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ABSTRACT

This study has been undertaken as a result
of the concern in the Adult Educati on Secti on,
Federal M nistry of Education to exam ne the
Grade Il Teachers' Education curriculum as
amended by the inclusion of Adult Education

principles, methodol ogy and techni ques.

My enthusiasm in this study was further
ki ndl ed and encouraged by Professor and Mrs,
DuBey, who actually saw a new di nensi on of
establishing and firmy too, the social studies
in all levels of educational systemin the
federation. Al so, this study has been further
motivated by the realization of the fact that,
one of the factors that led to the downfall of
last civilian government was due to the |ack of
adequate political and citizenship education for
our adults who, according to the laid down
regul ati ons, were eligible to vote and be voted

for.

Wth this in view, | therefore, took up the
chal l enge as a social studies graduate, who has
been involved in Adult Education programme in

Kaduna Pol ytechnic to undertake a study with the

ri



aim of preparing methodol ogy and | earning
activities for teaching social studies to adults
in post literacy classes using the post literacy
syl abus desi gned by Agency for Mass Literacy,

Kano St ate.

In chapter one, an attenmpt is made to
di scuss the concept of Adult Education and to
review the existing definitions and assunmpti ons.
The emphasis is on the methodol ogy used in
teaching adults. Di fferent methods that have
been used, are reviewed and an appropriate method

for teaching social studies is discussed.

In chapter two, the existing literature is
revi ewed; what educationists, political |eaders,
and worl d professional organizations have said
about Adult Education is discussed. The need for
social studies in Adult Education progranmes is
hi ghl i ght ed. Chapter three contains the
procedure followed, that is, how Il earning
activities were devel oped and tested in a class
room situation. The problems | am likely to

enounter and how these problems will be solved.

Chapter four contains the learning activities
for post literacy class one to three. These

activities are divided into themes, sub-thenmes.



Obj ectives, skills, resources to be used in
t eachi ng-1earning situation, attitudes supposed
to be acquired or improved upon, and literacy to

mai ntain its permanency in adult.

In chapter five, it is pointed out how
these activities were devel oped, tested and their
i mpact on adults. The results and how the
probl ems encountered were solved. These are
suggestions for teachers on how the activities

can be used in teaching |learning situation.

Finally, these activities are provided to
stimulate thinking of adults and to assist them
in | earning social studies. The study is
addressed to all the teachers of adult education
particularly, those teachers who teach soci al
studies to adults in post literacy classes, with
the hope that, it will serve as a guide to both

the teachers and the adult students.
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CHukTER Ll

INTROLUCTION

141 What is pdult Education?

The term 'adult education' is perhaps one of
the most difficult to define. Yet many
educationists and writers have advanced a variety
0f definitions. lost writers seem to agree that
adult education is the education geared to the
adult., Dave (1975: 5) thus contends that adult
education seeks to redress the imbalance of
aGucation received during childhood and youth.

He considers the earlier education as "inadeguate
to save oneself from professional as well as
cultural obselescence during the later period in
life™, By this definition, it seems that any set

of instructions given to the adult, would constitmty

adult education.

The guestion that then arises is, 'who is
an adult?'. according to Dave, guoting Wiltshirc,
{1966} :
An adult, as well as being over
twenty, is a free man, no longer

under tutalage, able within the
law to do what he likes and to



m ke his gwn judgement and
coice:; o mature man with
s me expe ‘‘ence of life,
viose personality, attitudes
ancd sreial ~oles are becoming
fixed, th ugh they may not be
fsrovocsbLy fixed; a full
citizen (ad in many cases a
parens ard hrad of a household)
' vich all the rightz and duties
ol a c¢itizen (and perhaps those
of a peren. and a householder).

yie

Sor> writers use this definition Of an adult
to define adult 'dac:ntion as the education
provided for 2ll rn ~rd wemen who are aged 21
and absve. This refirition forgets that in some
countries, men agerd 1€ are considered as adults

for purpose of ¢lection and other responsibilitico.

(1966)
a$- UNE&CO;/ln adopting the age criterion stateg

that the "terp adul“ education covers all organized
educational activities provided for people who
are not in the regular school and university

system and vho are genernlly fifteen or older,

The Federal Goverraent of MNigoria was aware
of the age limitation when 1t adopied the programna
Hased definition and stated “lat;

Adult and non-forma! education
may be aimed also at young
people who legally have not
attained adult status, but for
whom there¢ is no further
provision within the school
system. 1t is estimated that
there will be approximately



1.6 million of such young

people with no place in the
formal system.... annually

after 1982. National FPolicy on
Education, Blue print (1978: 35)

Other writers and educationists defined adult
education using the programme as 'Adult literacy'.
This definition excludes the body of knowledge
accumulated in pre-literate and non-=literate
societies. Yet it is known that such societies
provided some knowledge and skills covering most
facets of human endeavour., 1t also fails to
provide a guideline on what constitutes literacye.
is it the knowledge of reading only? or reading
and writing, and at what level of expertize?
idult Education extends beyond the narrow confines
of adult literacy snd includes post-literacy,

further and higher education,

Yet some defined adult education as "liberal
education" which embraces all forms of education
provided for working men and women, housewives
and others who for one reason or the other are
willing to improve the quality of education. Cthers
say Adult Education is "MhNass Education", thus
fundamental education where people acquire the
skills of reading and writing in order to apply

for the development of the community, Yet some



define it as "Workcrs Education" that is, adult
ocducation serves as a sort or remedial education,
a continuing education, updating the education
slready acquired by the adu .t to enable them

nerform better in their jobs.

UNESCC, in recen” vears defined adult
oducation as a conponent of life~long education
whaich begins in the cradle and ends in the grave.
The UNESCO adoption of 1'fe~long learning is
useful in that it encourages the formulation of
programmes geared to help the individual at
childhood, youth and adelhood. Such programmes
are all embracing, they involve the sciences,
humanities, recreational and leisure, vocational
and civic education. Because of such wide coverage
of life long education it involve all agencies,
including government, Universities, Voluntary
societies, mass mediz, individuals, home and wori
places, As life long education, adult education
assumes the status of "a “nlily developed, fully

blown, unrestricted, exhaustive cducation®,

The Nigeria National Felicy on education (1981)
adopts a wide conception of adult education and

lists its objectives in section 52 page 32 as:



J1e The provision of functional literacy
education for adults who have never hac
the advantage of any formal education,

2. The provision of functional and remedizl
education for those young people who
prematurely dropped out of the formal
school system,

3. The provision of further education for
different categories of completers of
the formal educational system in order
to improve their basic knowledge and
skills.

b, The provision of in-service, on-the=-job,
vocational and professional training
for diflferent categories of workers anc
professionals in order to improve their
skills.

Se The provision to adult citizens of the
country of necessary aesthetic, cultural
and civic education for poublic enlight~

ment.

It seems clear that adult education extends
from indigenous education to courses at University
level., Adult education both complements and

supplements formal education. although taken to



be a low-cost area of cducation yet, from the
point of view of return on investment, it is the

most i diatel roductive and profitable for

the national cconomy. It is not restricted, but

ilimitless and life-long education, As Zambian
llewsletter once put it, "we are never too old anc
we are never too educated to learn more because
knowledge is increasing and changing rapidly.
Also in this vein, adult education has a
in Omolewa (1981: 14)

very rich meaning - as Hutchinsoﬂ/insists adult

education in the widest sense is any kind of

———

education for peoplé who are old enough to work,

vote, fight and marry and who have completed the

circle of continuous education commenced in
children. They may want (o make up for limited
schooling or no schooling, to pass exams, to learn
the basic skills of trades or professions or tc
master new working processcs. They may turn to
it because they want to understand themselves and
their world better and to act in the light of
their understanding or they may go to classes for
the pleasure they can get from developing talents
end skills - intellectual, aesthetic, physical or
nractical. They may not ecven go te classes, they

may find what they want from books or broadcasts



or take guidance by post from a tutor they never
meet. They may find education without a label
by sharing in common pursuits with like-minded

people.

With all these definitions, one may be
temped to define adult education as any education
given to adults at any level, It does not matter
the content of the training and where it is given,
but to give an adult a desirable change to live
a more effective and acceptable in the sociecty

to which he belongs.

1.2 The Growth of adult Education in Nigeria

The art of reading and writing was an '
innovation brought by muslim traders and teachers Q
into part of Northern Nigeria, and by Portuguese
priests into parts of Southern Nigeria by the

15th century. The skills attracted Nigerian

rulers who began to employ those with necessary
expertize as Secretaries, Counsellors and
Imissaries. When the opportunities to acquire
Jiteracy skills were extended to the generality

of people, most Nigerians took advantage of the

new opening for social, personal and economic

emancipatione



Research in the history of literacy shows that Borno State

possessed literate expert historians, one of

who compiled the history of the reign of

Mai Idris Alooma (1571 - 1603). Al Ghaji

(1472 - 1504) founder of the second Kanuri Empire
was renowned for his interest in the reading of
the Koran while N'gazargamu remained throughout
the 17th century "a centre of learning and
culture™., Mai Akbar Ibn air (1793 - 1810) was
described as "a learncd Princec.. and a friend

of science and religion",

In Hausaland, Koranic education, involving
the learning of tne koran by rote was supplemented
by the learning o” arabic scripts, Islamic Thought
and culture, The Islamic Jihad of the early
nineteenth century also had an educational

component as Islamic learning was further advanced,

ﬁé?. Meanwhile, along the coast, the Portuguese
were active. By 1592, the Portuguese king John
III had instructed his emisaary Estevao da Gama
"to take special care to command the sons of the
negroes living in the village to learn to read

and write and how to sing and pray while

administering to the Church", Omolewa (1981: 30).

Further educational work arrived with the

evangelization undertaken by the English, FraﬂhL

and Scotish Ministers and Teachers,




In 1841, the German friest, Rev. J.F. Schon
and the Nigerian missionary, Mr. Samuel A4jayi
Crowther, led an expedition up the River Niger,
Cne year later, two other missionaries, Freeman
and Twonsend, began to plant mission stations in
‘Jastern Nigeria. These missionaries had with themx
works on the grammar and vocabulary of both
Hausa and Yoruba languages. Their aim was to
incorporate in their Teaching of the Gospel and
some literacy work.:ﬁ%;tween 1845 and 1846, the
CelMeS. mission in Badagry was able to establish
a literacy class for the youth and the adults.

In the North and parts of the west and Lagos

1900 almost the whole of Northern Nigerian was
dominated by Islam-~ influence. It is recorded
that about 20,000 koranic schools existed with an
enrolment of about 250,000 pupils. Among the
distinguished scholars of the period were Usman

Dan Fodio and Muhammed Hellos

ﬁﬁ&The literacy education introduced by the
uslim teachers in Northern Nigeria and Missionarios
in the Southern parts was bound up with religion.
The horan was the centre of muslim literacy
education while the Bible was the focus of

Christian literacy education.
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Indeed the beginning of adult literacy
education can be traced to the establishment of
literacy classes for adults who after work retired
to these learning centres, Jdy the first half of
the 19th century, more of such classes were
established following the literacy revolution
which accompanicd 'h»* Jibad movement led by
Usman Dan Fodio. About the same time, the
missionaries had began to found evening classes
and sunday schools for the teaching of adult
converts in parts of osouthern Nigeria., Adult
literacy education promoted by these religious
bodies was not limited to literacy - it embracec
the learning of moral ethics; spiritual values;
cacechism, where =1 ropriate; Hadith; and the
dictates of Islam in the case of muslims; and
generally all forms of education geared gt the

salvation of the soul.

- The colonial administration recognized the
need to train men as clerks, interpreters, cooks,
7§i stewards and messengers., Because the formal
schools could not provide adequate numbers of
such men, evening schools were established. Such
schools embraced a variety of categories of

\

Jligerians. There were for example, those who
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dropped out from tormal school, others for

financial and family reasons were unable to get

to formal school very early and who now took
advantage of the evening schools to obtain rudiments

of learning.

The take off of mass literacy was as from
1940. The Lepartment of Education im collabora-
tion with the Distrir+ Gfficers (Da0.), school
teachers, various religious demominational leaders
and traditional rulers carefully planned the
campaign. Many centres were established all over
the country. Teachers were recruited from the
village and city chools. Ex-servicemen Joined
the teachers as from 1945, These instructors
exposed the aduacvs 111'sc to literacy in the

iligerian language of their respective areas.,

There was succes: in most centres as
curriculum was expanded and enrolment increased,
By 1961, it was estimrted that about five million
people benefited fror the campaign. Despite the
huge success of the ~ompaign, it failed to eradicate
illiteracy. This was due to many problems - such
as decline of adults interest and the promoters
failed to sustain their interests due to inadequate

funds and materials coupled with lack of the will
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to compel the nation to invest their time and

¢nergy in the prosecution of the campaign.,

The eradication of illiteracy is a bold
programme which should involve the Federal,
State and lLocal Governments, Islamic and Christian
Heligious, private business, international
agencies and voluntary associations, Adequate
planning and funding are as essential as the
organization and aduministration are imperative

for a successful take-off of literacy programmes,

For adult education to be relevant in
Iligerian context, it must secek to serve not only
the individual but the wider society as well,

It was in apprecis*“ion of this objective that the
llational pPolicy on Education published in 1977
drew the attention of the Nation to the five

national goals of the country, namely the establish-

ment of
1. a free and democreatic society;
2 a just and egalitarian society;
3. a united, strong and self-reliant nationj
&, a great and dynawmic economy; and

Be a land of bright and full opportunities

for all citizens,
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It is clear from these goals that adult
education would make itself relevant only when
it addresses itself to the priorities established
by the government as guidelines for development,
Literacy education must therefore be problem-
5olvi;g. functional, Jevelopment-oriented and
relat;d to the tastes of the society and to the

attainment of the sets of the national objectives,

1¢3 Methods for Teaching adﬁlts

Various methods are used to help illiterate
adults to attain the mastery of the 3RS
(Reading, writing, arithmetic). Gidado Bello
{1980; 48) in his paper, 'literacy methods',
presented to the conference of Heads of Adult
Zdugation Department advanced four methods known

to be widely in use. These methods are:

(a) Traditional: Which is known as phonic

method, In this method adults are taught
phonemes -~ that is, individual letters of the
alphabet by being told and being made to pronunce
the actual sounds these letters represent, For
example, 'K' is not called 'Ke' but 'K' as onc
would say in the word 'milk'; 'C! is taught by

isolating the first sound in the word ‘'catch';
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'P' as in the end of the word 'Jump'., This is

done right through the alphabet,

This method has been in use since the late
1940s. The wain problem of this method is that
of subjecting adult learners to produce sounds
they have never used and will normally not use in
their daily lives. Sometimes a mispronounciation
evokes laughter frow the class which embarrases
or annoys the pronouncer, especially if he or she

is among the oldest in the class,

In extreme cases, an adult may leave the
class in anger never to return. Because of this
problem, this method was improved upon by using
what is usually s 1 1ip “raching children how to
read, Thus, the 'whcle-word-method? where 'sight!?
words are written with the associated object
(real or picture) or action. words like chair,
table, eat, sit, drink for instance. It was like
a progression from the letters learnt earlier

and then put into a word,

All these methods, after evaluation, were
considered to have fuiled. Experts adduced many
reasons for this failure - onc uof these reasons

Wwas that none of these methods was geared towardg



any economic gains mor was able to solve their
daily problems. Because of this, a new idea

was then thought of and that was to tie literacy
up with economically gainful occupations - then

came the functional literacy method.

(b) Functional litcracy: This method gives

prominence to any organised activity whose
purpose is to foster in the adult the development
of attitudes, knowlcdge and skills and the
development of values which will equip him to
perform his role in the society in a creative
fashion. Also, this method is founded on the
relationship between both man and his work, and
mran and his environmewnt. It thus links the
development of the working individual with the
general development of the community to which he
belengs. In this way, it reconciles the interests

of individual with those of soclety.

The main application of this method is in
the form of identifying a gainful occupation aof
adults in a given area and structuring an
integrated programme where skills, knowledge,
attitudes and litiracy are taught at the same tine.
The basic thing there is that, by setting an

economic goal for adults, they will be enticed,
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and using words and phrases already familiar to
them, they will learn literacy faster. Through
this, the individual fulfills himself within

the framework of his society and thercby develops
“ds personality as an individual while at the
Same time he brings a measure of reputation of
his society as a whole, For example, a local
tanner working on the skin of cattle produced
locally, will be able to understand the correct
chemicals and the proportion for their application
in order to produce finished leather, The local
leather worker, may use such leather for the
manufacture of such works as shoes or bags which
May compare with known high standards. Such
production coming !:om Cruitsmen, can enhance the
oconomy of their Communiaty in a great measure,

At the same time, the e¢ducation acquired by these
local workers in the development of their skills,
places them in the position for recognition as top
craftmen in the community, and imbues them with
confidence in assuming an enviable role as agents
in the development of their society. The point
is that those who are functionally literate in
whatever work they do, whether they are farmers,
technicians, civil servants, petty traders, are

capable of improving their daily life and increasing



17

their income tirough adascional abilities and

new knowledge,

This method was tried in countries like
Tanzania with UNESCO help. It was later adopted
in many countries including Nigeria. The situg-
tion in Nigeria is that too many Occupations are
individual and are Practiced by isolated small
groups. It is difficult therefore, to form viable
classes, say, of motor mechanics, cobblers or
market women. pven with farmers, the variety of
their crops makes it difficult to choose one and

write a primer on it.

A recent evaluation has shown that this method
has been sSuccessful in Sustaining the interest of
adults throughout the Process of the Programmes =
unlike other methods where one starts with about
30 adult Students and ends up with five - the rest

having had earlier deserted, The success of this

@ethod, whereby literacy is integrated with vocational

8kills can be Seen in Agency for Mass Education in

lano State,

Another method for teaching adults known as
lingustic literacy was conceived and tried in
Ahmadu Bello Univarsity, Zaria. It is obvious

that one of the things any adult is most familiay
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with, is his language. He speaks that language
throughout his daily life, so if he is made to
read and write that language he will find it easy

to understand and use it in literatc waya

Most of the African lunguages by the fact
that their orthographics are young and therefore
syllabic, This means that each sound 1is
ropresented by onc letter and each letter
represents basically only one sound -~ though
tones are normally not always indicated only in
foew like Yoruba and Igbe languages, This
consistency means that once you show a letter
and the sound it represents you have finished
with it sinc¢c¢ where~ever it occurs, it occurs
ropresenting the same svanu. aAnother factor
that make things easy is that most languages have
less than 30 characters representing all the
sounds in the language, so that one or two characters
in a lesson, introduced through syllables they forxrn
part of, meuana the introduction of all characters
in 15 to 20 lessons - {19 lessons are needed say,
for Hausa) depending on how frequent lessons are,
Literacy and numeracy can be achicved in one or
two months. The Filot Project in Kane produred

1,200 literacy cortificates in 50 days.
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Though the linguistic method can remove
illiteracy in two months, it is not an end in
itself, That literacy can be applied to make it
useful and permanent, it can be used to attain
enough academic knowledge and to gain expertisc. An

any vocational skill,

Another method for teaching adulis is
termed teaching people how-to-do-something. This
too was conceived and tried in Ahmadu Bello
University, Zaria. Teaching people how ta do
something is one of the most common forms of adult
education in Nigeria today. This method is somew
times called the ‘Demonstration Method', Sometimes
it is called 'Individual Instruction MNethod', or
Job Instructions ic¢ is viicw used by agricultural
extension workers, health officers, community
workers, employers and training schools., It can
be used to train farmers to prepare seed beds, or
to show mothers how to bath a baby, or to teach
people how to build a house, or dig a latrine, or
make cement blocks, or to train employees how to
operate a machine or how to file papers or keep

accounts,

The objective of this training in how to-dow=

something is to get people who want to learn the
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process or task. To instruct them in how to do
it correctly. To give them an opportunity to

practice, to improve their performance and to

correct mistakes,

The adult cducator is concoerned with the
guestion, How to make this demonstration method,
or individual instruction method as effective as

possible,

It has been proved that, felling a person
how to do something is not enough, and showing o
person how to do sormecthing is not enough but a
combination of telling, showing and practice, if

carefully planned and carried out, can be effective,

The evaluation of this method revealed the
following weaknesses;

{a) The sequence of telling pr showing is
confusing. The Ainatructor often says,
'0h, yes, I forgot to tell you,..' or
'No, before you do this, you should do
that....'y

(b)) Toco much iz told or shown at one titiCa.es
the learner can't feocllow or can't rememboér.

(c) The learmer isn't told why things should
be donme in a certain way. He doesn't
understand the iwportance of following

each of the instructions.
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{(d} The instructor has not remembered to
bring all of the articles necessary for
the demonstration.

{e) There is no opportunity for the learners
to practice or try out the task to sce

if they understand and can do it properly,

In order to avoid these weaknesses, the
instructor's preparation beforc the demonstration
is very vital. The instructor will first of all
decide how much can be¢ taught in one session.
preakdown the task into steps and list the
important points in doing the task. Opposite
each step, list what we cnll the 'kcy points! «
key points are suggesiions to the learner which
will help do each step of the task correctly,
They might include reasons for doing a step in
that way or what to avoid, or suggcstions for
substitutions or hints. Do the task yourself to
be sure that all the materials are ready then
errange the demonstration place properly, tables
and equipment, or if ocutdoors, possibly soil and
tools,

left Adult Education Prograrmes for Fost literacy’
Remedial Classes

Adult education prograsmes proceed on gradusl

systematic stages., Jt starts with basic literacy
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which will eventually lead them to read and write
in their mother tongue. The duration for this
programme is 3 months. JSubjects taught in this
period are usually, Hausa or other major language

spoken by the generality of the people of the arca.

After this stage comes the second stage,
during this period advanced sub jects are
introduced., The subjects taught include English,
This second stage lasts 9 months. It is important
to note that at the end of each stage, partici-
pants are examined in order to ensure that only
those who are competent and capable enough are
issued with certiricates or allowed to proceed to

thic next stage.

Those who completed the second stage
successfully, are then allowed to proceed to the
third stage which is post Literacy programme.

This stage marks the beginning of advanced
learning programme, in that it is at this stage
the participants arc exposed to more sub jects

and continuation of learning the previous sub jects
at advanced level. Subjects taught in this

stage are : English Linguage, Mathematics,
Jomestic Scicnce for Wwomen, Social Studics and

Islamic or Christian Religious knowledge as the
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case may be. This programme lasts for 2 years
after which the participants are examined and
awarded pPost Literacy Certificates which is
regarded and recognised as an equivalent to first
school leaving, that is, Remedial Programme which
is a preparatory course leading to admission

into G.C.E. Programnme or to drop the programme

and look for employment in private or public
gsector or remain as seclf cmployed - depending

on the interest and aspiration of the participant,
The duration for this programme ranges from 1 yeaxr
to 2 years depending on the performance of the
participants. Those who distinguished themselves
at the end of the year in all subjects are then
allowed to start G.C.E. cocurse without necessarilly
spending the sccond year. The subjects offered

in this Remedial programme are English language,
maths, social studies, Hausa and Islamic/Christien
Religious knowlecdge., Syllabuses for secondary
three and four are uscd with minor modifications,
that is excluding those part of the syllabus
which are not relevant to the felt need of grown

up adults (see Appendix).

The writer is interecsted in the two stages
of the programme thus - Post jLiteracy and Hemedizal

in which social studies is taught.
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Before any method for teaching social studios
to adults can be suggested, the characteristics
of an adult in relation to learning must be borne
in mind so that they can help in developing and

improving ono's approach to adult students.

One of the characteristics is maturity - an
adult's mind is normally matured from experience
over many years., An adult generally likes
Jlearning about things that are within his
experience., He likes to be treated in a way that
shows recognition of the fact that he has had
these experiences. Because the adult student
hias a wealth of varied experience behind him and
has developed an inder¢ndence of spirit, he will
also have gense of salf-respect and will have
built a place for himself within his family and
social group. An adult should not be criticised
or embarrassed in any way = either publicly or

within a group.

Another characteristic is Time. This is
very important factor in the life of an adult
for many of them have too much to do. WwWhen an
adult attends a class hc is giving up some other
activitics because he wishes to learn. gvery

minute of an adult class must be made to count
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end the student should feel that he is learning
something new in each meeting and that something

mast be valuable to him,

Problems and Rcespongibilities - An nadult

has responsibilities and problems. He has
responsibilities not only for himself but also
for his family; he may be n lecading member of his
community and so have added responsibilities.
Thus the adult student may have many things in
his mind which will distract hiw from his learning.
Pooplce do not learn well when half of their wmind
is on cares, problems and worries. The teacher
can overcome this oy having constructive and
imaginative preparaticn. Plenty of class
participation is nccessary to get the best from
the students. Make sure that the class ends on

timo.

The last characteristic of an adult is
}anguage- Problems often arise from the use of

language in adult classcs.

The teacher must be fluent in the local
language spoken by the adults sa as to be able to
oxplain or interprete the Epglish words that are

not understood by the adults,
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All these characteristics of adult students
must be borne in mind by their teachers if the

best results are to be obtainecd,

1¢5 Soeial S*tudins for adults

Social studies is seen by the present day

organisation of knowledge

educationists as a n”f;/i“ that it becomes a
subjcct after it has drawn its concepts from
social sciences-integrate them with other concepts
from Humanities snd other fields of knowledge.
Stated its objectives and formulate the correct
naterials to be passed on to the supposed learners,
It is centred around man, that is, on how man
manipulates and is manipulated by the various
@ vironments in which he finds himself, The
sub ject includes knowledge skills, concepts,
attitudes, and values drawn from social sciences
disciplines-where it aims at selecting and
incorporating relevant content material related
to man, socisiy fnli the inter-relationships. It
involves applying in“ormation to social problems
and using responsible, intellectual processes to
resolve these problems. Thus, it is loaded with
attitudes and 7velws judgement as a way of aiding
the decision-making process about the problems

that confront man in the society.
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With launching of National Mass Literacy
campaign in 1982, some State Governments who wanted
their voters to become aware of why they should
vote, for whom and for what, took up the challenge
and launched mass litcecracy for adults in their

respective states.

Majority of thcise st tes maintained the
traditional literacy ~ which is teaching adults
how to read and write and do little calculation
which has been found to be a necessity but does
not take care of adults needs., Therefore, there
was a lack of interest on the part 2f adults and
thus the position of Adult Education in National

prioritiecs was affected,

A product of today's adult cducation in many
states is being found to be ill-equiped to deal
with the present demands of National Unity and
development~hence Kano State came up with compre=
hensive and functional Adult Education programme

for its adult citizens in the state,

Since the most important character of social
studies is that, it is a corrcctive study corrective
bocause it aims at up setting the traditional way
of learning, Kano State deemed it fit toe include
social studies in its Adult Education programme

50 as to facilitate its citizen with opportunities
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40 implors his culture and conditions as a member
of the social and humar community. Also, to
improve his ability to structure his society and
provide for his material., psychological and socinl

needs.

We arc all witnesses of 1983 general elections
in the country - which ve allagreed that it was
chaotic. This situation was brought about by the
lack of political education which concerns
dtself with attitudes and values., Since many of
the adults were not made aware of what their
values are, social studies taught using inquiry
method seeks to raise the political and social
av areness of the 1l1li erate adults s« that they
can appreciate their marginalized position and
ddentify their need to get out of this situation,
In the process, Lthey will be willing to learn
whatever it takes to get out of the state of

oppression.

The modern conec~n»* af development which
omphasizes not only the distribution of wealth
but embraces the problem of distribution of
education, leisurce. decission making, political

and social responsibilities and pleasure,
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Social studies taugnt as reflective thinking
will avail to the adults with greater sense of
value, greater efficiency, fairness and Justice,
greater sense of responsibility, critical
consciousness, reflection and contemplation,
Yielding way to a mcro demccratic society in which
adult citizens are ¢corscious of their ~ights and
rosponsibilitiea, T!rce to my mind are the pre=-

requisites for national development,

1.6 Statement of the rroblems

Having in mind the characteristics of an
adult in relation to learning and going through
the methods for tiaching adults mentioned earlier,
which method would be appropriate to usc in
teaching social studies to adults? How can this
method be effectively used in order to achieve
the social studies objectives? What are some of
the social studies leavairg activities for adult
education Programuc? Vanat are the values of theseo

learning activitics to adults?

1.7 Suggestions of tho Appropriate Method for
Teaching social Studies to Adults

Social studies as 2 new organization of

Imowledge congists of céntral concepts (man and
his environment). Thesc concepts can be tested

to bring about generalization, There is inter-
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dependency and has its own mode of techniques and
8kills. Unlike other fields of knowledge, people
Bee social studies as a Uwhole™ and not in "parts® -
thus, it is intergrated, that is, all other
mowledge is fused together and the product is
Bocial studies. Some cducationists see¢ social
studies as a way of socializing individual members
of the socicty tc ke able to function offectively

within that scciety.

In teaching social studies to adults thera-
fore, woe must use a method and technigues that
cmphasize active leorning giving prominence to
organised activity whose purpose is to foster in
the adult the develaprent of attitudes, Knowledge
and skills, and tho development of values which
will equip him to¢ perform his roles in the societiy
in a c¢rcative fashion., 3Since problem~solving
method as applied through the inquiry process is
used in teaching social studies in vur higher
institutions, functional literecy method which
is founded on the relationship between both man
and his work, and man and his environment can be
affcetively used in teaching social studies to
adults. This is because this method tends to link

the development of the working individual adult
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with the general development of the community to
which he belongs. It reconciles the interests

of individual with those of the society.

168 Purpose and Significance of the Study

Teaching sccial studies in an adult education
programme has confronted the instructors with
difficulties. One of the causes of the difficulties
in the teaching of the subject is that.the fact
that it has been newly added to the adult education
programme of Post Literacy and Kemedial levels,
Most of the instructors or teachers at these levels
are not social =tudic~ specialists, all of them
use Aiyetoro Comprehensive High School books for
sozial studies to *each these adults, In the
process of teaching, it is observed that the
emphasis is laid on the historical aspcct instead
of the integrated nature social studices is
associated with. Furthermore, some of the
instructors usurliy use social studies periods
for another subject due to their ignorance of the
learning activities which can make social studies
sub ject lively and active. Those that I had
discussion with, confirm this and perhaps that
was what prompted the Federal linistry of Education,
Primary and Adult Section to call for a seminar

in Kano on 24th of November, 1983 to discuss
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syllabus, methodology, adult cducation techniques,
principles and practice of Grade II Teacher
Colleges. Adult educationists were asked to
prepare a short brief on the methodology of

teaching social studics to adults.

This indicates that there are few or none
materials in the form of textbooks specifically
appropriate for both adult learners and their
instructors available, This brought about the
problem of appropriate reference textbooks with
adequate materials for the instructors' use and

for the adult learners as well,

Therefore, this study is to suggest a variety
of social studies learning activities for the
adult education instructors which will help the
adults to achieve the specific objectives with
the hope that through thesc activities they will
be able to improve their skills for observation,
knowledge and judgement., Also, through these
activities, they will be able to acquire new

attitudes and gain permanency in literacy.

1.8 Definition of Terms

For the purpose of this study, the terms arc

defined as follows:
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Adult - A free grown up person, who is no
longer under tutalage, able within the law to
do what he likes, to make his own judgement
and choices, A mature person with some
experience of life.

Adult Education - All educational activities

whereby persons regarded as adults by the
society to which they belong develop their
abilities, enrich their knowledge, improve
their technical or professional gqualifications
or turn them in a new direction and bring
about changes in their attitudes and behaviour.
This type of education stems directly from
the people and it has its major focus in the
community, wi.u its primary goal being that
of strengthening and improving the process
of group problem solving. It makes adults in
a community aware of both individual and
community needs and provides the type of
learning that enables receipients to grapple
successfully

/ with current problcems.
Literacy - an ability to reaty write and do
simple calculations.
Literate - a person who is able to read,

write and do simple calculation.
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Illiterate - person who cannot recad, write
nor do simple calculation.

Basic Literacy - Initial stage of learning

how to read, write and calculate. It is a
stage where literacy is achieved temporarily
however not necessarily retained,

Post Literacy - A stage where the ability to

read, write and calculate is made permanent,
Thus, the temporary literacy achieved in the
basic literacy stage is made permancent at
post literacy stage.

Remedial literacy - a stage where more

provision is made to achieve permanency in
literacy,

Mass Literacy - an attempt to engage in a

massive literacy training of every adult in

a nation.

Functional literacy - a method in which
literacy training is tied to a vocational
skill and taught to adults with new knowledge
and attitudes. It is a method whereby a
suitable programme is prepared and implemented
to release and promote adults confidences.
This programme is integrated to enable adults
acquire knowledge, skills, attitudes and

literacy at the sanc time.
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Instructor - a person who teaches adults how
to read and write.

h.arnigg_Activities ~ Gaining new knowledge

or understanding through free use of a wide
variecty of materials,

Observation - A close ond systematic study of

material for a period of time.
Knowledge ~ An understanding of a piece of
material taught.

Creativity -~ An ability to think and formulste

different ways of solving problems with

little or no guidance from the teacher.

Skills -~ A specific ability to perform a given
task.

Judgement ~ An ability to make decision,
Citizens «~ The relations of individual to hig
government and, in addition, his relations to
other members and groups in a democratic

society.



CHAFTLH TWO

REVIEW OF KELATEU LiTER.TU=E

In this chapter, I om going to review what
the educationists, poliitical leaders and world
international orgunisations have to say about

education for adults.

2e1 Educationists Views about Adult Education

Nigerian adult educationists like C,N,

Anyanwu (1980; 10) in his book, Adult Education

in Nigeria, stress~d that "the necessity for adult
learning arises in the fact that the various
definitions of adu.t €ducation embody a staggering
threat to the continued welfare of the adult
person in his society should he refuse to learn,
There are the social, political, #conomic, moral
and intellectual decadence which would catch up

with the adult who refuses to learn",

Here, Anyanwu is saying that the society is
never static, it continues to emerge complex in
dynamic growth and at the same time, the changes
in society continue to pose various problems

brought about the growth in population. At present,

36
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in Nigerian society, we have the problems of new
technological inventions; problems af increasing
unemployment, problems of shortage of living
accomodation, lack of essential commodities,
numergous decrees and sky rocketing inflation -
least not to talk of kinds of levies imposed on
every adult, It is necessary, therefore for the
adult to equip himself adequately to face
successfully the hazards of these inevitable
problems, Certainly, it is not the children who
hold, in their hands, the destiny of modern

society, rather it is the adults,

Since social studies is a problem-solving
discipline, it is the most appropriate sub ject
to be taught to these adults -~ so that they can
be able, through inquiry process, to identify
these problems, to discover ways to solve these
problems and to be able to live in the present,
and keeping abreast with the time and re-orienta=
ting their lives to ensure an equiliblium in
their ever changing environment. For example,
there is need to adopt new methods of food
production and new technical skills. In other
word, the adult is faced with the problems of

keeping growing, that is, becoming a
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better technician, better farmer or better citizen,
discovering his ability and developing his
potentialities in such ways that these can be of

benefit to himself and his community.

Also, in his book, Frinciples and Practice

of Adult Education and Community bevelopment,

Anyawu (1981: 16) stressed that "the eradication
of illiteracy, particularly in the rural areas,
will provide an educational stimulation of the
environment and a great incentive to the rate of
progress in the School Education of children.
Thus if parents are literate, there will be
greater hope for the society to achieve better

results from its natiuvnal educationali enterprise',

Michael Omolewa (1981: 88) in his book,

_Adult Education Practice in Nigeria, on the scope

of Adult Education in Nigeria states that the aim
of literacy education transcends a mere reduction

of illiteracy rate,

There is need in every developing country
(Nigeria inclusive) to watch the content of what
the people read, Literacy must be problem-sclving,
functional, development-oriented", What Omolewa

is saying here, is that, literacy education must
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be functional and related to the needs of the
sSociety and to the attainment of the scts of
national objectives, It should be problem-solving,
that is, adults must be taught in the way that

they will be able to identify their problems and

bhe guided to know the way ot solving them, It must
e development-oriented, thus, when these problems
are solved the satisfaction is obtained and therec
is a change in the adult attitudes towards the

development of the socicty as a whole.

Social studies ia a pragmatio type of
sub ject whose main concern is to guide individuals
in the sgciety to identify their problems and in
the process of sclving these problems, new attitudos
are acqguired which Lidng Weovuws the desired
dovelopment in the society, Concluding his
treatise on adult education and development, the
president of Tanzania, Julius Nyerere wrote thus:

+e+« There is a saying that
nething which is casy is worth
doing, and it c¢ould ncver be
said that adult education is
not worth doing. For it is
the key to the development of
free men and free societies.
Ites function is to help men
to think for themseclves, to
make their own decisions, and
to execute these decisions
for themselves, Nyerere, in
Omolewa (1981).
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Furthermore, Omolewa, on the question of
Open University stressed that, "It is an
oducational mission to the mature, working adults,
housewives and those failed by the formal
education. It should assist shop assistants,
roadside mechanics, clerical staff, factory
workers, messengers und cleaners and generally
all the adults who had missed out on their
education, The fact that it is continuing and
remedial; liberal as well as vocational makes it

vital and useful, essential and relevant',

On the development of programmes for Adult
Zducation, Omolewa and aAkinpelu (1980: 34) in
their paper, presented in the annual conference
of Heads of Adult Education pepartments, Stated
that, "for all categories of Nigerians exposed to
literacy education, there should be some core of
social education'; social studies was first
conceived by some western educationists as social
education. "Whereby, teaching a minibus driver
how to read and write, for example, there will be
discussions on the responsibility of the driver
to his passengers, to the Police, to the pedestrians,
to law and to government"; citizenship education -

that is, social studies taught as citizenship.
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Similarly, mechanics apprentices will be provided
lossons on history, civics, simple accounts and
alementary economics, social studies taught as
social sciences, Political parties ond programmos,
the Nigerian censtitution, how the proess function,
problems of mass media und electoral duties and

responsibilitiest,

Akinpelu (1979: 23) stressed that "adult
Iducation is one of the best truly situational
activities in the realm of education because its
curriculum is built around the situations of the
adults and not around curricular subjects and

disciplinen,

Adult Education emphasises attitudinal
c¢hanges and responsibility by which adults can be
committed to what they might have learnt. Adult
Zducation is rooted in the existentialist
philosophical view expressed by president Julius
Hyerere of Tanzania and Faulo Picre of Brazil.

People cannot be developed;
they can only devoelop themselves.

Thus, taking congnisance of Adult Education concepts
and principles such as man-centred, goal-orientcd,
content~oriented, learning situotion-oriented,
individualistic=oriented and attitudinal change=

oriented that one can accomplish fully in the teschiiiy,
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lecarning and practice of social studies,

Jones, (1974: 190) quoting Monsbridge, stated
that "Adult BEducation is for life and not livelia
hood". That is, the guality of life itself is
what Adult Education is properly concerned with
For the adults experience of life fits him for
malking judgements about what is vnlevant to his
educational needs. Jones gquoted:

+o0» adults will not take
lectures passively they will
be desire to diagnese, to
criticise or to add to the
views taken up by any teacher,
They are ready to give their
experience, their cherished
ideas, to be reconsidered in
the light of fuller knowledge,
Adult Education is a permanent natio.ial necessity,

an inseparable aspect of citizenship, therefore

3t should be both universal and life long.

On new perspcectives for Adult Education as =
life long process, Malcolim Knoweles (1962; 277)
atated that every industrial fiva, government
agency, health and welfare agency, and voluntary
association have to provide for the continuing
learning of its employees, clients and members
a% a condition of survival. Adult Education has
to become a fixed part of their budgets, buildings,

and organigational structuraes as production,
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marketing, public relations and administration arcs

This is saying that, Adult Education would
provide the avenue for adults to keep up to date
on major developments of new knowledge and methods
in both those areas of life that concern every
citizen and those arecas in which each individual

makes his vocation.

A manager of a great corporation was asked
why his company spent large sums of money on the
education of its adult workers. and what outcomes

had been found.

In his responsée, he said;

1. There was tremendous enthu:iasim on the
part of an each year's participants,

They tell us they have increased personal
identification and self-realization.,

In other words, it means the Adults know
where they are going and why -~ and they
also know why they have choosen the path
they have.

2 The changes in adults were apparent to
those watching them. They have greater
intellectual curiosity and self confidenca
and they are better able to express their

ideas.



i

3. They tell us it has made them better
family men, better citizens in their

communities, in their individuals.
Knoweles (1962).

2.2 folitical Leaders Views about 4jdult §ducatio§

There is evidence that in countries where
a mass literacy campaign has succeeded and
complete adult literacy, or near complete adult
literacy has been achieved, there was political
leadership, determination and political will to
achieve success. This political leadership
involves real commitment by the government in
terms of financial and political support which
will, in turn, draw on the goodwill, moral and
financial support of the generality of the populaoce
as well as organisations operating in the country.
Such commitment by the government sust aim at
assisting new literates to retain their literacy
and also use their literacy skill to develop
themselves and so become more involved and more
effective in discharging their economic, social

and political roles.

The Vietnamese literacy campaign was
successful because of political and government
commitment to the cause of literacy. Quoting

Cloge (1980) in his paper presented in annual
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conference of Heads of Adult Education Departments.
The Vietnamese leader, Hochi Minh, in his determined
affort to eradicate illiteracy in October, 1945,
called his people to join hands, with the govern-
ment and all other organisations to fight against
the illiteracy. He declared; "In order to safe=
guard our independence and to make our country
gtrong and prosperious, each Vietnamese citizen
should know his rights and his duties and he

should be capable of contributing to the work of
national construction". Le Thankh kKhoi, in his
report on the literacy situation in Vietnam,
attributed the non-relapse into illiteracy by his
poople since 1945 to constant efforts made to
raise the educational level of the people. He

sums up the political involvement in the literacy
efforts in Vietnam as being, '"conceived as a
political task aimed at raising the political

consciousness of the masses",

The success achieved by the mass literacy
programmes in Cuba and Tanzania has been also
attributed to the personal interest and commitment
of Presidents Castro and Nyerere of the two
respective countries. The Cuban plan for a mass

literacy of adults was announced by president
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Castro on the floor of the U.N. General Assembly
in September, 1960, (Hall, 1978). He declared
that Cuba was preparing "to launch an all out
campaign against illitcracy™, and that within a
foew months, Cuba would become "the first country
in the Americas to be able to claim that it has

not a single illiterate'",

President Nyererce of Tanzania stvongly
bolieves that the people of Tanzania must be
developed first before the country can develop.

Ho puts this idea forcefully when he declared

that "we cannot afford to wait for the childrens
First, we must cducate the adults, Our children
will not have an impact on cur econouic development
for five, ten or even twenty years., The attitudes
of the adult, on the other hand, have an impact
nows The people nust understand the plans for

the development of this country, they must be ablae

to participate in the changes which are necessary',

With this idea, the government of Tanzania
took the ambitious decision to esradicsate illiteraecy
through the country by the end of 1975. The adult
education was therelore accorded national priority.
Hational literacy realized as a pre-requisite of

davelopment in Tanzania is man~centred. Man
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therefore is the basic unit of social development
and economic growth. Man must be made aware of
his backwardness, his environment and both his
rbilities and his role in national construction
in general. Man cannot develop himself if he is
illiterate. Obviously, the nation will remain

aver backward if its people are ienorant,

Furthermore, Nyerere sees adult education as
a component of life-long education, an education
geared to the liberation of man. "Education must
set man free from all social political and
economic constraints”. Tanzania w-° ~»o of the
twelve countries which participated in the
Experimental world Literacy Pilot Froject, launched
jointly by UNESCU and UNDF between 1968 and 1972
in Tehran, Iran in 1965. Since the Tanzanian
functional literacy programme was established, it
has attracted the attention of people interested

in education and social~economic development.

Russia, during the Bolsherik r~volution of
1877, seeing that it was a poor backward country =
because 75% of its population was illiterate;
as a result of this, mass literacy campaign was
launched and within the period of 40 years,

illiteracy was the thing of history, Consequently,
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in the e¢conomic and social progress, the mass
literacy campaign enable Russia to become one of

the super powers of the world.

President Jefferson of the United States
once said that "a nation that expects to remain
free and ignorant in a statec of civilization
expects what never was and never can be"., In
support of this view, UNESCO courier has stated
that "no country can use the benefit of science
and technology on the scale necessary for its
development if its population includes a high
percentage of illiteratos. In changing societies,
the written word is one of the moans whereby a
sense of cultural ideuntify can be renewed and

perpetuatednr,

+ Democracy is difficult to operate in a nation
where majority of its people cannot read and
write. One of our problems is to understand and
put to constructive use what we already know,
Zveryone is seeking comfort which gives happinessy
nowing more about other people and our surroundingzg

could give us satisfaction and happiness,

In developing society like ours, a good
aumber of the people do not know how to survive,

Adult Education is the tool for such survival,
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there is no doubt that most illiterates Know very
little about elementary hygiene which Adult

Zducation can provide.

The acquisition of this tool of Adult
Zcucation is important to the entire nation
hacause the ignorance of the illiterates is
injurious not only to themselves but to many of

those they come in contact with.

Une of the problems that confront many
governments as they seek to modernise their
societies after attaining independence, is the
prevalence of masses of illiterate citizens with-
in their various countries, JIlliteracy constitutes
a big obstacle in wany couniiies efforts to developn,
for it hinders political, social and economic
progress. In realisation of this, many developing
countries have developed strategies for the
eradication of mass illiteracy within their

societies,

Un the role of adult literacy in the Ghanian
society, Asiedu (1979: 73), in his article written
in the book Adult gducation in higeria, is that
Thdult Education could prove invaluable to the
working of the democratic processes that had begun

with the 1951 elections in Ghana'. The procedurc
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.f soldiig elections here, was facilitated by
.88 literacy. Tie effort was considered not an
v.dyip’itself, but of an importance for bringing
bout general progress in t.ue cowmnunity-means for
introducing modern ideas about health, and for
combating ignorance, isolation, pre judice,
superstition, poverty, apathy und diseaso in the
Gaanian society. Adult literacy was considered
sagsential for stimulating individual powers of
nalf-developuent, and for preoducing democratic

citizens.

"« The adult literacy program.es were considercd
essential for eradicating t(he undesirable social
dastinction that had grown up then between the

aducated ind the illiterate classes in the comuuiity.

un Adult Ecducation programmes, political
atuc:tion is very important for it is a feature
ol developing countries; lligeria inclusive, to
2lzn their development under wvevelopment plans,
Jor these plans to materialise, participation
“ad commitment of the people is essential. Feople
cannot participate if they are not made politic:ii?
oonscious of the significance of development to
them as individuals or as a nation. veveloping

»2ople cannot understand the significance of auctars
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economnic measures, defence and loyalty to the
eountry, taxation burdens, education reforms,
aealth campaigns, nationalization policies, nation
building efforts, war of liberation, cultural

revival without political consciousness.

Thus makes Fanon (1963) in his book, the

ywretched of the Earth declares that:

The war against hunger, disease.
ignorance and poverty, an
awareness ought to be ever
present in the muscles and
intelligences of men and women
through political education.
Of necessity the will and
desire of the masses to over-
come the evils which have for
centuri~s excluded them from
mental achievements of the
past must be awakened by
political consciousness.

The history of educational programmes in
iligeria shows that Adult Education is not new.
The colonial administration toyed with the programe.
Some MNigerian governments at that time, especially
the former Northern Hegion tried to tackle the
problem of illiteracy. The Ministries of Education
all over had department of adult education. Some
Universities, notably, Ibadan, had adult education
department. All these attempts have achieved
varying degrees of success. But it can be argued

that their impact has generally remained minimal
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y due to the fact that the governments, both federal
and state did not include adult education on
their list of priorities. There was a lot of
confusion in the location of adult education
division in the ministries. Even the Federal
Ministry of Education classified adull education

along with primary education.

With the National Policy on Education (1977)
containing specific proposals for adult education
together with the efforts of NNAEC, a campaign to
eliminate illiteracy among Nigerian Adults was
formally launched by the then president of Nigeria,
Alhaji Shehu Usman Aliyu Shagari on 8th September,
1982. The President informed the country that
Soptember 8th of every year would thenceforth be
celebrated as Nigeria's Literacy Day. Although
many state governments also launched the campaign,
the wranglings between political parties coupled
with the state of the nation's economy, denied
adequate funds for the campaign. The little
amount of money and materials given to the states
by the federal government was diverted to the
coffers of individual pockets. Since it was a
particular political party that dominated the

-federal gowveyrpsmaegt {NFN) wuy aesistant given to
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And the Federal Government officials who dared
deliver these materials to the states, were locked
up for some days, . as happened in onc of the

local governments in Borno State.

It was hano State, under the then governor
Abubakar Rimi who personally declared war against
illiteracy in Kano Stato as a whole when he gave
government workers up to one year to be literate
or face the termination - in his famous "get
literate or get out" declaration. He created an
independent body the Agency for Mass Education,
to see to the success of the campaign., Through o
generous mobilization of men and materials, the
vampaign succeeded to such a degree that it earned

the state UNESCO's commendation and gold medal,

In emulating the Kano example, Kaduna state
information cammissioner, Miss Salamatu Audu told
the newsmen of her government's intention to enact
a literacy edict. Under it, the possession of a
literacy certificate would be a criteria for
retention of employment or promotion for all
amployees. Same for those who seck licences and
certificates from the government come January,

1986, The Bauchi state government was reported to
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have given the illiterates in its service six
months within which "to bridge the gap between
themselves and the read and write ceste, failing

that they are to ship out altogethe=1,

Research works and books writ“an by
educationists and political leaders on Adult

Education world over are abound.

Each emphasising the importance of Adult
Education in Nation building. For it is
recognised that a nation which is dominated by
illiterate adults is a nation which is disabled
in all aspects of develupment. To bhe able to
develop, the adult population must “e led out of
ignorance and from educational blindness into
knowledge and educational light. Cuba, Tanzania,
Nicaragua, Brazil, Ethiopia and Mexico have
embarked upon and have accomplished or nearly
accomplished the task of illiteracy eradication,
Nigeria should not be an exception., we must
involve all the adults in the develnpment process

of our nation.

2e¢3 World International Organisations Views
About Adult Education

The United Nations Educational Scientific

and Cultural Organisation (UNESCO) was set up to
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contribute to world peace and progress through
education, science and culture. In *this task,
UNESCO has progressively laid stress o2 sdult
Education and the promotion of liteiscy. Its
resolution during one of its conferexzes in 1960
affirmed that “adult education lL.as bocome of such
importance for man's survival and happiness that

a new attitude towards it is ncedcal. This
resolution triggered off such though*s and opinions
on how to diversify the education of adults for

national development.

In 1965, a world conference of Minister of
Zducation met at Teheérau in Iran. The theme of
this conference was che eradication of illiteracy.
In this conference, it was emphasizced that literaoy
education should be linked with production, both

on the farm and in the factory.

In its survey, 'Literacy 1969 .- 1971',
UNESCO has this to say:

Functional literacy is not
just to impact skills or even
work-oriented knowledge. but
to change the lecarner's who e
approach to his world, a
functional literacy programme
should equip the new literate
to recognize, understand and
sub ject to critical analysis
the reasons behind his actions,
whether these be actions he
performs at work, at home in
the community or in otheor
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settings. It should prepare
him to adapt to a life of change
in which traditions, customs
causing him to lose his own
identify,

. The point is that, through functional literacy
the individual fulfils himself within the frame-
work of his society., Those who are functionally
literate in whatever work they do, whether they
are farmers or in industry, are capable of
improving their daily life and increasing their
income through additional abilities and new

knowledge.

Our current educational aystoems have failed
to reflect the richness of our cultural expression
especially that of peasants and worsers,
functional literacy emphasises the kinds of
activities through which people in the street
form their own opinions and express their own
thoughts and feelings in their society in which
they live.

Functional literacy will help
the people have "the potential
to foster a constructive
educational reaction to the
problems and dangers of the
times helping individuals to
develop insight into the
cultural problems of their
society, and feelings of control
over their future as producers,
consumers, citizens and
creators", (UNESCO, 1976).
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In conclusion, the present Adult Education
programmes are oriented to the creation of new
social and ecconomic condition as such, literacy
teaching should be geared towards "preparing man
for a social, civic and economic role in his

society" (UNESCO, 1965: 89).

24 ducationist views about the Imnortance of
gooia u 5@: to Aggzts

In a rapidly chtanging society, it becomes
necessary that adults have to develop the capacity
to adapt to new situations, to make discriminations,
to think critically and creatively and make sound
judgements. The day-to-~day ability to recognise
and solve practical problems as well as our
concerned with and ability to handle intellectual
problems has become a major focuss of our different

governments.

Some of the major problems of present
Nigeria are poverty, hunger, indiscipline,
unemployment and underdevelopment. These show
the need to re-~orientate onr adnlis Lo acqguire
knowledge of thair echanging cormrinity and nation,
the local and national, political, cconomic value
and organisations, and a determination to rely on
tneir own skills and hard work for the further

development of themselves to cope with the problems
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of living and the society as a whole.

If one may ask, what are the needs of the
adults? The needs of the adults are seen by the
British council for eurriculumreform as falling
into four classes:

(i) Those concerning economic life,

(ii) Thoes concerning face to face personal
relations,

(iii) Thosc concerning relations of an
individual to organized or semi-
organized groups.

(iv) Thcse concerning problems that are

largely internal and personal.

Our illiterate adults do not have adequate
information to analyse and synthesize the ideas
and learning to take decisions. Social studies
then, emerges as a subject of prime importance
for adult literacy programme for it involves a
study of the basic characteristics of man, and
many and varied expressions of the adaptation of
man to the area in which he lives, and his

relationship with other men.

Social studies is concerned not only with
knowledge but also with attitudes and values,

As such, it will give adults an opportunity for
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important social and moral questions such as
attitudes to the destitutes, poverty and retrenche
ment or the problems shooting of drug pushers and
armed robbers. And by studying these in depth
through inquiry process, they may be able to do
some thing practical to help through community
sorvice, It will also broaden their outlook,
giving them a motive for work and helping them

become better human beings.

The well known words of John Donne, quoted
by Adeyoyin, F.A. (Mrs), in her paper titled, The
philosophy behind the introduction of social
studies in the Nigerian Schools and presented at
the social studies workshop at muslim Teacher's
College, Lagos, 1979, that "no man is an island,
entire of itself, every man is a piece of the
continent, a part of the main... Education must
make people aware of the society or world - wide
cooperation and inculcate in thew an attitude of
mind that considers the interests of mankind as a
whole. Through social studies, a fundamental
process increases the wisdom of human beings,

their understanding and tolerance of othersn,

On the nature of social studics, Balye jusa,

FeNe (1981) in his contribution in social studies
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oducation for schools and colleges. stressed the
importance of social studies toc the adult by
stating "man can only exist in his varied environe
ments by understanding, interacting. organizing
and running his society in an orderly cultural,
economic and political setting. Hence, social
studies will try to gather relevant knowledge,
values and skills centred around the sub jects

that form parts of theso broad spheres of man".

We are among the witnesses of the early and
present efforts made in adult literacy in the
whole country-which we are yet to see any
a ppreciable results. This may be due to the
type of methodology ised for teaching these adultg.
The methodological posture of social studies,
therefore, is that meaningful learning can only
occur through the learners own process of
exploration and discovery, (inquiry approach) ,
this method seeks to discourage rote learning,
which may make adults lose interest and to promote
meaningful learning. It sceks to make the learners
active participants in the process of learning

rather than passive recepients of impressions,

We share the following views ecxpressed by

Mursell, J.L. of the Toeachors College, University
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of Columbia:

If you want a learmer to

learn something well and remember

it long, organise a situation

in which he will be able to

discover that something for

himself. O0f course you will

have to help him to guide him

towards proper sources and

away from blind alleys, to give

him hints and so forth. But

the proposition that anything

that one discovers for oneself,

even with considerable help,

is likely to be firmly grasped

and long romombered is both

good psychology and good

commonsense .
It is clear from Mursell's words that the adult
instructor's role in social studics, is to
organize active learning experiences for the adults
and give them little guidance, little, because
they already have acquired experiences in life,
to explore for meanings and for solutions to the

problems of livinge.

To maintain the interest of adults in _
learning, Mursell continues that, "all learning
activities must be goal-directed; provide varied
active experiences for the learners; aid their
exploration and discovery and to prevent the
kind of passivity. Must enhance understanding
and facilitate the application of the knowlege,

concepts and skills that have been learnt. And be
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useful in the acquisition and transformation of

values and attitudesm,

Social studies deals with people, their
attitudes, beliefs and values - and their interac-
tion with themselves and with their cnvirocament.
It emphasizes the development of such desirable
habits, attitudes, skills, and values that will
enable individuals take rational docisions about

personal and social problems.

Because of this, ikinwole and Ogunleye (1981)
in their recommendations on "why social studies",
recommended that for social studies to succeed,
it should not be restricted to the schools and
colleges alone, but shousu ve extended to the
society at large; this can be in term of Adult

Education, public enlightenment through mass-medial’,

Social studies is a valuable subject because
it touches on the crucial aspects of our society
that adults must address themselves to our moral
living, our cultural values, our economic
development, our social cohesion, ow political
survival and even our personal adjustment and
ddentification with socicty. Unless our adults

become aware and practise the things presented in
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the study of the social studies, they will not

be as well prepared to face anc mee® the numerous
problems that are continiously brought about by
the present technological advancem.:t ~f the

world.



CHAPTER THREE

PROCEVURE

In order to obtain useful information about
the learning activities used by the instructors
teaching social studies to adults in Post
Literacy and Remedial classes, the following

procedure is going to be used.

3«1 Reference Materials

The available materials on learning
activities for social studies in the first three
years of teacher education, such as those
publications by the Institute of Education are
going to be studied, A variety of social
gtudies learning activities designed by Professor
DuBey in his Method Book for Nigerian Teachers
Social Studies, the inquiry Method Approach (1980)
co=authored with Professor Barth, will be examined.,
Though these activities were prepared for post-
primary schools, Advanced Teachers Colleges and
university students, they will be useful and
practical for teaching adults in post literacy
classes. Also useful, will be the activities

discussed in the books written by the Nigerian

64
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BEducational Research Council (1981) and the
comprehensive activities designed by the social
studies department of the Comprehensive High
School, Aiyetoro (1968). These activities will
be included in the second and third Yyear post

literacy classes in chapter four of this study,

The objective behind this, is to find out
whether these available learning activities will
be appropriate and could be used in teaching
social studies to adults. Also, to be able to
know the types of activities I should suggest
which will be useful to the instructors teaching

social studies to adults.

32 Observation

Three social studies periods per week will
be used to observe an adult class, organised by
the Ministry of Education, Kaduna State, to sce
What kind of learning activities are used and how
Successful they are in teaching rocial studies to

adults.

The attitudes of the adults during these
periods will be ohservved to soc whetner the adultg
show interest in the lesson and cooporate with

their instructor.



66

The purpose of the observation is to see
the activities in practice, how they are going to
be carried out in a class teaching situation and
whether these activities are appronria*a and
related to the daily lives of the adu’ts, Also
to be able to suggest some alternatives which will

be included in chapter four of this stuvdy.

3e3 Development of sSocial Studies Learning
Activifies

A variety of learning activities are going
to be developed based on the experiences I have
had for six years of my involvement with Adult
Zducation instructors and teachers., Some of theso
activities, such as those for the first year
post literacy class that will be included in
chapter four of this study, were earlier developed
by the first year Diploma students in ,dult
Education in the Department of Social Services,
Kaduna Polytechnic under my supervision. These
activities, were also tested during the students
three months practical attachment of 1961/82.
I supervised the students who tested these
activities in adult classes in Kano, Borno, Niger
and Kwara States, The purpose for developing
these activities are to enable me test them in

a real adult classroom situation,
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3¢4 Testing of the Learning Activities

The learning activities that are developed,
will be tested in post literacy/remedial adult
classes in Adult Education Centre, Kaduna. In
this class, there is going to be twenty five adult
students. The testing of these activities will
enable me see how practical the activities will
be and to find out whether the resources or
teaching aids will be adequate and appropriate
for the purpose of teaching adults. Also to be
able to see whether the expected skills are going
to be developed and attitudes changed. The
literacy level so attained by the adults is going

to be maintained to ensure permanency,

3¢5 Limitations of Study

The study is to suggest a variety of
learning activities for social studies teaching
in post literacy classes in Adult Education
programme, But due to the absence of available
materials specifically designed for adults, the
learning activities are going to be personally
developed using my practical experience in these
fields (Adult Education and Social Studies).

- However, most of the activities are going to be
developed in collaboration with Diploma students

in Adult Education, the field instructors, and
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pome adult learners themselves, Some activities
will be derived from available materials designed

specifically for post-primary students.

Two major problems are likely to arise when
I test the activities developed in “his adult
class. One problem will be language difficulty
especially during the practical activities. This
is because the adults often take English language
as being imposed on them and as such, irrelevante
For this reason Hausa, the major language spoken
by the adults, will be used, particularly when I
am going to introduce something new to them. 1In
the classroom situation, the new words will be
written on the board with the Hausa translation
written opposite. I expect that once the language
problem is overcome, they will be interested in

the activities.

Another problem will be the que<«tion of time.
The available time for me to test the developed
learning activities will be very short. Only
three hours in a week for two months. Because
of the inquisitiveness and curiosity of these
adults in learning new things, I am likely going
to have to extend the one hour period provided

for social studies on the time table to two hour
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periods or extra one hour after the normal
classes, If I want to ensure the appropriateness

of the activities.

Another problem that I will likely encounter,
will be how to evaluate attitudes which the
activities are designed to help adults acquire.

To solve this problem, I am likely going to
utilize television programme or show a film
teaching attitudes and ask the adults for their

reaction.



CHAPTER FOUR

SUGGESTED SOCIAL STUUIES LEAKRNING ACTLv A iIES
FOR ADULTS FOST LITERACY CLASH: 5T FAR

Theme 1I: Living in the Local Comuunity,
Sub=theme: Doscribing the local compunity.

Objectives: After class digcuz<ion about

our local community, and after walki:g through a
gsection of the to;u or village comtmuniLy -~ the
adult learners will be able to:

1. Become familiar with their local
community and its surroundings.

2. Identify different families which make
up a community.

. Discover the similarities and differences
in the structure and workinz of the
village community with those of the town
community.

4, Give a detailed description of their
local community.

5. Join willingly in cleaning any dirty

areas in the town or villiage community,

Resources and Teaching aids: iictures of

different communities all over the world. A plan ar

70
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a map of a village or town community. Photo-

graphs of important places in the corwmunity.,

Suggested activities

1. The adults have a class discussion about
their local communities, Why there aire more
families in the town community than “x +he village

community.

The civic dutics of the membeors of the
community e.g. payment of taxes, levies, attending
important meetings to discuss things affecting
the community, co-operating with law onforcement

agencies,

24 Instructor and sdults walk thrcugh a section
of a town or a village to observe ard take notes
of the following;

(a) The types of houses, are the houses
separated or are in form of g compound
with single rooms?

(b) 1Is the community divided inte wards or
c¢lans; the type of streets or paths are

these streets or paths named,

The major similarities and diffsrences between
the wards or clans in the community. They should

try to find out why the community is divided into
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wards or clans. Take note of the important places -
such as markets, schools, churches, mosques and

community centres.

3. Guide the adults to make & chart showing
the structure of the constituted authority in
their village or town - like village or town

council or native rulers and their chiefs.

Ly The adults tell why the authority in the
town should be differeut from that of the village

community,

5e The adults should draw a map ot the village
or town showing important places - such as market ,

church, mosques, school, dispensary and town-hall,

6e Organise a health campaign - in which adult

should clean a dirty area of the community,

Skills; Imagination, discussion, Judgement,
oereativity, observation and knowledge -

Attitudes; Having pleasure in working
together to improve all aspects of their community,

Literacy: Adults should write down in their
note books, the individual and community needs,
@ege food, education, recreation and how these

needs are met.
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Theme I: Living ir the local community.
Sub-theme: Its hi:-ory, people and origin,

Objectives: Having conducted interviews

with community elders arJ collectec information
on the history of the commanity, The adult

learners will be able to-

1. Classify the informetior inte “2cts, fallacies
and opinions,

2a Recall the order in which events in their
community history took pLace,

3. Prepare a ten year time chart of the

important changes in the village of town community,
“e Discover wh, some communities are founded by
the hillside, river- ide. in the mic'dle of a
forest, on the top of a hill, or at the ma jor

road junctions,

Resources and Taachins aids; Pictures and

pamphletes, photograplis. films and maps of the
village/town at differcnt stages of development,
Questions, historical objests like swords,
garments, stools, etc.
Sugs«sted Activities:
1. Find out what the adults alieady known about
their village or town by asking them to tell a
brief history of their village/town.

They can tell the story either by reciting a

song folklore, legend or tale.
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2e With the questions, the adults go into the
village/town to collect information from the

alders on its history.

3«  Adults should be guided in classifying the

information into facts, fallacies, and opinions,

4, Invite an elderly person in the village/town
%0 come and talk to the adults about the village/
tctﬁ nl-it wWas when ha wgs young. What the
villagoéiénn looked like, how many people lived
in the village/town in those days. Who founded
it and the important people he remembered. what
are the new chanres and developments that have

taken place.

5e The adults try to recall the order in which
events in village/town history took place as

narrated to them by the oldeost person.

6e Adults give the names of the villages/towns
they know that are by the hillside, top of a
hill, near the river/stream or at the road
Juctions. They should tell why these villages/
towns are developed where they are - for fishing

protection or trading?

Te Adults should form two groups ~ one for the

adults who live in a village, and the second group
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of adults who live in a town.

Let each group prepare a ten-year time chart
of the important changes in their village or town.

They should discuss the reéasons for these changes,

8+« Play a tape of a programme, "“jiya ba yau ba"

(meaning yesterday is not today),

In this programme, old people are invited
to tell the listeners on their life oxperiences
how their community looked like in olden days and

what is happening now.

Adults compare their own experiences with
that of the one in the programme. Some of the
adults may be “h. witnceso- 'f part of some events
mentioned in the programme,

Skills: Imagination, creativity, listening
observation, Judgement and discussion.

Attitudes: Development of critical attitudes
towards their village/town historical avents,

Literacx: Adults write a short history of

their village/town.
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A CHART OF THE IMPOKTANT CHANGES 1N THE VILLAGE

1975 , Major Roads '!

1976 Universal Primary Educat .on

“

Construction of Classes.

1977 Town hall (buildings)

1978 Guest house wells.

1979 Sinking of wells.

1980 Construction of Market stalls
1981 Building of Secondary School
1982 Building of Mosquc

1983 Cunstruction of Bridges

1984 Const "uction of dra.iages
1985 Tree planting

Theme I: Living in the local rommunity.,
Sub=theme; Social relatiohships and customs
(noting differences in customs and why).

Objectives: Given the film "Sauna Abokin

kowa", (Sauna - a friend of everybody). The adult
learners will be able to:

1a Improve on their ability Lo communicate with
each others.

2.' Participate and at the same time benefit from
the special work of others.

3. Interact freely with their neighbours.
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4e  Develop social attitudes which will enable
them to live better with themselves, with each

other and with people all over the world.

Se Have sense of belonging and feel equal with
others,

Resources and teaching aids: Pictures,

local film on 'sauna abokin kowa!' ., tapes.

Suggestad Activities

1. Divide the adults into groups - each group
representing different neighbours. Let one adult
act 'Sauna being a friend to cvery body in the

neighbourhoods,

Ze Describe tho vacicty of customs and greetinga
which form part of our every day life. Tell the
differences between customs relating to birth,
naming of theo ehi 1d, marri ago, death or burial,
Classify the customs and tell why some of the old
customs should be discarded and why new ones

should be emphasized.

3. Ask the adults to tell if they were Sauna
what they would have done with the neighbours

that are not friendly or too friendly,

he  Adults discuss the qualities of a good

friend. In the discussion let them say whether
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they are one of such a good friend. What are
their attitudes towards their neighbours and that

of their neighbours towards them.

Do they help each others when In need? Do
they interact freely, benefit froe~ *%v. special

work of their neighbours?

What zare the similarities and differences

botween the custom of their neighbours and theira?

5 Clasa news -~ where adults tell you about
various customs and greetings, how marriages are
performed, any other occasions like naming

ceremonies, funerals, religious celebratiuvns.

6 Play a tape on a programme "Jibadau Kayan
Nauyi", which features different customs related
to choosing a girl fur marriage, all customs

dinvolved in courtship, marriage, birth and after,

S8kills: Imagination, creativity. knowledge,
 discussion.

Attitudes; Co-operation, appreciation,
pride and support.

Literacy: Adults write in their note books

how marriage is performed in their compunity.
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Theme I: Living in the local community,
Sub-theme: Cultural and living habits and
m“

behaviour,

Ob jectives; Having read frowm the news papers

and having heard from radio on how bad habits
have led to a serious Punishment, and at the same
time how good behaviocurs had carn rewards for the

individuals. The adult learnars will be able tog

1e Emulate the essential charactnriutics of

good members of the suciety,

e Discard the bad habits that some of them

have already formed and in their place form

3. Point out the OCcassions during which they
or other adults have been rewarded for good

behaviour,

Resources and teaching aids: Newspapers

cuttings, radio and pictures, WAT Badge.

Suggested nectivitjes

i. Adults have a dobate on a controversial
issue thus - 'giving a person 'Kola' or r'gifg:
in appreciation of what that person has done for

you is a tradition or bribery.
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2e The instructor lists the points on the

board ~ those for 'tradition and those for bribery!.
After the debate, the judgemont is made.

3e Adults recall the occasions when a person
they know was involved in such a controversy of

a 'gift' meant to be traditional way of life which
was interpreted as a bribery and the giver

punished accordingly.

4, Find out from the adults whether anyone of
them have ever been involved in such situation

throughout their life experiences.

5e Adults discuss extensively on Ethical
Revolution of Shagari administration and that of

WAI of Buhari's administration, compare the two,

6e Encourage the adults to listen to radio
programmes of "Don Matasa" (for young men) in
which bad habits of some young men are hghlighted
and a group of adults, say four, air their own
opinions and are discouraged in case of bad
habits for the public to listen to and learn,

Skills: Listening, imagination, knowledge
and creativity, judgement.

Attitudes: jppreciation, co-operation,

support and respcect,
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IR

Literacxf Adults write a primer on Weio.I.

(War Against Indiscipline) (see appendix).

Theme I: Living in the local community,
Sub-theme: Economic activities - what reople

do to earn a living, (farming and fishing)

Objectives: Having listened to a successful

farmer; to radio programme on medern farming
(Noma kankara) that is, village farmer; and after
paying a visit to a mechanised farm and fish pond,

the adult learners will be able tog

%1e ° Use modern farming equipment.

Lo -

8¢ ' Classify different kinds of farms and what

type of farming is carried out omn them,

o
3« ' Carry out an experiment of modern farming on

their farms .

4o Know the names of kinds of fertilizers and

the ones to be used for different crops,

1% Use different insecticides for pests control

and chemicals for killing weecds. B

6o Compare the harvest obtain from modern farm

with that of traditional farm,

7+ Know different niethods of storage.
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8 Desoribe different methods used for catching
£ish, the tools used and name some of  the fish

products.

Resources and teaching aids: Local farm

tools ~ like hand hoes, plough, cutlasses, modern
farm tools - like tractors, caterpillars,
harvesters, kinds of fertilizers, insecticides,
local film showing a successful farmer, tapes

and radio,

suggoested Activitiesy

1s Find out who are farmers among the adults,
Ask them the following questions:
(a) Wheat type of farms do they have?
- {(b) Which crops do they grow on these farms?
{c) What type of tools used and where thoy
get these tools?

{d) Do they keep animal like cows, pigs,

W
R

donkeys, horses, sheep, goats? Birds
like chickens,; guinea fowles, ducks or

ERA P SO . W o e T ST TR e ey

turkeys?

2+ Discuss with the adults about thce different
kinds of farms, Wwhen and how they grow yams,
guinea~-corn, millet, maize, cotton, beans, grounde-

nuts - on the ridges, heaps in the fertils fields,.

Rty
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Vegetables, cocoyams and rice along the
bank of the river/stream or where there is watoer
always. Vegetables arc¢ grown in gardens, while
rice, sugar cane, cocoyam are grown where there
is plently of water in the soil - thus (fadama
farming). Cocoa, kolanut, rubber, palm oil trecs
are grown where there is plently of shade from
other trees, (Plantation)j; Keeping animals as
well as growing crops (mixed farming); Keeping

chickens (poultry).

3. The adults give the names of kinds of
fortilizers used in their farms and the insecticides
used for pests countrol, They tell how and where

1hese are obtained.

4. Play a tape of a programme on when and how
to prepare the farmlands, the types of ridges to
make for different crops, how to plant, that is,
the spacing, how to apply weeds killer, fertilizers

and when to harvest,

5. Invite a successful farmer in the area to
come and give a talk on different ways of

processing and storing different kinds of Crops,

6. The instructor discusses with the adults on

how to obtain loan from the bank for farming,
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where to market their crops, how to keep on
account of the input and output of their farm

products,

Te Take a trip to a nearby modern mechanised
farm to see what is beinyg carried on. Walk round
the farm to different sections and see the type

of farming that is carried out in these secticns,

Let them try their hands to operate any of the
modern farming equipment. (Some of the adults

might have already known how to operate them).

Skills: Discussion, listening, observation,

Judgement.,

Attitudes; Vevelopment of new attitudes in
adults towards farming habits of planting improved
type of seeds for higher yield, application of
modern fertilizers, weeds killer and insecticides.
Form habits to listen to radio programmes on

modern farming and attending agricultural shows,

Literacy: Read a story of 'Noman', a pamphlete

specifically written about a farmer and his farm,



A group of Adult students in the modermn farme
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Theme I: Living in the local community,
Sub-theme: Economic activities - marketing
R

and trading in our community,

Objectives: aftor a visit to the market and

Super market, the a dult learners will be able tog

1e Differenciate what are sold in the market

from those that are sold in the super market,

2. Know the factors involved in starting and
Successful market business, What to trade on and

where to obtain the commodities,

3. Know the simple law of demand and supply,
Keep account of their sales and how to obtain

loans for the purchase of their commodities,

Resources and teaching aidsgs account books and

some of the essential commodities,

Suggested sctivities

1e Find out how many adults are traders, What
they trade on and where - (market, shop/store)
where they obtain the commodities they trade on,
The capital money they started with and the gains

they make - what they do with the profits,

24 Adults discuss how prices of commodities are
determined, who determines the Prices and why
there are differences in the prices of goods sold

in the shop/stere.
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-

. Be -&nvite a ﬁank manhger.to talk to the adults

on how to apply and ubtain a loan for market

business.

be Pay a visit to a supply company (National
supply company in case of Kaduna town) to see the
comnodities #upplied and how to becoms an agent

off the company.

Se Discuss with the adults on how to carry out
o simple research on how to "ecapture!"” customers

and how to avoid lost,

Skills: Imagination, creativity, Judgement,

observation,
Attitudes: Fairness and appreciation,

Literacy: Listing in their note books things

s0old in the market.

Theme I: Living in the local community.

Sub-theme: Economic activities - manufacturings

Lodndustries in our community.

Objectivesﬁ After paying a visit to a

manufacturing company and a local industry, the
" adult learners will be able to: .
1. Describe how thinge are manufactured,

. . -
e e B : ¥
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2, Identify things that are made locally.
3. Tell,ihe uses of these things ﬁade.

o How to establish a small scaled industry.

Resources and teaching aids: Manufactured

fhings like soap; plastics, clothes, buckets and

other containers.

Suggested Activities:

'de ~ Find out from the adults whethur any of them
work in an industry or a factory. 3If sou, they

. ghduld name the factory or the industry they work.
Bo they work there as a messenger, cleaners,

Joiner or as what?

What does the factory or industry produced?
Where does this factury or industry get its raw

materials? What happens to the finished products?

8 Visit a local industry near by if poséible
to see what and how things are produced. AsKan
officer to take them round and show them all the
soctions in the factory. They make notes on

"what they -see.

3. If possible, they should visit a big and
modern industry like textile indusisry to sce the

differences between local and roderr industried.
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L, ask an officer to talk to them on how to
establish a small-scale industry. If any adult
aifeady has a small-scale industry, he will be

able to improve on it. - e

Skillst Ureativies, knowledge. °
attitides| Appretiation, support and pride,
Literacy: Adults should write a report on

their visit to any ¢f the factories visited.

Theme I: Living in the local community.

Sub-theme: Games leisuré, entertainment.

Objectives: After watching a cultural show,

or a football match, or a local wrestling/boxing,

s
the adult learmers will be able to;

B T DAL P T A s

1. Make good use of their leisure time,
aﬁ¢u Pescribe how their favourite games are played,
3. Depcribe that games are more successful when

-

avery one shares the fun,

Resources and teaching aids;: Cards, ludc,

stones, cornstalk, snaoke and ladder game, scrable,

draft board.

Suggested sctivitices

le, Let the adults tell .you how they spend their

free time at home.. What their favourite gamnes
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are and then they describe how these games are

played.

2. idults form groups, use the materials
available to play any game of their choice. Take
time to teach them the one you discover that

they don't know how to play.

3. Adults can bring any other things they use
at home for their games and leisure, The instructor

can learn much from them.

4y  You will discover that many adults spend
their free time in reading. »sk them the types
of books they read and why. Some spend their
evening watching the local wrestling - what are

the benefit derived from the wrestling?

You will discover some adults spend their
gvenings watching television. What is their
favcecurable programme? Wwhy do they like particular

programme?
Skills: Knowledge, recreation, judgement
observation,

Attitudes: Formation of habits for sceking

pleasure and enjoyment,

Literacy: Let them describe in writing how

their favourite games is played.



A group of Adult students playing finger gancse
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Théme I: Living in the local community.
Sub-theme ; Transbofﬁafiun inh the communitys

Objectives: ifter a class discussion about

transport system in Nigeria, the adult learners

will be able to:

1. List major transport systems in the country
and indicate which system works begf.ih carrying
goods and passengers tc a neighbouring market,
‘Carryving bulky goods to the port for exporty

garrying export goods abroad and carrying

passengers quickly Lo their destination.

Be Indicate on ocutline maps of Nigeria, major

roads and railways.

3. How to book and obtain air ticket to travel

by air within the country and abroad.

by Know the safety rules while in a train, or

an aeroplane.

Resources and teaching nids; Pictures of
lorries, cars, carts, donkeys and horses, train,

aoroplanes, ships, maps, charts, atlas.

Suggested Activitics

1. Discuss with the adults how revple move Irom

one place to the other by asking these questionsi
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(a) How do you écme to the class?

{b) How do you carry your farm products to
the market?

{c) How do you travel from Kaduna to Lagos?
Do yuvu go by road, rail or plane?

(d) How does any adult travel from Lagus to

England or jamerica? By plane or sea?

2¢ Discuss in detail the types of goods carried

by each of the transports mentioned earlier.

Let them tell the reasons why there are
differences between the goods carried, For example,
bulky goods can only be carried by rail or ships

,

in case of water transport.

:_3. Organise a traffic censusa of Kaduna town -~

let the adults prepare a shecet of paper with a

ii?le transport and travelling. Underneath the title
théy write.lorry, cear, man walking, cart, bicycle,

motor cycle, man on horse or donkey or camel,

Take the adults to one end of the road
entering the town and guide them to put a mark
against each trgns_port system on the list that
entefs the town. A4after sometimes, they should

count the numbers and record their observationse
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L, Divide the class into two groups, let each
group suggest which transport system would be

most appropriate for:

(a) a person wishing to travel quickly from
Kaduna to Lagos;

(b) a Fulani herdaman wanting to deliver
cows to Enugu or Port-Harcourt butchersj

(¢) a Zaria farmer taking bags of rice to

Ibadan for sale.

Let the groups make their findings available

to other adults in the class for further discussion.

Be With the help of an atlas, the students
identify major seaports in the country. They
should find out the exports and inports of each

of thema

6e Pay a visit to a railway station to see how
movement of both people and goods are handled by
the railway officers. The time schedules for the
passengers trains and that of goods trains. They

should write a report of what they observed.
Skills: Observation, knowledge, discussion
map skill.

Attitudes: Co-operation, fairness an<d

lzeeping to the time,
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. Literacy: Draw tho map of Nigeria and locate

saa, rodd end Yail tradsport systems.
'I‘hegl_a It Living in the local tommunity.

. ) . !‘i;'-‘""-" A G CEY W ~. I.l; 3 - M

l LAY

Sub~theme: SCommunication,’

Qb jectives: Having listen to the guest

specaker from the Ministry of Information, the
adule 1eargerw-uill‘be abls through discyssion top
1 Identify major ways of communication in our

community,

2 Know how we send messages and contact each
other in our commynity and other communities

around us,

3. Tell how television and radjo can help us

malke contact with the rest of the world.

Lk, Know how to contact people outside their

community through letters, telegram, telephone,

1

newspapers and radios.

Resources and teaching aids; Talking drums
uspd stamps, newapapers, radio, telegram forms

anvelops, papers, telephone bbx,upoﬁfﬁl orders,

Suggested aActivities : )1

1. A elass discussion on how we send messages

to each other in the community, How a drum or
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tam erier delieverlmassages from the village

hoad to his subjetts.

2e¢ Adults siould write letters to their Iriends
tolling them about their progress in learning

socjial studies,

. AL B . va
LNT AN ' +

Ej. Invite an information officer, from the
Ministry of Inform&tion to talk, to the adults

nbout his ministry activitias.

by Aduita leavn how to write a telegram and
Jeaxrn how to operate telephone, how to speak
through the telephone and how to send a radio

mMossage

5 Vigit a post-office and let the adults diascuss
with the post master <he main functions of a poste

off:l.ce.

6, Adults should toll how we comuumicate through

the newspapera and telovision,

Skills: Knowledge, diaesussion, listening.

Attitudes:  Co-operation.

E

Literacy: 'Legte::wr;ting. R
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Theme I: Living in the local community.

Sub-theme: People who work for us (government

official 1 etc .)

Objectives: After class discussion on

people's activities in the community, the adult

Jearners will be able to;

1. Identify reasons why they need other people

who are expert in their work to help them,

2. Differenciate the people's arcas of
specialization and the types of services that are

axpected from them.

3. To realize that peonle cannot live by them=

molves but depend op emch other Tor better living.

Resources and teaching aids: Pictures, charts

showing different people at work.

Suggested Activities i‘;g;ﬁj?

1. Let the adults tell you hew Ao the following
people help us; administrators, technicians,

teachers, lawyers, doctors, artisans, and clerks,

They should tell you the position of a farmer

and the relationghip between the farmer .aund

these people.
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2 Adults have a debate on "who 'is more
o
importaiit to the community, & farmer or a teacher,

Gek iﬁo pebﬁle from outside to derve as

EE
-

Judges. - . .
3 Invite either a doctor or a sanitary inspector
to come and talk to the adults about their work

for the betterment of the community.

Skills: Knowledge, Judgement, re¢asoning.

Attitudese Appreciation, coeperation,

gupport pride.:

Litaracy: Adults write an essay on "If I

weore a Doctor,

Theme: Living in the local community.

Sub-theme: Our local herces and heronines,

Objectives: Having listen to radio programme

on Y"Baraden Arewa? Heroes of the North) and having
read the story of one of the Nigerian Herces or
Heroines like Queen Amina of Zazzau, the adults

will be able to;

1. -Become aware of what some of our ancestors

hgve cantributed to ocur coswunity.

]

Ca List: the names of some of the local heroas

and heroines and what they did for the community.
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3. Emulate the deeds of some of these heroces

and heroines.

Resources and teaching aids: Books; photo=~

graphs, paintings, statues, blographies; auto-

biographies, tapes, radio.

§H£ggsted hetivities

1e Adults give the names of their local heroes
and heroines that they know and tell what they

cid and why they are remembered,

2s ,plqy*a‘tapa on the bistory of Beyajidda ex
Queen Awina. of Zazzau. Adults r~int eut the deeds
of this hero or heroine which made them to be

taken by the community as heroes or heroines.

3. Organise a visit to the shrines if available
or a museum to see the status or symbols used by
these great men and women. For example, the
atatue of Queen Amina on her horsej; kusuku well
at Daura and Bayajidda sword used in killing the

Bnake in the kusuku well.

4, Invite an elderly person or a historian to
talk to the adults on the life history of some
of the other heroes and herainas like lisman

Dan-Fodio, lohammied Il-Kanemi, -Kanta of KLehbi.
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The adulfé éhould discuss whether we have heroas

oy heroines in their present time,

Skills; Imagination, observation, discusslon,.
¥

Attituées: Appreéiatibn, iﬁspiratidn and

pride.
B Li%efaci: Aduita write in their note books

the names of the heroes and heroines with their

various contributions to the.community-
Theme: YLiving in the local cemmunity.
- Sub-theme: Where our foou comes from,

Chijectives: Having discussed about the

food eaten in the<- homr ... the adult learners will

be able to; |

I L U S T SO ‘“

1. Name kinds of food-stuffs and tell how we
get them. Jf they arc those that are got locally,
they should nawme those that are not and tell how

and wherc they are got,

2. Know the uses of various foods to the body.

The classes of foods and their importance.

3e Describe how foad is cooked in their homes
and give the names of thoe things nscd for

cooking.
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'
1

i
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Re gourcos and teaching aids: Reai foopd~"

éfﬁffs like yam, ric¢e, beans, cassava, potatocs,

maize, guinga-corny millet, fruits like oranges,

prawpiw‘.gUava,-piheépbies, nuts like gkound-nuts,

coconu£s1lvegetables like spihach,; okroy

tematoes, onions, ayoyo, kuka, garden-e ggs

"oabage, chats showing different kinds of, foods,

§usgestéd Aétivitieﬁ:

2e Fipd oab from adults that are farmers the

type of fcoed crops they grow in their farms,

Then and how they prepare the farm-land, when

they harvest and how they store these food cropsa

¥ W

e Discuss with the adults the uses of food

in our bady. Classify these foods accordingly.

1a adults answer the following questions:
(a) What do you cat every morning?
. (b) What do you usually eat in the afternoon?
.1 (€) Do you eat the same type of food in
‘ the evenings? J
(d) If you eat 'tuwon daﬁﬁ; in the evening,
how do you cook it?
(e) What is your favourite food? :‘..*
(£) What are the other foods caten in your
home? | | .. o
e -
(g) How do you get these fooda?
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Write these classcs.un the hoard thus: carbo-
hydrates - the encrgy giving foods. Proteins =~
for body buildings Vitamins for protection

minerals for proéection; C
EREE TR A
'4; 4 List the‘fooag t£atpéonstitute carbohya;ates
.aﬁd other classes thus: K
vmkﬁ“*%afcugarhohydratus: yams, rice maize, o
.g guinea-corn, cassava, cUoCco-yai,

sweet potatoes, mil;et,ll
(b) Proteins:; meat, beans milk, éggs,

fish, some nuts, some oil,

i {¢) Vitamins: vaeriocus fruits and aome secds.

- {d) ‘Minerals: salts, potash and water,

5. Sélect ome type of food nnd ask the adults
to give the stops to follow in cooking the = =~
particular'food. For cxample, pounded yam and
VGgetabie soup. List these steps on the black-

board and the materials used in cooking.

Skills: Knowledge and creativity,
R Lo e U T = .

Attitudes: Development and formation of
certain habits towards cating the types of food

that are regarded as taboos, . i
_ TR BN

Literacyr Adults solect one type of food .

and write in their nqte_books how to cook it, i«

. ) S N IR Dl e T
P T T W - PRI P ERE . Lo w - bt
". l'i"‘_.' o T i ..'.I.-.' e [ . L S I O PR S
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Theme: Living in the local community.
Sub-theme: Where dur clothes come from.

Ob jectives: Having visited a textile, the

adults will be able to:
1. Describe how clothes are made and what they

are made of; cotftton, silk, wool, fibres.

Pe Tell why different types of clothes are worn
by the people in the aifferent parts of our
country.

3. Give the reasons why we wear clothes.

be Describe people by the way they dress.

Resources and teachi o adds. ilinds of cloth

materials pictures and charts showing people in

different costumes.

gpgseutad activities

1. Adults describe the clothes they are
wearing, what they are made of and where they
are made, If they are made of cotton where
cotton comes from. Do they grow cotton in their
farms? If they do, when and how do they
prepare the farm for growing and when do they

harvest the cotton? How and where do they

market the cotton?
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2¢ - They should describe how cotton is made
into throad and how thread is woven inte cloth.
They should name other thtreads used for making

ciloth 1like silk and wooli

. -

8¢ Discuss with the adults other ways cloth is
made like local loom used locally by men and that
of women. Find out whether any of the adults

can weave if any, ask them to describe how they

woeave cloth in a local l1oom.

4, Visit any weaver nearby to see him or her
at work. Let the person explain to adults how
weéaving is done and let some adults try their
hands on the loom. They should see the finished

oloth. ¢ &k et wie =g o0 L G o

N P
5e They should also visit a textile to sce

how cloth is woven. 'Leé tﬁéﬁmcbmpare the'grgdesa

with that of the local loom,.

6, Adults discuss about the clothes worn when
it is cold or very warm in their villages/towns

and in other lands where it is very cold or warn,

7e .. Show the pictures of clothes in othor

countries and let the adults tell why the people

1:0 7

of these. countries ‘wear such clothes.
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Skills: Knowledge, .bhservation, imagination.

Attitudes: Form Kabits of wearihg proper
célothes at appropriate time. PFor exampie. clothesn
made of wool during cold season, and clothes madae

of cotton during hot-sgason. . .

Literacy: Adults write a report on their
visit to a textile, : ) e i

o4

Theme: Living in the local community.

Sub-theme: Our religious beliefs (mosques,

churches, shrines).

Objectives: Having read about the life of

Jasus Christ or Prophet lohammed, the adults will

be able to:

I TR S PR

1. Loearn about God and develop personal religious

life that includes faith in God and basic religious

[T B AN
8°a18‘ : ...r;'. . T

P

e Tolerate other people?s religious beliefs and

avoid fanatism. _
. B

Resources and teaching aids: Pictures images,
photographs, things for worshiping, e.g. Rosary,
orossa, robes, wooden slates, mats, kettle for

water, Holy books (Koran and Bible),
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LR

 Buggested Activities |

. 1e., Find out from the adults wh&-afe moslems and

briefly the life histhr§ of-eithef'JeSus}bfj#

oo
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. wWho are christians among them: Let each group tell

T

Imohammed._frhp,period{they lived in the world gnd

where they did their activities‘uug'uﬁﬂfﬂ? o

LRI
bt

 3$§’ viscuss with the adults. about thé& great

fostivals celcbrated every year in the5c6mmﬁﬁity.
(Id-el-fitr, Id-e¢l~kabir, Id-el-Maulud, Christmas,
Good-Friday and Easter), Let the adults tell why
we have these festivals.. L

. .- . o L .
T A S TE W AR .

3. The christian adults and moslem adults recite
mome important passages from Koran or from Biblo,
as case may be, and let them tell what the passages

mean and why they are important, -

o . o e e . o ;o - R
R R [P A A0 i

by " Both christiuns and moslems adults dramatise

how they say their prayers,

Bei- ' Adults visit a shrine if available and try to
get any member who worship in a shrine to tell them

how worship is done.

S T
64 1 In the class, let thc adults comparc the thyroa
major religious beliefs (Islam, Christianity,
traditional) emphasise the similnrities let them
mention any othor religious beliefs that they know

(Bhudism, confucionists) Judeaism, Bahai, Krishma).

w o . S o o R R L A
L3 ter
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Skills: Knowledge, Judgencnt creativity.
Attitudes: Commitment, submission, toleranco.

F N
Literacy: Adults write out a short rhyMB in

praise of God's love for us,

Theme 2: Social, Political and Industrial

Doevelopments of our states.

Sub-theme: Knowing other people from the stote.
Historical, Folitical, S5ocinl and Cultural perspco~
tives., Interrelationships and major features
affecting our lives in the state, Historical,
Folitical, Social and Cultural perspectives. -

Inter~relationships.

Objectives: lHaving listened to a radio progrzrme

Wiuwan Turawa Arewa", (coming of the Europeans to
the North), The adult learners will be able to:

is know the stages through which Nigeria become n
gcountry. |

Pe List the historical kingdoms, cmpires and

emirates in Nigeria and their geographical areas, .

3. The relationships betwoen these kingdoums, .

empires and emitrates,
4.~ The effect-of moslem Jihad in the country, .

5 Recall the role of the British in Nigeria,
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Resources and tbaching aide; Books on Nigerian

8, :symbols and gloho.

history, maps, posters, pigture
; R ti I R R & . .

Lt et S “
Suggested Activitigg' . ;;; ;;;“J;i£i H. NS
j €5?:“&I:” iLead a clasbyﬂ?qppssign-abqut-the Hausa Statose
ﬁ 5  How they wefél;reated, who created themi. Recall tno
+ 1 history of=BaYaJidHa'anﬂ'hiézsonyﬁdﬁbli:how Gawo's

Syt s

seven sons become seven Hausa Sfates. (Kano, Rano,
Gobir, Biram, Katsina, Daura, Zazzau}). Help them
relate Haousa States with that of Benin, Uyo and

Borno ewmpiresg, - o e Yoo e

2,  iHiscuss with the adults on the advantages and
disadvantages of Fulani Jihad of the Hausa Statces

and how their chiefs became emires and their stateas

became emirates. vl LInc VO o Do
3. Play a tapo on a programme "Zuwan Turawan Arewa',

(Coming of the Eureopeans to the North). From the
programme the adults note doewn how Europeans i TE e

astablished their rule {(indirect rule} in each of

the Hausa Statese - . .00 7 o oo T T
BRI e T S LA R | Y R
4 Adults have a comparative discussion on theo

activities of christian wmissionaries and Islamic
Mnliams -~ pointing out the roles of wWestern

aducation and EIslamic education in thedir area,

K +

S5 Adults should tell the reasons why the British

decided to

P

administer North und Southorn Nigerio

ol
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together. They should tell how economié, cuitural
and ﬁﬁlifical cooperation existed among the states,
ompires and kingdoms. The advantages of various
trading activities, The effect of Hauéﬂ.cultura on,

_the minorities within the Hausa States.

5; ﬂdfﬁnﬁise a cldss discussion on the constitu-f
tional developments in Kigeria. The struggle for
independence and the formation of political parties..
The independence and after some political problems
and the military take-over. The army rule and the
Foderal system of Govornméat. The creation of
ptates and the Nigerian c¢ivil war. The thirteen
years of military rule and the second Republice '

The four years of the civiliapm goverument and the

present army government.

Skills: Knowledge, discussion, recall,

imagination, judgement, reasoning.”'3Juq‘ T T

Attitudes: Pride, support, cooperation,

tolerance,
Literacy: Adults should draw maps of Nigorioe
{a) Showing empires and kingdoms; (b) showing . . .

present states of Nigerin,
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NIGERIAN EMPIRES, KinGDoMSs Amd C(TY STATES
( 1So0 - 1%00 ).
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Sub-theme; Major features affecting our lives

in the state,

Ob jectives; Given a blank map of Nigeria,

adult learners will be able to:

- Fill in the lowlands, highlands, rivers, forest,

grasslands, rainfall and vegetution patterns.

Be LDescribe the types of soils we have, the
climate and seasons, the vegetation and gencral

relief.,

3 Nawme the rivers and their uses, the highlands,

lowlands and their mineral depoaits.

Resources and teaching aids: Maps, posters,

charts, some minerals = like gold, #ig, coal,

petroloum.

Suggested Activities -

1 Let the adults answer the following questiongg

(a) When you travel from Kaduna to Zaria,
what are the physical features do you
sce on the way?

(b) From Kaduna to Kano? JOS?.Nakurdi and
Lokoja? 1Ibadan or Lagos? Enugu or
Port Harcourt? Sokoto or Borno? Gongola?

{c) What are the names of the rivers can

you see?
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(d) 1Is the vegetation the sawe in all parts
. SR _'Z: :

Y

‘of thé.coﬁntry?

P
(e) What will you say about so0il
{fy Can yom tell'mhy;soi$,ih,§nkbtn, Kano,

Borno, is different froe that of Gongola,

[ o

Makurdi, Kaduna and Nigqrg'ipgi

S ‘.

(g) Why do we have forepts in the South?

. e ew 1 ok g o R
Sk ried b YTR S R R R _

{h) How many seasons do we have in the country?

2. With the answers of thease questions, the -
adults will classify the climatic and vegetationgl

zones and tell the general pattern of relief,

3.I The adult#;pqm@ the types of soil associated
with Sokoto, Kano, Borno States, and that of Kadunay
Benue, Niger and Kwara. .Theyﬂshould tell the

reasons why Plateau, Bauchi and Gongola are unigue
states in regards to vegetation, climate and soil,

A

k, Adults discuss on the uses of forests,
grasslands and deserts, lowlands and highlands, d
Rivers. They should name the minerals we get

from highlandsg, lowlands. °

5e Using a blank map of Nigeria, the adults
should locate all these on the map. Highlands,
lowlands and rivers, On ancother map they should

locate types of vegetation. -

LR
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Skills: Map skills, knowledge, discussion

imagination,
Attitudes: Interest,

Literacy: Draw the map of Nigeria ond fFill

in the vegetation zones. ' : |
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RIVERS AND HIGHLANDS OF NIGERIA

) '/.—\'\ [ AKE
« CHAD

‘ \foﬁuan PLATEAU

Jes PLAishu

BpameNDA  HIGH LAND
CAMe RouN MoUNTAINS

P W R =
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Sub-theme: ' The peaple of Nigefia.

T
. N A |
} D Fy TR e o
[

'pbdéétigdqt After-watdﬁing_ablocai-cuitural

festival, the adult learners will be able tos

. T Bt
PRI 32 b B

v

TR

ke List the cultural similarities and differencos
among the groups., .. ... vl __,__g_;.;;__,;;,;_'r; o

L . R b R R =

: U P T O
2, Cite examples of how these groups are intcr-

dependent politically, socially and economically

within the state.

3. Realize that each culture is right within its
own setting by learning not to make fun of the

language, dress and other things of other ethie

groupﬂ -

Resources and teaching aids:i: Maps showing the

positions of various ethBic groups, pictures with

people in different customes, charts.

suggested activities

1e Adults name some major languages spoken in
their area. What is the common language spoken
by all these;, How many languages each can speak

fluently.

Za Adults should point out some words beorrowed
from other languages into their own., Let them

gay why this happons.



122

3. Select a common phenomenon - say counting
and greetings and ask the adults either to count
or greet in their own languagce while you write thia

on the board. For exanple, greeting in Hausa and

Yoruba or Fulani or English. .. .,  ;&4-«J~f-'
: Hausa LT Englisﬁ' ' Yoruba
" Ina kwaha good wmorning ¢ kaa ro

Ina wuni © . good afternoon o kaa san
- Sai da safe: @ good night o du aro

L, They should de the same with counting. This
activity may encourage other adult learners to lesrm

languages of other groups.

5 The adults should tell why English is used &3
an official language in our country, This activity
will make adults realize why Engiish is still the
official language even Fhough fthﬁf languages of
their own ethnic gréup'has beéﬁ.éé;éioped and it

is widely in use all over Nigeria.

~ Skills: Language skill,.disEuésién;lreasoning,
recognition,

Judgement, - .
 Attitudes: Pfide;lcohfort, appreciation sense

of beauty and belonging.

t

Literacy: Adults draw a map of Nigeria and £11L

in the arcas occupied by various ethnic groups,

a .
A P
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L—OCRTtoN OF S.ante

ETHAC

NiGeriAN
GRrRouPs

Hausa

Fulana Hausa anu,,.; ?alnurf
HAu..s a t"tﬂl’l:
Shuuq Amb
Gwar

Angas
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Sub-theme b: GHow our district{emirute/divisian

15 administered. Ward heads, village heads, distrioct
heads, emires, administrators, councillors, council

officiala. L e g et
. E .Jjgw;tggimhmﬁw 'V{Ij?’ §g_P“
oo S R et Dt

:Objectifesg After pnrtihfﬁﬁfibh in a politiogl

partygcompaigns, and after attending‘ﬁﬁdistrict

£t
!

. LT - L
oouncil moeting,  the adults will be able to:

1. Describe thelst{ucture of authority in our
Wity o -
nommunity;{-?” A

» . . X I e o

D, Vifferenciate the duties of the district/emixate/

village heads from those of councillors and other

officinls,

3o Indicate the qualities of good leaders and good
citizens.

b, Define the functions of individual person in

the government,

e Cast their votes correctly to select a council

meimber of their choice.

fesources and teaching aids: Pamphlates,

laaflets, posters, pictures, charts, showing the
- structure of local government, pictures of pcople
at polling stations ballot papers and boxes. Loeczl

£ilm, wmatss %
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- Suggested Activities

le Lead a discussion on how our district/emirate/
division is administered. The chief being the heod
of the community, the district head, being the haead
of the emirate. In the community, we have the waid
heoads (mai anguwa), the {(madaki, alkali, makama,
waziri, magatakarda) and the title holders consisting

the chiefts council.

2 Adults should enumorate the duties of the hecads
and their councillors taking note of their diffeoronsss.,
For example, the duties of tha head of community
includes - tax collection judge minor cases, confor
people with some titles, gives instructions to his
subjects for any community project to be undertakeriy
presides in all community nmectings, festivals,

rituals,

3. Adults dramatise the chief in his palace =
sottling a case of divoree., The chicf and his
councillors sit infront of his palace -~ where metsa
are spread for the rest of the people to sit and
withess the case. Or, watch a film on "Kuliya
Manta Sabo'", in which the chief and his councillors

are shown se¢ttling one case or ancother.

e Adults role play a political party campalii,
How they can elect their village council through

voting by secret ballot. -
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Skills: Discussiuﬁ;-role playing; dramatic

skills) skills of self expression.

Attitudes: Hespoect, sportsmanship, tolerance,

sense of leadership, dignity, responsibility.

Literacy: Adults make a chart showing the
structure of the constituted authority in the

community,
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+

Sub-theme c: Social scrvices (health, education,

1aw aﬂd other finances). The taxe§ we pay and why?

at et

gbjectives:; Having listened:ito the speeches

made by the managers of NEPA and Wétéf'ﬁorks, and

haviﬁg visitéd the post office 553 £he bank, the
: SUCTIRETREAN R Lo
. » Lo .
adults will be able tog -
G
ie Make use of the Post Office, bank, water,

Sk

alectricity and other amenities properly.

Ba Compare the wvarious services in terms of

advantages/disadvantages.

Se Take care ¢of these services and report any
damage immediately.

Lo Form the habit of going to the hospital anytiaoe

3

they are ill.

Resources and teaching aids: Pictwres showing

hospitals, banks, post office. Currency notes,
coins, poqtgl orders, moncy orders, cheques, B
Bévinéslgégsﬂbook, deposit and withdraw forms
stamﬁs, telegram forms, electric wires and bulbs,
first add box, uniforms and kits of Boy Scouts,
first aid guides, Hed Cross and Girl Guides Postoers

showing the importance of using social amenitics

carefully and wisely,

Suggested Activities : "

le Discuss with the adults about the existing

social amenities in the community, i.e. schuols
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b

hospitals, wells or taps for water, f&st'office o
'postal agency and electric power station. Discuss
their uses and how to use aund care for them. What
they coﬁsidcr to be the aanntages of education and
why they left their other duties to come to post
literacy class to learn.

2 Organise q first aid programme in the class and

let adults show how to treate those that are
bruises

suppoeosedly wounded with / units, sprains and

fractures. Let them discuss the importance of the

hospital.

3 Letter writing - adults write short letters to
their friends telling them about their social studies
subject, Show them how Lo write a telegram and

discuss on the funetion of Post vffice.

4; ”053;5;54‘5566;bankqéfaﬁsaétions with the adulitz.
ixplain the use of deposit and withdraw forms, the
need for clear writing and stable-éigﬁatures. How
to find cut the balance of your money and how .
interest is calculated. S ;-%;i
5;, Invite an e¢lectrician to tealk to the adults

about electricity and how to take safetiy precausionz

to avoid elwvcetricution and firv -atbreak.

6« Visit a water works if any, tou see how watoer i

treated and puriped through many pipes to the taps”
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for our consumption.b They should taeke note of the

chemicals used for treating our drinking water.

7« Find out frum the adults whether some ¢f thon

belong to any of the social organisation, movement,
society or club. If there is any, ask them to tglk
obcut the activities of their movements or clubs,

Let the others ask questions from such members.

Skills: ILnowledge, discussion, observation,

erecativity.

Attitudes: Good citizen, responsibility,
appreciation, sympathy, cooperation pleasure and
willinglines to participate in social activities for

the promotion uvf the general standard of living.

Literacy: Letter writing.

Sub~theme: Main occupations and local craft
industry. The things produced, where they are

produccd, how they are distributed.

Objectivesy Havimg visited o local craft

industry (pottery, black smithing, carpentry, mctole

work), the adults will be able tog
1. Identify the local crafts that we use in ocur

nomes. How they are made and where we get them,

4w - Tell the uses of thesc levecal crafts, and the

contribution they make tov the economy of the comtrtndty,
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Hesources and teaching aids{ All the local

crafts available -~ like baskets, clay and irun pots,

i

T
brooms, mats, stools chairs (wooden and metal)
locally woven cloths, fans, caps. Pictures and charts

showing craftsmen at work. Tape recorded intervicws.
. s P
Suggested jctivities

ie Find cut from the adults whether any of them i3

n craftsman. If any, le¢t them tell the rest what

they produce and how, Where do they get the materials
and how do they market the finished product. Vhe
tought them the craft and whether they are willing to

teach others,

2e Pay a visit to a local crafts man near by to Hee
him at work., The man should talk tu the adults cn
where he obtains his materials and the steps to
follow in making the craft, Let the adults write

down the steps in their note books.

3e Play a tape in whiech a local craftsman is
interviewed- pote the key points in making the

partioular craft.

L, Vigit to the market to see the scctions where
the local crafts are sold. List thouse that are made
in the loecality and those that come from another sitoa.
They should tell why some of the crafts are not made

locally.
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Skills: Creativity, knowledge, reasoning and

observation,

pttitudes: ¥Pride, possessiveness and prescre

vaerance .

Literacy: adults choose any local craft and
write down the steps to follow and the key -~ points,.
Thus suggestiuns of alternative materials or thingsa

toc avoid, e.g. how tu weave a basket.

Steps Key points

1. Cut the palm front into Cut into equal length
12 pieces (1 metre long)

2e L » the pieces on a fist To maintain accuracye.
surface one across the
other.

3e Get another palm front To use for weavinga.

and cut into thinner
pieces (like strings)

L, Start weaving by winding To hold the picces
the string - like picce together and wover

in and out of the initial into a basket.
12 pieces.

Theme 3: Nigeria as a nation.

Sub=theme: Qur national flag, national anthen

and the pledge. (ur duties to nation.

Objectives: Having samg our national anthoo

and saying of the pledge facing the national flag,

the adults will be able to;

1. Show respect and be proud o¢f cur national

anthem whenever it is sung.
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24 Interprete the meaning and know the reason why

we sing it.

3e Say correctly the pledge at the opening and
c¢losing of the school hours and at any public

gatherings.

L, Show the right type of attitudes and improved

the spirit of hard work and cooperation, honesty gnd

zood behaviour which will promote our National Unity,

R2sources and teaching aids; National flag and

other flags belonging to other states, pictures
showing the flag, coat of arms, shields, badges,
tapes, photographs of our Head of State, the

governors and other public figures.

Supggested jctivities

1. Find out from the adults whether they have
participated in building a community school or a

clinice

2e Discuss with the adults why we are proud of
our national flag. The flag is the symbol of our
nation, Adult tell the meaning of the colours
(Green-white-green) of our flag, Green colours
Tepresent the greeness and the fertility of our
land. White stands for peace and transquility.
Thus, the flag shows cur mest important goals;

peace, tranquility and prosperity. Let adults

.« rex
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name the colours of flags of other countries.

[

Ja Show the adults the coht of arms and ask them
to interprete it., .For example, the red eagle stonds
for strengh; the two horses stand for dignity; the
black shigdd stands for our rich soilj the silver Y
gtands fur our great rivers Niger and Benue; the
flowers at the bottom grow in all parts of our
country. Instructor shows the adults the coat of
arms of all the states in our country and let thom

tell what the things on them stand for.,

L, adults draw and colour the netional flag, coat

of arms, and state what each colour or things represont.

Skills: Croativity, description, uvbservaticn,

recognition.

Attitudes: Respect, honour, pride, dignity,
suppuort, honesty.
Literacy: Adults write the National anthem and

Hational Pledge in their note books,.

Themo 4; Using and paying for social services

{hospitals, sachouols, post officc, banks, etc.

Objectives; Having attended the ouvpen ceroiony

of a community school or dispensary, the adults

will be able to;
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1e know the impertance and the usefulness of the

taxes or ratoes or levies they are asked to pave

De Have pride and willingness tu work together for

their better condition of living.

Resources and teaching aids: JPosters cemphasizing

the importance of using social amenities carefully

and wisely.

Sugeested Activities

ia Find vut from the adults whether they have ever
participated in building a community school or a
elinic, If they have, how was it started? Where did

the money, and other materials come from?

20 Organise a debate on Ycommunity tax should be
sbolished", write down the points for and
against, Read out the points at the end of the debate

and let the adults declare the winning side.

3 Adults act a scene in which tax collection is
in progress and thce defaulters arrested and brought

to judgement,
Ao Let them make a chart showing different uscs of
taxation in the cormunity.

Skills: webating skills, solf expression,

argument, Jjudgement,



136

Attitudes: Pride, discipline, willingness,

unses of taxation..

Litcracy: Write notes on uses of taxaticn,

J ’
1

Theme 5: Current iffairs - important happenings

in the country.

Objectives: The adults will be able toi

i Have interest in everyday events and activitiaes

that have significance for their day to day livinga

e Seek for information by asking questions and

net just accept what come their way.

3¢ Improve their ability to cvbserve everyday
activities and current events; comprehend simple
atraight forward events and freedom for self

axpression,

Resources and teaching aids: Newspapeors,

nagazines, bullctins, journals, calendars, posters
from various sources - e,.,g. Nigorian airways,
Roilways, busir:8s houses, Press ralease from
state ministries of information. News from Radio,

Televislon prograsmugs- rublie sign boardsa.

Suczested jctivities

i Adults discuss any avenﬁ that happenced very

racent and any that is presently happening.
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Be Discuss with the adults how we get the news of
what is hoappening by e¢ither asking guestions orx
reading froﬁ the newspapers, magazines; bulletins,
journals, or listening to the radio, teievision or

" from the government press release,

3. Adults prepare o bulletin beard, divide it
into three sections: (a) News about vur schoolj
() what happens in our homes; (c) what happens in
our country. The adults bring paper cuttings of
different current events .and c¢lip them onto the

bulletin board.

b, Adults point out any current national ovent
that is presently taking place ~ encourage them to
pursuit the event as it develops day by day and bo
yeporting in the class ~« let them give their own

opinions and suggestions.

Skills: Observation, Jjudgement, listening,

" dmagination, knowledge, discussion self expression.
attitudes: Consideration, sympatBy, support,
fairnees, steadifastress.

Literacy: 4dults write an article to be
included in c¢ne of the news papers on their own

opinion about any current nationsl event.



Adult Class II

Theme: Unity in piversity; Problems of

Nation Building.

Sub-theme (a): The story of Nigeria -

historical social, cultural and econowmic.

Objectives; After class discussion on how

Nigeriin became a pelitical unit under one
administration (British) in 191%, the adults will

be able to:

1e Enow the factoxrs that led to the British rule

in Nigeria.

2w Understand the systems of government used by
the British on the peoplc of Nigeria,

3 Identify the advantages uand disadvantages of
dndirect rule in Nigeria,

I, Assess the struggle for Nigeria independence

and the establishwment of Parliamentary System of

government in Nigeria.

5. Identify the personalities who struggled to

bring the various groups together.

Resources aund teaching oids: Books on history

of Nigeria - (Michael Crowder) maps, charts, posters,

‘tapes, radio.
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Supgeested pctivities

1ie Start a class discussion on how the states,
kingdoms, empires and people of Nigeria passed
through many stages of history before_they became
a3 onc country, Ag they wera Beﬁafate and

independent countries in the past.

\

8, adults point out the activitics that brought
about cooperation between these empires, kingdoms
and city states. activities like trading, langusge
and religion. The people who were involved in
Trading activities along rivers Niger and Benue
spoke the common langunge - Hausa. and with the
coming of Christianity and Islam the various people

became linked through common religious beliefs,

I im0 o s

3. Adults trace the events that brouxht the whole
Horthern Nigeria under the common political

administration of the Fulani.: = et

g;lhlélafnadtaée oﬁ the programme, "Zuwan Turaws
Arewa", (coming of the Buropeans to the North),
Ldults listen to how the British used military action
end negotiation to make the Nigerians roecognise

her new political authority, - < .o

Be List the advantages and disadvantages of
indirect rule in Nigeria. Let them point out the

reasons why the British decided to administer
Horthern and Southern Nigeria together. o

R



340
TS Adults should idehtif§ the individuals who
struggle for the indgpendence of Nigeria., FPersons
like DLr. Nnamdi azikwe, Chicf Obafemi iawolowo,

Macauly, Tafawa Balewa, Nwanfor bkizu; Aminu Kano, ote.
7¢ sdults dramatise a scene on Independence Daye

5kills: hknowledge, discussion, imagination

<

Judgement.

Attitudes: Pride, cooperation, commitment,

patriotism. e

Literacy: Aadults make a time chart of the

events that led to the Independence of Nigeriae.

Sub~theme: The place of religion in our

gociety.

Objectives: Having watched the film depicting

the life of early Christiuans in Nigeria and listcned
to the radio programme "Daular Usmania', the adult

Jaarners will be able to:

1s Understand how Christianity and Islam came to
HHigeria, who were the pioneers of thesce two

religions how and where they were first established.

2e Compare the ways of worship oi these religions

and see the similaritics,

1

Resourceg and teaching aids; PFilms, picturcs,

nosters, radio, Holy Books (khoran and Bible).
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Suggested Activities

1e Piscuss how and whenlmissionariés activitics
started in higeria. When the explorers were

trying to stop the slave trade by encouraging the
Nigerians to trade in their own natudral reéburcesg
The missionaires established a settlement for froeoaed
slaves in Sierra Leone who woke bonverted to
Christianity. awmong these converts was a Nigerin,
Samuel Crowther, who later becgme Bishop on the

Niger.

2a Advance the discussion on Samuel €Crowther's
activities along the Niger - low he and other
missionaires pursucd the policy of "“Bible and
Plough" on the Niger expedition - and thence played
a major role in the exploration of interior

astablishing missions as they moved along.

3e Adults make notes on different missionary
societies established in Nigeria. For example,

the¢e Church of Scotland Rission occupied Calabarg
the Qhurch Missionary Society established missions
in Niger Delta and up the Rigerj; the hMethodists,
the Church Missionary Society, and thce Baptists
advanced into Yoruba land. The activities in tho
ITorth came up against the barrief of Islum,.and
were able to make little progreus except in ‘*tiddloe
Belt' which was known as 'Pagan areas' (Benue and

Plateau States).
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/9 Flay a tape of a radio nrogramme Bhaular
Usmania', {(establishment of Usman Dan-Fodiots
Islamic Missions in Nigeria). Let %He adults
compare the steps taken to establish Islamic
missions with that of Christians missions, ¢.p3e
waile Christianﬁmigsionaries used a great influcneoa
and pérsuafion::U;man Dan Fodio and his followers
used wars (force) to estublish Islamic missions by

waging and congauring the chicefs und converting

them and their subjects to Islam,

B Let the adults moslems recite the Fatitah

while Christians adults recitc the Lord's prayer,.

Skills: EKnowledge, discussion, imagination,

golf expression, judgement.
Attitudes; Faithfulness, steadfastness,
commitment, piety, honesty.

Literacx: Adults should write short notos,
on both Christians activities and Moslems
activities in Nigoeria.

sub-theme: The role of education in Nigeriaa

Ob jectives: After a class discussion on the

importance of cducation in national developument,

e adult learners will be able to:

1. Demonstrate their willingness in acquiring

new knowledge or information, new skills and new
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attitudes for the improvement of their living

standard.

2a Tell some of the advontages of goneral,
vocaticenal, highor education and adult education,
Also the disadvantages of illiteracy among the

adults.l _ R

N . - LR TR

3a Pa;tiéipate actively in the development
progratamnes and croate sense of awareness in them
wiadich will widen thediyr thinking horizon and enable
théﬁ detect their problems with a view to solving

them and then relate them to similar situations,

Rescurces and teaching aids; Simple Readers,

follow-up books, graded books, primers, posters

and charts.

Suggested ,,ctivities

1le Lead a class discussion on the importance of
education in national development, For a nation
to develop, the majority of ita eitizens should

e cduecated -~ since the development is meant for
the people there is need for their active partici-

pation in the development programmes.

8s Epumerate ways in which education can mdfiVata_
the adults to participate in nation building, c.g.

to have them acquire basic literacy skills related
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to their everyday living so that they can be free
from being conservative and accept new ideas for
necessary change which the government may expect

from theme.

3. Tell the adults that they should be trained
t9 knuw how to manipulate and maintain the
development facilities so that they can be in a
good condition for a lung time, e.g. how to operate

& pipe born water,

s The spirit of patriotsm should be inculcated

in them to Xnow that thecy are the government,

S5e Let them see the advuntages of educatiun - s
a tool for breaking the obstacle of unequal
opportunity and way of awareness amony the people,
an instrument of change, knowledge, behaviour,
botter productivity, better health, greater sensc

of value, greater efficiency, fairness and justice,
critienl conciocusness, reflection and contemplations
These qualities can only be developed through

aducation.

6« Encourage the adults to read simple buoks,
newspapers, 1isten to educational broad casts,
watch educational films and attond publie lectures
in order to be enlightened about the political,

ecogomical and social activities in the country,
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Skills: Knowledge, discussion, creativityj
writing skills, reading skills, listening,

observation,; inqguiry.,

Attitudes: Sense of value, patriotiswm,
fairnesas, conciousness, justice roeflection and
contemplation.

LA ]

iltérﬁcx: Méke use of a library - the adults

read simple educational journals and books.

Sub-theme: The wealth of Nigeria and recent
developments ~ aAgricultural - coucova, groundnuts,

rubber, coffee, etc.

Objectives: Having listened to radio progromme

on "Kunjiyar Samari Manvma®. {Young farmers club;,
N _

the adults will bo able to:

1e Recognise some major problems faced by tho

farmers in the¢ production of cash crops.

2e  Form farmers' cooperative societies in order
to promote their production activities and the

marketing of their produce.

kesources and teuaching aids: Cash crops =

such as cocon, groundnuts, rubber, coffge. Prostors
saowing these crops, tapes, radio programme,
local film, map showing where these crops arc

grown.



1h6

Suggestoed jctiviaiius

“\

- P Find ocut from the adults whether there are
some of them who produce any of the cash crops,

If any, let the adults tell:fhe rest of the class
when and wﬁéfé fﬁegé cf;pé.hfo g?owh; what quantiiy

and what happens to the harvested crops.

Lo Invite agricultural officer to talk to the

adults un how to grow any of the cash erops.

3. General discussion about these crops and let
the adults point out some problems encountered in
the process of production. Problems such as
gotting the improved type of sSeccds, fertilizers,
nodern tools for farming problem of marketing and

storage.

by let them suggest some solﬁtions to these
probhlems - suggestions like forming of cébﬁefﬁfivé
socjeties where farmers cooperate in thoir procuction
activities and in the marketing of their produce,
Adults learn about the modern meth;&slgf

preserving these crops - they can visit the

rural storage centres tu se¢ how sturage is dones

e Play a taped programme of "kunjiyar Samari
manoma" (yocung farmers club) so that the adults
will know the steps taken in production of any

Of the cash crops. Noting the uwifferences of the
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| .
soil, climate ornd vagetation frr the production of
different cash crops - c.g. groundnuts necd sandy
soil with guinea savanah type cf vegetation,
moderate rain fall. Wwhile cocoa trecs need loamy
goll, plenty of rain and shady VQgetgtiUE (forest)

to survive and produce many pods,.

6a Show a film on prc¢duction of any of the cash

CEOD«

Skills: Knowledge, discussion, obscrvation

listening, comprehcnsion,

attitudes: Cooperation, preserverancoe,

formation of habits to grow cash crops.

Literacy: Let the students write a primer on

the production of any of the cash crops.

Sub-theiie; Mining - tin, petroleum, coal,

zinc, goal, iron ore, etc.

Ubjectives: 4fter listening to the guest

speaker from Itakpe iron ore mining company, the

adult learners will be able through discussion tog

13__ Identify other major minirals mined in our
count_ry.
%s Locate where they are mined, how scrne of thow

arce mined and know the uses of thesc minerals,

. 3. Name the products from these minerals and be

able to tell the differences between these products.
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Resources and teaching aids: Some of the

minerals available - such as iron orey tin, coal,
gold, petroleum. Some of the products = such as
earnings, bongles, necklaces froum gold. Tinsj

plates, iron rod, steel spoons and knives, tarr,
petrol, kerosihe; engine o0il, vaseline, pictures
showing iron and steel wills of Llaja, ajeokuta,

Katsina, oil refinery, ctc.

Egggested activities

1. Adults give the names of the minerals we have
in the country. Let them name the places where
these minerals are found, e.g. tin - Jos, coal -
Znugu, iron-ore - Itakpe, petroleum -~ delta areas.

Instructor lists these on the board.

2e Find out whether any adult has ever been
involved in mining activities - if any, let that
adult tells the class about his experience in the

mining field,

e Let the adults discuss the effects of mining
on the people of the areas around thesc mining
fields ~ e.g. Jos, Enugu, Ewekoro, Nkalagu,

Fort=-Harcourt, Ughelli, Itakpe.

ke  Adults name the products of these minerals,
List the names on the board, and let the adults
identify some of these products in the school,

Tell the differc¢nces of these products and their usog,
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5a Arrange a visid to haduua oll refinery, if
possible, for the adults to see how érude oil is
refined into petrol and how some petroleum producta
are made., Or visit a 'Panteka market' to see the
products of iron-ore and steal, c¢.g. iron rods,

nails, beds, etc.

Skills: Knowledge, imagination, discussicn,
description,

Attitudes: High valuc on made in Nigeria

products,

Literacy: Write down the names of the minersls

and their products in their note books,

Sub-theme: Manufacturing - cement, textiles,

sugar, soft drinks, bocr, tubacco.

Objectives: after paying a visit to Arowa

Textiles of Kaduna and after listening to the
general manager of tobaceo company, the adult

learners will be able to:

i. Pescribe how things we use in our homes are

manufactured.

e Identify things that are made from agricultural,

and mineral raw materials.

3. Tell the differences between the amall scaln
nanufacturing industries and largae scale manu-

facturing industries.
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Resourcos and teaching aids: Manufactured

things like cloth, bags, processed foads, cigareﬁtds,
rubber products, plastics beer, soft drinks, cemcnt

1
aetel Pictures showing manufacturing industrics,

Suggested gctivities

i. adults name the manufa#turing industrics that
wo have in Kaduna and Zaria Townships. List the
names on the bouard, 4adults tell the names of the
prbduct; manufactured in these factories and the
raw materials used, e.g. cloth - cotton or wool ox
silk; cement -~ limesﬁonu; furniture - timber or

weod; cigarettes - tobaccoy tyres, plastics - rubbare

2e Let the adults classify the products and thedx

raw materials into agricultural and mining,

-

3e Adults differenciate small scale manufacturing
activitics frum that of large scale manufacturing
activities, e.g. small scale manufacturing industrias
include, local weaving leather work, gold smithing,
black smithing, dyeing - things here are produced
“dn small quantities using hands or small machimne,
usually with few people. That of large scale
manufacturing industries use big machines and

amploy many workers s produce things like beor,

soft drinks, fouods, cigarettasa, textiles, plasticea.
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Ly Visit c¢ither a ivcal indusfry near by or any
big manufacturing industry in Kaduna township tc
see what and how things arc produced, 4sk an
officor to take them round and show them all the
sections in the factory. They make notes on what

i

they sce.

Bkilla; Creativity; kmowlaedge, observation,
discussion.

Attitudes: Value ouf things made in Nigerig
and by the adults themselves, appreciation, support

and pride.
Literacy: Adults should write a report on
their visit to any of the factories visitcd.
Sub=theme; Whore and why industries are

located,

Objectives: Having visited a local industry

nearby, the adult learners will be uble to;

i, List the factors influencing the location of

industries in the country.

2 Give the reasons why industrics are located

in particular places.

s#egources and teaching aids:  Fictures showing

different industries in the Count¥yy, map of

Migeria showing the concerntration of industries,
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Buﬁgeatcd Asctivities

1a Adults name the industries in the country, ¢,
cement, sugar, textiles, petroleum, diary foods,
beverages, tobacco, beer, soft drinks, paper, cte,
List these industries on the board. ALdults tell
where these industries are located, e.ge. cement
industry is located in Ewekoro, Nkalagu, Sokoto, etc.

“Irite these on the board.

2e Adults tell the reasons why these industrics
are located in these particular places, Soume of tihie
reasons are: Lime stoune which is a raw material

for cement production is present in the areas,

That means the presence of raw materials plays a

very important part in the location of the industrios.

h, adults pay a visit to a local industry nearby

to see what is going on in this industry.

Le Adults tell how climate, transport, scurces
of power - (electricity, cocal, water, petroleum)
skilled labour, and a large number of people
influence the location of industries, e.ge.
transport - because the raw materials have to be
transported to the factory and the finished goods

from the factory to the market.

S5e Let them give the nanres of small scale and

eroft fndystries. They should tell whether the
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facters that influence the location of the big
industries also affect the small scale industries,

What are some of the differences?

Go Have a class discussion on the effects of the
mining activities on the life of people. Take a

case study of tin mining in Jos Plateau.

S5kills: Knowledge, imagination, discussiong

observation, mop skills,
Attitudes; Pride and value of made in
Nigeria goods,

Literacy: Adults draw the map of Nigeria and
£ill in the locations of industries. and make
some notes on factors influencing the location

of industries,
Sub-~theme:; Trangportation and communication,

Objectives: after class discussion on the

system of transport and communication in Nigeria,

the adults will be able to:

1e Describe the means of transport available in

Higeria and their importance.

Ze Use corrcectly, the communication systoms in

the country. B

LR I

Resources and teaching aids: Posters and

charts showing different ways of transport, stanmps,
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envelops. telegram forms radio. television,

newspapers, magazines,

Qgggested activities

1e Have a class discussion on the means of
transport in our country - taking them one at a
tine, e.8. road - includes walking, the use of
aninals (donkey, horse) bicycles and motor vehicled.
The net work of roads in the country (the minor

and the major roads). The rail and the important
towns along the railway lines in Nigeria. Later -
the canoes and boats use for carrying passengers
cnd goods along the rivers - Niger and Henue rivuors
as the main inland water ways. The main river
ports in the country (Lokoja, Baro, Yola, Makurdi,

Cnitsha).

fie Adults tell the importance cof Lagos and porte
HJarcourt with regards to water transport., Let thon
name other sea ports in Nigeria (Sapele, Warri,

Surutu, Calabar, Vegema, Koko and Bota).

3. Adults name local and international airports
in Nigeria. They tell the differences betwecn tle
local and international airports. Find out from
the adults whether any of them have ever travellced
by air - if any, let him tell his expoericnces,
They should also name scrie of the toreign airlinocs
that operate in Nigeria, e.g. British Calcdonian,

Fan merican sirlines, B.U.,. etc.
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h, adults adiee thie various types of communication
in our country and explain the advantages of each

of them.

Se adults pay a visit to P and T if possible =
ask an officer to teach the adults how to telephone

a friend in another towni
Skills: Knowledgce, discussion, obscrvatien,
imagination, expression,

Attitudes; Co-operation with the government
efforts in providing the transport and communication

services for the pcople.
Lituracz: Adults draw the map of Nigeria

f£filling in the water and air transport in the country.

Sub-them: How Nigeria is governed., The Stote
Structure/Federal btructure, powers of the state/

Federal governments.

Objectives: Having watched the film on the

swearing in of the second civilian president of

Uigeria (1979), the adults will be able to:

1. Indicate the qualities of good leaders and
poed citizens, e.g. working herd und getting well

with other peaple. -

Pe Indicate the qualities of good government,
For example, the governwont must represent the

people.
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. Define the funciionz .f thc arms of governmentj

the executive, the legislative and the judiciaryes

ko Uescribe the structural set up of the btate

and Federal governmentsy the local governmente.

5e Name the state ond national capitals and
describe their importance in the administration of

tie country,

Resources and teaching aids: Photographs of

the Head of State both past and present state
governors, pamphlets, leaflets and posters issued

by the ministries of information on general elections,
local films on election, ballot papers and boxes,

primers.

ﬁuggested Activities

1. Adults having taken part in both local and
general elections should discuss on how a person is
elected to a local council, the House of [ssembly

and the House of Representatives.

2 Discuss the Jdifferent systems of government
that have been practised in Nigeria, (The Parliamo .-
try, presidential and military). Let then judge

which is more suitable for the people of Nigeria,
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3 wWrite the tiors of covernment on the board
(Federal, State, Local Government) and let the
adults describe their structural set up; edg.
local government - where we have local council
consisting of the council chairmany secretary andc
the councillors., The departments (education,
nhealth, works, finance, agriculture). DbDraw the
charts showing the structure of Federal, State znd

Local governments,

L4, Aadults discuss the functions of government
(providing social amenities for the people, cag,.
health services, education and the maintaining
law and order). Nane the arms of government
(executive, legislature, judiciary) and their

functions.

5e Enuneraste the qualities of a good leader and

a good government.

Ce List the names of the states of Nigeria and
thgir capitals and compare the functions of a
state capital with those of Federal capital.
Jdults tell how national capitals help to unite

the people.

7e ndults list the duties of the police and
the armed Forces. Let them point cut the

differeneos il the similarities,
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8¢ urganize a mock local government council
meeting delebrating on the local issues that

affect the communities in the rural areas.

Skills: Discussion, role playing, debating

sixills, judgement,

attitudes: Support, cooperation, obediencc,

maintainancg of law and order,

Literacy: adults write a primer on 'Folice

and public order?',

Substheme}l Our role as good citizens.
(leadership, followership, honestry, intergrity,
diligence, patriotism, youth activities, clubs,

societies, digpnity of labour).

Objectives: «fter participating in operation
clean your surroundings, and, having witnessed the
ITational Honours awarding ceremony, the adult

loarners will be able to:

1. Join willingly in physical work for the

benefit of all members of the society.

Pe Have a cogperative attitude regarding group
efforts,
Se Emulate the essential churacteristics of

sood members of the society.
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Kesources and teaching aids: FPictures showing

community development actives, certificates, badges,
trophies and shields, newspaper cuttings, local
film depicting Head of State awarding National

onours,

Suggested ,ctivities

i. Find out from the adults if any of them belong
to a club or movement or society. If any, 1let

them talk about the activities of their clmbs or
movement or society. Let the others ask questiong

from such adult members.

2e adults give the names of soume clubs or
societies that exist in their towns or villages
vhich help to improve their cocmmunities. Let the

adults say how this help is rendered.

e List some advantages of social club or socicty
or movement, e.ge. social clubs help us to have mors
friends. They help us to spend our leisure more
usefully. They give us opportunity to help our
communities. They train us to be useful citizens,

They encourage a sense of belonginge.

L. Organize a small health campaign - for
example, picking up litter, draining stagnant

water, sweeping and burning of the cirt,
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5e aduldes Waicld @ 4laid uepacceaing head of State
awarding National Honours to deserving members of

the society.
Skills: Knowledge, creativity, observation,

guestioning, recalling.

Attitudes: Sense of belonging, cooperation,

mutual understanding, respect, support, patriotisti,

Literacy: Adults write a short essay on

"what I should do to be a gouod member of my socicty!,
4dult Class IIX

Theme: Foreigners in our mids,

Sub-theme: Diplomats, teachers missionaries,

doctors, bankers, *“raders.

Objectivegg Aftor a class discussion on who
are the foreigners in our country the adults will

be able to:

1. Speak abcv* *he good work done by the foreignera

for the benefit of our people and our country,

2e Become aware of the assistance given to our

country by these foreigners,

Resources and teaching aids: Nigerian history

books with the references to missionaries activitics,

Arab traders nnd Buroneans traders and businesscSe.
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Pictures of early missionaries (doctors e.g.

Ure Miller of Wusasa Hospital) famous teachers,

Suggested Lsctivities

1. Adults discuss on who are the foreigners in
our country. How they came intc our country and

for what purpose.

2e Adults classify these foreigners, e,g. the
diplomats, teachers, doctors, missionaries, traders
and busipessmen., Tell their roles play in the
development of our country and the promotion of

world peace.

3. Adults go to a public library to read and
collect information on those foreigners who have
contributed to the economic, social and political

development of our country,

Skills: Knowledge, reading skills, discussion,

imagination, recall,

Attitudes: Appreciation, respect, mutual

understanding, promotion of peacec and tranquility.

Literacy: Use of the library to read and

collect informatione.

Sub-theme: Selected places in Africa,
emphasizing similarities, differences in customs

and languages with Nigeria, fGhara, Sierra-Leona,
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Niger Chad,

Objectives: Having studied the political map

of Africa, the adults will be ableltog'

i, Name and locate the ihdepcndcni countries of

ifricds Menition the dependent ones.

2 ldentify the Engiish spedking and French
speaking countries of Africa and be able to explain

why these countries are termed such.

3e Appreciate cultural interdependence and
aimilarity in Africa by indentifying some of the
countries music, dress, food, arts and crafis and
some beliefs and practices found in our country =

Nigeria.

Resources and teaclicay wadas, Map of Africa

showing all the countries, Pictures and posters
showing customes of the people of some of the

countries in Africa. Map of the world,

Suggested Activities

1. Let the adults know the position of Africa on

a map of the world,

2ea Adults draw a sketch map of Africa and locate
the independent countries and dependent countries.
Draw their boundaries and fill in their names and

their capitals..
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Fe Adults name the gngiisn speaking countries @40
Nigeria, Tanzania, Renya, Ghana, Sierra-~leone,

Gambia, etc.

Those of French speaking countries, e.g.
Senegal, Niger, Cameroun, Ivory-Coast, etc, They
should explain why these countries have English or

French as their official language.

For example, the English speaking countries ware
brought under British rule because British wanted
markets (verseas for the sale of the manufactured
goods and also for the buying of raw materials as
cotton, palm oil, cocoa, ivory, etcj; from these

African countries.

4e Play recorded music of some of the ifrican
countries for the enjoyment of the adults. Let
them identify the countries as the typical music ig

being played.

5e Adults describe some of the dress worn by the
people of these countries. They should name some
foods they know and scme beliefs and practices =
noting the similarities. They should also note

the common tie among the people of Africa continent.

Skills: Knowledge, map skills, language,

artistic skill, observation.
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Attitudes: Appreciation, spirit of oncness

sense of belonging, promotion of peace and unity.

Literacy: sdults draw the map of Aifrica and

£ill in the different countries.

Sub=theme: Qur relations with other countries
politically, economically and educationally, (British

and America)e.

Objectives: Having discussed on British and

American influence in African countries particularly

HHigeria, the adult learners will be able to:

1. Know the origin of the political systew in

l'igeria and other aAfrican countries.

2. State thige ways in wnicn the pBritish have
influenced the social out look of some of the

African countries.

3. Name major agricultural and industrial products
of Nigeria that are exported to other African
countries and those from other African countries to

Nigeria,

Resources and teaching aids: Maps showing

exports and imports amonyg some of the African

countries., Pictures of the flags of independent
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African countries. Pictures showing British and

American culture,

Suggested Activities

1e Adults discuss on how British rule some of the
African couhtties including Nigeria, e.g. in Nigerig,
British political administration was carried out
through the 'Indirect Rule' system which means that
the African rulers were uscd to enforce British
orders on the people. With the independence of sone
of the African countries the British system of

Administration was maintained.

2a Adults name the major economic products in
the African countries that were exploited for
British trades, interescs, (products like gold,
diamonds, cocoa, palm o0il and kernels, groundnuts,
hides and sking). They should give the name of
the British company that was involved in carrying
these products to Britain - (U.A.C. along the West

African coast).

3e adults mention other e¢conomic activities that
have British influence; €.ge. mining of the miperals,
banking system, labour, roandes, and »ailways

constructions.
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Le Adults discuss three ways in which the British
have influenced the social outloock of Nigerian
people, e.ge British education brought new styles
of dressing; new forms of greetings; patterns of

houses; marriage systems and some ceremonies.

Skills; Knowledge, discussicn, imagination

recall and adaptation.

Attitudes: PpPride, co=-operation and support,

Literacy: Adults write notes on the political,
oconomic and social influence of British on

lligerian people,

Sub-theme: Africa States: the O.a.Us;
Commonwealth of Nations. What they are, what are

their agencies and what they do for use.

Objectives: After class discussion on
Nigeria and International Organisations, the adults

will be able to:

i, List main duties of the following Internationsl
Organisations; Q.neUe; BeCoaWWeNe (British Common-

wealth of Nations),

2a Know their objectives and be able to list thoe
advantugbg_yhich Nigeria derives from the above

international organisations.
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Resources and teaching aids: Journals and

pamphlets, Almanac¢s, pictures of O.a.U. and Commone-

wealth of Nation's meeting in progress.

Suggested Activities

1. Lead a discussion about O.A.U. and Commonwealth
of Nations. Tell the adults that Commonwealth is
agn association of independent countries which
formerly belonged to the pritish Empire. These
include Britian and most of her former cclonies
like, India, Canada, Australia, Ghana, Sierra=

leone and Nigeria.

2a Let Adults tell what they think is the major
objective of these organisations. They should
discuss on the ways Commonwealth countries co-
operate, (education, economic development, world
politics, sports and other social activities),
Let them tell whether they know anybody who has

aever taken part in Commonwealth games.

3. Tell the adults that, as the commonwealth is

an association, like-wise the O.ji«U. but this time
an association of all the independent countries of
/frica only except South Africa. This association

was founded in Addis Ababa in 1963,

4he Mention the O.A.U. objectives - to promote

unity and cooperastion among snfrican countries; and
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to help the othea countiacs au asvica which are
still under foreign rule to gain their independent
(Namibia, South Africa). List the functions of

O.ﬁ.Un on the bﬂﬂrd.

S5e Try to organise a mock O.nelU. meeting in the
class, Adults act as Heads of states. Let them
decide the prupose of meeting and then deliberate

on it.

Skills: Knowledge, discussion, debating

skills, artistic skills, imagination, self-expression.

Attitudes: Pride, support, sense of belonging,

co~operation, promotion of unity and peace.

Literacy: adults draw the map of Africa with

the countries that are members of Q..U

Sub-theme: The United Nations Organization

and its /jAgencies,

Ob jectives: Having studied the chart of Ug,il.0.

and its Organs, the adult learners will be able tog

list the functions of the U.N.0. and its organs,

Resources and teaching aids: The chart of

UsN.0O. and its organs, journals and pamphlets of

the U.N.0O., pictures of Heads of States,
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Reference

EZ)-- Memberd the 0AV
-- Alon-member of the oAV

AFRICA Pol-(7Tt €A L
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Suggested Activities

1s The instructor should list the specialiscd
agencies 0f UlNeGej the WeHeCOej; Feawusla3 UNESCOj

Tel o0 IeMeFoj UNICEF: E«Cofe; tell adults their
functions, e.g. UNESCU, United Nations Educational,
Scientific and Cultural Organisation - gives help
and grants for the deveiopment of schools and
colleges in poor countries. Fuoae.U. = Food and

lgricultural Organisation sec to the development

of agricultural food production, etc,

2e Explain the U.N.0O. chart to the adults, c.ge
General aAssembly this discusses any matters relating
to the functions and powers of any organ and make
recommendations to the United Nations. It also
controls the finances of the United Nations.

Security council -~ responsibility for the maintenanoe

of international peace and security, Internationgl

Court of Justice - this settle disputes among all

-

member - nations of the United Nations. Trusteew=
ship council - this administers United Nations
Trust Territories with the aim of helping the
people of these territories towards independence,
feconomic and social council -« to promote economic
and social progress and respoct for human rights
and fundamental freedous. The Secrotariant -

consists of secretary general and his staff.,
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Secunty
Councd
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FHe UN-O. AND TS ORGANS
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Skills: Knowledge.

Attitudes: Co-operation and support.

Literacy: adults draw the U.l.0. chart and
its organs.

Sub-theme: Larecers,

Objectives: ,fter a class discussion about
different careers, the adult lecarners will be able
tot
ie know the type of careers they will fit into

with job satisfaction.

Pe Pick up a career that they will gain the

inaximum benefits.

Hesources and teaching aids: Bring in

professionals and tredeemen., Career guidance

personnel,

§uggoated nectivities

1. Bring in the profaessicnals and tradesmen into
the class to talk about their jobs for the
advantages of adults in developing prospective

career choices,

Ce Get a qualified career guidance personnel to
talk to the adults allow adults to ask questions,
Skills: Questioning, knowledge, judgement,

Lttitudes: Intercst, curiosity.

Literacy: The adults write an essay on "If I

wore Aa..s+s (Doctor, teacher, surpgeon, carpenter),
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CONCLUSION, SUGGESTIuKS AL ReCULLELNDATION

51 Conclusion

The purpose, the area, procedure and
limitations of this study have been stated in
chapters one and threce of this work, It is
realised that at this stage of scocial studies
there are no specific materials which will provice
relevant learning activities for adult post
literacy classes., This presents a problem in the
teaching ¢f sccial studies which demands attention

as has already been pointed cut in chapter one,

The major objectives have been developed
arcund the concepts of efficient, honest and well
informed adult citizens in the society,
consequently, there is a need to provide relevant
learning activities for the achievement of thesc
objectives., In view of this, I developed social
studies activitics which are contained in chapter
four of this study. Thesc activitics are based
on the sccial studies syllabus for post literacy

dult classes one tc three. This syllabus was

designed by Kano-State kinistry of Education for

172
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its Agency for Mass Edv~~*ion, .,nd this syllabus
has been in use by this agency for more than throc
years nowe. I also usecd the available materials
developed by social studies specialists - people
like Professor buBey and Barth - especially their
l‘ethods Book for Teacher Education. Some, still,
wore developed under my supervision by my Liploma
students in Adult Educaticn, in Kaduna Polytechnic,
3ut most of them were personally developed using
my experience in these ficlds - Ldult Educution

and socinl studies.

After the Jdevelopment of the activitices,
they were tested in a classrocm situation using
an adult class of twenty five in Kaduna sdult
Zducation Centre. I discovered the time given to
social studies on the time table was not adequate,
only threec pericds a week and therefore 1 was alblc to
tost only few of the learning activities. 1
also discovered that some activitics cxtented ovex
gix periods, a weeks., In order to overcome this
problem, I was able to arrange for extra periods,
This helped me to cover more activities with the
adults, Nevertheless, the time could not allow
for a comprehensive study to actually know the

total effectiveness of these learning activitics
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in teaching adults social studies. Because of

this, it serves as a challenge to future researchers
who have the interest of adult ¢ducation and the
intention to devete their full time to develop,

test and suggest the most successful and

appropriate learning activities for the teaching

of social studies in adult education classes with
aim of re-orientating an adult's life to ensure

a plagsible equilibrium in his ever-changing

environment,

snother problem I encountered when 1 tested
the learning activities was that of language.
Many adults found it difficult to grasp most of
the explanations in Englishe. I had to use Hausa
language most of the time. When this happened,
they became interested and wanted the lessons to

continue even at the expensc of other lessons,

I did find that the adults were very inquisi-
tive and enthusiastic, especially when activitics
involve a visit, experiment, construction or
writing a primer in groups. 1 observed that
there was a healthy competition among them, Some
of then confessed to me that they wished other
laessons were like social stucies. In other

lossons they were copying notes only from the
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blackboard, But in social studies, they moved
about doing things thoemselves. One can see¢ the
ovidences in some of the activities in chapter
four| where they invited a photographer =~ they
wanted to have these photographs in crder to
remember what they did during scocial studies

activities,

Becausc of the limited time as mentioned
jarlier, I could not test all the activities
developed, but the few I tested were found
successful and appropriate for teaching adults

social studics.

51 Suggastions for the Teacher

The supggested learning activities that
are contained in chapter four of this study, are
to guide the teachers in helping to achieve the
objectives of the social studies in the adult
education programme, /A4S such, it is necessary

to explain the arrangement of these activities,

The activities for post literacy classes
one to three are divided into themes. Each themeo
is also divided into sub~themes with the fullowing
arrangement: Themes, sube-themes, objectives,

resources and teaching aids, suggested learning
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pctivities, skills, attitudes and literacy.

Themes are the units,; and the sub-themes are
the topics which are to bo taughts Objebtives
are the anticipdted learning cutcomes which it is
hoped, will be attained after cach topic and the
activities have been tought and undertaken, The
rosources and teaching aids are the materials
required for teaching the lecarning activities.
The teacher can change or add at will, Suggested
learning activities are for the teacher and the
students to use in their interaction towards the

achievement of the specific objectives.

Skills - it is hoped that through these
netivities, the students will acquire specific
8kills which are creative skills, knowledge skills,
observation skills, reading and writing skills,
and judgemental skills., Attitudes which are
supposed to have been gained, or improved uponj;
and literacy which is to ensure permanency in the

art of reading and writing all also important,

It should be stressed that some of the
activities can be done in two ar more lessons
rarticularly those that involve visits, construc-

tion, campaigns, or group work such as primer



177

writing; compiling a report or case studies.
i{lso, I have to stress that, the activities which
I have sugzested in this study are by no means
only ones possible. It is my hope that the
teacher or adult instructor in post literacy
classes will adapt them to suit their own local
conditions and interest and also introduce many
new activities and skills which they consider

hel‘.‘fUJ- -

5¢3 Recommendation

Education for adults requires a strong and
positive identification with the sociectal values
and ways of life within a dynamic society; in a
gradual process of change, such education must
equip the adult to improve upon that social life
and make it better than he finds it today. Social
studies learning activities, therefore, must make
adults ready to be leaders and followers in the
task of nation-building. Understand values,
attitudes, abilities and skills required for
personality development; and be concerned with
the individual needs, emctions, wants, fears,
gpiritual growth for self-direction and self-

discipline.
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These social studies learning activities
should be geared towards national unity, social
ns well as economic progress. The activities
should not be rigid but flexible to stress the
spirit of adventure and challenge the adults to
question time honoured beliefs and customs. These
activities should train the adults towards selfe
discipline and independent sclf-reassurance,
They should help the adults work together for the
realisation of perscnal and collective purposes

of life.
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APPEND1X A

SOCIAL STULIES SYLLABUS

Adult Clasg_l

Theme I: Living in the local community,

Sub<themes: (a)

(b)
(c)

(d)

(e)

(f)
(g)
(h)
(i)

(3)
(k)
(1)
(m)

VDescribing the local community,
Its history, people and origin,
Socianl relationships and

customs (noting differences in
customs and why?

Cultural and living habits and
behaviour,

Ecoanomic activities what people
do to earn a living,

Games, leisure, entertainment
Transportation in the community,
Communication

People who work for us
(government official, etc).

Our local heroes and heroineg
where our food comes from.,

Where our clothes comes froii,
Our religious belief - (mosquca,

churches, shrines),
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Theme 2: Socialy Political and Industrial
Development of our states,

Sub-themes; (a) Knowing other people from the

state. Historical, Political, Socinl
and cultural perspectives. The
intererelations and major features
affecting our lives in the state,

(b) How our district/emirate/division ig
administered, V/heads, village
heads, district heads, emirs,
administrators, councillors, council
officials,

(c) Social services (health, educationy
law and other finances). The taxes
we pay and why?

(d) Main occupations and local craft
industry. The things produced, whero
they are produced, how they are

produced and how they are distributed,

Theme 3: Nigeria as a nation.

Sub=themes:(a) Our National Flag

(b) Our National Anthem

{c) Our duties to Nation.

Theme 4: Using and paying for social services

(hospitals, schools, post offices, banks ete).
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Theme 5: Current affairs important happenings in

the countrye.

fi/dult Class 11

Theme: Unity in diversity: Prcblems of Nation
Building.

Sub=themes: (a) The story of Nigeria - historical,

social, cultural and economic.
The place of religion in our socicty.
The role of education in Nigeria,

(b) The wealth of Nigeria and recent
developments: agricultural - cocoa,
groundnuts, rubber, coffee, etc.
Mining - tin, petroleum, coal, zinc,
gold, etc., Manufacturing - cement,
textiles, sugar, soft drinks, beer,
tobacco, etc. Where and why
industries are located,

(¢) Transportation and communication.

(d) How Nigeria is governed, The state
structure/federal structure powers
of the state/federal governments,

(e) Our role as good citizens (leadershipn,
fellowerships, honesty, inter-grity
diligence, patriotism, youth
activities clubs, societies, dignity

of labour, etc,
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&dult Class 111

Theme: Foreigners in our minds.

Sub-themes: (a) viplomats; teachers missionaries,

(b)

(c)

(d)

(e)

doctors, bankers, traders| etc.
Selected places in Africa emphasizing
similarities, differcnces in customs
and languages with Nigeria.

Qur relations with other countries
politically, economically and
educationally.

Africa states = the Q.A.U.; The
British Commonwealth of Nations,

What they are, what are their agencios,
what they do for us. The United
Nations Organization and its agencios.
Careers - bringing in professionals
and trades-men into the class to talk
about their jobs, for the advantage

of students in developing prospective

career choices,

The Adult Education Section and The Inservice

Training Centre, Ministry of Education, Kano State.
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WPENUILA D

QUESTIONS ON TiHE HISTOKY OF A VILLAGE

1. what is the name of the village?

2e why is the village so called?

i 1 Who foundeda the village? When and how?

Lo How many houses were there in ten, five years
ago?

S5e The people who live in the village - where did
they come from? Why?

6. Is the village divided into clans? WYards? or
Family heads?

Te what are the major physical features in the
village?

Se 1s there a church? Mosque? Shrine? Market
place?

9 What are the major occupations of the pcople
in the village?

10« A4Are there health and educational facilities =
such as clinics, health centres, schools?

11. Who are the local heroes and heroines in the
village?

12. What is the major language spoken in the
village? Religious beliefs, types of food,

water and recrcaticnal activities?
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' LESSON Ia

BRUSH YOUR MOUTH

Too‘Thpos’re Brush Ma cleans

\-,-..', M outh Morni ng

Brush your  Mouth everg M'Ominﬂ’

.Use Macleans Qr Tocﬂhpasfe to bmgh' .50““‘
- Mouth
Bob 1s brushinS g mouth worth o

Macleans and o brush




LESSON lb
WAsH YOUR FACE
Wash Face Rucket Water

Wash your face |iith watern

Wash ﬂow face in the Mornincj. -
Bob i1s washing his face ‘

He is using wafer from the bucket




LESSON 2
SWEEP YOUR HOUSE.

House Broom %meepin% Environment
Clean

.

Sweep House clean
Use broom fo sweep Your House
Keep your environment Clean
Mama Bob 1s Swe&p}ng her House
She g using o broom




LESSON  3A
TAKING BATH

Bathroom Water Bucket Sponge
Towel Bath Soap

Take your bath every. doj-
Pob s 9o'|r\CJ Yo Yake bath .
Use Sponge, Soap, waler Yo Take bdth
Dra bodtﬂ with  Tawsel ,
Bob is clean after bath :

Y




LESSOM

Com SoUR HAIR

Comb Ha'r

Use Combo fo comb Harr

Bomb xjour hair after bath
Rob. has finished \ocirhinc:j
He 18 Cor‘nbing hs hair

33
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LESSON 3¢
Clean' H.our? ... Eors

Clean Cotteon-Woo! - Ears: Vg

}1"" .
' Jfe.
by 3 .

Use -ﬂoﬂo(j.._mcél to"tlveuﬁ e ars;

clean your ears Proper\nj_ |
Bob 1S using cotton-weol in cleaning
his ears.

He clean his ears dluwoys
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LESSON 3AD

cUT YOUR FINGER NARS S © e
Fmger ﬂC\LIIS CL«”’ ) _pg'z_on_l),afdg_ R

. NT?

Cut 9our-@nger natl
LUse o clean yazor
Your {3\’\9@} nails
Pob 'S c,uﬁin\czj S

blade for Cuﬁ‘""ﬁ

J}fmger‘ nails .




LESSON W,

WASH “~fOUR CLOTHE S

beTerSerfr Basin Clathes OmMoO
Dresses wear Wash

wash clothes wWhen tO{lf‘T
Mama %cb 12 washifd L'I"L L bO\S}h

She \s waShiﬂf‘) LWith. “Omo l}e’rergem‘t
ghe 1s washiA Bobs clotheg

Qhe w ant g Htm o wear Q'e.qrx
dresseg




| LESQoN 5.
WASH Your Pote

ViM  DISHES cooumg Pots

Wash cooking Pots before Cookirg.
Mama Bob 1g wdghmg herc,oolé:@
Pots

She 12 usipne vim fo wash |
Pots  and ch;%ee



L ESSON G
FILTER DRINKING WATER .

| Clter Cloth Twine R
‘ water. Buckef

Filler water before olr*fr\lémg.

Tie a clean cloth around ‘H‘qe pgi‘
bf)\ﬁn Q Tw'lh-e_

Pour waler from the bucket nto
'hq@ PO\'

Rob 15 ?ﬂ“ering dr“ink'mg water.
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"

CovER. YOUR FoOoh
Tood Plares

Cover Food ofter cooking:
use plafes to cover your food-

Dlace covered food on ctJrrc?n«j- |
| Mama Bob covers her food al G\ng;




' lessoN 8
VA<H H-‘f\f\lbs B;E_FOQE AND AFTER EATL ;

was h Hands

cat Before

C

.'_".;\

Washgﬁmrhomﬁébeﬁyetpuéwf

d wash your handsCHW@“emhng
Q- Pob wants To edf?aocf,ds
’szé- He MSLMQSHUEJ¥NS ?h, .




escon 9
Mok CLEAN WATER RE

Drink Pure Fllered water ; &

Drink pure waler.
Bob 1s drihkmg the wafer he

Hifered.
He is drinking pure wafer.

S ———
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’ | ESsonN 10
REST UNDER A MoseulTD NET:

Reat Reshng Mo's.qu'x’(o nel
ite

under

Rest under o Mosquilo net
Rob 1s res‘rinS under o mosqu'|To nef‘.

He wo.rﬁs +o Qvo\d MOSqUWDES bife




LESSON N -
CLEAN NouR ToILET

Broom clean Cover |zdl Spray
Toilet Smell

Clean gour Toi]ef
Use a bBroom in Qiecamht\g the Toiled
Mama Bob 18 ¢leanin e Tollef.

She covers the loxlej' with a
Cover
So;mj lzal to avoid smell




| LESSON 12
WASH ~ouR HANN AFTER VISITING TOILET.

Toilet Hand wash visit water Affen

L

Wash thU(‘ honds Offer vns‘!ﬁng the
Toilef. | |
Bob has vielfed the tailet.

He is wash'mg his hands with

woter.




Clean people
Live 1n clegn house




