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CHAPTER ONE

A Comparison of Performapnce in Commop Mtrmmee Examination for

Usbean and Rural Pupils of Xano 3State

tegent of the Problenm

1

Bvery year, after tho selection fxercise into post—priasery institutions
there is a lot of waatoze of potentisl humem resources in the rursl »reas,
This is so because most fail %4"e selection ereainations, In faet, over

T70% fail amually, Many problens are related to those who have failed,
From a human point of view the gueation is '.fh.n.t ig the Tate of these failures?
Will they go back to the farms and other iraditional occupations f or which
they have already lost valuable years of training, or will they repeat
primary seven and hope for a better chance in the next selection? Even
more relevantly to the study hero ia, what went wrong? 'y did they fail?
Was it the selection tools = the Common Entrance Examinations test items,
that went wrong? Or did they lack proper motivation and preparation? Or
is it the pupils that lack the necessary intelligence?,

The Kano State Ministry of lducation seems to feel it is the selection
tools, It has therefore taken steps to correct this by starting its own
Common Entrance Examinations in which Hausa, the local language is included
as a paper,

The question ig, will thic step now implenented solve the nroblem of
large percentage of rural failured? A more definite answer will have to
awalt the analysis of the 1977/78 results, and subsequent yocars, Not=
withstanding, we can predict rather safely, a high vercentage of rural fallures,

- 1 -
'y
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If so0, then the problem ig why do nmore rural pupils than urbomn pupils
still fail desnite the chmoe of toola?, It is this question this rescarch
hopes to answer,

for t 3
1o This study is underta¥%en to help;lz:%mingg;gihle arca of problem of the new
scheme at it's early stage, There conld be several problem arcae., But this
research will desl with» those of socic=cultursl comtext,
2. Ask the examiners such questions as (a) what qualitics do we seek to
measure? (b) with what yardstick and from whose perspectives?, with a view
of giving the scheme a constant and purposeful direction. In precise terms
to generate a reassessment of the effectiveness of the scheme,
3. Stimlate further research,
Jhe Soope

The study is of selected case situations, A more and more cases are
studied by possible further reseurch, the findinze may become representative,
In studyinz the case situations the researcher intends to take case samples
from Birni and Kauye for comparisons,

The study confines itself within the 1977/78 remults because it is the
first and only results of the new acheme available at the time of writing.
Assupptions

The researcher ias operatinz on three basic assunptiona:
1+ That people of high SES are more likely to conce~trate in the Urban

Areas than in tho Rural Arcas.
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2. That children's motivation ia related to parcntal e-h.r-,_-:tim:ai background.
3. Level of urhanization is positively walated to availability of cducational
materials, which in turm is positively correlated with purils performance,
Looking at the a.ove varisbles implies lookin~ at some of the factors
in a child's environment that influence learning ard porfornance, As Bloom
puts it,
"Although thare nust be some rametic potenti )l for learning, the
direction the learning takes is gost powerfully determined by the
environment® (in TuBey, 1973:12). The cmphasis in the quotation is mine.
Boorer puts it morc bluntly, "learning is not merely =n intellectual process",
(Boorer; 1974:6). Hence the need %o look at those other processes that
affect learning. i‘t: io interectine that research in "ano by Bichi (1978)
and Brown (1975) show cvidence of positive relationship between these |
factors and motivation,
Jypotheges
‘ For the purpose of giving the study direction, the rescarcher tests the
following hypotheses:
1 a. The more urban the place where the school is located, the higher the
level of pupil achievement will be on examinations, ‘
{ b, The higher the availability of amenities at the schocl the higher the
level of pupil achievement will be on examinations.
2, The higher the parents ES the hirher the level of pupil achievement will

be on examinations,
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4.

Te

8.

t of Ter:

Words and terms here are defined sccordine to *hiir contaetual meaning

the astudy,

Locnation = refers to vwhere the scheol is gituated,

Urban « Kano *etronolitan and Locrl Goverament heesdquaortera

Rural - other towns and villages ezcluding Loeal Tovermment headquarters,
imenitics = refor to such ithinga as, cnployment opportunitics, libraries,
textbooks, and audio-visual aids,

Pupil Achievement = for this rescarch refera to the performance on the
Common Entrance Bxaminations,

SES -~ Socio-Boonomic Status, In thia study it reforc to the combined

occupational and educationzl level of the parents,
High - an average income of i ,200 p.a. or Gradc level 05 and above or
in the absence of the knowladge of income scores at least 24 and above
on the SBS scoring sheet, (See nppendix),
Low = grade lovel 4 and below or scorinz only 23 and below on the SES
scoring shoet.
KeS.CB.B. = Kano State Common Intrance EBzaminations
Culture = "inherited, artifacts, goods, techmclogical nrocosses, ideas,
habits and values", (Malinawsiki, 1931:621),
Sub-cul ture = refers to differonce in the dominon® eul ture, which emerge
in positive responsc to the deriand of the modern social and cultural

atructures 1like, occupation,

1.Q. = Intelligence Quotient. A score representing thce presummed intellec—

tual ability of the individual.



The need for selection <rises beeamze (1) The governnent canmot provide
for all of the pupils wishins to further their education. (2) Vot 11l wanting
to go, could benefit from the type of further ducation proviled, So there
is the nced to selcet the most nble.

The growing importance of the examination system in our society is due
to: (1) Technological demand on reeruitment and training of talent and (2)

The Democratic, social and political changes which daily call for "equal
opportunity for all" (Douglas ot al, 1964:237). It is an attempt to be
impersonal and avoke merit in selection.

However many educationists like Bernstein, (in Young 1971), Lawton (1968)
and Hopkins (1978) have serious criticisma or the naturc and functions of
examinations, From the child's point of view, they argue, that not to select
gives a fairer opportunity to all sbility lovels, It nlso avoids segregation
and labelling of students, It iz an ezxercisc that killo tho motivation in
those labelled 'failures', BExaminations foster competitivo instead of coopera=
tive attitudes,

Aother oriticism is that competoent oxaminers are hard to come by, and
there is no guarantee that they will all nse the same techniques when marking
the same examination, This is very relevamnt to K,5.C.%. . because it is hand
soored. To resolve thio objection, educationists advocate the use of obﬁactivo

tests to standardise scoring.




Mmother criticiom is that examinations teat not so ruch natural ability
as acquired kmowledze, In this light it ie inefficient and unjust in predic-
ting future performance, In attempt to sottle this objection, tests that
measure intcllience, abilitics, and apptifudes have beor devised an a sounder
and fairer ingimments of gelection, The KoS.CW8.B. is an nchievoment test,
(see appendix). It aliould comsist of intellirence ard apptitude tests,

Qur presant obession with sxapdnations for selection ie distorting our
sense of perspective, Inevitably most poople's attention is focussed primarily
on the struggle to get zood joba, and forget the social task of developing
"sound moral character ... and individuels sense of will power, crecativity
and innovation" (National Philosophy of Bducation, 1975:1).

Evetta, defends selection by saying "the syastem of evaluation and
selection is crucial in 2llocafting responsibtle and arduous positions", which
is necessary in a changing society like ours, (Uvetts, 197%:67). She continues
to argue that selection encourages competition which motivates high performance,
Md again if no selection, bright children could be held back, which is unfair,
She however agrees that selection should be left as 1ate as possible, There=
fore, an educational selection syctem should be justified solely in terms of

the contribution it makes towards furthering of educational goals,

Nigeria is one of the many African countries thrt have not been able to
demonstrate functional relationship betweer home background factors and school
performance, This i3 also trus comncorning the significance of school perfor=

mance to the social, ecrmomic and political institutions of the states,
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doveral roscarchers (Puawell, 1953; Secrge, 19633 Cattell, 1965; and
Duro jaiyc, 1974) heva abtermted to exnlain the difterenc:o in tho test
performance accordin~z to nom—comitive variables like %h2 home backsground
factors, The relationship between thaese two factors hove becowz of great
interest that thc Intarnagionnl Aassociection for tho Bvoluntion of Bducational
achievenent (I.,8.4) conducted a n asive stulr—on the sud .'icct‘/_ooﬁirias between
1966 - T3,

These I1.3,A, studies togothor with others 1ike frasor (1969) and Douglas
(1964) indicate that high S is nssociated with academic success, Douglas
further found that these environmental influences are sreoatrst during the
pre=school years and after the age of eleven ycars, “he age at which our
sudb jects tako their Common Entrance Examinntiona,

Performance in the C.E.B becomes very important in Vigeria because a
major function of schools is "to sort out or select individunls for occupa-
tions and social positions" (0Olson, 1970:45). The most important point of
this educational sclection occura at the end of primary school, where the
pupils sit for the K.S.,C.E.E. it is important because only a very limited
percentage of the achool leaver: can find places in post-primary institutions,
In fact in the 1978/79 session only 9,000 pupils wore selected out of 21,000
who passed the K.S.C.B.E. (Wew Wirzerian, 13/4/78:11). Becamsc of this limi-
tation, competition becomes kecn and inequalitias in the demographic and
social background of the pupilas inevitably exncerbates inequalities in
educational opportunities. Olaon (1970:45) s:ya the source for these inequali=-

ties are multifold and complex,



However, in the Kano atate context, we surnoe® they are tho occupational and
educational positions (S88) of 4to perents and their eeorrahicsl location,
These and other frgtors combine o nnlwe it immosaible to rhtain the Federal
Military Sovernment's cbjectivos of a "{iuly eralitarian ancioty", through
the educational system of ‘hias country,

Whenever tests are aiven, thoy arc to moasurc students' achievement,
This achievement we ooy is influenced by such factoras as the family, Fleming
(1963) says there seems to be a correlation between children's intellectual
activities, practical skills, or social intercat and their parents' qualities,
He claims that research shows that the opinion of pupils on matters connected
with the family, the school, the church, industry, and the state, are more
closely related to that of their parent, (+0,12), (Fleming, 1963:42), We can
see that the influence of the family is definitely a strong factor in achieve-
ment, Ho says that the maximal effect of the beat home environment may be to
raise the "I.Q", twenty points, The conclusion one can draw from this is that

both parents and emvironment have inTluence on irntecllectual performance,

tification for Sclection of the -

SES as s Varighle

SES is the chief doterminant of onvironmental =ffocts on learning, It is
therefore, legitimato to attemnt to agsoss tho degrec to «dich achievement
is related to sociomecconomic level and materinl posseasions. Sweeping state-
ments have been made that 'brighter' children come from more propsperous
homes, Brighter here, refer to those who 1o well on achievement tests, The
validity of this statement ns regards to Kano, is what 5he writer hopes to

examine,
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Other rescarch in Britain, hnve on thiz showm o poaitiv: but not n high
correlation betwaem =chiovenent of ¢hildron and thi iy nocio-ceononmic leovel,
Thoy apmroximate to +043 according to Fleming, (194%:45), 1In Fret cccording
to a similar researer condveted in kano by 3ichi, the eorrelation coefficient
is even lowar = +0,05, Thorefore there are reasona to believe tlwt, other
intrinsic charactoristics of the Tanily sueh za attitnde and point ol view
accounts for the differcnccs in performance in children from home to home,
rather than "extrinsic attributes like orosperity or possessions", (Fleming,
1943:45), found that “mediocre homes" produce more children with higher
ability than socially superior parents (1€43:31)., Te inforance to be drawn
from this is that the positive influence of SBS on school perfarmance is
limited up to a point, It will be the field of another full time research
to be certain which point,
The Rural-Urban Varicble

The writer is propoeinz, that the sub—cultural difforences that exists
between the rural a2nd the urban communities account for reny of the differences
in attitude and response to education, Two, that these d:fforences, may result
in differential performance in school. A3 mentioned :lsewhers, Pleming, (1943)
Brown (1975), Bichi (1978) 211 aay, in fact thov do,

It is essential %o harc » systor of winarv aduention which would ensure
equality of accesa to educational institutiona, /nd since achiecvement in
the C,E.E. provides thia acceas, thon wo need a aystem of primary Education

that will give equal chances of achieverent in the C,E.E,
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It is one of the moral obligatioms of a society that ecach ¢)dld has to be
given a chance to develop fully., It is after this that the mwlection system
becomes meaninzful, (Fusgrove, 1972:284), Failure to do this also leads to
the underuse and misusz of a country's srestest resourecs-manpover,

Other resecarch show that the cducational performance of a2 large number
of rural pupils ie far below thoir potential ability (Lawton, 1968:7). Why?
Is it lack of motivation? Io it bocrusae the school as it is, io outside
their traditional educational syster? As Bveotts pute it, "An educational
gysten is a generalised oxpression of the human, sociaul and morasl concerns
of its time and place" (Bvetts, 1973:127)., It would follow, therefore, that
when an educational system is outside the society's social concerms it falls
to motivate,

Douglas (1964) is disillusioned about the present system's set up. He
says equality of educational opportunity is not something that can begin at
age five, Physical and mental damage ray have been dome to the rural child
in his early years to such an extent that, very little that the school can
do will be really effective in ocqualizing his opportunity. He gzoes on to
point out that in fact there is the danger of perpetuating the inequalities
because of the self-ferterlizing nature of education (Douglas, 1964),

Talking on language, which iz the main sub-cultural differences between
the rural and urban child in Kano, NeCarthy (1954), says that there is evidence
to indicate that there oxists a marked relationship between SES of the family
and the child's linquistic development,



"

o~ This is even nore evident in "izeria, vhere "nelish, a sccond lanruage,
and the lanzuage o tho elite, is boing used 2s the nivdium o1 instruetion
and testin~. Hence linquiatie inadoquaey is closely rozoeiated with the
home and social bockeround of the e¢hild, Thie in turm af’eets the realiza-
tion of intellectual capacities, duz to inndequate powers of apeech, According
to Profossor 3ernstein, (in Hoyrins 1978) tho stoksn lon-unr. haa 2 cetral
role to vlay in leoarning. 'e understand our world, tlwouszh our norceptions
and through the organization of our perceptions by means of lmguage. We
frame our concepts according fo our vocabulary and our competence in syntac-
tical expression, In this respect, it becomes clear that the rural child,
generally speaking, is at a disadvantage when we use English in testing,
Bven if the mother tongue is used - standard Hausa for exanple = in which
toxt=books are writton, is not the same as rural Tausa, Bernstein (in Hopikdns
1978) claims that the child with an elaborate vocmbulary is more competent
to 1live in the world in an understanding way,.

Denis Lawton (1968) suggests that asince this 1,nguazc handicap affects
both speech and writtem work, the remedy will be to intervenec in the 1language
habits of the disadvataged group, through the nedia of communication, But in
Nigeria moat of the rural groups do not have access to the communication media,
The whole environment of the rural child militates agninst formal types of
education,

A more serious implication however to the Nigerian C.E.E, is pointed out
by a Deutsch study in which he atates that there is a language barrier between

the urban $:acher and the rural pupil. In Migeria, especially in Kano, most
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rural pupils are tau-ht by urban teachers, This barrier mny further explain
poor performance on rural pupila,

It is important to sec the relation batweon 1longuayre and thought,
because ™without lanzuage, thinkine is limited”, (Lawton, 1968:38), This
limitation of thourht will lead to poor performnnce in the ebatract concepts
in Mathematica and other zubjects of the C.E.2. The sitvation is agrrevated
as all of the C,B.Be test iteus roquire abastraet thinking,

Durkheim (in Svetts 1973:124-5) arguee though, that homogeneity and
diversity are essential ingredients in ary socioty and sny educational and
socializing process must be concerned with the preservation of both, Therefore
an educational and examination system which precupvoses that the language and
culture of the rural pupils are inferior, and not just different, is unjust.
By such syatem the rural children become deprived and thercefore failures,
(Bvetts 1973:66), For any evaluation tools in Wigeria to be valid, therefore,
it has to honour these differcnccs,

In summary thercfore what looks plausible in the Kano situation is that,
the urban pupil is more likely than the rural pupil to come into contact with
Bnglish in his everyday life, This is due to the hetrogeneous nature of urban
population and the level of educational development. Mnd since BEnglish is the
medium of instruction in the three prececding curcial years to the C,E.E.,
then it is expected that urban pupils would do better tham rural pupils, Let

us proceed to examino these expectetions,
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Deaian

Two factors have boen choden to onslysc pupils performance in the state
C.,E.BE., They mre, (1) 58S, (2) Urban/rural variablea,

Noxt is the seloction of samplss., /1) tho samples are taken from Kano
Emirate, in attempt to minimise a historical factor on pupilg'! achicverent,
Then Kano Zmirate was divided into two cotegories: (1) ¥Kano Metropolitan,
and Local Government headquartcrs (2) other towns and viliages in the Emirate,
The research is concerned with (1) urban and (2) rural,

For deteiled analysis school sanples fror categories (1) and (2) of
location were taken through stratificd asampling. Two schools from each type
of location formed the samples. In the schools all elass seven pupils were
the subjects of this study,

Instrugentation

™o instruments were doveloped: a2 guestionnsire and o check list (see
appendix). The questionnaire was used for colleetine data from the puplils
indicating their SBS, The chockliat was used for collecting datn from class
teachers indicating amenities zvailable to the pupils,

Items 1 = 8 on the questionnaire solicit information 15 to the cultural
area of (1) the child and (2) the school, Item 9, 10, 12 = 17 golicit data
ooncorning the income and 1ife style of the child's parents, Finally item 11
collects data on the parenta' educational background,

Both instruments were pilot=tested in 2 Primary School in Zaria,

The questionnaires on 8BS were given to 1

fifteen inal yenr boys and girls to
£111 out,

—
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During the administration of th> questionraire the roseocrcher found that
pupils had diffioulty understanding itoms 4a, 6 and 10 (see apnendiz), '
These were nodifiasd with words suzzcuted by the pupila,

S$imilarly the renearchar found that thu elnss toacher hed difficulty
in understanding items 6 and 12 on the pilot copy of th: checklist (sce
appendix), He conpleined they vere arbigious, These two itens wore nodified,
Erocodurg:

In the urban arca, achools were carefully selccted to get a fairly
"typical™ schocls, 'A' Primary School was sclected which is situated between
the Government Residential /ros and Eano City, Parents' 388 in this school
should represent, that of high civil servants of the C.i.A. and rich merchants
of Kano city. The second Urban Primary School = School "B" — was taken from
Wudil towm - a Loecal Zovorrnent Hendquarters,

The first Rural Primary School - School "C" = was seleocted in Dawakin Kudu
Local Government Area, Hore !:ho Housa trenslation of the questionnaire was
used, The aecond_Ruljal Primary School -. Soh;:rjl "D" = wns solected 1n‘ Dawakin
Kudu Loecal Government Area too, Here the Hamsa tr.-.ﬁul.;tion of the question-
naire \fa.a‘u'aoc‘l. The t.:laae teacher had to explain i'}:em by itnﬁ, but in the end

the pupils could not begin writing because they did not know what to write}

Then he took one item at a tine, gave them the alternative answers and asked
Bk dbieni il
them to write which over onc applied to them, ‘iven then it was obvious from

their faces that somo pupile had great 1i"ficulties writing the alternatives in
their questionnaire, The class teacher filled in the checklist, It took us two

hours to finish}
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Mter collectin; thc 3BS data then I went to the EBzarmdnciions Offices
Ministry of Bducation Kano and with the aid of thre: assisionis copied the
State 1977/78 examination results.

Ireatment of Datg

The data to be collected from tho checkliat gives information or the
availability of six typce of mmenitics, Any school with 4 anenitiso and
above is oonsidercd ccod, Schools with 3 ar: fair, Schoola with 2 and below
are regarded as poor, The information collacted was chocked against location
to see which location = urban or rural - had more amenities,

As for the SES data collected, these were divided into low and high
using the metrics given on page 4, Then it was checked ngainst (1) locatiom,
(2) 1977/78 examination results,

Similarly cach child's performance in the examinationsz was looked against
his (a) location (b) SES,

After that the number of passes and failures in an arca were totalled
and the percentages of failurcs calculated, These percentoges of the rural
and urban failuros wore then compared, to see if in fact more rural pupils
failed, |

The writor attempted to explain pupils' achiovements in rclation to
(a) 1ocation, (b) parents 823, and (e¢) availability of amenitica. The Pearsen
Product-Moment corrslation wes u to find the correlation coefficient between
achievement and school amenitics, The T~ Test was used to £ind the rolation-
ship between achievenent and lloéatim. Breakdown and statiskic¥ was u'sed to |
find the relationship betwecn achievement and SES,

Finally with these analysis the writer ittempted intcrpretation of the data.




CODE SHEET

1, Code Number to Identify Student's Jucotionnaire
2. School

1. Magwren Primory School

2, Wudil Centrrl Prinery School

3+ Gano Prinary School

4e Yarzeve 2,5,

3. Lecgtion of Sohool

1. Rurad

2, Urbmn
4. Hoge town

1. Rural

2, Urbamn

Se Ago
1. Below 13 years
2. 13 =15 ycars

3. Mbove 15 vears

6. Sex
1. Male
2, Female
7. Religion
1. Islam

2. Christianity

%« Other
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8. Iribo
1 Hma/ﬁlani - Kmno
2 Born€¥, Sokoto, Fizor, Bmchi, Gongole and ‘lorthern Kaduna State .
3. A1 othors

9. j /Gugpd

1 Forming
Potty Trading

2 Koranic Teacher

3 Labourer & othar menial Occupations
Driver (lorry/Taxi ete) Commercial

4 Crafts (Pottery) leather work ete Snith Photographer

Carpenter

Self-Baployed (Magini/Berber ete) Mechanic
5 Intermdiatc Govt/Local Govt./Company employee
6 Senior Covt/Local Govi/Bxecutive/Professional

7 Large Scale Trading/Busincss

10, Educational Level of Father/Guardian

1 HNone
2 Koranie School

3 Adult Education & Primary 1 = 3
4 Prinary 4 -7

5 Post Prinary and abovo



11,

&2updle’ Meang of Trmsnort to School

1.
2.

3
4.
54

Foot and Dornlkey
Fieyvele

Public Tramsyport
Motor Cyelo

"

Jdotor Cor

Bicyele
Public Transport
lotor Cycle

Motor Car

13. Mumber of ghool Uniforn

14.

15,

1.
2,

3e

One
Two

tbove Two

Whether Student Watch TV,

1o

2,

1.

2.

No
Yes

W T,V.
Sometines
Often
Everyday

Never

18



16,

.

Studont Wateh Lo0a

1.
2,

3
0

1.

2

Public Viewing Contre
Heighbour's or Friond's nto home
At home

Nover

d £ o rad

lio

Yes

18, How of ton Student Listen %o reiic

19,

20,

1e
2,
3.
0

Sometimes
Often
Everyday

Never

Jhere Student Iigtons to radio

Te
2.
3.
0

At School or Villase Yall
At Neighbour's or Friend's etec homo
At home

Never

Mhothor PPl have boem to Hospital

1.

2e

Yes

No
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21 . m Ay t-mcs Pupil has htg\:- l_ _ . ‘m

1. Between 7 and ~hove
2. Beticon 4 =6 timos

Je Detwoer 1 «~ 3 timos

0 Never

Dispenaary
1. Yos
2. MNo

How nmany %imesz punil has haen to dispersary
1. Between 7 and over

2, " 4 - 6 tines
Be " 1 =3 tines

® Nover

22, Logal Nedicine

1. TYes

2., No

234 Over T tines
2 4 =6 timecs
3 Between 1 = 3 timos

0 Never

24. Amenitios
1 = 2 poor

3 fair

4 and aobove good

25, 9 = in all items = No response.
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ARALYLTN CF  DATL
For the purpose of comparirg pupil acrnievemeat on thc Xano
State Common Erntrance Evamiratione, two hypotiesss have beel made,
The first one is divided into two and stateon:
(a) The more urban :he location of the school; the Ligiier the
level of pupil achieveneut on examinations,
(b) The higher the availability of smenities at the achool the
higher the level of pupil acnievement will be on examinations,

Hypothesgis 1a:

In teating Hypothesis in the whole ¢f 1977/78, K.5.C.E.E,
results were analysed by location., The findings are presented in
two tables below:

TABLE 1A

Urban Performance in 1977/78 for the K.S5.C.E.E.

Percentages of
CENTRE Passes Failures Passes (%D
Kano and Administra-
tiv> Headquarters in 4,299 986 81.34
Kano
Gumel 110 30 78.57
Hadejia L11 23 9. 70
Kazaure 113 — 100,00

-l -

TOTAL: 11,933 1,039 82.60
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TABLE 1B
Bural Performence in 1977/78 for ihe K.5.C.E.E.
CENTRE Pagses Failures g ?;:;;:S'IE";)LW
Kano Emirate Ts7hh Ly 757 51.95
Gumel 345 158 77.53
Fadejia 813 281, Thet1
Kazaure 632 101 8L.0L
TOTAL: 9;& 5300 64,51
s m——— —

From the findings in the two Lables above, hypothesis 1.a. has
been confirmed because 82.60% of urban pupils were successful while
only 6L.51% of rural were successful on the same examinations, A
difference of 18,09, This is not toc bad a performance for the
rural pupils, considering that the urban schools have more amenities
as reflected by the sampled schooleg,

However, the findings in thec sampled schools show a greater gap
between urban and rural pupilez achievemenrt., It showe a difference
of 55.2%, thereby presenting very strong evidence in favour of

hypothesis 1.a. The situation is shown in the two taoles below.



TABLE IIA

Urban FPerformance of tre Sampled Schocls ir
the 1977/70 for the XeSeCelels

-— -

SCHOOL Passes Failures Percentage of Pacecs
Al 28 2 93.33
1yt E3 1 9C 80

SCHOOLS Pagees Failures - Percentage of Passes
et 8 12 L40.00
'D* 12 18 40,00
TOTAL: 20 30 40.00
=

This difference isg confirmed by a T-test which shows a high

significant difference of ,001, as in the Table IIl below:



TABLE 1T

T = ST UN JOCAT 0. VARTASL 3

POOLD YARIAGCE BSYIDAY &

- ——

—— e 8 — —- . —

5TD ST F Y T DEGHRELS  2=-TAIL
VARIA= HNC CI' MNEAR W VI'- 2.0 VALUE PROB VALTE Q) PROB.
BLE CLSES TION FRIEIO:

-——— - — —. - .

SCORE
GROUP 1 50 83,0800 LOJILE 5,677

GROUP 2 62 167.3226 32.832 L.1/0 1,50 ,L,136 =12,22 110 «001

- — -——— - —

Hypothesis 1b:

Findings on Wtheaia 1t shows that availability of school amenities
has no significant effect on pupils achievement, Looking at the amenity
factor between location it would lock as though school amenities have
bearing on achievement, becuvze the urban acliools which have scored
95.2% pagsez have five amenitics while the rural schools which scored
LO% have four amenities. But a closer loock at the amenity factor within
location shows that, that is a confusing picture. Within the urban
area School 'B' which has only one school amenity has higher pupil
achievement, by scorine 96,88%, than School 'A' which has !} school amenie

tiez and scored 93.33 in the rural area a similar no-effect situation
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was shown. OSehool 'C' which has no school amenitics at all, scores

the same '0% with Schocl 'D! which has four school amenitioes

(See Table L). The findings therefore has reject:d tue assumption in
hypothesis 1b, wnich says the hi ber the availability of amernities at
the school, the higher level of pupil achlevenernt o pupila achievement
here must be expleined bty some other facior ard rot ameri<iesz, This is
at least based on the findings c¢f this study, and a’'mittedly the data

could be more comprehensive,

TABLE IV A: URBAN SCH2O0LS

A comparison of pupils achicvement with distribution of school

amenities:
SCHOOL Percentage of paBses representing Number of
pupils Achievement School

Amenities

School 'A! 93.33 b

School ‘B! 96,88 1

TOTAL: 95420 5

-_—————— — =
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TABLE IVE: RURAL SCHEOOLS

i Percentage of passevs representing Hunber of

PCHOOL pupils achio>vement, 5chool
Amenities

School 'C! 46,00 0

School 'D! L0,U0 L

TOTAL: 10,00 L
iy — - - —_— s

when subjected to a T - Test, the availability of amenities shows

no significant differerce on test performance at .792 (See Table V

below).
TABLE V: T « TEST ON AMENITY VARITABLE
STD 51D F 2= T Degree 2-

Varia- No of Iean Devia= Error Value Tail Value of Prob

ble Cases tion Prob. Freedom
SCORE:
Group 1

(Low) 52  131.2115 50,298 6.975 1.42 .202 .26 110 192
Group 2

(High) 60 128.4167 59.931 7737
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Hypothesis 23
This hypothesis say: the hizher the parcrie S, the highor the
level of pupil achicvewent on anelysirg the urbon and rucsl nupils'
-

achicvement separatelyr on Sih wvaizble, thie stateavnt 2 relhicTed as

ghowr: in Table VI . and B, bulow:

TABLE ViA: 0% Variable on dcore = Urban
Number of ub.r of Perecentoge of Tlasses
Cases Passes
SES High L L2 955
Low 1l 1L 100
TABLE VIB: SES Variable on Score - Rural
Number of Number of Porcent:ge of Passes
Cases Passes
SES High G 1 16,7
Low L2 18 42,9

This analysis shows that in fact pupils from low SES perform
better than pupils from high 588. This therefore rejects hypothesis.
But it confirms locnlly held believe that, given the same incentive,

children from poor homes perform better in school =nd other occupations
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than children of the well=to~do. 'his belicve is held under the assump-
tion that the "poor" children hove oeitions ia tho society to aspire to,
end basic nead to satisfy wiile Yrich" children have no uroblems with
basic needs and assune their parenta' positione ag theirs, Vhether this
view ig held rightly or wrongly 18 debhatavle, but this result confirms
it. Some coutions needs to ve exercisad n the interpretotion of this
result howaever, since thers op ears to be gome confouwing of th= high
SB: with the Urban Variable while e ﬁéﬁ{szs seemg to be mostly Rural,
Algo the result may reflect the we, the variable was constiructed and
dichotomised,

However, on merging rural and urbar low SES together and rural
and urban high SES together we get 2 differcnt picture, The hypothesis

is confirmed as shown in Table 7 below:

TABLE VII: Analysis of Test Scores by SES in the Sample

Number cof Fumber of Percintage of Passes
Cases Passes
SES High 50 43 86
Low 56 32 57«1k

AT = Test run alsc shows a high significant difference between

high SES and low SES on test performance as show: in Table VIII below:
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than children of the well-to-do. This belicve is held wdcr the assump-
tion that the “poor" children have -Qeitiuna in the socicty teo aspire to,
and basic need to satisfv wiile “rich® ehildren have -0 srotiers with
basic needs erd assumce their varcits' positioc . ne thuoire, Wkother this
view is keld rizhily or wrongly 18 deobatavle, bat ibis resuss coniirms
its BSom: coutions needs to ve exercized n tha iutirmratrtiicon of this
result however, since there ap ears to b. sonc corfruling of the high
SES with the Urban Variable while 4! 2 how SES s.ome 4o bo mog=ly lural,
Algo the result may reflect the we ° the variable wes constructed and
dichotomised,

However, on merging rural and urbtar low SES together and rural
and urban high SES together we get 2 different picture, The hypothesis

is confirmed as shown in Teble 7 below:

TABLE VII: Analysis of Test Scorcs by SES in the Sample

Number of Humber of Perccntage of Passes

Cases Pusses
SES High 50 L3 B&
Low 56 32 571k

AT - Test run also shows a high significant difference between

high SES and low SES on test performance as showr in Table VIIT belows



TASLE VIII: AT » TEST ON SES VARTABLIG

POOLED VAITATCE ESUT0ATEH

e . s me e Tesme e —

ST STD v 2= Iy Dugrie 2=

Vari= HNo of IMuAL Devia=- ¥rrow Valuz Tai: J/alue or Tail
able ceses wion Prob reedon Prob
SCORE
Group 1

(Low) 77 1152208 5222. 6.,0TE 1.32 o372 =kl 190 001
Group 2

(High) 35 161,600 L6.L13 7.845

S B —— e

So the picture given by within the loeation analysis could be due to
the smallness of the sample or due %0 what the Assistant Co-ordinater of
Examinations, described as organised cheating' by hesdmasters., He explained
that during the interviews they discovered a lo! of pupils who could not
write their names, especially in the rural arecas, and yet are supposed to
have scored very high marks on the examinations., As a result of this, he
is of the opinicn that whatever went wrong must have happened with the full
knowledge of the headmastorc who were charged round from their schools and

used as Supervisors.



CHAPTEK _FIVE

CO.ICLUSICH ASD _t20iJFIIDATIONS

Summary

The study has attcmpied to look at the selective fu.ctions of our
Common Entrance Examinations, Thers are apparent ciffer:aces in the
rates of pupils' achicvemmt cf pupils in rursl sclicels ard those in
urban schools. It tries tu sec wro gots celseted ard whyt 'This inves-
tigation is considered necessary due to the annual wastage of manpower
and the diminishing financial strength of the government. It is
necessary to maximise the quality of our schools' output. And due to
our declared national egalitorian prineiples to ensure that this quality
output is sprcad over all our communitiis-rural ard urban alike. The
need to guard quality cven more pressing now, ran ever in our educational
history, due to the proliferation of primnry schools under the-b.P.E.
Scheme. It is hoped that ztudies such as this will help direct the

planning of our primary school's educational content and assessment,.

The Hypotheses

Out of the three hypotheses tested two are confirmed and one is
rejected. The two confirmed are the SES and location hypotheses. The
one rejected is the school amenity hypothesen. When the SES hypotheses

was looked at on within the loention basig it showed a "no=effect!

- 30 =
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results on test performance., It is only when looked at on a cross—
location basis that the hypoh-ses iz confirmed.

The conclugion onc érawe from the resultc of the amenity chocke
list is that amenitice orovided iu half of the achools are very poor
and the best use is not tzin; made of the existing ones., In addition,
urban schools have more eacnitics than ruresl scioco.z. The “iflerence
however is not much. This is probably duc 1o the size of h- sample

and needs a close re-ex=uin.ilon viin a largzer saaple,

;mioat ions

The first implication one draws from the findings is that location
is & most important determinant factor in test achlievement in Kano
State, It was looked at on a ptate; and sauple basis, but the results
remains the same, The location faetor is so strong that it confounds
the effect of SES, Urban low SES have performed better by scoring 100%
on the KSCEZ than rural high SES, who scored only 16,7/, The second
implications that SES has little effect on pupils' achievement in
Kano State, Thirdly, school amenitiies have no significant on pupils!
achievement in the sample studied, The whole implication of these
findings is that community environment is most crucial to pupils’
achievement., In terms of intervention programmes, this means that
the government should aim at changing the life st;le and entire
environment of the rural pupile or else change .he educational content

of rural schools,
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Recommendations

Looking at the presen! social and cconomic trernd in the country,
the writer is of the opinion that the govermmen® would refer to main-
tain *he present type of zducaiion, Recorenda iune are therefore
given on how to improve the rural ciiild'as erviromme: i, to his cduca=

tional acdvantage?®

(a) Provision of Basic Infras rmctures

There is a ne=d to prcvide tasie infrestructuree like “ap water,
electricity, hospitals, and motorable roads in the rural areas. An
inspection of the K.S.C.F,k, aquection papers will show that the exa-
miners assumed the pupils! have some knowledge oi ideas connected with
these social structures, Besides, these structures widen the know=
ledge horizon of the pupils, and bring life into the drv lessons in
the classroom, For example, before or after a lesson on 'How we get

water' the pupils should be able to pay a visit to a Water Works,

(b) Setting up Industries in the Rural Areas

This is to create job opportunities for tke rural children
which will serve as a mobilisation effort for many, This is in

addition to the obvious educational value of such concerns.

(¢) Boarding Primary Schools

Because the measures so far suggested are measures that the
Ministry of Education will have little or no conirol over the writer

now suggests what the Ministry can do, before it jersuades other
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Minietries of the necessgity 0 such rurazl schemes, “he Ministry
should set up primary boarding ccrools in whkichk it should Iry ‘o set
up real educational, experiencesc, The Minietry rhould :ale massive
use of the radio as an oducat on age. t. .. griet diflerence in
pupils' achievement has Lseen found in te rescarch betweer pupils who
listen to radio and those who do not, Livizg in suca an enviornment
for eight months of “hc year should uma e a difference to ¢ pupils

attitude towards educztion and, hence, their achievsment,

(d) Supervision of Schools

The Ministry should maintain = more efficient inspectorate
division that ensures equal distribution of school amenities and their
maximal use. The Ministry, on its side, should take prompt action

on inspection reports,

(e) e of Construction

The Ministry should tale further its present move of introducing
Hausa as Language of instruction up to Primary Four. The Ministry
should go further to maintain some Hausa lessons up to Primary
Seven, However, 'he Ministry should be awarc that further changes in
Curriculum require adaptztion of boolks and retraining of teachers,

All changes should be in harmony with posteprimary curriculums.



34

(f) Supervision of X.S.Ceieiie

A more security-tight orsganize.ion ig raguired. T2 [linistry
should dispense the use of Hoadmesters as Supurvisors immediately,

Thig will help in making the examinations rosulis more valid,

(g) Making the K.5.C.i.E.

The Ministry shoald wclk2 an arvangements with the Compuier
Centre, Ahmadu Bello Universivy, Zavia to siirt scoring the exanina-

4

tions with the Computer. 'Uhis will elp reduce tlic ¢ mbersoue
administrative duties attached to the marking of scripts, It will
also help kecp a complete and cesily traceable records of the examinae
tions, Another advantage is it will come to the rescue of the

statistics department.
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APPENDIX I

CEBCK~I,IST QUES:IONILINF

Name o School:

—— p——

Locationa of Schoel .

No, of Firal Year Classes:

e e e e 4 . — —

Total Yo, of Finuligt Pupils:

- —

Any Library?®

How 3iy is the Library?t

———————— o — — . e 5

Any Audio Visunls?

— s e m—— = & .

————

—

Bave the present Final Year Pupils ever been on an

excursion?

Where?

Have you Text book for everv Subject?

How many subjects have Texthooks?

Have you work-book for every subject?

B) How many subjects have no workebook?

Any extra=~Curricula activities in the Schocl

Any Library in the Vieinity

B) If Yes do the pupils visit it?
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APPIDTY I
Questionnoire on SBES (To be filled b every mupil on the eomple with
the help of the vesesrcher or clace talor),

Fill in your answexr whexe space is vrevided, and tick your ansver
where a2, b, ¢, d; are ziven,

y Name of School

2, Name of the town where the school is

3 Name of town where your house is

Lieas Your Namc (v) Class___ __
50 Age

6« Male or Female

T« Religion

B. Tribe

9+ Occupation of Father/Guardiasn

10, If your Father/Guardian is a businessman or trade, what type

of trading does he do?

11, Eduoational level of Father/Guardian (a) lione
(b) Koranic BEducation, (e) Adult Fducotion (d) Primary 1=3
(e) Primary L7 (£) Post-primary and above,

12, How do you come to school everyday?

13, How does your father go to his working place

1he How many school uniform do you have?

15. Do you watch a TV?




16,

17.
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(a) llow often do you wetel the T.V.?

B

(b) Vhere do you watich tha TV?,

Do you liston to a radio?

(a) How often do ou listen to = redio?

(b) Where do you go to listen tc the radio?

Since you entered your vresent class how many timcs have you

been to a hospital?

(a) How many times have you been %o = dispensary?

(b) How many times have you taken local medicincs?




APPEIDIX TIII

Inda aka bar fili ka cike amsarka a filin, Inds ske baka zabi
Ka sa alanar a kan wanda ka zaba,

mestiornnire on SES

(Ko wanne dalibi zai cike wannen, %ere da taimekon »ri bincike ko
kuma Malaminsa),

1¢ Sunan Mokarantar ka/fki

2 A ina Mekarantar teke?

3, Sunanka b) Aiinln

e Shekarunka nawa?

5S¢ Mace ko Namiji?

6 Addininka

7. Kabilarka

8, Aikin Mahaifinka/ Babanka

9. Idan Dankasuwa ne, wanne irin kasuwaci yake yi

10, Mahaifinka yayi ilmin boko?

a) a'a b) Yayi firamare (e) I, yayi gnba da firamarc
(d) yayi yaki da jahiki

11 Da kaka kakc zuwa Makaranta?

12, Da kaka Babanka/Mahaifinka yake zuwa gurin aiki?

#

-

13, Rigunan Makaranta nawa keke da su

1. Xa kanyi kallon Talibijan?

2 Eh} Sau nawa a sati?
b) A ina?

15, Ka kan saurari rediyo?

(a) Sau nawa a sati?

(b) A ina?
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Tun da ko shiga ajin nan, nawa ka sha magonin

)

ibiti?

41

Szu nows ka gha maganin Hausa?

iy



