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ARSTRACT

This investigation studied the relationship
between adolescents self=concept and social
economic background to academic performance among
secondary school pupils. The purpose was to find
out whether there is any relationship between
adolescents self-concept and their performance in
jschool subjects,

i
|
| A total population of two hundred subjects

‘were randomly selected from two secondary schools in
isuleja Local gGovernment Area of niger state. oQut of
‘these 120 are male subjects while the remaining 80

were female subjects.

To achieve the:purpose of £his study, the
jAdolescents Description questionnaire (ADQ) which is

?an adapted version of the Tennessee gself~concept

'scale (TSCS) and self pescription question (sSDQ) was
:tested to measure the relationship between self-

concept and school performance, The data thus collected
from the tests administration were statistically

analysed by the use of pPearsonts Product mMoment

Correction co—efficient {PPMr).

The major findings of the study are as

follows:
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H gignificant relationship was found
between the non-academic self-concept
(NACD) and academic self-concept (ACD)

of the students.

ii) gignificant relationship was found
between the non-academic self-concept
{NACD) and total self-concept (ToT)

of the students.

iii) significant relationship was found
between academic self-concept (ACD)
and total self concept (ToT) of the

students.

iv) Negative insignificant correlation was
found between non-academic self-concept
(NACD) and school performance,

v) negative insignificant relationéhip was
aTrpr e L

found between the academic eelf-concept

Y
(Acp) &nd performance in school subjects,

vi) Negative insignificant relationship was
found between the total self-concept

(ToT) and performance in school subjects.
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DEFYNITION OF TERMS AND ABBREVIATIONS

For the purpose of this study and in order to
avoid misrepresentation of meaning of terms and
abbreviations used In this study, the operational
definition of these terms and full meaning of the

abbreviations are provided below:;

ADOLESCENCE — Adolescence in the contexts of this

research is the span of years withipn which
boys and girls move from childhood to
adulthood. It 1s the period when an
individual is capable of producing its own
kind. This period starts with the maturing
of the sexual organs {puberty) and extend
to the late teens ~:12 years of age to
about 17 yearé); The period 1s often
regarded as transitional period and the

most important period of human life,

CONDITION OF WORTH — These are strong feellngs

about what kind of behaviours will bring

children approval from others,

IDEAL SELF — It is a process of ldentification

through whlch the c¢hild takes on the
attributes of such person which he loves, \

admires or fears.,
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PHYSICAL SELF-IMAGE - This is the childt's physical

appearance, its attractiveness and the
importance of the different parts of the
body to behaviour and to the prestige they

give the child in the eyes of others.

PSYCHOLOGICAL SELF-IMAGE - They are thoughts,

feelings and emotions, they consist of the
qualities and abilities such as courage,
honesty, independence, self-canfidence,

aspirations and abilities of various kinds.

SCHOOL ACHIEVEMENTS - This is achieving or

succeeding in what has been learnt in

school, 1In other words it means performing
better on what has been taught in school and
this can be measured through test and examina-

tion scores.

SELF-CONCEPTS - These are all the beliefs,

attitudes and opinion that an individual

holds about himself. Purkey (1967) defines
self—-concept as the centre of the ipdividual's
universe of experience as well as the criterion
against which the world is measured. 1t is
peoplet's awareness of their individual existence

which tells them who and what they are.
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WORTH - This implies human value or self-

concept as related to achievement. Failure

and success of a person is functicnal to his

personal warth,

VOCATIONAL SELF-~CONCEPT - Means a personts

ACD
ADQ
NACD
sSDQ
SES
ToT
TSCS

PPMI

view of himself or herself in relaticn to

the world of work.,

ABBREVIATIONS

- Atcademic gqel f-concept

= Adolescent Description questionnaire
= pon-Academic gel f-concept

= gelf-pescription questionnaire

= gocial Economic status

= Total geif—cohCEpt

- Tennessee selfwconcept scale

= pearson's product Moment correlation

co-efficient



chapter 1

1.0 INTRODUCTION

sdolescent self-concept has been gquite a
suitable area for the researchers to enter into,
and it is in view of this that the researcher
intends to carry out his research on a case study
of the relationship between adolescent self-concept

and academic performance in sCchoOlse.

1.1 Background to the study

chere is an abundant of research literature
providing ample evidence on adolescents self-concept
and its relationship to schoel performance, For
example Mead (1934)}); vontress (1940); crutchfield
(1955); shannon (1960); purkey (1968); Heim (1970);
Mead et al (1972); Mukherjee (1978); Marsh et al
(1983); and adediran (1984) amongst others. However,
most of these researches have been Carried out in
western countries, while not much published work

hae been done in this area in Nigeria.

Therefore, the above research was good for the
investigator to try out in nigeria in the form of

empirical research. For adolescents of between ages



(12 years to 17 years) to examine how the self-
concept of the studerts as responded to in the ADQ
appear, and with this purpose in mind, the
investigator will adopt their scale of ADQ among
secondary school pupils. The investicator will
draw the sample from some schools and will have
some class teachers to give responses to the
ratings (9 points scale of information of each of
the students after instructions were given to them
to fill in the ratings correctly. oOn the basis of
this therefore, there was no need for adjustment
of the teachers ratiras in this research due to

the following stated reasons:

a) that teachers in this country
(Nigeria) know each and everyone
of the students more or less
thoroughly about their background
and their relationship with their

friends, peers and parents;

b) that teachers were well instructed
to use the full variabilitv of the
range of the ratings havinag a
mean of 5 to 1 scale on the basis

of the ratings for each of the



seven cateqories of the ADQ.

Moreso, since the students will come from barely
few classes of the schools under investigation, it
was not necessary in standardizing their academlc
ability performances and hence the investigator will
obtain only the school marks of the two terms of the
sessions previous examination in English, Mathematics
and social studies, and the investigator will obtain
the mean of the three subjects of the two terms from

them,

Furthermore, the adolescent Description question-
naire (ADQ) contain items on seven cateqories arranged
randomly. The scale was arranged in the Likert type
5 point scale ranging from false; true, mostly false,
sometimes false, sometimes true, mostly true and
true and the items to quote an example were like;

T like the way I look; I like reading; I hate
Mathematics, T like my peers, etc. On this types

of questicons children who were given examples are

to give the right responses to each of the items and
there was thus no question of any form of biased

responses from them,

The ADQ scales has the following as the

categories of the responses:



1. physical appearance

2; physical abilities or sports
3. Relationship with parents

4, Relaticonship with peers

S. rReading

6. Mathematics

7. Oother school subjects

From the categories above, the first four
categories will be added up to give the non—-academic
self-concept (NACD) and the last three categories
will be added up to give the academic self-concept
{ACD), while the additlion of all the seven cateqgories

will vield the total self-zoncept (ToT).

The fact that self-concepts‘are meaningful i.e.
they give a true picture of the things they relate
has been used in the assessment of the research,
However, the self-concepts arising for the students
has been discussed in the review of related
literature in the next chapter of this investigation.
1t is true to say in this connection that by the
end of the gsecondary schooling a studepnt gets a falr
and stabilised form of view about himgelf and aﬁout
his particlipation in the world. a good child at

school knows that he is good in academic performances



and the question of his doing well in those subjects
remain axiomatic. The minority say about ape
percent of the population wheose self-concepts are
not really true pictures of themselves and their
participation in the world are cases for the school
counsellors and this sort of distortion in the

true pictures of self-concepts has not been a bother
for the investigator in his research where

correlations were concerned.

A related study tc the researchert's work has
been conducted by mMarsh et al (1983) for the 11
years old to find the convergent validity of the
scale with the teachers ratings and studernts:!
academic ability. Three divert samples (total n =
958 students) were used in the study and they showed
that the validity of the scale ranged from r = ,24
(for relationship with parents), to r = .52 (for
mathematics self-concept), and it was discovered
that the self-corcept was higher in academic areas
than non-academic areas, the academic self-concept
for the high sSES (social rconomic status) group
being r = .74. The teacher's rating on this sDQ
(self-pescription qQuestionnaire) was obtained with

care after the teacher, were instructed fully as to



how the 9-points response scale has to be filled in,
Inspite of this care, the authors were aware of the
mistakes creeping in the responses of the teachers
as bias and the authors makes corrections for the
bias to get adjusted ratings. The research already
published work showed the validity co~efficlent for

hoth unadjusted and adjusted rating of theirs.

In a related study carried cut by wintrose
(1968) on a favourable self-concept by actually
comparing of high = achleving ard low achieving
fourth—grade culturally disadvantaged pupils was
made. The investigator compared selected factors
in the background and personal-social adjustment
between the two groups of pupils, The high-
achieving group was siénificantly superior to the
low-achieving group in total academic performance
and on mental tests. Acceptance of self and cothers
was significantly related to total adjustment.
since there is usually little in the disadvantaged
culture to encouraged children to develop a positive
self-concept or an accepting view of others, the
classroom teacher should be trained to help them.
Caplan (1957) noted that important changes may be

brought about in the self-ideals of junior-high boys



through counselling, while Perkins and shanpnon
(1965) reported that ideal-self scores of adolescent

boys arerel ated to academic success.

It may therefore be said at this poeint, that
an understanding of the adolescents self-concept
and its relationship to academic performance is a
necessary concern of not only the teachers but of

the parents as well.

1a2 statement of the problem

The role of self-concept in a person's develop-
ment cannot be over-emphasized, as such through
socialization process we form opinions about ourselves;
which could be positive or negative i.e. through
interaction with parents, peers, teachers and many
others, It is quite believed that teachers make
some comments on thelr student's performance which
in turn has a lasting influence on their student's
self-concept and their academic performance.
According to Mead (1934), cited in Mukherjee (1978)
the mind of man is essentially a social phenomenon
and it is inadequate to look at the mind of a man
from the point of view of the individual organism,

though it has its centre of attention there.



Furthermore, the variance of self-Concept as
it affects the learning and academic performance
in our schools could be looked at in terms of the
internalization of comments from members of society
especially parents, teachers and members of groups,
and this may lead one to speculate on the causes of
negative self-concepts among students. Tt is often
believed that students who have negative self-concept
lack of confidence in themselves, they are nervous,
and may be low achievers which could all result from
the influences of parents or teachers and this may
affect them throughout their life time and some of

them even drift in life without any sense of guide,

At this juncture, based on the above attributed
facts on negative self-concept, the following

questions come to our mind:

1. Could the cause be attributed te parental
attitude towards their children, who always

remain weak in academic attalinment?

2. Could the cause be attributed tc teachers
labelling of their students as poor, weak,
bright and the like which live an

indelible mark on the child for life?



3 Could the cause be that some students have
false sel f=concept about themselves which
was as a result of interaction with their

peers?

4, could the cause be attributed to the school
or government which do not provide adeguate
room for students to practice their creative

potentialities?

In the light of the above stated questions on
the negative sel f-~concept, this vrcblem and its
attendant effects therefocre require redress through

research.

This investigator was therefore, motivated to
find out the relationship between adolescent self-
concept and academic

performance among secondary school pupils.

Te3 Objectives of thg_stugx

This study 1s arn attempt to:

i) Find out the relationship between
adolescents self-concept and
academic '
performance among secondary school

pupilss
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ii) find out whether there is correlation
betweer the academic self-corcept
(ACD) of the students and their

performance in school subjects;

iii) find out whether there would be
correlatior between their, nop-
academic self-concept (NACD) and

their school performance;

iv) find out whether there is correlation
between the total self-concept (Tot)
of the students and their school

performance.

1.4 Basic Assumptions

The fellowirg assumptions have been formulated

for the research study:

1. self-concepts in adolescents differs from

individuals due to some hereditary factors.

2. There is a negative sel f-concept among
adolescent because of parental attitude
towards children who always remain weak

in academic attairment.
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studencs who know 2hcut themselves and
their caparilities will perforr better
academically in schools thsp thnee who
do not krow about thercelves ancé what they

can dc.

1.5 Research nuestions

This research will attempt to investicate the

following questions:

1.

Are there anv differences betwesr the
academic self-ccrcent (ATD) o the studerts

and their rerformapce in schoel subjects?

would there be ary correla:t’on between the
students pon-academic self-concent (1 ACD)

and their schoecl performance?

would tmere also be any siopificant
difference betweer the total el “w-opcent
{ToT) of strderts arcd their rerforrapce in

school subijects?

leb Hvnotheser

Havinn observed the broadress ard the intended

obiectives of the studv, the researcher therefore
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views it necessary and pertinent to chapnel the

course of this study through the following hypotheses:

1. There is no significant relationships
between the academic self-concept (ACD)
of the students anpd their performance in

schoeol subjects.

2. There is no significant relationships
between the studerts non-academic self

concCept (NACD) and their school performance

Y. There is no significant relationships
between the total self-concept (ToT) of the
students and their performance in school

subjects.

VT The significance of the study

Adolescence period is the most important period
in human life, According to some experts, Douvan
and Adelson (1966) quoted in Dill (19:401),
adolescence is a developmental period during which
three types of autonomy must be achieved; behavioural
autonomy, value autonomy and emotional autonomy,
1t should however, be noted that, for any country
to be successful in various fields of life depends

on the proper guidance of adolescents.



The sign&ficanca of this study lies in the
fact that all through the regearcher's academic
endeavour, he has been asking himself such question
as what is wrona on what students think about
themselves? And how does these self-concepts about
themselves affect their academic performance?
Though various researches have been carried out, in
primary and post-primary schools, the researcher
therefore intends to carry out his research on
relationship between adolescent self-concept and

academic performance
amenqg secondary scheool pupils., It is hoped that the
outcome of the researcher's findings would contri-
bute meaningfully tc the practice of education on
how bhest parents, teachers and educational planners
focuses thelir attention on positive self-concept

development of the child,

The study of adolescent self-concept is very
important in order to enhance and influence the achieve-
ment of students in schools. The study of any
programme of this sort is perceived as a process of
obtaining and producing useful information for making

judgement on educational decision. In the strength



14

of the above commitmert therefore, one can then

say, carryina out this type of research, is of
immense importance, and it is hoped that at the end
of the study, useful recommendations would be made

on how best to help studerts that are low academic
achievers, who tend to underrate their potentialities
and abilities in academic performance ard are encour-
aged by bringing them into suitable learning

environment.

Moreso, it is also hoped that students who are
highly academic achievers, or students who have false
beliefs about themselves should be made to realise
by their teachers, to work within their abilities
by not setting hiah goals for themselves. The
teachers should also realise their roles as moulders
and shapers of their students prersoralities; and
should be careful in knowirc how to make comments on
their students, which may have lasting effects on
them; parents should on the other hand be made to
realise and understand their roles in self-concept
development of their children. Their usefulness
of the study to future researchers cannot te over-
emphasized, it will open avenues through which further

researches could be carried out, ’
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1.8 The scope anc pelimitations of the study

1t may well be said that to carry out a system=-
atic and thorouah investiqation of this study with
degree of magnitude ard importance, there are some
foreseable factors which may militate against the

efficient and effective conduction of this research.

These are upavailability of adequate resources,
time limit to cover a wider persnective or scope.
As such it becomes recessary to delimit this study
to some selected secordary schocls in suleja Local

covernment Area of piger state.

In this research, no attempt was made to finding
out about self-concept in adolescents as it affects

other non-academic discipline.

The research is limited to adolescents within
the age range of 12-17 years of the schocols under
investigation; this then implies that the research

is confined only to self-concept in adolescence alonee.

The researcher will finally ensure that the
results of the findinags of this study are incorporated

in the research.
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1.9 summary

Adol escence period is the most important stage in
the process of human development, The researcher
conducted a case study of the relationship between
adolescents self=concept and academic performarce in
schools. Furthermeore significance of the study were
highlighted as well as the statement of objectives,
Research questions were developed; one of these was
that: Are there any significant relationship between the
academic self-concept (ACD) of the students and their
performance in school subjects? This of course lead to
the formulation of hypotheses which seek to answer the
research gquestions and finally the scope and limitation

of the study has been dlscussed,
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Chapter 2

2.0 REVIEW OF RELATED LITERATURE

The purpose of this Study was to investigate a
study of the relatlionship between adolescents self
concept and academic performarce in schools. To
partially achieve the desired purpose, availakle
textbook literature and research reports on adolescent
self;conCept, and academic achlevement were reviewed.
Unfortunately, research literature on self-concept
of adolescence and academic performance especially in
Nigerla has been scanty ard to some extent inconsistent
An attempt has therefore been made in this chapter to
provide the theoretical background of this study by
presertirg the review cf avallakle literature under

the following sub-headings:

2.1 THEORETICAL FCUKDATIONS

2:1e1 Early Development of self-concept
2.1ea2 1ldeal gelf

2e1.3 Growth of the gelf

2.1.4 Enhancement of self-concept

2.1.5 sgelf-conception and Personal Aspirations

2.2 RELATICNSHIP BETWEEN SELF-CONCEFT AND
SCHOLASTIC ACHIEVEME!LTS

2.2.,1 Relationship of gelf-concept to Academic
Achlevement
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2.2+.2 Cchanges In self-corcept

2.2.3 self-1deal Discrepancy and school
Achievement

2.2.4 Educational Implication and Summary

2.1 THEQRETICAL FOUKDATIOKNS

2.1.1 Early Development of gelf-concept

According to Rogers (1859) cited by Atoyebi
(1889), infants experiences constitute the whole of
their reality. any particular infant alone has
access to his unique interral frame of reference.
Furthermore, infants have an inherent tendency towards
directed behaviour of themselves, such as teethilng,
sucking and touching. similarly, infants learn to
avoid unpleasant experiences, which they find could
hinder the actualjzatiorn of their biological and
psychological being, As children engage in the
actualisirg process, their experience become more
and more differentiated from each. They begin to
symbolise, that is to view their own behaviour as a
separate entity. This emerginrg awarenees of thelr
own behaviour and functions is the beginning of the

experience of themselves as independent entitjes.
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AS children ~ontipue to grow and interact with

other people, their self-concept then becomes a
perpetual obiect, which each child mav experience

as "me or In, Aas childrents self-corcapt develrrs,
they alec develop as r=ed for othersd resitive reqgard,
rogers (195%) avoics apy explicit statemert on
whether the need for rositive regard is learred or
inherent, but he does hold that it is a pervasive

ard persister.t characteristics of the individual,

He then concludes that the reed for rositive self

reqgard is a universal reed,

In additior, to Ronerst* conclusion, it w«s
opined by At vebi thst when this rozitive regard is
arplied to oreoself or to those exneriences that
refers to the self, it conld be terred positive
self-regard. This arrears to be a lerarned reed,
which childron coms te value or devalue themselves
on how other:: may see ther, Implicitly, therefors,
the ouestior of self-orcept may be regarded as ron-
directive or client-cartred. One may reason that the
essence of t .is system is a belief in a person as
someone who s able to seek his cwr =clutiors to
prcblems, Tr2 persor, one mav conclude is capablae
of self-directior, ard his nerforman e outcome are

affected by ""is rer<crality or self-—-cncert.
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In trying to aralyse further nn self-concent,
rurrs (1932), defines salf-concepl or self-structure
as an oroanised confiquration of rercenticr of the
self, whic-h is admissihle to awareress ard which
evertuallv affects a persorn's performance, Tt is
composed of cne's characteristics and abilities,

corcents and percepts of th= self in relatior to

others ard the envircrmert,

Accordira to Adedir-arn (1S%84) myher. the irdividual 's
imace of himself aqree fairly closelv with the image
others have of him, a degree of staldlity ir adiust-
mert is schievedm". A rumber of studies were reported
te show rignificant reldat ionship or "persopnalityn
ard the wselfn, these studies were summarired by
Atoyebi (1989) as Roaers (1959), Bakare (1975),

Akinboye (19E0); and Adediran (1984) ard point to

the following conclusiors:

a) that there are Ipndividual differencess

b) individuals have their se!f-concept
throuagh exreriepces;

c) individual self-concent determires
performarce arcd ontlook towards the

cpvironmert.
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2.1.? Td‘nll—QE_]r.

\ccordir 1 to rako (1985), ideal-cseli is showr
in both asrirations ard identifications. The concent
in either ca: e has beer found useful in studving the
development of character and perscnalitv. 7o the
Freudians, the oriain of the eqo ideal is a result
of identifiration with individuals thst the child
loves, adnires or fears. It is a process ot idernti-
fication through which the ~hild takes on the attributes
of such personse. The social psvcholoaists, on the
other hand, regard the ideal! self as a term for the
roles or asniratioms that continuously affect the
individual's 1ife, A study by Harvichurst and others
(1946-~47) dealth with the developmert of the ideal

self during childhood ard adolescence,

Inf luence of Ideal—sglf.nn the sel f=Concent

- o

Mead (1934), described the self-concer* as
emerging directly from the behaviour of others
towards the individual ard indirectly fror physical
and ment .1 attribhutes nof the individual himgelf.

A study hy g.ith ard 1ebe (1°56) had an important
bearina on this rroblem, rortv=two boys, aged twelve

to fifteen wWere used in studving the relative effects
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of ph siological development and emancipation.
physiolonical qrowth status was obtained from
ratings of publc hair development, where as the
chronoloaical aae provided a measure of the quantitw
of experiences along with the years of
maturity. The followina and conclusions appeared

from comparisons made:

1) prepubescert and post-pubescent boys
differed siqgnificantly in certain
projective aspects of the human fiqure
drawing. radequate sex role idertifica-
tion was assumed from the fact that all
subjects drew the male figures firstmw,
post=-pubescent as compared with pre-
pubescent males appeared to project
their stronger feelings of sexual
virilityv or masculinity into the male
they drew by their excessive attention
to hair. prrepubescent as compared with
post-pubescent male appeared to express
their need for proving masculinity and
achieving the bndy image by their
excessive use of masculine objects s.uch
as cinars, pines, cigarette, sears, masks,

and aAcarm's appl t‘-"(??#"o
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23 Their findipnags also indicates that measures
af self attitndes in the area of hetero-
saxual develorment are more deperndent or,
chronological ane and experience than on

sexual maturation.

3 Their firdina still indicate that adoles-
cent emancipation from rarental ties and
concept of independence from parents are
more closely related to age and experierce

than to physioloqgical maturity.

The study of Musser and Jones (1957) disclosed
that in the group they studied early-maturira bovs
and discovered they are self-confident thar late
maturing boys. They found that late maturing boys
were likeiy to have stropager feelings of inadequate,
feelings of being rejected and dorinated, more
dependency needs ard a neqative attitude tcwards
parents, only a few of the early maturing boys had
these same feelings. Most of the latter appeared
self-confident, independent, and capable of nlaying
adult roles in interpersonal relationships. Perhaps
these attitudes resulted to some extent from the
actions of classmates. The early maturer got a more
favotrable ratings from his classmates than did the

late maturer,



24

shannon (19G0') study indicates that there is
a relationship between the childts class schedule
and his self-concept, The three oraanisatiors
studied were the departmental structure, the self-
contained classroom desiqpr and the bBlock departmental
pattern. shannon found that in the situatiors he
investigated, the self-contaired classroom appears
to develon more self-scceptance attitudes tharn the
others., 1In this respect the departmertal desiqn

appeared tc be less successful than the other two.

Furthermore a direct but unclear relatiorship
appears to exist between academic achievemert and
sel f-corcent.,. shaw and others (1960) indicate that
male achilevers feel more positive about themselves
than male under acrhievers. They point out, that
female underachievers are ambivalert in their
female roles and therefore, it is not so clearly
defined in terms of academic success as is the

male's-

For mapy vears culturally disadvantaged
adolescents have accepted a given status in
society which was important to their own self-image.
Acceptarice of this status tends to lower their

aspirational level and self-images. This lowered
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sel f-concept not only affects how adolescents
learn but also how they behave., Many negro boys
in their attempt to maintain their self-image
emphasize physical prowess and rebellion, while
renouncing artistic, abstract, and intell ectual
activities. 1In view of the poor academic concept
of many nNegro boys, it is not strange that there
are usually more Negro girls on the honour rolls

than boys (Vontress 1966:217).

2+ 1.3 The Growth of the gelf

As early as 1934, Mead conceived that the mind
of a man is essentially a social phenomenon, and
it is useless to look at the mind of a man from the
point of view of the individual organism thouagh it
has its centre of attention there., He approaches
the topic from the consideration of social inter-
course which takes place through the medium of
gestures and language communication. 1In the
conversation of gestures, human beings acquire
meaning of various gestures during social inter-
course by internalising them into their own selves,
when gesture become significant. A child observed
his mother's smiles followed by her cuddling. The
smile become significant gesture when the child is

able to interprete them as signs of happiness and
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pleasure, Wwhen internalisation of these gestures

and their corresponding meaning have been accomplished,
they become significant variables in the self-concept
.of the child., But human beings have a more powerful
medium of social intercourse in the use of language,
He explains internalisation of the meanings conveyed
by language by stating that an uttered sentence or
command evokes some physical action in the cognition
of an individual. when an individual says please
bring a rchair#, it arouses in the mind of the speaker
and his listener an activity of bringing a chair.

If a child is appreciated because of his goodness in
something by his parents, saying: "Babs, iz a good
bey", then the child internalises into himself

three things: (a) his act which is approved: (b}
parents approval of his act; and (<) interpretation
of that act heing 'goodt. From such interralisation
of ‘*goodt behaving, the child is likely to say to
himself in our imagination: YwIf T do this others will
think that T am goodm, Argyle (1978) considers this
as a result of introjection., 1Its of course possible
for the child to thipk., Later if the child is asked
or tempted to behave differently. nif T do this then

I would kick myselfn", 1In both ways therefore the

child learns to behave in a way which others want him
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to behave, Mead still maintained that durirg the
process of socialisation, we take upon ourselves

a host of others, attitudes towards us. ¥"How we
should behavem". The means of gathering such
attitudes during the long process of growth are too
many to quote., For instance we take the attitude
from our school masters, parerts, friends, heroes of
rovels and films etc. By a prccess of internalisa-
tier of the attitudes of others in our scciety, we

create in ourselves the concept of the generalised

others, as Mead calls it. It is the influence of

the generalised others that gradually shape our

sel f~concepts. WwWe behave in a way as others would
like us tc behave and we appreciate others expecta-
tiorns and thus strive to develop a personality
consistent with the rorms of cur perspective societies.
This however, dces, not mean that the individuals

are moulded in the same pattern from the internalisa-
tior process of others' attitudes. There is enough
room for diversity among the unifvying process of
incorporation of the generalicsed otherst sipce other
individuals differ in their attitudes and behaviours,
and further since we tend to select some of these

attitudes while rejecting the rest, 71t is to be
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urderstood that any of such processlof Internalisation
includes sub-processes of evaluation, comparison

and intergration without these the generalised

others of the last century and victorian norms would
have prevaliled on us. FProm an internalisation of the
attitudes of others, an individual begins to think of
'Y and Me', as he say to himsgself I and Me", The
behaviour of an Ipndividual at this moment represents
the *Y*' of his behaving self and this becomes the
‘Met of his self.concept of the following moment.

It seems that *I' has direction and 1t is self-
expression, while 'Me' is the totality of underlying

aspects of an individual's self or self-concept.

According to pPhillips (1963) there is a
progressive and age~related pattern in the development
of the self. This is a factor in the accuracy and
dimension of self perception. Other children seem -
to furnish more accurate information in some types
of studies. In the study by Phillips classes of
third and fourth grade pupils were tested with a
modification of Amatorats children personality
scale to secure self-ratings. Teachers ratings
and peers ratings were also obtained. The findings

really indicated that sixty-~agrade estimates were in
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closer agreement wifh those of teathers and peers
than third arade estimates. This study further
suggested that of disadvantaged children wit
accurate self-perceptions feel that high aspira-
tiors are futile, Other studies show that a cul-
turally disadvantaged boys and girls progress
through school both thelr I.q and academic achieve-

mert deteriorate.

The self-corcept of the culturally disadvantaged
child has been shown to deteriorate as she gets
older, Thls is most important, for ore hopes, fears,
defenses and sel f-esteem are boupnd up with one's
gelf=concept. It is at the third and fourth grade
levels that the self-concept appears to take a
._precipitious drop, 1t is also at these levels when
many culturally disadvantaged children beqgin to
have really sericus learning problems at school,
Morse (1964) analysed the responses of more than 600
pupils (in alternate grade frem three through eleven)
to a self-esteem invertory. The puplls had a high
self regard at the third grade but showed a signi-
ficant decrease in subsequent grades, so that at the
eleventh grade 44 percent of them wishes they were
someone else, This study suggest that the longer

culturally disadvantaged children and adolescents
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remain in school, the less posltive their self-

concent.

In the 1ight of the above, there are noticeable
sex differences in the sources of self-concept
and self-esteem. Lynn (1969) suqggests that
cul tural stereotypes determine male seX role
identification. Thus, the first step for the
adclescent male is to recognise the cultural
stereotype of the masculine role, while the next
step is to conform to it. The results of a study
by Connell and Johnson (1970) with eight-grade
males and done by Hollender (1972) with under-
graduates supponrt the conclusion that the maintenance
of high self-esteem in males is contigent upon success

in meeting cultural standards of masculine achievement,

However, the result of the study by Hollender
with college students indicate clearly that the
maintenance of self-esteem 1in girls is quite
different from that in boys. A girl who indicates
in her social position and status a high score on -
social self-esteem obtains a low scotre on need for
approval, and does not necessarily exert herself to

obtain high grades at school. Hollender states
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wit may be that both social skills and adolescent
self-esteem are dependent on earlier acceptance by
parents of the female child for the person she is,
an intrinsic valuation, as opposed to the more
extrinsic valuatior of malen, (1972;346). This
would account for the qreater competitive nature

of adolescent boys in and out of school.

Erikason (1978) considers the development of
personal identity from his theory of socialisation
arising out of resolutions of the psycho=social
crises corresponding to the psycho-sexual stages of
Freudt's theory of personality development., His work
is essentially a work on mutuality of the effects of
interaction tn which the child is put from his early
years. The mutuality arises out of interactior of
the need of the child and the various influercing
factors of his milleu, thus seducing the child to
his particular life stvle. when the child begins
tc walk he realises that he is one who can walks
This realisaticn deperds on three factors, viz:

(a) the maturatior of the childts physical skill to
walk, (b) the approval from others that his skill of

walking meets the standards set by others, and (c)
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the pleasure the child derives from his behaviour
of walking. Erikson assumes that the thesls on
mutuality depends on the transformation of the
childts instinctive modes of functioning through a
course in evolution. The development of the child
is then successively characterised by imbalance of
interaction, which grikson refers to as psycho-
social crises, It is noticed that his thesis on
mutuallty xarises out of the child at one erd, and
his soclal milieu at the other and the resultant
socialised behaviour manifested by the self-concept
of the child denends on how the child resolves his
psycho=soclal crises at each developmental stage.
All developmental process, particularly that of
identity formation, are governed by an epiqeneticl
rrirciple of maturation. By this gErikson means
that there is a grand plan out of which parts or
organ develop, Each part or organ in its develop-
mental process meets with its decisive and critical
time of origin and special ascendancy until developw
ment has been synthesized into an intergrated whole.
Normal development of personality and self-concept
of an individual deperds on the proper role and
proper sequence of these maturaltional and inter-

actional process,.
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In the oral stage, according to grikson, the

child's instinctive function is one of incorporation,
or of gettina something from his milieu, Further-
more the psycho=social mode of functioning of this
incorreration behasviour is the generation of the
childts awareness that he is one who can get, and
since he is qgiven somethipa by his milieu to
incorrorate he becomes also aware of the fact that
he is vone who can get tn be the givernw. lorger
({1978) also indicated from his analysis of srikson's
thesis on mutuallty how aone's psychosexual mode of
functioning are trarsferred to onets psychowsoclal
. modes of functioning in the slow and gradual
differentiation of one's personality ang¢ self-concept.
| The child at the oral stage internallses the value of
trust and mistrust to the extent to which he is

exposed in the interactions with his milieu,

Harry stack sullivan (1953) on neo-Freudian,
also support this early differentiation of the childrs
personality formation, as he suggests that nersoni-
fication of a gooc or bad mother develops riaht from
the days of early chilahood depending on the kind of
treatment the chili's awareness results in his

interralisation of his psycho-=social resclutio of the
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crisis corresponding to this stage, as he thinks to
himself: »I am one what I willv, While at the
phallic stage this awareness results in hisg thinking
"1 am what I will bew., Also at the latepcy stage,
the child actually acquires values, and this awareness
of hls success or failure of his behaviocur results
in his thinking. " T am what T learn®. at this
genital stage the chlld is able to think: "I am one
who can lose and who can find oneself in anothern,
still in its order of sequence the child at adulthood,
the socialised and internalilsed values dictate the
child to take care of, to be through having beenj
and to face not being; with regard to his milieu.

In summary, Erikson's thesis of mutuality explains
the possibilities of wide differences existing in
the self concepts of individual growing up in the
~same environment. The theory alsc emphasized the
importance of the influence of the environment and
the milieu of the growing child on the terminal
‘structure of his self or self-concept. His theory
also postulates that occationally mosatorums can be
declared in the qgrowth and development of identity
of the child till satisfactory resclutions of the

" crises are attaiied by him.
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Purkey (1978) on the other hand, offers his
views in his search for self and states that the self
is organised, the self is dynamic, and the self is
learned. Tn a broader perspective the self is
organised in the sense that it consists of the
complex system of organised and incorporated beliefs,
values and coanition of the individualt'*s abilities and
attitudes., FPor instance an organised self-concept of
a child may continually remind the individual child
that he is more intelligent than the social compe-
tence in his interactions with other members of his
society or group, and that he 1s able to achieve
success in his academic engagements. If the child
really deserves the above complements of persona-
lity but problems step in when the self-concept of
the child is not organised con the basls of realities
about himself. The self is said to be dvnamic in
the sense that it is capable of being charged and
changing itself. Fror instance, if a child confronts
a situation which he fails to handle successfully,
then the new learning that will take place will
alter his awareness that he is not perharns that cood
in hardling that situstien, as he believed in the

pacst. The orrosite of this instarce is also true for
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example, if a child due to lack of opportunity in
his 1ife, failed to marifest or realise his total
potential in educaticon, he is likely to o in
further on the arrival of appreorrizte environmental
interaction, and his fermer self-concept of his |
not being that good will be dynamically changed

to one of being quite good in academic ergagements.
As it has heen poirted out that learring determires
tre dynamic growth of the self can be examirned from
the consideraticn of cne’s self imsoe, self-esteem

and ideal self,

2.1. 4 enhancement of gelf-corcept

There are many ways by which we can enhance
sel f.corcepts, gOme cof these are highly censclous,
well-thought-out and entirely rational., while some
are less raticnal and in which we may lack insight

into just what is happening.

According to some experts, purkey ard grades
{1970); Ainsworth ard Alford (1972); Howard (1974);
sellers (1981) cited in okatahi (1284:18), positive

self-concenpt 1s essertial for Individuals, more so
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for students because it fosters academic competernce

and social relationship with others.

similarlv, siagnificant positive self-concept were
found by sSpaulding (1964), in classroom where teachers
were calm, attitude were fcund to be reverse. Tn a
related study santrock ard Rose (1975) discovered
that children who were compared negatively to others
while attempting to solve a difficult problem were
legs confidence in their expectations of success than

a control agroup who received a reward,

sartain et al (1973) however, asserted that there
exist three gerneral ways of enhancing the self-concept
of an individual and these are; throuagh deferce by
attack, throuagh deferce by withdrawal and through

deferice by artistic restructuring.

A number of studies on enhancement of self-concept
reported by Lead (1971), Felker (1978) prearned and
Muller (1979), Martineck and Johnson (1%79), and
Parish and pPhilip (1982) were summarized by oOkatahi
(1984) anc reveals that verbal feedback enhances

sel f-concept of kirderaarten children. It also
reveals that self-reipforcement is important in
enhancing self-concept as it gives the children

verbal feedback relatirqg to their performance.
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In the lioht of above findings of various
literature used in these studies, has shown the
varlous strategies of enhancing self-~conCent of an

individual.

2.1.5 gelf-conceprtion and pPerscnal Aspiration

There 1isg gro&inq indication in the literature
that aspiratiors may be bias-conception (akinbove
1980; Atoyebi, 1989), wWanting to be something can
influente one to see oneself as one wishes to be.
vet one's concertion of self <an also affect onets
aspiration of what one chooses lo do ard how much
effort expends in doipa it. The primary reason is
what neople aspire to do that which will vyield success
ard shown activities which may lead to fallure,

{(Adediran 1984; atoyebi 1989),.

Balkman and se¢0nd {1968) studied the preferenceé
of undergraduate females for certain marital roles.
They {(Balkman and second) followed earlier research
which had isrlated three major types of roles., The
traditional wife arnd mother role in which the woman
is expected to bear and rear children, care for the

home and maintain a dependent economic and social
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status. The companion role, in which she shares a
variety of pleasure and activities with her husband,
strives to be attractive, intellectually challenging
and stimulatino, and cultivates social contacts,

And the partner role, in which she has egual authoritv
in making family decisions, maintains an independent
career and does not provide domestic services. These
roles were described in greater details to the students
and they were asked to order their prefererce for
each, On a separate occasion they were asked to

judge themselves in relations to a varistv of traits
suich as m"absent-minded», wambitions“, "bossy", and
wcautious”", A aroup of independent raters then

judge each of the role models on the series of traits.
The partner role, for example was rated hiah on

rambi tion” while the wife and mother role received

a low rating on this trait.

armed with these data the investigators asked
whether the students' judgements of self would
predict their nreference for roles as adults. The
arswer to the guestion was highly affirmative.
The findings showed that the closer the suhbject's
self description, to the characteristics of a niven

role were the agreater the preference for the role.
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althounh this research states the clonse relaticor-
ship hetween self-rorncept and asrniration for the
futures it doas rot demonstrate that self--orcent
affects actsl behsviour. !'towever, a l-beratorv
experiment by Dingory, ¥lien and Coher (1964), did
not only show the close tie betwecen -=elf-concention
ard behaviour but, in addition, hinhliohts tha close
de~ender~y of this nroress on the individuals momen-
tary expaeri~co -~ eLcces. and tailvce, Cre alarips
revelaticr “rorm the outcore of picanry et ~11s
exnerimart is that it is pot oply unier werving
cenditinpne that si~cessful subjects chewved greater
tensionrn, they d‘d under cenditinns of rest as well,
Tr escence acenrdira to the findirngs wher the subjerts
feel they are carable of succeedirnn they remain ternce
ar¢ involved in the iob, but when it appears they will
fail, the sutjects diminpish their efforts, (ot to
belicve that orec is carable of success in ar endea-

veur may actually orvarartee cnet's failure.

2.2 nrelatienshir retweer self-Corcert
ard schelastic achievement

2.2.1 Relationship of self-Corcept
to Academic achievemert

There is abundart research evidence showirg

that thrre is a rocitive relationehin between the
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adolescent's self-corcent and academ’c achievemernt,
in the liaght of this putcher (1948) noted that
vthere is a patterr of the child's self-cencept
taking on an increasirq negative quality as he
rrogresses throuah the elementar' ard secondary
scrools», rFurtheriore, he discovered that there
is a clocer relatiorship betweer the measures of
sel fF~corcent and intelligence test results thap

with standardiced acr*ievemert test results,

Accordirn to Joyce (1970) the purpose of his
study was to ngain irformation on nersonality
characterictics which differentiate achieving ard
underachievinc hiah school students from lower sorio-
ecoromic envirrnmerts, Academic discrenancy sceres
hetweer & student's composite score orn an academic
nroagress test and that predicted from his performance
on the verbal battery of an intellicence test,

Joyce concludes from his comparison that *hiah

achievers were characterised by hinh cecncepts of
ability, lack of a need for anqression, positive
sel f-concernts, ard a tendercy toc nerceive a hiah

oress of achievemert in their marticular schooln,

Walsh (1956) corducted research who interested

herself indif{ferernces in self-concen® betweenr verv
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briaoht boys (IqQ above 120) who fell in the lowest
quarter of their class in terms of academic
achievement, and a aroup of carefullv matched
adequate Machievers" whose academic achievement

was in the ton hal: of their class.

mhe studyv of Coopersmith (1959) of the fifth
and sixth grade children which has already teen
mentioned in this section supports this prediction.
For the 102 childrepn included in the study, a
correlation of .36 was found between rositive self-
cercept and school achievement, Hill and sarason

(1966) has renorted similar findings.

Arookover et al (1964), found a positive
significant correlstion between self-corcept and
academic performance, even when intellinence scores
were controlled. Thus, Rloom (1976), ohserved
that past affective ard cognitive achievement
ircreased as a nredictor of success as students

advanced through school and various learnirq stages.

It is in line of this connection, that Long
and Henderson (196€), who were workino in a southern

community, adopted the hypothesis that community
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conditions will affect the self-concepts and social
concepts of peqgro and white children differentially
to the mdisadvatange of the pegreo child and khat
these differential effects will manifest themselves
in school. 7Tn fact they worked with the children
from a rural areas who were just beginning school}
thirty—six.reqro boys, thirty six Megro girls and
seventy two white children of the same age, grade,
sex and communpity were used as subjects, The reqro
children {when compared with the white voungsters)
were from a lower socio-~economic class, were of
lower intelligence, had more brothers and sisters

and more frequently Came from father absent homes,

In an attempt to compare the white children,.
the regro chlldren had lower self-esteem, were less
realistic in evaluating thelr skin colour, were more
identified both with their mothers and teachers
this guite probably means they were more dependent
on adult female perseons who loomed important in

their lives, and less identified with their fathers,

Having consider the group of the Neqro young-
sters separately, it was dlscovered that teachers

made higher ratings of those who had higher self-
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esteem, who were realistic in their estimate of
their skin, colour, and were quite identified with

the teachers,

Truely sreaking those Negro children from
their father present at home identified more
hiohly with fathers than did children of their other

counterparts whose fathers had left the home.

A number of studies (Morse, 1964; Purkey, 1967;
Rloom, 1976) as cited in Atoyebi (1989) have been
revorted on how neople perceive the causes of their
success or rewards. Tndividuals who believe that
they are in control of their lives and provide
their own reward have been labelled “interpalsn,
Those who believe that these events and factors
are outside their contrel are labelled nexternalst.
There are several conclusions concerni,s locus of
control and achfevement. nenerally, irnterrals
achieve high levels and exhibhit more rersistence
and initiative in reekirc aclhicvemert anzle thanr
exterrals, rurray and steebler (1574) fourd that
students tauaht by interral teachers grired more on
achjevement mearures than those taurht by exterral
teachers. Adediran (1984) reported that school

achievement of children could be predicted from
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locus of contrecl as well as from other attitudinal

school mate, family or teachers varizbles,

summarily, self-corncept does not appear to
be evidently related to scheol adjustment. However,
substartial evidence indicate that children as well
as adults with poor self-concepts when compared with
those who have more positive self-concept are more
anxious and less well adjusted gererally, are less
popular, are less effective in groups (although they
value groups that accept them more highly, and less
honest about themselves or more defensive), Pparental
notable reward and punishments patterrn seems to
affect the self-concept, ard quite certainly, the
self-concepts of bright but under-achieving youngsters
are less positive than those of children who are doing
as well as can be expected in school. 1t becomes
interesting that children mould their self-corcepts
according to the manner they envisage that their

teacher will regard them.
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2e2e2 Chgnnes in gelf-Concent

Abundant evider.:e have shown that self-concept
can be changed by teaching either positively or |
negatively as the case may be, However, the study.
of stain (1258) found that the people most likely
to determline the self-pictures of children are the
teachers. He discovered from his finding during

classroom teaching situation which indicated that:

i) gself-pictures are learned structures as

being called in the study.

i1) changes actually occur in the self
plctures of children from their inter—
action with various sorts of comments

of the teachers during teaching; and

11i) pefinite changes in the directions
sought for can be affected by adapting

a teaching method.

It is assumed that teacherg make certain kind
of comments during teaching. POr instance vsghittu
you are tall, can you help me%} #Ramatu has the

right features to play the role of the gueenw®,
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.“You are good at Mathematics sums, come tc the
board and work this sums out for the children,
etcr, pnotwithstanding all these comments have
nocthing to do with actual teaching, but they,
especially if they are used in the primary schools,
help tc influence changes in the self-concepts of

children,

Tn the recent times today, most of the dis-
interested students are perhaps so believed, due
to some unthoughtful remarks once made by their
teachers in the past. For example, if a chlld
makes some mistakes in his aArithmetic and if he is
admonished for this by his teacher who he had admired
in the pasty then he may develop a kind of a version
for sums and may even generalise this a version to
other subjects of learning or other teachers, and

perhaps eventually to the entire schooling system,

It may further be said that changing self-
concepts is even more difficult than changing social
concepts. This is due to the fact that the emotional
welghting of the former is greater than the

emctional welghting of the latter, Therefore children
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are usually incapable of seeing below the surface

of the specch and behaviour of others. As a result
they fail to grasp the true motivation of the
treatment they receive from others. should for
example, a teacher aive more time and attention to

a slow learner than to one who learns more rapidly,
children who learn rapidly may readily interprete
this to mean that the teachers likes the slow
learrners better. This in turn leads them to
interprete this as "favouritism®" - a common cause

of childrents dislike of a teacher and of school.

1t also makcs children feel thal they are inferior
to the children who appears to be the object of the
teachers attention arnd interest. At certain times,
some of these changes are affected by the children
themselves by appreciating the gaps or differences
existing between what they think are and what they
actually are, According to singer (1966) adolescence
is a pericd of inflation of ego aspiration ard self-
estimate, In contrast to early crisis of devaluation
it may be regarded as a time of ego revaluation.
All of the maturational tasks of adolescerice
acquisition of persornal independence and earned

status, emancipation from parents achievement of
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economic independence, release fron dependence on
parents in assimilatirg values, learning a biological
sex roles; emphasis on executive independence and
long range status goals, and acquisition of adult
body form have ego-inflationary implications. This
supposition is confirmed by analysis of the content
of adolescent fantasy, which casts the ego in heroic

and amorous rolese.

Infact, few adults are aware that children
build up unfavourable self-concepts through mis-
interpreting the speech and behaviour of others.
consequently, such corcepts get a strong hold on
children before they are detected and corrected.
Even more impertant, few adults, whether parents or
teachers, try to control the development of self-
concept among children and to ensure that they will
be both realistic and favourable. The result is that
many self-concept develop haphazardly and contain
mary misconceptions. EvVen thoucgh children develop
better social and self insight as they grew older,
and as a result, are able to make better appraisals
of their appearance, abilities, achievement, and
rocles, the self concept are likely to be colored by

the mirror images they formed earlier. And because
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of the heavy emotional welghting of these early
mirror images, changing them into more
favourable self-concepts is an almost impoésible

task,.

In an experiment conducted by Edward and
Mirram clifford (1978) on "Survival Training" of
adolescent boys in consumer camp where every
child has pushed to his limit in sharing the
vigorous experiences of lives in camps that (i)
the measure of ideal self remained more or less
the same; (ii) changes in selfwconcept and ideal
self of all children was reduced., It was discovered
that the children who has initial poor self-concepts
about themselves (i.e. under estimators) gained
in their estimation of themselves as a result of the
experience, and children with exaggerated self~
concept lostlsome of the attrinutes or degrees of
attributes about themselves towards reallty.
Actually the changes that took place were thus
in both directions, il.e. the over-estimators lowered
their self images to reality, and the under-estimators
began to think of their abilities in real terms
than they used to see themselves in the past. The;-

findings of this experiment shows the merits that
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can be obtained by proper planning or confronting
situations which bridge the gap between the self-
concept and reality about a child and with proper
planning in teaching situations, many of the
under-achievers can be helped to realise the
promise and many of the problems of children having
exaggerated views about their abilities can be

successfully handled.

In a related study conducted by payne, Drumﬁond
and Lunghai (1978) with male school leavers students
of average age of sixteen years being taken on an
Arctic expediction, showed that the gap between
self-concept and ideal self of the children was
reduced as a result of the experiment. The main
object of this study of clifford, though the
experimental exposure was perhaps more rigorous
than that of the former., since according to
Mukherjee (1978), both self-concept and ideal self
maeasures of the chlldren changed, and since the gap
between the two was considerably reduced as a result,
this finding contradicts to some extent the former
findings. Though according to him insofar as our-_.

concern is centred on the changes of the self
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'.concepts,.we find that both studies showed that
changes in the gelf-concepts of the children take
place when they are confronted with challenging
environment of any sort. gsometimes it is likely that
changes in the ideal self of children are to take
place if confronting environments are really
challenging thereby providing instances to the
gsubjects of what can be acquired apd what cannot be
acquired, 1In view of this fact, there is need for
special consideratlion in teaching. For instance,
 if a child beljieves that he has ability to become
.a great scientist like Einstein, ¢hen this belief
will introduce into him an element of the ideal-
self, and if experience tells wus that the child
can at best be an average man ¢f science, then care
should be taken to bring his inflated concept of .
ideal self to earth and reality, by providing
environmental avenues for him to realise the
differences in abilities existing between a
sclentist of international fame and average man

of science,

At this juncture, it is pertinent to note that
there are a number of reasons for helievirg that the
self-concept occupies a more prominent place in the
ipdividuals' psychological fleld during adolescence,
and that considerable upward revision of self

g1 3
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estimate and level of eqo aspiration take place
(Elkind, 1S67). 1In coptrast to the carefree and
extroverted self of later childhood, the adolescent
self becomes a more crucial and clearly delineated
object of awareness (Montemayer and Elsen, 1977},
According to Kuhlenrn (1952), the adolescent appears
concerned with more precise verbalisation of his
feelings about himself., For all practical purposes,
diaries are almost an exclusive adolescent (and
feminine) phenomenon. Stone and church (1973) opined
that day dreaming is more common in post pubescent
than in prepubescent youth. Some experts such as
Clifford (1971), schachter et al (1971), and
Eagleson (1946) belleved that increased awareness

of an interest in other traditional symbols of self-
hood such as the body are also characteristiCSIOf
adolescence. Concern with intellectual status and
social relations have consliderable self-refererce
and are important scurces of self-esteem in the |
adolescent (Jersild, 1952)., Finally, adolescent
pre-occupation with datirg can be partly explained
by the usefulness of the opposite sex as a contrast
medium for self-expression and gharper definition

of individualitye.
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2.2.3 self-ideal Discrepancy
and school achlevement

A number of studies were conducted to determine
the perscnality factors that affect academic
achievement as reviewed by Bischon (1970}, Baron.
and fyrne, (1977) and Hamachele (1978). The
investigations undertaker. so far have tepnded teo
focus upon a wide variety of personality traits

hypothesized as factors of academic achievement,

Recently, however, it has been found that self
concept may be a prominent factor influencing |
academic achievement, though very little study
if any has been done on their relationship in the
Nigerian context. aAKinpboye (1980) observed little
relationship betweern self-estimates and achieved
standings among erntering college freshmen, Many
times, relationship may not present a clear picture
Unless a linear relationship is established, This
is true if only extreme groups are compared. More-
over, no direct studies are avallable where the
exact relatlonship or self-ideal discrepancy and
academic achievemernt has been established_by utilisirg

the two groups.



- Educational Implication and summary

The educatiopal implication of these review of
related literature to this study lies in the fact
that environmental Influences enhances the
development of the growing child, As such teachers
énd parents should endeavour to search for knowledge
of the self in the study of psyChology so as to
enable the children to develop a matured personality.
Adequate care should be taken of the children who
usually underrate their potentials and abilities
in academic attainments by bringing them into a
sultable teaching envirorment by minimal steps 1n
learning so that success at every step can carry
them forward., If they realise that it is compulsory
for them to cope with the challenging situations of
learning they will change positively on their estima-
tions of themselves as regard their abiljities,
Children who are too overzealous should be confronted
with task or lessons of such sort sc that they

realise that they have their limitations,

summarily, attentlon was based specifically
on studies which bear some relevance to the specific
variables of interest, The findings of the above

discussion has shown that self—conceptris acqulirs

ek el L,
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through the socialisation process. As such various
theoretical foundation and discussion on the

formation of self-concept of an individual have
discussed as well explain the early development of

the self-concept, ideal self, growth of the self,

and the self conception and personal aspiration.

The discussion further revealed how an awareness of
the underlying factors influencing the self-concepts
of children can lead the concerned teacher to

actually shape the personalities of the children
towards normal development. The findings of the various
experiments discussed have also shown the relationship
between the students sel f-concept and thelir

academic achievement. The self-concept-self-consistency
importance has also been pointed out as it helps the
aspiring child to get on in 1life and to be happy
without any manifestations of neurosis or mal-
adjustment in behaviour. The findings has equally
shown how the self-concept of the children can be
changed towards reality to the advantage of the
children and their teachers. The discussion finally
shade more light on self-ideal discrepancy and school

achievement of children.

The next chapter contains the research procedure

and the design of this study.
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Chapter 3
3.0 METHOCDOLOGY

introduction

As the purpose of this study was tc determine
a case study of the relaticrship between adolescents
self-concept and academic performance in schools, a
two-group design was used irn the study. A total
population of 200 subjects were used., Group one
consisted of 120 male studerts and group two consisted
of 80 female students selected at random from two
seconcdary schools in suleja township for the purpese
of this investigation. The research design adopted
for this study were discussed under the followira major
sub-titles: the research method used; sample and
sample description, the instrument, pilot study, the
reliability and validity of the instrument; procedure
for gathering data and procedure for analysing data,
data matrixs, scoring of the tests and limitation of

the study.

3.1 Research Method Adopted

The research method adopted for this study is

a case study research method. This empirical
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research method really involves findirng out the
relationship existing between two or more variables.
The data collected should enable the researcher
answer the research questions formulated for this

study.

3.2 gsample and sample Description

since this research is mainly on adclescents,
both sexes were used as sample population. The
sample is arrived at through random selection of
subjects. This was to ensure that all the schools
used for the study were represented, In this sampling
procedure, soie selected secondary schools in suleja
Local Ggovernmepnt aArea of pniger state were used for

the purpose of this investigation.

These schools are, model secondary school,
suleja, Government secondary school, suleja, Niger
state. A total population of 200 subjects were
used, out of which 120 weremale students and 80
were female students which was arrived at through
random selection of subjects. The students age
ranges between 12 years to 17 years of age. Though
it may be possible to use the entire population of

the students in the lower classes of the school
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under investigation as the population, but due to
some constraints which are inevitable such as
logistics and time factor did not provide such an
opportunity, as such the researcher decided to
delimit the sample population to 200 subjects so
that the study would be most convenient for him,
It is then of course reasonable to believe that
the students between the ages (12 and 17 years)
are beginning to attain some stability in their
self-concept, and teachers are able to have a
knowledge of the students academic performance as

well as their relationship with their peers.

33 The Instrument

The instrument of data collection for this
study is a questionnaire. Adolescent description
questionnaire (ADQ) was the instrument used for the
purpose of this study, and it is an adapted version
of the Tennessee self-concept scale (TsSCs) of Fitts
(1965) and pre-adolescent self-concept questionnaire

(spqQ) of Marsh et al, 1983),

However, Kerlinger (1973) asserted that to
implement the general plan for research, method of
data collection must be used and that there had always

been a mutual interplay of wproblem and methodw,
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Therefore, method quite differed widely in what they
could and could not do and that users should ke able
tb choose the methods suited to their problemse.

The reason why the researcher employed the use of
questionnaire is because of the constraints he is
likely to encounter, even though the gquesticonnaire
have their limitations, they require less personnel
to administer them, and lt can easlly get to

whatever localities intended.

The qhestionnaire would in sone way struéture
the respondent to thlnk in a particular way, for
example, the questionnaire is designed with the
information and ldeas obtailned from "rennessee self-
concept scalen (TSCS) and "pre-adolescent-self-
description questionnairer (sDQ) as well through
literature review of relevant areas to the topic
and lastly the use of questlonnaire once again has
the advantage of reaching the respcndents at a time

and their reliability is actually fair,

3.4 The pilot study

The guestionnaire {ADq) were pre-tested on

70 students of the Demonstration Secondary school
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of Ahmadu Bello University, zaria. The pllot study
sample consisted of 40 male students and 30 female
students of the school in question. The purpose
of this pilot study was to measure the internal

consistency and relliability of the test instrument.

The respondents were requested to indicate their
response to each statement by ticking one of the five
alternative responses to ensure that individual
opinions about themselves were truely expressed.
Respondents were requested to work on the question-
naire in their classrcoms. The researcher however,
went round to check if the regpondents had any
question. The responses of the test were scored
and ltem analysis computed and were found to be
reliable. The result of the pllot study shows a
correlation at 0,987 or 0.99 which was significant

at 0.05 level of significance.

3.5 The Reliablility and validity of
the Instrument

Despite research reports on the validity of
the instrument on similar to the one used in the

study (Fitts, 1965; akinboye, 1980; adediran, 1984;
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Bako 1985); further validation of the instrument
was obtailned from a result of the pilot study which
was pre-~tested among the sample drawn from

Demonstration sSecondary school, Ahmadu Bello

University, Zaria.

Reliability on one hand refers only to thé
consistency of the scores obtained for the Individuals
on successive administrations of the measuring device
(Don and pudd 1972: 29). A reliable test however,
tends to give the same score to the same individual
on each of several administration., while content
validity on the other hand has to do with determining
the extent to which a test represents the objlectives
and content of a speclfic course of instruction

(Gronlund, 1976:81).

The instrument used for this study were
distributed among eight senior lectures in the
faculty for veting particularly those in the
Department of Education. With minor alterations

the instrument was declared valid,

The Adolescents Description questionnaire
(ADQ) was pretested on a pilot sample of 70 subjects

out of which 40 are males and the remaining 30 were
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females. The results of the responses in the ADQ
were collected and computed., The Pearson Product
Moment Correlation Co-efficients (ppmr) was used in
computing the result., Test Retest reliability
eventually was computed to be 0,987 or 0.99 which
was significant at 0.05 level of significance. The
0.05 level of significance was chosen by the
researcher for rejecting the null hypotheses. This
means that in rejecting a null hypothesis at that
level, the chances of commiting the type 1 error is
not more than 5 out of 100, The other levels of
significance used simply indicate higher levels or

rejection.

The questionnaire is an adapted version of
(Tscs and 8DQ) which was modified and standardised
to Nigerian condition, it has been found suitable
for multi-dimensions of self-concept and particularly

to meet various personality needs.

3.6 Procedure for Gathering Data

The questionnaire were administered with the

co-operation of the principal and some subject head
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teachers in each of the selected schools for the
study. 1In each of the schools, the researcher
presented the letters of introduction and per-

mission from ahmadu Bello University, Zaria.

Tﬁe students were instructed to read the
instruction carefully before responding to the
questionnaire, They were further asked not to
discuss the questions with any one else but to
“respond to them as 1f they were describing them-
selves to thelr selves. The students were also
instructed to respond to all the items contained
on the questionnaires and thelr personal views

would be treated confidentially,

The researcher administered questionnaire to

the total population of 200 students through random
selection of subjects. And 100 percent returns was
achieved due to the cowoperation of the teachers as
well as the researchers presence in administering
and collecting them in each of the schools. To
obtain the total scores of the students, non-academic

ability of the students (NACD), | the adolescents
two terminal grades in Mathematlics, English and

social studies were obtained to yield the academic
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sel f-concept scores of (ToT) as well the total of

both (NACD and ToT)e.

3.7 Procedure for Analysirg Data

The statistical analysis of data obtained from
this study was analysed by employing the use of
Ahmadu Bello University computer Centre because of
some reasons such as time factor and reliability of

the test results,

The following statistical techniques was used
in analysing the data obtained for this study;
the Pearson's Moment Correlation Co~efficient was

used in analysing the data matrix,

3.8 Data Matrix

The data matrix of this empirical study
consisted of their sex and the scores in the
Adolescents DesCription qQuestionnaire (ADQ) scale,
the transformed scores of (NACD, ACD and ToT from
both the student resporses and the mean average
of school marks of students in their terminal examina-
tion in Mathematics, English and social studies was
obtained,
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3.9 scoring of the Tests

The investigator scored the student's reponses
of the Adolescent Description qQuestionnaire (ADQ)
accordirg to the responses falling in the 5 alterra-
tives for each of the items. For the positive items
the alternative boxes were to be scored as 1, 2, 3,
4 or 5 and for the negative items the scores were
5, 4, 3, 2 or 1. For the boxes were set as False,
Mostly False, Scmetimes False, Sometimes True,
Mostly True and True, The scores of each of the 7
categories were totalled separately and the total
scores of physical abilities, physical appearance,
relationship with parents and relationshlps with
peers were totalled as to give non-academic self-

concept (NACD) of the students,

The total of the scores of reading, Mathematics
and the school subjects categories ylelded the
academic self-concept (ACD) scores of the students.
The total self concept score (ToT) was obtained as
the total of both NACD and ACD scores. Lastly,
the school marks of the preceeding terminal school
examination of the students in Mathematics, English

and social studies were also obtained,



3.10 Limitation of the study

Thils entire study 1s based on only adolescents
of some selected secondary schools in nNiger state,
The findings of this empirical research may be
useful pointers to what obtains in other scChools
but cannot be however, generallsed to other

secondary schools in nNigerla.

3.11 summary

This chapter considered the procedure used
iln the selection of the sample and sample description,
The sample consists both boys and girls. Thus the
investigation would be conducted with a mixed sex

sample.

The instrument of data collection for the study
was adolescents Description qQuestionnaire (ADQ)
which 1s an adapted version of Tennessee self-
Concept Scale (TsC3) and the pre-adolescent |
Description Questionnaire (SDQ) and the student
academic performance was obtained in Mathematics,
English and soclal Studies and reported in percen-—

tages. The total mean scores was obtalrned which will
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be used to correlate the scores of the responses
in the ADQ. The data is organised and analysed
by means of using a questionnaire - the pearson's
Correlation Coefficient for testing all the

hypotheses,

All analysis tested for significant at
0.05 level,
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chapter 4
4.0 ANALYSIS OF DATA AND RESULTS

4.1 Introduction

This study is set out to investigate a case
study of the relationship between adolescents self-
concept and academic performarce in schools. 1In
attempt to find the solution to this investigation,
three null hypotheses were formulated. These null
hypotheses were tested with data collected from the
subjects responses to the adolescents description
questionnaire. The subjects' scores were analysed
using, the pearscn product Moment Correlation
co-eff icient (ppMr)y the results of which are

preserted in this chapter.
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4,2 Analysis of Data and Results

Table 1: MEAN AND STANDARD DEVIATION OF THE AGE
OF SUBJECTS

AGE MEAN SeDe
NACD 10-15 15,73 + 3473
N = 200 16-20 15.48 + 4.18
ACD 10-15 10.99 + 2.89
N = 200 16-20 10.97 + 3.27
ToT 10-15 52.08 + 8,18
N = 200 16-20 48.36 + 8433

Table 1 above shows the mean and standard
deviation of the various age groups that responded
to the adolescentdescription questionnaire under the

NACD, ACD and ToT.

Table 2: COMPOSITION OF STUDENT RESPONDENTS
ACCORDING TO SEX

SEX N %
Male 120 60
Female 80 40

TOTAL 200 100

B‘l:ﬂ========‘B===I=============-==B-BI=¢£=-ESIE
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Table 2 above shows that the students are

made up of 120 males (60%) arnd B0 females (40%).

Table 3: MEAN AND STANDARD DEVIATION OF RESPONSES
OF NACD, ACD, TOT AND SCHOOL PERFORMARCE

VARIABLES N MEAN SD
NACD 200 15.60 3.96
ACD 200 10.98 3.09
ToT 200 26.58 7.02
sch. Per. 200 150.5 25.21

S CSErCE S S S S S CS S eSS ST ECSEEEESEESESCSEEESEESEEE=E===

Table 3 above shows the mean and standard
deviation of how the subjects responded to the three
categories of adolescents description questiocnpaire
that is NACD, ACD, TOT as well as their school

performance.

HYPOTHESES TESTING AND RESULTS

Hypothesis 1

There is no significant relationship between the
non-academic self~concept (NACD) of the students and
their performance in school subjects. The scores were
correlated using the pearson product Moment Correlation
Co-efficient (ppmr). The result as illustrated in

Table 4 below reveals that there is a negative
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insignificant relationship of -0.020 at df 195
and at 0.05 level of significance between the
non-academic self-concept of the students and
their performance in school subjects. The hypo-

thesis of null significant is therefore retain.

Hypothesis II

The study indicates that there is no significant
relationship between the academic self-concept
(ACD) of the students and their performance in
school subjects. Pearson Product Moment Correlation
Co=efficlent (ppmr) was used to correlate the scores.
The result as still illustrated in Table 4 below
shows that there is no significant relationship
between academic self-concept (ACD) of the students
and thelr performance in school subjects, even though
the insignificant relationship was still found to be
negative., The hypothesis of null significant is

accepted.,

Hypothesis ITI

There is no significant relationship between
the total self-concept (ToT) of the students and
their performance in school suuject. Also the

scores were correlated usirg pPearson product Moment
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Correlation ColOefficient (PPmr). The result as
illustrated in Table 4 below also reveals that
there is a negative insignificant relationship of
-0,024 at degree of freedom 195 and at 0.05 level of
significance between the total self-concept (ToT)
of the students and their performance in school

subjects, thereby upholding the null hypothesis.

The reason for the insignificant relationship
in the results on the hypotheses tested were
discovered from the poor scores of the two terms
in the sessional examination of the school subjects
used in correlating the responses of the students

in the aAdolescents Description qQuestionnaire (ADQ).

However, the items in the questionnaire that
requested the respondents to test the students
social economic status as responded to by the students

are provided in Appendix I1I1I.
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Table 4: PEARSOI PRODUCT MOMENT CORRELATICN CO~EFFICIENT
FOR NACD, ACD, TOT AND SCHCOL PERFORMANCE

NACD ACD ToT SCH, PER
L . I\S
NACD 1.0000 0.9826 0.9966 -0,0201
* NS
NS
sch. Per. 1.0000
 EEEEEEEREE ST S e ER T TS RS T R E S S S S S L S SRS EES E S EESAE

df = 198 at 0,05 = 0,195
* = signiticant
NS = Not significant

Table 4 above¢ shows a significant relatiorship between
NACD and ACD of thoe students. The table further reveals
a sigrificant relationship between NACD arnd ToT at 0.05
but shows no significant relaticnship with school per-
formance, Therefcre the hypothesis of null significance

which say that thore is no sigpificant relatiorship
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between th: non~academic self concept (NACD) of

the students and their schoel performapce is accepted,

Acaden.ic self coircept (ACD) on the cther hard
was found t significantly correlate with the ToT
but shows & negative insignificant correlation with
the school  c¢rformarce. Thus acceptirg the rull
hypothesis l:ich says that there is no signpificant
relatienshi) betweenr the students ACD and their

performapce in school subjectss

similar-iy the table further reveals that ToT and
performarce in school subjects had a negative in-
significant relationship between them thus rejecting
hypothesis 11 which says that there is ro
sianificant relationship between total self-concept

(ToT) of the: students apd their school performance,

4.3 summary of the Results on
the Hypotheses Tested

All the three hypotheses tested for this study

were retaipod,



HYPOTHESES

& There is no significant
relationship between the non-
academic self-concept (NACD)
of the students and their
performance in school

subjects

I1: There is no sigrificant
relationshlp between the
acagdemic self-concept (ACD)
of the studerits and their
performance in school

subjects

IY1: There is no significant rela-
tionship between the total
self-~concept (ToT) of the
students and their perfor-

mance in school subjects

76

RESULTS

ACcepted

Accepted

Accepted

The conclusion based on the resultg of these

hypotheses show that there is a negative insignificant

relationship between the adolescents self-corcept

ard their performance in school subjects,
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1t could also be said that the chrornological
age and sex of the subjects did not show much
influence on the students self-concept ard their

performance in school subjects.

4.4 summary

In this chapter, the data gathered from the
adolescents description questiornnaire anc the
stucents performance in school subjects were
presented and analysed on the basis of the data,
all the three (3) hypotheses (Ho) tested for this

empirical study are accepted.

The next chapter discusses the findings,
summary, conclusions and gives recommendatliors
based on the finding as well as suggestion for

further research,
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Chapter S5

5.0 DISCUSSION OF FINDINGS, SUMMARY
CONCLUSION AND RECOMMENDATIONS

5.1 Discussion of Flndings

This study reveals a poslitive significant
correlation of 98% between the non—-academic self-
concept (NACD) and academic self-concept (ACD) of
the students. The study of (Bako, 1985; Abdullahi
1985) is in line with this finding, whose study
reveals a positive correlation between non-
academic self-concept (pNACD) and academic self-
concept (ACD) of the students. 1t also discovered
a significant relationship of 99% between academic
self-concept (ACD), non-academic self-conCept
(NACD) and total self-concept (ToT) at 0.05 level
of significance which also correlates the finding of
1dris (1985), However, these findings discussed

above were not hypothetically tested in this study,

Perhaps the signif icant correlation between
the two components of self-conCept was mainly
responsible for the significant correlation found
between the total self-concept (ToT), academic self-
concept (ACD) and non-academic self-concept (NACD)

of the studentse.
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Previous studies have reported significant
correlation between self-concept and academic
performance. For instance, Butcher (1968)
discovered a closer relationship between the
measures of self-concept and intellligence test
results than with standardized achievement test
result, In a related study Brookover et al (1964)
found a positlve significant correlation between
self-concept and academic performance even when
intelligence scores were controlled, 1In studies
like Akinboye, (1980) and Adediran (1984), it was
found that high self-concept and good achievement
were assoclated. american Educationpal Research
Journal summarized the findings of (shevelson and
Bolus 1982; shevelson et al, 1976; wylie 1979) to
have shown a positive correlation between academic

achievement and self-caoncept,

These studies terds to suggest significant
positive correlation between self-concept and
academic performance. The findings of this study
is contrary to these findings, as the insignificant
correlation between self-concept and academic per-

formance was found to be negative,
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This study was further justified by the fact
that it shares the views of (Birney et al, 1969
prittle, 1979; Adediran, 1984) whose studies found
no significant relationship between self-concept
and academic performance. It could, however, be
stressed that researches in this area have paid
little attention to other factors, such as the
academic or social economic background. The study
of Marsh, pParker and smith, (1983) reported a low
correlation between students self-concept and
academic achievement. A likely reason for this low
correlation according to them is the combination of
the test difficulty, the time limits of the test,
and the low reading ability of the students.
gimilarly their findings reported that students from
high social economic status (SES) perform better
in terms of academic achievement than their counter-

part from low social economic status,y (sgs).

Bloom (1956); Bloom and statler (1957) clearly
indicated that adolescents of low SES fall to attain
levels of academic performance commensurate with those
of their counterparts from high sgEs. The adolescents
from low SEs areas tend to have retarded academic
performance, a great number of variables have

been examined to account for discrepant scores, such
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as the home as an unstimulating environment,
parental interaction, poor language skills and

general intelligence,

1t may therefore be said that the results of
this investigation have shown enough evidence to
support the hypotheses of this research and have
pointed out the importance of the self-concept
NACD, ACD and ToT and school performance to

education.

5.2 summary

The purpose of this study was to specifically
investigate the rclaticpship between adclescents
sel f-concept and social eccnomic background to
academic performance among secondary school pupils,
It was also te fird out if social economic background
influence the self-corcept ant academic performance

of adolescents.

TO achieve this, 200 guestionnaires (ADQ) were
randomly distributed to secondary schcol students.
The data subsequently collected were analysed using
the Pearsorn Moment correlaticn Coefficlent at

0.05. The firndirgs reveals that:
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1. slgnificant relationship was found bhetweern

NACD and ACD of the studerts.

2. Significant relatlionshlp was found between

'  NACD and ToT.

3.  significant relatiorshlp was fourd between

ACD and ToT.

4, Negative insignificant correlaticon was
. found between the NACD and school

-~ . perfornance.

Se NégatiVe insignificant relationship was
' found between the ACD and performance in

- school subjects. ;

6e Negative insignificant relationship was
-found between the ToT and paerformance in

school subject.

5.3 '__ : conclusion

. ‘On the basis of the aforementioned findings,

the following contluslons are drawn:

1. That NACD and ACD are significantly

reiated.
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2. That both NACD, ACD and ToT are significantly
related and either of NACD or ACD can

influence ToT.

3. That NACD deoes not recessarily affect

performarce in school subjects.,

4, That performarnce in school subjects was not

influenced by ACD.

Se That relatlorship does not exist between

ToT and performance in school subjects,

5.4 Recommendations

The study unfclds to us how environmental
interactions can be planned especially in the early
day of the child, so as to help him develop a matured
personality. TeacChers should endeavour tc fish out
the adclescents who tend to underrate their poten-
tials and abilities in academic performarces and
concerted efforts be made by the teachers to bring
such adolescents into a suitable teaching erviron~
ment which focuses on gradual steps in learring so

that success at every step can carry them forward.
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gsimilarly, appropriate challenging tasks or lessons
should be prepared for adclescents who are over-
estimators of their capakilities so that they realise
that they have their limitations. Plans should be
made by teachers to shape the ideal-self of adoles~
cents in such a manrer that the ideals are realistics
for them to achieve ard not sheer fatansies.

Teachers should alsoc be consclous of the comments
they make about the perfcrmances of each individual
pupils, as these rormally serve as bases for the
formation of adolescents self~concepts. Thus,
comments of the parents and siblings should be given
prominence, when considering factors that could

motivate the pupils to work hard or otherwise.

Curriculum plarners and implementers endeavour
to include the psychology of socialization in the
curriculum of both primary school and secondary
school, since the psychology of self-concept concerns

the individual and his interaction with others.

5¢5 suggestion for Further study

This study has opened up areas yet un-

investigated about the relationship betweer, some
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unicertified factors of self-concept and school
performance. The following areas are therefore

recommended for future research:

1. Further research intoc the relat ionship
between adolescents from high SES and
low SES ard its effects on performarce

in school subjects be carried out.

2e 1t is similarly recommended that this
study be carried out in otrer states of
the federation so as to form a basis for

generalization.
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