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ABSTRACT

This study titled "Parental Preference of Secondary Schools for
their children in Kaduna State" is ained at identifying possible
factors that affect the choice of secondary schools by parents
for their children. The researcher felt that there were somne
change in attitudes of nost parents towards the choi ce of school s
their children would attend. Such changes could be due to the
parents soci o-economc background, educational experience,
academ c performance of the school s/students, staff quality and
quantity, school quality, funding of the schools, religious
background and heritage.

A set of questionnaire was used to collect data for the
study and the parents responded to the itens of the
guestionnaire. These responses were converted to raw scores and
percentages were used in analysing the data collected. The F-
ratio (ANOVA) test was used to test the hypot heses.

The findings of this study bordered mainly on the fact that
nost of the choi ces of schools nmade by parents for their children
were closely related to their soci o-econom c background/ cl ass and
status, academ c performance of the school students/staff quality
and quantity, general school quality, funding of the schools, and
other unclassified reasons like political reasons, physical
disabilities, school |ocation and even heritage (this is where
achild had to go to a school because his/her father/nother went

to such a school ). Again co-educational and singl e sex school s,
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science and Arts schools and Wban and Rural schools could be
likely factors for parents choices for schools.

Base on the above findings, it is the duty of the governnent
and every individual involved in the educational systemto make
sure that the systemis functional. Teachers should be enpl oyed
on nerit and should be given on-the-job training with materials
necessary for effective teachi ng-1|earning process. School s shoul d
be located nearest to the communities to reduce the cost of
educating a child. Fnally, school fees should be revised

regularly to avoi d unnecessary charging of high fees.
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DEFINITION OF TERMS

The following terms are defined according to their contextual
meaning in this research work.

These terms are:

PREFERENCE: To prefer, to want or desire one thing more tan
the other.
PRIVATE SCHOOLS: These are non-governmental schools in the

past, they were called Agency Schools or Grant Aided Schools, Now
they refer to schools established and managed by individuals,
organisations, companies, institutions or any other agencies

other than government.

PUBLIC SCHOQLS: These are government schools. This could be

local, state or federal government schools.

PRIVATIZATION OF SCHOOLS: This was a government policy which
allowed individuals, organisations and companies to established

and run schools independent of the Federal Government.

BACKGROUND : This 1is referred to as socio-economic states,
cultural and social environment of an individual especially from
his home. It is the general environmental factors surrounding an

individual,
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CATEGORY: This refers to societal classification in terms of
sharing similar economic status, positions and similarities in

life stvle.

SCHOOL ADMINISTRATION: This refers to the Planning,
Controlling, Managing and the overall running of schools'

affairs.



CHAPTER 1

THE PROBLEM
. e | INTRODUCTION

There 1is an educational explosion in the present day
Nigeria that individuals accept the fact that good education
guarantees a bright future. Various states especially the
northern states are working hard to bridge the gap that was
created in the colonial era as would be seen in the introductory
part of this work. This anxious participation of local, state,
federal government and individuals has created room for different
categories of schools in Nigeria. This fact carries the
implication that there is some sort of choice of schools, and
that this choice on the part of the parents is based on certain
factors influencing their choices.

The study would focus on the parents' preference of
secondary schools for their children for various reasons. It is
obvious that our schools are operated differently that might be
while the differences in choices. What then are these areas of
differences in operations? What are the factors responsible for
these operational policies? It is in the attempt to determine
these factors that stimulated this study.

The Nigerian society has no doubt undergone tremendous
structural changes 1in the overall political and social
organisation since the first white men set feet on the shore of
the geographical area referred to today, as Nigeria. These
frequent structural changes have devastating effects on our
educational system. Even in these days, education was of a

special significance as it formed the very nerve centre of
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success of the <colonial administration. The colonialist
formulated a very limited scope of this educational system
curriculum. The development of this educational system did not
address the problems of Nigeria as a nation. The overall result
of this educational policy is the birth of what has generally
become accepted as the colonial legacy.

Before the introduction of western education in Nigeria,
there was the Traditional education which aimed at training the
young ones to become useful adults in the society. This type of
education was very informal. Cultural values and ethics were
inculcated into the youths by the adult society. On the other
hand, adults were models from whom the youths copied, almost
everything. This type of education had its aims and objectives
which were also geared towards training of individuals to be self
reliant and to be able to contribute effectively to the society
in which he lives.

For Western education, the story in the North is different
from the rest of the other parts of Nigeria. While the southern
part of the country had to fight only the traditional type of
education in order to accept Western education, the north had
apart from the traditional education a well organised Islamic
system of education. 0zigi (1981) confirms that "Islamic
education was firmly established long before the advent of
Western type....".

The history of education in the north cannot be complete
without a mention of Kaduna as a town and a state. with the early
establishment of the now Barewa College, Zaria in 1938 and the

first government Technical Training School in the North which was



opened in Kaduna in 1946. Again Kaduna Polytechnic provided the
higher form of Technical Training. At present there are
government and private schools scattered all over Kaduna State.
It is worth noting here that private participation in education
is as old as education itself in Nigeria. In Kaduna State, the
Government Policy on establishment of private schools is liberal.
There are thirty three (33) private and vocational approved
government secondary schools in the State. (Ministry of
education, Kaduna State 1995). A lot more are under the process
of approval, but what is more striking is the fact that in Kaduna
State the problem of parental preference of secondary schools for
their children has become obvious.

Even children of between 3 - 5 years and above were to be
enrolled in pre-primary schools (Kindergartens). At the heat of
this public education awareness the government could not on the
other hand meet with the demand of the growing population of
normal school age children of 6 - 12 years in terms of providing
trained teachers, facilities, infrastructures and finance for
maintenance. Referring also to the 1962 education law which
established a partnership between the government and the
voluntary agencies to provide and develop a public system of
primary education.

It then became obvious that government at this time
encouraged private bodies and voluntary agencies to open and
manage these educational institutions according to law. (Musaazi
1976). This marked the emergence of private schools in Nigeris,

and Kaduna State in particular.



1.2 Statement of The Problem.

Immediately after the civil war, Nigeria started generating
so much money from crude oil industry. Subsequently, the nation
wanted an expansion in the area of education to reach all hence
the introduction of UPE in 1976. There was no adequate plan for
the establishment of UPE in terms of establishing the exact
population of the country, and in the area of manpower, finance,
administration and other facilities. The civil war, oil boom and
subsequent changes in government no doubt have devastating
effects and varying forms of implication on education in the
country.

The general reorientation of the different Government
priorities could be a factor behind the poor state of the
educational sector. With the poor economic state in the country,
the standard of public schools started falling. The federal
government then encouraged private schools in Nigeria and Kaduna
State in Particular. This development has now created room for
comparism. Parent now have alternative choice of schools for
their children as against purely government schools. What are the
factors responsible for this choice or parental preference of
secondary schools for their children? Could it be that probably
the standard in such schools is higher than that of the public
schools? could it be due to the academic performance of the
students/schools? Has this choice any thing to do with individual
political stand, culture or religious? Could socio-economic
status affect parents’ choice of schools for their children? What
benefits are parents looking for in such schools? What short

comings do they have against Government schools? Should



Government encourage more private participation or not?

Aims and Objectives of the Study.

The study aimed at critically examining the underlying
factors that have led to the privatization of schools.

The study aimed at examining the causes of parental
choice of schools for their children in Kaduna State.
S8imilarly a comparism of both the public and private schools
in the areas of administration, financing, discipline
performance and supervision with the view to identifying
likely causes of preference of one over the others.
Finally, a conclusion would be drown based on the above
recommendations and suggestions for future research work be

given.

Research Questions.
This research aimed at investigating the following
guestions:
What were the objective of privatisation of schools as
introduced in Kaduna State?
What were the factors responsible for parental preference
of secondary schools for their children?
Whether students from private schools did better in their
SSA III exams as compared to their counterparts in public
schools.
wWhether private schools had better qualified teachers/

facilities than public schools?



Whether private schools were better funded than public
schools?

What were the differences and similarities between public
and private schools in the aspects of administration,
financing, planning and implementation of school programmes.
Whether religious belief affect parents' choice of school
for their children?

Whether parents economic status/class affect their choice
of schools?

Whether cultural differences influence parents' choice of

schools for their children?

Hypotheses
The following hypotheses were formulated for testing.
There is no significant difference between the academic
performance of students in SSCE as it affects parental
preference of secondary schools for their children.
There is no significant difference between the gquality of
staff of schools, on the choice of schools by parents.
There 1is no significant difference between the funding of
private and public schools.
there is no significant difference between the school
location as it affects the choice of schools by parents.
there is no significant difference in the discipline of
private and public schools as it affects the choice of

schools by parents.



1.6 Basic Assumptions
The following assumptions were made for this research:

1, That the gquality of teachers in both public and private
schools is the same.

y That there are many private schools in Kaduna State as there
are public schools.

- That the environmental conditions of some private schools
are the same as those of the public schools.

4. That there is no relationship between the administration and
planning of public schools and private schools.

S That the fees of most private schools are high so the
standard must be high.

6. That the academic performance of both public and private

schools are the same.

1.7 Significance of the study

One of the persistent concerns of every society throughout
history is it's own system of training and educating her youths
for good life. This is better realised from schools that are
back-up with educational system and policies capable of
harnessing the potentialities of the students and the
capabilities of the teachers. The logic here is simple and
direct, 1if an educational policy fails to harness the
capabilities of the teachers as it 1s the case in our public
schools, then it is most 1likely to fail in realising the
potentialities of the students.

This research work therefore was intended to egquip the

government and educational practitioners with facts for the ideal



operation system of gualitative public schools. This would be
augmented by provision of a comprehensive information on the
factors responsible for preference of private schools. The
implications these would have on educational planning and
administration would become handy. In addition, the study would
present a cooperative study into those factors that would have
been responsible for the maintenance of standard between the
private and public schools with the view to offering possible

suggestions toward building a good image for the public schools.

1.8 Scope and Limitation of the Study

Kaduna State with six educational zones had at the time of
the study a total number of 163 government owned secondary
schocls and 21 approved private secondary schools. (Statistics
from the Kaduna State Ministry of Education 1995). This research
work covered twenty secondary schools which were selected from
five local government areas. The research would not cover the
whole of Kaduna State because of the absence of private schools
in most of the local government areas in Kaduna State. Mainly
schools in urban areas were used for the study as there are few

private schools in rural areas of the state.



CHAPTER 2

REVIEW OF RELATED LITERATURE

2.1 Introduction

The origin of Western education in Nigeria can not be
separated from the activities of the Christian missionaries.
Right from the 15th century when the Portuguese missionaries gob
to Benin Kinogdom, educational impact started.

The Wesleyan Methodist Missionary Society in 1842
established a missicn station at Badagry. Badagry eventually had
the first Nigerian Primary School. This was followed immediately
by the Church Missionary Society Station also at Badagry.

In 1846, the United Presbyterian Church of Scotland founded
a mission in Calabar. The Missionary activities went from the
coastal areas to the interior places where the British
administrators had not appeared. The church missionary society
spear headed in the educational field in Nigeria. From 1845 to
1896, the Church Missionary founded several Grammar Schools,
Girls' and Teachers' Colleges in the Southern part of Nigeria.

The Missionaries active role of establishing those early
schools like Teacher Training Institute Abeckuta, Lagos Anglican
Grammar School, Lagos Girls College, Teachers's College Ovo, St
Gregory's College, Convent School and St Charle's College,
Onitsha Witnessed common problems. According to Musaazi (1986)
corganisation was the first of such problems. There were no
central school Laws, infact no legally constituted government to
offer directions. The emphasis on Bible was also one of such

problems. This deviated a bit from the nermal schools and
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teachers were maintained from collections and donaticons abroad
until 1877. Lack of trained teachers was algo a handicap.

It is worth noting here that until 1877, education in
Nigeria was a private enterprise, each missionary administered
its schools in its style. However, the participation of the
British administration in education in 1877 marked the beginning
of the 1involvement of the colonial government in Nigeria
education. This period also marked the beginning of grant-in-aid,
when money was given to the missionary societies to carry out
educational activities in Lagos colony. This was followed by an
enactment of the first education ordinance in 1882 and then the
establishment of the first department of education in 1903...
ozigi (1981). However, this active involvement in education by
the colonial Government did not cover the entire country. It was
not until 1916 after the amalgamation of the north and south that
there was an educational code for the whole country. Uptill this
time {1916), the northern part of Nigeria which was predominantly
muslim, was hesitant in receiving Western education that was
closely identified with Christianity and a complete new way of
life.

It is on record that before the introduction of Western
education in Nigeria, the north had it's own Islamic educational
system. The Islamic type of education operates two to three
sessions of two to three hours each day. The classrcoms may be
the hallway of the teacher's house, parlour, veranda or any
convenient place in the compound. The subject matter in these
schools is the Koran, and the schools are simply opened by a

father and his children. The learning procedure is by repeating
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a verse after the teacher, and this continues until he masters
the verse and moves to the next one. There are also "Gordenci
Schools" in Borno, Nguru and Gashua, which offer faster services
in recitation of the Koran by heart. Enoh et al (1992) adds that,
Islamic education has both the "Koranic Schools' and "makaranta
Ilmi" which represents the elementary and advanced levels of
education respectively. He went further to explain that
Provincial schools were opened in Bauchi, Kano, Katsina Ala,
Bida, Zaria and Birnin Kebbi. This brought the number of
government schools to thirteen (13) with the enrolment of 830
pupils and 63 northern Nigerian teachers. At this time, muslim
mallams were admitted to Nassarawa Training School at Kano after
completion of the Koranic School.

Education in Nigeria is no more a private enterprise but a
huge government venture that has witnessed a progressive
evolution of government's complete and dynamic intervention and
active participation (National policy on Education 1977 section,
P). The government ultimate objective (as stated in the
Nationally Policy on Education 1977, P. 106) is to make education
free at all levels. --- Government welcomes and encourages the
participation of local communities, individuals and other
organisations.

Since then the primary education has received a lot of
programmes from International bodies aimed at improving the

standards. These include:
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1. Primary Education Improvement Project (PEIP).

This was established in 1972 sponsored by UNICEF and UNESCO
in Kanc, Borno, Sokoto, Kaduna, and Plateau, through the Ministry
of Bducation, Teachers'/Educatiocn Resources Centres and

Coordinated by A.B.U., Zaria.

2. Learning Improvement Project (LIP).

Established in Bornc State in 1984 when PEIP could not
continue. |

The Universal Primary Education (UPE) launched in 1976 was
a Federal Government effort to provide education for every
citizen. This programmed was a milestone in the educational
history of Nigeria. Every state recorded a marked increase in
enrolment. The introduction of the UPE has in no small measure
increased the number of our secondary and higher schools. This
was simply because, as a result of the increase in enrclment in
the primary schools, there was also need to provide secondary
schools that would accommodate the products of the primary
schools. There was also expansion in secondary, technical and
vocational schoels. A lot ©f people became aware of the
importance of western education at this point. The issue of
private schocls in Nigeria was a matter of debate, on the views
against, Lawal (1983)and Daily sketch {1980) as cited in Bello
(1992) favoured the abolition of private schools since these
created double standard in Education. He went further to cite the
Nigeria Herald (1978) which was of the opinion that "private
schools should be allowed to continue without any form of

segregation---- because we note that----—- private schools qive
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better services than---- public schools. Since every individual
has freedom of choice o0f school. The researcher agrees with the
later opinicn which allowed the operation of private schools.
This is to supplement government efforts in providing educaticn
for all®

According to the Kaduna State situation Report of 1985 to
1991, the guidelines give a clear obiective of post-primary
education, the physical facilities expected, fees to be charged,
teachers' qualification, records, conditions of services, and
closure of the institution. The schools are subjected to pericdic
inspection by the gquality control unity of the Ministry of
Education to ensure compliance.

As at 1867, when Kaduna became a state, there were only
eight governmment schools in the state namely; provincial
Secondary school now Alhudahuda Zaria, Government Secondary
School Kachia, Teachers College Kaisina, Government Secondary
School Zaria, now Barewa College, Government Craft School, Soba,
now Government Secondary Technical Mashi. There were also
voluntary agency schools also called grand aided schools. there
ware eighteen in number scattered all over the state.

In 1972, Kaduna state government took over all the voluntary
agency schools and stopped further establishment of new private
schools. Thisg action of the state government was to provide more
educational opportunities for her citizens.

In 1%$77, the first set of Day S8econdary 8Schools were
established as a result of upsurge of primary school leavers for
secondary school placements into the limited places in the then

existing boarding schools.
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In the 1980s, private schools emerged again in Kaduna State
to supplement the efforts of the state government and to provide
equal educational opportunities for the citizens of the State.
On the establishment of private schools, the government of Kaduna
State has guidelines.

These guidelines are spelt out in terms of aims and
objectives of all kinds of education. The state government has
no direct contrel over the private states. The state Ministry of
education relates to private schools on the follewing basis:

1. Quality o©f teachers.

2. School fees charged - this depends on services
rendered.

3. Inspect the site or plan.

4 Monitor and check the increase in school feed.

5. Involve them in the enrolment of schoels in the state.

6 Inspectorate unit for private schools established in

the Ministry of Education.
7. Inspect and close the illegal ones and those operating
below standard.
8. Provide guidelines for establishment
At present there are thirty three private schools including
the professiconal, commercial and vocational centres in the state.
Below are the names of the schools and the educational zones they

are found:
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Kaduna Educational Zone

1. Uncle Bade Secondary School

2. Zamani Secondary School.

3. Labayi Secondary School.

4. Essence International Secondary School.

5. Bethy Queen Secondary School.

6. Shiek Abubakar Gumi Secondary School T/Wada
7. Howad International Secondary School.

8. Gray's International Secondary 8School

9. Wilson Secondary School.

10. Model Intermational Secondary School.

11. Samamatu Institution of Islamic Studies.

12. Faith International Secondary School Kabala.

13. Hope Secondary School

14, Chalew Secondary School.

1%. New Breed Secondary School Chikun

16. OQur Lady of Fatima Girls Secondary school Sabon Tesha.
Zonkwa Zone:

1. Community Secondary Schocel Randa

2. Community Secondary school Z/Katafu

Zaria Zone

1. Therbow Secondary School Zaria.

2. St. Batholomy Secondary School Wusasa.

3. A.B.U. Demonstration School Zaria.

There are alsce other institutions and professional,
commercial education and vocational centres. These are seen

in:
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D. Kaduna Zone

{1} New Bra Commercial College

(2) Premier College Abakpa

{3} New extension Advancement Institution.

{4) Daplingten International Training Centre.

(5) Pentecost Advancement Commercial Institute T/Wada

{€) Queescon Secondary School

(7} New Breed Remedial College

(8} Faith College of Commerce T/Wada.

{9) Zamani Remedial College

{10) Next-Gen Computer Training Centre

{11) Rapid Advancement Classes.

E Zaria Zone
1. Triumph Commercial Centre.

In 1990, the state government started the first set of
Neighborhood schools also called J.S.8. At present, there are
fifty-four of such schools in different communities in the
state.

There are one hundred and Sixty seven (167) government
secondary schools. The state 1s divided into six educational

Zones and the schools under them. (See Appendix 2}.

2.2 Organisation and Administration of Ministry
of Education Kaduna State
Preference of schools by parents refers to why some parents
even knowingly would allow their children to go to poor schools.
This signifies that, there are more than one reason why some

parents choose certain schools. It is obviocus that from practical
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examples some parents who we can call 'rich' still choose public
schools for their children irrespective of the visible poor
conditicons in such schools. On the other hand children from
economically poor background have one basic factor militating
against their parents' choice of schools, that factor is monev.
In Nigeria today, school fee especially in private schools is
very high. Abemeata (1%81) observes that most of the best schools
in Nigeria <charge exorbitant fee indirectly means to be
exclusively for childrem from high socio-economic background
whose parents can afford it. The general opinion is that the
teaching standard and facilities for learning in private schools
are better than these of their counterparts in public schools.

Many research works and writers, Bakemore (1980) and Sanusi
{1987) cited in Abubakar (1988) are of the view that educational
opportunities open to children these days do not fully depend on
intelligence, but rather on the socio-economic position of their
families. All these can be explained by the fact that money is
the key to better choice of schools. However this does not mean
that it is the only factor as earlier indicated. Therefore as
much as we can emphasis economic status of parents as a factor
for selecting schools for their children, we have to note also
that, parental preference of schoels is determined by numerous
factors ranging from school environment, home environment, staff
guality and guantity, academic performance of students and
heredity.

A revisit to the organisational structure of the state
Ministry of education is necessary to enable us see what an ideal

situation in our public schools is like. Xaduna S8tate which 1is
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the case study in this work is therefore analysed thus:

Kaduna State Ministrv of Education is divided into eight
departments to man specific aspects of education in the state,
There are also zZonal directors to take charge of the educational
activities in the zones,

The eight departments include:

1. School Management

2. Higher education

3. Planning, research and statistics
4. Personnel management.

5. Finance and supply.

6. Inspectorate.

7. Educaticn rescurces centre

8. Boards and parastatals.

The departments are sub-divided into divisions, branches and
sections. At the head of each department is a director while
divisions are headed by Deputy Directors, and branches are under
assistant directors. Sections come under the control of chiefs
whose full functions designations depend on the functions they
perform. For instance, a chief officer in charge of promotions
sections goes with the title of chief promotions officer. That

is the same for all the other departments.
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Organizational Chart
Fig. 2  Kadura State Ministry of Education

Hon. Commissiones

Director Geperal

N S A O

Director Directos Director Director Director Director
School || yyover Bdacation El;ﬁgg Personnel Finance &| | | Inspectorate
Statistics Management Supply

S

Di]' ector Di rec tol-
Educanon Boards and
HUFCes Parastatals

The roie and fanction of each department are 25 the names imply. The depariment of schools
management deals with both primary and secoadary (Post-primary) schools. This department takes

care of both the public and private schools in the state.
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There are deputy director for schools and assistant director for
schools. There are chief education officers for private schools
and that of government schools. This department knows how many
schools the state has and the number of teachers in each school.
The department deals with posting and employment of teachers in
the schools. It also gives guideline on the establishment of
private schools in the state Controls the guality of education
in the state.

Higher education department is the same with that of schools
except that it restricts its activities to higher levels of
education. This department also liaise with the federal Ministry
of education to see what obtains in other states of the
federation under the national control on education (NCE) assisted
by the joint consultative council on education (JCC).

Personnel management department is also headed by a Director
assisted by a deputy director. This department deals with the
general welfare of the staff under the entire ministry of
education. Postings and reassignments of staff is done by this
department.

Finance and supply which is the life wire of any formal
organisation. No organisation can survive without money.
Budgeting is therefore an important element of administration.
Haynes (1975) as cited in Benson {1978) states that a budget is
one of the tools available to a manager as he concentrates on
future action. He explains that it is one of the important means
by which planning for the future can be made clearer and easier.
This department therefore provides the money used for the running

of the ministry and payment of staff.
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Inspectorate department in Kaduna Sfate is in two phases:
{a) Administrative inspection which is done by the 1local

education departments.

(b} Professional inspection done by the ministry of education
as recommended by Oldman the work of professional inspection
of schocls should be the responsibility of the ministry of
education.

The profassional inspection is also of three types:

{i} Full inspection which takes about 3 to 5 days thorough check
on all the school activities.

{ii) Follow-up inspection which are like visits to check what has
been earlier inspected.

{iii) Visits which are usually unscheduled to take the
workers by surprise. A unit is also created under tLhe
inspectorate department to man strictly the affairs of
private schoeols in the state.

Education resources centre coordinates examinations,
provides teaching aids/materials to schools, hosts conferences
where the ministry does not have a conference hall. Draws neat
syllabus for the state from the fedesral government's own.
Provides base for «curriculum development and in service
activities. Also acts as a valuable social centre for teachers.

Planning, research and statistics and boards and
parastatals, take care of statistics in terms of the number of
schocls per local governments, the number of teachers and
students and also takes charge of the beoards like science and
technical board, agency for mass literacy, primary school

management board, polytechnic board. All these are Lo encourage
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production of students in such areas of education.

The role and functions of the state ministry of Education
among others include

(a) Determining and formulation of state policy on education to
ensure uniformity of standard and quality control,

(b) Coordination of education practices in all the local
governments in the state.

(c) Coordination of non-formal education including adult
education, vocational improvement centres, correspondence
courses, etc.

(d) Coordinate educational support services.

(e) Development of curricula and syllabuses at the state level
in conjunction with other bodies.

Schools are also graded for easy distribution of access.

Many other forms of policy implementation are practiced in the

state. For instance award of excellence, establishment of

neighborhood schools, boards, agencies etc. All in attempt to

improve the standard of education in the state.

2.3 Organisation and Administration of Secondary
Schools in Kaduna State.
Organisation according to Afolavan (1982) is an element of

administrative function of a principal. This implies that since

the principal is the head of the schoaol, all the duties performed

i he
by others like Vice-Principal, Senior Masters, Prefects and t

PR? . ; .
like in the school are part of administrative functions of th

principal.



Tc enhance the understanding of the above, a general
structure of secondary schools in Nigeria will come to plavy. This
structure includes that of the private schools with the role of
the proprietors,

The post primary schools are directly under the state
ministry of education. The administrative structure of a public

post-primary schools is as follows:
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Fig.3. & Structure of a Post-Primary School
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Fig. 4 Administrative structure of a private post-primary school.

i {

| State Ministry of |

| Education 1

i ]

r‘ v !
| Educational Zon91

i H

Propristor/ |

maan —

Principal 1

! |
!

) v ]
| Vice principalj

k !
'

{ v 1
{ Teaching Staff |

1 !
{

) v |
| Fone-Teaching Staff|

| - i

Source: Kaduna State Ministry of Education.

25



The principal is the sole administrator of a post-primary
school. He liaise between the school and the state ministry of
education. He oversees all the activities of the school and also
coordinates various duties assigned to cther staff of the school
and alsoc coordinates various duties assigned to other staff of
the school. The principal also liaise between the school and the
immediate environment/community.

Vice principal academic deals directly with duties relating
to academics. He assigns duties like time table roster to other
teachers. He coordinates examinations in the school and handles
the results of such examinations. It is his duty to know who
teaches what subject in the school. He is a link between the
teaching staff and the principal on academic issues.

The vice principal Administration on the other hand deals
directly with matters relating to administration. He oversees the
general physical facilities of the school from time to time and
reports to the principal. He is also in charge of handling cases
of misconduct both on the part of the teachers and students. He
handles transfer cases and oversees external matters better
between the school and the immediate community. He alsc does any
job as directed by the principal.

The subject teachers constitute the teaching staff. They are
responsible to teaching the various subjects in the school. They
set and mark examinationsg according to their subjects, The
teachers keep recocrds of all the c¢lasses in terms of the
register, diaries, schemes of work and lesson notes.
Non-teaching staff are of different categories. For instance, we

have the clerks, messengers, finance clerk who takes care of
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staff who take cash payments, gardeners, cleaners. It is
pertinent to note here that every unity in the post-primary set
up 1s as 1lmportant as the other, in the overall achievement of
the set goals and objectives of education at that level. The
overall implementation policy of Kaduna State government is done
through the state ministrvy of education as earlier stated. As
earlier indicated, in the past, administration of education was
of dual control by government and voluntary agencies (especially
missions) which still exists in some states of the federation
today, though the government {federal, state, and local} have
been controlling vital aspects of the administration of education
since 1970. |

Under the present dispensation, as vresented in a seminar
paper by Reverend Gana, {(1993) the state now seem to have a
greater part to play in the control of education, while the
federal government now has more of a ccordinating and advisory
rale to play in the thirty (30) states, including Abuja - the
Federal Capital Territory. The state ministry of education has
the duty of translating the national educational obiectives into
reality. The responsibility for educational planning, policy-
making, control and programme implementation and supervision in
the state, rest on the state ministry of education, headed by a
cabinet rank commissioner or secretary, assisted by the permanent
secretary or Director General and directors of various units {the
various designations of the post at various time era and
administration).

For the private schools, the story is slightly different.

This is due to the fact that the proprietors, in most cases play
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the role of principals in their schools, except that, while they
pay salaries cf their staff, the principals in the public schools
do not pay salaries except on special arrangement. Even in
situations where proprietors employ principals., if the schoels
are not taken over by the government, the proprietors keep very
close observation on the principals and the entire staff. The
proprietors also control admissions of students in the schools,
and until the schools are completely handled by the government,
the proprietors remain the sole administrators of their schools.

The school discipline which is a key to success and
achievement is viewed by Aforlavan (1982) as holding divergent
views as a result of past varving experiences and philosophic
orientations. What ever views people hold about discipline, 1t
simply means that high standard of discipline is upheld for the
purpose of a continued existence of an organisation.

In school discipline, the concept of discipline is
classified as academic and social discipline Afolavan (1982). The
principal in the scheool is therefore faced with classroom or
students discipline and staff discipline. This students and staff
digcipline denotes willing obedience to the school rules and
regulations as well as behaving and working in ways generally
acceptable to the schoel community, to the sponsors of the school
and to the society as a whole.

These views on discipline as expressed by Afolayan (1982)
above then mean that since organisations are made up of human
being, discipline can onlvy be achieved by willingness to perform
for the overall achievement of the goals. However,. societal

values as to what discipline is, differ. Where an act is termed
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good in one society, that same act may be an act of gross
indiscipline in ancther. For a principal to maintain discipline
in the school, he has to take the following into consideration.
His ability to initiate the process of cooperation with each
other in the scheool and environment, the staff and students
welfare and school rules should be seen to be for the school

welfare,

2.4 Factors Influencing Parents Choice of Schools.

The issue of public and private school system is of a

great concern to every society. In the American education,
system a contrast can be made between a girl whec attends a
private secondary school, with a boy who attends a public
secondary school. It would be discovered that the girl after
completion would be more independent and self relid#ﬁl. {Wise
1967).
This goes to confirm the fact as expressed by Benson {(1978) that
the person who has both the time for and the need to develop a
rich outside the work place is introduced during his her
formative years.

In the past, public schools weare constrained from offering
highly diversified courses which made the students have no
opportunity to alternative sources of instruction. However, over
the recent yvears, the question of the importance of differences
in schools and home related characteristics, between schools and
homes as contributors to students' performances has becomes a
major focus of educational research and prolicy. These disparities

in academic opportunities open to children now differ from one
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place to the other and from one socio-economic background to the
other. Beeby (1973) --——-- stresses that it 1is becoming
increasingly apparent that the well educated are today able to
ensure, by their wealth and their ability to understand and
manipulate the school system, that their own children received
as good or a better education than themselves and they will
constitute the educated elite of the coming generation
conversely, the urban worker has the least chance of any social
category that his son will enter secondary school. An open
society is rapidly closing. We should therefore note that
educational opportunities are not purely dependent on
intelligence; and that children that go to poor secondary schools
do not do so because they are intellectually inferior, rather it
could be because the social and educational advantages open to
them are not the same as those of their counter-parts.

People have therefore come out with factors that may account
for parental preference of secondary schools for their children
particularly in Kaduna State. These factors among others could
be, school environment, social background, school fees and other

unclassified factors.

2.5 The School Environment of Public and
Private Schools
The school environment which includes the physical
facilities, teaching aid, school climate and staff has a great
deal of impact on how children learn. Stones (1981) says; the
nature of children's development is greatly influenced by the

environmental conditions in which they are brought up. The amount
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Table 2:

Composition of parents responses on Academic Performance.

Strongly | Agree | Partly | Partly Disagree | Stromgl | Total Tteas |
Agree Agree Disagree 7
10 13 15 45 85 10 190

5.4 7.84 11.1% 23.6% “.n 5.1% [100%) Non prefersace of
85 48 Py 15 13 17 190 Government,
[T 25,28 | 11.5% 7.8% §.8% §.9% 100%

L 80 N 15 § - 1% Eaviromsent of schools.
2.1% 5.2t | 5% | 7.8 1.6 1004
{ 90 50 u 10 L] 1 130 Overcrowded of schools.

7.3 L5 | 1.5 5.2% L 1.0 100%

25 15 1 18 i 20 190 Acadeaic performance
11,14 11.5% | 18.4% 1.4 1% 10.5¢ 100§
40 50 10 25 10 ] 130 Subjects offered

47.3% .3t | LN 13.1% 5.0% 1.5 100%
13 45 20 50 ki | 10 190 Praforence of Private
18.4% 23.6% | 13.1% 26.%% 15.7% 5.0% 100% Schoals.

Prefersnce of Public

Schools.

. L . [ J

Table 2 shows the responses of 190 parents on the
academic performance of students/schools and how this affects
the selection of schools by parents for their children in Kaduna

State. This table revealed that out of 190 respondents, 10
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most parents did not consider whether the school is government
owned or not, provided the school itself was good. Similarly, 85
respondents out of 190 strongly agreed that schools which had
conducive environment for learning were likely to be selected by
most parents. Also 80, and 60 respondents strongly agreed and
agreed respectively on the items of overcrowded of schools. This
implied that schools which had more than 40 students per class
were likely not to be selected by most parents because the
academic performance of such schools was likely to be low. Again
90 and 60 respondents strongly agreed and agreed respectively on
the item of academic performance. This was obvious that most
parents selected schools that were known for good academic
performance for their children. The table also revealed that the
subjects offered and preference of public schools did not have
much effect on the parental preference of secondary school for
their children. However, preference of private secondary schools
recorded relatively high responses in strongly agreed and agreed
columns. This implies that, most parentis were of the opinion

that private schocls are better for their children.

4.4 Staff Quality

In the questionnaire, test items were to measure the extent
to which the staff guality and quantity could effects the choice
of schools by parents for their children in Kaduna State. The
staff quality referred to the experience and gualification of
teachers.
Below is the table which shows the distribution of responses on

this item.
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Table 3:

Staff quality and quantity as the

affected choice of schools by parents

i | i

Ttems | Strongly | Aqree | Partly [Partly | Disaqree| Stromgly (Total |
Aqres | | Agree |Disagree| | Disagree |
i i ! 1 i
| |
Yeachers dedication | 30 | 40 | 30 | 2 | 3}/ | 30 | 190 |
and experience | 159% ) % | 180 ) 130% ] 8.4y 5% | 100% |

Teachers | & | & | 3 a7 F

0|18

qualification | Uy 3.6t | 8.4 | 100% | 12.0% | 105t (1004

1 Il il e l L | ]

Table: 3 reveals that 30 and 40 respondents strongly agreed out
of 190 respondents on the items of teachers' dedication and
teachers' qualification respectively. However, the table shows
that more respondents fall under the category of simply agreeing
to the fact that teachers' dedication, experience and
gualification are responsible for parental preference of schools
for their children in Kaduna State. In general terms, respondents
on the item of teachers' dedication to duty are evenly
distributed. This is because 30 respondents strongly agree and
30 respondents strongly disagreed. Similarly, 40 respondents
agreed and 35 disagreed. Also, 40 and 45 respondents on the item
of teachers' qualification strongly agreed and agreed
respectively. This implied that staff quantity was one of the

factors that affected the selection of schools by parents in
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under the strongly agreed column, at time of establishment of
schools. B0 responded under the strongly agreed column on
overcrowded schools. This implied that most parents did not
overlook the issue of population of students when selecting
schools for their children. Again there were no respondents under
the strongly disagreed columns on items of overcrowded schools
and sound moral standards. This is a clear indication that
parents, whatever their class, sex and level of experience
overlooked such factors in selecting schools for the children.
Looking at the table carefully, one would observe that every
factor/item 1is important in affecting the selection of schools
by the parents for their children. On the other hand, it was
revealed that lack of physical facilities like class rooms led
to overcrowded schools and subsequently hindered effective

teaching-learning process.

4.6 School Location

Questionnaire items here were aimed at finding out whether
schools location had any effect on the selection of schools by
parents. It is obvious that the environment of the school, that
is where it is located, has a great influence on the teaching
learning process. Schools that are located near market squares
are likely to suffer disturbance from noise. similarly schools
located very far from the residence of most parents and students
except they operate bocarding system, the students are likely to
be coming late to school. Below is a table showing the responses

of parents and the distribution on the item of school location.
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Table 5:

School Location

: ; & { T T ] —
Tten t Strongly lAqgree | Partly | Partly [Disagree | Stromgly | Total |
| hgree | | gres | Disagree | | Disagree | |
: T +—+ t
Bovironment of | 85 L ¥ R T B O i b |
Sehanl | 4#4.7% |38.2% ) 1L T8¢ ) ek | 3Eb 100k
! L | | | | |
locationof | 30 40 {2 ) ¥ 45} 1% 1 |
§chool PRI J 2 ) L) 1738 ) ek} TAY ) 1008

i H 5 } i H L1

Table 5 above reveals that the environment within which a
school is located is very important. This can be seen by the fact
that out of 190 respondents 85 were under the strongly agreed
column. On the other hand very few parents, 7 to he specific were
under the strongly disagreed cclumn. This implied that the school
environment enhances learning either negatively or positively,
In a situation where the school is located in a good place and
has a conducive environment necessary for the teaching learning
process, such a schocl is likely to perform well academically
and was likely to be chosen by many parents as a result of the

high performance the school would have recorded.
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4.7 The General School Discipline

Among several other factors responsible for the selection
of schools by parents was the issue of discipline. The schools
that were known toc have good discipline were likely to be chosen
by many parents. This discipline was both on teachers and
students. Tn situations where bad reports c¢f some societal ills
like pregnancy of girls in schools, fighting, stealing and
constant expulsion of students were constantly coming from a
school, such a schocl was said tc have no moral standards.
Parents were likely not going to be interested in such schools
for their children. Below is a table of the distribution of

responses on the items of general school discipline.

Table 6:

Parents responses on general school discipline.

[ t ] ; i ! | i

1ten |Strongly | Agree | Partly | Partly | Disagree | Strongly |Total
"
Geveral good | 80 | 65 | ¥ | 11 4 | 1 | 190 |
discipline | ¢2.1% | 3428 | 18.46 | T8E{ 224 05 | 100
Good guidence | % [ 15 &/ | 3 | i 4 1 180 |
servicas - T L ST T L T D 15 £ SO S 8 L SR A L L1
Souxd moral | G0 | M | W | 0 w0 | - f190 |
standard | 26.3% ) 38 ) 15 ) 1Ry R o | 0%
Rostrikesand | 45 | 3% ) 4 | #m | % | T} 1|
other political | 23.6% | 2838} 2t | 1308 | b4t ] 364 ] 1004 |
s | | ) | L
l | ! L F e
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Table 6§ reveals that out of 190 respondents, a total of 80
and 65 strongly agreed and agreed respectively. Which implies
that most parents prefer schools that have good discipline for
their children. QOnly one parent strongly disagreed. The issue of
guidance services is not considered a serious factor for the
selection of schools by parents. This is reflected in the
distribution of the responses. 70, and 45 respondents were in
disagreed and strongly disagreed column. On sound moral standard
50 and 70 respondents were in the strongly agreed and agreed
columns. No respondent was in the strongly disagreed column. This
means that most parents would prefer schools with scund moral
standard for their children. The table alsc reveals that 45 and
55 respondents were in the strongly agreed and agreed columns.
It has to be noted here that schools usually go on strikes for
various reasons. However schools which are noted for not going
on constant strikes are likely to be chosen by parents. It is a
fact that schools which closed down for some time were not likely
to perform well academically. This was because the syllabus would
not be covered and even the aspect covered would not be properly

treated. This will no doubt affect the teaching learning process.

4.8 Religious and Cultural Background
of Parents.

Religion and cultural affiliations have come a long way in
playing important role in parents choice of schools for their
children. Many parents choose schools because they belong to
certain religious faith. for instance a muslim child would be

sent to an Islamic school while most strong catholic members



prefer their children to go to Cathelic secondary schools. Below
is a distribution of responses on the issue of religious and
cultural background.

Table 7:

Religious and Cultural Background of Parents.

R t i ; ! Bl o ;
iten |Strongiy | Agree | Partly | Partly | Disagree | Strongly | Total |
| Agree | | Agree | Disagrae | | Disagree | ;
| 3 ! ' 1 H ! i
! ! : : : T r :
Religlous | W0 | 20 | 40 | & | & | 5] 190 |
Backgrowsd | 5.2% | 10.% ) %y | 263 | M| 1.6t | 100
| | | | I | | |
fultural A A A T A T T I L
Background | 3.6% i 5.0 % 1.2 ‘ 5 #.3t

18.4% §1%
L

N%J

Table 7 reveals that even-though strongly agreed column does

not attract many respondents, it represents some percentage of
parents (5.2% and 3.6%) who would rather prefer a school based
on religicus and cultural background. However, the disagreed
column attracts more respondents on both the religious and
cultural background, 65 and 75 respectively. This simply means
that most parents would rather use other factors as a criteria
for their choice of schools for their children rather than
religious and cultural background. On cultural background, it can
be seen that 50 respondents strongly disagreed to the fact that
cultural background could affect their choice of schools. This
table also reveals that no item is completely neglected on
selecting schools by parents. There are varying views in this
regard. While other.parents take a particular point serious

others might just look at it as one of verifying reasons.
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4.9 Testing of Hypotheses.

This research work has five hypotheses. Under testing of
hypotheses, are goeing to be tested. To test these hypotheses, the
data collected were statistically analysed to compute 'F'-ratio
for the difference between variables. The results are shown in
tables 6-8 under the calculation analysis. Below are the

hypotheses stated as treated under the calculated analvysis.

Hypothesis 1
Thare is no significant difference between the academic
performance of students in S8CE as it affects parental preference

of secondary schools for their childremn.
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Computed scores of parents responses

Table 8:

on academic performance.

4
|

Ttems {strongly | Agree | Partly | Partly  Disagree | Stromaly |
| Rgree | | Agree | Lisagree ; | Disagree |

] : :

Yothing to dowith | 10 | 18 0 28 f 43 | 85 10|
Governpent | 5.2% ] T8 | 1n1 | 1348 | 47 0 By |
Ravironment of the | 8% & 1 2 | % | 1 U
schoal IO N0 S I VO SN At N
Overcrowded | 8¢ T R A T N -
Schools | 4218 | 38} 18 | T8y ) 1R |
Academic performamce | 99 ¢ 60 | 2 § 1 | 8 |
I LS R O L B L | IR O£ 418 | LU

subject offered Y S T S S R I T |
o) 1] 4t 184 ) | ;

Preference of N ST I A A S T S A -
Private schaols | 4738 | 2.3 LA EISL S 't B B
Prefersnce of I S u | U S L
public schools Py el 10.5%) 163y 187% 0 8. |
— t é f :

Sampls Neap {zi} | 833} M7 3.1 AT VS B T
I | , :

F-ratic observed at

.0

Fa

4.48

Calculated F, .05

5% significant level is

0.84
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Table 8 gave computed P-ratio as 0.84 and F-ratio observed
is 4.48 at 5 degree of freedom and 5% level of significance. This
means that the assertions here are held at 95% confidence level.
Since F (0.84) is less than F (u,v) = 4.48 we reject hypothesis
H, and accept H, . therefore there is no significant difference
between the academic performance of students in public schools
and private schools and the parental preference of secondary
schocls for their children in Kaduna State. This explains the
fact that academic performance is one of the key facters that
affect the choice of schools by parents for their children in
Kaduna State.

Hypothesis 2

There is no significant difference between the quality of
staff and the choice of schools by parents.
Table 9:

Computed scores of parents responses on staff quality of

schools.

1 | i i } 1 :

Itens | Strongly | Agree | Partly | Partly | Disagree | Stromgly |
i ohgres | | hgree | Disadres; | Disagrae |
] .s —

Teathers dedication { 10 [ | W { & | 3% ¢ 1w |
and exzperignce ] | | 1 | | !
! 1 | | J ! l

Teachers ] | | | | | i
eatification L L R - .
' | ; | i ! .

Saeple Mean |xi) | (O YR B r ] 3 I ]
l L L l . | .
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F = Calculated = 1.13

From the table at 0.05 = 4.95 (F 0.05 (5,6).

Table 9 gave computed P-ratio as 1.13 and F-observed is 4.95
at 5 degree of freedom and 5% level of significance. Since F
{1.13) F & (u.v) = 4.95 we reject hypothesis H, and accepted
Hypothesis H,. This in other words shows that there is no
significant difference between the staff quality on the selection
of schools by parents. This means that quality of staff is one
of the factors that make parents prefer other schools to some.
Hypothesis 3:

there is no significant difference between the funding of
private and public schools.

Table 10:

Computed scores on composition of parents’

responses on funding of private and public schools,

1 | T T T T .

Iter { Strongly | Aqree | Partly | Rartly | Disagree | Stromgly |%otal]
, hgree | t Aqree |Disaqres| i Disagres | {

: —

Schol net mewly | I8} 3% ) 40 | 3 | H ! oW |90 |
established | W5 P18} OZLE 0 1578 158 ] T |100% |
Overcrowded | &0 1 R T R I T |1%0 !
schools [ 408 J31EF ] OISR L T.RE | 26t | 0% |160% |
Adequate Physical | 3% | 85 | 40 4 ¥ ¢ 1w ! 12 130 |
facilities {1845 1 2888 218 | 1575 .4t | 63 |l00R
4. — ]

Seaple mean (xi: ¢ 4§ | 8¢ | .66 | 25 1766 9 I
; ! : I 1 .
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F. Calculated ¢.80

]

F Observed 4.46.

Table 10 gave computed F as 0.80 and F observed is 4.46 at
5 degree of freedom and 5% level of significance. Since F (0.80)
is less that F (4.46},. we reject hypothesis H, and accept
Hypothesis H.
This then means that there is no significant difference between
the funding of private and public schools. This then implies
that the selection of schools by parents does not depend on who
finances the schools their children ¢go but rather how best such
schools perform, academically, morally and socially. With this
result, it can be observed that in whatever way a school is
funded, the school can be termed not acceptable by some parents
based on other factors. What more, it is not how best a school
is funded but how best a school utilises the funds that could
lead to good resulis in that schoel. On the item of physical
facilities parents' responses indicated that even some private
schools do¢ not have adequate facilities that would enhance
effective teaching-learning. The computed results showed no
significant difference in the funding of private and public
school. This therefore means that parents’ choice of schools for

their children does not depend on the funding cof the schools.
Hypothesis 4.

There 18 npnc significant difference between the school

location as it affects the choice of schools.
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Table 11:

Computed scores on composition of parents responses on school

location as it affects the choice of schools

f i i i i i I

Iten ; Strongly | Agree | Partly [ Partiy | Disagres | Strenmgly ¢ Total |
| Agree | | Mree |Disaqree) | Disagree
i A i | —
Bavirenment of| 85 ¢ 48 {2 | 1o 13 | 1 | 190 |
-Schoe! DALY ] 1% LM D T 6.8 | BBy | 100%

| I | i | |
oaticaof | 30 40T 1T i3y 45 | 15| 180 |

Shools ¢ 1BR j Zib | IR | IT4 Y Z3EL L LAY | 1008 |

Sampie meam{zii  4T.3 E 4 i 4.5 ; # N 1 i i i
| 1 i 1 1 1 |

P. Calculated = C.85

From the table F 0.65 (5,6) = 4.39

Table 11 shows computed F as 0.85 and F observed as 4.39 at
5% level of significance. Since F calculated (0.85) is less than
P {4.39) we reject the hypothesis Ho and accept the hypothesis
Hl. This means that there is no significant difference between
the school location and the choice of schools by parents. The
computed responses simply indicated that the locaticon of school
has a great influence on its selection by parents. That is, if
a schocl is located near a parent's cffice or home it is likely
to be chosen to reduce transportation problem. Even when a school
igs located near a major road its easy contact might make some

parents to choose such schools for their children.
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Table 12 gave computed ¥ as .37 and F ocbserved as 2.77 at
5 degree of Preedom and 5% level of significant. Since P {0.37)
is less than F& = 2.77 we reject hypothesis Ho and accept the
hypothesis H1. This then means that the discipline of both
private and public schools has direct effect on the choice of
schools by parents for their children. The computed responses of
parents concerning this hypothesis confirms the fact that a
school which has good discipline whether it is a private or
public school is likely to be chosen by most parents who would
not want theilr children to be trained under an unhealthy
environment. Hence good discipline in schools enhance the
selection of such schools by parents. A good school is likely teo
produce good students all rounds that is academically, morally

and socially.

4,10 Summary

This chapter focuses on the presentation of data collected
from parents of the selected schools for the study. Following the
F-ratic method of data analysis all the hypotheses were rejected.
Findings and resclutions of the study are to be discussed in the

next chapter.
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CHAPTER 5

SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.1 Introduction

This chapter presents the summary, conclusions and
recommendations for the study. In addition, suggestions are been
made for further ressarch. The summary focuses on the whole
study, It gives us the picture of what the topic was, the basic
igsues reviewed, and the methodology, used for the testing of
hypotheses, the basic findings and conclusions. The conclusions
are based on the basic finding from the study which eventually

opens up further research topics.

5.2 Summary of the Study

This study is titled "Parental preference of secondary
schools for their children in Kaduna State". Discussions in this
study are classified under chapters. Chapter one opened up with
an introduction which gave us ideas on what education is all
about. After a careful statement of the problem, five hypotheses
were identified for the study. The significance of the study
together with the problem itself are gateways into the study.

Chapter two had basic issues that were reviewed. These
issues include organisation and Administration of Secondary
Schoocls in Nigeria. The principal is the head of secondary scheool
in Nigeria. Factors influencing parents choice of schocols are
identified. This bordered on whether parents socio-economic
background is a factor, or their educational background. Then
possible factors like academic performance of the
students/schools, staff guality and gquantity, school quality and
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funding of the schools were considered.

Chapter three treated the instrument used for data
collection and methoed of data analysis principally. Here,
questionnaire was designed to collect data from parents. FP-raticon
{ANOVA)} was the statistical instrument used to analyse the data.
This was best suited because of finding out mean within and
betwseen variables.

Chapter four bhoarders on presentation, analysis and
discussion of data. Here basic test items were presented in a
table form after which the five hypotheses were tested. The
findings were that few cases of school selection by parents were
as a result of heredity and discipline. It could also be based
on religious background. It was established that there were basic
factors that were responsible for parental preference of
secondary schools for their children. These factors were bhased
on socio-economic background of the parents, academic performance
of the schools and the students, school quality, guantity and
quality of staff.

Finally, chapter five which serve as a concluding chapter
presented the summary, conclusion and recommendations for the
gstudy. The conclusions were base on the findings from the study.
Few recommendations and suggestions for further study were

identified.

5.3 Conclusion
The school being both an industry, students as raw materials
and as a factor of social change in the society, it is then the

duty of both the Governments, parents and all who are involwved
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in the educatjional process to make sure that these students
become refined after passing through the schoel system and also
have been reformed to be good and useful citizens of their
society.

However, after a careful study, it was been revealed that
the choice of parents in relation to which schools their children
attended depended con a large extent, the income level of the
parents. This relates closely to theilr occupation and academic
background. Parents who fall on the higher side of these
categories sent their children to very 'good' schocls with high
fees and mostly private schools where the learning envircnment
was conducive and the children had almost all the motivators
available for effective learning. This was not te say that
children from these schools were better academically before taken
to such schools. Initially, some children could be very brilliant
but unfortunate to belong to a family which could not afford the
school fees except where special scholarships were given.

On the other hand, parents who were less privileged and not
well educated mostly did mot even see it necessary to spend too
much money to send their children to school. In some cases where
parents appreciated being educated, but could not afford the cost
of educating their children in high fees paying schools. Some of
the public schools hardly have seats for the pupils. One wonders
the type of useful learning that could take place in such
unconducive environment.

The school physical facilities and general school quality
interms of staff gquality and quantity have tremendous effect on

the academic performance of the schocl and students. It was no
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magic therefore that children from 'geoed' schoels had been
identified to be academically more sound than their counterparts
in 'poor' schools even though their intellectual abilities might
be the same. |
5.4 Recommendations

The findings from this study clearly sudgest fhat the
following recommendations be made base on the factors that
influence parental choice of schools for their children. These
basic factors include socio-economic background of the parents,
academic performance of the schools/students, schocl guality,
guality of staff, hereditvy and discipline. |

(a) Government should improve parents status by proving jobs and

!
effective adult education whare necessary.

(b} Government should provide finance and a&also moﬂitor the
appropriate use of it to ensure that funds for educaticn are
use for it.

{c} Employment of teachers should be on merit to stop
ungualified teachers from teaching. Where these ungualified
teachers are already in the system on the job training,
seminars and in-service programme should be provided to
improve the quality of teachers as well as that of the
students.

(d) Teachers should constantly listen to students responses and
encouragements that carry a students over hurdles in
learning. He should be sensitive to signals that students
make-by this he will help some to learn. Since learning is
sequential, life time damage can be inflicted by teachers

who can not sense what is going on in the minds cof their
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{e)

(f)

(h)

students.

Government should provide schools nearest to the communities
to reduce cost of transporting children from one community
to the other in search of schools.

Opening of more schools is not enough to raise the standard
of education. Rather few schools should be well established
and facilities well provided for effective teaching-learning
process.

That both public and private school administrators should
work hand in hand for the achievement of the overall aims
and objectives o©f education. On the same vain, private
school fees should be revised from time to time so that it
does not go beyond the rich of a common man.

Similar further researches should be made in other states
of the Federation especially the Southern States, tec find
out whether the factors responsible for parental preference
of some secondary schools for their children are the same
for every states If not what are the similarities and

differences between them.
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QUESTIONNAIRE FOR PARENTS
INTRODUCTION:

This gquestionnaire is to help me carry out a research in
partial fulfillment of the M. Ed Educational administration and
Planning in Ahmadu Bello University, Zaria. This questionnaire
aims at 1identifyving the factors influencing the parental
preference of Secondary Schools for their children in Kaduna

S8tate, and suggest possible solutions to them.

The information required here is only for this purpose and

will be kept strictly confidential

Sex:........ et . . f e e e e e eama e e
Qccocupation: .. .. .. i iniinn . e e e e b e e e e e e
Level Of INCOME PeT AU & v v v vt v v ot st ot t ra s s taasnasasssaasn
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INSTRUCTIONS:

Tick | / |

10.

e« o

in the box that best indicate the level
Lee——— to which you agree or disagree with
each statement

|

I

T

1

T

1

|Strongly | Agree| Partly| Partly| Disagree | Stromgly)
| Disagree |

I

| Aqree |Disagree|

L
T

—
|Agree
I

I prefer ay child togo to 2 |

private school |

1 prefer ny child to go to 2 |

public schoel [

¥y choice of secondary scheol |

is in lise with vhat I would like |

bin to become in futare professiomally|
I am rich so I can pay any school |
I have no choice hut public schools
because 1 am poor.

My child is in this school because

Its exviromment is conducive for
learning.

My child's teacher is dedicated

and has wore that 5 years of teaching

I wast ay child ia this schoal
because of the academic performance
of the scheol.

I want wy child to go to this
school because I am also ap old
student there.

I
|
|
|
|
I
|
eIperience. |
II
|
l
|
I
I
1 prefer this school because |
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|
I
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I
|
I
I
|
|

I
|
I

|
I
I
I
|
l
|
I
I
I
I
|
I
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|
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|
I
I
|
|
|
I
|
I
|
I
|
|
I
I
|
l
|
I
!
l

i

I
|
I
I
I
I
|
I
|
I
I
I
|
|
I
I
I
I
I
I
I
I
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1.

1§.

17.

18.
19.

0

1.

11.

1

it

15,

of the subject they offered.
the school 1s near wy
office/home.

Ny child must be in this
school because of the family
religious background.

This school is mot mewly
established.

1 want all my children in one
schocl.

The Principal/Proprietor is
ay friend.

I do not vant Government
Schools.

There is no aeed for private
school in Nigeria.

Public schools are overcrowded.

Private school offers better
guidance services.

The general discipline

1s good in this school.

The school has very good

1nter-school comsunal relatiomship.

Ny child's teacher’s
qualification is above K.C.I,
Thers are adequate physical
facilities in the school.

The school 1s not always
affected by strikes and other
palitical matters.

The school has sound moral
standards.

1

]

|Strongly | Agree| Partly| Partly | Disagres | Stroagly|
| Agree | Disagree|

e |

L

| Disagree |

]

I

I
I
r
|

I
|
I
|
I
I
|
I
I
|
|
I
|
|
I
I

I
I
I

[

i

— — a— m— — — — — — — — — — — — — ———

I

T T e——————————m——— I
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APPENDIX

MINISTRY OF EDUCATIQON KADUNA STATE
POST PRIMARY SCHOOLS -~ KADUNA ZONE

| s/ RAKE OF SCHOOL ! TEAR | GRADE LOCATIOR 18E o
| BSTAR, |
| 6.6.5.5. TADEPERDENCE ¥AY 1946 11| IR/R TADURA RORE

I | QUEEK ANIFA COLLEGE 148 | SPECI | XARORI BADORA RRTE |
|3 | VAT COLIGE DDURA LTINS I G ¢ 3¢ SADURA NORTE

| 6.6.5 taW) TADURR 1950 I | TADORA HORTE

§. | GOVY. COLLEGE ADUMA 1960 | SPRCT | R/NASE! ADSRA HORTE

£, | 6.6.8.5 xa0 LTS D B 1 RADURA BORTE

T. | SDAVEA WENCEIA COLLRGR 6 01 | KADORS So7TE

8. | GBSS T/BALEWA WAY 1971 I | HIALEN FADURA NORTE

3. | 633 BIGHAR! 198 . I | HGHR B/GiALT
{ 0. | G.5.5. BIGACEIRNTN 1980 Il | SIGACRIEWY I6AB]

] GSS EARR: 198 1D | TARORI RADURA HORYE

12, | G5 A/MASE] LTI A | TADURA §ORTE

13 ! ¢G5S TUDUR WADA 1982 [ 11 | 1WADA KADUNA RORTH

.| gass A 1982 {11 | BARRAWA FADUAA HORTE

15, | 65§ DALLET RARRACKS 982 1| e PADURS RORTE

16, | G35 XUEARA 2 {111 | TUn CRTATE

17, | GSS GHAGHADA 1982 [ IV | GNAGWADA CHIEOR

19, | G5 SABOR TASHA 98 (1) 8/TsE CHIKON

19, | 68 1R 198 [ 10| IDDA IACHIA
20, | GSS RANDAGI 8 || BANDAG B/GRAT

20, | 6sS JERE 1982 || e TACKTA

2. | 658 UDAN We | | o CHUEON

3. | SRCIAL EDUCATIOR 1990 [ V| GABASANA TADOEA RORYE

2. | GISS TASA¥A KADURA 990 ] I7 | HasheaWA TADUBA HORE

25. | 6188 DOTA TADONA 990 || BORA TADUNA X278

6. | GISS RIGASA FAORA 1990 | 1¥ | RIGASA I6KB]

1. | G55 GAARGATA 1990 1 I | G/AI el

|
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MINISTRY OF EDUCATION KADUNA STATE
POST-PRIMARY SCHOOLS - KADUNA ZONE

i SAKE QF 3CHOOL TEAR % SRADY | LOCATIOn 1.6.A
E§TAL. 2

28. §.5.8. TURUNRD 1382 IV | TURRLC [8AR]

2. 1.J.8. TASOWAR MAGAR! 1990 IV} RIMAGEN] CHIR0K

i0. §.J.8. 100 1990 I¥ | IDCK CEIRUR

it. GISS GWARAJI 1994 IV | GRARAZI | 16ART

1. 4788 DOGON DAMR 1990 I | DIDANA BIGWART
3. 66359 BEGONA 1880 IV | UGR/GOBIRAWA ! B/GRAR
HE GISS CAGUVAR NURIU 194¢ I { U/HOAZD | KADURA 002
35, ] GJSE IDJAMA 1899 ¥ RRIANA (BIRTR

3. G55 BISRINI 1991 Iy | BISHIRI FACHIA

LYR §.7.C. FAJIRD 1991 ¥ RaJORD (BIX0N

\

CAPITAL SCHOOL KADUNA MANAGED BY A BOARD.

TECHNICAL COLLEGE MALALTI MANAGED BY SCIENCE

GOVT. SCIENCE SCHOOL B/GWARI AND TECH. BQARD.
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MINISTRY OF EDUCATION KADUNA STATE
POST PRIMARY SCHOOLS — ZONEKWA ZONE

{ 5/%0 NAME OF SCHOOL TIAR jrem LOCATION 1.6.A
T S
1 | 858 FADA IATE 190 | SPEC | PADA TAJI 1/TATAS
2 | gec zomm 90 |1 | zoma 1/KATAY
1| 66SS ZoNINA g |1 | soma 1/EATAT
¢ | 68 o w1 |1 | mem TACETA
§ | T.0.M.C SANARD KATA 198 |11 | suestmny | ymm
§ | GSS IANGD TATAF We |11 | 1AM mmr 1/EATAY
T | 6ss FuRNIN MUSA 919 |1 | pws TACEIA
' § | 6.5.5 JamAY §0GO 979 | 11 | 3w0s0 TACETA
|9 | 653 KAGARRO 192 |11 | TAGMO TACETA
10 | gss awon v (1 | TACETA
11| gss o1 988 | 11 | KEmm 3/EATAY
12 | 68§ MADARITA 98 | W | wAnm 1/TATAT
13 | 688 ZoWmA 90 W | zoma 1/TATAF
| 14 | GSS YANURU STATE 1990 \ | mawoee smavion | 1/mams
15 | GESS JANEASA 1990 | | Jammsa 1/RATAR
|16 | IS FARNAN s w | 1/IATAF
17 | GJS5 GORA GA 1990 ’ W | efea TACEIA
18 | GISS MASA NACEIA 1990 | I | M/IACEIA TACETA
19 | GI58 YARBON 1990 | Iv | vameum EACHIA
20 | GISS SABON SARNI 1990 ! W | s/saREl TACETA
2| IS8 KUBACHA 1990 |7 | namacm KACEIA
2 | 6Iss GuEL 990 | | eoam TACHIA
23 | GIS8 DoGN KURN! 1991 |1 | o/xumM 1/KATAF
2 | Gass poma mar: w1 (W | e TACETA
25 | GISS KATOGAL 991 | IV | mavoent EACEIA
s 4
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MINISTRY OF EDUCATION KADUNA STATE POST - PRIMARY SCHOOQL

81

ANCHAU ZONE
540 FAKE QF SCHOL TEAR | GRADE | LOCATION L6k |
ESTAR |
1 1a.5s s 1956 |1 | SOBR T SOBA !
{2 |60 e TS (R | MARARFT i
1688 | 1| e IKARA
v | oss row 198 |10 | %om ' MAKARFIKA .
P | 658 KA a0 | | e URU
P 8 N 980 10| MK MAKARFI |
1| s paksscTM: 198 | T | AR KAURU
bG5S ARARABA ETRAY 98 |1 | W IKARA |
5| oSS AXCIAD M8 I MRCH IKARA
110 | G55 DAKAD 198 | I | DAMAD IKARA ’
1| 65 DUSER-HAI 1987 | 11| oW TKARA
| oss v wr LWl IKARA
L 8 | M IKARA
116 | 6ss hCRM 98 |0 | AUCEA IKARA
15| 658 LARASSAM 8 {1 | miass IRARA
1§ | G35 DAY DACRA 1990 |17 { AW TKARA
| 653 KB N [ | N IKARA |
18 GRS Som o W som IKARA 1
TKARA
X GOVT. GIRLS SCIENCE SCHOOL SOBA
SCIENCE & TECH. BOARD.
x  GOVT. SCTENCE SCHOOL TKARA



MINISTRY OF EDUCATION RADURA STATE
POST - PRIMARY SCHOQLS - LERE ZONE

8k FAME OF SCROUL TEAE | GRADE LOCATICH h.6.A
BSTAR.
1. GOVT. COLLEGE SANTRARA 1973 | SICCTA | SANIRARA LERE
Z. §.6.5.5 SAMIRATA 1478 1 SAMINAZA LERE
1. ¢.8.5 GORE 1380 I G0ER LERE
L §.5.5 TARJAST®A 1980 111 TARRASTA LERE
5, B.5.5 DANRLASDWA 19882 | I3 DAMAIASHA TAURD
6. G.8.5 1080 1887 IV {6 EATRU
6. 6.5, DAR-ALEASE 1984 | I B/ALEAJT LERE
g §.5.9 LERE 1984 I AL LERR
g, .5.8 RAROGE 1934 1 FARTGU LERE
1t §.J.5.3 GROHERE | 1990 Iy GRSHIEE YAURD
11 §.J.8.5 RIZARQRO 1985 Iv F1EARORO TAURT
it G.J.5.5 GRRUY RURAMA 1506 I &/10RAMA LERE
11 §.7.5.3 RAMIF RURA I¥ B/3TRA LREB
i §.J.5.5 FADAY (BARA! 1990 v P{LRANAT fADRY
15 §.7.C F/CEANA! 1591 I FfCEANAL EADRE
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MINISTRY OF EDUCATION KADUNA STATE

POST - PRIMARY SCHOOLS - KAFANCHAN ZONE
) FAMES OF SCROOL TIAR | GRADE LOCATION 1.6.1
BSTAB,

| 1 | TEACHERS COLLEGE EAGORO 193 SPECTAL | EAGORD TATRA

1 1 | 6.5.5. TAIAU BOAD 1943 1 TARAD JEMA"
3 | GOVESNMENY COLLEGE EAGORO 1959 SPECIAL | BAGORO TATRA

’ ¢ |6.6.5.5.5m 1954 I oI JABA
5 | 6.5.5 TATARCEAN 1 1 TATANCEAY JEMAR
§ | G.5.8 MANCEOX 197 1 ¥ARCEAR TATRA
7 | 6.6.5.5 60DOGODO un 11 NANCEOR B0'A

(e | 6.5.5 /e us | n ey JIN'
§ | 6.5.5 cuANm 1980 1 60D0GAD0 hi (101
10 | 6.5.5 MASEANG 1980 1 7/ TAGOMA '
1 | 6.5.5 mm 1982 I GHARTY JARA
12 | 6.5.8 I/ATE 1982 1 NGASEARG TENA'A
13 | 6.5.8 FLATU 1982 1t WATIR A
14 | 6.5.3 /RINI IAJE 1982 I 7/WATE JENA'A
15 | 6.5.5 PADAR ATARAR 1982 1 /AT I/1Any
16 | 6.5.5 FADAN ATAEAR 1982 1 /AT EAJE TAURA
17 | 6.5.5 JAGIMI TASEA 1984 i 7/ATARAR 'y
18 | 6.5.5A880 1984 v J/TASEA 'y
19 | G.5.5 KUATAS 1984 i 1880 JARA
0 | 6.8.8 MM 1988 W TURTAS TABA
1| 6..5.5 MALAGON W ln ARRURG TAURA
2 | 6.2.5.5 00 39 W MALAGTY '
13 | 6.J.5.8 Bomox 190 | I ABY TAURR
| 6.2.5.8 LMAIANIN 1990 v 308008 s
75 | 6.7.5.5. WASA STAYION 1990 I U/MARAPTYA IR
% |6lssma 1950 v W/STATION NOX IABA
71 |eissm 1990 i TAI JABA
% | 6.2.5.8 MM 1990 i 47141 ‘A
29 | 6.2.5.8 B/E0GI EANINEON 1990 v 3/1. EANINRA bi 11 0
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n NAME OF SCHOOL TEAR | GEADE LOCATION 1.6.A “
I ns.

N | 6055 BN 90 | W | YT GBI
I3t | s s w0 (W |y 1GABI i

2 | 6.1.5.5 TARADAL 1980 || TARADNAIL 16481

# | 6.0.5.5. mnw 99 | W | AR &IvA i

W | 6.2.5.5. YUDON JAKUR e | | o men

% | 6.0.5.8 oumr uw |w | omar wn

% | 6.0.5.5. 10TAR JATMD W | W | T 1ARIA CIY

7 | eissem 9 W | e eI

W | 6.0.5.5 MGAIITA i\

¥ | 6.0.5.5. TADME

40 | GOVE. SCIENCE SCHOOL KUFENA
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MINISTRY OF EDUCATION KADUNA STATE
POST PRIMARY SCHOOLS - ZARIA ZONE

| s NAME OF SCROOL A | GRAE LOCATION 1.6.A
| !
|
T Suauiama couier taen 1921 | SPECIAL | DRI CI7T TARIA
\4 7 | SAREWA COLLEGE IARTA 1921 | SPECIAL | TUKUR TUKUR RTA
3| COMMERCIA; COLLEGE IARIA 95 |1 EAYI 030 SABOY GARI
| | css mom man 960 |1 | msam SABOY GARI
“ 5 | 6.6.5.5 6 W |1 GTHA U
¢ | wrenm wn | o GALISy i
1| 6.8.5 M |1 TARIA CTOY e
8 | G.5.5 CEIMIT BARBACIS 1980 | 111 | CHI/BARRACKS mn
9 | 6.5.5 M W | | 1A
10 | 6.5.5. SNOARU ZARIA w | SANAZT SABON GARI
11 | 6.6.5.5 D/BAUCEI 982 | 11| o/macEl 16ABI
12 | 6.5.5. BN ZARIA w82 (11 | somo SABON GAB]
1| 6.8.8 BIM 1982 |1 FATITA SABOY GARI
| G.5.5. ToDON WADA 9 | 1/SAIR0 SABON GARI
15 | 6.8.5. WML w2 | TOYELLO G0
1§ | 6.5.5 TAKNADA 1982 |1 TARAADA s34 H
17 | .5.5 1M W | Mm B/GWARI
Il 18 | 6.5.5 EOREOVI 19 | AUNEOY 8T “
19 | 6.5.5 1aNG0Y AT2 U TR 3N so8 .
20 | 6.5.5. TARAT TARAT w8 |1 XARAU-KARAT SABOY GARI hl
2t |6.5.5smm mn 98 | I s 164!
21 | 6.0.5.5 ALEUDARUDA TMTA w0 | IARTA CI7Y GIVA GIVA
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MINISTRY OF EDUCATION KADUNA STATR
POST PRIMARY SCHOOLS -~ ZARIA ZONE

S5 RANE OF SCHOOL TEAR | GEADE LOCATIDN 1.6
ISP,

1 B | 608 WM 1990 | I MAGATTTA | IARIA

%} 6.0.5.5 PADA un PADA IARTA
B | 6.J.5.5 TARGIIA 1990 W TRAGILA SABOR GAR!
% | 6.J.5.8 MIRY $ AMIRT LEA ShEOR G2

21 % §.0.8.5. TAIASAI 199 | W TARASAT $0BA

i

ae




rable 1: Parents Responses for fach item as Indicated in the squestionnaires.

1.

,
|

| Strongly | Agree |Partly |Partly \Disagree

| Aqree
1 prefer my child to go to a private schoo! | 90
1 prefer ny child to go to a public school | 47.3%
the choice of school for my child is in line _
ith what i would want hia to become professionally | 133
| 18.4
T am rich so I can pay any school fees | 10
| 1.5
1 have no choice bacause I am poor |4
| 13.6%
My child is in this school because _
it enviromment is conducive for learning | 8
| W
My child's teacher is dedicated and W
has more than § year of teaching experienc | 30
| 1AN
I vant ay child in this school because |

| |
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|Strongly | Total |

|Disagree | _

| 8 | 10
| 2.6% | 1008 ]
_ " |
| 10 | 190 |
| S.2% | 1008 |
|0 | 1% |
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| 5t | 1004 |
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|1 | |
|3 | 1008 |
| % | f
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| Strongly | Agree [Partly |Partly |Disagree |Stromgly | Total |

| Agree | |Agree  |Disagree | |Disagree | |

af the academic perfornance of the school | 90 |6 |2 | w0 | &8 | 2 [180]
| 4738 | 350 1058 |5 |42y | LS | 1008 |

I want ay child in this school because is ay | ¥ |1 | ¥ |65 |0 | 18 | 19 |
1 prefer ay child to go to a public school | 108|128 | 18.4% | 2360 | 26.3% | S.4% | 100% |
I prefer this school because of the subjects _ _ _ _ _ _ _ H
they offer. | 25 3% | % |8 |4 | 20 | 190 |

| 1308 |04y | 1840 [ 1840 | 21 | 10.5% | 100V |
The school is near my office home U T O Y U Y Y A B U L
| 157% at |Mv (113 | 2E | T | 100

1 prefer this school because of the facaily | 10 0 | 4 |0 | & | § | 10|
religious background | 5% [10.5% | 218 | 26.3% | M2 | 2.8y | 100% |
This school is not newly established | 10 |35 |40 |3 | s |15 | 190 |

| 10.5% 184y | 2tk |15 | 26.3% | T.8b | 100W |
I vant all ay children in one school | 15 |30 |45 | ¥ |0 | 1§ | 190 |
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_ _ T T _
| Strongly | Agree |Partly |Partly

] i

|Disagree [Stroagly | Total |

| Agree | {Aqree  [Disagree | [Disagree |
N I Lt eme s b A
15. | The principal/Propriator is ay friend | § [ # |5 | &8 |0 | 17 | 190 |
[ 2.6 | 9.0 | 13.0% ] 20.9% | 36.89 | 1004 |
16, I do sot want anything govermment | 10 |15 | 28 | & | 8 | 190 |
| .20 |18 | 1300 | 236 | WY | 1004 |
17. | There is no need for private school | 3 fi0 | 1 | ¥ | & | 6 | 1% |
in Migeria | 1.5% | 5% | &0 | 18.4b | 3420 | 3156 | 1008 |
18. | Public scheols are overcorwded | 80 | 60 | % | 18 | § | - ] 1% |
| 42.1% | 350|150 | TRy | 260 | | 100 |
19. | The school offer better guidance | § |15 | 25 | W |70 | & | 190 |
services | 2.6 | 7.88 | 13.1% | 15.7% | 36.8% | 23.6% | 1004 |
0. | The school bas a general goods discipline | 80 |68 | ¥ |15 | ¢ | 1 ] 150 |
| 4218 | 3.2% | 184 | T80 | 215 | 050 | 1008 |
1. | The school has good inter-school | 1 [0 | 10 [ [ | S0 | 10 |
comsunal relationship | L6 ] 520 5% 1844 ) 410b ) 2634 | 1008 |
2. | Mychild's teacher's qualification is 4 4§ 15 n 23 0 190
thove K.C.L. 214 ; 06 w4 oan | nn _ 10.9 _ 1003
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_ | Strongly | Agree [Partly (Partly |Disagree |Strongly | Tetal |
| | hgree | IAqres  |Disagree | [Disagree |
; Pttt
23. | There are adequate physical facilities R T - AT { N SN | N D - RS NS S NS L O
| in the schoo? {1641 ) 28954 2] O1BTE L S48 | 63% | 100 |
4. | The school s not always affected by I L L O A et
| strikes and other political matters | 2368 | 1898 28] 122 [0 | e | _
2%. | The schaol has sound moral standards {8 | 1| wp W pw | o~ | 198 ]
ﬁ I3 36.8%) 187 1578 R.% | | 1008 |
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