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OPERATIONAL DEFINITION OF TERMS

For the purpose of the study the following terms are operationally defied as

follows:-

Academic Achievement

Cogmitive Skills

1high socio-econmic
Backuround

Home and pre-schoul
Experiences

-This refers 1o the attainment or perfonmance of il’wc
children in Mathematics,  social  studies,  and
physical education as measured by the Achievement
test (AATT)) designed for the purpose of the study
(see Appendix iii)

- This refers to the attainment or performance of the
children in number recognition and nhumber problem
solving skills as nicasured by cognitive Experience
test designed for the purpose of the study (see

Appendix 1}

=This refers (o children who come from {amilies

with abundant of social amenitics at the disposal.

- This refers to the attainment or performances of
the children in cognitive, soctal, and psychomotor
skills as measured by -the children  pre-school
Experiences “scale (CP.ES) designed for the

purpose ol the study (sce Appendix 1)

~i



Hhterate Background

Literate Background

-This refers to pupils from homes whre the parents
have not received western education.

-This refers o the pupils from homes where parents
have obtained weslern education or where (he child
had the opportunity of attending pre-primary school
or had free access to an enlightened cnvirmuneﬁt

belore primary schoaol.

L.ow-socio-Eeonomic Background —This refers 1o children who come from poor

Mativation

Private School

Psychomotor Skills

families with less soctal amenities at their disposals.
=This relers to the child’s striving and enthusiasm in
learning as measured by the Junior Academic
motivation  lnventory  (JAMI) designed  for the
purpose of this study (see Appendix [1).

~This reters to schools that are owned and run by
individuals or organizations (s) and where special
fees are charged.

-This refers to the attainment or performances of the
children i the educational muscular movement
resulting from mental processes as measured by
psychomotor Ixperience scale designed for the

purpose ol the study (see Appendix 1),



Public school

Rural Arcas

Social Skills

- These are schools that are owned and run by
Government with low or no fees charged

-This refers to under developed or  aggrarian
settlements with very few formal workers It lacks
provision of educational infrastructure  such as
children’s library, television, radio, electricity and
schools

-This refers 1o the attaimment or performances of
children on how to interact and relate with others in
a healthy  manner  as measured by suci.al
Experiences test designed for the purpose of the

study ( see Appendix 1)

A



ABSTRACT

This research work was carried out to examine the influence of home and pre-
school Experiences on Primary school children's motivation and Academic Achievement.
Twelve hypotheses were formulated relating to the differences emanating from nursery
school attendance or lack of it among the children, as well as their socio-economic
background (Whether low or high), parental education (literate ov illiterate) and
environment (urban or rural). A sample of three hundred and nine (309) pupils were
selected from a population of four hundred and thirty-two (4.12) from fourteen (14)
sampled schools out of seventy-two (72) schools located in Katsina and Kusada local
Government areas. T-test was used to find out whether there are significant differences in
the mean scores of the subjects from those who attended nursery schools and those who
did not, those from urban and rural areas, high and low socio-economic background as
well as those from literate and illiterate backgrounds
Significance differences were found in all the variables tested. It was found that nursery
school attendance had great enhancing influence in children performances, in cognitive
skills (t= 13.866, p, « 0.0001), social skills (t=1.773 p 0.0001) and psychomotor skills
(t=1 1.750, p< 0.0001) It was also found that those with nursery education background
were more motivated to learn (t=13.012 p 0.0001) Those children with nursery
education were also found to achieve significantly more in academic tasks, in
mathematics (t-12.462,p- 00001) social studies (t=.08,p 0.0001) and in physical
education (t=14.373,p' 0.0001). Socio- economic status, urban environment and parental
education were also found to have positive effects on the subject's scholastic

performances Some recommendations were made
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CHAPTER |

INTRODUCTION

Background to the study

Infants form bonds with those close to them to obtain their physical,
intelectual, social and emotional needs. Toddlers touch, taste, pull, ¢limb in an
attempt 1o discover the nature of the world Kindergarteners use intricacies of
words i seguence to command, to enguire, (o persnade, to tease, to attack or
engage others in their quest, while school children through ritual chants
repeatedly trap one another in rule of games (Grace 1980) Studies have shown
that for long, psychologist, and Educationists have been investigating children's
physical, intellectual, social, and personality development Roberts and Henry
(1979), for example, stated that the ancient Greeks and Romans viewed a child as
a future citizen and therefore expected him to develop physically, socially,
itellectually and emotionally so that he would become a valuable asset to his
nation They further explained that today, parents keep pictures of their children
in “wallet and pusses™ and every home has its photographic record of children’s
progress from childhood to adulthood in their educational development.
The stan of formal education of children varies from culture to culture due 1o
tremendous changes and difTerence in children’s environment and in growth and
development Grace (1980) i a cross-cultural study of formal education in
various parts of the world stated that formal education began in England at the age
of five years, in Russia at the age of seven years while in U S A between the age
of five and six with first grade at kindergarten at the age of four to five years

In Nigeria formal education began at the age of six to seven years even

though the Government had approved formal education to begin from nursery
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education at the age of four _Vc;ll'sh{Niﬂinl'li!l Policy on Education, 1981). This
indicates that pre-school period in Nigeria is from birth to five vears

The responsibility of the home with regard to the child total development
cannot be estimated and the future of the child is initiated from the home The
child’s basic needs such as feeding, love, protection, parental approval, praise,
provision ol learning materials, striving for personal growth, confidence, exposure
1o task should be provided for at home. Hewitt and Jenkins (1946) supported the
view that parent’s rejection, neglect, discouragement  and repression  are
associated with aggressiveness, delinquent and inhibited behavior They explained
that these reduce children’s interest and what others think of them and such
children’s sometimes become “Learning aflectionless”  This adversely aftects
their school performance.

Many studies have shown that home and pre-school experience,
motivation and school achievement can not be separated MC Clelland (1961)
cited in Lovell (1973), Atkinson and Birch ( 1970) Atkinson and Raynor (1974) ail
cited in Gerda and Dennis (1980) and Chauhan (1987) confirmed that parental
expectation, encouragement, and adequate guidance can develop the child’s needs
tor high achievement i life. Atkinson and Raynor (1974) cited in GerdaDennis
1980) confirmed that the origin of high achievement motivation are assumed to be
in the family and the child’s cultural group. Chauhan (1987) observed that the
development of achievement motive is affected by a number of variables at home.
school and society but emphasised that the home plays the most vital role in

providing early experiences for the development of attitude and motive
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It has been observed i many states of Nigeria that a  high

percentage of pupils have been performing very poorly in academic activities in
schools for the past ten 10 twenty years (Danly times of 2" April, 1997 ). Every
day Newspapers and other mass media publish reports on the deteriorating states
of education at all levels especially in the northern part of the country including
Katsina State (Katsina News-Week of September, 1992) Some of these reports
have shown that there are poor academic activities in schools which obviously
lead to rampant examination mal-practice, failure, and mass increase in school
drop out in our society (Daily Times 2™ April 1997) This confirms that there are
problems in social, intellectual and moral potentialities for suceessful children’s
educational process which are supposed to be provided by home

The functions of home and pre- school mstitutions on child’s educational
achievement cannot be under estimated Most scholars believe that the home and
pre-school imstitutions are the basis ol educational achievement Taiwo (1981)
explamed that the first people with whom the child comes in to contact are his
parents and siblings at home They transnut to lum all the values and potentialities
mn social, psychological, intellectual, moral, and religious values a1 a ime when he
ts not m contact t with any other influence He further explained that unless this
basis foundation laid by home i1s sound, the community has nothing to build upon
Most parents, especially those living in rural areas, who constitute seventy percent
of the population of this country fail to understand the impartance of home and
pre-school experiences on the child motivation, school adjustment, and a cademic
achievement. The researcher, has over the years, observed that the lack of

Adequate home and pre-school experiences supposed to be provided by home and
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pre-school institutions  are  really effecting the improvement of potentialities

of our children in primary schools especially n rural areas. The researcher
observed in many instances where a child had completed class three but found it
difficult to recognise numbers from - 10 or spelling his name or school.
Obviously this is 4 great problem which is really threatening the foundation of our

educational development in this parl of the country
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Statemend of the Problem

This research attempted to investigate the relationship of home and pre-
school experiences on primary school children’s motivation and academic
achicvement. This is in line with the views of many psychologists that home and
pre-school experience  lead to a smooth transition of the child from home to
school and play a vital role in motivating the child to improve future learninge
Grace (1980}  stated that the basic pattern of motivation, learning, and self —
image are laid during early training of the child. She further explained that carly
experiences can motivate the intellectual, social and psychomotor development of
the child. Lyle and Bruce (1982) further explained that achievement mutival‘inn IS
apparently developed during ehildhood and is determined targely by parents. The
study further demonstrated that mothers who are high in achievement tend to
encourage their children toward learning than mothers who are low in
achievement, high achievement mothers ensure that their children become
independent and self-reliant at an carly age, while low achievement niothers are
more protective and place preater restrictions on their children for g langer period
of time,

Conducive, loving and stimulating environment (home and community)
full of learning materials such as toys., magazines, children’s libraries, television,
radios, newspapers, mosques, churches, industries and many others; can
obviously motivate children towards tearnirmg achievement. This is confirmed in a
study of Wise-man (1964) which explained that (he ¢hild's home and community
climates and circumstances affect his school achievement more than the school

does.
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Many studics (e.g. Hake, 1972, Oyemade 1974) have shown that children
i the third world countries are partially provided with or obiain less educational
home and pre-school experiences in comparison with their uuunteqnﬁ1s in

»

western countries, This is because most of’ the parents in these parts of the world
believe that it is the responsibility of the school to provide the child wath total life
experiences. There are other factors that may likely contiibute to this attitude,
these include the fact that parents are illiterate, poor, have ciiural taboos, live in
poor physical environment, have large Yamily, poor parental attiude towards
western education, and political problems and conllict. Vermon {1969) Hake
{1972) and Oyemadc (1974) had critically observed these problems in many parts
of the world. Vernon (1969) observed that in many traditional socteties children
are discouraged from asking adults too many questions and are not cncouragcd to
participate actively in activities that are not in their province. Hake (1972) studied
child rearing practices in Northern Nigena and observed that restrictions are
placed upon children’s conversation with their parents. Children are tfaught to
respect and some times fear adults and that humility a5 an impoctant
developmental task for the northern Nigerian child. A Nigerian parent believes
and feels that the child should be scen but not heard. These problems still exist in
this Country especially in Katsina State where parents tail to understand the
values o Western education and pre-school experiences for the child’s total

educational development.
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9.

1.

RESEARCH QUESTIONS

This rescarch work sought to answer the tollowing questions: s
Are there differences in home and pre-school experience between children who
attend nursery schools and those who did not?
Are there differences in motivation between children who altended hursery
schools and those who did noi? &
Are there differences in Academic achievement between children who atiended
nursery schools and those who did not?
Are there ditferences in home and pre-school experiences belween urban and
rural clitldren?
Are there differences in motivation between urban and rural children?
Are there difTerences in academic achievement between urban and rural children'?.l
Are there differences in home and pre- school experience between children from
high and low socio-cconomic backgrounds?
Are there differences in motivation between children from high and low .‘.iOCiU-
economic background?
Are there differences in academic achicvement between children from high and
low socio-economic backgrounds
Are there differences in home and pre-school experiences between children of
educated and illiterate parents? ~
Are there differences in motivation between children of educated and illiterate

parent?
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9.

10

?
Are there differences in academic achievement between children of educated

and illiterate parents?

HYPOTUESES N

M

This rescarch tested the following hypotheses: -

There are no significant differcnces in home and pre-school experiences between
chitdren who attended nurscry schools and those who did nat.

There are no significant differences in motivation between children who attended
nursery schools and those who did not.

There are no significant differences v academic achicvement between children
who attended nursery schools and those who did not

There are no signiticant differences in Home and pre-school experiences between
children in urban primary schools and those i rural primary schools,

There are no significant differences in motivation between children in urban
primary schools and those in rural primary schools.

There are no stgnificant ditferences in academic achievement between children in
urban primary schools and those in rural primary schools

There are no significant difTerences in home and pre-school experiences between
children of high and low sociv-ecconomic backgrounds.

There arc no significant differences in motivation between  childien of hig,!l and
low socio-economic background.

There are no significant differences in academic achievement between children of
gh and low socio-cconomic backprounds,

Therc arc m‘> significant ditferences in home and pre-school experiences between

children of educated and dliterate parents.
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Y
There are no significant differences in motivation between children of educated

and ithiterate parents.
There are no signtficant differences in academic achievement between children of
educated and illiterate parents.

1.4 OBIECTIVE OF THE STUDY

The objectives of this study are as follows:
To give a clear understanding of the eftects ol lack or poor provision of home and
pre-schiool experiences.
To explain how poor motivation can adversely aflect the child’s academic
achievement and his 1otal educational process to his family, community, and the
entire society.
To Assess the effect ol lack of or poor provision of pre-school experiences and
home nrotivation on home Qamily), community, and the whaole sociely. .
To recommend some usetul and valuabic measures that both the parents,
community and the government should employ to arrest the situation for better
achicvement of educational goals and objectives not only in the state butl in whole

country,

SIGNIFICANCE OF THE STUDY

The tailing standard and deterioration ofreducation mn most States of Nigeria have

become an issue of major national concern. Formerly the educational development of the

child depended on the school alone. But today, psychologists and educationists believe

that early home experiences and motivation play very important roles on the child's tatal

education.

L
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There is the bneed to emphasize the importance of bome and pre-school

experiences on children’s motivation and academic achievement. There is also the need
for parent to understand the cflect(s) of lack provision of basic needs ol the clitld on lis
education.

Finally, the study is signtficant to pacents, community and the general society
(government) in confronting the problems associated with the improvement of the
children’s educational development.

{.6 BASIC ASSUMPTIONS:

The tollowing asswmpiions are made to guide the study,

l. It is asswned that oll primary ane classes in the State are using the same syllabus
in arithmetic’s, social studies, and physical education in {eaching pupils n
primary schoals.

2, It 13 assumed that all class one pupils have equal number of pesiods per week for
the subjeets to be tested.

3. It 1s assumed that all the chnldren bave acquired basic-pre-school experiences and
home motivation before being enrolled into primary schools,

4 it s agsumed that ald children that will be involved in the study are primary one
pupils and six years old,

1.7 DELIMITATION OF THE STUDY

Tios study as Tmnted to primary schoeols in Katsina and Kusada Local Government
areas. The study only concentrated on primary one classes in private, public,
urban and rural primary schools in these two Local Government areas.

The reason(s) for selecting these two Local government arcas include the

fact that: -
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Katsina is the Capial ol Katsina State as well as Katsina Local

Government.

It is considered to be onc of the largest urban areas in the State.

Katsina has the highest number of private and model primary
schools, which are highly densely populated with pupils, and it has the
highest number 0fgovcmment workers, and many tribes.

Qn the other hand Kusada Local Government arca ts one of the Local
Government arcas wn the State that las no single private school and very few model
primary schools It has a large number of primary schools but has very poor enrolment
and poor attendance especialiy the primary schools that are Tocated m villages, Morcover
Kusada Local Government is one of the raral Local Government arcas in (he State. This
gave opportunity to entify the magnitude of provision of pre-school experience and
home motivation,. The study concentrated on the presence or absence of pre-school
experience and home motivalion among primary school class one pupils in the Stae, A
case study of these twao Local Government (Katsina and Kusada) and showed how early
experiences and motrvation afTeets the children’s academic achicvement in schools.,

1.8 SUMMARY

Jt as observed that there is hitle or no attention given o the provision nf.' nre-
school experiences and home motivation and their cffects on children acasdemic
achieveiment and motivation by parents. The reason (s) for denying these experiences is
not clearly known, Therefore something needs ta be done ta reseue children from falling
into problems resulling from such absence of carly basic educational foundation

supposed to be provided by home.
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Similarly, objectives of the study were  highlighted,  hypotheses,

assumptions, and rescarch questions were discussed. The needs and significance of the

study were equally highlighted



CHAPTER 2

REVIEW OF RELATED LITERATURE

2.0 Preamble

For long, philosophers in an attempt to investigate human thinking have been
asking significant questions with regard 10 a person’s degree of understanding and insight
as well as his faith and acceptance concerning the dignity, nature and worthiness. In
modern researches, psychologists and educationists have been investigating the total
human development concerning all aspects, mental, social, moral, emotional and the like
A good number of studies have confirmed that the basic needs of the child should be
basically provided by the home and community and later to be built upon by the school
Some of these studies have stated the significant relationship between home and pre-
school experience, motivation and school performance.

Each year several writers from different parts of the World publish papers
concerning the influence of home in a child’s total educational development and the
relationship of home and pre-school experience, motivation and academic achievement,
Also everyday the mass media (Journals, radio, newspapers, magazines) publish
miormation from all parts of the world on the mmportance of early educational
experiences and the problems that militate against children’s educational background and
development These and several other studies have resulted n a high and mcreased
related literature on the topic

This chapter reviews literature of home and pre-school experiences in (cognitive,
social and  psychomotor skills) motivation and academic achievement

It also mighhighted the importance of socio-economic status, literacy level of the

parents, and the efTects of environment on the chiid’s educational development
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2.1 Pre-school experiences:

Through out the world, children are born with the same basic emotional,
intellectual and social needs but the cultures and environments answer (hese needs n
ways that are appropriate to their norms and social milicu. The development of these
basic needs are mfluenced and affected by a number of vanables in the home,
community, schoo! and the society.

Home and pre-school experiences in the simplest form refer to all sorts of
experiences such as knowledge, intellectual and social skills, learning situations,
emotional and perceptual tasks, self conftdence and reliance, attitudes, responsibility and
the Jike that the child obtains from home, peer groups, siblings, care takers, community
and nursery schools during a period, betore the child is old cnough to go to formal school
e from birth to five years. Osborn and Mil-Bank (1987) explained that parental
involvement in providing adequate pre-school experiences can be an indication of
parental interest in ihe child’s educational development. They further explained thal
children who have adequalely obtained educational experiences at home and pre-school
institutions achicve higher test scores in school than those who bave not obtained such
experiences.

Home and pre-school expericnces, motivation and academic achievement can not
be separated. Many studies have shown that these variables are inter -woven and play an
important role on children’s educational deveiopment. Atkinson and Bwch  (1970)
Atkinson and Raymond (1974) all cited in Gerda-and Dennis (1980) Robert and Henry
(1979) have confirmed that home and pre-school expericnces, motivation, and school
'achievemcn{ can not be divorced . Atkinson and Birch (1970), Atkinson and Raymond

(1974) cited in Gerda Dennis (1980) state that the origin of high achievement mativation
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are assumed to be in the family and the cultural group of the child They further

explained that if achievement, mitiative, and competition are encouraged and reinforced
in the home . a child is more likely to develop a higher need for achievement . Robbert
and Henry (1979) state that high achievement motive is originated from childhood if the
children are inclined to engage mn achievement oriented behaviour They further
explained that if parents encourage children’s behaviours by expressing high expectations
at the same time permitting freedom and independence these can influence the children to
try out their skills and develop problem solving behaviour strategies

A number of studies have shown that pre-school expertences are the bases of
motivation and academic achievement Psychologists have observed that iff home and
pre-school experiences are poorly or partially  provided the child may end up with
problems that will eftect not anly himsell but also his tamily and the entire society
Mellor (1950) Comenius (1950) Mallicon {1970) Maccoby and Fieldman (1972) have
confirmed that home and pre-school experiences expose and provide the child with
sound foundation that will be useful to him in later years for formal education and the
later hife. Mellor (1950) eited in Gerda and Dennis (1980) stated that the ideas and habits
learmt during the tender age of the children remain firmly tixed through out ther hives and
may hardly be stamped out by any other later impression. She Turther explained that the
influence ol a successtul home and pre-school experience serves as a Kind of grass roots
approach to an individual’s education or career. The research of Comenious (1959) cited
n Lindergreen (1976) also emphasized the importance and role of home and pre-school
experiences i the child’s educational development  He explained, * Let the first
foundation of all things be thoroughly taid down unless you wish the whole super-

structure to totter™ (P 132)
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Since the nature and quality of educational experiences to which children

are exposed in early life affect their Yater life, it is of vital importance that the children
pass through quality programme during the pre-school period. Mallicon (1970) cited in
Gerda and Dennis (1980) has emphasized the importance of qualitative educational pre-
school experience programme . He explained that the pre-school programme must meet
the commitment jointly to children, parents, and society in order (o prepare the children
under their care 10 meet the developmental task specified for their age group.

Parents, especially the mothers, play vital rales in inibating the foundation of
child’s basic social and cognitive development. Mocabby and Field-man (1972) have
stated that a child who is constantly with parents, sleeps in the same room, carried and
sling on the back of the parents, tend to experience an intense separation reaction. They
turther explaimed that expeniencing a number of different caregivers [rom birth tends to
make the child accept strangers or separation with far less anxiety. In another study on
how the mother influences the cognitive development of the child, Danovan and Leavitt
(1978) cited in Gerda and Dennis (1980) observed that intants whose mothers had shown
the most sensitive responses (o their babies expressions were found to be more advanced
in cognitive skills. Another finding of Bell and Answaeth (1972) cited in Grace (19 80)
has also stated that a secured attachment with the mother gives the child a firm base from
which to established other compelencies. They (urther explained thai it supports active
exploration and early mastery of objects of the environment. The mother -child dialogue
also can lay the foundation for future educational development ol the child.

A theoretical argument lor early experiences is much maore encouraging. A great
deal of the research on children carried out so far, suggest that the basic pattern of

molivation, learning g and  sell’ image are luid in the early period A responsive
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environment is a crucial part of this picture  an environment that changes in response to

the child’s action. Children leam by observations or observing the consequences of their
acts that occur by putting object into new forms and by getting feed back  {rom those
around them. A good number of studies have shown that provision of educational objects
in the early years at home motivate children towards learning. Seigal, Rocper and Hooper
(1966) confirmed that when children are exposed to various objects in early years these
encourage them to pame their characteristics in future learning, Doresgawski et al (1972)
have also explained that if children are not exposcd to pictorial representation in early
years, most of them may likely find it difficult 10 recognize objects in pictures.
Psychologists believe that learning association is the most appropriate for the
development of hoame and pre-school experiences. The study of Gerda and Dennis (1980)
has confirmed that home and pre-school experiences can be traced to the objects provided
at home and school such as toys, books, clocks, magazines, calendar, and the like. These
encourage the child to recognize, read, and write (the objects in later learming activities.,

2.2 Children motivation

In the past, psychologists used to concer themselves with subjects like sensation
and memary all of which are invalved in the process of obtaining and using knowledge.
But in this century they have become increasingly interested in the motivation of human
behaviour. Mativation simply refers to the extent (o which the child’s stimulation
determines the energy he will put into learing process, academic achicvement and future
career. This could be through encouragement and positive learning technigques or skills
which can satisfy him either for his primary or sccondary needs. Blair et al (1968)
described motivation as a process wherehy needs create energies which are directed

towards goals. The forces that energise and dircet behaviour {needs, drives, purposctul
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goal, and punishment or pain) not only create on going bebaviour but also help to

mould more lasting facets of the child’s personality. They further explained that parents
and Leachers who fail 1o take proper account of motivational factors will obviously fail in
controlling and guiding children’s behaviours.

In practical terms, we may say that today psychologists are not only
concerned with differences in intellectual abilities, but are also virtuaily interested in why
a child works hard on many different tasks and persists despite ditficulty, while another is
rather lazy at school, has little interest and tends 1o quit in the face of frustration. Of
course 11 15 not only among children that we find individuals who are poorly motivated,
the problem of mativation of students in colleges and universities and among workers in
industrials set-up and companies are also of considerable practical consequences.

Over the years psychologists have observed that generally behaviour is dependent
upon the needs of an individual and that learning depends upon whether the individual’s
needs are satisited and the level of tension reduced. Lovel (1973) has confirmed that the
study of the basic motive which underlics human bebaviour is of greatest imponance.
Clark Hull cited in Lovel {1973) has also stated that if the bebaviour of a person is such
that his needs are not met then the responses associated with that behaviour are not
retained and the individaal does not learn any thing in the end

Many studies have shown that the home and pre-school experiences serve as the
bases for the child’s motivation not only towards his academic achievement but also the
whole of his later life Gurren and Titman (1974) Lovell (1973) webor (1975) cited in
Onibokun (1987) confirmed the significant relationship between home and pre-school
experiences, motivation and school achievement, Lovel (1973) for example explainexd

that all children appear o need the approval of parcits and siblings in Tove and guidance
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at home in order to achieve some success  and stability mn their social relationship. He

further explained that the extend 1o which a child 1s motivated determincs the energy he
will put into the learming process. Another study of Gurren and Hitman (1979} cited in
Robert and Henry (1979) explained that children that are exposed to programmes
designed ta encourage the development of specific cognitive skills in carly years not only
learn the skills in question but are motivated 1o develop their cognitive skills in later
learning activitics. In another study of Beck (1979) cited in Onubukun at el (1987) it was
stated that mental retardation and backwardness of the child v later hie arnise not only
from lack of mothers’ love and warmth but also from Jack of all sorts of sensory
stimulation. In the study of Dennis (1993) it is evident that the provision of stimulating
environment fur the pre-school children greatly improve rheir cognitive skills and
abililies  which eventually Tead to a marked improvement in their intellectual
development. He firther explained that in this cognitive cnrichment, the role ol Loys,
colour, books and other learning accessories should be emphasized. Also the study of
Weber (1979) cited in Onibukun at el. {1987) emphasized the importance of pre-school
experiences in motivating children to excell in future ife.

In the process of early experience, pre-school children are made to engage freely
in various activities in the process of exploration, discovery and cxperimentation. In
doing these they enrich their cognitive abilities and skills and come 10 know more about
the world around them. Weber (1979) also stated that the pre-school child should be
encouraged to ask questions and display inquisitiveness in the process of carly training,
Other studies conducted by Lloyd (1966} Rutter and her associate (1979) also
emphasized the importance of home and school (parents and teachers) in constructing

children’s fearming behaviours. Rutter and ber associates (1979) in their study confirmed
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that the immediate and direct feedback in terms of praise or approval are strongly

associated with construction of pupils behaviours They turther explained that the home
and school are important places for the child to start building up a realistic and
constructive learning behaviour In a study of Lloyd (1966) it was found that the attitude
of parents towards the child’s early experiences in the home can aftect the child’s school
performances. He further explained that the parents should place major emphasis on their
interaction with their children in the areas that bear on school performance Based on
these findings it s clear that the home and pre-school experience, motivation and school
achievement are inter woven and cannot be separated from cach other. Clearly the above
studies have confirmed that psychologists have emphasized on the provision of carly
child hood experiences i order to prepare a child for the whole life
2.3 Academic Achievement

Children are by nature curious to learn. This motivation springs up from their in-
borm curtousity. This in born curiousity is needed to enable them master the world around
them by becoming competent at things that interest them: Thewr inborn programming to
imnteract with others make them respond favorably to learning situation where they can
work co-operatively with others Parents should therelore, construct suitable and standard
programmes that would enable children to attain a maximum sense of worth

Academic achievement can be referred as the level of attainment or performance
obtained by a child from lessons taught which may include experiences, knowledge,
shills, and the ke Gerda and Dennis (1980) explained that the ¢chld’s good or poor
pertormance does not depend on any attributes he happens 1o be born with, but is a

complex responses to his family. home environment, his commumity and its values, his
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peer groups. his social contacts, his teachers and the overall climate of his

school and its assessment procedures

As it has been mentioned home and pre-school experiences. motivation and
school achievement could not be separated because a good number of studies have shown
that school achievements are built and encouraged during carly years Reid (1964),
Lovell (1973), Sharp (1975), Clarks and Clarks (1976), Enoh (1992) have confirmed the
influence of home and pre-school experiences in stimulating children towards academic
excellence Enoh at ¢l (1992) has reported that parental encouragement and guidance
serve as the reiforcement 1o children since most of them are always willing to win
approval from parents, and there 15 the hikelihood that they will strive to excel in these
aspects where thew parents dish out approval. This applies well 1o educational
achievement thereby forcing children to learn at school Many studies have discovered
that the most important contributor to the child’s academic performance is in fact parental
attitude towards the child’s educational experiences  In his studies Reid (1964) cited in
Lovell (1973) found that the best predictor of academic achievement i school s parentai
interest in a child’s education

There are many factors in the home that have been known to influence the
learning process. Enoh at el (1992) have cited some of these factors to include parents
pressure towards child’s  achievement, environmental stimulation at home, language
models, academic guidance, facilities desirable for working  habits and values, and
meaningful families suitable tor child’s education  Another study conducted by Sharp
(1975) has confirmed that a good home does not mean where parents are clever and
bookish, parents who have difficulty in reading can still provide their children with

helpful  stimulating backgrounds - What is important is the interest that the parents take
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in the child’s educational development. She  further explained that by doing this the

parents are helping to lay the foundation on which all future learning depends. In another
study conducted by Clarke and Clark (1976) they found that children who are
discouraged at home from too much intellectual and physical exploration of the
environment may perhaps lag behind western developmental standard. In-view of this
therefore, parents, teachers and the equals (guardians, per groups, caregivers) should
design learning programme (s) for the child Lovell (1973) has supported this view and
stated that children tend to exert themselves fully when the standard of attainment has
been set He turther explained that in all probabilities the child who can not reach the
standard feels a reduction in his sense of worth and feels that he s losing approval of his
parents, teachers and equals Therefore it is important that the target to be set should be
within the capacity of the children, provided that it will stimulate them 1o work hard.
Parents should also use wise techniques in dealing with thew children at home. They
should use motivational statement in describing and answering children’s ques.liuns
Rutter at el (1979) has also supported this idea by explaining that an immediate and
direct feed back in terms of praise, encouragement and approval are strongly associated
with constructive pupils behaviours. Sharp (1975) has also supported this idea by
explaining that an immediate and direct feed back in terms of praise,encouragement and
approval are strongly associated with constructive pupils behaviowrs In another study
(Sharp, 1975) it was stated that there is a positive relationship of pre-school experiences
and learming, success through some factors. She explained that the child’'s pre-school
envitonment has a permanent effect on his subsequent physical, mental, social and
emotional development. She explamed the early environmental factors that aid future

learning success which include a happy parent-child relationship, adult interest and
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attention towards the child, environment that  stimulate  the  child's  sensory

exploration and natural curiosity, and early encouragement in verbal skills.

Maost parent are oo busy to devote much time to their children especially in large
families. Nevertheless it is of greatest value if the parents can spend few minutes or hours
each day with their children talking and playing with them. A study of Sharp (1975)
stated that staying with children for some time discussing and playing with them can
build pareni-child relationship and the children can get opportunities to ask questions and
share their anxietics and problems with their parents. Though questions from the children
are difficult to answer, attempt should be made 1o give tactual answers, because children
come to look for natural explanation so as o satisfy their curiosity. Psychologist believe
that this natural coriousity can develop into scientific curiosity,

In many instances parents and others (peer group, teachers, care takers et¢) are not
careful in dealing with children’s behaviour and many a time parents and siblings
adversely aftect their behaviours, Gerda and Dennis (1980) stated that parents and others
(teachers, peer groups ete) do not consider the need for unconditional behaviour position
regards. By this he means that while perhaps attempting to change the child's behaviours
or explain o hun where he has erred many a times we reject the child, and so we st be
careful to reject the behaviour and not the ehild himself, and we must cicarly distinguish
between a rejection of deed and a rejection of the individual.

These researches and many others have confirmed the significant relationsinp of
home and school achievement. The mfluence of home can not be viewed 1 isolated from
that of school since the influence of the home is continuos and more pervasive. The
children are expected to contimue in school with the activities of the home so that there

may be no abrupt break and distinetion between home and school activities,  Bloom (
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CI‘)M) cited in Gerda (1980) has explained the relationship that exists between home

and school and stated that there is a great importance and significant relationship of pre-
school period during the first few years of school life and the development of learning
patterns and general achievement
2.4 Cognitive experience

All over the world, children are born with some basic imtellectual, social, physical,
and emotional needs. Each child grows in these ways but the environment makes an
impact on his growth mechanism. At the same time parents and adults ascribe positive or
negative values in developing these potentialities

Cognitive development in general cover all aspects of thinking that comprises
perceptions, memory, concept formation and reasoning It 15 the ability to ll1i-IIli]:ilIIillI3
and elaborate symbols. The work of Jean Piaget summarized by Gerda  and Dennis
(1980) on the stages of cognmitive development greatly assists  in understanding of
cognitive  development  Piagets studies that serves  as the bases for all cognitive
researches is concerned with the qualitative changes that take place in children’s thinking
as they move from mlancy to late adolescence He  distinguished the major cognitive
stages of development through which he considers all children pass through in the same
sequence. Each stage is characterized according to lim by a particular behabiour(s) and
particular types of cognitive functioning - According  to him the first stage, is the
sensory- motor period from 0-2 years characterized by goal directed and n.wnlzll
exploration behaviours: The second stage 1s concrete operation which he divides into two
periods 2-6 years and 0-12years. These are characterize by pre-operational thought
named concentration and concrete operation 0-12years 1s characterized by logical

.

thinking that he refers to as * reverse’ The last stage is formal operation from [3years to
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adulthood which is characterized with the ability to solve the hypothetical. Piaget
tried to identity the thinking structures of each stage and age level and tres to show how
these become adapted by a dynamic interactton with the environment

Children at the pre-school age need a lot of cognitive  exposure. The exposure
involves what they sce, hear, and do, leading to what they eventually know through
expesiences  This means that the pre-school child has 10 interact with the environment
order to stimufate his cognitive abifities and skiffs Beck (1979) cited in Ontbukun at el.
(1989) explamed that mental retardation and backwardness in later hie  arise not only
from lack of mothers love and warmth but also from  lack of sensory stimulation. Also
Dennis (1960} cited in Ontbukun at el (1987) has stated that provision of stimulating
environment to the pre-school child can greatly improve his cognitive skills and abilities
which eventually Tead to an improvement in his intellectual development. Toys, books,
and other learnimg accessones play vital role in the children cognitive  enrichment.
Psychologists have been emphasing on the importance ol the provision ol itppruhrialc
educational matenals for learning achievement = Weber (1975) ated in Onibukun at el
(1987) m his study on human mtellectual development across the cultures has explained
the role of carly stimulation through Toys, books and other fearning and play devices on
the child learnmg and educational development  In the study ol Sharp (1975) she
explained that children whose parents encourage them, discuss with them, encourage
them to use their eyes to observe the world around them, tell them stories, attempt to
answer their questions, praise their achievement, and help them to persevere when they
feel farlures will be intelligent and improve in their cognitive skills

The extend 1o which the child’s antellectual potentialities for success i_n the

education process depends imtially upon how the parents who transmitted  these
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potentialitics can provide the environmental influence to nature it. The

study of Taiwo (1981) has further explained that it is only when the home performs its
educational function. that the foundation of greatness and intellectual achievement is laid
in children that the community utilize these potentialily to enrich ¢hildren’s cultural
heritage. Durajaive (1984) has also contributed in this aspect where he emphasized the
impontance of environment in the child’'s intellectual development where he stated that
the role of environment is important in both the development and manifestation of
intelligence. He further explained that it is the environment that provides the experience
with #s problems that have to be solved |

The more meaningful, usetul, and relevant the environmental experiences, the
more rapidly will intelligence with the individual functioning in that environment
become. The mother plays a vital role i the child’s cognitive development , because the
mother and siblings that have shown sensitive responses to their babics expression found
having more advanced in cognitive skills (Domovan and Leavitt 1978 ) cited in Lovel)
1073). These studies have confirmed that carly experiences can motivate intellectual and
social development ol the child. Homes and communities that provide educational
materials for thewr children like television, radio, toys, books, children Libraries, cr'ayon,
puzzle, charts and the like can as well motivate the children’s intelicctual and  social
development.

- 43I

2.5 Social experiences

All human beings underge cettain tevel of socialization as i other arcas of
development. The child’s social progress is dependent upon the rate and kind of
maturation that he experiences. Many differencescan be found in the social pattern of

children all over the world. But it is generally agreed that child rearing practices and the
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relationship with parents are important aspeets for the education and sociabzation

of the child Parents-child interaction is perhaps developed more during the pre-school
years during which the formation of attitude, curiosity and investigation are first
developed before being carried over to later school years

The family as the first socialization agent s directly responsible for the
transmission of the cultural contents of the society to the growmg child  As stated by
Gerda and Dennis (1980) the socialization process begins in the home The family passes
on its attitude | prejudices and points of view to the child They further explained that the
family also determines the social class, ethnic ongin, race and usually the religion of the
child The famnly  through the experiences offered 1o the child will 1each him concepts
concernimg the world both real and unreal The parents child relationship is a factor that
has great nfluence on the social development of the child. The type of discipline used
and how the parents react 1o the child s important as it is the life style of the home The
democratic home seems to produce an active, aggressive, fearless and playtul child who
has leadership charactenstics. who tend to be curtous and non conforming. The child that
obtain such charactenstics tend to have less  psychological problem in his life time. The
controfled home on the other hand produces a quiet, weltbehaved and un-aggressed child
with restricted cunosity, omginality, and fancifulness. Kalunger and Merriam (1979) has
reported that the way in which the paremts view the child and the circumstances under
which the child was born will affect the parent  child relationship such circumstances
include for example, the arnval of a long ~awaited baby 10 older parents, an unwanted
child to quarrelling parents or the first child of a young happy couple will surely  have

some eflect on how the parents  feel towards the chuld, ther treamment of the child the
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child’s adjustment . and the social and psychological development . At the end the

child may develap negative behaviour that may affect his personality in his future life.

The presence of brothers and sisters (siblings) within the family also has an effect
on the social develapment of the child, The number of siblings, their ages and birth arder
helps to determine the socialization practices found in the home. For example the studies
of Elder and Bowerman (1972) cited in George and Merriem (1979) revealed that in large
families the mechanics of managing several children dictate parental authoritarianism.
They explained that the birth order within the family may have an effect on the social
adjustment of the individual. The furst borm receives more attention, therefore it is more
likely to be dependent, where as later bora childiren are more aggressive and self-
confident and reliance.

There is a signilicant relationship between home and pre-school experiences and
social development. The study of Oyemade (1974) has explained the relationship of the
variables whiere e stated that the love relationship that exist in children in their early
years will give them confidence and  an imner sense of security that will help them in
thetr later social and psychological encounter. The study o Maccoby  and Fieldman
(1972) has also confirmed that the origin of child’s social devefopment are believed to
be [rom parents and siblings. They further stated that children who experienced a number
of differcnt carc givers and siblings from birth tends to aceept strangers and separatian
with tar less anxiety and feae, Bell and Answarth (1972) cited in Quibukun at el, (1987)
also explained that children from such homes exhibit spontancous sharing behaviours
both with parents and other children sharing new toy, placing it on some one’s fap and
even using it to invite other children 1o play. Many studies have cmphasize-d the

importance of allowing children to play freely at home and in (he community. The study
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of Uba {1989) has confirmed that the child  who play with other children at home and

the neighborhood prior 10 his entrance into school find the transition from home to school
very casy. e further explained (har in more traditional societies the need for
responsibility is clearly met. The explanation stressed how girls and boys are slowly
brought into the life of the village. In such societies where there 18 no formal schooling,
the stow soctalization which are initiated through ceremontes help ta bring  chtldren in
such socicties in to therr adult role. But the stress is often different in more technotogical
and urbanized soctetics. Children became aware {rom an early age that they arc excluded
fram the nwre responsible and important areas of Living, This has clear advantages in
altowing ttne for both infarmal play and formal learming in the schaol [
Health habit is another important aspect which the home should inculate
|
in the mind of children. Apart from cognitive and psychomotor development the home
should help the chikl to form good health behaviour and habits. Psychologists believe that
betng healthy s an unportast aspect of psychological being and the basic foundation of
|'
health ltving is mittated fram home and the community, ‘
In the study of Ombukun at el (1987) it was expluncd that the home
!
should provide health habits that mclede hygrenie use of cups, how 1o use toilets, how to
dress properly, how to wash fruits before cating, how to wash hands alter games and
plays and afier going to toilet and how 1o report bruses and cuts for first aid treatment.
Many studics have shown that there is significant relationship hetween health
|'
habits, cogmtive development, social, and psychological being of an individual. A study
of Uba (1989) has explained that the child who has health problems may hinder his
J

micllectual work. He further explained that physical defects such as retardation or

mcomplete maturalion of brain cells may result to subnormal intelligence. He added that
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blindness, glandular imbalance, diseases, tonsils, fear and lack of self —confidence

may cause the child to retreat from a new situation that offer challenges and feel inferior
to his classmates The studies have confirmed the importance of health on the children’s
mtellectual. psychological and social development and the parents are in better position
to teach and inculate health habits in children

During the earlier years the egocentric child regards his experiences in the form of
his own satisfaction He enjoys engaging in behaviour that will earn for his expression of
adult approval such phrases as, "good boy™ and “bad boy™ he learns to repeat or deseribe
his way of cating, toilet routine and the like and between the ages of three and six years,
the child makes considerable progress in his appreciation of himself as a social entity. He
is stll a moral but recognize the fact that there are centam rules that should govern his
behaviour If he obeys these rules he is good and when he disobeys them he is naughty

Vanous theones and beliefs have been held concerning the nature of the child at
birth. One of the theories indicated that the new born with conscience that enables him,
from birth onward, to distinguish between right and wrong, the child is believed to inhern
a sense of moral values

Many studies have shown that moral values are related to religion and it is the
role of the home to lay the foundation of moral values to enable the child to get proper
and positive social and psychological integration i peer group and in the society. In a
study of Grace (1980) we saw that besides integrating the child into the family, the
parents or caregivers should integrate the child to the outside society and culture She
further explamed that rehgion, ethme tradition and moral values are conveyed to children
at an carly age In a similar study of Uba (1989) it was stated that the child’s moral

behaviour depends upon the type of environment they are expose. W a child experienced
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positive moral values he will exhibit strong  feeling about honesty, justice, and the child

condemns lying | stealing cheating, beating (small) animals or young children, telling lies
and should fear the conseguences of engaging in disapproved behaviour activities. .

Knowledge and ideals, estahlishment of volibonal control, formation of good
habits, emotional stability must all be co-ordiated in order that moral and social
integration is achicved. 11 is possible to guide the process of character formation without
a basis of moral responsibility. Uba (1989) has observed that developing physical skills
and mental ctliciency through education without attaining moral aud soclal wntegrity 18
necessanly fatal both to the individual psychological being and the society.

Marality involves something more than externals code for the orderly conduct of
lile. It provides the principles attending to which life is to be conducted Morality in any
effective sense cannot be divoreed from religion: Uba (1089) has explained that there is
no satisfactory substitute tor religious sanction in morality. Therelore characters cannot
be formed adequately and effcctively from any course of study which consist merely of
poems, pledges, proverbs, stories and the tike, the basis of character {formation must be a
systematic training in religion.

Character traming must consist of something higher than mere conditioning
process. It must consist ol training and gutdance of the human being to make him change
his attitudes. The supreme aim of character training 1s spiritual. This means that character
tormation 15 a vital process of developing the child v his entirely. And the only method
to achieve these results is to adhere 1o such principles which socialization and religion
teach. The study of Uba (1989) has also confirmed that the cultivation of the inteltectual
habits to act positively is through religious explanation or doctrine. These and many

other studics have confirmed the importance of parents, religions teachers and preachers
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in  the children’s  moral  and  social development. 1 s essential therefore Lo

develop in them a sound mind v a healthy body by building up tdeals | habus, attitudes
that result in good social and moral conduct of the children.

2.6 Psychomotor experience

Children of the pre-school Jevel like being engage in one form of activities or the
other. They are seen doing ane thing, or the othier, sweating over sometluing, or the (.Jl]l(l'l'.
The average child's home may not always satisfy the physical need of the children in
engaging them in activities as much as they would Iike 1o do. The home should provide
excellent environment to children in order 10 Bind expression in various ways o their urge
and drives to do things . This will expose children to various activities and help them to
exercise themselves physically and enable them to retain good shape and maintain good
health. The home should engage children in playing, singtng | climbing ropes and
manipulating old tyres, these will help children to develop necessary physical ability very
much needed (o adult. Many studies have conlirmed these views and observed  the role
of: movement and phiy in relation to the ¢hild’s soctal and intelleciual development. A
study conducted by Ombukun ot al (1987) has observed that chitdren fearn by movement
and one of the characteristics of an exploring child is movement. They further explained
that pre-school chtidren learn (hrough movement. Since movement s associated with
exploration and discovery. At home and pre-school institution the child should be given
freedom in the choice of playing matenals and items or clse the whole idea of developing
confidence in sclf through play will be destroyed. Children like to dramatize while
playing and to minuc adults. Durgjaiye  (1984) has given the meaning  of children
dramatizing  play and stated (hat dramatic play is the children’s way ol learing

informally about lite and about what is ultimately expected from them.
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A pre-school child mostly likes 1o play with water, sand and clay. Children

should therctore be allowed to play with water, samd, and clay. (’)ﬁihukun al el {1087)
emphasized that the home should prepare a programme  that includes measuring water,
washing toys, floating picces ol wood and papers in a dish of water, provision of sand
trays and the like. They further explained that the children should be allowed to play
lreely, trace freely and draw freely. They should be encouraged to practice clay modeling
and showld be directed towards an imposed object ot modelting,

A great deal of the child’s rescarch surveyed so lar, suggests that the basic pattern
of learming experience, motivation and sclf’ image are laid down in the carly pérind.
Onibukun at ¢l (1987} has explained that a responsive enviromment is a crucial part of
the picture, an environment that changes in response to the child’s action is the type of
environment needed by cach child, because children lean by observing the consequences
of their acts, by putting objects into new forms and by getting feed back {rom those
around them. Whether at home  or school children’s  environment or surrounding  are
powerﬂl'l means that contribute i the enhancement of their physical, and mental health.
The parents should allow the children to manipulate, carry, handle, push and 61l any
things they see.. They should be allow to put things into and take things out of a large
number of containers. They should atso be allowed to pour water, mould clay, stretch the
stretchable and bend the bendable . Children should  also be allowed to freely transport
items in carts, wagons, carriages and tracks. They should be allowed to explore, test, and
prove. All Lhese explorations provide learning experiences about the nature and

possibilities of theyy physical world.
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2.7 literacy fevel of parents angd the child’s educational development

Some children come 1o school with more {irmly (rained perceptual skills than
others. Thus a child from a home where both parents are literate may be better and able to
cope with some classroom tasks than a chiid from a home where both parents arc perhaps
illiterates or 100 busy fo talk to him, A good number of studies have observed that there is
a significant relationship between parents literacy status or level and the child’s home
and pre-school experiences, motivation  and academic  achievement | {oyd (1966},
Mbilinyl (1979), Ogunlade {1978), Prewitt (1974), Weiss (1979), Gerda and Dennis
(1980), Durajaiye (1984) have observed that chuldren from homes that are tenned “Elite”
not only enter school at an advantage, but are hikely to retain that advantage right through
their academic carcers. A study of Gerda and Denmis (1980) has explained 1}::11‘ clite
famihes are well placed to provide the few advantages, that is good and stmulating
physical cavironment for learning . They furiher explained that such children have more
constiuctive parental attitude to school, more child-centred,  child-reartng  practices
preparation for the Kind of abstract thoughts detmanded by the school. Llayd (1966) made
a research on children rearing practices in Nigeria and found that the clite class places a
major emphasis on their interaction with their chiddeen in the areas that bear on school
performances .In another research conducted by Mbilinyi (1979} in Tanzania i was
explained that there are subtle  ways in which home can aflect school performance, he
explained that the attitude of parents towards the utility of what has been fearnt at school
must colour the way children  approach school. He further explained, in respect of the
cducation of girls, and stated that girls, aitendance 1o school is very poor and the parental

attitude towards school are not favourable. Ogundele (1978) found that children from



illiterate parents did worst and performed poorer than children from literate
parents attending  the same  school . Prewitt (1974) also observed that the educational
level of parents is very imporant in (he child's educational development. He stated that
parental attiude o school clearly influenced school performance. e gave an example that
if parents think that school is important they make arrangement {or their children to have
an extra- coaching for an important examinations as parents do in large cities and towns
of Nigeria, Ghana, and in Kenya. He stated that such parents make sure that their children
go 1o the best schools available in their arcas. In his contribution on this aspect, Durajaiye
(1984) conducted an experiment in Ibadan on the child's learning experience between
fiterate and illiterate mothers and when their children were compared according to the
mother  child-relationship, interaction, communication and questions and answers, the
researcher found some significant difference between the two groups. These and many
other studies may perhaps persuade us that the chite home does prepare children more
adequately for school performance than the illiterate homes. Weiss (1979) also pmvc-d this
in his study in Nigeria, Ghana and Kenya where he found that mast students in the
universities and secondary schoots are more likely coming from urban and wel! educated

homes,

Parents’ socto-ccononic background and the child’s educational development

The obligation of the parents to the child start from birth and stretehes up Gl the age of
twenty-one. 11 becomes less important as the child grows up, but it is particularly
important during days at home and school. Some people think the best things a parent can

do to his child at this age or time, is to help him with s home work, but it showld be
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stretched to activities and provision of basic  needs that could encourage and motivate

him to work hard, In order to reinforces the work of the child the teacher and parents
should provide him with all the needs for the work at home and in school,

Many studics have conlirmed the significant selationship ol socio-cconomic
background to home and pre-school experiences, motivation and academic achievement.
The study of Bruner (1960), Bell and Bogot (1970), Lake (1979} Uba (1989) have
explained the roles played by socio-economic  background on children's academic
achievement. Braner (1960} showed  that carly home  and pre-school experiences can
motivate the infellectual and social development of the cluld especially 1f the home
provides essental educational malerial such as television, toys, radio/recorder, childrens
library, crayons, puzzles, charts and the like. These can obviously motivale children’s
intellectual and social development. e further explained that through carelul presentation
of programmes [rom television millions of children can be taught to recoghize numbers,
letters, words, and plays, and radio programme can provide oral languages training 1o
children. Another related research made by Ball and Bogot (1970} cited m Robert and
Herry (1979} showed a simtlar relatronship between socio-ccanomie hackground and
school achievement. The study explained that the programmes produced on television
workshop develop verbal and gualitative concepts and skills in children but unl‘m1u|‘1atcly
children living in deprived surrounding are less inclined o wateh the programme than are
the middle class children . They concluded that in any evert middled class children are
benefiting more from programme like Seasame streel than children from paor family.,
Lake ((979) also confirmed that children from middic-income homes do worse in school
performance than children from richer homes. Uba (1989) also explained that the socio-

economic background of the child is judged by the status and  linancial state of the child
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and the ability of such parents to provide a  better mtellectual and stimulating  learing

environment. The study of Gerda and Dennis (1980) also explained that in the western
world the four areas that include physical environment in the home, parental attitude to
school, child care practices and preparation of embedded thought are often interpreted in
terms of soco-econmic class They further explained that researches in Scandinavia,
US A, and Great Britainyhad shown that middle class homes tended to prepare their
children better for school They explained that in Great Brtain a far higher proportion of
students are likely to have come from middle class homes In the U S A the same trend
had always been shown for white students and very recently the same eflfect had been
shown for black students as well These studies have  obviously confirmed the role of
socio-ecnomic background on children’s motivation and school achievement waorld wide.
The intluence of urban and rural environment on the child’s educational development

In the society of today, there are numerous opportunities  for interaction. Mass
transportation and  communication  have provided the avenues to reach out, and
commumication has provided the ability to reach out and communicate beyond the
immediate community. By widening s environment an individual perceives and learn
many ditTerences i customs and mores. Society also provides certain rules  which govern
its people, some of which have been written o law and must be  adhered to or
punishment results. The commumty is the first farge social structure that provides a frame
work for socto-economic hife The community 1s involved with the mdividual at  every
level of development. In comparimg one community with another vast difference 'rn. their
charactenistics can be recognized. A good number of studies have confirmed  the
significant  relationship between cavironment and the child’s imtellectual and acadennc

achievement. Durajaiye (1984) Gerda and Dennis (1980) have desceribed this relationship
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Durajaiye (1984) explained that the role of environment is important in both  the

development and manifestation of ntelligence He stated that it is the enviconment that
provides the experience and its problems to be solved He further stated that the more
meaningful, uselul. and relevant environmental  expertences, the more raplly  the
intelligence develops and the more easily the problems of the environment can be solved.
Gerda and Dennis (1980) observed that teaching alone may not be enough to develop the
child for the whole lite 1f a child comes from a more disadvantaged home and community
than this classmates or 1f he comes from a village and he s now in a city school he may
feel socially wnferior in his academic pursunt than Ins class mates  This can adversely
atfect his psychological bemg in the class Gerda and Denmis (1980) explained that
community values allect the child’s perception ol school and its function I a child
attends schools i an arca where there is a general positive attitude to school and where it
is thought that school serves a usetul function, he will be able to integrate his school and
home hife relatively well Unlike areas that do not consider school 1o perform’ such
function. The child may have some problems or dilficulty in integrating his perception of
school and home Gerda and Denms (1980} aiso confirmed that if a community as a whole
values the function ol schooling, then the pupils from that community will enter school
with a more positive attitude then pupils who come from a community which does not
regard school as fultilhing valuable social functions They concluded that the social
climate of the school on community and cultural attitude to education can altect levels of
academic achievement -

In many large cities there are communities where the population is constantly on
the mcerease and there are tew ties between the people These studies have shown that

children hving in urban arcas performed significantly betier in school activities than those
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trom rural areas. Studies have shown that in urban areas there are a jot of educational

infrastructures that aid children’s learning and educational development, which arc not in
existence in rural areas.

29.0  QObservation on the problem

Great attempt have been made to define education. We have heard expressions  like
education is life, education is what happened 10 us [rom birth to death, education is a way
of making people fit to live and it to live with, Ukeji (1978) has viewed education as
process that influences ¢ change in physical and mental behaviour. While Kaita (NERC
1964} cited in Ukeji (1979) viewed cducation as an art of training a persons  intellectual,
social, moral and physical well being,

Researches have shown that there will e no meaninglul and useful progress and
development without education It has been observed that callure plays a significant role
on children’s educational  development  because culture  shapes  an  individuals’
consciousness und behaviour. Rozycki (1970) oited Gerda and Denmis (1980) states that
culture is enormously powerful in shaping  human behaviour. The world s made up of
various cullures and traditions and each culture has its ways and methods of training its
citizens . it is observed that somie cultures are more highly develaped than others.

A question may be asked why are some cultures are more developed than others?
Environment, sarrounding and traditionsycan besl answer the guestion. Observation l]aQe
shown that there is great advancement and development in Sciences and Technology in
this century, but these development are  rapidly deteriorating because of numerous
problems and contlict that prevent parents from devotmg  much time in educating their
children for the challenges. Tn most countries especially the under developed countries im

South America, Asia and Afiica, these suller  severely fromy political, cethnic, religious,
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and  socio-economic problems and  senously aflect their technological  and

educational development

Every day the mass media release information trom all parts of the world
concerning these problems. Reports on political, ethnic and religious confhicts come from
all parts of the world in an alarming rates. Many countries i the far East, Asia, Europe,
and Africa fall into brutal political, ethnic and religious conllicts and wars which result to
loss of millions of lives and refugees problems that affect pregnant women and children
Apart from high rate of death, the refugee children and women fall victims of hunger and
diseases and many young girls are sexually assaulted while the under aged boys are forced
1o carry guns and obviously all these end in ehild abuse This confirmed  that nilligns of
children in many parts of the world  lose their educational advantages and all sources of
motivation, mstead the parents concentrate in traiming the children how to escape from and
to learn war strategies In the end  children end up in looting properties and all sorts of
vices It also confirmed  that any society that has no peace find 1t difticult to advance
educationally Peace and harmony are two important aspect of development. A peaceful
mind s the nmind that thinks and progresses In o society that s (ull of enses both the
parents and Government would Hind it difficult to provide the basic needs of the children
and its citizens

In Africa the problems 1s worse than any other parts of the world [t has been
observed that many countries m Alica fall mto such brutal pohitical, ethme or religious
contlicts that result to wars where millions of people are Killed or maimed while others are
caught n the web of discases, malnutrition, draught, and starvation. The Sudan’s fifteen
million dollars debts was incurred as a result of the nine years civil war The Burundi and

Rwanda ethnie contliet caused the death of five hundred thousand people and another five
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hundred thousand were sent away as relugees These are good examples of such

brutal killings in Africa This clearly shows that in most African countries children and
thewr parents are not in peace that will allow them to fulfil the educational responsibilities
of thewr children

Nigeria is not an exception to such political, ethnic, and rehzious problems, only
that such conflicts do not reach the fevel of war In some part of the country these minor
conflicts claim many hives, but do take the attention of the parents away from their
children, the greatest problems that disturbed  most Nigerians is the economic hardship,
poverty, merease and severe drought due to rapid desert encroachiment. The  economic
bites and drought forced peaple to hunger, illness and maloutrition where most paternits
can not attord  to tulbill their obligatory responsibilities for total development of thetr
children espectally then educational responsibilities

) Katsing State is among the few States in Nigeria that have less ethnic and

religious contlict but the State ts among the few states in Nigeria that sufler most
economic hardship and iiteracy. Most of the people in the State are farmers and depends
targely on farming but the vapid desert encroachment causes inadequate prodaction of
tood and cash crops — Also the lack of viable industries and companies cause very serious
crises to the State Government The State’s mounthly Federal Govermment grants can
hardly support the vartous activities cluding the provision of education adequately well
This contrtbutes immensely to the deteniorating state o level of education in the State

Katsina and Kusada Local Government Areas are among the Local Government
Areas in the State that suffer from draught, and economie hardship Tt was also observed
that the level of ihiteracy m these Local Governments is very high especially in the rural

arcas And the attitude of most parents towards western education wm the State tn general
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is most unbearable, the type of enviromment  the children are borm and  brought up

greatly undermine their  educational development plus, indeed, the parental negative
attitude to western education

Education is the raot of all development, there could hardly be any mcamngful
and useful progress in any society that neglects its educational sector due to conllicts or
Wwars.

It is the responsibility of both parents, political leaders and religious badies to create
conducive atmosphere where peace would reign for the children o undergo all their
educational and socialization process withoul hinderance or denial as a vesult of poverly
and msecurity. Both the children and the type  of education adopted i any socicty serve
the basis for such socictal progress and developient, Any socicly that neglects its youths
or children destroys the cream with which at should be built, So also the negfeet of s
educational development amounts to destroying the basis of its economic and social back

bones.
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.91 Summary

4 This chapter is essentially concerned with the review of related hiterattre on the miftueace ol home
and pre-school experiences on children’s motvation and academic achievement

During the course of writing all the three variables were described and explained  with

the full support of researches from psychologists and educationists of other countrics and Nigeria.

Views and opinions of writers and authors i different Interature, journals and

unpublished works  in relation to metivation, academic achicvement and home and pre-school

experiences, literacy and socio economic status ol the parents and wrbanization have been sought

and discussed at length.

L]
Research works such as theses and seminars, conference papers on these variables with
the researchers views and opinions were also highlighted and discussed in the literature review.
+
-
-
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CHAPTER 3

METHODOLOGY

3.0 Preanible
This research examined the influence of home and pre-school experiences on childrens
motivations and academic achievement. In this chapter, methodology ol the study is presented

including the research design, population, sample, instrumentation, pilot study, data collects

plan, data analysis and the summary.

31 The research design -

This research is designed to look nto the “Influence of Home and Pre-school Experience
in cognition, social and psychomotor domains  on children’s  motivation and  Academic
achievement”. The rescarch secks to find out the relationship that exist between home and pre-
school experiences an motivation and academic achievement of primary 1 children from public and
private schools; Urban and  Rural arcas in Katsing and Kusada Local Government Areas of
Katsina State.

The survey method was used to collect data, with questionnaires designed to find out the
tmpact of home background and pre-school experiences on children motivation and academic
achicvement. T-test was used to determine the differences in performances between children who
attended nursery schools and those who did not, those rom high and low socin-economic
backgrounds, children from urban and roral areas, and those [rom literale and ilinterate

backgrounds. -
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The population of this research comprises pupils of class one within Katsina and Kusada

Local Government Areas of Katsina State. A total of five thousand

[our hundred and twenty

(5420) class one pupils from sevenly-twe (72) public, and private schools in the two Local

Government Areas constituted the population of this study. This is shown in the table below.

Table 1 Research Population

LOCAL GOVERNMENT | TYPE OF SCHOOL | NO OF SCHOQOL. | BOYS [ GIRLS | TOTAL

KATSINA PUBLIC 33 2260 | 1635 | 3895
PRIVATE 10 427 186 613

KUSADA PUBLIC 29 6u7 [ 233 912

TOTAL 72 3366 | 2054 | 5420

The total number of schools and number of pupils were from the Education secretaries of the

two Local Government Areas.

3.3 Sample

It has been asserted that the size of sample and methad of selection often affect the

validity of a research. It is further argued that the large the sample, the more likely it is

to be representative of the population. In-view of this assertion, the research sample was

made up of class one pupils in Katsina and Kusada Local Government Areas. Fourteen

(14} private and public primary schools were chidsen out of the total of seventy-two (72)

schools in both Katsina and Kusada Local Government Areas through random sampling .

According 1o Boll and Gall (1971) in Afolabi (1993) to chsure representativeness, 20%

up to 1000 people, 10% up to 5000 people and 5% up to 10,000 people | since the data

is large 20% was used o get the required sample schools as shown in the table below.




Table Il Sample Schools

"LOCAL
GOVERNMENT

KATSINA

~ KUSADA

6

TYPE O [ NUMBER
SCHOOL | SCHOOL.
TURIc 53
PRIVATE 1

S PUBLIC 29
TOTAL 7N

OF

20 OF

SCHOOLS)

NO  OF SCHOOL (SAMPLE

For the purpose of this research, rancom sampling was used to determine the fourteen

(14) schools in all the categories in the two local government-areas. The draw —hat

method was used where in each category the name of each school was written on a set of

uniform sheets of paper which were then shuflled in a container as suggested by Burns

and Dobson (1981) There after the representative samples were  drawn, that is  the

number of six

(6) two (2) and six (6) schools were selected trom the

Government Areas.

two Local

Using  Krecie and Morgans (1970) principle the sample of three hundred’ and

nine (309) pupils were determined from the total of four hundred and thirty two (432) of

the sample schools in the two Local Government areas. This is shown in the table below
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NOOF PUPHLS

LOCAL TYPE  OF | SAMPLE

GOVERNMENT | SCHOOLS SCHOOLS

KATSINA PuBkIc WAZIRI Zayvina
Seience Madel
Prinuy school 49
Pan Marna Promary
school 28
Sabon Gane Pronary
school 28
Shimkali PrNEITY
school 23
Miikeia ey
School 18
Sitbuswin iguwa
Primanry School 1]

PRIVATE N '_Eill_smia___'l';qnf}!l_ i

UK Polv o stall
School T

[ KUSADA PUBLIC | Kusada Py |
School 43
Kaularda Py
School W)
KinKin I'rimary
School 20
Radv Py School
Sabarawa Prinny | 20
School
Sabon Ruwa Prmeay | 15
School

12
TOTAL B I

NO IN SAMPLE | TOTAL |

e

20

51

A

« i

b
L

15

10

s

10}

103

300
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The researcher collected the list of pupils  of each school in each category and made a

comprehensive list. One thousand number digits in Afoiabi (1993) was used to select the
pupils used in the study. This allowed every member of the population have an equal
chance of being selected.

In cducational research observation, interview, guestionnaire and tests can be used in

collecting dala. Based on the objectives of this research the [ollowing instruments were

used.

a. Oral Test and Scoring for:
B Home and pre-school experience in cognitive social and psychomotor.
ii- Motivation in areas of achievement, attibation, and moral orientations
Hi- Academic achievement in (mathematies, social studies and P.E)

b, Pupils Questionnaire.

Oral test and scoring;

This was designed to test each child orally in.

1. Home and pre-school experience in cognition, social, and psychomotor

experience.
. Motivation in arcas of achievement, alliliation, and moral onentations
i, Academic achievement in (Arithimetic Social studies and physical
education).

The three dunension in pre-school expenienee were tested and were scored over twenty
percent (20%) each. In motivation test, the achievement orentation has S0%, affiliation

has 30% while mioral ortentation has 20% to make up a total of 100% The variation was
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due to the number of questions in each part.  The  three  subjects  in academic

achievement test were scored over twenty percent (20%) cach
Pupils questionnaire
The pupils questionnaire was designed to find out mformation i relation to parents
ability or inability 1o provide pre-school experiences and home motivation It was
designed to find out information in relation to parents socio-economic hﬂckgmuna and
literacy level
36 Pilot Study
To ascertain the vahdity of the instrument used a pilot study was conducted to provide
the researcher with some relevant mformation regarding the final rescarch design, and to
determine rehiability of the instruments. Therefore, the purpose of the pilot study was to
establish the reliability of the instruments and  the best mode to administer the tests

The researcher tested the pupils in various experiences tn home and pre-school
expeniences motivation, and academic achtevement with the assistance ol thew class-
masters. This enabled the researcher to know the real pupils” abilities and  performances
The results of the pilot study on pre-test and post-test were recorded and analysed
accordingly

To ascertain the vahdity of the instruments used, they were presented 1o the
Sentor Lecturers in Psychology who went through them and made corrections

On reliability, the researcher used sixty (60) class one pupils in public primary
schools in Katsina Local Government area To obtain test —retest rehability estimate, the

tests were re-administered afier an interval of four weeks
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The results are as follows

CSUB-SCALE

Pre-school Experiences

Motivation

Academic Achievement

S0

INTERNAL
CONSISTENCY
092

090

() 83

RE-TEST RELIABILITY
AFTER 4 WEEKS

(.99

These reliability measures indicate that the mstruments are suitable for the

purpose of the study

37 Data Collection Plan

The researcher administered oral tests on home and pre-school experience, motivation,
academic achievement and pupils questionnaires, score and record the performances for
data analysis

Data Analysis

The data collected was tabulated on a simple frequency table The researcher specifically
used mferential statistics of t-test to compute and analyzed the data

All the hypotheses were tested with the use of t-test which is the most appropnate method

in handling significant difference between two variables

The researcher 1s to find significant difference between the following groups

I Those who attended nursery and those who did not

i Those from urban areas and those from rural arcas

i Those from high socio-economic background and those from low socio-economic
backgrounds

v Those from literate background and those from illiterate background
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Using the following vanables:

L [Tome and  pre-school  experience in - cognitive, soctal and  psychoinotor
experiences.
i, Motivation in arcas of achievement, afliliation and moral orientations,
iii. Academic achievement in arithmelic, social studies and physical education,
39  Summary
This chapter has highlighted the deseription of rescarch  design, research
population, sample, and the sample technigue vsed in the research.
Explanation was also offered on the instruments used which include oral test,
questionnaire and a t-test. Attempt has also been made to describe the sources of data and
its collection and the application of the most appropriate statistical method of (t-test) tor

resolution of the hypotheses.



CHAPTER 4

DATA ANALYSES

40 preamble
The essence of the analyses of the data collected is to test the null
hypotheses of the study. The t-test statistical lcchniquc' was used to test the twelNe
hypotheses of the difference between children in private (nursery) and public primary
schools in Katsina and Kusada local Governmem Areas of Katsina State. Retention or
rejection of each hypothesis was based on 0.0001 level of significance
4.1 Hypotheses testing
The null hypothesis |
There are no significant differences in home and pre-school experiences between
children who attended nursery schools and those who did not. Children who
attended nursery schools (private) and those who did not (public) schools in
Katsina and Kusada Jocal government areas were tested and the resull were
analysed using t-test at 0.0001 level of significance as shown in the following
tables
Table 4.1 Showing t-test analysis of children's scores in cognitive skills for

those who attended nursery education and those who did not

PUPILS ‘ N  |[MEAN [SD | T-VALUE |DF pe

' Children ‘who attended | 103 116368 |3.19

nursery education

Children who did not attend | 103 | 9.213

2858 | 13806 204 | 0.0001

nursery education
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The t-value of 138606 shows a significant dilference at 0.000] level of
significance as shown in the table above The null hypothesis was rejected,
because the t-caleulated value is greater than t-critical value which means that
there is significant difference between those-who attended nursery primary
schools and those who did not in the measures of cognitive skills

Table 4 2 Showing t-test analysis of children scores in social skills on those

who attended nursery primary schools and those who did not

PUPILS N |MEAN [SD  [T-VALUE |DF [P
P_l'l-l.])ils_ who attended -nursc_r-})m 103 | 15776 [ 2351
primary schools
Pupils who did not atend [ 103 [ 10870 [ 186 | 1773 204 | 0.0001

nursery primary schools

The t-value of 1 773 shows a significant difference at 0 0001 level of significance
as shown on the table above The null hypothesis was rejected because the t-
calculated value s greater than t-critical value which means that there s

significant difference between the two groups in the measures of  social skills.




Table 4.3 Showing

M

t-test analysis of children scores in psychomotor

skills of children who attended nursery primary school and those who did not.

PUPILS N | [MEAN SD | T-VALUE |
Pupits who attended nurscry_ml—(}fi' 14.582 | 3.485

primary schaols.

Pupils who did not attend | 103 | 9271 [.401 1.750
nursery primary schools,

DI

204

P<

0.0001

The t-value of 11750 shows a significant difference at 0.000]1 level of

significance as shown on the table above The null hypothesis was rejected

because the t-calculated value is greater than - entical value, Which means that

there is significant difTerence between those wha attended nursery  primary

schools and those who did not in 1he measures of psychomotor skills,

The null hypothesis 2

There are no significant differences in motivation between children who attended

aursery primary schools and those who did not.

The two groups were tested in motivation and the results were analysed using t-

test at 0.0001) level of signiticance as shown an the table below:
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Table 4.4 Showing t-test  analysis of children’s scores in motivation

on those children who attended nursery primaty schools and those who did not,

PUPILS N [MEAN [SD [T-VALUE [DF [ p<
Pupifs who attended nursery | {03 [ 63.718 [9.543 o
primary schools 13.012 204 1 0.000]

Pupils who did not attend | 103 | 44.941 | 6.908

nursery primary schools

The t-value of 13.012 shows a significant difference at 0.0001 level of

significance as shown on (he table above. The null hypothesis was rejected

because the t-calculated value is greater t-critical valug, which means that there is
significant difference between those who attended nursery primary schools and

those who did not in the measures of motivation.

The null hypothesis 3

There are no significant difterences in academic achievement between children

who attended nursery primary schools and those who did not,

The twa groups were tested in academic achicvement in arcas of mathematics,

social studies, and physical education and the resolt were analysed using (-1es1 at

0.0001 level ol significance as shown on the following tabies:

- 474321
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t-test analysis of children scores in mathematics

on those pupils who attended nursery primary schools and these who did not.

PUPILS
',__ ._ e — =
Pupils who attended nursery
primary schools

Pupils who did not attend

nursery primary schools

N

103

103

MEAN

16 165

9002

SD

2814

0436

T-VALUE

12.476

DF

204

p<

0 0001

The t-value of 12476 shows a significant difference at 00001 level of

siunificance as shown on the table above The null hypothesis was rejected

because the t-calculated value is greater than t-cnitical value which means that

there 1s
mathematics

Table 4 6

significant difference between the two groups in the measures of

Showing t-test analysis of children’s scores in social studies on

those children who attended nursery primary schools and those who did not .

PUPILS
'I’upils who attended n_ursc:'y
primary schools

_l_’m;i_fs_ who did not attend

nursery promary schools

MEAN

14,242

8 6RO

SD

133067

2 441s

[ T-VALUE

1108

DF

204

P

00001

—

The t- value of 11 .08 shows a sigmificant difference at 0 0001 level of significance

as shown On the table above The null hypothesis was rejected becanse the -
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caleulated value is greater than 1= critical value, which means that there is

significant difference between the two groups in the measures of social studies.
Table 4.7 Showing t-test analysis of children's scores in physical education

for those children who attended nursery primary schools and those who did not.

PUPILS N MEAN |SD T-VALUE | DF o

Children who attended § 103 14.029 | 2.587

nursery primary schools

Children who did not attend | 103 [ 8.912 24205 | 14.373 204 0.0001

nursery primary schools

The t-value of 14373 shows a significamt difference at 0.0001 level of
significance as shown on the table above. The null hypothesis was rejected
because the t-calculated value is greater than t-critical value which means that
there is  significant difference between the two groups in the measure of physical
education.
The null hypothesis 4

There are no significant diflerences in home and pre-school experiences
between chldren in urban primary schools and those in rural primary
schools.
Children who attended primary schools in urban areas and those who attended
rural primary schools [rom Katsina and Kusada local government arcas weire
tested and the resuliswere anidysed using (-test at 0.0001 level of significance as

shown on the following tables:




Tabled 8 Showing

58

t-test analysis of children’s scores in cognitive

skills on those children who attended primary schoals in urban areas and

those who attended primary schools n rural areas

PUPILS

Children who attended

primary schools in urban arcas

Children  who  attended

primary schools in rural areas

MEAN

M2n

9213

sD |

4816

2 858

1 053

DF

204

l,f;

0.0001

The t-value of” 3053 shows a significant difference at 0.0001 level of significance

as shown on the table above The null hypothesis was rejected because t-

calculated value 15 greater than t-eritical value, which means that there s

siznificant difference between those who attended schools in wrban areas and

those from rural areas attending the same type of schools in the measures of

cogmtive skills
Tabled U
children who attended
primary schoals
PUPILS
Children who  attended
primary schools i urban areas
attended

e S = =
Children who

primary schools in rural arcas

urban primary schools and those who

103

103

MEAN

12135

10 870

SD

2903

1 86

3048

T-VALUE

D

Showing t-test analysis of children scores in social skills of

attended rural

204

pe

000D
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The t-value of 3.048 shows a significant dilference at 0.0001 fevel of

significance as shown on the table above. The null hypothesis was rejected
because the t-calculated value is greater than t-critical value which means that
there is  significant ditference between children who attended school n urban
areas and those from rural areas attending the same type of school in the measures
of social skills.

Table 4.1.0  Showing t-test analysis of chitdren’s scores in psychomotor skills
on children who attend urban primary schools and those who attended rural

primary schiools,

[PUPILS N [MEAN [SD  [T.VALUE |[DF |p«
Children  who  attended | 103 | 10.077 | 3015

primary schools in urban areas

Children  who  attended | 103 | 9271 | 1401 | 2.015 204 | 0.0001
primary schools in rural arcas

The t-value of 2.015 shows a significant difference at 0.0001 level of significance
as shown on the 1able above. The null hypothesis was rejected because the -
calculated value 1s greater than the t-cntical value, which means that there is .
sightficant difference between those schooling i urban areas and those in rt-lral
areas attending the same type of school in the measures of psychomotor skills,

The null hypothesis 5
There are no significance differences in motivation between chiddren in urban

prumary schoals and those (i rural prissary schools.
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Children  who attended urban primary schools and those who attended

rural primary schools were tested and the result were analysed using t-test at
0.0001 level of significance as shown on the table below

Table 4 1.1 Showing t-test analysis of children scores in maotivation on
children who attended urban primary schools and those who attended rural

primary schools

PUPILS - N | MEAN |SD T-VALUE [DF |p<
"Children  who  attended | 103 | 48320 | 7304 N A
primary schools in urban areas

Children  who  attended | 103 | 44941 | 6.908s | 2716 204 | 00001

primary schools in rural areas

I e N (I I ES—— T | ye—

The t-value of 2.716 shows a significant difference at 0.0001 level of signiticance
as shown on the table above The null hypothesis was rejected because the t-
calculated value is greater than t-critical value which means that there is
signiticant  difference between children who are schooling in urban areas and
those in rural areas attending the same type ol school in the measures of
motivation

The null hypothesis 6.

There are no significant differences in academic achievement between children in
urban primary schools and those in rural primary schools.

Children who attended urban primary schools and those who attended rural

primary schools were tested in academic achievement (mathematics. social
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studies, physical education) and the resultswere analysed using t-test at 0.0001

level of significant as shown on the following tables.

Table 4.1.2  Showing t-test analysis of children’s scores in Mathematics on

those who are attending schoals in urban arcas and those fram rural areas (Katsina

and Kusada public schooly.

PUPILS N MEAN | SD T-VALUE
Children who  attended | 103 | 12,932 | 4.415

primary schools in urban arcas

Children who attended | 103 | 9902 9436 | 2.146

primary schools in rural area

204

(0.0001

The t-value of 2.1406 shows a signiticant diffcrence al 0.0001 Jevel of signilicance

as shown on the table above. The null hypothesis was rejected becanse the t-

calculated value 15 greater than t-cntical value which means that there s

significant difference between those who attended schools in urban arcas and

those from rural areas attending the same type of school in the measures of

mathematics.



Table 4,1.3  Showing,

G2

t-test  analysis of children scores in social studies

on those who attended urban primary schools and those who attended rural

primary schools.

PUPILS N’ MEAN [ SD T-VALUE | DF P
Children whao attended | 103 Q789 3182 [ 2.2066 204 0.0001
primary  schools in urban

areas

Children who  attended | 103 | 8.686 | 2.44]

primary schools in rural area

The t-value of 2.266 shows a significant difference at 0.0001 level of stgnificance

as shown on the table above. The null hypothesis was rejected because the t-

calculated value is greater than t-critical value which means that there is

signiticant dilference between children who attended schools 1 urban areas and

thosc from rural areas attending the same type of schoal in the measures of social

studies.

Table 4.1.4  Showing t-test analysis ol ¢hildren scores in physical education of

those children who attend schools in urban areas and those trom rural areas,

PUPILS N [MEAN [SD  [T-vALuik |[Dr |p~
Children  who attended | 103 [9.582 [ 2587

primary schools in urban arcas )

Children who attended | 103 | 8912 24295 | 3VIR 204 0.0001
primary schools v rural areas.
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The t-value of 3918 show s a significant difference at  0.0001  level

significance as shown on the table aboave . The null hypothesis was rejected
because the t-calculated value is greater than t-critical value which means that
there is  sigmificant dilference between chitdren who attended schoals in urban
arcas and those from rural areas attending the same type of schoof in the measures
of physical education.
The null hypothesis 7
There are no sigmficam differences in home  and pre- school experiences
between children of high and low socio-cconomic backgrounds,
Children from high and low socio-cconomic hackprounds from Katsina and Kusada
local government arcas were fested and the restdiswere analysed using 1-iest a1 0.0001]
level of sigmficance as shown on the folflowing tables:
Table 41,5 Showing  t-lest analysis of children’s scores in cognitive skills of

chitdren from higlt and low scocio-econoinie hackgrounds.

PUPILS N [MEAN [SD |[T-VALUE [DF |P<
Children irom  high  socio |60 | 15816 | 3.959 o b
cconvmic background
 Children from  low  socio- | 60 | 16083 1253 | 9.491 18 {0000

econmnie background

The t-value of 9491 shows a significat difference at 0.0001 level of sigmlicance
as shown on the table above The null hypothesis was rejected because the t-

caleulated value is greater than t-eritical value, which means that there is
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significant  difterence  between  chikdien  of  high  socio-ceconomnic

background and those from low socto-economic background m the measures of
cogiitive skills.
Table 4.1.6 Showing t-1est analysis of children’s scores in socia) skills for those

children from high and low socie-economic backgrounds.

PUPILS N MEAN [SD  TT-VALUE | DE P

"Children from  high  socio | 60 | 14866 | 2.514 | 9.20 1R | 0.0001

econontic background

f— e e— B e s - -..|.— P —_ o s r—
Chddren  lrom  low  socio- § 60 rl 1.066 | 2007

economic background

The t-value of 920 shows a sigmticant difference at 0.0001 leve! of signiticance
as shown on the 1able aboave. The null hypothesis was rejected because the t-
calculated value 1s grcater than t=critical value, which means (hat there is

significant  differcnce  between  those  children rom high  socio-cenomic
buckground and those from low socio economic background in the measures of

social skills



Table 4 17 Showing t-test analysis of children scores in psychomotor skills on

and

children from high‘luw soCio - —economie background s«

PUPILS

Children  from  high  socio
economic background
Children  from  low  socio-

economic background

N

GO

(5}

MEAN

16033

9366

SD

2 583

1 551

T-VALUL

17.227

D

1R

00001

The t-value of 17 227 shows a significant difference at 0 0001 level of significant

as shown on the table above The null hypothesis was rejected because the (-

caleulated value is greater than t-critical value, which means that there is

significant - dilference  between  those  children  from high  socio-economic

background and those from low socio-economic backuround in the measures of

psychomotor skills

The nuil hypothesis 8

There are no significance differences in motivation between children of high and

low socio-economic backgrounds

Children from high and low socio- econamie backgrounds m Katsina and Kusada

local government arcas were tested in motivation and the result were analysed

using t-test at 0 0001 level of significance as shown on the following table:




Table4 1 8 Showing

faly

t-test analysis of children’s scores in motivation

on those children from high socio-economic background and those from fow

socio-economic background

PUPLLS N | MEAN [SD T-VALUE | DF [P
Children  from high  socio | 60 | 59866 | 10306 | .
cconomic background
[ Children from  low  socio- | 60 | 47006 | 7659 | 7875 1g Lo oool
cconomic background

The t-value ol 7 875 shows a significant difference at 0 0001 level of signilicance
as shown on the table above The null hypothesis was rejected because the t-
calculated value is greater than t-critical value which means that there is
significant  difference between  those children from lugh socio-economic
background and those from low socio-cconomic background in the measures of
motivation

The null hypothesis 9

There are no significance differences in academic achievement, between cluldren
of high @nd low socio- economie backgrounds

Children from high and low socio-cconomic backgrounds from Katsina and
Kusada  local  government  arcas  were  tested i academic  achievement
(mathematics, socil studies, and “physical  education)  And the result were
analysed using t-test at 0 0001 level of significance as shown on the lollowing

tables
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Tablc4.19  Showing t-test analysts of children’s scores in mathematics of
those children from high socio-economic background and those from low sacio-

cconomic background.

PUPILS N MEAN [ SD T-VALAIE [ DE ] pe
Children from high socio | 20 | 17.00 | 2.99]

economic background

Children from fow socio- [ 20 [90§ 297 | 852 nx o000l
cconomic background

The t-value of 8.52 shows a significant difference al 00001 level of significance
as shown an the table above. The null hypothesis was rejected because the -
calculaied value s greater than t-critical value which means that there s
signilicant dilference between children of high socio-economic and low socio-

economic backgrovnds in the measures of mathematics.



Table 4 2.0 Showing

t-test

6R

analysi

of childrens

SCOrcs

soclal

studies from childven of high socio-economic background and those from low

socto-cconomic background.

T-VALUE

—El_lild ren

economic background

PUPILS N MEAN | S
Children  from h'igh socio | 20 14.9 4.204
economic background
from low socio- | 20 8.0 3.402

5707

38

0.0001

The t-value of § 707 shows a significant difference al Q0001 Jevel of significance

as shown on the table above. The nall hypothesis was  rejected becavse the t-

calculated value is areater than the t-critical valoe  which means  that there is

significant difference between children trom high socio-cconomic background

and those fram low socio-cconomic background in the mecasures ol social studies.

Table 4.2
on children fram high

economic background.

Showing t-test analysis of children’s scores in physical education

socio-econumic hackground and those from low socio-

PUPILS N | MEGAN [SD T-VALUE |DF [P~
Children  from  high  socio | 20 144 11313 -

ecanomic background

Children from low socio- [ 20 785~ [2.68 | 9.805 38 | 0.0001
economic background
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The t-value of 9805 shows a significant difference at 00001 level of

significance as shown on the table above The null hypothesis was rejected

because the t-calculated value is greater than t-critical value which means that

there is significant difference between those children from high socio-economic

background and those from low socio-economie background s the measures of

Physical Education

The null hypothesis 10

There are no significant difference i home and pre school experiences between

children of Educated and illiterate parents

Children from Educated  and dliterate parents from Katsina and Kusada local

government arcas were tested in pre- school expenences (cognitive, social, and
and

psychomotor skills) the results were analysed using t-test at 00001 level of

significance as shown in the tollowing tables

Table 422 Showing t-test analysis of children’s scores in cognitive skills on

children from educated families and those from illiterate tamilies (parent)

PUPILS N MEAN | SD T-VALULE DI P
Children  from  educated | 50 17 18 1.662 _
parents
Children from illiterate | S0 932 2 RO 16 83 08 0 0001
parents

The t-value of 16 83 shows a significant difference s 0.0001 level of significance
as shown on the table above The null hypothesis was rejected because the (-

calculated value is greater than t-cniical value which means that there s




stgnificant

difference

between

70

from illiterate families in the measures of cognitive skills

Table 42 3

children of Educated famibes and those

Showing t-test analysis of children’s scores i social skills on

children from educated parents and those from illiterate parents

PUPILS
- |
Children
parents
( 'l;i_lt_ircn_

parents

from

from

educated

iherate

N

50

50

MEAN

16 88

10 74

S

1379

]‘lj[]x

T-VALUE

17 90

DF

OR

l)‘.'

00001

The t-value of 17 90 shows a significant difference at 0 0001 level of significance

a shown on the table above The null hypothesis was rejected because the (-

calculated value s greater than t-cnitical value, which means that there is

sigmbicant difference between ehildren of educated parents and those  from

illiterate parents in the measures ol social skills

Table 42 4

on children from educated parents and those from illiterate parents

PUPILS

Children

parents

Childien

parents

from

from

Showing t-test analysis of children’s scores in psychomaotor skills

educated

Hhterate

N

50

S50

MEAN

1(:4(1-

()_ 16

SD

| 445

| 489

T-VALUE

24 829

DF

U

Il.

0 0001
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The t-value of 24.829 shows a significam difference at 0.0001 level of

significance as shown on the table above. The null hypothesis was rejecied

because the t-calculated value is greater than t-critical value which means that

there is signmiticant difference between children of educated families and those

from illiterate parents in the measures of psychomotor skills,

The null hypothesis 11

There are no significant differences in motivation hetween children of educated

and illiterate parent,

Chtldren lrom educated and dhterate parents from Katsina and Kusada local

government arcas were tested in motivation and the resultswere analysed using t-
ot

lesl‘p,(l(JUl level of significance as shown on the table below.

Table 42,5  Showing t-test analysis of children’s scores in motivation on

children from educated parents and those from illiterate parents

PUPILS N MEAN [ SD T-VALUE | DF p<

Children  from  educated | SO | 6892 | 7.003 |

parents

Children  from  illiterate | 50 | 4524 | 5095 | 19331 98 0.0001

parents

The t-value of 19331 shows a significant dilference at 0.0001 level of
signiftcance as shown on the table above. The null hypothesis was rejected

because the t-calculated value is greater than t-critical value which means that




there is significant difference between children of educated parents and those
from illiterate parents in the measures ol motivation

The null hypothesis 12

There are no significant differences in academic achievement between children of
educated and illiterate parents

Children from educated and illiterate parents from Katsina and Kusada local
government arcas were tested in academic achievement (mathematics, social
studies and physical education) and the resultswere analysed using t-test at 0.0001
level of significance as shown on the following tables

Table 426 Showing t-test analysis of children’s scores i mathematics on

children from educated parents and those from illiterate parents

PUPILS ” N MEAN | SD T-VALUE DI .l"
Children  from  educated | 20 16.6 1 429
parents
Children from ilhterate | 20 025 2 803 10.265 38 00001
parents

|

The t-value of 10265 shows a sigmificant difference at 00001 Jevel of

significance as shown on the table above The null hypothesis was rejected
because t-caleulated value 1s greater than t-critical value which means that there is
significant difterence between children from educated parents and those from

illiterate parents in the measures ol mathematics
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Table4 27  Showing t-test analysis of children’s scores in social  studies  on

children from educated parents and those from illiterate parents

[puPs N MEAN s [T-VALUE |brF [pe ]

Children from  educated | 20 [ 1555 [17503

parents

“Children  from  illiterate | 20 | 8.25 2035 | 10,090 38 0.000]

parents

The t-value of 10096 shows a significant difference at 00001 level of
significance as shown on the table above The null hypothesis was rejected
because the t-calculated value is greater than t-critical value which means that
there s significant difference between children from educated parents and those
from illiterate  parents in the measures of social studies .

Table 4 28 Showing t-test analysis of children’s scores in physical education

on children from educated parems and those from illiterate parentse

PUPILS N |[MEAN [SD  [T-VALUE [DF [P ]
Children from  educated | 20 14 75 12711 | _

parents

Children from tliterate | 20 845 2065 |9402 38 0 0001
parents |

The t-value of 9 402 shows a sigmficant difference at 0.0001 level of significance
as shown on the table above The null hypothesis was rejected because the (-

calculated value is greater than t-cntical value which means that there is significant
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difterence between children of educated Pasents and those from dlnerste parents

mthe measures of physical education



54

5

CHAPTER S

DISCUSSION, RECOMMUENDATION, AND CONCLUSION

Preamble

This chapter explains and discusses the analyses i chapter four. Suggestions are
offered tor parents, teachers, care givers and Government on how o improve on
the provision of home and pre-school experiences that inelide cognitive | social,
and psychomotor skills, motivation in arcas of achievement, affiliation and moral
arientation and academic achievement in mathematics social studies, and physical
cducation of the cluldren’s pre-schaol age. Tt suggest how best o coatront and
tackle the problems associated with poor ar lack of provision of such expericnces
for the improvement of o children’s educational development

IHSCUSSION

The findings 1 this study support some rescarches made in some paris of the

coimiry and in other parts of the woild.

Nutl hypothesis 1

The fiest hiypothesis states (hat there are no signilicant difTerences i home and

pre-school experiences between children who attended nursery  primary schools and

those who did not.

The results show stemficant dhfterences in all the variables tested 11 was found

that nursery schools attendance has great énhancing influence in the children’s

performances Lt cognitive skalls (¢ 13 860,p- 000011 sacid skdls {1773 p- 0.0001)

and in psychomotor skills (G110 750, p 0.0001) This micans that home and pre-schaool

expeniences have great enbancing imfluence m children learning,



T
The results agree with many findings such  as Domovan and leavitt (1978), Maccoby

(1972). Onibukm (1987) and so many others. In the study of Domovan and leavit
(1978)or example, - was discoverered that parems and siblings who have s.hnwn
sensitive responses to thew  children’s expression were found to be more advanced in
cognitive skills Moccoby and fieldman (1972) have contirm that the origin o child’s
social development, are believed to be from parents and siblings While Onibukum
(1987) observed that children learn by movement and one ol the charactenstics of an
exploring child 1s movement
The research has theretore contirmed that children who adequately obtain home and pre-
school experiences perform significantly better than those who did not obtain such
expertences as contain in other rescarches conducted in other environment This confirms
the partial or absence of home and pre-school experiences in most children in public
schools m the state.

Null hypothesis 2

The second hypothesis statesthat there are no sigmibicant difTerences i motivation
between children who attended nursery primary schools and those who did not

The result showed significant ditTerence in the variable tested 1t was found that nursery
school attendance has great enhancing mtluence i the childien’s performances because
they  were found to be more motivated 1o learn (0 13 012 p 00001y The result has
agrced with the finding of Rutter and Her Associate (1979) which explain that the direct
feed back i terms of praises or approval are strongly assoctated with the construction of

pupils " behaviours. Thus home and school are important plac es for the child 1o stan
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building up a realistic and constructive  learnig  behaviours  This  study  has

confirm that children who attended nursery schools are more motivated 1o learn than
those who did not, and this children perform sigmificantty better in school activities

Null hypothesis 3

The third hypothesis states that there are no significant  differences i academic
achievement between children who attended nursery schools and those who did not

The result showed sigmificant didTerences m all the vanables tested It was found that
nursery school attendance has great enhancing mfluence i the children performances: In
mathematics (1 12 470, p 0.0001), social studies (1 11 08 p 0.0001) and in physical
Education (1-14 373, p- 0.0001) The resultshave agreed with the finding of Gerda and
Denms (1980) which explam that the chuld s performance (good or  poor )does not
depend on any attributes he happens 1o be born with but 1s a complex response 1o s
peergroups, his social contacts | his teachers,and the overall climates ol his school and its
assessment procedures

The study has confirm that children who did not attend nursery schools performed poorer
than those who attended nursery schools This confim the partial or absence of home
experiences and motivation i most children in public schools in the state

Null hypothesis 4

The fourth hypothesis states that there are no significant difterences in home and pre-
school experiences between children in urban primary schools and those in rural primary
schools The results showed significant ditTerences between those who attended schools
i urban arcas and those who attended schools i rural areas i all the variables rested

The study showed that wrban children performed signilicantly better in cognitive skills
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with (1=3.053, pr U.UU(Jqucial skills {t-  3.048, p 0001) and in psychomotor skills

(1= 2.015, p- 0.00(),

The results have shown that wbanisation has wreat enhancing influence in {he child’s
academic achievement and educational development These results have agreed with the
findings of Durajaiye (1984) which explain that environment has an important role to
play in both the development and manifestation of intelligence. ‘This condinms the partial
or absence of home pre-school experience and mottvation to children schoohng m rural

areas due (o poor enviroment,
Null hyportethesis S

The tifth hypothesis states that there are no significant differences in motivation between
children in urban primary schools and those in rural primary schools. the result showed
significant difference between those who attended primary schools in urban arcas and
those from rural areas in the variable tested. The study showed that urban children
performed sigmificantly betler in motivation { ¢ 2. 716, p 0001). The study has also

proved that urban children are more motivited to learn than rural claldren.

The research has agreed sath the findings of Gerda and Dennis (1980) which explained
how community - values atfect the ehild™s pereeption i school and its fimetions, he
explained that i a child attends school inan arca where there is a general positive attitude
to school and where (U is thought that school serves useful purpose he will be able 1o

integrate his school and home life relatively well,
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Null hypothesis O

The sixth hypothesis states (hat there are no significant differences in acadenmic
achiecvement between children in urban primary schools and those in rural primary
schools. The yesults showed signilicant difTerences hetween those who atfended schools
i wrban areas and those who attended schools in rural arcas in all the vanables 1ested |
The study has proved 1hat this group of children who attended urban primary schools
were found performing significantly better in academic achievement. In mathematics {or
example ((=2.140, p- 0.0001), social studics (12266, p0.0001) and n physical
Education (t=3 918 p- 0001). This study has as well canlivm the parval or absence of
home experiences and motivation of children schooling iorural areas due 1o poor
environment.

Null hypothesis 7

The seventh hypuothesis states that there are no sigmificant differences i home and pre-
school experiences between chitdren of igh and low socio-econamic backgraunds. The
hypothesis was rejected as there are significant differences between the twa groups in all
the vanables tested. The study has confirm that children from high socio- cconomic
backgrounds performed  significantly  better than those  from low  socio-ccononc
backgrounds, In cognitive skills for instance those trom high  social class performed
better with (194910 p 0. 0001) social skills (1= 920 p 000 Dyand in psychomotor skills
(1=17 227 p 0.0001} This study has proved that socio-ceonomic backgrounds has an
enhancing nfluence i the child’s academic ur;hic.venwnl and educational develapment,
The resulis of this study has agreed with the linding ol Lake {1979) who explained that
children rem poor income homes do waorse in school perfurmances than children from

rich homes.
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Null hypothesis 8

The hypothesis states that there are no significant differences in maotivation: between
children of high and Tow socio- economic backerounds The hypothesis was rejected due
to the fact that there are significant differences between the two groups i the variables
tested  The study has confirmed that children from high socio-economie hackgroumid
petformed sigmificantly  better than those from low socio-cconomic backerounds in
motivation with (1 7 875, p 00001) It was also confitmed that this group ol children
from high socio- economic backgrounds are found 1o be more motivated to learm. This
study has agreed with the findings of Uba (1989) which explain that the socio- economic
backaround of the child s judeed by the status and Tinancial state of the ¢hild and the
abithty of his parents to provide a better intellectual and stimulating learning environment

Null hypothesis 9

This hypothesis states that there is no significant ditferences in academic achievement
between children of high and low socio- economie backerounds

The hypothesis was rejected because it was  discovered  that there are sigmificant
dilTferences between the two groups in the variable tested The study has confirmed that
children from ligh socio economie backgrounds performed  signiticantly  better in
academic  achievement  than  those from  low  socio-  cconomic  backerounds — In
mathematics for istance ((= 8 52, P 0001 ), soctal studies (1= 5 767, P 00001 ) and in
physical educanon (1 9805, P+ 0000[) This study has proved that socio-cconomic
background has an enhancing influence m the child's academic achievement This study
has agreed with the finding  Of Lake (1979) which explam that children from pom

mcome homes do worse in school performance than children from rich homes
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This and other researches have contirmed that chiddren from poor homes perform

poorer than those chifdren from rich  homes Because poor homes cannot altord 10
properly cater for the education of their children such as providing them with adequate
learning materials or enroll them into private schools for pre-school education. This
contirmed the partial or total absence ol home motivation to most of our public primary
schools children in the state

Null hypothesis10

The tenth hypothesis states that, there are no sienthicant ditfferences m home and pre-
school experiences between children of educated and illiterate parent

The t-test analysis of the scores in the variable tested for children from educated and
ihiterate parent showed signiticant differences between the two groups because the null
hypothesis was rejected based on the Fact that all the t=caleolated valuesare greater than -
cntical value

The study has tound that parental literacy status has great  enhancing influence i the
children™s performance  In cogmbive skills(t= 1683, 1" 0.0001) social skilk(1=17 90,
P-0oool) and i psychomotor skills¢t 24 829 P 0.0001) The result of this study
agrees with the findings of Lloyd(1966) who made a vescarch on children rearing
pracuices m Nrgera and found that the hiterate class parent plays o mqjqr eniphasis on
then mteraction with thew children in the arcas that bear on school performances

Null hypothesis 1]

This hypothesis states that, there are no sigmificant differences i motivation between
children of educated and diterate parent

The hypothesis was rejected because 1 was discovered that there are sigmificant

ditferences between the two groups i the variables tested The study has confirmed thit
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children from cducated parent perform  signiticantty  better than those  {rom

illiterate parent with (t=19.33f, .0.0001). This shows that children from educated
parent arc more motivated to learn This study has agreed with the findings of Durajaiye
(1984) conducted i Ibadan on the child rearing p ractices between literate and illiterate
mothers and when (he children compared according (o the mother  child relationship,
interaction, communication, and guestions and the answers, the rescarcher found some
significant differences between the two groups.

Nush! hypothesis 12

The null hypothesis states that there are no signiticant  difTerences  in academic
achievement between children ol educated and literate parents.

The results show significant differences between those children from educated and
iliterate parcnts in the variable tested. The study shows that children from edueated
parents performed  significantly better i mathematics (€ 102651 0.0001), social
studies (¢=10.090, - 0 0001} and in physical cducation (079,402, P-0.0007) This study
has proved that children frome educational backgrounds perlorined significantly better
than children from illiterate parentsdThis study agreed with the findings of Weiss (1979)
which explained that in Nigenia, Ghana, and Kenya most students in the universities and
secondary schools are more ltkely coming from urban and well educated homes.

This and other researche s have contirmed that children rom Terate parent perform
significantly better in sehool activities than children from illiterate parents, becanse
lterate parents tend o put more care to the educaticinal devetopiment of their c;lﬁl(lre.n
than the illterate parents This  study has confirm that lierate parenis regard western
education as important and beneficial so, they enroll therr children in to nursery primary

schools for pre-school education and provade learning accessories o enlance home and
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pre-school  expericnces and home  motivation, while illiterate homes tend to

denied such provision because of ignorance.
These and other {indings have proved that parental socio-cconomic status | literaey level,
and the envirenment {urban or rural) bave great  enhancing influence i the child’s
academic achievement and educational development, especially i facilitating and
providing adequate pre-school experiences and home motivation for amproving children’s
academic standard at the grass - root fevel thereby ercating a good foundation for future
learning.
These findings have also proved that children who obuain adequate  pre-school
experiences in areas of coghitive, social, and psychomotor skills are stimulated to work
harder, that leads them to excel in academic achieventent in arcas of mathematics, social
studies, and physical Education, respectively.
52 recommendation

The tollowing recommendations are made based on the findings of this study.

]~ The three tiers o Government (Federal, State, Local Governments) should
orgamize and embark on Natonal, States and Local Government  iteracy
campaign through the mass media ( Radio, Television, News-papers) (eachers
Mass literacy organisors, Ministry of Fducation, Local Education Authority,
Districts and village Teads and the Tike on (he imporiance ol western education
in the society, and the provision of adeguate pre-school experiences and home
motivation i arder o prepare deir childeen for fiture educational and life
challenges in the interest of family, conmmunuty and national reconsbuction,

2- The three tiers of government {Federal, States and Local Governments) shouldd

provide adequate teaching materials, manpower, conducive environment for
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learnimg i our primary schools  especially those in the rural areas Ihey

should also improve on and extend the mass literacy education by opening adult
literacy education classes in all corners of the nation for those parents who were
not able to obtain western education. This will encourage and make them to
understand the importance of western education to them and to thew children
This may lead them to provide adequate home experiences and motivation to
their children in preparation for future educational and hife challenges

The three vers of Governments (Federal, States and Local Governments) should
as a matter of urgency implement their decisions in the revised National Policy
of education (198 1) that prmary education should beam with Nursery education
in the Country

The three trers of Government (Federal, States and Local Governments) should
as a matter ol urgeney revitalise the National, State and Local Governments
cconomy  They should  eschew  sellish ierest nte m omost Government
Executive officers and pay much attention to the economie hardship affecting
most Nigertans with the aion of alleviating  the suffermg ol the masses brought
by this cconomic hardship i order to rase the socio-ccononte status of the
parents to enable them cater for the education of their  children and to provide
adequate and stimulating learmng siuanions m their homes

The Government should as much as possible extend s developmental activities
to all nooks and corners of Nigeria especially  the neglected rural areas of the
North i the provision of soctal infrastructures such as goods roads,  water,

clectnicity, schools, Television viewing  centres and the like m order to raise the



O-

0.

85
living standard of the masses and 1o enhance educational  development  of

both the parents, youths and our younger children.

Literate parents, teachers |, village heads scribes and Government workers who
are staying with most illiterate parents should assist in enlightening the illiterate
parents on the importance of western cducation and encourage them 1o provide
learning facilities, motivation and encouragement o thew chaldren for a better
future learning experience.

Similarly, the rich and well to do parents living together with most poor parents
in the conununities should assist in the education of both the parents and the
chifdren by providing learning materiads in the primary schools, payment of
school fees at all levels of cducation, and the sponsoning of professional
cducational courses of children ol U poor homes . They should also assists in
the esfablishnent ol pre-school imstitutions and make them free of charge or
charge low school fees to accommodate the poor in the communities,

National and International organizations should increase the aid given to
educational scetor for the improvement ol hoth the parents and children's
educationat development. The Federal, State and Local Governments should
encourage new hational and International oreanizations to come to the aid of
educational sector before it collapse totally.

Children as parents and leaders of tomorrow most of them come from® paor
environments, there s obvious need to provide them with adeguate pre-school
experiences, learning accessories, and home  motivation Tor their future learning
and career. Some factars such as poor socio-ccononiic status and dliteracy

forced most parents to leave their children to room about, and some take them 10
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traditional schools far away from  the home with less parental care This in

most cases leads to total destruction of such children because most of them fall
into evil hands and gradually degencrate into hoodlums m the society To solve
or minimize these problems  effective educational  programmes should  be
planned and be taueht i these waditional schools with the help of teachers (1 e
Mallam) and community deaders  This assists v the eradication  of mass
ithiteracy i the communities and the entire society
53 Summary and Conclusion
The poor or lack of provision of pre-school experiences that include cognitive |
socialyand psychomotor expeniences  and home monvation m arcas of achievement,
attiliation and moral onentation on the children at the tender age has been attecting the
educational development for a long  tme especially m this part of the Country. This
madequate home motivation has been affecting the school performances and future
career of many children This resolts 1o truancy and mass drop-out in the schools which
end in many cases of street beggars, thieves and hoodlums i the society
This problem has obviously led to the fathng standard of education especially in
this part of the Country 1t s really a great theeat to the tuture ife of the childien, the
national unity. peace and security of the communities and the entire society. Action has
to be taken to acrest the sitwation for a future free and democratic soctety
Fhis vesearch work, was carmed out 1o find out how poor or lack of pre-school
experiences  that melude cogmitive, social and  psvchomotor  experiences,  home
motivation i arcas of achievement | affihation and moral onentation and other factors
such as socro-cconomic and  hiteracy status and the enviromment atfect children’s

schools activities and the educational development
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To do this three hundred and mine (309 children from  both  Katsina

and Kusada Local Government Areas were tested on three variables namely home and
pre-school experiences (i e cognitive, social and psychomotor) motivation in areas of
achievement, alfiliation and  moral onentation and  academic  achievement  in
(Mathematics social studies and  physical education) T-test statistical techmque was
used to test the hypotheses

Twelve hypotheses were formulated. After the statistical analyses, the 'l'.\w_-lvc
null hypotheses were rejected because the t-caleulated values of all the variables tested
were greater than the t-eritical values, meanming that there are sienificant differences
between all the groups in the vanables tested. The study has shown that Nursery school
attendance has great enhancing influence on children’s performance  In cogmtive skills
(13 B0 00001) social  skills (101 773 p 00000 and  psychomoto skills
(1=11 750 p 00001) They were also found to be more motivated to learn (1-13.012,
po 00001 Such children with nursery education were found to achieve significantly
more 1 academic tasks In Mathematies (6 12.476,p 0 0001), Social studies (111 08,
peO0001) and i physical education (=14 373 p 0. 0001)

The study has also shown that urban children performed sigmbicantly better than
those from rural areas in all the variables tested Significant difterence were found
between the two groups  In cognitive skills (13 053 p 0 0001) social skills (123 048,
pr0.0001) and i psychomotor skill (-2 015 p- 00000 ) 1t was also found that urban
children are  more motivated to learn (1=2 716, p 0.0001) while i academic
achievement . urban children achieve signiticantly — better than rural children In
mathematics for example (12 146, p 0 0001) social studies (¢ 22606, p- G.0001) and in

v

phvsical education (03 918 p.0 0001) The study has also shown  that socio-economic:
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background influences children’s school  performances.  In cognitive  skills - for

example, those {rom high  social class performed better (1=9.491 p- 0.0001) in social
skills (1=9.20, p=0.0001) and i psychomotor skills (1:17.227 p.0.000)). Also the pupils
from high  socio-cconomie background were tound 1o be more motivated 1o learn
(1=7.875.p 0.0001) In academic achicvement they were alsa {iumd signilicantly high
In Mathematics (1=:8.52, p- 0.0001) Social Studies {15707, Q.0001) and in Physical
Education (£=9,805 p- 0.0001)

The study has also shown that parental literacy status has a ereat imfluence on
children’s schouol performance. Significant differences were found in all the variables
tested among the childeen of liuerate  and lliterate parents. o cognitive .skilis
(t=16.83,p- 00001} soctal  skills (- 17.90,p 0.0000) and i psychomator  skills
(t= 24.829 p- 0.0001). Such children from literate hones were also found 10 be maore
motivated to learn (- 1933 1,p 0.0001). They were also found 1o achieve academic
excellence i their performance some  example  anclude.- Mathematics
(t=10.205 p-0.0001) Socral Studies ((=10.090,p-0.0001) and in Physical Education
(1=9.402 p,0.0001). These results  have proved that home and pre-school experiences
that include cognitive, social and psychomotor Experiences have  great enhancing
mtlucnce on children’s sehool achievements.

Nine recommendations were made some of which inelude a call 10 the three tiers
of Goavernment to embark on National, State, and Local Govermuent literacy campaign
through the mass mcd'i‘(il, 1eachers, -mnss-Iitcruuy courdinators, District and Village
Ieads, and the like on the impostance of western education in the society, since literacy
level alfects children’s motvation and school achievement. (U is also necessary (o

provide social nfrastructure such as good roads, water supply. clectricity, schools,
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health centres, and the like to enhance  educational  development  to both  the

parents and the children 1t s also important for educated parents. teachers, village Heads
and Government workers stay o orural areas to assists in enhehtemng the aflterate
parents on the unportance of western education i the development of the society

A call has also been made on the three tiers of government, as a matter of
urgency, to make provision for Nursery education for children within their jurisdiction.

These and other recommendations will be useful m amproving children’s
academic standard at the grass root level thereby creating a good foundation for future
fearning
55 Conclusion

This and other findimgs made i Nigeria and other parts of the world have proved
that pre-school expertences and home motivation have great enhancing influence on the
child’s school achievement and indeed improves s academic standard and his future

fearning activities
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APPENDIX |
AHMADU BELLO UNIVERSITY ZARIA
DEPARTMENT OF EDUCATION
(PSYCHOLOGY SECTION)

CHILDREN PRE-SCHOOL EXPERIENCE SCALE (CPLS)

This mventory is designed in conjunction with primary 1 syllabus to asses children level
of pre-school experiences in cognitive, soctal and psychomotor The first five question in
each domain will be answered by the class-master and the last live questions will be
tested directly by the researcher The rescarcher  will test each child and record the

performance based on three pomts scale as follows -

Yes - 2
Partly - ]
Nao - ()

Cognitive Experience (CL)

Yes  Partly No

-

Does he/she easily recognize numbers 2 I 0

fromo - (07

2 Is he/she capable of counting numbers 2 I 0
from 1= 10 ?
3 Is helshe capable of reading nunmbers 2 | 0
from1 - 107
1 Does he/she pay attention when numbers and other
tashs are bemg taught to him? 2 l (
5 Does he/she worry when he/she fails to recognize
numbers or any other tasks bemg tavght to him 2 2 I 0



(8

0

Y

IJI
Pick and show to me the following  numbers

7. 5.8 906

Read to me the following numbers

234857

Count to me the figures of vous nipht hand?

Write the following numbers on the board?

The rescarcher will present four different colows
chalks- white, red, green and blue and ask the

children to tell the colony

ay ik all coneat
b Pick some correct |
¢) ek non correct O
%

a) Read all correct 2

by Read some correct 0

J

¢} Read non correct

]

a) Count all correct
by Count some correct |
¢} Count none correct O
A) Wiite all correct-2

by Witte suome correct -

¢) Write none of them -0

o

ay Abibity toteld ald correet-2

by Ability 1o tell some  of then

correct |
¢) Inability 1o tell

coreey -0

none



-

SOCIAL EXPERIENCES (SE)

Yes

I Daoes he/she interact freely with other children i the class 2
2 Does he/she quarrel with other ehildren frequently 7 2 I
3 Daoes he/she participate very well i playing in class”? 2
4 Duoes he/she participate in group activities 2
6.0 Does he/she sympathize with his /her classmates when they

Have problems? 2
7.0 Do your Parent allow you (o play with vour fiiends outside

Home!
7 Do your parents allow you to invite your friends to cat? 2
8 Do your parents alfow to attend religious services™” 2
9 Do your parents allow you to attend parties or any

Ceremomal mvitations” 2
10 Do your parents ask you 1o serve vour seniors at hame? 2

PSYCHOMOTOR EXPERIENCES (CF)
Yes

Is he/she happy when ask o play i the field” 2
2 Does he/she perform very well during physical activities” 2
3 Is he/she capable of leading his classmate during physical

Activities? 2
A Daoes he/she behaves well during physical activities”? 2
S Is he/she capable of taking responsibility durimg physical

Activities? 2

Partly

N

()

Partly No

]

{
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0 Tell me 3 materials that you play with your brothers
and sisters at home a) Ability to tell the materials 2
by Ability 1o tell some  of the
materials |1
¢) Ability to tell none 0
7 Tell me 3 games that you play at home” a) Ability to tell the games 2
b) Ability 1o 1l some of the
vames |
¢) Ability to tell none 0
8 Tell me 3 games that you play at School? — a) Ability to tell the games 2
by Ability 1o tell some ol the
vames |
¢) Ability to tell none of the games 0
9 Tell me 3 games that you play in school that
You like most”? a) Abihity to tell all the games 2
by Ability to tell some of the
vames |
¢) Ability to tell none of the games 0
10 Tell me 3 games that you play with your friends
outside home ' a) Tell 3 games 2
b) Tell some games |1

¢) Tell none 0
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APPENDIX 1
ALMADU BELLO UNIVERSITY ZARIA
DEPARIMENT OF EDUCATION
(PSYCHOLOGY SECTION)

JUNTOR ACADEMIC MOTIVATION INVENTORY (JAN)

This wventory s destgned o assess children level of academic motivation at the primary
school stage The Rescarcher/Teacher is expected to complete one inventory for each
child in s/her class The mode or response is based on five point scale -

Alwiavs A 5

Frequently ) 4

e

Sometimes S)
Occasionally ) 2
Rarely R) |

From which the rescarcher  circle  or thick  the  child's  performance
Name school Katsina Local Govermment

( ) Kusada Local Government ()

A Achievement Motivation Orientation (A) A FSOR
| Daoes he/she pay attention when things are

explained mn class ? S 4 3 21
2 Does he/she understand without much ditficulbty”? § 4 3 2
3 Daes he / she attempt 10 answer question in class S 43 21
4 Does he/she attend school regularly? 5 4 3 2
S Does he / she work neatly? S4 3 2
O Does he/she enthusiastic to learn”? S 4 3 21

N
e
-

|

7 [s he/she worned when he/she get poor score?
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-

Q

10

L
Does he/she do correction  promptly”

Does he/she do the work assigned to him/her quickly?

Does he/she repeat the same mistake i learning”

AFFLIATION ORIENTATION (A/0)

I8

19

20

Does he/she mteract freely with other ehildren”

Does he 7 she enjoys group work

Does he/she like by classmates?

15 he /she quarrel with other children?

Does he/she feel tree with teachers?

Does he/she concerned with other children’s problems?
MORAL ORIENTATION (MO)

Does he/she break rules and regulations?

Does he/she behave well n class?

Does he/she ke to please teachers?

Is he/she capable of takimg responsibility”

V.l

-

-

e

-

-2

d

-

s

-

-

‘i

-

-

-

-J
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APPENDIN I
AHMADU BELLO UNIVERSITY ZARIA
DEPARTMENT OF EDUCATION
(PSYCHOLOGY SECTION)

(ACADEMIC CHIEVEMENT)
ORAL  TESTS IN MATHEMATICS, SOCIAL  STUDIES  AND PHYSICAL
EDUCATION FOR CLASS 1 OF PRIMARY SCHOOL
These oral tests are designed in conjunction with primary school syllabus 1o asses
the children acadenue  achievement e Mathematies, social  studies  and  physical
Fducation

ORAL TEST OF MATHENATICS

- Counting ot obyects - The researcher will ask cach pupil to count the

Followmg objects (Cups) to be drawn on cardboard paper

'
19

i) Counting them all correctly
) Counting some of them correctly - |

) Counting none of them correctly -1



L)

2) Counting objects- The researcher will ask the pupils to count the following

Objects (trees) 1o be drawn on the card board paper

i i
o vg‘l \mf‘-
s |
J {
a) Counting them all correctly -2
) Counting some of them correctly -1
) Counting none of them correctly -0

3) The researcher will ask the pupils to show him the number that correspond with the

following objeet which will be drawn on a cardboard paper

Correct answel |

Wrong answer 0




L

Correct answer -1

Wrong answer -()

4y Addinon of number objects  The rescarcher will write the Tollowing sums on the
black board and ask the pupils to wite the nimbers and answers

Example 000 () 0000
=
‘ | .‘ ’ I 1 { ‘1 l
- L | :

i) 000 () 000000 a) Write all correct -2
L - ] } l ] I- I b) Write some correct -1
¢) Wrile none correct -

i) 0000 000 UOO0O000 a) Wrete all correct =2

I -

D) Wrinte some correct -1

) Write none correct -0

i) Qoaon 0000 00B0O0UOO

NN
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1) 00000 0000 000000000

a) Write all correct -2
h) Write all correct -1
c) Wrile none correct -0
8. Matching test- The researchers will draw /write the following objects (boxes)

and numbers on the black board and ask the pupil to match the object with

the correct numbers.

BIDDDDD
PIDADED
b i S e R
FEIBPDDDD -
PP R
BADG o

DA

Each correet corresponding
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SOCIALSTUDIES

The pupils will be tested orally under the tollowing gquestions? The correct answer
attract 1 mark and wrong answer = 0

Class TABCDE

| Which class are you” I
2 What 1s the name ol your school” I
3 Tell me one of the colour of Nigerian (lag”? I
4 Among vour mother. father. and sisters who is the head of the family? |
A Between bospitals, market and well, where shall | uet

1) Medicine” |

i Sugar and rnice? )

1) Water? |

0O Who cooks food for you”
7 What 1s the fust colour i Nigerra flag” I
8 Who gives Baba breakfast” I

Answer Yes Or -No Correct Answer Will Attract T Mark and Wrong Answer 0

Yes N
9 Do you wash your hands before cating” | 0
10 You should not wash vour hand afier eating” 0 I
I Do you wash vour hand alter torlet? | 0
12 [s 1t good to play with Razorhlade? 0 |
I3 Should we sweep our houses everyday”? | 0
14 Should we sweep o classtoom everyday? | t)
15 We should wash fruits before cating”? 1 0
6 We should not wash our plates betore eating”? | 0 I
17 We should bath everyday | (0

I8 We should not wear shoes when sweeping the

campound (0
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PHYSICAL EDUCATION

I The researcher will ask the pupils to do the following activities in physical

Fducation

CSINC|ACTIVITY T PERFORMING 1T | PERFORMING PART OF IT WRONGLY
() CCORRECT PERFORM
! Frog jump- do frog jump? {2 | }e o
-/ Arm swinging -swing your | 2 | E“ -
arm’?
3 | Leg swinging swing vyour | 2 I 0 _
leg” ,
" Catching the ball-catch the ; 2 I 0o
hall .
5 Skip with rope with 2 legs? 2 I 1 N
0 Hopping with | leg 2 | 0
7 Hopping with 2 legs  Haop | 2 I "l o
Cwith 2 hands at waist .
8 Langer Do Longa for me? 2 | 0o -
0 Jurp wath ane lep! 2 | T o
¥ Carclumg the bean bap — catch the I 2 | 0 N
bean bag Tor me?
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APPENDIX IV
ALIMADU BELLO UNIVERSETY, ZARIA
DEPARTMENT OF EDUCATION
PSYCHOLOGY SECTION
PUPILS OUESTIONNAIRE

This pupil™s questionnaire s designed o find out the socio-eceonvimie and - fiteracy
background ol the pupils, The rescarcher will conduct the test and indicate the facts
which applied (o cach pupii and scores him accordingly The Rescarchier classified the

puptls under the following levels: -

1- High socio-ceconomic background - 70) - 100marks

2- Middle socio-economic background - 4) - OYmarks

3- Low socto-econamic backgroand - 0 - 40marks

Name of the pupil. oo Katsing LGA () Kusada LGA ()
l. Socio-cconomic background -

Which of the following do you have in youwr home V.

SECTION A - Satellite () -10marks
Car, bus, lorry ( ) -10marks
Telephone () -10marks
LHause (s} for rent () -lTOmarks

Farm (s), Tligher Domestic - Animal (canle & horse (s)
Only) provision | shop, textile, grinding machine ete () [Omarks ‘
S0 marks
SECTION B video Tmarks
Cooker {) Trarks
Irickge () {) Tmarks
Television (s) { ) Tinarks
Motoreyele (s) () 7marks
38 marksss
SECTION C
Bicycle ( )-5Smarks

Lower domestic animal (sheep, goats, donkey ete)



10163
Provision table and  sinilar trade () -Smarks

Radio () -Smarks
15 marks

TOTAL MARKS  100%

2 Literacy Background -
Does your Father or Mother or both attend school?
Yest ) NOo( )
If ves which school did he/she attend 2
Umiversity (B
C 1 OPolvtechme ()
Primary t }
In addion. the Researcher will confirm the mformation from the pupil’s school

admission form or Register



i
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Hypothesis

|
y.
3
4
o

£

Results of the treatment anypni weses using mlm ﬂ

Statistical Technique |

t-test
t-test
1-test
1-tesl
(-1esl
1-test
1-test
t-lest
t-test
t-1est
1-test

1-1esl
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I

Decision
Hypothesis rejected
Hypothesis rejected
IHypothesis rejected

| Hypothesis rejected

Hypothesis rejected
| Hypothesis rejected
|

[ypothesis rejected
| Hypothesis rejected
[ lypothesis rejected

“ Fypothesis rejected
| Hypothesis rejected
|
1
\

Hypothesis tejected




