

anosthetic Educators

What is to be taught in aesthetic education
is not part of this chapter, but it is important
to digcuss hoere the responsibilities of the
aestheticians and art teachers of Nigeria and
the Sudane. OSince tho aestheticians and the
aesthetic educators receive the same kind of
training (see chapter 3) they will be regarded
as one and the same group., Anocther factor
linking them into one group is the fact that
most of the famous aestheticians, especially
in the Sudan, were actually teachers,

There are, no doubt, great aestheticians
in both countries who could gain international
fame, In Nigeria, the Department of Fine Art

I‘LuH-U!‘ zaria,
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"eas has trained a number of talented,
highly creative artists, such as Grillo,
Ckeke and Nwoko. Graduated in the early
sixties, these young men are now the art
estnblishment of Nigeria ... many of these
artistg have exhibited all over the world.
Thoy have received numerous public commi-
ssions 2nd herve alsc sold many works.l
There are of course more aestheticians and
aesthetic educators at the time - of great
artistic gualities - wheo graduated after these.
There are also a few who could, besides being

great artists, become great educators,

as for the Sudan Mount writes: "The Sudan
supnorts an nrt school that has produced artists
of exceptionally high calibre."16 lount is
referring to the College of Fine and Aprlied
Arts, Fhartoum, which was described in the
previous chzapters.,

This institution, in its different meta-
morphosis, has produced great artists whec have

a notential for attaining international fame ,.

15'Lount, Marshall Ward, African Art: the

Yeams Since 1920, David and Harper, Newton
Ot ¥, s De 133,

16 *Mount, ibid, 1973, p. 106.
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like their fellow Nigerians. The two most
reknown Sudnanese aestheticians and educators
at the same time are: Ahmed Mohamed Shibrain,
the present Dean of College of Fine and Applied
Arts, Khartcum, whe gradunted from Khartoum
School in 1955 and studied in London at the
Central School of art from 1957-1960, Besides
teaching in the cecllege he pracf&ed art activi-
vely. He has had a one man exhibiticn in
London, Ibadan, Beirut, and EKhartoum, and has
shown his work in several dozen group exhibitie-
ons both in Africa and abroad including MNew York,
Moreover, he was a winner of a UNESCC Competition
held in 1964,

Ibrahim as-Salahi was head of painting and
drawing department at the Khartoum school.
Due to his many-sided talents he was appointed
Permanent Secretary for the Ministry of Inform=-
ation and Culture. Before that he was the
Cultural aAttaches to the Sudan Government in

London, About him Mount wrote:
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Ibrahim as-S5alahi is one of the truely
great contemporary African artists,

A synthesizer, as one mast be in the
Sudan where the Arab Culture of the North
mepts the Negro Culture from the South,
Salahi combines many of the essentials
and fundamentals of the arts of these
disparate g#oups. In the process he
creates new images and has developed a
style uniquely his own ... From 1954

«57 he studied art at the Slade School

of art in London. He has made trips to
the United States and South America on
fellowship from UNESCQO and Rockefeller
foundations, =and his work has been shown
in Eurcpe and in the United States.

« mumber of his paintings are in American
collections including that of the Museum
of Modern Art.17

There are few more Sudanese aesteticians
who could alsce gain international fame in
painting, sculpture, ceramics and also music
and drama,

Both the Nigerian and the Sudanese aesthe-
ticians (and aesthetic educators) whether they
are ".,. painters, sculptors or musicians -~ have
very little chance of finding sympathetic audie-

8

ance 2t home and so tend to seek them abroad.“l

7+Mount, M.W., 1973, ibid, p.108

18'U11i Jeier, Contemporary Art in Africa,
Poul Mall, London, 19%5, pe. 109,
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However, in a very rccent publicatiorn it was

surjested that artists anve suffered owning to
19

lack of adequate patronage of the public,
Ulli Goder has described the situation of
the conte.mporary artists thus:

The intellectual, university trained
iligerinn artist is chiefly concerned with
cstahlishing 2 new identity, with gather-
ing the broken pieczs of a tradition an?
buil'ing thoe, often self-consciously, into
2 new kind of cecllgge in which the 4African
rennhissance is proclaimes . Jis mroblem is
that he has to proclaim it te the Europcan
audiencoe, that he estahliched his newly
gainer identity in the Art gallariocs of
Turope mere often than in the villages

of Migerian,20

The HMational Council for Arts and Culture
cl~ins that art is not “ing hought to-day by
expatrintes nlone as the governments, statutory
corporations, "msiness firms, unversitics as
well as individual colloectors are nmong the
patrons of contemporary !figsrian art, The

article went on to say "... gone were the

19'Dccumentntiun Jivision of the Naticnal
Council for arts and Culture, The Migerian

lerald, 19th June, 1977.

20'Jeier, Uey 1965, ibid, p. 109,
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days when the only buyers at an exhibition of
works by Nigeri-n artists were cxpatriatas."21
The researcher helieves that the aheve
atazement is not yet truc of the situation in
the Sudzone, To bring it about in the Sudan, and
to re=affirm it in Nigeriay I would sugrest that
anegtheticinans and aesthetic cducators of those
tiro countries should project a different image
of artists. Thoy should no longer accept heing
deageribed as "... peeple who have no occasion
to suhmit their inner life to the strcit contrecl
of rcascn."qq They shoul not telerate such
dafinitions as ",.. artists arc net only often
insengitive tc other arts than those which they
nractise, but sometines have bhad manners or
neagry intelectual gifts.z1

21,

Nigerian YHerald, 19th January, 1977,

ibid, p. 4.

204 - .
Specter, Jack J., The aesthetics of

“reud. A Study in Psychoanalysis in
art, 1974, ps 33«

o

“3'Eliot, T.S., liotes Towarcs the Dofini-
tion of Culture, llew York, “larcourt,
3race and Co., 1949, p. %0.
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They should not give the impression that they
are confined to ivory towerwism =g "... many
people have come to the falsc conclusion that
the artist is one who retreats intc an ivory
tower or who sceks to escane the realities of
his time".ak

These Adeep-rocted ideas ahout artists in
the West hove found their ways to Nigera and
the Sudan. It is desirable that the artists
and art educators should fight to roflect a
completely different image. This is so because
these African artists have a greater responsibi=
lity than their counterparts in the developed
world, where specialization is dominente.
Futhermorc, in Nigeria and the Sudan the artistas
and art educrtors and critics will be expected
to explain, verhally, their art., They have to
tell the people what their art is a2ll about; as
they arc the acknowledged authcerity in their
field. The society is word conscious and

consequently words are cften considered more

28epa1ph, 1958, ibia, p. 65.
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important than their equivalent in art .
ideas or feelings. Many seople think that
feelings are valuable oanly when they can be
expressed in words., This misconception eof
the relalion hetween feeling and the words
attempting to describothem mokoes neople look
at art works, and ask z2bcut their meanings
and titles. Their asking indicates that
people do nnt allow their feeling teo respond
to the work of art before they try to
comprehend it. They expect to dbe able to get
its meaning through words. They seem to think
that its menning can be explained to them.

The abhove situation, the recaearcher
believes strongly, necessitates that aesthet-
icians in Nigeria and the Sudan should receive
training in diverse disciplinus-which 2re rela-
ted to art along with the studio training.

It also necessitates that art a2ppreciation
should be taught in all the stages of general
education. More will have to be said about
this in the following chapter where an art

nrogramme is suggested.



CHAPTER FIVE

SUGGESTED PROGRAMMES FCR AZRSTHETIC

EDUCATICN 1IN NIGERIA «ND THE SUDAN

This chapter is meant to show the researc-
her's suggestions an® proposals for an atrt
programme to be followed in the Nigerian and
the Sudanese schocls. Defore suggesting his
programme, however, it will be preferred to
cast a look at what has been done already in
this field, It is obvious that it is almost
impossible to discuss al}l the pregrammes which are
being onerated in countries outside africa, as
they are very numerous and diverse. Consequent-
ly, it is thought best just to show some of the
contemporary trends there. as for Nigeria and
the Sudan, as we already saw, very little kas
been decne in this field, and the student has
decided to confine himself to showing two
programmes which were suggested by two aesthetic

127
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educators in lNigeria., In the Sudan, as was
mentioned before (in chanter three) the only
programme which was introducecd by lr, Greenlaw
continue:!! without nny effective alterations.,

Arthur Efland has written in an essay
titled = Concéntualizing the Curriculum Probhlem
= about the problems that face a curriculum
nlanner in art and in other subjects. He s=id:

Since no definition can be found that would

not do violence to art, how does a curri-
culum planner decide what tec teach? It
would gemm thnt there are at least two
nlternatives availablc; one would be the
function on the hasis of a limited concept=-
ion of art, recognizing forth rightly

that it would be impossible to teach every-

thing that goes by the name of art.

according to Zfland a curriculum planner
for art could have a maltitudo of alternative
from which he could gelect. The following are
summarized from what he has mentioned,

i. The art curriculum planner could

attempt to exclucde some of its

i Efland, Arthur, Conceptualizing the
Curriculum Problem in Art CEducation,
Journal of the iArt Education Association.
1970, vol. 23, no. 3, pe 7o
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iia.

iv,
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contents such as recent develop=-
ments like pop or op.

He could insist that students work
only within one of the abstract or
on reprensentational styles.

He could leave out art history
because the art of the past may
not be perceived as having rele-
vance to nroblegms in to-days word.
He could also leave out the crafts
because they have no place in

technological society.

He added that any of the above decisions

could be made, and all of them could procbably

be justified. Efland went on to add that in

making such decisions w@ cannaot escape the

consequences that in some small way we are

narrowing students conception of the total

range of possibilities that go by the name of

art.

And he contencded that all art programmes

do this in some way though it might probably
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be thot this cannot hbe helnnd.2

The art programmes in some Western countries
are well planned and catered for. That is the
main reason why art could play its proper rale
in the lives of the individuals. Art could
attain this renutation , because it has been con=-
cerned with social and economic interests and
personal needs. Or as Ralph put it,"it has
integrated rapidly into our culture and trans-
formed our wvisual surroundings, changing the
appearance of the house, the chair, the auto-
mobile, ac¥ertising, window display-in fact
altering every aspect of eur environment."3

It can therefore be argued that art prog=-
rammes should scrve the social interests,
rersonal as well as economic needs if it were
to play its proper role as a discipline.

Contemporary art programmes and thecories

are constantly changing. New trends in

2emfland, 1970, ibie, p. 7.

3*Ralph, 1957, ibid, p. 53.
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agsthetic education replace old ones. They
change so rapidly that nothing could be
described as being steady or permanent.
Whitford writes: '"We have had as slogans for
art education 'art fcr arts sake', 'Art for
industry's sake' and now we have 'art for
life's sake'.&

Certain aesthetic activities could bhe
consicdered as old fashioned,out of date, or
even dead.

This is quite natural in a world that is
changing so rapidly, New mediums replace old
cnes continuously. Numerocus exhibitions of
luminal art have taken nlace internationally,
with enthusiastic popular reception. Anyone
who has visited a light exhibition will agree
that these displays are intriguing and often
mysterious, and always dazzlingly 2live.
Many critics while granting such qualities

have stated, howaver, that as art, light-work

Il"Hhitofori. William G An [ntroduction to
Art Education, New York, D. Appleton
Century Co., 1973, p. 3.
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are all surface without content, marely a form

cf ortical decoration, if this is true, the
movement will remain experimental play, finally
te expire in a welter of absurdity and gimmickry.

Those who have not rejected easel painting
an. consi ered it dgad, have experimented entds
lessly with the celours. R;hert Rauschenbherg,
for instance, h2s exhibited a number of all Hlack
' all white convases on which the paint "“wasg
apnlied fiat and without modulation. Thus, in
renction to the noise and gesture of ahstract
exprassionism, these paintings suddenly hrought
the vicwer face to face with a vaid, or his own

hadowy or reflection, similar to the manner in
wiich Jchm Cage cenfronts his ausience in 4! 33"5"
(four minutes thirty-three secons).

Mat John Cage di<d was similar to Rauschens-
“arg's experiment in spite of the fact that the
two aestheticians practised in two cesmletely
different mediums. Cage's experiment was in

—— o ——

De

Schultz, Lloy<, Light media: A Course in
Ixnression and Communication in Al durwitz,
(ecd,) Prcprams of Promise, Harcourt, B.,J.,
Inc. New York, 1977, p. 125,
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musice In 1950 he wrote some musical compo-
gitions largely base on Ychance" in which
patterns <developed by accidental means,
thus divorcing the final piece from his
conscious desirca."G Cage's interest was
to provide music which was "undeterminate"
or "unintcntiendl™. In 1952 he produced a
picce called 4' 33" which consisted of the
pianist sitting silently in front of the
pianc for four minutes and thirty-three
secondse. The music was all the unintentional
scunds that haonren to oceur in the audience.
Cage's noint was that silence can never be
absolute.

It is most likely that the majority of
Nigerians an the Sud-nese will reject such
exneriments which are welcomed and anpreciated
by westerbers, This is so because those of
the ‘fest were introduced to different aaathg-
tic experiences, because they encounter Jdiffer-

ent problems in the various aspects of Yife.

6'51 Hurw itz, .t Education, California,
Fch., 1976, p. 1.
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In addition to the fact that the problems
that face aesthetics are different, the atti-
tude towards children is alsc different.
In the West, pupils and students were, and
gtill are, given much freedom., BSome VWestern
scholars believed that this freedom should he
directed or limited. Henneth Holmes wrote
"Hor must it be thought that children should
be allowed to do just what they plcase in the
interest of frecdom and imagination, with ne
guidance or discipline. Yc¢ arce aware that
this may he heresy to some". ¥enneth Holmes
was ocne of the few who tried to limit and dire-
ct freedom which was practised in every aspect
of life. The majority of the people were
greatly impressed by the charm of the word
freedom to the extent that they rejected
anything that obstructed it. However, Holmes
was not aloney, Ernest Ziegfeld alsc shared

the same opinion with him:

7Eennoth Homes and Hugh Collins, Child Art
Grows Up, New York and London, Studio
publications, 1952, p. 8.
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"The Most Common misconception has bheen
that frecdom is achieved to the extent that
the restraints of the physical and social
environment are removed - an idea of freedom
frem the envircnment. The fallacy of this
concept becomes obviocus when it is pushed to
the extreme, for the indivicdual who is comple=
toely geared from his environment is senarated
from it an<d when this hapnens he ceases to
exist.“a

Cur aim for reviewing the contemporary
trends in aesthetic education in the Yest is
to see the possibility of borrowing some ideas
from them, There is no harm in doing that as
long 2s cur cultures could as2gsimiate what we
borrow. The problem arises only when we copy
everything that is practisecd there without
discrimination.

The second source which the researcher
wvould like to review before suggesting his

own programme are Professor Wangboje's and

B'Ziﬂsf'lil Ernest v iyman Values in a
pemocracy'", in art and Human Values,
Kutztown, Pennsylvanias, 1053, De 11.
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Pre. Suleiman's Programmes.

Wangboje's and Suleiman's art Programmes for

Higeria.

Professor Wangboje has suggested an art
programne in his o, B¢, dissertation.

Then discussing the curriculum content g
he saicd that a cress-scction which forms the
content from which a curriculum is develoned
could Le selected from among a multitude of
tracditicnal and contemporary arts. For the
traditional arts and crafts of Nigeria he
suggested!

- 73 Carving (wood, store, ivory, etc.).
- Weaving (textile, baskectry, mat).

s Casting (bronze).

k, Pottery and modelling.

5. Painting (mural decoration).

6. Dyeing.

7e Leatherwork and embroidery.

And for contemporary and international art
he suggested the following:

1. Drawing and painting.



2 Graphics.
3. Sculpturc,
4, Textile design and printing.

5e Art hiStOl"}’-

Wanghojo then suggests a curriculum for
Nigeria's Aavanced Teachers Colleges (3-years,
9=-term progrumme):g

Fifteen points in the first term (toc be
distributed thus: three points for Basic
Design pytwo points for English panguage I
three peoints for Basic Drawing Ii two noints
for Design for Crafts, three points for Ceramics
and two points for Studies Discussion).

For the second term the sixteen points
are to be distributed, thus: two points for
Textile Design, two points for Introcduction to
Architecture (stage and theatre), two points
for Lettering, two peints for Znglish Language

I1, two points for Drawing and Painting I,

__§°Hangboje, Solomon Irein, A Program of.wirt
Education for Prospective Teachers of aArt
in the Secondary Schools of Nigeria, unBub-
Tished %c, D, Dissertation, New York Univer-
sity, 1968, p. 199.
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four points for Weaving I and II, two points
for electives or field trip.

For the third term two points go for the
Art History, three for Sculpture I, two for
Drawing and Painting frocm Lifc, three for
Carving I, two for the Elective or field

trir.‘o

The programme he suggested for second
year specialization or semi-specialization:

Weaving (Major) (3 terms):

Projection in weaving: 12 Pecints
Drawing and painting 5 »
Art history II 3 »
.Leather eraft 3 "
Education I (interdepartmental) 6 "
Sculpture II 3 ®
Teaching of Art (Sccondary Schools)6
Design {(twe dimentional) 4 n
Elective 2 v
Field trip 2 =

46 points

|

10 eyangboje, ibid, pp. 199-200.
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Ceramics (major) (3 terns)
Project in ceramics 12 Points

Drawin- and paintinge (varicus

mediz) 5 #
Art Histeory 11 3 00
Zducation I (irnterdenartmental) 6 "

Teaching of art (secondary scheols)f6

Print making I1II 3 0w

Design (three dimensional) 3 0n

Sculpture 11 3 0w

Elective o

Field Trip 2 "
Eg:boints
_

For carving (major) 3 terms, the 46 points are
to be divided thus: project in carving 12,
drawing anc< painting 5, art history II 3,
education {(interdepartmental) 6, teaching of
art (secondary school® 6, casting %, printing
II 3, design (thrcee Jdimensianal) 3, celective 2
and field trip ?. The elective being ceramics,
photography, boolthinding, printmaking, leather-

craft.
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The 42 points of Third year specinlizaticn
go thus for weaving (major) 3 terms:

15 noints for prajasct in weaving, 3 for drawing
an” naintin-~, 2 for art history III, 6 for
edueation II (interdeportmental), 6 for student
teaching ( practieal teaching), 3 for print-
making IY, 3 fcr design (3-D, sta;e “nd theatre)
2 for elective sncecial nrojeet and 2 for field
trip.

For ceramic maj~r (3 terms) 15 points for
project in ceramics, 3 for drawing and painting,
? fer art histery 11, € for education 1I
(interdepartmental), 6 fcr student teaching
(practical teaching), 2 for design (3-D,
staze and theatre), 3 for printmaking III,

3 for elective, 2 f:r field trip. (Total 42),

Ag for carving =major:
roject in carving 15 points, drawing and
saintines 3, art history III 2, ecucation II
{interdepartmental) 6, stucdent teaching
(practical teaching)6, printmaking II 3,

desisn (3-D) stage and theatroe 3, eloctive
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or special »~roject 2 znd fiecld trip 2 points.

Jofore ¢ manting on this orogramme let

y)

- .
e g

us se¢e& tne secHnd progr:

The sacond art progravme was susrgested

-

hy Dr. Suleimn .Ll In fact the pragra=rae was
a chapter in tiis Fh. D. dissertation. He exam-
ined, in that chanter, the kinds ~f art nrog-
rammes an.. curricula strategies that might
nmeat the varicusz uart needs. le also axwnlained
how tha teachiag ¥ art in onc cultural envi-
renment might Hoe Jdif€fferent from the ~ther.

Je wrote th2t in crder to achieve the grals

of art educnticn in th: adueational system
geaped towarcds the oh ' ~dtivee ~f modoraniza-
ticn and national develconment, the category

of manepower tiiat needs he given training in
the fine arts and the necegsary progr2mnes are
specificr,

This orogramme , wioch the researcher hag

included in his thesis, was based »m vhat was

11 - o ;
*Suleiman, 5., Thc Roles and Relevance
of Art in Ecducational De¢gelopment in

Develoning Jdcerid, PheD. Zissertatiocn,
hic State 1974, ». 154.

[ University,
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consilerad (a) o logicalsans () » rzalistic
apnroach to the efficient develeo-ment an<
utiliization of the educational facilities
which zre available, together with the econow
mic regsomrces, All these should be utilized
in training the nucesszry man-power needas and
in catering for tue adueational an” public
~zasthctic needs of the ccuntry. The main
ferntures could beenumeratecd thus:

1. Universities, Colleies of Technology and
tho Advances Teacher:s Zoileges will meet the
elucatinnal naeeds for art tonchers of various

gracles.

P Art teachers are to be trainc? throuch
"eelt -~ttern similar to that novw cmersating in
tic UeSeira though the Ffest Graduate Certificate
in iducation (PGCZ) will be retained. The
antirce structure of training brings art educnt-
ion in line with gedagogical trmining in cther
snbject gsress in educaticn as well s sorves

t- improve tesching standards and equality cf
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glluechtion in the art."12

i Schools, Teachers Colleges and Universities
arc to meet the edugational and the acsthetic
neo’'s of their students.

L4, art programmes, In the educational systen
are to bHe modified to eater for courses thnt
meet the goals of genersl ond aesthetic educa-

tiﬁnq

5e Universities alone should be resnoneible
for the cultural and tcaching demunds for

art thecoreticians. Theoretical subjects in
the art will be ermphasized for two reasons,
(2) to Cisseminnte knowledre in theso ardas
end (H) to stimulate rescarch in the arts.

€. Colleges of technology and Universities
sheulld co-ordinate to meet the indusirial and
commereinal needs for designers.

7o Colleges of technology oans Univarsitles
should also cater fror the cultural needs for
nrofessional artists like sculptors, paintars

and ceramigts.
12»

Suleiman, 19?4, ibid, p. 154.
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The last »cint .. suppmeste’ was that:
8. The scciog-re’ i © i cun cesthetic cur
utilitnrian nand econ o3 aeeds of rofossicanl

”

artizts by the ene=the=job training (CJT, which
is mainly &b traditicnnl wrocess of traianing)
»n the Guilds as well as the craft and ftechni-
cal dinstitutes and tho indugtrial “eveloncent
centres.
Alsg~ tht the wocesses of ¢iiucntionel
systems, Hotr forntl and inforiaal, are t- bhe
utilizaed in Linan, A in pronor orientation
of the profeiginnat :rtists or craftsmens
Hde then liscesgaed the main nurncaas of
nrt aducation in hirher e ucation which aro
(a) teo eachte pers-nnel whe will nrom-tc areé
By t.oachang it Lo suvils, students or
niyhlic.

(b)) to 2ucate »r-fessi-nal ~rtists.

{(e) t- ofaeate or traia sers-an:) »w'io would

contribhate to the trensforming of epvil rne-
ment or haely to promote saleable zoos or
commoedities ~r help i facilitating comnu-

nicatirmn ~of i‘oas.
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Mot follewved this was n roneral “descrine
tiop of the way in which the curricula eontents
th=t meet the “ifforct objectives would “ean
rlarnlistic covelrnment of art educaticn in

the Adiffereont cucaticaal systems in Wiveria.

In such higher instituticns stullic courses
and activitier will emphasize the artistic
sources of tho cultural hackground 2 the region
in which on instifgéion is situnted and whichh it
serves. Lnter he exnlains this by saying that
Univerasity ~r ~i-+ilar institution serving 2
rorion with indl conous tradition (sueh as the
gouthern MNicorinr Jniversiti:s and Cnllege.)
will ¢rivhasize the indipgencus or traditionnl
styles and sources of arte Thaese coaprisc the
three “inensicaal art ferns, i.e¢. carving,
anelling, metnl castiny and nottery, thoagh
the tro=dimensional arens should also hHo trested
to reflact the social, acsthetic or economic,

usag in the aren heiny sorved.

o znsure that comrsces which are develeped

anc tau~mt shirul? heln to assure the objectives
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of cultur~l heritage, nnti-nal unity and rlovee
lorment, he sugpested th-t ",.. such 2 practice
as was started in «l.2lu Jel’ ~ University, Zaria,
recentliy, of bringing traditional crafismen to
instruct students in technirsucs of their crafts
in svch area as curving, weaving, dyeing, murai
work, etce., coulsl he drawn upon for both stalic
and non-sturie art students in these and other
ingtitutinns. Such arrangement =ill %»e coxpedient
vntil the contempourary art lecturcers “ecome bhet-
tor acquainte! with the traditliconn) arts and
cranfts an! their techmiques®,

awrt theory courses should also be emcha-
sizaed and it should he negsible for Corcigners
to study african art in such local institutions
zn?t not vice-vaerasn,

After wenticning all these noints, he
prececcs to degmongtrate hev contunts weulc

vary as betwesn the major grouns as an indicae-

J
tion Hf how nlurnlis coul” oncrate in art
ecucation, ile then makscs o s2lection of crirges

fr contents,
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Uencbhoje's nrocramme wes metat for nrose
nective teachers f art in vhe seconrary

-

schonls, Jonse-aent’ly it JiF neot ‘iscuss in
Cetnilz what zhowels b6 taurat in th: »thor
stajges of edacation as that is cvidently out-
gice the scope of the thesis. Suleiman's
nrogrance was naot z2lso meant to discuss in
details Mnt sasul ' ae taught in the diffoerent
gtnges; inoten? it stres 24 the "2oles an’

relevance of nrt in eoductti-nal develoomant

in develoning Vizerin®,

Surxcated rosramiies for sesthetic <ducation

for iligerizn and Sudanese Cchoolse.

Tt Cennloe would agrec that it would be
most fanractical €n gugrest an ort arogramne

an<t ogvise a syllabus to be follovre” gte- by

stz2n, Hounce the researcher hasg decisod to
suisest, in the following pages, aumerous
activities from vwhichh “conla cculs salccts,

T have nlsce stresgsed s~nc aetivities in cer-

t=in stagpes of eucation an’ surpreste’ some
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ethers t« be incladod in the syilahi of Nigerian

and Sudnese Schoslse.

The shovtenminrs | tha revisus assthetic
zucation thenri s and the prechlems that acconp-
ania” them in the nast (in both countries) wvere
discgusged in chanter threec. Cne of the nroblems
menticned there wns thie narrow sconc of the

progra~ics for aesthetics,

Tn 2il! the stagasg -.f education from ~rimary
to gecondary the followinmg acesthetic activities
sheould he availa%lce to purils and siudents.

Jrawinge.
Paintinsy .
Scu.nturc.
HDesign.

Potterye.
Callirraphy,
luasice.

Crentive writing.
Drama,

art appreciation,

axrt Listory.
Craft.
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There are some other aesthotic activities
which are to be streesescd in certain stagoes.
Iirren .1, Anderson wrotc:

"The visual arts, however, present =
unique rroblea with regnrd te what should
he learned. Tecausc our society is not
art-orienter”, tae tcacher cannct look to
society as n source for verymany object-
ives that would help identify what is of
wort® in art learning. Nor can he axnect
young chil'ren to estnablish many of the
ohjectives. 4As a ccnseauence, dctermining
wh=t is of worth in learning is reduced

to the prehlem of making several value
Judgiments. These value judg ments could
culminate in a2 set of chiectives which, in
turn, coul<d serve as one kind of basic for
art learning,1%

Although anderson is referrinr~ to his
society in Americn, his words seemn to denict
wha' is happing in Nigeria and the Sudan,

The researcher, however, hones to bhe as rational
asgs possihle Yy trying to submit what he sugprests
ccncerning aesthetic activitics to logic and

reason, Let us start with the primary school.

1&'unﬂerson, Yarren, ., Art Learning Situa-
tions for flcmentary Hducation, ‘/‘adsworth
Tublishing Co., Inc., Deliont, Californin,
1965, pe. 3.
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Aesthetic activities for primary schools of

Hiferia and the Sudan,

The scope of acthetic activities in the
primary schools of the two countriea should be
exranced considerahly, to include as much art
activities as possible. This point needs to he
stresse” not only for the fact that students
need aesthetic activities most at this apge, but
hecausc the majority of those who complete
primary school will not find places in secondary
asciioclse They will go to life at large and
eventuilly constitute the gencral public after
a rzneration or two. 1If we streses acsthetic acti-
vitites in all prinmary schools anc subject all the
chilc'ran to a variety of aesthetic activities we are
likely to create an art oriented socioty in the
nzar future. The likelihcod of success is good,
asnecinlly as the vast majority of our children
join the primary school these days that the
schertes for Univer=al Primary ZIcducation (U.P.:,)
are heing inplcuented in Hoth countrics.

In addition to the aesthetic activitics
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which were previously nentionedy schemes such

as thosc mentioned below could he added.

Classronm set-up and bDecoration,
Yisual aics Sisplnay in the classrocom.
Decoraticn of the Schorl Commound and
Gnrtens, |
Jhe imnortance of such activities lies in tho
fact that they wouls heln to make children
avare »f the heauty of things around theme.
They will also give children the omnortunity
to Be actively invelved in the process of creat-
ing beauty. +hen children arc trainecd from
such an cenrly arce, to be awaroe of their
surrouncings ~acd take care of them, they would
most Diohbably, decorate their ~fficos nnd homes

ancd envirenment in future,

Drama should he stressed also hecausc of
its numcrous uges to children, It has been
strted that “dramatic play helpathe child

‘evelon from 2 purely cprocentpic Heing

¥
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into a person capable of sharing and of give
and ttke".ls

In adsition to tae above, drema gives
children a chance tc express themselves and
it is 2a natural and healthy manifestation of
wuman growth. Children resnond greatly to this
activity because it is like playing to them
and the imnulse ton play, if encouraged can
become n continuing way of learning, a medium
of expression, and eventuzlly a creative art.
The writer goes on to sugpgest that many teachers
have realized the potential of play and have
made drana an integral part of the curriculum,
Unfertunately, many neople think that it is
frivolous and therefore unrelate” to serious
learninge. "The fact that the child gives it
his ncst sericus attention ggeapes their noticey,
he is made to feel that play is unworthy and
therefore somethingz to he left outsicde the school

rocm  door. “then this haprens thoe joy and

TE}Quth Hearthy, Lawrence . Frank, Robhert
Ite Goldenson, Uncarstanding Childrens'

laf, New York, Colunbus University Press
19 ')- 19.
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creative element of his freec nlay is extine
guished -erhaps never to be rekinﬁlad"%ﬁ

Children who are introcduced to theatre,
first through playing, are zoing t~ look for
aore than superficinal entertainv ent when the¥y
watch poerformances after leavimg school,

They will ap reciate drana and attain all
that is requircd from the theatre aucdience:
listening, watching and becoming involved,

The abeove source mentions how imagination
coulcd be stimulate”s a teacher could hand any
objz2ct to cne of the punils and tcll him that
it is a Aiamond, the most beautiful niece of
jewelry any of thom has ever seen. 'e will

then ask the children to:

Fe Hancle it,

Be Loox at it.

Ca React to it,.

D. “ast it along teo the next person.

‘Then eac"i one 't1ns h=l the chance to handle

and react tc the object, the teacher will say

15 2uth 1earthy, 1964, ibid, p. 20,
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that it is now a kitten with very soft fur,
The same groun takes it and reacts to it,

The next time it may bz any other thin ge

Fuppetry i= also an excellent medium of
exnression, The hunrets serve as 2 magh and
enable the nlayer to rain the freedom he cannot
otherwise casily achicve when nacting a nlay,
Timi:s children could locse their inhibdtions
and enter into “rama without much self consci-
nusness. Punrertry is a valuadle madium in
the follwwing circumstances.

ie en the players are self consci-susy

ii. “Then the room is inadequate for free

movement j
iidi, Jhon the chilren themselves cannot

movee.

Similar activities could e carried out
in the area of music. Children could be asgked
to ligten carefully to recorded cmugice. Their
insturctor may sugsest that they should try
to identify the various instruments. «t a

later stare they could he asked to he the
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instruments thomselves and imitate their sounds,
They couled bz allowe to oHroctise on real instrue

nents.

According to dughes learns sach child has
scomething to say, something that he ~nlone can
cffer,; provied he is given the o portunity

an¢ encocurigsemoent

Yeou have something to say =~ seomnething of
your very o/me. Try to suy ites Don't

bz ashamed of aay renl thoucht or feel-
ing you mny have. Don't under-cvaluate
ite 2on't let the fear of what cthers
may thia's of it prevent ycu from sgying
ite ferhnps not aloud Yut to yvourself
y-u havg scomethin” to say. Semething ne
one in the world has cven said in just
vrur way of saying it but the thing itself
is met half so important to ¥ﬁu 25

mat the sayiny will be vou, 7

The above cruld serve s aesthetic acti-
vities to whichh ~11 nrim ry children should be

subjocted,

Aesthetic fHctivities fer Secontdary Schools

in HMNigerin,

In the sccondary schaclzs the same aesthetic

17'1u:es l.earns, Creative Fower, New York
Dover .-ublicatiens, 1553, e 259,




156
activities which wer: -rectised in nrimary
schcols should continue. The only thing that
Jiffercnti~tecs thoe two curricula should Dbe

the ‘cnth of the nesthoetic netivities.

In depawins and »aintineg students should
he susniccte? to the differcnt nroblems of -lepth,
narspective, sha'ing, etec., In sculpture they
may he asked to mal%te more comnlicaten Tiguras
naying sreater atéention to texture =2nd form.
In rflesiygn they may use rogular shanes nnd oxnct
mensurecnents. In nattery they shrul” bHe directed
as to how they should minipuleate the tools,
amly glazes e Jecorate their worlks. a8 faor
Jettering and callimsranhy, they could be subje-
cted te all the rulaes of letterine ans these
vhe aow some arahic scrits could bhe intro-
cucec to arabic calligra~hy, 1In craft clazses
they should be introduced to tue’~ notive art
as well 2s the art of other countries.

in drar classes the students shaulé be
ouidoed te cnst seme ninys writton »y native

writers ns well as writers from cthar nazts of
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the world, In MNirerin, they should he subjected
tc Nigerian trnditicnal theatre - which includes
tho ritualistic ‘ramitizaticn. The ~oint is
that whon ritunls como in they ~nly acquire

pur2ly agesthctic dimensicons.

As for music the students should also bhe
intrcdueccd to differont ™inds -of music. Thoey
sheuld also "now their locnl nusienl instrumcnts,
ling 1"2eFec wrote thot students who are intreodu-
ted to more commlicated form of jazz, scai-class-
ical and classicnl ‘masic and vwho learn the
warictics of musical stiructire find that they
cen resron.l to, on’ enjoy much more complexity,
They cin hBicome more discrininating ~b-ut what
iz beins suid teo them in the lanrucce cf music.
The more they know about music the more musical
inform-ticn they can hanile an® the richer their
mysic1l exnericnes, 18

hocal ‘lancues ccul” Le intrr<ucer’. In this
respoct such offrts like thope <7 the associa-

tif)n n’: Fin Hirt Stuﬂt.nts af &l.:jl:.’o‘ baria

1"King “acFcc,y, Music For Children,

Associated Music Publishers, New York,
1960, p. 86,

Y
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(which w¢ already reforr:d to) in tra’ition-
al dinces should be ene-uragred. Students
should he introcduce? to their national musical
institutionsldi:a thc “oroso “tnece which is

dagerinhed hy Farci-e thus:

lerose Jamee is a very 14 instituion of
music in Yano State. The muaesical instru-
mants are in Yausa Lancd long “ofrre the
estahlishnent of the Sckoto caliphate.

The instyruments ussd ia this rmasic are
sinple MmaA cheap, cemmposad of Sarewa and
Lalaje (£luta anacd maraca) which is macde

of horfhrato o piccos of  ealabash put
together into a g1l stick =n? Gong
{(tnl%inz frum) all played togetihcr into
various tgnese. an additinnal music~l
instrument tied te dancers' ankles made
of rafin tic? into n small Hall=like

shane with some pernnles inside. Moroso

is a cer=vmipninl music nd dancay very 19
crmen t2 ¢ll claspexw of lausa and Ful-ni.

Such dancg couls be rresent-d in schools
by the students who belon;; tc cortain ethnic
grouns in which the Jances are nractisod,
Migeria an’ Suden have many cethnic groups as

-

we saw in chrdter I, Secandary School stmlents

19, .. - . )
9'nahiru Sappe "lorosn Jance" in lew
r,

Nigerin, 3ist Jamuary, 1577, n. “.
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shculd boe encouraged to present these dances
anc. also to write ahout thea, flriting ~heout
them will enh=2ace wrt aovreciatisn and ort
higstrrys. In art annreciation aa’ art history,
students sheul’ also be intreducer” to world

art and history of art,

A very im>-rtoant matter that needs te he
mantione” here iz that stueonts shoul” be
encourage: ¢t~ mave their own materials or
equi~ment. Iaterinls that could bhe made were
earlior mentioned in chanter three. Local
materinls shouls be usge' =g ouch as possible

in all the nesthotic activitics,



CHAZTER S1IX

CCNCLUSICN ANT ZCCIMINDATICHS

The prianry purpose of this thesis
= '"Tovwards 2 Fhilpsophy of Aesthetic Education
with General Zcacation for Higeria and the
Sudan' - is to analyse the »roblems facing
acsthetic education in the two countries and
toc suggest a plan of nction f~r improvements,
In the nrocess we have identified ceortadn
fundermental assumptions:
ie isesthetic education is not a peripheral
subject but an integral part of the total
education of the citizens of Nigeria

and the Sudane.

ii. The philosophies of acsthetic educntion
which have been practised, =nd still are
in somc schoels, were importerd and there-

fore foreign to the contemnorary neceds
160
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and asnirations of the two countrices.

iii, The major s rohblems that face our concept
nf agsthotics, acsthetic oducntsrs and
neustheticians, W ve s-rung frow the

i=sorted nhilosonhy and prograsmes.

In aesthetic educntion ths studants
encounter numerous »rt exneriecnces. These
art exroricnces have 2 vitnal role in their
nesthetie develomment, Shey »nromote self-
realiz-tion of azturents' faculties becruse
they intesrote the students' in=pinstive,
emotional, creative, intellaoctual ~nd manual
cpoacitiepe. In additi-n, .to o1l this,
aesthetic experiences deencn the stulents'
understandin: of the »rohlems and idens of
other peonle, and cons¢gpuenily nrovide then
with srcia)l maturity, evarencss an responsie-
bility. ra1a is 2an gxcellent examnle in this
resnecte A3z sson as b student toes nart in
a play he sturta te thint nbout cther poonle

an- tc justify their actions. This will
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create social awarchess an< understanding,
It will alsn develn) confidence, z-urage and
a feeling of self-ranlization.

Other art exneriences nrcmcte soci~l
awarencs8s tooj e.g. K muaaical Lan" in which
nany incdividuals create one unified shole has
the fundtion of facilitating coc-crati'm among
the marticinonts.

Th more numerous nnd diverse art exners
iences are, the more they stirmal (te full and
well-royncdec edunecation. If the range is
narrcw nany students may not 7ind t'w ernere
ience sujtable to their naturc ' ad¢ their
talents.

All art ex-eriences lead to the same
goal, Pajintin~, drawving, sculpture, cdesigns,
nlay-actjne or music, etec., scen to be differ-
ent asrcéls of =xpression convarging in one
ultimnte effect of provicding the nrturally
naegdes avgpue for acsthoetic expdression ~nd
stimulation of balancad growth., For these

reasens, prt is an indispensable subject and
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any currjculum lackin; it is to boe -iecemed as
incomplete. The more aesthetic e¥mericences
we orovide ~ur students, the botter will bHe
sur otucatiomal systems, and eventually our
countricay

ALesthetic elucation Based on imported
shilosovhies is not relevant to the enltural
neer's of éur ycuths and the massoes of ~ur
peonles in general. The second noint is 2 mate
ter of" relating contents of ciuc-tion te
their indi~en~us cultures or environments.
Jorse stilly the nhilosonhies which hnad been
invortes some ceccocdes azo have nroved outdated
un? have hegn, discardod even in their countries
of eririn.

Cne of the majer problemg that fAce art
educntion in Nigerin and the Sud~n is the
narrow snzclialization of art teachers wh,
after gradygticn, fail te fonch a wide rance
of art courges and limit their nesthoetic
activities to their fields of specimlizetion,

The iden of snecialization itself was imported
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from the Test and is not at 211 suitable
to our countriess In the west schrels can
afford specinlized teachers, but for -ur
countries it does not seam to he n feasible
setune.

Another major -roblem of art gducation
that we have identified (in chapter three),
relates to materials. We have alren’y scen
how teachery trained in the imported Lhilosephy
of nesthetics are limited by their very train-
ing and exnerience to using costly imported
materinls, uitce understandsLly, the cost
hecemes a factor working apninst the inclu-
sion of art in the school curriculum. This
obstacle can be partially overcome by using
locnal materirls. lMany importac materinls
have readily available locnl ~lternatives.

In order to provide selucation relevant
tc the needs of their ponulation and at the
same time remain true to their cultur=al
heritage, Nigerin and the Sudan should nlan

their own nprogrammes in education gonerally,
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an in aesthetic education in particular,
Importing or imitating pregrammes of more
advancecd countries is pointless. &t the
same time care gshould be taken to avoicd
the scocial and ecducational ills which beset
urban arcas in "lestern countrics.

The curriculum of the colleges from
which aesthetic educatore anc aestheticians
grauate in Nigeria and the Sudan inclucde no
instruction in languages. Longuages arce an
im-ortant toel for artists and art educators,
Their importance can not be over emphasized
as the aestheticians do the job of artists,
art critics, ort historinns and art cducators;
an< in all thesc activities languages are an
indispensable tcool,

In leveloring countties like Nigeria
an! the Sudnn aesthetic activitics in scheools
should he treated as n subject of fcrmal
examination. The examination status 2 art
ecducation will act as a lever forcing students

to talke interest in art, an? encouraging
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officials in ministries of education to
support art.,

At present, the examinsticns - in lligeria
narticularly -are offerinc a varicty cf sube-
jects for selection. The Jest sifrican Zxam-
ination Council has a rich syllabus today.
Aesthetic activities, even when geared towards
exaninations, will be an imprtant part of
curriculum enrichnent as noted previously,.

Scme of the nroblems of aesthetic educat-
ion arise from the fact that its role in
general ecducation has not yet bheen pronerly
recognized in the two countries. !However,
it is improving in Nigeria whereas it is not

malking much progress in the Sutan at present,

Recommendation:

as Aesthetic activities have a narrow scope
in our schools. At present the curriculum
= in Nigerian anc SuZanese schonls » includ-
es only Painting, Drawing, Clay mocdelling,

Ceramics and Carving. In orcer to provide
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wider scope in contents, such other si..bjects
as Drama, Music, Zmbroicery , art Apr-reciation
and art History should be included = depending
on traditi~n of aesthetic form relevant to the

res-cective communitices.

be art teachers shculd receive training in

disciplincs relating to humanitics.

Also to he develoned during their art
school years is their artistic abilitics.
Sound professicnal literary training should
go a lonz way towards helping art tcachers
to meet their regroonsihilitics nmore effectively.
As was mentioned before, their role is not to
exnress themselves througrh their art alone,
but to state verbally their ideas of art
and its function ~nd abhout educaticon nd its

aims, methods and objectives.

Ce Aart teachers should receive instruction
in subjects which are re2lated to art and to
education, such as psychology ~nd vhilosopy.
These institutions should strive to develon

in their graduates a baloanced acquaintance
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with relevant subjects. The student's artistic
development, his knowledge of the educational
process, his understanding of art products

and processes, an” his develepring philesophy

of ecducation should enhance his effectiveness

later as azn art ecducator.

e The graduate artists in Nigeria ancd the
Sucdan should be directed to take a one yzar
post=pgraduate course in education bhefore they
are allowed to teach. This will help them to

teach more effectively.

Ce The researvher recomen’”s that even
theoge who are te become practiging artists
should receive instruction in theoretical
subjects, especinlly those relating to the
understancing of @aesthetic principles.
Finally, for the aesthetic activities to
thrive effectively their philosopical orient-
ation should not only be firmly analysod and
graspecd but to he frequently eveluntced to

ascertain their continued effective orerations,.
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APPENDIX .

Regulations and Syllabuses for the Joint
Ixaminations for the Schocl Certificate and
Genernl Certificate of Zducation Croinary
Level) and for the Higher School Certificate

and General Certificate of Zducation 1977

(FP. h4-48),

ART (ORDINARY LEVEL)

A candidate must take threc {(and note more
than three) papers, including at least cne
frem Section A 2and at le=sgt one from Section
Bese &t least one of the papers taken should be
done fn coclour, Success or Failure will denend
on the condidate's nerformance in the examinat-

ion as a whole.

SZCTICH 4.

PAPIR 1. Compnosition from chjectives (Drawn

175



or

SICTION B,

PAPER 4,

PAPZR 5.

176

or Painted) (2% hours).

Close Analystic study from Nature

or Man-made objects (2% hours).

(a) Drawing or Painting from Nature.

(b) Drawing or Painting from Cut of
Doors

(¢) Drawing or Painting from Man-made

objects.

Drawing or Painting from a Living
Person. (2% hours)

Two Alternatives will be given:
(a) Full figure

(b) Portrait

Original Imaginative Composition

in Colour (3 hours).

Design (3 hours)

Zither PAPER 6. Sculpture (no printed

paper will be set).
This paper is not

available to private
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candidates. It may, hewever, v

be available te candidates in educational
institutions recognized
by the [inistry of
Iducation, on annlica-
tion).

or PAFPZR 7. Crafts (no printed naner
will bo set).
(This paner is not available te
private candidates. It
may, however, be available
to private candidates in
educational institutions
recognizad by the l.inistry

of Zduentiongon apnlication).

GENERAL
(a) Any medium mzay be used, with the excention

of 0il paints, provided that it is suitable for
the subject. &ll naints used must be of adequ-
ate nuality, If coloured crayons or chalks

arce userd, they must have a range an” guality
coimarable to that of paints and must he care=

fully fixed at the examination centre hefore
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the work is sent in. Moncochrome may he used
vwhere permitted by the Regulations, but will
not he accepted as satisfying the requirements

i

for a paper in colour.

(b) Candicdates must use their judgement
with regard to
(i) J‘a size of a drawing or painting;
(ii) the proportion of height to width within
the space available.
In all cases crecdit will be given for good

ccoposition.

(c) In each of the Paners 1 to 4 the
test is one of free drawing or painting:
therefore any mechanical means of execution
of the drawing or nainting (such as measuing
or ruling) is not allowed. Instruments and
tracing paper are allowed for Paper 5, but
cancdidates are advised to restrict the use of
them as far as possibla.

sp) ‘There gueetion pavers of nrinted

instructions provide for alternative groups
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etcs = 1 Hendmaster, Headmistress or Supervisor
in censultation with an Art Teacher will decide
which of thesc alternatives is to form the
subje¢t of the examination, after taking account
of location, convenicnce, etc. All the alter=-
ative subject in Papers 2 & 3 must be provided

if they are required by schools or candidates.

{e) “vitable alternative subjects will
be provided for the different areas, so far as
thik may apnear desirable. account will be
taken of different climatic conditions in the
sclection of flower specimens etc.

() Thoe waper supplied for use in the
ex¥aminntion roo will be abeout 35em x 25cnm.
Scheels or candi‘ates wishing to work on a
l1arger scnle, or on a different type or tone
paper, vill he at liherty to provide their own,
but ghedts not larger than half-imperial or
royal (6Qcm by 50cm)} must be used. “Jork which
is caryried out on still boards, or which is

mounted  cannot b4 accepted, The naper used
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by c¢andidates must not be less thant 35cm by
25cm and the work gubmitted should fill or

approximnicly f£i1ll the sheet.

{s) All drawings must be packerd flat

s ]

and not relled or folded. "Then drawings are
too large to enclese in the envelopes provi=-
decdy it is essential that the information
required on the front of the envelone be

given and that the envelope itself be packed

in the s2me parcel with the drawings.
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APPENDIX II

REF.NO. ADF.171/S,36/

FEDERAL MINISTRY OF EDUCATION
ART SECTION,

VICTORIA ISLAND,

LAGOS.

5th September, 1975.

NATIONAL SCHOOLS ART EXHIBITION AND COMPETITION

b 2::'

In pursuance of its effort to improve the
teaching and practice of Art and Crafts in
Schools, the Federal Ministry of Education
organises an annual Art Competition for all
Primary, Pest-primary Institutions in Nigeria.

The aims of the exhibition are:

(a)

(b)

To

promote cultural contact and

understanding among Nigerian youths

in

all the States of the Federation,

with a view to developing a common
artistic heritage and a national
cultural identity.

Te
in
an
of

stimmlate the teaching of art
schools by giving the art teachers
opportunity of seeing the standard
works in other schools so as to

guide and improve the teaching of
art and crafts in their schools.
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A selection of works will be exhibited in
all the states after the contest.

Prizes of art materials will be awarded te winners.

PARTICULARS:

Particigants:

Exhibits:

(which must be strictly adhered to)-

Open to students in Primary,
Secondary and Teacher's Training
Colleges.

Paintings in any media depicting
any aspect of Nigerian life and
culture,

Size: Maximum size 20" x 24" (unmounted)

Number: Maximum schoel entries ~ 10 exhibits
Maximug individual entries - 2 exhibits

Identity: The following information must be
written in capital letters at the back

of
(a)
(v)
(c)
(a)
Submission:

J.I. Omigie (

each exhibit:

Full name of participant

Age and sex

Title of Werk

Scheol address and State

All works should be forwarded to
reach the Art Section, Federal
Ministry of Education, Lageos net
later than 29th November, 1975.

}ﬁ"o)

for Permanent Secretary,
Federal Ministry of Education,

LAGOS.



